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AFFIRMATIONS/ASSURANCES

As the authorized lead petitioner, |, Greg Lippman, hereby certify that the information submitted
in this petition for renewal of a California public charter school named ACE Empower Academy
(or “Charter School”), located within the boundaries of the Alum Rock Union School District
(“District”) and authorized by the Santa Clara County Board of Education with oversight from the
Santa Clara County Office of Education (collectively referred to herein as the “County”) is true to
the best of my knowledge and belief; | also certify that this petition for renewal does not
constitute the conversion of a private school to the status of a public charter school; and further,
| understand that if awarded a charter renewal, the Charter School will follow any and all federal,
state, and local laws and regulations that apply to the Charter School, including but not limited
to:

. Shall meet all statewide standards and conduct the student assessments required,
pursuant to Education Code Section 60605 and 60851, and any other statewide
standards authorized in statute, or student assessments applicable to students in non-
charter public schools. [Ref. Education Code Section 47605(c)(1)]

. ACE Charter School shall be deemed the exclusive public school employer of the
employees of ACE Empower Academy for purposes of the Educational Employment
Relations Act. [Ref. Education Code Section 47605(b)(5)(0)]

. Shall be non-sectarian in its programs, admissions policies, employment practices, and
all other operations. [Ref. Education Code Section47605(d)(1)]

. Shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]

. Shall admit all students who wish to attend ACE Empower Academy. Admission to the
Charter School shall not be determined according to the place of residence of the
pupil, or of his or her parent or guardian, within this State except as required by
Education Code Section 47605(d)(2). However, if the number of students who wish to
attend the Charter School exceeds the Charter School’s capacity, attendance, except
for existing students of the school, shall be determined by a public random drawing. If
a drawing is necessary, preference will be given to students as required by Education
Code Section 47605(d)(2)(B). In the event of a drawing, the chartering authority shall
make reasonable efforts to accommodate the growth of the Charter School in
accordance with Education Code Section 47605(d)(2)(C). [Ref. Education Code Section
47605(d)(2)(A)-(C)]

. Shall not discriminate on the basis of the characteristics listed in Education Code
Section 220 (actual or perceived disability, gender, gender identity, gender expression,
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic
that is contained in the definition of hate crimes set forth in Section 422.55 of the
Penal Code or association with an individual who has any of the aforementioned
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characteristics). [Ref. Education Code Section 47605(d)(1)]

Shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, Section 504 of the Rehabilitation Act of 1974, Title Il of
the Americans with Disabilities Act of 1990 and the Individuals with Disabilities in
Education Improvement Act of 2004.

Shall meet all requirements for employment set forth in applicable provisions of law,
including, but not limited to credentials, as necessary. [Ref. Title 5 California Code of
Regulations Section 11967.5.1(f)(5)(C)]

Shall ensure that all teachers are cleared to teach prior to the beginning of every
school year.

Shall ensure that teachers in the Charter School hold a Commission on Teacher
Credentialing certificate, permit, or other document equivalent to that which a teacher
in other public schools are required to hold. As allowed by statute, flexibility will be
given to non-core, non-college preparatory teachers. [Ref. Education Code Section
47605(1)]

Shall at all times maintain all necessary and appropriate insurance coverage.

Shall, for each fiscal year, offer at a minimum, the number of minutes of instruction per
grade level as required by Education Code Section 47612.5(a)(1)(A)-(D)

If a pupil is expelled or leaves the Charter School without graduating or completing the
school year for any reason, the charter school shall notify the superintendent of the
school district of the pupil’s last known address within 30 days, and shall, upon request,
provide that school district with a copy of the cumulative record of the pupil, including
a transcript of grades or report card and health information. [Ref. Education Code
Section 47605(d)(3)

Will follow any and all other federal, state, and local laws and regulations that apply to
ACE Empower Academy including but not limited to:

> ACE Empower Academy shall maintain accurate and contemporaneous written
records that document all pupil attendance and make these records available

for audit and inspection.

> ACE Empower Academy shall on a regular basis consult with its parents and
teachers regarding the Charter School’s education programs.

> ACE Empower Academy shall comply with any applicable jurisdictional
limitations to locations of its facilities.
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> ACE Empower Academy shall comply with all laws establishing the minimum
and maximum age for public school enroliment.

> ACE Empower Academy shall comply with all applicable portions of the
Elementary and Secondary Education Act (“ESEA”), as reauthorized and
amended under the Every Student Succeeds Act (“ESSA”).

> ACE Empower Academy shall comply with the Public Records Act.

> ACE Empower Academy shall comply with the Family Educational Rights and
Privacy Act.

> ACE Empower Academy shall comply with the Ralph M. Brown Act.

> ACE Empower Academy shall meet or exceed the legally required minimum

number of school days.

Signed Date
Greg Lippman

Executive Director
ACE Charter Schools
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EXECUTIVE SUMMARY

The following Executive Summary includes three sections:
1. ACE Empower Academy Mission
2. Impact of ACE Empower Academy Model on Student Achievement

3. Organizational Progress and Challenges

1. ACE Empower Academy Mission: Grow, Everyone, Every Day

The mission of ACE Empower Academy, and the entire ACE organization, is the following:

ACE works with families and communities in the highest-need neighborhoods to create
and sustain middle and high school where students who have been left behind by the
traditional school system grow to be ready, by the time they leave high school, to choose
to attend and graduate from a four-year college or university.

This mission is founded on a profoundly felt optimism about children, families, and
neighborhoods. And this optimism leads us to believe that even those children and families who
are not only demographically underrepresented in college, but the most disengaged and
disconnected students in our neighborhoods can find a way back to a belief in themselves as
learners and future college students.

ACE’s Unique Value: Growth for Previously Struggling Students

ACE Empower Academy is unique among charter schools in that it energetically recruits and
successfully serves the lowest-performing students in the Mayfair neighborhood (a high-need
area in the Alum Rock Union School District in East San Jose), and builds a school around their
needs which allow them to grow toward academic and personal success. ACE Empower Academy
not only actively seeks out these students who have fallen far behind, but is fundamentally
optimistic about their future. This optimism is contagious: it permeates the staff, the families,
and eventually even the most disengaged student as well.

Every element of the school’s 5-8™" grade middle school model is focused on developing a
growth mindset; ACE’s demanding yet optimistic culture permeates every aspect of the academic
program, staff training, and parent engagement work, and helps students and families take their
first steps toward reaching the goal of college success.

ACE Empower Academy’s motto is Grow, Everyone, Every Day, and the motto is the school’s
expression of that optimism. It places growth as the school’s most important outcome, and
asserts that everyone—not only those who are statistically more likely to succeed—will grow to
personal and academic college readiness. To achieve this growth, everything that happens is built
on the ACE Culture of Optimism. The ACE Culture of Optimism is designed to inspire hope in
previously pessimistic students and families, and keep that hope alive; to help students and
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families not only take the first step, but to keep walking, to keep striving for college success. It is
for this reason that the Culture of Optimism is so focused on a constant, authentic celebration of
incremental growth, both in students’ personal demonstration of school values as well as their
rapid academic progress. The Culture of Optimism generates in students a fundamental, sturdy
sense that their failures will be noticed and addressed, and that their successes will be recognized
and rewarded.!

For a detailed explanation of how ACE Empower academic results reflect the success of this
growth approach, please see below in the section entitled, “Impact of ACE Empower Academy
Model on Student Achievement.”

Role of Families: Engaging the Disengaged

To reach, recruit and retain ACE’s target students and families takes a comprehensive, “high-
touch” community outreach and engagement approach which both looks to inspire optimism
about the possibilities of education and attract families who, for a variety of reasons, have opted
out of school choice. ACE looks to engage the significant group of parents in the Mayfair
neighborhood who have come to doubt and mistrust the notion that schooling is a pathway to
success.

ACE believes that it is these families and students who potentially stand to benefit the most from
a high-quality college-prep charter middle school like ACE Empower Academy, and therefore
commits significant strategic and personnel resources to reaching, recruiting, and retaining these
students and their families. The demographics at ACE Empower reflect successful efforts to
attract those students who are statistically least likely to succeed in school, attracting even more
than the District averages in most significant high-need subgroups:

Student Population ACE Empower Academy Alum Rock Union SD
(2015-16) (2014-15)?

Low-Income (Free and Reduced Lunch) 93.7% 86.0%

Latino 96.3% 78.8%

English Learner 52.7% 47.4%

Special Needs 13.1% 10.8%

In order to successfully engage these families, ACE Empower Academy invests significant
resources into ensuring that there is a deep and authentic connection to the community. ACE
school leaders are experienced teachers and community leaders who have extensive experience
with the ACE target student, and ACE’s teaching staff is diverse and includes many teachers who
have personal experience with the kind of neighborhood ACE serves. ACE Empower is located in
a permanent site in the Mayfair neighborhood, its home neighborhood, and has built up over the

1 For a more detailed overview of the ACE Empower Academy Culture of Optimism, please see below in Section A,
Educational Philosophy and Program.

2 Most recent Alum Rock Union School District demographic data was taken from the Dataquest section of the
California Department of Education website.
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past eight years in the area a strong network of community partners and neighborhood leaders
who support the school, ranging from the Mayfair Community Center, Somos Mayfair, Our Lady
of Guadalupe Church and the Mayfair Neighborhood Action Committee. In addition, the ACE
Board of Directors includes people with deep roots in the East San Jose community, including
Board Chair Tamara Alvarado, who is the Director of the School of Arts and Culture at the Mexican
Heritage Plaza and Elizabeth Alvarez, who runs the Franklin-McKinley Children’s Initiative. ACE
Empower staff are also continually engaging in community outreach to new families, as well as
ongoing collaborative work with existing families.

Retention and “Backfilling”

ACE Empower also works hard to hold on to the students that it attracts, despite the fact that the
families in the low-income Mayfair community it serves are often forced to move frequently due
to financial reasons. Since 2012, Empower has averaged approximately 11% attrition each year,
with another 10% of students moving out of the area and thus being forced to change schools
due to transportation issues. In addition, Empower Academy “backfills” at every grade level; in
effect, this means that when a space opens up in grade 5%-8™, ACE will offer a spot to students
on the waitlist. Given ACE’s focus on families who are less likely to be taking advantage of school
choice either in the District or at charters, the ACE waitlist is rarely long. However, these waitlist
students, as well as students moving into the neighborhood mid-year, are welcomed at Empower
at all grade levels.

Impact of ACE Empower Academy Model on Student Achievement

At Empower, the focus in on seeing sufficient year-to-year growth that students are prepared for
college-prep course work in high school once they leave 8™ grade. While whole school metrics
are important, it is the 8™ grade results, and the growth that students show from 5t to 8t grade,
that is the most important indicator of the success of the Empower program. For example, in
2013, the ACE 5™ grade APl was 644 (over 100 points lower than the lowest-performing
elementary school in ACE’s home district of Alum Rock), while the 8t grade API that year was
799, one point shy of the state target of 800.

The following is an overview of Empower student academic performance since the last charter
renewal, divided into the following sections:

1. Empower Student Performance on California Standards Tests (CST)

2. Internal Assessments: Tracking Growth using On-Line Standards-Based Assessments

3. Next Steps: Improving Student Performance on SBAC

1. Empower Student Performance on California Standards Tests (CST)

Empower 8t grade performance on the CST, especially in STEM classes like Math and Science,
has clearly demonstrated the effectiveness of the ACE growth model. Even though entering
students at ACE average more than 2 years below grade level in academic performance,
Empower 8t graders excelled3:

3 All scores based on California Standards Tests. Rankings based on reports from Innovate Public Schools and
Educational Results Partnership. For the source documents for this data, please see Appendix A.
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e In 2012, the ACE Empower Academy 8™ grade ranked #5 among all middle schools in San
Mateo and Santa Clara Counties in Latino Algebra | proficiency on the 2012 California

Standards Test.

e That same ACE 8th grade class ranked #2 in the state in Algebra | and #7 in Science
proficiency among comparable schools, i.e. schools with very similar demographics.

e In 2013, ACE Empower Academy 8" graders excelled again, especially in the area of
Algebra | proficiency. In Santa Clara and San Mateo Counties, ACE Empower Academy
was ranked #1 for English Learners and #6 for Latino students.

CST Science (through 2015): Strong Growth 5%-8t
Consistent with its mission of serving students who have struggled in traditional school settings,
ACE recruits students to its middle schools who are well below grade level in most if not all
subjects, and Science is no exception. 5% graders at ACE Empower Academy enter middle school
well below students in the Alum Rock Union School District in science proficiency on state testing,
as well as even further behind students across the state. The following table shows that ACE 5t
graders enter the school well behind the District and State averages for students reaching
Proficient and Advanced, and significantly exceed those averages by the time they reach 8t

grade.

CST Science: Average % Proficient/Advanced 2011-2015

ACE Empower Academy Alum Rock USD CA State Average
5t 29% 50% 58%
8th 71% 50% 65%
Change +42% 0% +7%

As the chart at right shows, each of the most recent ACE grade-level cohorts makes exceptional
progress as they move from 5 to 8t grade. This is the primary focus of the ACE program: to
attract students who have been left behind and to work with them until, when they leave 8t

grade, they have not only caught up but
begun to excel.

A striking example here is the 2011-2014
cohort. By 8™ grade, 68% tested as
advanced and another 18% as proficient.
With 86% testing as proficient and above, a
higher percentage of ACE 8t graders were
proficient in science that year thanin a very
affluent district like Los Gatos Union School
District — a remarkable improvement for
students who were largely well below
grade level just three years before.

ACE Empower Academy

CST Science: % Proficient/Advanced

100
80

2010-13 2011-14

B 5th Grade ™ 8th Grade

o 86
60 . 51 o1
i B |
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2. Internal Assessments: Tracking Growth using On-Line Standards-Based Assessments

ACE also uses a number of on-line learning platforms and assessments to give teachers, students,
and parents a way to measure growth in real time. The most important goal at ACE is for students
to make accelerated growth annually; this is measured using the NWEA test, an on-line adaptive
norm-referenced assessment which provides a grade-level equivalent achievement level for all
students.

ACE students make extremely strong growth based on results from the NWEA test. In 2014, when
ACE was competing for a national grant, Empower Academy’s NWEA data was analyzed by the
California Charter Schools Association (CCSA). The following are some excerpts from their
analysis:

e “While the percentages making their growth targets in reading and math are lower in the
5t and 6™ grade, the percentage of student’s making their growth targets increases each
year, which indicates that the longer the students are in the ACE program, the more
likely they are to make their annual growth target in reading and math.”

e “The longer the students are in the ACE program, the higher their relative performance.
The students in 5™ grade are very low performing — over 60% score in the lowest 25%
nationally on Reading. However the 8™ graders, only 31% score in the lowest 25%
nationally.”

e “When we look at the RIT scores, the important thing to look at is the growth. As
described above, the 5™ graders and 8™ graders look very different. And each grade in
between appears to be making major growth. When we examine the 5% grade reading
scores, the average RIT score is 197, which is a student reading at the 3™ grade level (2
grade levels below). Conversely, when we look at the 8t graders, with an average RIT
score of 217, is a student reading at the 7t" grade level (1 grade level below). So these
results indicate the students are making up ground compared to the national norms.”

e “[ACE] data show that almost 3 out of every 4 7™ and 8™ graders are making their growth
target in Reading. Just over 50% of the students in 7" and 8" grade are making their math
targets. Not as impressive as reading, but still strong performance.”

2014-15 NWEA Results: Accelerated Growth

The following is a detailed analysis of the most recent year of NWEA data. As the data indicates,
the ACE Empower program creates growth across the board, and especially shows accelerated
growth for students who have been at the school for more than one or two years.

The data shows a pattern of accelerated, consistent growth: ACE students grow faster the
longer that they are at ACE, and that by 7" and 8" grade they are making more than a year of

growth annually, even in the highest-need subgroups.

The following data is disaggregated to show All Students, Special Education Students, and English
Learners. Since over 95% of Empower students are low-income Latino students, there is no
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additional breakdown by ethnicity or socio-economic status. As with other subgroups, the growth
of low-income and Hispanic/Latino students accelerates the longer they are at ACE Empower
Academy. The 7t and 8t grade cohorts in 2014-15 exhibited accelerated growth in both Math
and ELA.
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ALL STUDENTS

Growth in both ELA and Math accelerated over time, with 7" and 8™ graders averaging over a
year of growth. This reflects the overall pattern at ACE, where students begin to accelerate their
growth more rapidly the longer they stay at ACE.

NWEA ELA Growth: All Students
7.0 6.7
6.5

6.0 5.6
5.5

5.0
4.5

5.4
4.9
4.2 4.3
4.0 3.7
3.4
3.5
3.0
2.5
2.0

5th Grade 6th Grade 7th Grade 8th Grade
M Fall 2014-2015 m Spring 2014-2015

NWEA Math Growth: All Students

8.0
70 6.8
60 5.8 5.8
5.2
>0 4.4
4.0

0 3.4
30 I
2.0

5th Grade 6th Grade 7th Grade 8th Grade

M Fall 2014-2015 @ Spring 2014-2015

Page | 12



SPECIAL EDUCATION STUDENTS
Growth in both ELA and Math accelerated over time, with 7t and 8" graders averaging well over
a year of growth.

NWEA ELA Growth: Special Education Students

i 4.8
45 a1

! 3.5
3.5 3.1 i 3'3

3 2.9

3
2.5

5 1.8
15 .

1

5th Grade 6th Grade 7th Grade 8th Grade
B Fall 2014-2015 W Spring 2014-2015
NWEA Math Growth: Special Education Students

6
5.5 5.2

5
s 4.4 4.4

. 3.9

3.5

35 33 3.2

3
25 2.2

5 [ |

5th Grade 6th Grade 7th Grade 8th Grade
M Fall 2014-2015 ® Spring 2014-2015

Page | 13



ENGLISH LEARNER STUDENTS

Growth in both ELA and Math accelerated over time, with 7t and 8t graders again averaging well
over a year of growth.

NWEA ELA Growth: English Learners
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Next Steps: Improving Student Performance on SBAC
The most important current initiative at ACE Empower is to improve SBAC scores for all students
in all subgroups. In 2014-15, ACE Empower 8™ graders scored the following on the SBAC:

Met or Exceeded Nearly Met Not Met Standard
Standard Standard
Math 11% 30% 58%
English-Language Arts 11% 39% 50%

These scores are much lower than Empower had projected during the year from its formative
assessments, and necessitate a significant, comprehensive response from the school, which
began in Summer 2015.

Empower Academy Response to SBAC scores

As a result of the low scores in 2014-15, Empower Academy has invested significant resources
into improving teacher practice across the board. The school brought in a new instructional
leader (one of the Co-Principals), increased the summer and during-year professional
development for teachers and school leaders alike, and, perhaps most crucially, became the first
school in California to join the nationally recognized Achievement Network (ANet) in order to
significantly improve both its Common Core-based, SBAC-aligned formative assessments, as well
as receive high-quality coaching for school leaders and teachers in areas such as data analysis
and curriculum design.

In addition to improving the assessment and data analysis system at Empower, the school also
ensured, through both the use of the Engage NY Common Core-based curriculum resource, as
well as setting up more efficient on-line sharing mechanisms for curriculum between teachers,
that all teachers have a rich Common Core-aligned curriculum resource for them to use in
teaching to the standards.

Achievement Network Profile

The Achievement Network (ANet) is a nonprofit education organization that works with over 500
district and charter schools in 10 states plus the District of Columbia. Most of these schools are
located in the East Coast and Midwest and have been on the Common Core State Standards
(CCSS) for several years. ANet has developed formative assessments that align to CCSS and that
reflect the demands of state summative assessments. Partner schools (like ACE Empower)
administer these assessments four times per year. The data from these assessments help
teachers understand what students know and can do, and provide information about what
students are struggling, with what, and why. ANet consultants also work with school leaders on
how to respond to the assessment data to inform instructional plans going forward and well as
to develop the principals to be better instructional leaders for their schools regarding the use of
data.

Results provided from the formative assessments include the results for the school in question
(e.g., ACE Empower Academy), as well as the results for students at the other ANet schools who

Page | 15



took the assessment. For instance, in 2015-16 there are currently 117 non-ACE schools in four
states and the District of Columbia that participate in the same set of 5" grade assessments as
Empower. As the charts below show, early signs are very positive that ACE students will improve
their SBAC scores considerably in 2016, given that they are now reaching standards mastery rates
comparable with schools nationwide who are at the vanguard of SBAC implementation.

ANet Schools vs. ACE Empower Academy
Content Mastery % on Mid-Year Formative Assessment

ELA % Content Mastery
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Organizational Progress and Challenges

In the past five years since ACE Empower Academy’s last charter renewal, the school has made
some important organizational progress which has improved both the sustainability and
effectiveness of the school:

Building the ACE Empower “Playbook”

Over the past several years, ACE has codified its Culture of Optimism and College-Ready
Confidence academic program in a playbook which connects best practices in the classroom
to the particular needs of the ACE target student. Three times a year the school is visited by
a group of ACE staff, families, and external experts to review how the school is implementing
the best practices from this playbook, and gives school leaders and teachers usable feedback
about how to continue to improve and refine the school program and implementation. To
see the ACE playbook, please see Appendix B.

Aligning assessment to the Common Core and to SBAC

As mentioned above in the discussion of 2015 CAASPP scores, one of the most significant
challenges that faces ACE Empower staff and students is the performance of Empower
students, especially 8" graders on the SBAC assessments. Empower has responded to this
challenge with a considerable increase in investment in teacher training and coaching, as
well as the partnership with the Achievement Network, which has provided SBAC-aligned
formative assessments in Math and English-Language Arts based in the Common Core
standards that help school staff really diagnose student success and areas of need. Mid-year
results from this partnership indicate that Empower student performance on the SBAC will
improve significantly in 2016.

Increasing Sustainability for Staff

Over the past two years, ACE Empower has taken significant steps to ensure that teachers
and other staff can thrive at the school. In several key areas, including compensation, daily
workload, and effective professional development, Empower has made significant
refinements to its program that have made it easier to attract and retain teachers who are
successful in working with the ACE target student.

New School Leaders and Support Staff

One very important positive development has been the advent of new leadership at
Empower. Empower had the same very successful principal, Elena Luna, from 2011-2014.
Ms. Luna was replaced in 2014-15 by a school leader who resigned after one year. However,
in the 2015-16 school year, the school is led by co-Principals Shangrila Mia-Ramzan and Vu
Long Trinh, who have immediately created a very strong staff culture and have overseen
very significant improvement in student performance on formative mid-year assessments
aligned with the SBAC. Ms. Mia-Ramzan and Mr. Trinh each have at least eight years of
classroom experience (Ms. Mia-Ramzan as an elementary teacher in Franklin-McKinley, Mr.
Trinh as a Special Education teacher in Oakland) as well as administrative experience in
urban charter schools, and this experience has translated into immediate improvements and
progress on campus.
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In addition, several key support staff were added to the ACE central office who have had a
direct, positive impact on the Empower Academy program. These new staff members
include:

1) Manager of Data, Analytics and Information who helps school leaders and teachers
collect, analyze and respond to disaggregated student data, as well as helping the
school collect and share curricula and materials

2) Talent Acquisition and Development Manager, who is working closely with
Empower leaders to recruit mission-aligned teachers who have a track record of
impact with the ACE target student

3) Teacher on Special Assignment (Science), who is working with Science teachers to
develop and implement curricula based on the Next Generation Science Standards

4) Community Outreach Manager who works with parent leaders in the design and
implementation of the Parent Leadership Council and supports the school with
effective community outreach practices

Another crucial element of the Empower program is a physical proximity to the families it
serves. Since the last renewal, Empower has built a permanent site on land leased from the
Alum Rock Union Elementary School District, and is in the process of capitalizing on a state
grant to build a Multi-Purpose/Community Room on campus for community meetings,
assemblies, and performances.

In the last five years, ACE Empower Academy has continued to grow stronger from a fiscal
perspective. All fiscal audits have been successful, the school has built up significant
reserves, and no longer conducts any private fundraising whatsoever to support the
program. In addition, Empower was able to secure financing to build a permanent site in the
Mayfair community, and is in the process of building a new Multi-Purpose/Community room
on the campus.
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TABLE OF MODIFICATIONS

The following table summarizes some of the more significant changes at ACE Empower Academy since
July 2011.

SECTION MODIFICATION
General Changes | ACE Charter School changed its name officially to ACE Empower
Academy.

Mission Statement revised to increase focus on the concept that the
ACE Empower target student is one who has been poorly served by
traditional comprehensive school model.

Backfilling of students began at all grade levels, including 8t grade.

Developed ACE Empower Academy Playbook to codify and summarize
key elements of school program.

New positions were added to the ACE central office in 2015 to support
the needs of ACE Empower Academy and other ACE schools:

e Manager of Data, Analytics and Information

e Talent Acquisition and Development Manager

e Community Engagement Manager

In 2014-15, a compensation and benefits benchmarking study was
undertaken by ACE with respect to all school administrative,
certificated and classified staff positions (vs. the compensation and
benefits of the school districts in which ACE operates) and as a result
increases were implemented to the compensation and benefits
structure of the employees at ACE Empower Academy.

New Leadership: ACE Empower Academy is currently led by co-
Principals who started in their new roles in 2015.

The use of the STAR program to monitor student progress has been
replaced by the CAASPP system.

There is no longer any fundraising projected for ACE Empower
Academy; the school is fully sustainable on public funds alone.
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Section A:
Educational

Philosophy and

The ACE Cascade strategies, objectives and metrics have been added.
The term “Cascade” comes from the process used to refine and ensure
alignment throughout the ACE organization, from the Board of

Program Directors on down, of ACE’s strategies, objectives and metrics to ensure
student and organizational success.
Course offerings as well as instructional materials have been revised to
align with the Common Core standards and the SBAC assessment.
The program for English Learners has been aligned with new English
Language Development standards.
New online learning platforms (Achieve3000, Revolution Prep, etc.) have
been added to improve personalization of curriculum and instruction.
New Teacher Evaluation program piloted in 2015-16 for full
implementation in 2016-17.
Section B: All measurable outcomes have been revised to align with the CAASPP
Measurable and the requirements of the ACE Empower Local Control Accountability
Student Plan (LCAP).
Outcomes
Section C: ACE has added formative assessments from the Achievement Network,
Methods to which are Common Core standards-based and SBAC aligned, as the key
Assess Pupil formative assessments in English-Language Arts and Math.
Progress
Section D: Changes in members of the Board of Directors: Three new ACE Board
Governance Members have been added and four former members have departed.
Structure ACE is in the process of replacing the former parent Board member.

ACE Charter Schools’ Articles of Incorporation and Bylaws have been
amended to reflect the additional schools that it now operates.
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CHARTER RENEWAL CRITERIA

Evidence of Meeting Charter Renewal Standards Pursuant to Education Code Section 47607(b)
and the California Code of Regulations, Title 5, Section 11966.5(b)(1)

Education Code Section 47607(b) requires that a charter school must meet at least one of the
following renewal criteria prior to receiving a charter renewal:

(1) Attained its Academic Performance Index (API) growth target in the prior year or in
two of the last three years, both school wide and for all groups of pupils served by the
charter school.

(2) Ranked in deciles 4 to 10, inclusive, on the API in the prior year or in two of the last
three years.

(3) Ranked in deciles 4 to 10 inclusive, in the API for a demographically comparable school
in the prior year or in two of the last three years.

(4) The entity that granted the charter determines that the academic performance of the
charter school is at least equal to the academic performance of the public schools that
the charter school pupils would otherwise have been required to attend, as well as
the academic performance of the schools in the school district in which the charter
school is located, taking into account the composition of the pupil population that is
served at the charter school.

(5) Has qualified for an alternative accountability system pursuant to subdivision (h) of
Education Code Section 52052.

The following shall serve as documentation confirming that ACE Empower Academy meets the
statutory criteria required for renewal as set forth in Education Code Section 47607(b) (Also see
Appendix C, CDE DataQuest Reports):
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Legal Requirements for Charter Renewal

Education Code Section 47607(b) — Charter School Must Meet at Least ONE Criteria for
Renewal

Renewal Criteria

1. Ranked in deciles 4 to 10 inclusive, in the APl for a demographically | Yes; 2012 rank of 8
comparable school in two of the last three years.* and 2013 rank of 4

2. The entity that granted the charter determines that the academic | Not Applicable
performance of the charter school is at least equal to the academic
performance of the public schools that the charter school pupils
would otherwise have been required to attend, as well as the
academic performance of the schools in the school district in which
the charter school is located, taking into account the composition
of the pupil population that is served at the charter school.

3. Has qualified for an alternative accountability system pursuant to | Not Applicable
subdivision (h) of Education Code Section 52052.

(Source: CDE DataQuest, accessed December 21, 2015)

*Note on 2013-14 and 2014-15 Testing Data

Assembly Bill 484 amended Education Code sections 52052(e)(2)(F) and 52052(e)(4) to allow
schools that do not have an API calculated in 2013—-14 and 2014-15 to use one of the following
criteria to meet legislative and/or programmatic requirements:
e The most recent API calculation;
e An average of the three most recent annual API calculations; or
¢ Alternative measures that show increases in pupil academic achievement for all groups
of pupils schoolwide and among significant groups.

ACE Empower Academy clearly meets the charter renewal criteria established in Education Code
Section 47607(b) by utilizing “the most recent API calculation” as allowed per Education Code
Section 52052(e)(4)(A).

The California Department of Education (“CDE”) published the following chart* which
summarizes available state level API data in order to analyze “the most recent API calculation,”
including data for charter schools subject to renewal in the 2015-16 school year and how such
data shall be used in charter renewal determinations pursuant to Education Code Section
47607(b).

4 See CDE Charter Renewals FAQs, Section 11, Academic Performance Determinations for Charter Renewal, available
at: http://www.cde.ca.gov/sp/cs/re/csfagsectll.asp.
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API Growth Assessment Data | School Rankings

2015-16 No 2015 Growth API; use 2013 |Use 2015 SBAC|No 2014 rankings;
School Year Growth APl as most recent, 3-year |scores for math use 2012 and 2013
average API (2011/2012/2013), or land  ELA; can rankings for 2 of
alternative measures compare  results |last 3 years.
with local schools

Analysis of Charter Renewal Criteria — Schoolwide

As seen in the CDE chart above, in the 2015-2016 school year (the year that ACE Empower
Academy’s charter renewal petition will be considered), the CDE directs us to evaluate ACE
Empower Academy’s “2012 and 2013 rankings for 2 of the last 3 years.”

ACE Empower Academy had a similar schools rank of 8 in 2012 and 4 in 2013. Therefore, ACE
Empower Academy meets the charter renewal standards of Education Code Section 47607(b)
and should be granted a five-year charter renewal term pursuant to Education Code Section
47607(a)(1).

Additional Justification for Charter Renewal

Analysis of Charter Renewal Criteria — Student Subgroups

Education Code Section 47607(a)(3) states:

The authority that granted the charter shall consider increases in pupil academic
achievement for all groups of pupils served by the charter school (defined as “a
numerically significant pupil subgroup, as defined by paragraph (3) of subdivision
(a) of Section 52052.” EC §47607(a)(3)(B)) as the most important factor in
determining whether to grant a charter renewal.

As demonstrated below, ACE Empower Academy’s outstanding student subgroup performance
further solidifies its renewal status under Education Code Section 47607(a)(3).

ACE’s mission is to support students who have fallen behind by the time they enter middle school
in their efforts to grow rapidly toward grade-level proficiency. The most important metric of that
growth is how students perform by the end of 8™ grade. A review of the 8% grade student results
reflects very strong performance by significant pupil subgroups, including low-income students,
Latino students, and English Learners.

ACE Empower Academy has a strong track record in supporting academic achievement by its
student subgroups. Despite ACE’s focus on recruiting middle school students in East San Jose that
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are well below grade level in math and English language arts, student academic growth is
significant between when then enter ACE and when they graduate 8" grade. Key student
achievements include:

1.

2.

Innovate Public Schools published a report in December 2013 that reflects that ACE Empower
Academy ranked highly in Algebra | proficiency on State testing earlier that year among Silicon
Valley middle schools that have a significant percentage of certain student subgroups.
Specifically, in terms of Algebra | proficiency ACE Empower Academy ranked:

e #1 for English Language Learners

e #6 for Latino students

e #8 for low-income populations.®

The ACE 8th grade class in 2012 also ranked #2 in the state in Algebra | and #7 in Science CST
proficiency among schools with comparable demographics as relating to low-income and
English Language Learner populations. ®

NWEA

ACE students take the NWEA assessment to track annual growth. ACE students show
improved growth on the NWEA the longer they are at ACE; by the time students reach the 7t
grade, they average more than one year of growth annually. This is true for all subgroups. For
a further analysis of NWEA scores at Empower, please see the Executive Summary.

5 Broken Promises: The Children Left Behind in Silicon Valley Schools, published by Innovate Public Schools in January
2014. Full report available at www.innovateschools.org. For the source document for this data, please see Appendix

A.

5Per the Educational Results Partnership website (www.edresults.org), there were 102 comparable schools in
California in 2011-12 in terms of having high percentages of students who are socioeconomically disadvantaged (at
least 90%) and English Language Learners (at least 40%). The ACE rankings were based on schools who participated
in 2012 California Standards Test in Science (101 schools) and Algebra | (41 schools). For the source document for
this data, please see Appendix A.
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A. EDUCATIONAL PHILOSOPHY AND PROGRAM

Governing Law: A description of the educational program of the school, designed, among other
things, to identify those whom the school is attempting to educate, what it means to be an
“educated person” in the 21st century, and how learning best occurs. The goals identified in that
program shall include the objective of enabling pupils to become self-motivated, competent, and
lifelong learners. Education Code Section 47605(b)(5)(A)(i)

Governing Law: A description, for the charter school, of annual goals, for all pupils and for each
subgroup of pupils identified pursuant to Section 52052, to be achieved in the state priorities, as
described in subdivision (d) of Section 52060, that apply for the grade levels served, or the nature
of the program operated, by the charter school, and specific annual actions to achieve those
goals. A charter petition may identify additional school priorities, the goals for the school
priorities, and the specific annual actions to achieve those goals. Education Code Section
47605(b)(5)(A)(ii)

MISSION

ACE works with families and communities in the highest-need neighborhoods to create and
sustain middle and high schools where students who have not been served well by the
traditional school system grow to the point where they are ready, by the time they leave high
school, to choose to attend and graduate from a four-year college or university. ACE Empower
Academy is a 5"-8™ grade middle school that recruits incoming students who have fallen
significantly below grade level. The school’s graduates will enter 9th grade having closed the
racial and ethnic achievement gap in core subject areas as measured by statewide, Common
Core-based assessments. In addition, students will possess the skills, knowledge, and work ethic
to thrive in a rigorous college-prep high school curriculum.

EDUCATIONAL PHILOSOPHY

The educational philosophy of ACE Empower Academy is based on the growing body of
research which decisively shows that the achievement gap for “at-risk” students—mostly low-
income children of color—can be bridged if schools and communities focus their attention on
a few key tasks.

These key tasks are neatly summarized in a project called “Dispelling the Myth,” a program
initiated by The Education Trust, a national education advocacy organization dedicated to
eliminating the achievement gap. This project focuses on the work of schools that are “making
significant strides in narrowing gaps in academic achievement among students, posting
achievement that significantly exceeds state averages, or improving student performance at a
rapid pace.” The organization has identified several common strategies among the most
successful “gap-closing” schools, all of which form a central part of ACE Empower Academy’s
design:
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1. Having high expectations for all students

2. Analyzing student data to track progress, identify student needs and improve
instruction

3. Providing a rich curriculum that is aligned to Common Core State Standards

4. Using purposeful professional development to improve teachers’ skills.

In addition to these four pillars of school design, ACE Empower Academy philosophy adds two
key elements that are aimed directly at best serving low-achieving students:

5. Creating an optimistic, celebratory school environment that engages these students and
their families, helping them develop habits and attitudes that prepare them for
success in college and life

6. Bridging the gap between school and parents by working closely with families to
support student learning

The entire ACE Empower Academy program is built around these six elements. The philosophy
of ACE Empower Academy is based on a fundamental belief that, if these elements are
implemented effectively and relentlessly, then students who have fallen far behind their peers
can and do achieve academic excellence.

TARGETED SCHOOL POPULATION

ACE Empower Academy is a small college-prep 5th-8th grade middle school of 400-600 students
serving all students who wish to attend subject only to capacity. The school will reach its targeted
enrollment in the 2017-18 school year with approximately 450 students primarily ranging in age
from 11-14 with an average class size of 28 students.

ACE Empower Academy actively recruits and focuses its educational program on a student
population that is performing significantly below grade level in English-Language Arts and/or
Math. In prior years, the school used student CST scores (from the Standardized Testing and
Reporting (STAR) program) to monitor student progress. Given that the STAR program has
ended and been replaced by the California Assessment of Student Progress and Performance
system (CAASPP), the school no longer uses CST scores to evaluate student progress. Schools
across California, including ACE Empower Academy, have recently implemented the Smarter
Balance Assessment Consortium (SBAC), which is part of the CAASPP system. As available, the
school intends to use SBAC scores to monitor student progress. ACE Empower Academy also
uses NWEA MAP RIT scale scores to track student progress.
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Growth Plan: 2016-17 to 2019-20

Grade Level 2016-17 2017-18 2018-19 2019-2020
5t 60 60 60 60
6" 120 128 126 134
7t 120 130 135 124
gt 120 132 129 132
Total 420 450 450 450

ACE Empower Academy will grow to 450 students in the 2017-18 school year. At capacity, ACE
will enroll new students, and will continuously enroll vacated spaces due to attrition. The school
expects to experience some minor attrition over time but generally expects enrollment to
increase from 2016-17 to 2019-20. ACE Empower Academy will continuously review attrition
data, and will adjust its projections should enrollment figures prove different in any way from
initial projections.’

Current Student Demographics

The following table shows the number of students by ethnic category for the next four years; in
2017-18 ACE will reach its targeted enrollment. Projections for subsequent years are based on
the percentage of students in each ethnic category in2015-16.

Ethnic Category 2015-16 % 2016-17 2017-18 2018-19 2019-20
American Indian 0.28% 1 1 1 1
Asian 1.99% 7 8 8 8
African-American 0.57% 2 2 2 2
Hispanic 96.3% 406 435 435 435
Pacific Islander 0.0% 0 0 0 0
White 0.57% 2 2 2 2
N/A 0.28% 2 2 2 2

ACE Empower Academy shall strive, through recruitment and admissions practices, to achieve a
racial and ethnic balance among its pupils that is reflective of the general population residing
within the territorial jurisdiction of ARUSD. Because of the school’s specific target student, the
school’s racial and ethnic balance may vary somewhat from ARUSD as awhole.

7 ACE’s current enrollment is lower than it was two years ago due to the fact that there are two ACE schools currently
located on one campus in Alum Rock. These two schools have a combined enrollment that exceeds the 2016-17
projection. Starting in 2016-17, the other ACE school will no longer be located adjacent to Empower Academy, and
target students in the Empower neighborhood will have one ACE to attend rather than two.
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ENROLLMENT AND ATTENDANCE REQUIREMENTS

ACE Empower Academy shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and inspection.
Although ACE Empower Academy exclusively targets low-achieving pupils, the Charter School is
a free public school open to all California residents without regard to prior academic achievement
or the residence of the pupil or his or her parents in the State of California except as is required
by Education Code Section 47605(d)(2)(B). Students shall be considered for admission without
regard to ethnicity, national origin, gender, gender expression, gender identity, disability or
sexual orientation or any other characteristic described in Education Code Section 220. With the
exception of proof of immunizations (or acceptable legal alternative), an enrollment application,
and birth certificate, no requirements for admission exist. There will be no test or interview as a
condition to enrollment in the Charter School.

ACE SCHOOL DAYS

For families who have accepted enrollment at ACE Empower Academy, they will receive a series
of invitations to community events to get them prepared for their student’s transition to the
school. One of the many events include a summer orientation were families are present with the
information regarding our school day, attendance expectations and school year calendar. At ACE
families should expect to receive no less than the number of school days the local districts offer.
In the 2015-2016 academic year, ACE offered 180 school days, with the regular school days
starting at 8:00 am and ending at 2:54 pm on regular schedule days and ending at 1:54 pm on
minimum days (Thursdays).

After School programs are offered every day that school is open and commence immediately
after the regular schedule of classes and end at 6:00 pm. The programs consists of blocks that
are devoted to a multitude of activities. Students are provided with support in completion of
homework. Extracurricular activities include swimming, arts and crafts and sports. In addition,
program instructors work collaboratively with school leaders to plan and implement a variety
of thematic events throughout the year, such as the annual winter festival.

Classes start mid- August and end the first few weeks of June. Summer classes may be offered
depending on student need and budgetary capacity. Summer classes can start as early as the
Monday after the regular school calendar ends.

ACE Empower Academy shall meet or exceed the minimum required annual instructional minutes
pursuant to Education Code Section 47612.5(a)(1). Please see Appendix D for the school’s daily
schedule and yearly calendar. Note that the school’s calendar and class schedule may change
annually but will be subject to Board approval to ensure the school is in compliance with required
minutes and days.

INDEPENDENT STUDY

Independent Study is a voluntary optional alternative in which no pupil may be required to
participate; a classroom option will always be available to the child. Responsibilities of the parties
participating in Independent Study are described in Education Code Section 51747 et seq. and its
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implementing regulations. At ACE Empower Academy, independent study contracts may be
granted for a student on a very limited and short term basis for one of the following reasons:
extended illness, which shall mean an illness lasting more than three (3) consecutive school days
or attendance of a funeral services for a member of the immediate family. Independent study
requests will all requested to and granted by the Principal or designee.

AN EDUCATED PERSON IN THE 21°" CENTURY
ACE Empower Academy prepares its graduates for life-long success, with the knowledge, work
habits, and attitudes that help them thrive in high school, higher education, and beyond. To be
an educated person in the 215 Century, it is important to have a college degree; the school’s
goal is to provide a springboard for students and families who are extremely underrepresented
in college. In order to go on to succeed in college and in their chosen profession, students will
need to become:

e Fluent readers and writers who can think critically about texts and argue persuasively

e Precise problem-solvers who can handle multi-stage, open-ended problems

e Knowledgeable about the historical, scientific and artistic movements and prominent

figures which shape the modern world
e Proficient in the skills and knowledge contained in the Common Core State Standards

But knowledge and skills will not be enough to ensure that the school’s graduates will thrive in
the world after middle school; the school program and culture also focuses on helping students
develop the habits, attitudes, and work ethic necessary to sustained success, a combination of
attributes that the school calls Ganas, a Spanish word which can be translated as desire, will or
effort. The concept of Ganas includes the habits of mind and work that are critical to long-term
academic success, including self-discipline, strong study and research skills, the ability to
collaborate effectively with a diverse group of people, and the confidence to invest themselves
fully in their work.

HOW LEARNING BEST OCCURS AT ACE EMPOWER ACADEMY

ACE Empower Academy codifies its mission, and the specific elements of the core academic
program and school culture that are designed to ensure the school meets its mission in a
document called the “ACE Cascade.” It is called the “Cascade” because it clearly defines how the
ACE Mission “cascades” through the entire organization and ACE Empower Academy.

ACE Empower Academy is a traditional classroom-based school with an academic program that
is built to effectively implement an academic program based on the Cascade strategies and
objectives. The following section details how ACE Empower Academy creates a learning
environment where the work of all stakeholders is directed at ensuring these elements are
implemented to best support the low-achieving student that the school is designed to serve.

The following is the ACE Cascade, which includes 1) the ACE Mission, 2) the key strategies to
achieve that mission (i.e. the Culture of Optimism and the College-Ready Confidence academic
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program), 3) the specific objectives for each strategy, and 4) the metrics ACE uses to measure
progress toward achieving the objectives.
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ACE CASCADE

ACE Mission: Grow, Everyone, Every Day

ACE works with families and communities in the highest-need neighborhoods to create and sustain
middle and high school where students who have been left behind by the traditional school system
grow to be ready, by the time they leave high school, to choose to attend and graduate from a four-

year college or university.

STRATEGY 1: Promote and Instill a Culture of Optimism

ACE attracts students who have been served poorly by the traditional system. ACE staff create an
optimistic, celebratory school environment that engages these students and their families,
helping them develop habits and attitudes that prepare them for success in college and life.

Objectives

Specific Metrics

ACE attracts and retains students who
have been served poorly by the
traditional system

75% new 5™ & 6% graders >2 years below grade
level on NWEA Reading, Math

90% students stay at ACE for entire year + return
following year

School % low-income, English Learner, Special
Education subgroups exceeds % of home district
School % of suspensions, expulsions lower than
closest district school

110% of enrollment target reached by June 1

School staff create an optimistic,
celebratory school environment based
on ACE values that inspires growth,
promotes student learning

Each school demonstrates proficient culture
(based on Culture of Optimism Rubric) by year end
90% of students/families/staff say ACE culture is
effective in promoting culture of optimism

Students and families are engaged with
the school community and
independently demonstrate an
optimistic mindset and college-ready
habits and attitudes

90% of students can state independently state
academic goals (CAASPP, NWEA, GPA), their
current progress toward those goals, and what
actions they are taking to achieve goals

90% average daily homework completion

96% average daily attendance

75% of families meet monthly participation goal
90% of students/families/staff are confident that
students will be ready to attend and succeed in
college by the time they graduate high school
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ACE CASCADE (Continued)

STRATEGY 2: Build Students’ College-Ready Confidence
ACE’s academic program provides students with the tools to acquire the knowledge and skills
necessary to confidently choose and complete a four-year college.

Objectives

Specific Metrics

Teachers deliver rigorous,
standards-based instruction based
on thoughtful planning and use of
data.

Each school demonstrates proficiency on College-Ready
Confidence instructional rubric by year-end

Previously low-achieving students
make expected rapid academic
growth

85% of students and subgroups achieve 1.5 years
growth on NWEA math and reading

Students prepare for college by
attaining proficiency in challenging,
standards-based course work

% Proficient for Year 3 and Year 4 students on CCSS-
based assessments equal to average % Proficient for
non-low SES students in CA

% Proficient for Year 2 students on CCSS-based
assessments equal to average 80% of % Proficient for
non-low SES students in CA

% Proficient for Year 1 students on CCSS-based
assessments equal to average 60% of % Proficient for
non-low SES students in CA

% Proficient in Writing: 30% of Year 1, 50% of Year 2,
75% of Year 3+ students score proficient or higher
(Level 3 proficient) or move up one level on 4 point
writing rubric
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CASCADE STRATEGY 1: Culture of Optimism

The Cascade reflects the ACE belief that learning best occurs when founded in a Culture of
Optimism. The entirety of the ACE Empower program is designed to support students who enter
ACE lacking both optimism that they have the skills and habits necessary to succeed in college-
prep courses in high school, in college, and beyond.

At ACE Empower, we believe that a schoolwide culture students learn to be optimistic about their
academic and personal future is crucial to academic success. ACE staff create an optimistic,
celebratory school environment that engages the school’s target students and their families,
helping them develop habits and attitudes that prepare them for success in college and life. As
the Cascade states, there are three key elements to the ACE Culture of Optimism:

Elements of ACE Culture of Optimism

1. ACE attracts and retains students who have been served poorly by the traditional system

2. School staff create an optimistic, celebratory school environment based on ACE values that
inspires growth, promotes student learning

3. Students and families are engaged and independently demonstrate an optimistic mindset
while developing key college-ready habits and attitudes

The section below details how the ACE program is designed around these elements.
1. ACE attracts and retains students who have been served poorly by the traditional system

ACE is committed to attracting students who are not only below grade level in their academic
performance but who have become disaffected and disengaged from school over the course
of their time in elementary school.

Once these students and families have joined ACE, they are immersed in a schoolwide culture
that is reflected in the ACE motto: Grow, Everyone, Every Day. This motto is a reflection of
ACE’s optimism that all ACE students are able to learn and achieve once they have a sense of
hope and purpose about their future.

The ACE Cascade makes the importance of establishing a culture of optimism at our schools
clear. ACE’s primary strategy around school culture is to ensure that we are attracting our
target students and then creating a structured, joyous and celebratory school environment
to ensure that our students, and their families, develop an optimistic attitude that will provide
the catalyst to encourage them to engage deeply in their academic work and become
prepared for success in college and life.

Growth Mindset

In order to reverse a pattern of pessimism that is years (or sometimes generations) in the
making, ACE staff work consistently to cultivate a growth mindset in themselves toward their
students, their colleagues, and our families. The ACE Culture of Optimism is founded on the
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idea that people are not inherently made “smart” and that with persistence, dedication,
passion, and hard work all students can excel.

Establishing a growth mindset is not something that is accomplished in a given day, month,
or year. Cultivating a growth mindset takes a lifetime--it takes being constantly reflective and
vigilant in pushing the boundaries of expectations that we hold for ourselves, our colleagues,
and our students and families. From professional development, teacher and school leader
coaching, curriculum design, the Advisory program—all are connected to mindset theory and
how a school culture built on a growth mindset approach helps staff to set and maintain high
expectations for your students, and to cultivate those same expectations in the students and
families themselves.

When students approach new experiences with a growth mindset their internal narrative is
inherently curious and optimistic, seeing initial challenges as opportunities to learn and grow.
Students begin to recognize that there is nothing to fear in trying, and perhaps initially failing,
as they endeavor to learn new things. As a result, students who demonstrate a growth
mindset are more willing to take risks, to learn from initial failure, and as a result, place
themselves on a path to continuous improvement, which is the essence of optimism.

The link between the growth mindset and optimism is what makes this such a vital part of
the approach to teaching and learning at ACE. For ACE teachers, leaders, and staff to be able
to deliver a world-class education to our students, they must have a growth mindset about
their own abilities to improve their practice; in practice, this means being open to feedback
and taking personal responsibility for growth and development. This growth mindset attitude
extends to students and families, illustrating to them the fundamental belief at ACE that they
will achieve at a very high level as a way of encouraging them to cultivate a growth mindset
about themselves and one another. This shared attitude is fundamental to establishing a
culture of optimism and college-going.

“1.5”: the ACE focus on Growth

The ACE commitment to the growth mindset is perhaps best reflected in the way that
individual student academic targets are set. Each student has a growth target of 1.5 years
annually in Reading and Math—the focus is on accelerated growth rather than solely
proficiency. This allows underperforming students to have an ambitious, reachable academic
annual goal which allows them to be aspirational about their academic progress even if their
goal is well short of grade-level proficiency. For instance, a 6! grade student coming in at a
third-grade reading level (3.0) would be expected to reach the middle of fourth grade (4.5)
by the end of the year. This would still be well below grade level, but would put that student
on an accelerated growth track that will eventually lead to grade-level proficiency.

This focus on “1.5” is reflected in part of the ACE Empower school model: it is posted in every
classroom, it is at the heart of every student’s Personal Growth Plan (see below for further
detail on the Personal Growth Plan), and it is the focus of the most important schoolwide
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celebrations. Students also engage with their parents during twice-annual Student-Led
Conferences where they describe their progress toward the 1.5 goal, and it is not at all
uncommon for parents to be very familiar with their child’s specific goal and progress toward
it. For families who have experienced significant failure in elementary school, the 1.5 goal
system gives them (and their children) a goal which, when reached, is a true driver of
optimism and college ambition.

School staff create an optimistic, celebratory school environment based on ACE values that
inspires growth, promotes student learning

A crucial piece of ACE Empower Academy educational model is the development of a school
culture that is tailored specifically to the needs of the school’s target students. School staff
create an optimistic, celebratory school environment based on the ACE values that inspire
growth and promotes student learning. At ACE Empower Academy, the most important value
necessary for success is Ganas, a Spanish word which can be translated as desire, will, or
effort. All members of the community—students, staff, and families—are expected to show
Ganas in their daily work and interactions with each other. Students and families will be
engaged with the school community and independently demonstrate an optimistic mindset
and college-ready habits and attitudes.

In ACE Empower Academy culture, Ganas is a personal commitment to success on the part of
students, staff, and families alike. The concept of Ganas is at the heart of school life, where
staff and parents will continually celebrate effort and progress, help students see the
connection between personal choice and academic success, and work together to inspire and
support students and each other. Ganas is the shared value that will unify and guide the
school and its stakeholders in holding each other accountable to the goal of preparing all
graduates to be successful college students.

The Student Engagement System (SES) at ACE is designed as a vital structure to help reinforce
the school values of Respect, Pride and Ganas as fundamental elements of the Culture of
Optimism at ACE. Within the SES are structures that allow schools to celebrate student
growth, risk taking and achievement.

Student Engagement System

Developing the ACE culture of optimism also involves ensuring that all school staff are
expertly prepared to proactively manage their classrooms so that expectations for students
are fair, clear and transparent so that we feel confident that students have been set up for
success. In addition to these key elements, another fundamental piece of building our
culture of optimism is related to holding students accountable for their actions. When
students make the right choices—choices that will help them along the path to college and
career success--they deserve to be celebrated. These celebrations are for absolute
achievement as well as growth. Equally as vital, however, is ensuring that we are holding
students accountable when they make choices that have the potential to allow them to step
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off the path to college and career success.

At ACE, our Student Engagement System (SES) is the system that is used to ensure that the
school is both celebrating student growth and achievement related to the culture of
optimism as well as holding students accountable and teaching them when better choices
need to be made. The SES quickly helps students learn new habits and actions that will
contribute to their success.

The Student Engagement System at ACE has several fundamental elements:
e It must be more positive and optimistic than negative or compliance based
o It provides a way for all students to have a positive, optimistic set of interactions with
school
e It must be simple and easy for staff to use
e It will eliminate wasted time and increase time on task
e Itis not the end goal, but a tool to result in increased student achievement
o Staff must receive adequate training and norming on the system throughout the year

Individual Positive Incentives: Merits and the RPG Score

ACE’s Merit program acknowledges individual acts of good citizenship that promote a positive
community. Staff members use this system to acknowledge when students are exceeding
expectations and doing their part to build our culture of optimism. Students earn Merits for
each of the Respect, Pride and Ganas (RPG) core values. When Merits are earned students
earn additional points toward their RPG score. Examples of specific actions that might earn a
Merit include:

Respect Pride Ganas

e Showing respect to e Greeting everyone (visitors, e Putting in extra effort
oneself, or another students and staff) e Taking initiative
person, in an exceptional proactively e Taking risks
way e Knowing and eagerly sharing e Demonstrating growth

e Telling the truth when it growth and progress toward e Exceeding expectations
is difficult goals of an assignment

e Doing the right thing e Volunteering to be a tour e Displaying exemplary
when others are not guide participation

e Encouraging another e Showing pride in academic e Improving performance
student who struggles accomplishments through hard work

e Tutoring a peer or e  Picking up trash voluntarily e Overcoming obstacles in
helping others achieve e Demonstrating exemplary an appropriate way

e Volunteering to help organization and neatness

e Showing kindness with school materials

e Speaking and listening ¢ Recognizing/celebrating
respectfully positive accomplishments of

peers
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Celebration of Incremental Improvement and Growth

The Cascade specifically calls upon ACE Empower to plan to provide students and families
with rich opportunities to participate in celebrations at school. Some of these opportunities
for celebration are tied to student growth, risk taking, and achievement, while others are tied
to ACE school values. ACE Empower also ensures that there is significant time for enjoyment
that has nothing to do with academic growth and achievement, cultivating a school
environment that fosters fun and good times for all of our students.

In order to ensure that time is always taken to celebrate progress and deepen the sense of
community at the school, ACE Empower has a system of celebration that is comprehensive
and looks to celebrate students who grow.

As part of the celebration initiative, Launch is a weekly event where the whole school
community comes together in assembly. The primary purpose of launch is for students, staff
and parents to have an opportunity to recognize and celebrate the accomplishments of
individual students in regards to their academic performance as well as the college ready
habits that they are developing each day. Grade level awards are presented, as well as a
special Ganas award that is presented by School Leaders. Launch is also a time where class
cohorts get to participate in activities that promote healthy competition around school
initiatives such as a testing challenge or a reading competition.

In addition, student growth is also recognized via classroom celebrations in advisory and
other class periods. All staff members at ACE Empower Academy are aware of just how vital
it is to validate students’ academic growth as well as their growth in making wise choices that
will help them to be college ready, on a consistent basis.

Please see Appendix E for the 2015-16 year-long culture calendar that is explicitly focused on
community engagement and celebration.

Students and families are engaged and independently demonstrate an optimistic mindset
while developing key college-ready habits and attitudes

For the Culture of Optimism to truly have an impact, students and families must grow to
independently demonstrate an optimistic attitude toward learning and students must
internalize and make routine important habits of work and mind.

At ACE Empower, this means first and foremost that students take ever-increasing
responsibility for their own learning. This responsibility is reflected in each student’s Personal
Learning Plan (PLP). In their PLP’s, students set and internalize annual academic growth
targets that are calculated based on where they began the year: each student is expected to
grow 1.5 years annually in Reading and Math. A crucial element of the PLP (and the Advisory
program that supports the development of each student’s PLP) is an emphasis on student
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reflection on and commitment to specific learning strategies to help them achieve their goal.
For the PLP template used by all ACE students, please see Appendix F.

Parent Engagement in Culture of Optimism

Another key element of retaining the ACE target student is a deep and sustained connection
with the families that the school serves. ACE works constantly to bridge the gap between
school and home by working closely with families to support student learning. At ACE,
learning best occurs when teachers, students and the community are equally invested in the
school’s goal of proficiency for all. This commitment is the necessary context for any academic
program that succeeds in propelling at-risk students to success in school.

While ACE Empower Academy will have the parent participation structures typical at most
schools (Student-Led Parent-Teacher conferences, Parent Committees, Open House, etc.),
more important are the opportunities for parents to take leadership and demonstrate their
commitment to the school’s shared values. This is especially apparent in the Empower Parent
Leadership program where parents collaborate with school leaders to help determine better
ways to achieve goals that affect their children. Parents receive training and support in
developing and leading a Parent Leadership Council which takes part in all key schoolwide
initiatives, especially such efforts as developing and reviewing the Empower LCAP and
participating in quarterly audits of the school program. For the most recent agendas and
minutes of the Empower Academy Parent Leadership Council, please see Appendix G.

Families also take a leadership role in the following:

e Regular evening Community Meetings and gatherings where teachers and school
leaders develop closer connections with families of struggling students

e Regular evening Workshops to encourage families and students to commit to the
multi-step process of preparing for college success

e Discipline process with school - family meetings and student behavior contracts that
involve the family in entire process

e Regular teacher communication to families (letters and phone calls) to keep families
abreast of student successes and problems where parents are encouraged to come
on campus and engage with the learning process

e Monthly Coffee with the Principal (Cafecito) where families and community members
can talk to school leaders and ask questions or voice concerns

In addition, a significant proportion of ACE Empower Academy’s administrative and teaching
staff speak Spanish, and the school will work to ensure that translation services are available
for families who speak languages other than Spanish.

Culture of Optimism In Practice

The entire ACE Empower program is unified by common practices, beliefs, and habits of mind
that allow the creation of a Culture of Optimism. When a visitor steps onto an ACE campus they
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are immediately struck by a sense that they have entered a strong, supportive community where
all stakeholders are invested in ensuring that students are successful. Visitors would likely see
the following, providing evidence that a Culture of Optimism was being developed:

Visitors would be greeted by ACE students who would proudly inform them of their names
and provide an overview of their academic work and welcome the visitor to ACE with a
handshake and an eagerness to engage.

Teachers on campus would be taking active steps to positively interact with students,
holding them accountable to school-wide expectations. This would include greeting
students in the morning with a firm handshake and a smile and finding opportunities to
genuinely engage students both inside and outside of the classroom. Teachers would give
students ample opportunities to demonstrate their school’s core values throughout the
day.

In classrooms, students would be deeply and authentically engaged in their learning.
Classroom teachers would be delivering engaging lessons and holding students to
exceptionally high expectations at every turn. In response, students would understand
expectations for them and would rise to the occasion. Students would participate in
academic-oriented debate about the topic at hand and the teacher would facilitate these
discussions expertly, allowing students to deepen and expand their knowledge.
Throughout the day, ACE students would be offered opportunities to explore not only
academic topics but would also be able to reflect on the school’s values and scholarly
habits of mind, thus allowing students to find joy in the process of learning and achieving
ethical and academic excellence.

Celebrations would be observed consistently throughout the school day and would offer
a glimpse into how masterful teachers build a culture of optimism with students. Visitors
might observe a launch assembly in which students were being honored for their
academic achievement and growth. The assembly would also build optimism by
representing the non-academic interests of students.

On a typical day a visitor would also see parents interacting with the school in genuinely
collaborative activities, and the parents would be able to articulate to the visitor the
growth and progress their child has made, as well as their long-term goals.

In essence, all interactions between ACE family members are designed to build and instill an
optimistic and celebratory culture at the school while holding tight to the belief that students will
thrive when this environment is coupled with a deep belief that all students can meet and exceed
high expectations.

How ACE Measures the Success of the Schoolwide Culture of Optimism

At ACE Empower, the successful implementation of the Culture of Optimism is tracked as closely
as academic data, and a regular “Growth Cycle Audit” is conducted at the school to give school
leaders, teachers, students, and families feedback about the successes and areas for further
growth in the school’s culture. This measurement process has three key elements:
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1. ACE Empower Academy Playbook
The Empower Playbook clearly defines the most crucial strategies and initiatives that
comprise a successful Culture of Optimism. This playbook is the foundation of a significant
amount of Professional Development, both in the summer before the school year begins
and during the school year, as well as coaching from school leaders, department heads,
and peers.

2. Growth Cycle Audit
Four times a year, a visiting team made up of ACE staff and external experts visits ACE
Empower and conducts an audit of the Culture of Optimism practices enumerated in the
Playbook using an audit tool developed internally at ACE. The audit comprises multiple
classroom visits to all Empower classrooms, as well as focus groups with students and
parents. Twice yearly, the audit also includes survey data from staff, students, and
families.

3. Growth Cycle Report to School Leaders/Next Cycle Action Plan
After each audit, Empower receives a comprehensive Report which details areas where
the school is successfully implementing a Culture of Optimism, as well as defining growth
areas. The Empower leadership team uses the report to drive decision-making around
further professional development and coaching to shore up areas of weakness and
sustain areas of strength.

After audit, each Empower teacher receives a comprehensive report which details areas
where he/she isimplementing a Culture of Optimism as well as College Ready Confidence.
Each teacher then meets with his/her coach to create personal growth audit goals to work
on.

The ACE Empower Playbook can be found in Appendix B, while the Growth Cycle Audit Tool and
the most recent Growth Cycle Report are all included in Appendix H and I.

CASCADE STRATEGY 2: Building College-Ready Confidence

ACE Empower believes that learning best occurs when students acquire “College-Ready
Confidence,” i.e. the confidence that they have all the academic and personal skills necessary for
college and life success. The ACE academic program is designed to provide students with the tools
to acquire this knowledge and skills which put them on a track to confidently choose and
complete a four-year college education. As the Cascade states, there are three key elements to
the ACE College-Ready Confidence Academic Program:

Elements of ACE College-Ready Confidence Academic Program
1. Teachers deliver rigorous, standards-based instruction based on thoughtful planning and
use of data
2. Previously low-achieving students make expected rapid academic growth
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3. Students prepare for college by attaining proficiency in challenging, standards-based
course work

Overview

The following summary gives a brief overview of how ACE Empower defines an academic program which

ensures that students are building College-Ready Confidence; for more detail regarding the individual

elements here, please see the section entitled “ACE Empower Academy Academic Program” below.

1. Teachers deliver rigorous, standards-based instruction based on thoughtful planning and
use of data

Data-Driven Decision Making and Curriculum Design

To reach the school’s dual goal of academic proficiency and college readiness, teachers and
staff will consistently analyze student performance on external and internal formative and
summative assessments in order to adjust curriculum and instruction to meet student needs.
A strong professional culture where teachers receive abundant training and feedback around
school-wide best practices will help foster a professional climate of collaboration and ongoing
improvement.

ACE Empower Academy’s target students—especially English Learners and Special Needs
students— need individualized support to meet the school’s high expectations and
accelerated pace. This personalized support will include differentiated instruction; ability-
based grouping in Reading and Math intervention courses; individual student interventions,
as well as access to highly personalized computer-based programs. All of the work through
these support structures will be driven by student achievement data, especially the ongoing
formative assessments in Reading and Math, as well as data from the California Smarter
Balanced Assessments (SBAC) and other Common Core-based assessments.

Rich Curriculum Aligned to Common Core State Standards

ACE Empower Academy curricula and instruction are designed to best support students who
have fallen behind by 5™ and 6 grade in Language Arts and Math by helping students acquire
a broad base of knowledge and skills in core subject areas, as well as key academic strategies
and work habits. The curriculum is based on research-based programs that have shown
greatest success in helping low-achieving students reach academic proficiency.

In order to achieve grade-level proficiency, students need to master the content and skills set
out in the Common Core State Standards. Because the school’s target student is already
performing at two or three years below grade level, the school faces the challenge of
simultaneously bringing students up to grade-level by filling in existing gaps in learning while
also addressing current grade-level standards. ACE Empower Academy accomplishes this
mission by providing students with both grade-level course work and necessary remediation
at the same time, ensuring that students avoid falling further behind while closing gaps in
skills and content knowledge.
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2. Previously low-achieving students make expected rapid academic growth

The goal that unifies ACE Empower Academy community is that by the time they enter high
school, all students will be prepared to succeed in a college-prep high school program. The
work of students, staff and families at ACE Empower Academy is animated by an unwavering
commitment to the goal of academic success for all. The entire academic program is designed
to provide a finely calibrated balance of challenging standards-based core curriculum with
the interventions and remedial course work necessary to help the school’s target student
catch up and then excel.

The school structure—the use of time, the allocation of staff and resources, the school
culture, the close collaboration with families—is also implemented with the goal of
maximizing student mastery of the state standards. Such key elements of the school program
as the small school size, daily schedule, daily Launch and weekly Assembly)—all of these
structures and programs are developed to ensure that previously low-achieving students
have the tools, time, and work ethic necessary to accelerate their growth and leave ACE
Empower academically and personally prepared to succeed.

Role of ACE Staff in Helping Students Grow

Through their efforts, ACE teachers and staff provide a catalyst that helps set students’ minds
into motion and inspires them to aspire to greatness in their work. Whether it is a lesson plan
design, an interaction with a student during class, or a comment in the hallway, all their work
should strive to promote the confidence in students that they are becoming ready for college,
and that after they leave ACE, college is where they belong.

The ACE academic program must ensure that students not only grow, but that they grow
rapidly and regularly enough to begin to expect growth. Giving students the parameters of a
growth mindset is not enough; it is the experience of growth itself that will best encourage
students to adopt a growth mindset. Student confidence that they can succeed, especially in
college, is also based on the shared understanding that the work that they do at ACE is
legitimate college-prep work, that their growth and success is an authentic sign that they are
ready for college. For this reason, course-work at ACE must be not only challenging but
specifically prepare them for the rigors and expectations of four-year college work.

3. Students prepare for college by attaining proficiency in challenging, standards-based course
work

At ACE Empower, that the most vital ingredient in establishing a school where students can
reach proficiency is the efficacy of our teachers. ACE teachers take personal responsibility for
creating a positive school culture—they effectively sweep kids up into the lessons they
present and build student optimism, engagement, and achievement.
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ACE Empower Academy teachers will help students reach the school’s ambitious academic
goals with instructional practices that are precisely designed to help students master
Common Core State Standards, and varied to meet student needs and interests.

Philosophy of Instruction

The key elements of quality instruction at ACE Empower are 1) Planning of curriculum aligned
to State Standards, 2) Providing students with varied instructional strategies, and 3) Building
student engagement.

Planning: ACE teachers spend a significant amount of their time ensuring that their lessons
are aligned to Common Core State Standards (CCSS) or the Next Generation Science
Standards (NGSS), that they are engaging and that they lead students to significant academic
results. Teachers know that their own content knowledge is a vital aspect of being an effective
instructor, so part of their planning involves learning the content itself (studying the text,
reading current research about the science concept, etc.). Teachers also reflect on the
effectiveness of their lessons, knowing that being a teacher is a constant process of trying
something new, seeing success and/or failure, and learning from the results.

At ACE, one of the core development goals of all of our teachers is to constantly strive to
make lessons more appropriately challenging for our students. Teachers design rigorous
lessons and assessments to ensure that all students are pushed to achieve at the highest
levels. A rigorous lesson is aligned to the objective and the CCSS/NGSS, has strategic
qguestioning throughout, and shows a thoughtful progression towards a challenging
application of skills and knowledge. The reflective teacher sees opportunities to increase
rigor in all parts of a lesson and in the selection of materials and tasks.

Varied Instructional Strategies: Additionally, ACE teachers provide a variety of instructional
strategies that encourage students to take risks. Teachers normalize error in their classes by
building a culture in which all students benefit from mistakes, and both successes and failures
are celebrated. All students see the benefit of learning from others’ thinking.

These varied strategies allow teachers to ensure that they are reaching students while still
maintaining high expectations. At ACE, one of the core development goals of all of our
teachers is to constantly strive to make lessons more appropriately challenging for our
students. Teachers design rigorous lessons and assessments to ensure that all students are
pushed to achieve at the highest levels. A rigorous lesson is aligned to the objective and the
CCSS/NGSS, has strategic questioning throughout, and shows a thoughtful progression
towards a challenging application of skills and knowledge. The reflective teacher sees
opportunities to increase rigor in all parts of a lesson and in the selection of materials and
tasks.
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Student Engagement: Teachers at ACE implement lessons that foster a sense of enthusiasm
in students that is evident in the quality of their work and their eagerness to participate.
While teachers utilize the reward system on a regular basis, they also recognize students’
progress towards academic goals, praise students for hard work, and emphasize the optimism
that comes with tackling a particularly difficult task. Teachers regularly celebrate when
students follow directions as well as when students exceed expectations.

ACE teachers use strategies for increasing student buy-in to the mission and goals of the
school, as well as for being part of our community. The goal is not just that all students are
participating at all times, but that students are eager and excited to participate at all times.
The mark of a particularly optimistic class will be one in which students are presented with a
challenging task that is above their current skill level and students approach the task with
gusto.

Professional Development to Support Student Achievement

The professional development program at ACE Empower Academy is specifically designed to
support the school’s intensive focus on rapid growth to proficiency for students who enter
middle school far behind their peers, as well as helping students develop the personal values
and habits of work and mind they need to succeed in school.

The professional culture at ACE Empower Academy provides training, models, support from
peers and outside coaches and ample time to develop and refine curriculum and teaching
practices. The school culture supports teachers in their effort to master their craft by
providing consistent feedback and encouraging teachers in a thoughtful assessment of their
teaching practice, and will provide teachers with the training and time necessary to
implement the improvements identified as necessary for increased student success. Some
key elements of the staff development program at ACE Empower Academy include helping
teachers create and implement:
e Standards-based curriculum and assessments
e Schoolwide literacy program, with focus on reading and writing strategies in the
content areas
e Differentiation of instruction to meet varied student needs, especially those of English
Learner and Special Needs students
e Learning and test-taking strategies in the context of course curricula

COURSE OFFERINGS

Students at ACE Empower Academy are enrolled in the following courses:
1. Humanities (English-Language Arts/History-Social Science) Core
2. Math
3. Science®

8n 2015-16, 7" Graders do not take Science. Instead, they take Cultural Studies. Starting in 2016-16, all students
are expected to take Science.
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4. Advisory

At some point during their time at ACE, all students are also enrolled in the following classes:
1. Cultural Studies
2. Enrichment Courses which include opportunities for physical activity and sports games

These courses are based on the California state frameworks and standards for each content
area and each grade-level. They are heterogeneously grouped, with students of all ability and
language levels participating. Differentiation and English Language Development support is
incorporated into each course to ensure that each student receives both the challenge and
assistance they need to be successful. This core coursework uses grade-appropriate
instructional materials.

Humanities (English-Language Arts/History-Social Studies) Core

The Humanities Core provides grade-level, standards-based instruction in English-Language Arts
and History-Social Studies according to the Common Core State Standards. The model for
instruction in the Humanities core is based on the Reading and Writing Workshop Model and
includes an additional block dedicated to the delivery of History-Social Science content.

The Reading and Writing Workshop Model, developed by Irene Fountas and Gay Su Pinnell,
incorporates multiple components to support the development of students’ literacy skills,
including Guided Reading, Independent Reading, Literature Study, Teaching for Comprehension
and the Reading and Writing Connection: Writer’s Workshop.

The curriculum is organized around the topics and themes of the grade-level History-Social
Science framework (5th grade--United States History and Geography, Making a New Nation; 6th
grade—World History and Geography, Ancient Civilizations; 7th grade—World History and
Geography, Medieval and Early Modern Times; 8th grade—United States History and
Geography, Growth and Conflict). Thus, much of the History-Social Science content for each
grade level is delivered through English-Language Arts instruction.

Many of the fiction and nonfiction texts chosen for reading instruction and the topics chosen for
writing instruction will emphasize the HSS content for that grade-level. For example, the 5™ and
8t grade curricula will include historical fiction from various periods of American history. The
6™ and 7t" grade curricula include novels and folk tales from the various cultures, countries, and
time periods being studied. Other nonfiction materials related to the HSS content for thatgrade-
level are also utilized for instruction.

The Humanities core uses a variety of texts, including fiction and nonfiction trade paperbacks,
primary sources, articles and reference materials. The choice of these curricular materials
facilitates:

e Thematic instruction that addresses both ELA and HSS content and standards

e Differentiation of instruction, based on reading level and studentinterest

e Independent reading at each student’s instructional readinglevel
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e Motivation and self-directed learning through student choice of texts
e Opportunities for collaborative learning through literature circles

As California approves more and more textbooks aligned to the Common Core, ACE will examine
and consider adopting them.

During the Guided Reading portion of the Humanities block, the teacher provides direct
instruction in reading comprehension strategies using a common text for all students. The
teacher explains the strategy and demonstrates its use. Students then engage in group or
independent guided practice in the strategy demonstrated by the teacher. Instructional
practices used during this block include: previewing, predicting, literature circles, think-alouds,
comprehension monitoring, fix-it strategies, discussion, graphic organizers and response totext.

Standards addressed during the Guided Reading portion include those from the Reading
Comprehension and Literary Response and Analysis sections of the Common Core State
Standards. Texts to be used include short stories, articles, portions of novels, and primary source
materials. HSS standards are addressed in this block of instruction through the use of HSS-
related texts and through instruction in reading in the content area strategies.

In addition, all students engage in sustained silent reading of texts at their independent reading
levels for thirty minutes each day. During this time, students continue to practice the strategies
learned during the Guided Reading block.

Differentiation of Instruction
Differentiation of instruction occurs in the following ways:

e Students are reading texts at their individual instructional reading levels. Some students
will be reading texts that are below grade-level; some will be reading texts at grade-level;
some will be reading texts above grade-level. The level of texts that students work with
will change as their reading level changes. By the 7t" and 8t grades, most students will
be reading texts that are at or above grade-level.

e As teachers move around the room and conference with students, the focus of the
interaction will vary based on student need and ability. Different strategies and levels
of application for various strategies will be emphasized at different times with different
students to ensure that each student is being challenged and working in their zone of
proximal development.

The Humanities core also offers Literature Study. Students are exposed to a wide array of
literature at grade-level. Students are grouped in heterogeneous groups and engage in small-
group and whole-class discussions about theme, character analysis, and plot development.
Standards addressed in Literature Study include those from the Reading Comprehension and
Literary Response and Analysis sections of the California Common Core State Standards. Texts
to be used during this portion of instruction include grade-level novels and short stories related
topically or thematically to the History-Social Science curriculum. HSS standards are addressed
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through the use of HSS-related texts and through guided and independent practice of reading
in the content area strategies.

The Humanities course includes direct instruction in word analysis and systematic vocabulary
development. Teachers present mini-lessons and students will then engage in differentiated
guided and independent practice using activities from various Common Core-aligned resources,
like personal vocabulary lists, vocabulary maps and vocabulary notebooks. Word study is
connected to the reading, writing, and social science content that students are studying.
Standards addressed during this instructional block include those from the Word Analysis,
Fluency, and Systematic Vocabulary Development section of the Common Core State Standards.

The Humanities core also includes Writer’'s Workshop. This includes direct instruction in the
Write Tools program and mini-lessons on style, structure, craft, and mechanics taught via the
Six+1 Traits of Writing model. During direct instruction, the teacher will provide extensive
modeling and will “think-aloud” to make the practices and thought processes used by expert
writers visible and accessible to students. Students will then engage in independent writing,
applying and practicing learning from direct instruction to their own work. During independent
writing, teachers will conduct writing conferences or provide small group instruction.

Standards addressed during Writer’s Workshop include those from the Writing Strategies,
Writing Applications, and Written and Oral Language Conventions sections of the Common Core
State Standards. HSS standards are addressed through the use of HSS-related topics for writing
and through instruction and practice in writing in the content area strategies and genres.

Differentiation of instruction in Writer’s Workshop occurs in the following ways:

e As teachers move around the room and conference with students, the focus of the
interaction will vary based on student need and ability. Different strategies and levels of
application for various strategies will be emphasized at different times with different
students to ensure that each student is being challenged and working in their zone of
proximal development.

e Asteachers group students for small group instruction, at times students will be grouped
by ability, strength, or weakness. This will enable the teacher to provide instruction that
is tailored to a variety of needs and abilities. At other times, students will be grouped in
mixed ability groups.

The Humanities course also will be devoted to delivering content from the California History-
Social Science Content Standards. Instructional activities may include activities such as slide
lectures, experiential activities, and content area reading and writing. In addition, the teaching
of History-Social Science will include direct instruction and guided and independent practice in
content area learning strategies, such as note-taking from lecture and text.

Differentiation of instruction occurs in the following ways:
e Tiered assignments that enable students to address standards and content at various
levels of complexity
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e Flexible grouping in which students are grouped and regrouped for a variety of purposes
at various times: interest, ability, home/expert groups.

Mathematics

In every math class at ACE, students take on challenging work and problem solving with
optimism. Students take risks because they enjoy the challenge and they know that they will be
celebrated equally for their effort when they make mistakes as when they succeed. Every class
shows a culture of college confidence. Students speak and write with academic language and
pay attention to the precision of their words and the words of others. Students construct viable
arguments, and critique the reasoning of others using respectful language that both supports and
challenges. Teachers plan purposefully based on their strong understanding of the standards,
the curriculum they are using, best practices in instructional strategies, and possible student
misconceptions. Teachers are constantly assessing student understanding through the use of
whole-class checks for understanding, ongoing formative assessments, and interims. Teachers
have effective resources to address every standard, cluster and domain in deep ways that build
students’ fluency, understanding, and ability to apply their knowledge and skills to real-world
situations and problems.

The ultimate goal of math instruction at ACE is for students to not just be accepted into college,
but to be successful there and beyond. The ACE middle school’s job is to prepare students to be
successful in high school.

The Key Shifts in Math

The Common Core State Standards for Mathematics build on the best of existing standards and
reflect the skills and knowledge students will need to succeed in college, career and life.
Understanding how the standards differ from previous standards—and the necessary shifts they
call for—is essential to implementing them.

The following are the key shifts called for by the Common Core for grades K-12:
1. Greater focus on fewer topics
o The Common Core calls for greater focus in mathematics. Rather than racing to
cover many topics in a mile-wide, inch-deep curriculum, the standards ask math
teachers to significantly narrow and deepen the way time and energy are spent in
the classroom. This means focusing deeply on the major work of each grade as
follows:
» |n grade 5: Concepts, skills, and problem solving related to multiplication
and division of whole numbers and fractions
» |n grade 6: Ratios and proportional relationships, and early algebraic
expressions and equations
* |Ingrade 7: Ratios and proportional relationships, and arithmetic of rational
numbers
* |n grade 8: Linear algebra and linear functions
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2. Coherence:

o

This focus will help students gain strong foundations, including a solid
understanding of concepts, a high degree of procedural skill and fluency, and the
ability to apply the math they know to solve problems inside and outside the
classroom.

Linking topics and thinking across grades

Mathematics is not a list of disconnected topics, tricks, or mnemonics; it is a
coherent body of knowledge made up of interconnected concepts. Therefore, the
standards are designed around coherent progressions from grade to grade.
Learning is carefully connected across grades so that students can build new
understanding onto foundations built in previous years. For example, in 4th grade,
students must “apply and extend previous understandings of multiplication to
multiply a fraction by a whole number” (Standard 4.NF.4). This extends to 5th
grade, when students are expected to build on that skill to “apply and extend
previous understandings of multiplication to multiply a fraction or whole number
by a fraction” (Standard 5.NF.4). Each standard is not a new event, but an
extension of previous learning.

Coherence is also built into the standards in how they reinforce a major topicin a
grade by utilizing supporting, complementary topics. For example, instead of
presenting the topic of data displays as an end in itself, the topic is used to support
grade-level word problems in which students apply mathematical skills to solve
problems.

3. Rigor: Pursue conceptual understanding, procedural skills and fluency, and application with
equal intensity

@)

Rigor refers to deep, authentic command of mathematical concepts, not making
math harder or introducing topics at earlier grades. To help students meet the
standards, educators will need to pursue, with equal intensity, three aspects of
rigor in the major work of each grade: conceptual understanding, procedural skills
and fluency, and application.

» Conceptual understanding: The standards call for conceptual
understanding of key concepts, such as place value and ratios. Students
must be able to access concepts from a number of perspectives in order to
see math as more than a set of mnemonics or discrete procedures.

» Procedural skills and fluency: The standards call for speed and accuracy in
calculation. Students must practice core functions, such as single-digit
multiplication, in order to have access to more complex concepts and
procedures. Fluency must be addressed in the classroom or through
supporting materials, as some students might require more practice than
others.

» Application: The standards call for students to use math in situations that
require mathematical knowledge. Correctly applying mathematical
knowledge depends on students having a solid conceptual understanding
and procedural fluency.
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Goals

In order to accomplish this vision and to ensure that we have embodied these shifts in our
instruction, ACE leaders came up with three goals in the spring of 2014 that are critical to achieve
the vision. First, instruction and curriculum at ACE Schools must be aligned to the Common
Core State Standards (CCSS). To do this, teachers and leaders ensure the curriculum focuses on
the major work of the grade, creates coherence across grade levels, and addresses appropriate
skills and knowledge of the grade level standards through procedural fluency, conceptual
understanding, and the application in real-world situations. All teachers plan purposefully from
the curriculum so that their cycle, weekly, and daily plans are aligned to the CCSS and the
interims. All teachers have the ability to break down standards, to adapt an Engage NY lesson to
meet the needs of their students, and to deliver that lesson in a way that ensures all students are
reaching CCSS-aligned, grade-level rigor.

Secondly, in all classes, students take on the cognitive load. According to Doug Lemov in Teach
Like a Champion, “One of our most important goals as teachers is to cause students to do as
much of the cognitive work—the writing, the thinking, the analyzing, the talking—as possible.” At
ACE, we are constantly working to find ways to increase the rigor of a classroom by increasing
the ratio. For example, while a teacher might ask a rigorous question to one student, the teacher
could increase the rigor in this moment by asking the same question to every student and having
them write down their answer before sharing, thereby having every student think about the
guestion instead of just one. In other words, the teacher is doing less of the talking and thinking,
and the students are doing more if it.

In every math class, teachers provide opportunities for students to construct their own
understanding, and students respond through structured routines such as turn and talks, whole-
class discussion or exploration. Teachers ensure that the structures are in place for students to
take on the cognitive load, such as tracking, hand raising, college voice, complete sentences, and
procedures for whole-class agree/disagree, which includes whole group thumbs-up or thumbs-
down and sentence starters for agreeing and disagreeing. Additionally, teachers use strategies
that push student thinking, such as noticing and wondering, turn and talks, whole-class
discussions and extended problem solving blocks. Teachers build institutional knowledge around
high-ratio strategies by observing each other and sharing best practices.

The final math goal of ACE Schools is that all teachers will use data to drive their instruction and
achieve results. ACE Schools has partnered with the Achievement Network to provide
summative assessments that are aligned to the CCSS and a Schedule of Assessed Standards that
is aligned to the Engage NY Modules. ACE teachers take time once every cycle to analyze data
and create action plans to address student misunderstandings. Teachers plan with
misconceptions in mind, and are checking for understanding multiple times in a class through the
use of white boards, hand signals questioning and other strategies.

Adopting the Engage NY Math Curriculum
Goal 1: ACE curriculum and instruction is aligned to the Common Core State Standards.
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In order to address teachers’ requests for high quality resources and materials, as well as the
need to ensure that students receive a high quality educational experience in every classroom,
ACE chose Engage NY as their math curriculum.

EdReports released a study in spring, 2015 of an analysis that was completed by educators of 20
of the most-used curriculums in the country. Out of these 20 curricula, only 3 met the criteria for
being aligned to the CCSS, one of which was the Eureka Curricula (from now on referred to as
Engage NY, the free version of Eureka that is available in word documents online through the
New York Department of Education). According to the summary of the results, Engage NY met
all the criteria for alignment to the Common Core in grades 6-8: focus, coherence, and rigor. In
addition to being aligned to the CCSS, the curriculum includes engaging activities, instructional
strategies and vignettes of lesson sequences that support teachers in planning. The teachers that
wrote the Engage NY curriculum created videos to accompany the curriculum in order to support
teachers in building their content knowledge and their ability to implement the curriculum with
fidelity.

ACE is using Engage NY instead of Eureka because Engage NY provides all materials in word
documents. This is important so that as teachers plan and learn to adapt and modify the
curriculum, they are able to make the necessary changes needed to teach ACE students
effectively.

Engage NY Sequencing

Grade 5 is positioned at the end of the K-5 curriculum sequence, A Story of Units, and Grades 6
— 8 are part of a sequence called, A Story of Ratios. According to the Eureka website, “Teaching
mathematics as a story, Eureka Math builds students’ knowledge logically and thoroughly to help
them achieve deep understanding. While this approach is unfamiliar to those of us who grew up
memorizing mathematical facts and formulas, it has been tested and proven to be the most
successful method in the world.” According to Engage NY, “..the modules and topics in the
curriculum are woven through the progressions of the CCSS. [The year-long curriculum] carefully
prioritizes and sequences the standards with a deliberate emphasis on mastery of major cluster
standards outlined in the CCSS. This meticulous sequencing enables students, upon completion
of each module, to transfer their mathematical knowledge and understanding to new,
increasingly challenging concepts.” The design of Engage NY supports the 3 shifts of the
CCSS: Focus, Coherence, and Rigor.

Below are each grade’s module topics, and summaries, if available:

Sequence of 5" Grade Modules Aligned with the Standards
e Module 1: Place Value and Decimal Fractions
e Module 2: Multi-Digit Whole Number and Decimal Fraction Operations
e Module 3: Addition and Subtraction of Fractions
¢ Module 4: Multiplication and Division of Fractions and Decimal Fractions
e Module 5: Addition and Multiplication with Volume and Area
e Module 6: Problem Solving with the Coordinate Plane

Page | 51


http://www.edweek.org/ew/articles/2014/08/15/01curriculum.h34.html

Sequence of 6" Grade Modules Aligned with the Standards
e Module 1: Ratios and Unit Rates
e Module 2: Arithmetic Operations Including Dividing by a Fraction
e Module 3: Rational Numbers
e Module 4: Expressions and Equations
e Module 5: Area, Surface Area, and Volume Problems
e Module 6: Statistics

Summary of 6™ Grade Year

Sixth grade mathematics is about (1) connecting ratio and rate to whole number multiplication
and division and using concepts of ratio and rate to solve problems; (2) completing understanding
of division of fractions and extending the notion of number to the system of rational numbers,
which includes negative numbers; (3) writing, interpreting, and using expressions and equations;
and (4) developing understanding of statistical thinking.

Key Areas of Focus for Grade 6: Ratios and proportional reasoning; early expressions and
equations

Sequence of 7™ Grade Modules Aligned with the Standards
e Module 1: Ratios and Proportional Relationships
e Module 2: Rational Numbers
e Module 3: Expressions and Equations
e Module 4: Percent and Proportional Relationships
e Module 5: Statistics and Probability
e Module 6: Geometry

Summary of the 7t" Grade Year

Seventh grade mathematics is about (1) developing understanding of and applying proportional
relationships; (2) developing understanding of operations with rational numbers and working
with expressions and linear equations; (3) solving problems involving scale drawings and informal
geometric constructions, and working with two- and three-dimensional shapes to solve problems
involving area, surface area, and volume; and (4) drawing inferences about populations based on
samples.

Key Areas of Focus for Grade 7: Ratios and proportional reasoning; arithmetic of rational
numbers

Sequence of 8™ Grade Modules Aligned with the Standards
e Module 1: Integer Exponents and Scientific Notation
¢ Module 2: The Concept of Congruence
¢ Module 3: Similarity
e Module 4: Linear Equations
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e Module 5: Examples of Functions from Geometry
e Module 6: Linear Functions
e Module 7: Introduction to Irrational Numbers Using Geometry

Summary of the 8% Grade Year: Eighth grade mathematics is about (1) formulating and reasoning
about expressions and equations, including modeling an association in bivariate data with a linear
equation, and solving linear equations and systems of linear equations; (2) grasping the concept
of a function and using functions to describe quantitative relationships; (3) analyzing two- and
three-dimensional space and figures using distance, angle, similarity, and congruence, and
understanding and applying the Pythagorean Theorem.

Key Areas of Focus for Grade 8: Linear algebra

Science

The science program provides grade-level, standards based instruction in physical science,
earth/space science, life science and engineering based on the Next Generation Science
Standards (NGSS). The curriculum is designed to ensure by the end of eighth grades students
are prepared for the Science, Technology, Engineering and Mathematics (STEM) college ready
track in high school, STEM careers and have the skills and knowledge to apply scientific practices
to current scientific issues, both globally and locally.

The Science Program provides a three dimensional approach to learning, the Science and
Engineering Practices, Disciplinary Core ldeas and Cross Cutting Concepts to prepare Ace
Empower Academy students for careers in STEM fields, including the college ready track in high
school. It places a heavy emphasis on the scientific and engineering practices as outlined by the
Next Generation Science Standards (NGSS), which emphasize the skills needed by scientists and
engineers in the field. It also emphasizes Disciplinary Core ldeas to provide a foundational
knowledge base and Cross Cutting Concepts to connect concepts throughout the disciplines.
Students engage in high level inquiry and rigor through scientific discourse based in hands on,
inquiry based curriculum. Students develop critical thinking skills based on analyzing nonfiction
text as it pertains to current local and global science issues, using models to support claims and
theories, and using high level discourse to provide evidence for the support of science as a
process and the discovery of the engineering process.

The Science Program uses a combination of resources, including online simulations, hands-on,
project based, high level inquiry curriculum, technology and local nonprofits to create the
curriculum. As more and more resources are aligned with NGSS, ACE Empower Academy may
purchase grade-level, standards based curriculum in the future, including, but not limited to a
textbook.

Through the three dimensional approach to learning the curriculum is shifted to provide the
following:

e Reflects the practice of “real science”

e An emphasis on the Student Performance Expectations
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e Builds coherently from grades 5-8

e Focuses on deeper understanding and application

e Integrates the Nature of Science in grades 5-8

e Prepares students for College, Career and Citizenship
e Aligns with Common Core Standards

The curriculum covers life science, physical science (chemistry and physics), earth space science
and engineering in all four grade levels, with deepening complexity as the grade level increases
in each field. The teaching of all four disciplines in every grade level allows for
interconnectedness and contextual understanding. The standards are also linked to Math and
ELA Common Core Standards and are incorporated into the curriculum where they are linked.

The science curriculum achieves these skills and knowledge by increasing rigor through proper
scaffolding techniques, by providing hands on, student directed experiments and activities that
increase scientific discourse both orally and in writing, by reading and analyzing nonfiction text
with an emphasis on current global and local scientific issues, and using the engineering design
process to create solutions for real life scientific issues facing students today. The science
program uses Write Tools to support literacy in science, particularly for scientific research
papers and laboratory write ups.

The Science Program uses differentiation to support English Language Learners, students with
special needs and students performing below grade level. Teachers are expected to
differentiate by presenting concepts in visual, kinesthetic and auditory ways for all types of
learners. Visual instructional includes animations, Pictorial Input Charts, simulations and
demonstrations.  Kinesthetic activities include laboratory experiments, modelling with
movement, creating models with recycled materials, and the engineering design process.
Auditory differentiation includes peer to peer discussions, class discussions and oral
presentations. The curriculum also integrates many GLAD strategies on a regular basis,
including, but not limited to, Sentence Patterning Structures, Group Tasks, Pictorial Input Charts,
and various Graphic Organizers. Other strategies for engaging Emerging Bilinguals includes
Gallery Walks, Graffiti Walks, Jigsaws, Expert Groups and Direct Seeing Thinking Activities. The
multiple forms of differentiation allows all students access to the curriculum despite their prior
exposure or abilities.

In order to prepare for college and careers in STEM, technology is also a large component of the
science curriculum. Students use computers programs such as google documents, excel
programs and publisher to create graphs and data tables, write reports and write research
papers. They also practice proficiency with computers by researching scientifically accurate
websites, and finding the source of scientific articles to determine credibility. These computer
skills are necessary for high school, college and their careers in STEM.

The in-house Professional Development for the science department is yearlong, beginning
during the summer and continuing throughout the school year semimonthly. Professional

Page | 54



Development topics include, but are not limited to; Introduction to NGSS, Using the 5E model,
Backwards Planning, Engineering Design Challenges, Strategies for Emerging Bilinguals, Using
Technology in your Curriculum, Inquiry Based Instruction, Data Driven Instruction,
Differentiated Instruction, Assessment Techniques, Interdisciplinary Instruction: How to
integrate Math and ELA Common Core, Questioning Techniques, Increasing Inquiry in the
Classroom and Effective Project Based Learning. Teachers also get professional development in
the form of weekly one on one meetings with the Science Curriculum Specialist to discuss the
specifics of day to day instruction in the Weekly Overviews and the cohesion, rigor and
scaffolding of units in the Unit Plans. The Science Curriculum Specialist also gives extensive
written feedback on the Weekly Overviews. The Science Department may also participate in
external professional development from Schmahl Science, RAFT workshops, Exploratorium
Workshops, NSTA and CSTA conferences.

Assessments given to the students are both formative and summative and are diverse in nature
to match the depth of the curriculum. All assessments are used to drive instruction on a daily,
weekly and quarterly basis. Assessments come in the form of personal communication, exit
tickets, short multiple choice quizzes, rubrics for short answers and long answers, rubrics for lab
reports, rubrics for major projects, debates and engineering design challenges, and cumulative
summative assessments using a variety of questioning techniques. Throughout the year,
teachers also participate in department wide data talks to support the advancement of students
not meeting proficiency through varied instruction and department support. The diversity of
assessments allows Ace Empower Academy to adequately assess the three dimensions of
learning (Science and Engineering Practices, Disciplinary Core Ideas and Cross Cutting Concepts),
with a specific emphasis on the skills needed in the field and the application of knowledge and
skills through critical thinking and analysis.

Advisory

Advisory is a daily class where students meet with a particular staff member to discuss and
reflect on school-wide and individual issues. Each staff member will have an Advisory group,
and will stay with that group for the duration of the school year. Staff members will have wide
latitude to tailor the time to the particular needs of the students in their group. Advisory will
include time for personal reflection and sharing, discussions and presentations about high
school and college, as well as student comment and feedback about school issues as they arise.

This is also a time when students use differentiated online programs, such as Achieve 3000, a
literacy program, and Revolution Prep, a math test prep program, to support their learning. Both
of these programs provide students with individualized instruction that makes content
accessible to all. Students who have been identified through the Rtl process as needing
additional academic support receive targeted intervention during the Advisory period.

Elective Courses: Building Toward Critical Thinking Skills
For ACE Empower Academy graduates to go on to success in high school, college and beyond,
they will need to not only have mastered key literacy and numeracy skills, but have a broader
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array of knowledge and skills as well. In addition, they must be strong analytical thinkers and
resourceful problem-solvers. The electives course curricula at the school help students develop
as critical thinkers while learning course-specific content. While teachers in all these classes
reinforce and further develop students’ reading, writing, and computing abilities, they also put
a premium on helping students acquire the independent thinking skills that will be absolutely
critical to their success after they leave middle school.

When Students Take Electives

To reinforce critical thinking skills throughout the academic, intervention, and enrichment
program, students at ACE have various extracurricular opportunities, subject to enrollment and
budget. Examples of extracurricular activities that have been offered in the past, and may be
offered in the future, subject to need and budget, include:

e Cultural Studies is a course where students in seventh grade can further build on the
History/Social Studies content presented in their Humanities core, and more. Through
interdisciplinary projects that incorporate broader artistic themes, students are able to
explore different cultures such as the Ancient Greeks, Romans, and Egyptians and learn
about their contributions to modern society. Throughout the year, students branch out to
study Medieval Civilizations such as Feudal Japan, the Americas, and Europe throughout the
Renaissance and the Age of Exploration. Students also explore American History, from the
colonial period through the Industrialist period.

e Beta Club allows students in all grades the opportunity to participate in shared decision-
making to positively impact the school community. Students learn the basic elements of an
elected government and develop shared norms to benefit their peers and the community at
large. Students in this course have the opportunity to launch campus initiatives that embody
the three core values of respect, pride, and ganas for the betterment of the school.

e Yearbook allows students to learn the basic principles of graphic design, layout,
photography, advertising, and entrepreneurship while continuing to build on their writing
skills through a journalistic standpoint. Yearbook gives students the opportunity to create
the school’s yearbook, which is sold to the student body and the larger community at the
end of the schoolyear.

e Tech Bridge for Girls is an afterschool program offered to girls interested in STEM. Girls may
participate in the following activities: build prototypes, go on field trips, meet professional
women who work in the STEM field.

CURRICULUM AND INSTRUCTIONAL DESIGN

The academic program at ACE Empower Academy is a fully inclusive curriculum that puts all
students on track for meeting the Common Core State Standards and eventual college success.
The school’s curriculum is developed for 5"-8™ grade with the explicit purpose of helping all
students meet the Common Core State Standards at the end of each grade level. The school
model pulls together curricular and instructional practices proven most effective with
predominantly low-income, English Learner students of color who are struggling academically.
All teaching and learning is directed toward students meeting the Common Core State
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Standards, as well as key college-prep skills, learning strategies and work habits crucial for long-
term academic success.’

The curricular program is primarily driven by the Common Core State Standards. The school
uses the schedule of assessed standards and planning protocols from the Achievement
Network, which is aligned to the Common Core. The school has four planning days built into
the schedule to analyze student achievement data, identify challenges, troubleshoot issues,
and plan for the upcoming cycle. The curricular program is primarily driven by the Common
Core State Standards.

The following section details the elements of the Curriculum and Instructional Design program
at Empower:

1. Teaching and Learning Cycle

Curriculum Development

Literacy Across the Curriculum

Program for English Learners
Intervention and Personalized Approach
Instructional Materials

ouswWwN

1. Teaching and Learning Cycle

The teaching and learning cycle comprises all the important steps leaders and teachers need to
make in order to ensure that students master the CCSS content. While rigorous, aligned interims
are one piece of the puzzle, they are only as strong as the systems and habits that support them.

Structures that Support Data-Driven Instruction: Before teachers and leaders even begin

planning from standards, it is important that there are basic structures in place:

1.

2.

3.

4.

5.

Time for Teacher Planning: Teachers have ample time in the schedule to plan ahead from
standards, to analyze data, and to plan on a daily and weekly basis.

Time for Interventions: There are set-aside times in the school day to support struggling
learners and provide a tiered system of support.

Time for Assessment: The leadership team has set aside time in the school year to
administer assessments, and these are communicated to the staff.

Assessment Strategy: The assessment calendar reflects a broader strategy, and
demonstrates how ANet interim assessments fit with other assessments, and is
communicated before the start of the year. The assessment strategy reflects
prioritization, and there are no overlapping assessments.

Testing Procedures and Student Information Systems: There are clear procedures for
testing, and the student information system is up-to-date and responsive to changes.

° Empower currently uses Engage New York, a widely used Common Core-based curriculum and assessment
program as a resource for ELA and Math. Teachers also draw from own personal materials that are mapped
towards the Common Core State Standards. Please see Appendix J for an example of weekly overviews and other
curriculum planning materials.
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Planning From Standards: Teachers are expected to set goals for their students, to know the
standards deeply, to create a long-term plan, and then write Weekly Overviews and Daily Lesson
Materials based on these long term plans. In ELA and Matbh, it is critical that teachers plan their
year around the Schedule of Assessed Standards (SAS) that is provided by the Achievement
Network. The SAS provides guidance for which standards should be taught by a certain
interim. Planning from the SAS ensures that the students are set up for success, and the data is
relevant and can be acted on. Although there are times when a teacher might deviate from the
SAS based on extreme circumstances, these times are rare, and should be discussed with a
manager. To see the SAS, please see Appendix K.

Teach from Standards: Teachers then teach what they set out to teach.

Assess: Students take an interim assessment in ELA and Math. These interims are aligned to the
curriculum (Engage NY in math, and Cross Network in ELA). They take approximately two class
periods to complete, and they assess material that was most recently taught. In math, the
assessments are not cumulative; they assess a discrete set of standards. However, the last 3
interims include re-assessed standards that were taught in previous cycles, and provide teachers
with an additional data point on the same standard. In ELA, the interims assess some of the same
standards each time, but with different texts.

Data Day: Teachers have a significant amount of time, i.e. a full day, 4-5 times a year to analyze
their data and create action plans based on their interim assessment data. These Data Days are
a sacred time in the calendar where teachers and leaders can step back from the daily grind and
take stock of their students’ achievement. Additionally, Data Days are also a unique opportunity
for leaders to teach teachers a new skill or deepen their content knowledge, and will be able to
do so with heightened urgency within the context of the data.

2. Curriculum Development

At ACE Empower Academy, students will accelerate toward meeting the standards as a result of
the school’s two-pronged curriculum: 1) a rich, inclusive core curriculum directed at mastering
grade-level standards, and 2) targeted intervention. The core courses, which are taken by all
students, will be heterogeneously grouped, without regard for achievement level. Students are
supported in their achievement in these rigorous courses through the use of specialized
instructional strategies that provide all students with appropriate levels of challenge and
support, with a primary focus on providing differentiated instruction to serve allstudents.

For further examples and illustrations of the ACE curriculum development model, please see
Appendix L.

3. Literacy Across the Curriculum

Improving student literacy is at the heart of all teaching and learning at ACE Empower Academy.
In every discipline, in every unit, in every lesson plan, the improvement of student literacy is the
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central concern. This work is spearheaded by school leaders who are responsible for instructional
leadership.

The following table summarizes the schoolwide approach to Literacy at Empower.

Instructional Practice Implementation

1. Direct, explicit e Inevery class teachers will incorporate guided reading on a daily
comprehension basis. During guided reading, teachers will demonstrate through
instruction think-alouds how a proficient reader of text in that discipline

reads and makes sense of text. Students will then have the
opportunity to engage in guided practice, implementing the
same strategies demonstrated by the teacher. Students will
practice these strategies in their independent reading in all
content areas. The common comprehension strategies
demonstrated by teachers during guided reading and practiced
by students during guided practice and independent reading will
include: previewing text, activating background
knowledge/experience, making predictions; establishing purpose
for reading; text coding; four-square notetaking; summarizing;
monitoring comprehension; and “fix-it” strategies.

e Teachers use ANet Benchmark assessment data to identify
students for re-teaching and targeted intervention.

2. Effective e Students will read and write in every class. Every reading and
instructional writing assignment will be used as an opportunity for
principles instruction. Reading and writing will not simply be assigned.
embedded in Students will read and write to gain content knowledge and to
content further their reading and writing skills.

e Content area teachers will provide instruction and practice in
reading and writing skills specific to their subject area.

e All teachers will implement common reading, writing, and
learning strategies: previewing text, activating background
knowledge and experience, making predictions; establishing a
purpose for reading; summarizing; monitoring comprehension;
“fix-it” strategies, and the Write Tools program.

3. Motivation and e Promote and instill a culture of optimism, where school is an
self-directed learning environment that engages students and their families, helping
them develop habits and attitudes that prepare them for success
in college and life.

e Motivation and self-directed learning are built into ACE
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Empower Academy culture. By choosing to attend the school,
students and families are committing themselves to the goal of
academic success and to the core school values of Respect,
Pride, and Ganas. Teachers who choose to teach at the school
are committing themselves to providing the instruction and
support needed for academic success at ACE Empower Academy
and beyond.

e The Advisory class will assist students in maintaining focus on
their long-term goal of success in college. The class will help
students decide what they want to achieve in school and in life
and what it will take to accomplish those goals. Continual focus
on these goals, in the context of a community of support,
persistence, and relentless pursuit will be a constant source of
motivation.

e One way to increase middle school students’ engagement in
learning is to build student choice into the school day. Through
the self-selected independent reading and the implementation
of literature circles in the Humanities curriculum, students will
have choice about the texts that they read.

e Teachers will select topics and texts to ensure relevancy.
Students are more engaged and motivated when interested in
what they are learning and understand how it relates to
themselves, their world, and their futures. The relevance of
content and skills will be explicitly discussed with students.

e Students have Personal Learning Plans (PLPs), which contain all
relevant student data (academic and behavioral). PLPs provide
students with a sense of ownership for their learning, as they are
a tool for students to gauge where they are academically at any
given point in time. PLPs also form the basis of student-led
conferences twice a year.

4. Text-based e Students will have regular opportunities to interact with each
collaborative other around a variety of texts through the implementation of
learning literature circles in their Humanities courses. Literature circles

not only give students the opportunity to engage in rich, deep
discussion and exploration of texts, but also give them
ownership in the process of that learning, as each student plays
a role in facilitating the literature circle.

e Complex texts will be used in Humanities courses that provide
opportunities for collaborative learning through a wide variety of
primary and secondary sources.
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5. Strategic tutoring e Students who are not making progress in reading as assessed by
formative and summative assessments are identified and
provided with additional support during class and during the
Advisory period

e |Ifitis determined that a student needs reading intervention,
one-on-one or small group tutoring will be provided during the
regular school day.

e Regular assessment will be done to determine the efficacy of
tutoring.

6. Diverse texts e Classrooms have high interest, accessible texts in the form of
novels, and non-fiction reading materials including a wide
variety of topics and reading levels. Students have access to
classroom libraries in all Humanities classrooms, from which
they are required to borrow once they finish reading a book.

e These texts will be used as the basis for instruction in the
Humanities course for independent reading and for literature
circles. Students will have the opportunity to select their own
texts, based on their interests and reading level. Independent
reading will be assessed, monitored, and encouraged through
implementation of Achieve 3000.

7. Intensive writing e The school has adopted the Write Tools as its school-wide
writing program. All teachers will receive training and follow-up
professional development in the Write Tools. The use of a
common instructional approach, framework, and language
about writing across the school will strengthen writing
instruction in every curricular area.

e Students will write daily in every class. Writing may take the
form of a summary, a paragraph, a journal entry, written
explanations or justifications for answers in math class, or more
extended writing, such as essays or stories.

e Inevery class teachers will incorporate guided writing. During
guided writing, teachers will demonstrate through think-alouds
how a proficient writer of text in that discipline plans and
creates text. Students will then have the opportunity to engage
in guided practice, implementing the strategies demonstrated by
the teacher. Students will practice these strategies in their
independent writing.

e A portion of ANet’s Common Interim Assessments (CIA) requires
students to write a multiple paragraph essay. This benchmark
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assessment is administered to students four times a year.
Teachers review student writing each cycle and make
recommendations for targeted intervention.

8. Atechnology
component

Classrooms will have computers for student use. These
computers will be used for online research, the use of software
programs for differentiated skills instruction (Revolution Prep),
word processing, and publishing written work.

ELA classes have 1:1 student to computer ratio

During Advisory period, 5™ graders use Brainology, an online
learning tool that helps raise student achievement by helping
them develop a growth mindset. Students receive additional
math instruction during Advisory through the use of Revolution
Prep, a software program that differentiates instruction.
Students also use time during their Advisory period to engage in
SBAC test preparation.

9. Ongoing
formative
assessment

Teachers will conduct daily, informal standards-based
assessment of students through the use of Checks for
Understanding, Exit Tickets, and other formative assessment
tools.

ACE is partnering with the Achievement Network to provide school
leaders with support in their efforts to meet school-wide ELA and
Math targets and effectively support staff in the implementation of
CCSS-based curricula. Through this partnership, students are
assessed in ELA and Math four times a year. ANet provides the
school with assessment via its online platform. Teachers gather to
analyze data and make decisions about what material they need to
re-teach and identify which students require targeted intervention.
Students remain in targeted intervention until they demonstrate
they have made consistent progress.. This cycle occurs four times
throughout the year and not only informs instruction, but it also
shapes professional development and teacher planning.

10. Extended time for
literacy

Through the Rtl model, students are identified for targeted
intervention. Students receive targeted intervention daily
during the Advisory period.

All students will have two periods of Humanities core, including
ELA and Social Studies

Students will receive additional reading and writing instruction
in each content area class, with daily reading and writing in
every course.
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e Achieve 3000 will monitor, assess, and encourage independent
reading outside of the classroom, in Tutorial and at home.

11. Professional e The school will provide ongoing, comprehensive professional
development development internally and externally for all its teachers.

e Professional development topics may include: CCSS-based
curriculum development and assessment; second language
acquisition and instructional strategies that work with ELs;
reading in the content areas; writing in the content areas; the
Write Tools; and integration of test-taking skills into regular
curriculum and instruction.

e Staff use data obtained from data days every cycle and annual
goals to develop scope and sequence.

e Professional development may include the following activities:
training, demonstration lessons, instructional rounds,
collaborative planning, protected department time, protected
grade level time, collegial observation and feedback,
collaborative analysis and scoring of student work, and coaching.

e Staff also participate in data days, where they analyze student
data and determine which students should receive additional
interventions and what re-teaching needs to occur.

e Every teacher has a coach. They have weekly one on ones. They
have one observation every week.

12. Ongoing e The school will have in place a comprehensive assessment plan
summative in order to determine where students are when they enter and
assessment of how they are progressing towards academic proficiency.

students and

programs e Summative assessment data includes: SBAC scores, grade-level
writing assessment scores, CELDT scores, summative assessment
data from NWEA and ANet

13. Teacher teams e Teachers will have regular opportunities to collaborate, which may
include the following: planning together, observing each other,
protected department and grade level time each week

e Instructional rounds occur two times a cycle, providing teachers
with the opportunity to observe their peers and student
performance in class

e Professional development may include opportunities for teachers to
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work in teams to plan instruction and examine student work. These
opportunities may occur quarterly with Achievement Network,
combo planning time, and data days.

14. Leadership

The school will intentionally hire principals and teachers who
want to be instructional leaders. The school develops its leaders
by providing them with intensive training during the summer
and throughout the school year. Each week, school leaders also
have collaborative sessions with each other, where they can
discuss best practices, any challenges they are facing, and
troubleshoot issues.

The Co-Principals and Department Chairs will act as instructional
leaders who hold teachers accountable for implementing the
school’s literacy practices in their classrooms and for the results
they are achieving.

15. Comprehensive
and coordinated
literacy program

The school will be built around a comprehensive and
coordinated literacy program-. Teachers will meet regularly to
examine assessment data and ensure that the literacy program
is meeting its objectives and make programmatic adjustments as
necessary.

The Co-Principals assess the efficacy of the Literacy program,
consult on strategies and programs, and review the performance
of students and staff.

Ongoing professional development in the area of literacy will
ensure that teachers are regularly assessing the literacy
program, further developing and refining classroom practice,
and adjusting instruction to meet student needs.

ACE is partnering with the Achievement Network to provide
school leaders with support in his/her efforts to meet school-
wide ELA targets and effectively support staff in the
implementation of CCSS-based curricula.

The school uses The Write Tools, a CCSS-based writing
curriculum. The school receives support from The Write Tools
consultants who come on-site several times throughout the year
to observe teachers, share best practices, and share next steps
based on their observations. Strategies learned with The Write
Tools curriculum are used across all content areas.

4. Program for English Learners
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Overview

A significant segment of the school’s student body will be English Learners (ELs). In the 2015-
2016 academic year, for example, 53% of the student body is classified as English Learners.
This necessitates that the school provide these students with effective, research-based
educational programs and practices for increased linguistic and academic attainment. All
courses at the school will employ instructional techniques that are aligned to and support the
Common Core and new California ELD standards. These techniques will have a research base
that is proven to be successful at providing EL students access to rigorous content and
instruction while simultaneously developing English language skills. In addition, the school will
place significant emphasis on bridging the school-home gap with families whose first language
is notEnglish.

ACE Empower Academy has the same goal for its EL students as it does for all of its students:
Students will enter 9th grade proficient in Reading and Math, as measured by the NWEA MAP,
equal to the average percent proficient for non-low SES students in California.

The school will comply with all applicable legal requirements in regard to services for the
education of EL students as they pertain to annual notification to parents, student
identification, placement, program options, EL and core content instruction, teacher
qualifications and training, re-classification to fluent English proficient status, monitoring and
evaluating program effectiveness, and standardized testing requirements.

Identification of English Learners

1. Home Language Survey

ACE Empower Academy administers the home language survey upon a student’s initial
enrollment into the Charter School (on enrollment forms). If the results of this survey
indicate that the student comes from an environment where a language other than English
may have had an impact on the student’s level of English language, the student is noted by
a School Leader and the Response to Intervention process will flag whether or not the
student needs supplemental services.

2. CELDT Testing!®

All students who indicate that their home language is other than English are CELDT tested
within thirty days of initial enrollment and at least annually thereafter between July 1 and
October 31%t until re-designated as fluent English proficient.

ACE Empower Academy notifies all parents of its responsibility for CELDT testing and of
CELDT results within thirty days of receiving results from publisher. The CELDT shall be used
to fulfill the requirements under the Elementary and Secondary Education Act, as may be

10 All references in the charter to the CELDT shall be understood by ACE Empower Academy and the County to
mean the English Language Proficiency Assessments for California (“ELPAC”), when it replaces the CELDT.

Page | 65



amended under the Every Student Succeeds Act, for annual English proficiency testing.

3. Previous Schools
ACE will reach out to a student’s school of origin in an effort to determine the student’s
status. In addition, the school relies on CALPADs data when identifying students as ELs.

Redesignation
Redesignation procedures utilize multiple criteria in determining whether to classify a pupil as
proficient in English including, but not limited to, all of thefollowing:

Assessment of language proficiency using an objective assessment instrument
including, but not limited to, the California English Language Development Test (CELDT)
Participation of the pupil’s classroom teachers and any other certificated staff with
direct responsibility for teaching or placement decisions of the pupil to evaluate the
pupil’s curriculum mastery

Parental opinion and consultation, achieved through notice to parents or guardians of
the language redesignation and placement including a description of the redesignation
process and the parents opportunity to participate, and encouragement of the
participation of parents or guardians in redesignation procedure including seeking their
opinion and consultation during the redesignation process

Comparison of the pupil’s performance in basic skills against an empirically established
range of performance and basic skills based upon the performance of English proficient
pupils of the same age that demonstrate to others that the pupil is sufficiently
proficient in English to participate effectively in a curriculum designed for pupils of the
same age whose native language is English

All students who have been redesignated will continue to be monitored for a minimum of two
years in accordance with applicable state and federal laws. Monitoring does not mean that the
CELDT (e.g., scores on SBAC in English- language arts) are administered again; rather, the
student’s academic achievement and progress should be monitored to be certain the student
is continuing to progress. If the student fails to progress, appropriate interventions to better
support the student will be determined via the Rtl process.

Strategies for English Learner Instruction and Intervention

Research has shown that bridging the home-school gap is one key element to ensure English
Learners are successful in school. Some of the key school-wide elements in the school’s
program that help bridge this gap include:

Prioritizing hiring bilingual staff, especially at the school leadership level and in the office
A positive learning environment where students feel safe and accepted

Communication process in family’s home language (to the extent possible) which
involves school-family meetings and student behavior contracts that involve the family
in finding solutions to behavior, attendance, and attitude problems.

Regular teacher communication to families (Progress Reports, letters, and phone calls)
Consistent school-home communication in family’s home language (home visits, as
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needed, teacher phone calls, meetings with administrators, etc.)

e Notifying parents of the results of language proficiency assessments and inviting
parents to participate in the Rtl process.

e Involving parents in assessing the progress of their student via twice a year student-led
conferences.

Inclusion Model of ELD

The overall instructional model for English Language Development (ELD) at ACE Empower
Academy is the inclusion model of ELD. ELs are enrolled and participate in a regular course of
study and use the same instructional materials along with all other students. ELs are held to
the same high expectations as all students, while being provided with accommodations that
assist them in reaching the expected standards and competencies. All courses are taught in
English.

ACE Empower Academy is adopting the new California ELD Standards, which focus on English
Learners interacting in meaningful ways with the content as well as learning about how English
works. The state has provided an implementation guide, as well as supplemental information
on how to implement the ELD standards in tandem with Common Core Math and Next
Generation Science standards. Designing an effective program for EL students aligned to these
new standards shall be overseen by the School Leaders. The EL program design will ensure that
all students have access to grade level content and receive the appropriate scaffolds up to grade
level rigor. Teachers will be involved in program development, and families shall be informed
of the plan and provided opportunities for feedback through existing parent leadership
structures. ACE Empower Academy will develop an implementation plan includes:

e A comprehensive program of staff development

e Identification of additional best practices for use in the classroom

e Determination of data points to measure progress

e Plan to differentiate academic support for students based on proficiency level

descriptors
e Plan for continued family involvement in student learning

As the standards are intended to help English Learners learn English in the context of disciplines
and grade level content, the table below outlines grade level standards and identifies some of
the strategies ACE may use with its EL students. As ACE Empower continues to build its
understanding of the Common Core, Next Generation Science, and the new California ELD
standards, the ACE strategies will continue to expand so that English Learners are best served,
and that their learning of English is embedded with the learning of grade level content.

Fifth Grade

Part of Framework: Corresponding CA CCSS ACE Curricular Strategies
for ELA/Literacy
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I: Interacting in Meaningful Ways
A: Collaborative

1. Exchanging information and ideas
with others through oral
collaborative discussions on a
range of social and academic
topics

2. Interacting with others in written
English in various communicative
forms (print, communicative
technology, and multimedia)

3. Offering and supporting opinions
and negotiating with others in
communicative exchanges

4. Adapting language choices to
various contexts (based on task,
purpose, audience, and text type)

SL.5.1,6;L.5.1,3,6
W.5.6;L.5.1,3,6
SL.5.1,6;L.5.1,3,6
W.5.4-5; SL.5.1, 6; L.5.1,
3,6

TPS- Think, Pair, Share
w/ peers

Journal writing
Responding to thought
questions on-line
Group discussion

I: Interacting in Meaningful Ways
B: Interpretive

1. Listening actively to spoken
English in a range of social and
academic contexts

2. Reading closely literary and
informational texts and viewing
multimedia to determine how
meaning is conveyed explicitly and
implicitly through language

3. Evaluating how well writers and
speakers use language to support
ideas and opinions with details or
reasons depending on modality,
text type, purpose, audience,
topic, and content area

4. Analyzing how writers and
speakers use vocabulary and other
language resources for specific
purposes (to explain, persuade,
entertain, etc.) depending on
modality, text type, purpose,
audience, topic, and content area

SL.5.1-3; L.5.3

RL.5.1-7, 9-10; RI.5.1-7,
9-10; SL.5.2-3; L.5.3, 4,
6

RL.5.3-4, 6; RI.5.2, 6, 8;
SL.5.3; L.5.3-6
RL.5.4—5; RI.5.4-5;
SL.5.3; L.5.3-6

Close reading
Learning from video
clips

Text analysis

I: Interacting in Meaningful Ways
C: Productive
1. Expressing information and ideas
in formal oral presentations on
academic topics
2. Writing literary and informational

SL.5.4-6;L.5.1,3,6
W.5.1-10; L.5.1-3, 6
W.5.1, 4, 9-10; SL.5.4, 6;
L.5.1-3, 6 W.5.4-5;
SL.5.4,6;L5.1,3,5-6

Oral presentations
Being the “expert” to
teach the class
Learning about
synonyms, antonyms
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texts to present, describe, and
explain ideas and information,
using appropriate technology
3. Supporting own opinions and
evaluating others’ opinions in
speaking and writing

4. Selecting and applying varied and
precise vocabulary and language

structures to effectively convey
ideas

II: Learning About How English Works
A: Structuring Cohesive Texts
1. Understanding text structure
2. Understanding cohesion

RL.5.5; RL1.5.5; W.5.1-5;
SL.5.4 RL.5.5; RL.5.5;
W.5.1-4;SL.5.4;L5.1,3

Engaging with various
types of text

II: Learning About How English Works
B: Expanding and Enriching Ideas
1. Using verbs and verb phrases
2. Using nouns and noun phrases
3. Modifying to add details

W.5.5;SL.5.6;L.5.1, 3,6
W.5.5;SL.5.6;L.5.1, 3,6
W.5.5;SL.5.4,6;L.5.1, 3,
6

Using Write Tools
strategies

Going through the
writing process

II: Learning About How English Works
C: Connecting and Condensing Ideas
1. Connecting ideas
2. Condensing ideas

W.5.1-3, 5; SL.5.4, 6;
L.5.1,3,6 W.5.1-3, 5;
SL.5.4,6;L5.1,3,6

Making connections
while reading various
types of texts

Ill: Using Foundational Literacy Skills

RF.K-1.1-4; RF.2-5.3-4
(as appropriate)

Reading and analyzing
texts together
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Sixth Grade

Part of Framework:

Corresponding CA CCSS for
ELA/Literacy

ACE Curricular Strategies

I: Interacting in Meaningful Ways
A: Collaborative
1.

Exchanging information and ideas
with others through oral
collaborative discussions on a
range of social and academic
topics

Interacting with others in written
English in various communicative
forms (print, communicative
technology, and multimedia)
Offering and supporting opinions
and negotiating with others in
communicative exchanges
Adapting language choices to
various contexts (based on task,
purpose, audience, and text type)

SL.6.1,6;L.6.3,6

W.6.6; WHST.6.6; SL.6.2;
L.6.3, 6 W.6.1; WHST.6.1;
SL.6.1,4,6;L.6.3,6
W.6.4-5; WHST.6.4-5;
SL.6.6; L.6.1,3,6

e  TPS- Think, Pair, Share
w/ peers

e Journal writing

e Responding to
thought questions on-
line

e Group discussion

I: Interacting in Meaningful Ways
B: Interpretive
1.

Listening actively to spoken English
in a range of social and academic
contexts

Reading closely literary and
informational texts and viewing
multimedia to determine how
meaning is conveyed explicitly and
implicitly through language
Evaluating how well writers and
speakers use language to support
ideas and arguments with details
or evidence depending on
modality, text type, purpose,
audience, topic, and content area
Analyzing how writers and
speakers use vocabulary and other
language resources for specific
purposes (to explain, persuade,
entertain, etc.) depending on
modality, text type, purpose,
audience, topic, and content area

SL.6.1,3,6;L.6.1,3,6
RL.6.1-7, 9-10; R1.6.1-10;
RH.6.1-10; RST.6.1-10;
SL.6.2; L.6.1, 3,6 RL.6.4-5;
RI.6.4, 6, 8; RH.6.4-6, 8;
RST.6.4-6, 8; SL.6.3; L.6.3,
5-6 RL.6.4-5; RI.6.4-5;
RH.6.4-5; RST.6.4-5;
SL.6.3; L.6.3, 5-6

e Close reading

e Learning from video
clips

o Text analysis
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I: Interacting in Meaningful Ways
C: Productive
1. Expressing information and ideas
in formal oral presentations on
academic topics
2. Writing literary and informational
texts to present, describe, and
explain ideas and information,
using appropriate technology
3. Justifying own arguments and
evaluating others’ arguments in
writing
4. Selecting and applying varied and
precise vocabulary and language
structures to effectively convey
ideas

SL.6.4-6; L.6.1, 3
W.6.1-10; WHST.6.1-2, 4—
10; L.6.1-6

W.6.1, 8-9; WHST.6.1, 8-9;
L.6.13, 6

W.6.4-5; WHST.6.4-5;
SL.6.4, 6; L.6.1, 3, 5-6

Oral presentations
Being the “expert” to
teach the class
Learning about
synonyms, antonyms

II: Learning About How English Works

A: Structuring Cohesive Texts
1. Understanding text structure
2. Understanding cohesion

RL.6.5; RI.6.5; RH.6.5;
RST.6.5; W.6.1-5, 10;
WHST.6.1-2, 4-5, 10;
SL.6.4

RI.6.5; RH.6.5; RST.6.5;
W.6.1-5, 10; WHST.6.1-2,
4-5,10; L.6.1,3-6

Engaging with various
types of text

II: Learning About How English Works

B: Expanding and Enriching Ideas
1. Using verbs and verb phrases
2. Using nouns and noun phrases
3. Modifying to add details

W.6.5; WHST.6.5; SL.6.6;
L.6.1,3-6

W.6.5; WHST.6.5; SL.6.6;
L.6.1,3-6

W.6.4-5; WHST.6.4-5;
SL.6.6; L.6.1,3-6

Using Write Tools
strategies

Going through the
writing process

II: Learning About How English Works
C: Connecting and Condensing Ideas
1. Connecting ideas
2. Condensing ideas

W.6.1-5; WHST.6.1-2, 4-5;
SL.6.4,6;L.6.1,3-6
W.6.1-5; WHST.6.1-2, 4-5;
SL.6.4,6;L.6.1,3-6

Making connections
while reading various
types of texts

[ll: Using Foundational Literacy Skills

RF.K-1.1-4; RF.2-5.3-4 (as
appropriate)

Reading and analyzing
texts together
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Seventh Grade

Part of Framework:

Corresponding CA
CCSS for ELA/Literacy

ACE Curricular Strategies

A: Collaborative
1.

I: Interacting in Meaningful Ways

Exchanging information and ideas
with others through oral
collaborative discussions on a
range of social and academic
topics

Interacting with others in written
English in various communicative
forms (print, communicative
technology, and multimedia)
Offering and justifying opinions,
negotiating with and persuading
others in communicative
exchanges

Adapting language choices to
various contexts (based on task,
purpose, audience, and text type)

SL.7.1,6;L.7.3,6
W.7.6; WHST.7.6;
SL.7.2;L.7.3, 6 W.7.1;
WHST.7.1; SL.7.1, 4, 6;
L7.3,6

W.7.4-5; WHST.7.4-5;
SL.7.6;L.7.1,3,6

e TPS- Think, Pair, Share
w/ peers

e Journal writing

e Responding to thought
guestions on-line

e Group discussion

B: Interpretive
1.

I: Interacting in Meaningful Ways

Listening actively to spoken
English in a range of social and
academic contexts

Reading closely literary and
informational texts and viewing
multimedia to determine how
meaning is conveyed explicitly and
implicitly through language
Evaluating how well writers and
speakers use language to support
ideas and arguments with details
or evidence depending on
modality, text type, purpose,
audience, topic, and content area
Analyzing how writers and
speakers use vocabulary and other
language resources for specific
purposes (to explain, persuade,
entertain, etc.) depending on
modality, text type, purpose,
audience, topic, and content area

SL.7.1,3,6;L.7.1,3,6
RL.7.1-7, 9-10; RI.7.1—
10; RH.7.1-10;
RST.7.1-10; SL.7.2;
L.7.1, 3, 6 RL.7.4-5;
RI.7.4, 6, 8; RH.7.4-6,
8; RST.7.4-6, 8; SL.7.3;
L.7.3, 5-6 RL.7.4-5;
RI.7.4-5; RH.7.4-5;
RST.7.4-5; SL.7.3;
L.7.3,5-6

e Close reading

e Learning from video
clips

e Text analysis
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I: Interacting in Meaningful Ways
C: Productive
1. Expressing information and ideas
in formal oral presentations on
academic topics
2. Writing literary and informational
texts to present, describe, and
explain ideas and information,
using appropriate technology
3. Justifying own arguments and
evaluating others’ arguments in
writing
4. Selecting and applying varied and
precise vocabulary and language
resources to effectively convey
ideas

SL.7.4-6; L.7.1, 3
W.7.1-10; WHST.7.1-
2,4-10; L.7.1-6
W.7.1, 8-9; WHST.7.1
,8-9;L.7.1-3, 6
W.7.4-5; WHST.7.4-5;
SL.7.4,6; L.7.1,3, 5-6

e Oral presentations

e Being the “expert” to
teach the class

e Learning about
synonyms, antonyms

II: Learning About How English Works

A: Structuring Cohesive Texts
1. Understanding text structure
2. Understanding cohesion

RL.7.5; RI.7.5; RH.7.5;
RST.7.5; W.7.1-5, 10;
WHST.7.1-2, 4-5,10;
SL.7.4

RI.7.5; RH.7.5; RST.7.5;
W.7.1-5,10;
WHST.7.1-2, 4-5, 10;
L.7.1,3-6

e Engaging with various
types of text

[I: Learning About How English Works

B: Expanding and Enriching Ideas
1. Using verbs and verb phrases
2. Using nouns and noun phrases
3. Modifying to add details

W.7.5; WHST.7.5;
SL.7.6; L.7.1,3-6
W.7.5; WHST.7.5;
SL.7.6; L.7.1,3-6
W.7.4-5; WHST.7.4-5;
SL.7.6; L.7.1,3-6

e Using Write Tools
strategies

e Going through the
writing process

[I: Learning About How English Works
C: Connecting and Condensing Ideas
1. Connectingideas
2. Condensing ideas

W.7.1-5; WHST.7.1-2,
4-5;SL.7.4,6;L.7.1, 3—
6
W.7.1-5; WHST.7.1-2,
4-5;5L.7.4,6; L.7.1, 3—
6

e Making connections
while reading various
types of texts

[ll: Using Foundational Literacy Skills

RF.K-1.1-4; RF.2-5.3—
4 (as appropriate)

e Reading and analyzing
texts together

Page | 73




Eighth Grade

Part of Framework:

Corresponding CA CCSS
for ELA/Literacy

ACE Curricular Strategies

I: Interacting in Meaningful Ways
A: Collaborative

1.

Exchanging information and ideas with
others through oral collaborative
discussions on a range of social and
academic topics

Interacting with others in written English
in various communicative forms (print,
communicative technology, and
multimedia)

Offering and justifying opinions,
negotiating with and persuading others
in communicative exchanges

Adapting language choices to various
contexts (based on task, purpose,
audience, and text type)

SL.8.1,6;L.8.3,6

W.8.6; WHST.8.6; SL.8.2;
L.8.3,6

W.8.1; WHST.8.1; SL.8.1,
4,6;..83,6

W.8.4-5; WHST.8.4-5;
SL.8.6;L.8.1,3,6
W.8.4-5; WHST.8.4-5;
SL.8.6;L.8.1,3,6

TPS- Think, Pair, Share w/
peers

Journal writing
Responding to thought
questions on-line

Group discussion

I: Interacting in Meaningful Ways
B: Interpretive

1.

Listening actively to spoken English in a
range of social and academic contexts
Reading closely literary and
informational texts and viewing
multimedia to determine how meaning
is conveyed explicitly and implicitly
through language

Evaluating how well writers and
speakers use language to support ideas
and arguments with details or evidence
depending on modality, text type,
purpose, audience, topic, and content
area

Analyzing how writers and speakers use
vocabulary and other language
resources for specific purposes (to
explain, persuade, entertain, etc.)
depending on modality, text type,
purpose, audience, topic, and content
area

SL.8.1,3,6;L.8.1,3,6
RL.8.1-7,9-10; R1.8.1—
10; RH.8.1-10; RST.8.1—-
10;SL.8.2;L.8.1,3,6
RL.8.4-5; RI.8.4, 6, 8;
RH.8.4-6, 8; RST.8.4-6,
8;SL.8.3;L.8.3,5-6
RL.8.4-5; RI.8.4-5;
RH.8.4-5; RST.8.4-5;
SL.8.3; L.8.3,5-6

Close reading
Learning from video clips
Text analysis

I: Interacting in Meaningful Ways
C: Productive

SL.8.4-6;L.8.1,3
W.8.1-10; WHST.8.1-2,

Oral presentations
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Expressing information and ideas in
formal oral presentations on academic
topics

Writing literary and informational texts
to present, describe, and explain ideas

and information, using appropriate
technology

3. Justifying own arguments and evaluating

others’ arguments in writing
4. Selecting and applying varied and

precise vocabulary and other language
resources to effectively convey ideas

4-10; L.8.1-6

W.8.1, 8-9; WHST.8.1,
8-9;.8.1-3,6
W.8.4-5; WHST.8.4-5;
SL.8.4,6; L.8.1, 3, 5-6

Being the “expert” to teach
the class

Learning about synonyms,
antonyms

II: Learning About How English Works
A: Structuring Cohesive Texts
1. Understanding text structure
2. Understanding cohesion

RL.8.5; RI.8.5; RH.8.5;
RST.8.5; W.8.1-5, 10;
WHST.8.1-2, 4-5, 10;
SL.8.4

RI.8.5; RH.8.5; RST.8.5;
W.8.1-5, 10; WHST.8.1—-
2,4-5,10; L..8.1,3-6

Engaging with various
types of text

II: Learning About How English Works
B: Expanding and Enriching Ideas
1. Using verbs and verb phrases
2. Using nouns and noun phrases
3. Modifying to add details

W.8.5; WHST.8.5; SL.8.6;
L.8.1,3-6

W.8.5; WHST.8.5; SL.8.6;
L.8.1,3-6

W.8.4-5; WHST.8.4-5;
SL.8.6; L.8.1,3-6

Using Write Tools
strategies

Going through the writing
process

[I: Learning About How English Works
C: Connecting and Condensing Ideas
1. Connectingideas
2. Condensing ideas

W.8.1-5; WHST.8.1-2,
4-5;SL.8.4,6;L.8.1,3-6
W.8.1-5; WHST.8.1-2,
4-5;SL.8.4,6;L.8.1,3-6

Making connections while
reading various types of
texts

lll: Using Foundational Literacy Skills

RF.K-1.1-4; RF.2-5.3-4
(as appropriate)

Reading and analyzing
texts together
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Monitoring and Evaluation of Program Effectiveness

For English Learners, the school will track progress toward academic and college readiness
achievement benchmarks in the same way it does for any student. In addition, the school will
also carefully track EL student progress toward fluency in English. Key assessments in measuring
the progress of English Learners includes Smarter Balanced Assessment Consortium (SBAC); the
CELDT test; ANet Common Interim Assessments; NWEA; the Empower Data Dashboard.

The results from all the above assessments are used in the Response to Intervention (Rtl)
process to track student achievement. Teachers analyze these results, along with student
behavioral data, every cycle to determine what re-teaching is necessary and to identify which
students require targeted intervention.

For students who exhibit the need for additional support, classroom- based interventions are
implemented, along with supplementary instruction provided through afterschool tutoring and
targeted intervention. ACE Empower Academy’s small size and individualized instructional
approach enables greater personalization of instruction and improved identification of special
needs, allowing for earlier intervention

In addition, each year, the school gathers qualitative data from students, parents, and teachers
during the LCAP process to gauge its effectiveness at providing instruction to ELs.

As ACE Empower continues to align its work to the new Common Core, ELD, and Next Generation
Science standards the school will continue to refine and improve its measurement systems to
monitor program effectiveness.

5. Intervention and Personalized Approach

ACE’s mission is to work closely with communities to build and sustain great schools where
students who have been left behind by traditional schools grow personally and intellectually until
they are ready to confidently choose to attend and graduate from college. The ACE target student
is typically two or more years behind academically.

The ACE mission is founded on the belief is that even those children and families who are not
only demographically underrepresented in college, but the most disengaged and disconnected
students in our neighborhoods can find a way back to a belief in themselves as learners and future
college students. In order to provide all students with the most effective, personalized
instructional support to bring them up to grade level and beyond, ACE uses utilize the Response
to Intervention (Rtl) process.

Response to Intervention Process

Response to Intervention (Rtl) is a systematic decision-making process designed to allow for early
and effective responses to children’s learning and behavioral difficulties, provide children with a
level of instructional intensity matched to their level of need and then provide a data-based
method for evaluating the effectiveness of instructional approaches. Rtl relies on evidence-based
instructional practices and frequent progress monitoring to provide the data necessary to make
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decisions about child progress and the need for more intensive intervention. The model is
intended to reduce unnecessary referrals to special education by ensuring that all children in the
general education setting have access to high quality curriculum and instruction that are provided
in a cascade of intensity, and that each child receives a level of instructional intensity matched to
his/her level of need. The model is not intended to replace special education and its procedural
safeguards.

The central, unifying element to assess students is the Response to Intervention (Rtl) process.
All students, including low- or high-achieving students, EL students, GATE students and Migrant
students will participate in the Rtl process. The personalized student interventions that are
compiled at the end of this process can be used to support all students, but are especially
beneficial for high needs sub groups such as English Language Learners and Special Education
students. The Rtl team consists of the student’s advisor, the student, a school leader,
parents/guardians and teachers. Please see Appendix M for an overview of the Rtl identification
and support system.

It is important to note that students who enter the school with an existing IEP or 504 Plan will
have IEP or 504 team meetings in lieu of undergoing the Rtl process. All IEP meetings will be
coordinated with the El Dorado County Charter SELPA.

Using Precise Data to Drive Decision-Making

Grade level teams will examine the Empower Data Dashboard (for an excerpt of the Data
Dashboard, please see Appendix N which consists of student achievement data, including SBAC
scores; in-house diagnostics; data from assessments that come with purchased curricula (both
on-line and conventional); ongoing, classroom-based and, standards-based assessment data. In
addition to academic achievement data, the team examines additional factors impacting school
performance, such as attendance, behavioral issues, health issues, and personal/family issues.
The Rtl team uses the achievement and behavioral data to determine which students require
targeted intervention in ELA and Math. Teachers and school leaders engage in this process four
times a year, during Data Day, at the end of each teaching and learning cycle.

Data Day is a professional development day which all teachers and school leaders actively
participate in. Grade level teams will narrow down the selected 10-15 students identified via
the Data Dashboard, down to 5 as the grade level Tier 2 intervention students. These are the
students that will receive targeted in class and out of class interventions during periods
throughout the school day, specifically Advisory, as well as after school (after school program,
office hours and tutoring).

Advisory

Advisory is a daily class where students meet with a particular staff member to discuss and reflect
on school-wide and individual issues. Each staff member will have an Advisory group, and will
stay with that group for the duration of the school year. Staff members will have wide latitude to
tailor the time to the particular needs of the students in their group. Advisory will include time
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for personal reflection and sharing, discussions and presentations about high school and college,
as well as student comment and feedback about school issues as they arise.

Students who have been identified through the Rtl process as needing additional academic
support receive targeted intervention during the Advisory period. This is also a time when
students use differentiated online programs, such as Achieve 3000, a literacy program, and
Revolution Prep, a math test prep program, to support their learning.

Use of Technology

All ELA classrooms at ACE Empower Academy have a 1:1 ratio of computers to students. This
allows students to have regular opportunities to further the development of vital skills in the
Humanities and Math. Both of the online programs, Achieve 3000 and Revolution Prep, provide
students with individualized instruction at their own level. In addition, limited English speaking
students are able to work on Achieve 3000 activities in Spanish, as the program includes a
Spanish language component. This makes content easily accessible to all learners.

Personalized Learning Plan (PLP)

All students at ACE Empower Academy have Personal Learning Plans (PLPs), which contain all
relevant student data (academic and behavioral). PLPs provide students with a sense of
ownership for their learning, as they are a tool for students to gauge where they are
academically at any given point in time. During Advisory period, students review their
Personalized Learning Plans and review progress they have made toward reaching their goals.
PLPs form the basis of student-led conferences twice a year.

How High-Achieving Students are Identified and Served

High-achieving students are identified through the assessment process at Empower, including
NWEA and SBAC results, as well as teacher recommendation. The Empower academic program
is personalized for these students through the use of adaptive on-line learning platforms (i.e.
Achieve3000, Revolution Prep, etc.) as well as teacher-driven classroom differentiation and
grouping in the core curriculum. These students are held to the same accelerated growth goals
as underperforming students, and as a result curriculum and instruction are tailored to these
students’ needs to ensure that they make sufficient annual growth even if they are already at
grade level.

Instructional Materials

The following chart details instructional materials that ACE Empower Academy expects to use in
the Humanities, Math, and Science programs. ACE Empower Academy may opt for additional or
alternate textbooks and resources as new materials are adopted by the California State Board of
Education and as the school learns more about the needs of its students.
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Course Primary instructional Supplementary Student Supplementary Teacher
materials Materials Materials
Humanities Leveled readers, Primary source e Teach Like a
Core tradebooks, novels documents Champion 2.0,
Engage New York Sets of books (for Doug Lemov
curriculum Literature Circles/small
Write Tools group instruction),
related subjects or
themes, possible class
sets of 1 or 2 texts
Reference materials
(dictionaries,
thesauruses, atlases)
Math Engage New York Materials, Teach Like a Champion
The Write Tools manipulables, etc. 2.0, Doug Lemov
associated with
Engage New York
Science Next Generation Full Option Science Teach Like a Champion

Science Standards
The Write Tools

System (FOSS) (UC
Berkeley Lawrence
Hall of Science)

2.0, Doug Lemov

PROFESSIONAL DEVELOPMENT and EVALUATION

Staff Development Activities
ACE Empower Academy School Leaders will develop annually a comprehensive, ongoing staff
development plan in place designed to ensure that all annual target areas of professional
development are continually reinforced, revisited and assessed through training, coaching,
peer observation and feedback, collaborative planning, and joint assessment of student work.
The schedule of staff development activities will include:
e Daily planning time

* Weekly professional development meetings—whole school or content area.
* Data analysis and professional development days, with the support of ANet coaches and
other external experts
e Weekly feedback by school leaders and or peers, including observation and 1:1
coaching meetings

The key philosophy of PD at ACE Empower is that annual topics be ongoing, and that teachers
receive continued support in implementation of the professional development. Annually, fewer
topics may be chosen so that teachers can develop a deep understanding of the topics, build
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their skills, and thereby increase student achievement. Some of the current PD initiatives
include:

1. The Teaching and Learning Cycle

In order to effectively create and deliver a standards-based curriculum, it is crucial for a school
to have in place a comprehensive system that links standards based curriculum, purposeful
planning, and analysis of student learning (assessment) data that helps teachers plan what to
reteach. In addition, curriculum, instruction, and internal assessment must be aligned with the
external assessments, such as the SBAC, used to measure the efficacy of the school’s program
as a whole. ACE is partnering with the Achievement Network to provide school leaders with
support in their efforts to meet school-wide targets and effectively support staff in the
implementation of CCSS-based curricula.

Some key elements of the training and coaching teachers will receive toward the development
of an effective teaching and learning cycle include:
e Examination of Common Core standards to fully understand what is being asked of
students at each grade level
e Individual and collaborative planning time to create standards-based cycle and weekly
overviews, and lesson plans
e Support for development of staff ability to analyze student assessment data and plan
for targeted, effective reteaching

2. Writing in the Content Areas

Teachers will become familiar with what proficient writing looks like at the middle grades level,
and shall receive specific instruction and on-going coaching in the Write Tools, a CCSS-aligned
writing curriculum, complete with professional development modules and exemplars. Teachers
will have planning time to create unit and lesson plans that integrate these strategies across all
content areas, as well as the time to share techniques and demonstrate use of strategies in a
lesson for the group.

3. Building the Schoolwide Culture: Ganas in the Classroom

Teachers and all staff will receive explicit training and coaching in helping students adapt to the
school’s conduct expectations and develop resilience even as they confront academic
challenges or frustrations and lack of confidence. Schoolwide systems such as the school
Assembly, regular community exhibitions, and Advisory class will provide a context for in-depth
reflection on how students can manifest their Ganas in their everyday choices; teachers and
staff will work collaboratively to implement schoolwide discipline and reward policies that will
promote and instill a culture of optimism and respect for effort and incremental improvement.

4. Teacher Evaluation and On-going Support

Teachers and staff will receive regular observation and feedback from school leaders and Lead
Teachers, who will ensure that instructional guidelines are being implemented effectively.
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In an effort to improve teacher evaluations, ACE is in the midst of revamping its teacher
evaluation process. Currently in its pilot year, the school is developing a teacher and staff
professional growth and evaluation process that incorporates best practices from other schools,
elements of the California Standards for the Teaching Profession, and specific characteristics
that define successful staff at ACE. The observation and evaluation process, and the sharing of
best practices that will come out of it, will reflect the strong collaborative culture among
teachers and administrators to support students and each other in reaching the school’s high
expectations. Based on weekly coaching, regular teacher observations and student
achievement data, ACE will continue to modify and further develop this process.

The Co-Principals will evaluate all teachers and work closely with teachers regarding the results
of their evaluation. In order to help teachers improve practice in areas of weakness, the school
tailors its professional development activities to best match the on-going needs of teachers.
Teachers will also have the opportunity both on campus and off to observe master teachers and
collaborate with them to improve curriculum development skills and the implementation of
teaching strategies.

The overall elements of the teacher evaluation process currently include:

e Teachers set professional goals each year.

e Teacher experience level ranges from “novice” to “systems builder”

o All teachers have weekly coaching sessions with school leaders. Various types of data,
including Growth Cycle, ANet, and other results will be used to adjust coaching, as
needed

e Teachers are evaluated twice a year — mid-year and at the end of the school year

e For those teachers who are not performing to standard, they will participate in a
performance improvement process.

The timeline for teacher evaluations is currently scheduled to be the following:

* Before start of school: meeting between teacher and Principal to define personal goals
for year, ensure that individual teacher goals are aligned with schoolwide goals

e First semester: regular monthly classroom observation by Principal, with informal
feedback provided after each observation; Principal also reviews lesson/unit plans,
assessments, selected student work

e End of first semester: the Principal completes observations, writes first evaluation;
Principal and teacher meet to discuss evaluation and develop specific Action Plan to
strengthen practice. Improvement Plan is developed if necessary.

* Beginning of second semester: teacher implements Action Plan or Improvement Plan,
Principal and teacher collaborate to ensure that teacher receives appropriate coaching
to implement plan; classroom observation or survey of teacher work is completed in
timely fashion

e Middle of second semester: principal develops final yearly evaluation, shares
evaluation with teacher; based on evaluation specific professional development
activities are determined; the Principal’s intention to retain/dismiss teachers will be
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included in their final yearly evaluation

For some examples of the ACE Professional Development program, please see the documents
in Appendix O and for supporting documentation for the pilot documents in the revised ACE
teacher evaluation process see Appendix P.

PLAN FOR STUDENTS WITH DISABILITIES

Overview

ACE Empower Academy shall comply with all applicable state and federal laws in serving students
with disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section
504”), the Americans with Disabilities Act (“ADA”) and the Individuals with Disabilities in
Education Improvement Act (“IDEIA”).

ACE Empower Academy is an independent local educational agency (“LEA”) member of the El
Dorado County Charter Special Education Local Plan Area (“SELPA”) in conformity with Education
Code Section 47641(a).

ACE Empower Academy shall comply with all state and federal laws related to the provision of
special education instruction and related services and all SELPA policies and procedures; and shall
utilize appropriate SELPA forms.

ACE Empower Academy may request related services (e.g. Speech, Occupational Therapy,
Adapted P.E., Nursing, and Transportation) from the SELPA, subject to SELPA approval and
availability. ACE Empower Academy may also provide related services by hiring credentialed or
licensed providers through private agencies or independent contractors.

ACE Empower Academy shall be solely responsible for its compliance with Section 504 and the
ADA. The facilities utilized by ACE Empower Academy shall be accessible for all students with
disabilities.

Section 504 of the Rehabilitation Act

ACE Empower Academy recognizes its legal responsibility to ensure that no qualified person with
a disability shall, on the basis of disability, be excluded from participation, be denied the benefits
of, or otherwise be subjected to discrimination under any program of the Charter School. Any
student, who has an objectively identified disability which substantially limits a major life activity
including but not limited to learning, is eligible for accommodation by the Charter School.

A 504 team will be assembled by the Principal and shall include the parent/guardian, the student
(where appropriate) and other qualified persons knowledgeable about the student, the meaning
of the evaluation data, placement options, and accommodations. The 504 team will review the
student’s existing records; including academic, social and behavioral records, and is responsible
for making a determination as to whether an evaluation for 504 services is appropriate. If the
student has already been evaluated under the IDEIA but found ineligible for special education
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instruction or related services under the IDEIA, those evaluations may be used to help determine
eligibility under Section 504. The student evaluation shall be carried out by the 504 team, which
will evaluate the nature of the student’s disability and the impact upon the student’s education.
This evaluation will include consideration of any behaviors that interfere with regular
participation in the educational program and/or activities. The 504 team may also consider the
following information in its evaluation:

e Tests and other evaluation materials that have been validated for the specific purpose for
which they are used and are administered by trained personnel.

e Tests and other evaluation materials including those tailored to assess specific areas of
educational need, and not merely those which are designed to provide a single general
intelligence quotient.

e Tests are selected and administered to ensure that when a test is administered to a student
with impaired sensory, manual or speaking skills, the test results accurately reflect the
student’s aptitude or achievement level, or whatever factor the test purports to measure,
rather than reflecting the student’s impaired sensory, manual or speaking skills.

The final determination of whether the student will or will not be identified as a person with a
disability is made by the 504 team in writing and notice is given in writing to the parent or
guardian of the student in their primary language along with the procedural safeguards available
to them. If during the evaluation, the 504 team obtains information indicating possible eligibility
of the student for special education per the IDEIA, a referral for assessment under the IDEIA will
be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall
be responsible for determining what, if any, accommodations or services are needed to ensure
that the student receives a free and appropriate public education (“FAPE”). In developing the
504 Plan, the 504 team shall consider all relevant information utilized during the evaluation of
the student, drawing upon a variety of sources, including, but not limited to, assessments
conducted by the Charter School’s professional staff.

The 504 Plan shall describe the Section 504 disability and any program accommodations,
modifications or services that may be necessary.

All 504 team participants, parents, guardians, teachers and any other participants in the student’s
education, including substitutes and tutors, must have a copy of each student’s 504 Plan. The
site administrator will ensure that teachers include 504 Plans with lesson plans for short-term
substitutes and that he/she review the 504 Plan with a long-term substitute. A copy of the 504
Plan shall be maintained in the student’s file. Each student’s 504 Plan will be reviewed at least
once per year to determine the appropriateness of the Plan, needed modifications to the plan,
and continued eligibility.
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Services for Students under the “IDEIA”

The following description regarding how special education and related services is provided and
funded is included below for the sole purpose of providing a reasonably comprehensive
description of the special education program in the Charter. The specific manner in which special
education and related services is provided and funded is set forth in a Memorandum of
Understanding (“MOU”), delineating the respective responsibilities of ACE Empower Academy
and the El Dorado County Charter SELPA. A copy of the MOU shall be made available to the County
upon request.

ACE Empower Academy shall provide special education instruction and related services in
accordance with the IDEIA, Education Code requirements, and applicable policies and practices
of the SELPA.

ACE Empower Academy shall provide services for special education students enrolled in the
Charter School. ACE Empower Academy shall follow SELPA policies and procedures, and shall
utilize SELPA forms in seeking out and identifying and serving students who may qualify for
special education programs and services and for responding to record requests and parent
complaints, and maintaining the confidentiality of pupil records.

ACE Empower Academy agrees to promptly respond to all SELPA inquiries, to comply with
reasonable SELPA directives, and to allow the SELPA access to ACE Empower Academy students,
staff, facilities, equipment and records as required or imposed by law.

Staffing
All special education services at ACE Empower Academy shall be delivered by individuals or

agencies qualified to provide special education services as required by the California Education
Code and the IDEIA. ACE Empower Academy staff shall participate in SELPA in-service training
relating to special education.

ACE Empower Academy shall be responsible for the hiring, training, and employment of site staff
necessary to provide special education services to its students, including, without limitation,
special education teachers, paraprofessionals, and resource specialists. ACE Empower Academy
shall ensure that all special education staff hired or contracted by ACE Empower Academy is
qualified pursuant to SELPA policies, as well as meet all legal requirements. ACE Empower
Academy shall be responsible for the hiring, training, and employment of itinerant staff necessary
to provide special education services to ACE Empower Academy students, including, without
limitation, speech therapists, occupational therapists, behavioral therapists, and psychologists.

Notification and Coordination

ACE Empower Academy shall follow SELPA policies as they apply to all SELPA schools for
responding to implementation of special education services. ACE Empower Academy shall adopt
and implement polices relating to all special education issues and referrals.
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Identification and Referral

ACE Empower Academy shall have the responsibility to identify, refer, and work cooperatively in
locating ACE Empower Academy students who have or may have exceptional needs that qualify
them to receive special education services. ACE Empower Academy shall implement SELPA
policies and procedures to ensure timely identification and referral of students who have, or may
have, such exceptional needs. A pupil shall be referred for special education only after the
resources of the regular education program have been considered, and where appropriate,
utilized.

ACE Empower Academy shall follow SELPA child-find procedures to identify all students who may
require assessment to consider special education eligibility and special education and related
services in the case that general education interventions do not provide a free appropriate public
education to the student in question.

Assessments

The term “assessments” shall have the same meaning as the term “evaluation” in the IDEIA, as
provided in Section 1414, Title 20 of the United States Code. ACE Empower Academy shall
determine what assessments, if any, are necessary and arrange for such assessments for referred
or eligible students in accordance with applicable law. ACE Empower Academy shall obtain
parent/guardian consent to assess Charter School students.

IEP Meetings
ACE Empower Academy shall arrange and notice the necessary Individualized Education Program

(“IEP”) meetings. IEP team membership shall be in compliance with state and federal law. The
Charter School shall be responsible for having the following individuals in attendance at the IEP
meetings: the Principal and/or the ACE Empower Academy-designated representative with
appropriate administrative authority as required by the IDEIA; the student’s special education
teacher; the student’s general education teacher if the student is or may be in a regular education
classroom; the student, if appropriate; and other ACE Empower Academy representatives who
are knowledgeable about the regular education program at ACE Empower Academy and/or
about the student. ACE Empower Academy shall arrange for the attendance or participation of
all other necessary staff that may include, but are not limited to, an appropriate administrator to
comply with the requirements of the IDEIA, a speech therapist, psychologist, resource specialist,
and behavior specialist; and shall document the IEP meeting and provide notice of parental rights.

IEP Development

ACE Empower Academy understands that the decisions regarding eligibility, goals/objectives,
program, services, placement, and exit from special education shall be the decision of the IEP
team, pursuant to the IEP process. Programs, services and placements shall be provided to all
eligible ACE Empower Academy students in accordance with the policies, procedures and
requirements of the SELPA and State and Federal law.
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IEP Implementation

ACE Empower Academy shall be responsible for all school site implementation of the IEP for all
students who qualify regardless of the district of residence. As part of this responsibility, ACE
Empower Academy shall provide parents with timely reports on the student’s progress as
provided in the student’s IEP at least as frequently as report cards are provided for ACE Empower
Academy’s non-special education students. ACE Empower Academy shall also provide all home-
school coordination and information exchange. ACE Empower Academy shall also be responsible
for providing all curriculum, classroom materials, classroom modifications, and assistive
technology.

Interim and Initial Placements of New Charter School Students

ACE Empower Academy shall comply with Education Code Section 56325 with regard to students
transferring into the Charter School within the academic school year. In accordance with
Education Code Section 56325(a)(1), for students who enroll in ACE Empower Academy from
another school district within the State, but outside of the SELPA with a current IEP within the
same academic year, ACE Empower Academy shall provide the pupil with a free appropriate
public education, including services comparable to those described in the previously approved
IEP, in consultation with the parent, for a period not to exceed thirty (30) days, by which time
ACE Empower Academy shall adopt the previously approved IEP or shall develop, adopt, and
implement a new IEP that is consistent with federal and state law.

In accordance with Education Code Section 56325(a)(2), in the case of an individual with
exceptional needs who has an IEP and transfers into ACE Empower Academy from a district
operated program under the same special education local plan area of ACE Empower Academy
within the same academic year, ACE Empower Academy shall continue, without delay, to provide
services comparable to those described in the existing approved IEP, unless the parent and ACE
Empower Academy agree to develop, adopt, and implement a new IEP that is consistent with
federal and state law.

For students transferring to ACE Empower Academy with an IEP from outside of California during
the same academic year, ACE Empower Academy shall provide the pupil with a free appropriate
public education, including services comparable to those described in the previously approved
IEP in consultation with the parents, until ACE Empower Academy conducts an assessment
pursuant to paragraph (1) of subsection (a) of Section 1414 of Title 20 of the United States Code,
if determined to be necessary by ACE Empower Academy, and develops a new IEP, if appropriate
that is consistent with federal and state law.

Non-Public Placements/Non-Public Agencies
ACE Empower Academy shall be solely responsible for selecting, contracting with, and overseeing
all non-public schools and non-public agencies used to serve special education students.

Non-discrimination
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It is understood and agreed that all children will have access to ACE Empower Academy and no
student shall be denied admission nor counseled out of ACE Empower Academy due to the
nature, extent, or severity of his/her disability or due to the student’s request for, or actual need
for, special education services.

Parent/Guardian Concerns and Complaints

ACE Empower Academy shall adopt and implement policies for responding to parental concerns
or complaints related to special education services. ACE Empower Academy shall receive any
concerns raised by parents/guardians regarding related services and rights.

ACE Empower Academy’s designated representative shall investigate as necessary, respond to,
and address the parent/guardian concern or complaint.

Due Process Hearings

ACE Empower Academy may initiate a due process hearing or request for mediation with respect
to a student enrolled in ACE Empower Academy if it determines such action is legally necessary
or advisable. In the event that the parents/guardians file for a due process hearing, or request
mediation, ACE Empower Academy shall defend the case.

SELPA Representation
ACE Empower Academy shall represent itself at all SELPA meetings.

Funding
ACE Empower Academy is subject to the allocation plan of the SELPA.

GOALS AND ANNUAL ACTIONS TO ACHIEVE THE EIGHT STATE PRIORITIES

Please see the section “Goals, Actions and Measurable Outcomes Aligned with the Eight State
Priorities” in Element B of the charter for a description of ACE Empower Academy’s annual goals
to be achieved in the Eight State Priorities schoolwide and for all pupil subgroups, as described
in Education Code Section 52060(d), and specific annual actions to achieve those goals, in
accordance with Education Code Section 47605(b)(5)(A)(ii).

Local Control and Accountability Plan (LCAP)

In accordance with Education Code Section 47606.5, ACE Empower Academy shall comply with
all elements of the LCAP pursuant to regulations and a template adopted by the California State
Board of Education and reserves the right to establish additional and/or amend school-specific
goals and corresponding assessments throughout the duration of the charter. ACE Empower
Academy shall submit the LCAP to the County Superintendent of Schools annually on or before
July 1, as required by Education Code Section 47604.33.
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B. MEASURABLE STUDENT OUTCOMES

Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil
outcomes,” for purposes of this part, means the extent to which all pupils of the school
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in
the school's educational program. Pupil outcomes shall include outcomes that address
increases in pupil academic achievement both schoolwide and for all groups of pupils served by
the charter school, as that term is defined in subparagraph (B) of paragraph (3) of subdivision
(a) of Section 47607. The pupil outcomes shall align with the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the
program operated, by the charter school. Education Code Section 47605(b)(5)(B).

STUDENT OUTCOMES GOALS AND TARGETS

ACE Empower Academy will strive to meet all of the following targets and achievement
benchmarks. A major element of ACE’s efforts to reach these targets is a partnership wth the
Achievement Network, or ANet (http://www.achievementnetwork.org/) to provide school
leaders with support in their efforts to meet school-wide ELA and Math targets and effectively
support staff in the implementation of CCSS-based curricula. Through this partnership,
students are assessed in ELA and Math four times a year. ANet provides the school with
assessment via its online platform. Teachers gather to analyze data and make decisions about
what material they need to re-teach and identify which students require targeted intervention.
Students remain in targeted intervention until they demonstrate consistent growth. This cycle
occurs four times throughout the year and not only informs instruction, but it also shapes
professional development and teacher planning.

If student achievement and other data should indicate that the school is not yet meeting these
targets and benchmarks, the school will modify its program over time to improve performance
in that area. ACE Empower Academy will track the progress of individual students toward the
outcomes listed below.

The following table indicates key measurable outcomes and assessments used to measure
student progress toward mastery:
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Measurable Student Outcomes ‘ Assessment Tools

Grade Level Proficiency (i.e. e CAASPP/SBAC scores in English-Language Arts
Standard Met or Exceeded)in e Performance levels on assessed standards in
English-Language Arts the Humanities Core

e Performance levels on grade-level school

writing exams
* Northwest Evaluation Association (NWEA) scores
* Achievement Network (ANet) scores

Grade Level Proficiency (i.e. e CAASPP/SBAC scores in Mathematics
Standard Met or Exceeded)in e Performance levels on assessed standards in
Mathematics Math core courses

* Northwest Evaluation Association (NWEA) scores

* Formative assessments administered in
computer- based Math intervention courses

e Achievement Network (ANet) scores

English Language Proficiency for * Performance levels on the CELDT
EL students e CAASPP/SBAC scores in English-Language Arts
* Performance levels on grade-level school
writing exams
* Northwest Evaluation Association (NWEA) scores

Achievement of IEP goals for e CAASPP, CAA or CMA scores

Special Education students e Performance levels on assessed standards in
the core classes

e Performance levels on grade-level school
writing exams

e Teacher observations

* Formative and summative assessments
administered in class

Academic Performance Index (APIl) Targets

In addition, ACE Empower Academy will meet Academic Performance Index (API) growth
targets, as may be amended by the state, both schoolwide and in all numerically significant
student subgroups.

Additional Student Measurable Outcomes from the ACE “Cascade”

The ACE Cascade (described above in Element A of the charter) includes some targets specific
to ACE that are crucial to the ACE growth model and fundamental to the way ACE defines
success for students.
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Measurable Outcomes \ Assessment Tools

All students will grow by 1.5 years in NWEA NWEA scores
reading and in NWEA Math

90% of students can state independently Personal Learning Plans
academic goals (CAASPP, NWEA), their current
progress toward those goals, and what actions
they are taking to achieve goals

90% of students are confident that they will be | Annual Surveys
ready to attend and succeed in college by the
time they graduate high school

Goals, Actions and Measurable Outcomes Aligned with the Eight State Priorities

ACE has clearly defined schoolwide outcome goals in compliance with California Education code
sections 47605(b)(5)(B) and 52060(d). ACE will pursue the following schoolwide and subgroup
outcome goals, as measured by multiple and varied benchmark assessments that are aligned to
state and federal standards (including the new Common Core) and reflect proficiency measures
required by the CAASPP, as well as applicable state priorities detailed in California Education
Code § 52060(d) that apply for the grade levels served, or the nature of the program operated,
by the charter school. For purposes of measuring achievement of these goals, a numerically
significant pupil subgroup will be defined as one that meets the following criteria:

e The subgroup consists of at least 30 pupils, each of whom has a valid test score.

e Forasubgroup of pupils who are foster youth or homeless youth, a numerically significant
pupil subgroup is one that consists of at least 15 pupils. Cal. Education Code §
52052(a)(3).

As the State finalizes new standardized assessment tools (e.g., CAASPP and SBAC) and new
school performance measures (e.g., APl), ACE Empower Academy will work with the County to
ensure that it creates and updates its plans and goals accordingly. The LCAP shall not be deemed
part of the charter, and therefore, annual amendments to the LCAP shall not be considered a
“material revision to the charter” as defined in Education Code section 47607.

The following table is a summary of the measurable schoolwide outcomes that are aligned to
the school’s mission, curriculum, and assessments, and the Eight State Priorities pursuant to
Education Code Sections 47605(b)(5)(A)(ii) and 47605(b)(5)(B) that will provide key data about
the efficacy of the academic program of ACE Empower Academy as a whole. This data is used
to drive decisions about overall program development, as well as informing on-going
curriculum modifications and allocation of resources. ACE Empower Academy will strive to
meet all of the following targets and achievement benchmarks. If student achievement and
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other data should indicate that the school is not yet meeting these targets and benchmarks,
the school will modify its program to improve performance in that area. Further, the school
may modify its exit outcomes and performance goals over time.

LOCAL CONTROL AND ACCOUNTABILITY PLAN (LCAP)

ACHIEVEMENT GOAL #1— BASIC SERVICES

The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully credentialed,

and every pupil has sufficient access to standards-aligned instructional materials (E.C. §
60119), and school facilities are maintained in good repair (E.C. §17002(d))

School Action

Method of Assessment

Measureable Outcome(s)

Continue to ensure all
teachers, especially new
teachers, are supported in
completing their
credentialing process and
becoming highly qualified

Internal review/audit

Increase the number of
highly qualified teachers to
100%

To continue to recruit and
retain high quality teachers,
the school will maintain a
competitive salary band.

Retention numbers

Increase the number of
highly qualified teachers to
100%

Engage a recruitment team
specifically to hire
credentialed teachers that
will ensure the credentialing
process is complete prior to
hiring

Internal review/audit

Increase the number of
highly qualified teachers to
100%

Continue to collaborate to
ensure that the site is fully
equipped and offers
students a clean, welcoming
campus.

Internal review/audit

Site is fully equipped and
offers students a clean,
welcoming campus
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ACHIEVEMENT GOAL #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS

ACE Empower Academy will meet or exceed the same accountability standards as district schools
regarding the implementation of Common Core State Standards, including how EL students will
be enabled to gain academic content knowledge and English language proficiency

School Action Method of Assessment Measureable Outcome(s)
Provide teachers with ANet Benchmarks 100% of teachers have access to
collaboration/planning time CCSS-aligned professional
through a prep period to development

create CCSS-aligned Math
pacing guides that are
consistent across grades 5-8

Provide teachers with Writing Assessment 100% of teachers have access to
collaboration/planning time CCSS-aligned professional
to create a pacing guide for development

writing strategies, based on
the CCSS-aligned The Write
Tools curriculum, that they
may use at different points
throughout the year

Provide external coaches for | Teacher and school leader 100% of teachers have access to
all school leaders to support | evaluations CCSS-aligned professional
implementation of CCSS- development

based curricula

Provide teachers with ANet Benchmarks 100% of teachers have access to
professional development re | NWEA CCSS-aligned professional
strategies for addressing development

needs of ELLs

ACHIEVEMENT GOAL #3— PARENTAL INVOLVEMENT

ACE Empower Academy will meet or exceed the same accountability standards as district
schools for parental involvement, including efforts to seek parent input for making decisions for
schools, and how the school will promote parent participation

School Action Method of Assessment Measureable Outcome(s)
School leaders will recruit a Assess board composition Ensure parent representation
pool 2-3 potential parent on the ACE Board of Directors,
candidates to serve on the on hiring committees for school
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ACE Board of Directors. leaders/teachers, on school
culture audit committees,
student recruitment
committee, etc.

School leaders will recruit a Assess committee Ensure parent representation
diverse pool of parent composition on the ACE Board of Directors,
candidates to serve on hiring | Parent surveys on hiring committees for school

leaders/teachers, on school
culture audit committees,
student recruitment
committee, etc.

committees for school
leaders/teachers, on school
culture audit committees,
student recruitment
committee, etc.

Strengthen site-based parent | Parent surveys Grow membership on parent
committees by providing more committees.

coaching, training for parent

leaders

ACHIEVEMENT GOAL #4— STUDENT ACHIEVEMENT

ACE Empower Academy will meet or exceed the same accountability standards as district
schools for pupil achievement, as measured by all of the following, as applicable:

A. CA Measurement of Academic Progress and Performance on statewide assessment (as
available)

B. The Academic Performance Index (API) (as available)

C. Percentage of pupils who are college and career ready

D. Percentage of ELs who make progress toward English language proficiency as measured by
the California English Language Development Test (CELDT) and/or English Language Proficiency
Assessment for California (ELPAC)

E. EL reclassification rate

F. Percentage of pupils who have passed an AP exam with a score of 3 or higher

G. Percentage of pupils who participate in and demonstrate college preparedness pursuant to
the Early Assessment Program (E.C. §99300 et seq.) or any subsequent assessment of college
preparedness

School Action Method of Assessment Measureable Outcome(s)

The after school program will | ANet Benchmarks Student grade-level proficiency

have an academic component | NWEA rates in English and Math will

to support student learning CAASPP "bise kI)y 10% over previous year
aseline.
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The school day will include ANet Benchmarks Student grade-level proficiency

additional time for students to | NWEA rates in English and Math will

receive academic support CAASPP rise by 10% over previous year

from their teachers baseline.

Students will be provided with | ANet Benchmarks Student grade-level proficiency

more instruction —two blocks | NWEA rates in English and Math will

of ELA and 2 blocks of Math CAASPP rise by 10% over previous year
baseline.

Continue implementation of ANet Benchmarks Student grade-level proficiency

Personal Learning Plan so NWEA rates in English and Math will

students, families, and CAASPP rise by 10% over previous year

teachers can track student College Ready Confidence baseline.

growth Instructional Rubric

Continue to collaborate with ANet Benchmarks Student grade-level proficiency

external experts, consultants | NWEA rates in English and Math will

to provide school leaders with | CAASPP rise by 10% over previous year

support in his/her efforts to baseline.

meet school-wide targets and

effectively support staff in

implementation of CCSS-based

curricula

For this goal, ACE Empower will also be reporting in the Annual Update grade level analysis on
performance on the state standardized tests, the Academic Performance Index score, and English
Learner proficiency and reclassification rates. The measureable outcome for Achievement Goal
should be reached or surpassed in the execution of its actions and services, which will lead to the
overall growth of the Pupil Achievement State Priority.

ACHIEVEMENT GOAL #5— STUDENT ENGAGEMENT

ACE Empower Academy will meet or exceed the same accountability standards as district
schools regarding pupil engagement, as measured by all of the following, as applicable:
A. School attendance rates

B. Chronic absenteeism rates

C. Middle school dropout rates (EC §52052.1(a)(3))

D. High school dropout rates

E. High School graduation rates
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Measureable Outcome(s) ‘
Student grade-level proficiency
rates will rise by 10% over
previous year baseline

Method of Assessment
ANet Benchmarks
NWEA

School Action
Continue to make curriculum
accessible to students on an
individual basis by identifying
challenges early on and
providing students with
support (via targeted
intervention and on-line
programs)

Attendance rates for the school
year will remain above 95%

Adopt a more proactive Student absence data
approach with regard to
student absences, such as

home visits

For this goal, Empower will also be reporting in the Annual Update grade level analysis on chronic
absenteeism and our dropout rates. The measureable outcome for this Achievement Goal should
be reached or surpassed in the execution of its actions and services, which will lead to the overall
increase in Student Engagement.

ACHIEVEMENT GOAL #6— SCHOOL CLIMATE
ACE Empower Academy will meet the same accountability standards as district schools
regarding school climate, as measured by all of the following, as applicable: A. Pupil suspension
rates B. Pupil expulsion rates C. Other local measures, including surveys of pupils, parents, and
teachers on the sense of safety and school connectedness

School Action

Method of Assessment

Measureable Outcome(s)

Revisit behavior system and
modify based on student
needs

Parent Surveys
Student Surveys

Reduce referrals and
suspensions by 5% over
previous year baseline.

Market counseling services
offered at school

Parent Surveys
Student Surveys

Reduce referrals and
suspensions by 5% over
previous year baseline.

Continue professional
development for all staff
around implementation of
Student Engagement System

Parent Surveys
Student Surveys

Reduce referrals and
suspensions by 5% over
previous year baseline.

Inform families regarding
changes to Student
Engagement System and/or

Parent Surveys
Student Surveys

Reduce referrals and
suspensions by 5% over
previous year baseline.
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changes to implementation

ACHIEVEMENT GOAL #7— COURSE ACCESS

ACE Empower Academy will meet the same standards district schools are held to regarding the
extent to which pupils have access to, and are enrolled in, a broad course of study, including
programs and services developed and provided to unduplicated students (classified as EL, FRPM-
eligible, or foster youth; E.C. §42238.02) and students with exceptional needs. “Broad course of
study” includes the following, as applicable:

Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health,
physical education, and other as prescribed by the governing board. (E.C. §51210)

Grades 7-12: English, social sciences, foreign language(s), physical education, science,
mathematics, visual and performing arts, applied arts, and career technical education. (E.C.
§51220(a)-(i))

School Action Method of Assessment Measureable Outcome(s)

Provide students with college | Parent Surveys 100% of students participate in
field trips Student Surveys curricula designed to improve
College Ready Confidence college readiness, knowledge.

Instructional Rubric

Include activities explicitly Parent Surveys 100% of students participate in
designed to increase college Student Surveys curricula designed to improve
ambition in “Culture College Ready Confidence college readiness, knowledge.
Calendar” events Instructional Rubric

Continue to develop, expand Review of curricular Establish baseline for students
co-curricular activities for all offerings participating in co-curricular
students Student Surveys activities

ACHIEVEMENT GOAL #8— STUDENT PERFORMANCE

All students will demonstrate appropriate developmental or age/grade level mastery of State and
National standards (see http://www.cde.ca.gov/be/st/ss/ and www.corestandards.org) and
aligned with the state’s priorities detailed in California Education Code Section 51220 (grades 7-
8). Individual performance goals will be established for each student at the beginning of each year
based on his/her 8 baseline benchmark assessments, past academic performance, special
needs/IEP, and other available data as measured by all of the following, as applicable:

A. Internal Assessment

B. Growth

C. Social Responsibility
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School Action

Method of Assessment

Measureable Outcome(s)

Provide new teachers with
professional development

around implementation of
Personal Learning Plans so
that students, families, and
teachers can track student
growth

Parent Surveys
Student Surveys

100% of students have active,
complete Personal Learning
Plans

Provide all staff with
professional development
that revisits the purpose of
the Advisory Program

School culture audit
Parent Surveys
Student Surveys

100% of students have active,
complete Personal Learning
Plans

Develop a protocol for
measuring the effectiveness
of the Advisory Program that
aligns with the school culture
audit

School culture audit
Parent Surveys
Student Surveys

100% of students have active,
complete Personal Learning
Plans

Professional development for
teachers around teaching,
curriculum development
strategies to enhance student
habits of mind and work that
promote college, career
readiness

Parent Surveys

Student Surveys

College Ready Confidence
Instructional Rubric

100% of students have active,
complete Personal Learning
Plans
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C. METHODS TO ASSESS PUPIL PROGRESS TOWARD MEETING OUTCOMES

Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be
measured. To the extent practicable, the method for measuring pupil outcomes for state priorities
shall be consistent with the way information is reported on a school accountability report card.
Education Code Section 47605(b)(5)(C).

ACE Empower Academy will participate fully in the California Assessment of Student Performance
and Progress system (CAASPP), which includes but is not limited to the California Smarter
Balanced Assessments (SBACs). The results of these tests will be the primary driver of ongoing
curriculum and school program development. ACE will also utilize diverse assessments that are
aligned with the curriculum and instructional program, compliant with state expectations.

ACE Empower Academy shall meet all statewide standards and conduct the student assessments
required, pursuant to Education Code Section 60605, including provisions of AB 484/2012, and
any other statewide standards authorized in statute, or student assessments applicable to
students in non-charter public schools.

For English Learners (EL) and Special Needs students, the school will track progress toward
academic and college readiness achievement benchmarks in the same way it does for any
student. In addition, the school will also carefully track EL student progress toward fluency in
English and the degree to which learning-disabled students are meeting IEP goals.

ACE Empower Academy uses assessment data for many purposes: to improve its program; to
communicate results; and to determine success. A careful analysis of all assessments provides a
basis for program evaluation and change; curriculum revision and implementation; scheduling;
grouping; staffing; and resource allocation. Student achievement results are also shared with all
stakeholders. Assessment to determine success provides a means of measuring how well
students have learned; how successful instruction was; how successfully the curriculum is
addressing students’ learning needs; how well the instructional program is working; and how ACE
Empower Academy’s results compare with those of the district, state, as well as some regional
and national results.

All assessment at ACE Empower Academy is carefully aligned with the school’s academic goals
and the Common Core State Standards. Student performance data is collected regularly from a
wide variety of assessments which are chosen and implemented in order for teachers, students,
and families to best understand student progress toward academic proficiency, as well as
providing a detailed individual picture of each student’s growth, academic strengths, and areas
where further instruction, intervention and coaching is necessary. ACE Empower Academy
affirms that its methods for measuring pupil outcomes for the Eight State Priorities, as described
in Element B of this charter, shall be consistent with the way information is reported on a School
Accountability Report Card as required by Education Code Section 47605(b)(5)(C).
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ACE Empower Academy has a school-based computer information system (PowerSchool) which
facilitates the collection and sharing of data as appropriate and legal. In addition, ACE has
developed a data dashboard that incorporates all relevant data (behavioral and academic) about
a student. Each cycle, teachers analyze the data in order to identify which students require
additional remediation.

TYPES OF ASSESSMENTS
The following is a detailed explanation of what each of the above assessment entails, and how
ACE Empower Academy will use the results of these assessments.

California Assessment of Student Performance and Progress (CAASPP)

The CAASPP system is the primary assessment used to track student progress toward grade-
level mastery of the Common Core standards. The Smarter Balanced Assessment system, a
major components of CAASPP uses computer-adaptive tests and performance tasks that
allow students to show what they know and are able to do. This system is based on the
Common Core State Standards for English language arts/literacy and mathematics. SBAC data
will be the most important way for ACE Empower Academy to measure the overall efficacy
of its program, and will be used as a primary driver in on-going curriculum and program
development and refinement.

ACE Empower Academy will use CAASPP scores in a variety of important ways, including
evaluation of school and student performance, on-going development of curriculum and
teacher training, and identification of target students forrecruiting.

CELDT (California English Language Development Test)

The California English Language Development Test (CELDT) is designed to: (1) to identify
students who are limited English proficient; (2) to determine the level of English-language
proficiency of students who are limited English proficient; and (3) to assess the progress of
limited-English-proficient students in acquiring the skills of listening, reading, speaking, and
writing in English.

ACE Empower Academy will use CELDT data to make initial placement decisions, including
ESL placement, inform teacher planning and instruction, measure the efficacy of the school
program, and most importantly, monitor student progress toward English-language
proficiency. The CELDT will be administered to all EL students as required during the testing
window between July 1 and Oct. 31 and as needed for new students throughout the year.

NWEA - Measure of Academic Progress (MAP) Assessment

One of the assessment tools that ACE Empower Academy uses is the NWEA. This web-based
assessment tool provides detailed diagnostic data on each student’s reading and Math skills
in a variety of sub-categories. As an objective assessment, unconnected to any particular
curriculum or teacher-created assessment, NWEA will provide ACE Empower Academy with
an outside measure of achievement and growth that will be essential to measuring the
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school’s success.

In addition to generating reports broken down into sub-skills, NWEA can generate “skills
reports” that note which skills in reading, language, and mathematics each student has
mastered and which skills the student still needs remediation support. Reports can be
generated to look at students individually, by class, or by the school as a whole. NWEA can
also generate RIT scores that can project an equivalent performance level on the Smarter
Balanced Assessment Consortium (SBAC) test based on student performance in each of the
sub-tests administered.

Teachers will use these reports in several ways. First, they will use them to create their
standards-based curricular maps and unit plans by looking at the standards that students
have already mastered and those that have been missed. Secondly, they will use them to
assess the efficacy of the standards-based instruction that is being delivered and to make
plans for re-teaching or acceleration as needed. Training in using for assessment and planning
purposes will be part of the professional development that occurs prior to the start of school
and ongoing throughout the year.

NWEA MAP will be administered 2x per year. Reports from NWEA that include student
performance data will be generated and analyzed by the school Admin Team. The Admin
Team will then share the data with the school team, generate observations about the data,
and generate a plan with action items. These action items will be addressed in core classes
by teachers as well as during targeted intervention. This data will also be used to inform
student assignments to the Rtl program and guided groups in all core classes.

Achievement Network (ANet)

Every 6-7 weeks, the school administers ANet’s interim assessments in English language arts
and Math. The purpose of these assessments is to produce data that informs instruction.
The results of these assessments help teachers and school leaders identify what re-teaching
is necessary and which students require intervention. ANet coaches work with school staff
to analyze data and improve instructional practices

Response to Intervention (Rtl)

The Response to Intervention (Rtl) model at ACE Empower Academy centers around a data
dashboard that includes all relevant student data — behavioral and academic. Teachers
examine this data four times throughout the year to determine what concepts need to be re-
taught and to identify which students require targeted intervention and tutoring.

Writing Assessment

The school administers a writing assessment in order to (1) gauge the effectiveness of the
school’s writing program and (2) assess student writing. Based on this data, the school will
make adjustments to its writing program, if necessary.
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Benchmark Assessments

Benchmark assessments (BMK’s) will be administered 4x per year (October, December,
February, March) in all core classes. BMK’s will be analyzed during bi-monthly data and
analysis days (October, December, February, March) by subject-area teams. Subject-area
teams will share this data with the school team, generate observations about the data, and
generate a plan with action items. These action items will be addressed in core classes by
teachers as well as during targeted intervention. This data will also be used to inform student
assignments to the Rtl program and guided groups in all core classes.

End of Course (EOC) Assessments

End of Course assessments (EOC’s) will be administered 2x per year (September, June) and
will include the top 10 content standards for each core subject-area (English Language Arts,
Math, Science for 5™ and 8" grade). EOC data will be analyzed after their administration in
September and June (during staff meetings) to evaluate student progress on their grade-level
standards. Analysis will be conducted by subject-area teams. Subject-area teams will share
this data with the school team, generate observations about the data, and generate a plan of
action to address in the scope and sequence for the year in September. After the June
administration, subject-area teams will make recommendations for the 2016-2017 scope
and sequence for their course based on trends and patterns generated by student
performance. These trends will then be analyzed to generate recommendations about areas
of focus for the following year. Teachers will identify the impact of each standard and how/if
their focus in the scope and sequence for the following year should be adjusted.

Smarter Balanced Practice and Training Tests

Smarter Balanced Practice and Training Tests will be administered 2x per year (December,
March) to gauge student progress towards mastery of grade-level standards. The Smarter
Balanced Practice and Training Tests will include all standards that are tested on the SBAC
and will be patterned after the SBAC Blueprint for each respective content area. Data from
the Smarter Balanced Practice and Training Tests will be analyzed in December by the school
team (led by the Admin Team) to identify areas of student need to be addressed in January.
Staff will generate recommendations for adjustments to the scope and sequence for the year.
This data will also be used to inform Rtl assignments for the subsequent data cycle as well as
guided groups in core classes.

Grade-level Writing Assessments

Writing is central to the curriculum at ACE Empower Academy. In order to measure how well
students are learning to write both individually and as a school, ACE will administer site-
developed, site-scored writing assessments at all grade levels twice each year. These
assessments will be similar to the state writing assessment included on the SBAC. The
assessments will be scored using the rubric used to score the SBAC writing assessment.

Teachers will receive training in the rubric and scoring writing using the rubric, including
practice using the anchor papers and sample student assessments so that site expectations
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are calibrated to state expectations. Students will receive similar training in their Humanities
core so that they fully understand the state rubric, how to use it to guide their writing, and
are familiar with what proficient and advanced writing at each grade-level looks like. Writing
in all content areas will be scored using the state rubric or a version of the rubric modified to
the particular task or discipline.

The writing snapshot will be administered in Humanities classes and will be scored using a 4
point rubric. Writing snapshots will be scored during whole-staff meetings and data will be
disseminated to all teachers. Humanities teachers will take this data to inform their writing
groups, writing mini-lessons, and writing conferences throughout the year.

School Accountability Report Card (SARC)

On or before February 1 of each year, the School will post its SARC for the prior year either on
the SCCOE web site or the School’s own web site. ACE will include all elements, as required by
state and federal laws.

Assessment Calendar: How Assessments are Used To Improve Instruction, School Program
The school’s assessment calendar is developed from year to year to align with the school’s data
cycles. Assessments on the calendar are administered teachers in core classes as well as by school
administrators and other support staff. The assessment calendar allows for regular review of
student data; assessment calendar includes not only teacher deadlines but also internal
deadlines to the ACE Board of Directors.

The following table summarizes the school’s main assessments, the key uses of the results, and
the timeline for theirimplementation for the 2015-16 school year:
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Cycle Assessment Due Date Notes
Cycle O: NWEA #1 buly 23” All students
Uuly 5 — August 27
August 9™ Report due to the ACE Board of Directors
Cycle 1: DRA #1 September 1 —30 All students
August 30 - October 21 End of Course Assessment September 7-10
Data Tracker Due September 17 To collect

baseline data
based on EOC

\Writing Snapshot #1

September 13-17

CELDT October 1-29

NWEA #2 October 15 Compare RIT
score to
Benchmark
score

Benchmark #1 October 18-21 Cumulative

DATA Tracker Due October 22 Update with BM

1 Data

October 22 — Data Analysis & Planning Day

October 257 - Report due to ACE Board of Directors

Cycle 2
October 25 — December 16

Report cards due

October 27

To prepare for
SLC's

Student-Led Conferences (SLC’S)

November 1 -5

Minimum Days

Practice CST #1
(Benchmark #2)

December 13-15

As proxy for
Benchmark #2

Report cards due

December 15

Ganas Exhibition Night

December 16

DATA Tracker Due December 17 Update with BM
2 data
December 17 — Data Analysis Day
Vanuary 3 —Planning Day
January 20" Report due to ACE Board of Directors
Cycle 3: NWEA #3 Uanuary 4-7 All students
january 4 - February 10 DRA #2 February 7-10 For 4" grade
and below
Benchmark #3 February 7 -10 Cumulative
DATA Tracker Due February 11 Update with BM
3 data

February 11 — Data Analysis & Planning Day

February 117- Report due to ACE Board of Directors

Cycle 4:
February 21 — March 31

Report cards due

February 23

Student-Led Conferences

February 28 — March 4

Minimum Days

Pre-CST #2
(Benchmark #4)

March 28 —30

As proxy for
Benchmark 4
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DATA Tracker Due April 1 Update with BM
4 data
April 1 — Data Analysis & Planning Day
April 1°': Report due to Academic Performance Subcommittee
Cycle 5: Launch to CST’s!
April 11 — May 20
CST Testing: May 9 — 20
Cycle 6: NWEA #4 May 31 —June 3 During core
May 23 —June 9 classes
End of Course Assessment June 6 -8 In all core
classes
\Writing Snapshot #2 Yunel-3 In Humanities
classes
DRA #3 unel-3 In Humanities
classes
Ganas Portfolio Exhibition Uune 7 All students
Report cards due Uune 8 Final grades &
comments
DATA Tracker Due Uune 10 Update with
EOCdata

June 10 - Staff Close Out Day

June 10" - Report due to ACE Board of Directors

Data Collection, Dissemination and Analysis
The following is a table that highlights how data is collected, disseminated and analyzed at ACE
Empower Academy. It is important to note here that all of this data, when available, is collected
and analyzed quarterly as part of the ACE Growth Cycle. This data is shared regularly with staff,
students, families, ACE Board, the Santa Clara County Office of Education, and all other key

stakeholders.

Data source

Collection, Dissemination and Analysis

Person responsible

CAASPP/SBAC
data

CAASPP/SBAC data is collected and disaggregated
by grade level and other important subgroups. Led
by the Co-Principals, teachers use this data to guide
curriculum and assessment design and provide
target areas for schoolwide, group, and individual
student intervention and remediation.

Assessment data is used by the Co-Principals to
gauge whole-school and sub-group performance,
and guide curriculum and other school program
initiatives.

Co-Principals,
Manager of
Data Analytics
and
Information
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CELDT data

The Co-Principals oversee the administration of the
CELDT test, collects and disseminates CELDT scores
to teachers and works with teachers to ensure that
curriculum and instruction address EL student
needs, and that appropriate differentiation and
interventions are provided in regular classroom and
during intervention times.

Co-Principals

NWEA

Teachers administer the NWEA two times over the
course of the year and use student data from these
tests to signal schoolwide and individual student
areas of weakness and strength. Teachers use this
data in on-going curriculum and instructional design
to ensure that students are meeting necessary
benchmarks in a timely fashion.

Teachers

School-based
formative
assessments

Teachers administer Common Core-aligned
assessments developed by ANet to track student
progress toward mastery. The Co-Principals coach
teachers on the implementation of these formative
assessments and collaborate with teachers to assess
the results of these assessments and use them to
shape on-going curriculum and instructional
development. Teachers also use student assessment
data to determine what re-teaching is necessary
and to identify students who require targeted
intervention.

Co-Principals,
Teachers
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School-based
summative
assessments

Summative assessments include the SBAC, NWEA
and ANet. SBAC data is collected and disaggregated
by grade level and other important subgroups. Led
by the Co-Principals, teachers use SBAC data to
guide curriculum and assessment design and
provide target areas for schoolwide, group, and
individual student intervention and remediation.
NWEA data is used to determine whether students
are making progress towards reaching 1.5 years of
growth. ANet assessments are administered every
cycle to determine students’ level of proficiency
and to guide teachers’ planning and instruction.

Summative assessment data, in general, is used
by the Co-Principals to gauge whole-school and
sub-group performance, and guide curriculum
and other school program initiatives. The results
of these assessments drive schoolwide program
design, intervention and remediation delivery, as
well as student promotion decisions.

Co-Principals

Attendance and
Discipline data

The Co-Principals will collect and assess attendance
and discipline data, and share the data with staff
and families as necessary. The Co-Principals use this
data to guide schoolwide program design to ensure
high attendance levels and a safe learning
environment.

Co-Principals

Culture of
Optimism

In keeping with its mission, ACE very deliberately
recruits students from the highest-need
neighborhoods. To adequately serve these
students, the school collects data from students,
families, and staff regarding the school’s
effectiveness at promoting a culture of optimism.
The Co-Principals collect data on homework
completion, family participation, student
articulation of academic goals, etc. to demonstrate
that the school is an engaging environment that
helps students develop habits and attitudes that
prepare them for success in college and life.

Co-Principals

Manager of
Community
Engagement
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College Ready The Co-Principals analyze NWEA scores, academic Co-Principals

Confidence proficiency rates, and writing assessment results to

ensure that students are acquiring the knowledge
and skills necessary to confidently choose and
complete a four-year college.

Rtl Tracker Each cycle, teachers analyze student behavioral and | Co-Principals

academic data to identify strengths and challenges. | Teachers
Based on this data, teachers determine which
students require targeted intervention in ELA and
Math.

Use of Multiple Measures of Assessment
ACE Empower Academy uses assessment data for many purposes. ACE Empower Academy
looks at results in three ways:

Aggregated data on student performance as a whole, such as the results of the
SBAC, is used to determine how successfully curriculum and instruction is
addressing students’ learning needs; how well the instructional program is working;
and how ACE Empower Academy’s results compare with those of the district, state,
and nation. This data is used to drive overall program development.

Disaggregated data, broken down by subgroup, demonstrates the degree to which
the school is successfully addressing all categories of learners, especially English
Learners and Special Needs students.

Data on individual student performance is used to determine how well each student
learning and the degree to which they are mastering grade-level content and skills
and progressing towards grade-level proficiency in English-Language Arts and
Mathematics. Individual student data drives decisions about interventions and
personalizing the learning opportunities for each child.

ACE Empower Academy uses multiple measures of assessment in order to generate
accurate, useful data in the above categories and support the school’s work to continually
understand where students are collectively and individually. Taken together, this collection
of assessment data provides students, teachers, parents, and other stakeholders with a
multifaceted view of how students and the school are doing. Assessments are given in

various modes in order to provide a rich, accurate picture of student performance, ranging
from standardized pen-and-paper tests to rubric-assessed exhibitions.
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D. GOVERNANCE STRUCTURE

Governing Law: The governance structure of the school, including, but not limited to, the process
to be followed by the school to ensure parental involvement. Education Code Section
47605(b)(5)(D).

ACE Empower Academy depends on its collaboration with families and the community for its
success. Its organizational model is derived from best practices in order to ensure that the school
meets its stated mission, that adequate resources are marshaled in the service of that mission,
and that all stakeholders have a voice in the ongoing development of the school.

Non-Profit Public Benefit Corporation
ACE Empower Academy shall be operated by ACE Charter School (or “ACE”), a nonprofit public
benefit corporation, formed and organized pursuant to California law.

ACE Empower Academy shall operate autonomously from the County, with the exception of the
supervisory oversight as required by statute and other contracted services. Pursuant to California
Education Code Section 47604(c), the County shall not be liable for the debts and obligations of
ACE Empower Academy or for claims arising from the performance of acts, errors, or omissions
by ACE Empower Academy as long as the County has complied with all oversight responsibilities
required by law. All staff are employees of ACE. All duties herein applying to ACE Empower
Academy, as a charter school shall ultimately rest with ACE Empower Academy and ACE Charter
School.

Attached, as Appendix Q, Corporate Documents, please find the ACE Articles of Incorporation,
Bylaws, and Conflict of Interest Code.

Board of Directors
ACE Empower Academy is governed by the ACE Board of Directors (or “Board”) pursuant to its
adopted corporate bylaws, which shall be consistent with this charter.

The ACE Board is a policy-making board that oversees the fundamental aspects of the School.
The Board shall be composed of at least nine (9) and no more than thirteen (13) directors,
including parents and community members. In addition, in accordance with Education Code
Section 47604(b), County shall be entitled to a single representative on the ACE Board of
Directors.

At least one director position is reserved for a parent of a student attending ACE Empower
Academy. With the exception of the potential County-appointed representative and the parent
representative, all other director positions will be held by community members with expertise in
finance, law, non-profit governance, fundraising, school leadership, and academic program
development.
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No interested persons (as defined in the corporate bylaws) may serve on the ACE Board of
Directors.

The Board’s current composition includes:

Tamara Alvarado, President
Executive Director, School of Arts & Culture at Mexican Heritage Plaza
tecomami@yahoo.com

Jonathan D. Hicks, Vice President
Sr. Corporate Counsel, Netflix, Inc.
jdhicks418@gmail.com

Gary Rummelhoff, Treasurer
Chief Financial Officer, Unity Care
rummelhoff@yahoo.com

Susan Hammer, Secretary
Former Mayor, City of San Jose
mayorsusan@aol.com

Elizabeth Alvarez,
Interim Program Director, Franklin-McKinley Children’s Initiative
etalvarez2012@gmail.com

Florina Gallegos
Retired Business Manager
florgallegos@yahoo.com

Dr. Mary Lairon,

Former Assistant/Associate Superintendent of Mountain View- Whisman and
Redwood City Elementary School Districts

mlairon@mvwsd.org

Manou Mobedshahi
President, Mobedshahi Hotel Group
mooobed@gmail.com

Dr. Linda Murray
Superintendent-in-Residence, Innovate Public Schools
[tmurray@aol.com

Tania Wilcox
Former Board Chair and Executive Director, Breakthrough Silicon Valley
taniaalta@hotmail.com
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All members of the Board of ACE Empower Academy, except the parent representative, shall
serve two-year terms and until a successor director has been designated and qualified. The
parent representative shall hold a one-year term to be elected annually each September at the
regular meeting of the Board of Directors.

The Board of Directors of ACE Empower Academy shall meet regularly, at least once every two
months, and in accordance with the Brown Act. Board Meetings will be conducted in accordance
with Roberts Rules of Order. The Board of Directors shall be responsible for the operation and
fiscal affairs of the school including but not limited to: approval of all budget- related and financial
activities connected to the school, communication, negotiation and collaboration with the
authorizer, personnel actions, evaluation of school programs, participation in independent fiscal
and programmatic audit, and long-term strategic planning. The Board of Directors is fully
responsible for the operation and fiscal affairs of the School including but not limited to the
following:

* Ratify hiring and promotion decisions made by the Executive Director.

* Hire, discipline, evaluate, and determine the compensation of the Executive Director.

* Discipline and dismiss all employees of the School after consideration of a
recommendation by the Executive Director or ACE Empower Academy
Principal

* Approve all contractual agreements

* Approve and monitor the implementation of general policies of the school,
including effective human resource policies for career growth and compensation
of the staff

* Approve and monitor the school’s annual budget and budget revisions

* Act as a fiscal agent, including the receipt of funds for the operation of the school in
accordance with charter school laws and the receipt of grants and donations consistent
with the mission of the school

* Contract with an external independent auditor to produce an annual financial audit
according to generally accepted accounting practices

* Regularly measure progress of both student and staff performance

* Involve parents and the community in school-related programs

* Execute all applicable responsibilities provided for in the California Corporations Code

* Participate in the dispute resolution procedure and complaint procedures when
necessary

* Approve charter amendments as necessary and submit material revisions as
necessary for Granting Agency consideration

* Approve annual fiscal audit and performance report

* Approve Annual Review and Revisions of the Local Control Accountability Plan (LCAP)

* Appoint an administrative panel or act as a hearing body and take action on
recommended student expulsions

ACE Charter School has adopted and shall comply with a conflict of interest code, including annual
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Form 700 filing requirements, in compliance with Government Code Section 1090, the Political
Reform Act, and Corporations Code Conflicts of Interest rules, and which shall be updated with
any charter school-specific conflicts of interest laws and regulations. As noted above, the conflict
of interest code is included within the Corporate Documents Appendix.

The Board of Directors has created four committees, the Executive, Academic Performance,
Finance, and Development Committees. These Board Committees meet regularly (the meeting
frequency ranges from three to ten meetings per year), and do not have decision making abilities,
but instead make recommendations to the Board of Directors.

At present the Board of Directors of ACE Charter Schools does not have a parent representative,
but several candidates have been identified by the Parent Leadership Councils and it is expected
that at least one of them will be elected to the Board of Directors in the very near future.

Role of Executive Director
The Executive Director articulates and ensures the organization’s fidelity to the goal of serving
low-achieving students and propelling them to academic proficiency. The Executive Director does
not manage the day-to-day operations of the school, but takes a primary role in creating the
philosophy and strategies to achieve the vision of ACE Empower Academy. The key elements of
the work of the Executive Director are to
* Develop and articulate the overall mission for ACE Empower Academy, including
identifying the target student population
* Develop and communicate the overarching philosophy of the academic program, as
well as major school culture and organizational developmentinitiatives
* Design and implement all fundraising initiatives to ensure long-term fiscal health and
viability of ACE Empower Academy
* Handle all Board-related tasks, including reports on school progress and achievement
and financial reports
* Provide aliaison between the Santa Clara County Office of Education and the ACE Board
of Directors
* Develop and administer the budget of ACE Empower Academy in accordance with
generally accepted accounting principles
* Manage (with the school’s Managing Director of Business Operations and Strategy) the
efficient and effective planning and implementation of back-office tasks for ACE
Empower Academy, including but not limited to budget development, financial
reporting, audits, andfundraising
* Contract with and evaluate third-party support providers to provide payroll,
bookkeeping, budgeting, and other back-office services
* Ensure that the Santa Clara County Office of Education and the State of California
receive all necessary and mandated reports and data
* Negotiate Memoranda of Understanding and other contracts with charter authorizer,
other community partners
* Ensure all state and federal required reports are completed and filed (i.e. CBEDS, R30;
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quarterly and annual financial reporting)

Role of the Principal

The Co-Principals are the academic leaders at the School, who spearhead the development of
the School curriculum and School culture. The Co-Principals manage academic program
development, professional development activities, and will work with teachers to improve
curriculum and instruction. The Co-Principals are also the standard-bearer for the core value of
Ganas, responsible for coaching staff and parents in helping students show Ganas in everyday
choices and supporting teachers by dealing quickly and effectively with students who violate the
code of conduct. The Co-Principals also ensure that the connection between school and families
is strong, mutually respectful, and marked by continual communication about student
performance and behavior.

The Co -Principals’ duties shall include, but are not limited to, the following:

* Ensuringthat all elements of ACE Empower Academy are directed at helping the school
achieve its mission of supporting low-achieving students to reach academic proficiency

* Creating a culture of achievement, responsibility, and Ganas for staff, students, and
families

* Leadingteachers and staff in the development and on-going improvement of a teaching
and learning program specifically tailored to the needs of the school’s target student

* Supervising, evaluating, and training school staff and teachers based on their ability to
help the school succeed in meeting its academic goals and building a cohesive culture

* Guiding the school in its collection, analysis, and programmatic response to student
achievement data

* Ensuring that all necessary County, State, and Federal reporting is completed in an
efficient, accurate fashion

* Reaching out to parents, the District, the Santa Clara County Office of Education and
the community to build a network of collaboration directed at studentsuccess

* Recruiting new students and families

* Recommendations to Board of hiring, discipline, dismissal of staff

* Ensuring a safe, respectful school environment that is welcoming to the community
and supportive of student effort and achievement

Role of Teachers
In addition to their classroom roles, teachers are expected to take a leadership role in ongoing
school development. Some key elements of teacher leadership at the schoolinclude:
* Designing and leading selected staff workshops
* Developing academic program and curriculum to meet evolving understanding of
target student needs
* Engaging in community outreach, including family communication and school events
and academic exhibitions
* Participating on key school committees, including the Personalized Learning Plan and
IEP committees as well as the internal Discipline Committee
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* The Humanities Lead Teacher and the Math Lead Teacher help lead the faculty in the
design and implementation of the academic program and collaborate with
administrators to conduct data analysis to support ongoing curriculum design.

Role of Families

Families are involved in a variety of ways in site-based decision-making at the school and in the
on-going development and growth of the school, including representation on the Board of
Directors and participation in school-based committees including hiring, discipline and family
leadership committees.

According to ACE Empower Academy academic philosophy, learning best occurs when teachers,
students and the community are equally invested in the school’s goal of proficiency for all. This
commitment is the necessary context for any academic program that succeeds in propelling at-
risk students to success in school.

A key aspect of this community collaboration is the school’s close and transparent relationship
with families. While ACE Empower Academy will have the parent participation structures typical
at most schools (Student-Led Parent-Teacher conferences, Parent Committees, Open House,
etc.), there are additional school-family joint efforts that are critical to the school’s success,
including:
e Parent Leadership program where parents collaborate with school leaders to help
determine better ways to achieve goals that affect their children, including through the
LCAP process, LEA plan development, Parent Leadership Councils and the like, similar
to other schools School Site Council, will be seen as an advisory group.
* Monthly Coffee with the Principal (Cafecito) where families and community members
can talk to school leaders and ask questions or voice concerns
e Regular evening Community Meetings and gatherings where teachers and school
leaders develop closer connections with families of struggling students
* Regular evening Workshops to encourage families and students to commit to the multi-
step process of preparing for college success
* Discipline process with school - family meetings and student behavior contracts that
involve the family in entire process
e Regular teacher communication to families (letters and phone calls) to keep families
abreast of student successes and problems
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E. EMPLOYEE QUALIFICATIONS

Governing Law: The qualifications to be met by individuals to be employed by the school.
Education Code Section 47605(b)(5)(E).

Overall Qualifications

ACE Empower Academy shall be nonsectarian in its employment practices and all other
operations. ACE Empower Academy shall not discriminate against any individual (employee or
pupil) on the basis of ethnicity, national origin, gender, disability, or upon any of the
characteristics listed in Education Code Section 220.

The first criteria used in evaluating potential ACE Empower Academy staff members is whether
or not they fully embrace the school’s vision of academic proficiency for underachievers. For
administrators, teachers, and all non-teaching staff, a commitment to the school’s mission and
to the students and families we serve is of paramountimportance.

There are other factors which are critical to professional success at ACE Empower Academy,
including:
e Desire to serve low-achieving students
e Experience working directly with students in an urban school
e Ability to prepare students academically and emotionally for the rigors of a college-prep
high school curriculum and subsequently college
e Commitment to creating a school atmosphere where students learn to be active,
disciplined learners
e Involvement in the life of the school
e Openness to critical feedback and the chance to collaborate with ambitious, dedicated
colleagues

While not mandatory, the ability to speak Spanish is another important factor in building and
maintaining a staff which can effectively serve our community.

All ACE employees shall be subject to a background check that include passing FBI and DO)J
Livescan fingerprinting clearance. ACE employees also need to present proof of a tuberculosis
clearance. Please reference, within the petition, Element F: Health and Safety Procedures, below,
for more information.

Teacher Qualifications
ACE Empower Academy shall comply with Education Code Section 47605(l), which states:

“Teachers in charter schools shall be required to hold a Commission on Teacher
Credentialing certificate, permit or other document equivalent to that which a
teacher in other public schools would be required to hold. These documents shall
be maintained on file at the charter school and shall be subject to periodic
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inspection by chartering authority. It is the intent of the Legislature that charter
schools be given flexibility with regard to non-core, non-college preparatory
courses.”

ACE Empower Academy teachers shall meet any applicable federal requirements for teachers at
charter schools pursuant to the Elementary and Secondary Education Act (“ESEA”), as
reauthorized and amended under the Every Student Succeeds Act (“ESSA”). All teachers who
teach English Learners must possess a CLAD and/or BCLAD or other certification or authorization
to teach these groups of students.'!

Pursuant to Education Code Section 47605(l), “It is the intent of the Legislature that charter
schools be given flexibility with regard to non-core, non-college preparatory courses.” Please see
Appendix R, Non—Core, Non—College Prep Courses for a list of course currently offered.
Accordingly, ACE Empower Academy may employ non-certificated instructional staff in any case
where a prospective staff member has an appropriate mix of subject matter expertise,
professional experience, and the demonstrated capacity to work successfully in an instructional
support capacity. Instructional staff will not assign grades or approve student work assignments
without the approval of a teacher except in non-core or non-college preparatory courses and
activities. All non-instructional staff will possess experience and expertise appropriate for their
position within the school as outlined in the ACE's adopted personnel policies

Job Qualifications for ACE Empower Academy Leadership

Executive Director
Primary job qualifications for the Executive Directorinclude:
e Ability to effectively lead an education non-profit
e Experience in non-profit governance, program development, implementation
e Experience in teaching and administration in schools that serve underachieving students
e Expertise in curriculum and school program development andimplementation
e Excellent communication, community outreach and coalition-building skills
e Ability to develop, implement long-term strategic plan to manage school growth,
maintain fidelity to ACE Empower Academy mission and vision
e Management skills to ensure on-going financial stability and sustainability for the school
e Fundraising skills to ensure financial viability of the school
e Minimum 5 years of experience in urban public school reform
e Minimum of conversational Spanish
e Educational background to include at least a BA, teaching and/or administrative
credential, and preferably a MA or PhD in education

111t is ACE’s understanding is that the ESSA no longer includes the Highly Qualified Teacher requirements
previously required under NCLB.
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Principal
Primary job qualifications for the Principal include:

Excellent communication and community-building skills

Extensive knowledge of curriculum development and school design in schools that serve
low-achieving students

A record of classroom success with low-achieving students

A record of success in developing teachers

Experience in assessment and achievement data analysis

Minimum 3 years working in urban public schools

Minimum of conversational Spanish

Educational background to include a BA and teaching credential

Preference is given in hiring to holders of an administrative credential.

Dean of Students
Primary job qualifications for the Dean of Students include:

3-5 year’s experience working with ACE target students

An entrepreneurial, flexible attitude that celebrates success, responds positively to
adversity

Strong work ethic and personal drive, characterized by a relentless pursuit of schoolwide
and individual goals

Personal presence and leadership necessary to create and sustain optimistic, ambitious,
disciplined school culture for staff, students and families

Powerful communicator, who can effectively reach and connect with all school
constituencies, including students, families and teachers

At minimum, conversational in Spanish. Fluency in written and spoken Spanish preferred.

Office Manager
Primary job qualifications for the Office Manager include:

2-3 years relevant work experience

Strong written and interpersonal communication skills; ability to interact professionally
and diplomatically with faculty, staff, students, and parents

Excellent organization skills and attention to detail

Fluent in Spanish, written and spoken.
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F. HEALTH AND SAFETY PROCEDURES

Governing Law: The procedures that the school will follow to ensure the health and safety of pupils
and staff. These procedures shall include the requirement that each employee of the school
furnish the school with a criminal record summary as described in Section 44237.Education Code
Section 47605(b)(5)(F).

ACE Empower Academy maintains a complete guide of health and safety policies and procedures
including immunizations, health screenings, administration of medication, a drug free and
tobacco free campus and first aid and emergency procedures in case of fire, bomb threat,
earthquake, flooding, crash, intrusion, or any other disaster. The health and safety guide is
maintained on site and is available for County review on an ongoing basis.

The health and safety policies and procedures are incorporated into ACE Empower Academy’s
Student and Family Handbook, Employee Handbooks, and School Site Safety Plan and are
reviewed on an ongoing basis by the Executive Director and Board of Directors. ACE shall ensure
that staff are trained annually on the health and safety policies.

The following is a summary of the health and safety policies of the Charter School:

Procedures for Background Checks

Employees and contractors of the Charter School shall be required to submit to a criminal
background check and to furnish a criminal record summary as required by Education Code
Sections 44237 and 45125.1. New employees not possessing a valid California Teaching
Credential must submit two sets of fingerprints to the California Department of Justice for the
purpose of obtaining a criminal record summary. The Executive Director shall monitor
compliance with this policy and report to the ACE Board of Directors on a regular basis. The Board
President shall monitor the fingerprinting and background clearance of the Executive Director.
Volunteers who will volunteer outside of the direct supervision of a credentialed employee shall
be fingerprinted and receive background clearance prior to volunteering without the direct
supervision of a credentialed employee.

The following are the legal requirements before the first day of employment at ACE Empower
Academy:
* Avalid and current California State Teaching Credential for core academic teaching staff
* State and federal fingerprint clearance as required by law
* Criminal record summaries, which will be maintained by the Executive Director/Principal
in a confidential secured file separate from personnel files, as required under the law
* |-9 Proof of American citizenship form with a copy of driver’s license and social security
card, or other acceptable identification
* A completed Employment Application for all staff
* Copy of teaching credential
* Cover Letter
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* Resume
* Complete W-4 & DE-4 Income Tax forms
* Proof of Tuberculosis clearance

Role of Staff as Mandated Child Abuse Reporters
All ACE employees, including non-certificated and certificated staff, shall be mandated child
abuse reporters and follow all applicable reporting laws.

Tuberculosis Risk Assessment and Examination

Faculty and staff shall be assessed and examined (if necessary) for tuberculosis prior to
commencing employment and working with students as required by Education Code Section
49406.

Immunizations

All enrolled students and staff will be required to provide records documenting immunizations
as is required at public schools pursuant to Health and Safety Code Sections 120325-120375, and
Title 17, California Code of Regulations Sections 6000-6075. All rising 7t grade students must be
immunized with a pertussis (whooping cough) vaccine booster.

Medication in School
ACE Empower Academy shall adhere to Education Code Section 49423 regarding administration
of medication in school.

Emergency Epinephrine Auto-Injectors
ACE Empower Academy shall adhere to Education Code Section 49414 regarding the provision
and use of emergency epinephrine auto-injectors by trained office staff or volunteer at school.

Vision, Hearing, and Scoliosis

Students shall be screened for vision, hearing and scoliosis. ACE Empower Academy shall adhere
to Education Code Section 49450 et seq. as applicable to the grade levels served by ACE Empower
Academy.

Diabetes
ACE Empower Academy shall provide an information sheet regarding type 2 diabetes to the
parent or guardian of incoming 7t grade students, pursuant to Education Code Section 49452.7.
The information sheet shall include, but not be limited to, all of the following:

1. A description of type 2 diabetes.

2. A description of the risk factors and warning signs associated with type 2 diabetes.

3. A recommendation that students displaying or possibly suffering from risk factors or
warning signs associated with type 2 diabetes should be screened for type 2 diabetes.
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4. A description of treatments and prevention of methods of type 2 diabetes.
5. A description of the different types of diabetes screening tests available.

Emergency Preparedness

ACE Empower Academy shall adhere to an Emergency Preparedness Handbook drafted
specifically to the needs of the school site in conjunction with law enforcement and the Fire
Marshall. This handbook shall include, but not be limited to the following responses: fire, flood,
earthquake, terrorist threats, and hostage situations.

Staff shall receive training in emergency response, including appropriate "first responder"
training or its equivalent.

Blood borne Pathogens

ACE Empower Academy shall meet state and federal standards for dealing with blood borne
pathogens and other potentially infectious materials in the work place. The ACE Board shall
maintain a written infectious control plan designed to protect employees and students from
possible infection due to contact with blood borne viruses, including human immunodeficiency
virus (“HIV”) and hepatitis B virus (“HBV”).

Whenever exposed to blood or other bodily fluids through injury or accident, staff and students
shall follow the latest medical protocol for disinfecting procedures.

Drug-, Alcohol-, and Smoke-Free Environment
ACE Empower Academy shall function as a drug-, alcohol-, and smoke-free environment.

Facility Safety

ACE Empower Academy shall comply with Education Code Section 47610 by utilizing facilities that
are either compliant with the Field Act or facilities that are compliant with the California Building
Standards Code. ACE Empower Academy agrees to test sprinkler systems, fire extinguishers, and
fire alarms annually at its facilities to ensure that they are maintained in an operable condition
at all times. ACE Empower Academy shall conduct fire drills as required under Education Code
Section 32001 and in conjunction with the District (if at District facilities).

Comprehensive Anti-Discrimination and Harassment Policies and Procedures

ACE Empower Academy is committed to providing a school that is free from discrimination and
sexual harassment, as well as any harassment based upon such factors as race, religion, creed,
color, gender, gender identity, gender expression, national origin, ancestry, age, medical
condition, marital status, sexual orientation, or disability. ACE Empower Academy maintains a
comprehensive policy to prevent and immediately remediate any concerns about discrimination
or harassment at the school (including employee to employee, employee to student, and student
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to employee misconduct). Misconduct of this nature is very serious and will be addressed in
accordance with ACE Empower Academy’s discrimination and harassment policies.
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G. MEANS TO ACHIEVE RACIAL/ETHNIC BALANCE REFLECTIVE OF THE DISTRICT

Governing Law: The means by which the school will achieve a racial and ethnic balance among its
pupils that is reflective of the general population residing within the territorial jurisdiction of the
school district to which the charter petition is submitted. Education Code Section 47605(b)(5)(G).

ACE Empower Academy shall strive, through recruitment and admissions practices, to achieve a
racial and ethnic balance among its pupils that is reflective of the general population residing
within the territorial jurisdiction of the Alum Rock Union School District (ARUSD).

Recruitment Strategy

ACE Empower Academy recruitment process is designed to enroll entering 5" and 6% graders
who are below grade level in Language Arts and/or Math. In order to effectively identify and
attract low-performing students and their families, ACE Empower Academy looks to build a
relationship with ARUSD and school staff where the district and schools will identify students
who are two or more years below grade level in Reading and Math, and will facilitate meetings
between the students, their families, and ACE Empower Academy.

ACE Empower Academy has strong partnerships with community centers, churches and other
organizations who work with local children and families. As a result of these partnerships ACE
Empower Academy is able to hold numerous bilingual informational sessions for prospective
students, widely distribute bilingual recruitment materials, and work to achieve racial and ethnic
balance among students that is reflective of the general population residing within the territorial
jurisdiction of ARUSD. ACE Empower Academy recognizes that the racial and ethnic balance at
the school may vary from the general population of ARUSD because of its focus on a particular
low-achieving target student.

ACE Empower Academy has a strategy that includes, but is not necessarily limited to, the
following elements or strategies which focus on achieving and maintaining a racial and ethnic
balance among students that is reflective of the general population residing within the territorial
jurisdiction of ARUSD, including:
* An enrollment process that is scheduled and adopted to include a timeline that allows
for a broad-based application process
* The development and distribution of promotional and informational material that
reaches out to all of the various racial and ethnic groups represented in the territorial
jurisdiction of ARUSD
* Partnerships with community organizations, churches and local elementary schools to
ensure that all elements of the ARUSD community have access to information about ACE
Empower Academy
*  Public informational meetings with translators available for families
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Public Outreach Campaign

ACE Empower Academy conducts a series of public outreach events, mailers, and other activities
during the school year. All ACE Empower Academy events and informational materials will be
bilingual, and all recruitment activities stress the school’s focus on target students who have
fallen significantly behind grade level and are in need of additional support.

Recruitment Partners

ACE works with local community organizations committed to helping the least fortunate in East
San Jose. ACE continues to build on its partnership with local organizations such as Our Lady of
Guadalupe Church, the City of San Jose Youth Centers, and Somos Mayfair. ACE also works with
local charter schools to coordinate recruitment activities, and continues to attempt to initiate
collaboration with ARUSD around effective recruitment of the ACE target student.

The following is a sample ACE Student and Family Recruitment Plan. The plan is adjusted each
year, as needed.

Target: To recruit students in 5t grade and 6" grade who are performing significantly below
grade level in Math and/or English. The goal is to have a 10% waitlist in each grade.

1. 2016-2017 Enroliment will be advertised in the following:
* Internally, to our parent community (with incentives for students referred)
*  Churches (Our Lady of Guadalupe, Nuestra Senora del Refugio, etc.)
¢ Community Centers (Mayfair, Alum Rock, Grail, etc.)
* Community events (resource fairs, festivals, etc.)
* Food and Clothes giveaways (Santee, OLG, Second Harvest Food Bank, Hank Lopez, etc.)
* Presentations at neighboring charter elementary schools (Rocketship, etc.)
* Send out Bulk Mail
* ACE website will be updated with new Intent to Enroll Form, application process and
deadlines.

2. Materials that will be used during recruitment
* Table Cloth
* Folding table and chair
* Poster about ACE
* Intent to Enroll Forms and Fliers
* Sign-up sheet for school tour and more information
* Clipboards and pens
* Business Cards

3. Communication Methods and Frequency
* OQutreach Coordinator along with Recruiters, will attend recruitment events and
distribute fliers starting in November.
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* The School Site will hold monthly Info Sessions for interested families.

* QOutreach Coordinator will schedule and lead school tours on a weekly basis.

* All applicants will receive a message to inform them ACE has received theirapplication.

* Alottery will be held the first of the month starting in February.

* Families will receive notification in the School Mint system about their status, whether
they were accepted or not.

* Once families are accepted, a New Student Orientation will be held.

* Accepted families will start being invited to school community events and meetings to
start their integration into the school.

4. Tracking
* Record effectiveness of recruitment strategies.
* Maintain a weekly updated recruitment database with new and returning applications
received and monthly targets.
* Update recruitment calendar.

Current Student Demographics
The following table shows the number of students by ethnic category for the next four years; in

2017-18 ACE will reach its targeted enrollment. Projections for subsequent years are based on
the percentage of students in each ethnic category in2015-16.

Ethnic Category 2015-16 % 2016-17 2017-18 2018-19 2019-20
American Indian 0.28% 1 1 1 1
Asian 1.99% 7 8 8 8
African-American 0.57% 2 2 2 2
Hispanic 96.3% 406 435 435 435
Pacific Islander 0.0% 0 0 0 0
White 0.57%

N/A 0.28% 2 2 2 2

ACE Empower Academy shall strive, through recruitment and admissions practices, to achieve a
racial and ethnic balance among its pupils that is reflective of the general population residing
within the territorial jurisdiction of ARUSD. Because of the school’s specific target student, the
school’s racial and ethnic balance may vary somewhat from ARUSD as awhole.
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H. ADMISSIONS REQUIREMENTS

Governing Law: Admission requirements, if applicable. Education Code Section 47605(b)(5)(H).

ACE Empower Academy is nonsectarian in its programs, admission policies, employment
practices, and all other operations. ACE Empower Academy does not charge tuition and the
school does not discriminate against any pupil on the basis of ethnicity, national origin, gender,
or disability or any other basis characteristic described in Education Code Section 220.

ACE Empower Academy shall admit all pupils who wish to attend ACE Empower Academy. No
test or assessment shall be administered to students prior to acceptance and enrollment into
ACE Empower Academy. ACE Empower Academy shall comply with all laws establishing minimum
and maximum age for public school attendance in charter schools. Admission, except in the case
of a public random drawing, shall not be determined by the place of residence of the pupil or his
or her parent or legal guardian within the state.

Admission Requirements

ACE Empower Academy shall require students who wish to attend ACE Empower Academy to
complete an application form. Applications are available on-line or in hard copy form in both
English and Spanish. After admission, students will be required to submit an enrollment packet,
which shall include the following:

Student enrollment form

Proof of Immunization

Home Language Survey

Completion of Emergency Medical Information Form
Proof of minimum age requirements, e.g. birth certificate
Release of records

SANRANE I

Immunizations

California law requires that parents/guardians of all children must submit completed
immunization records, or exemption materials, prior to admittance of their children to school.
School verification of immunizations is to be by written medical records from a physician or
immunization clinic. All new and transfer students must present a current immunization record
at the time of enrollment. There is no grace period. Pupils who fail to complete the series of
required immunizations will be denied enrollment until the series has been completed.

Exceptions are allowed under the conditions provided in SB 277 (2015).
Public Random Drawing
Applications will be accepted during a publicly advertised open enrollment period each year for

enrollment in the following school year. Following the open enrollment period each year,
applications shall be counted to determine whether any grade level has received more
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applications than availability. In the event that this happens, ACE Empower Academy will hold a
public random drawing to determine admission for the impacted grade level, with the exception
of existing students, who are guaranteed admission in the following school year. Admission
preferences in the case of a public random drawing shall be given to the following students in the
following order:

Siblings of enrolled students

Children of ACE Charter School teachers and staff
Residents of the Alum Rock Unified School District
All other applicants

PwnNPE

At the conclusion of the public random drawing, all students who were not granted admission
due to capacity shall be given the option to put their name on a wait list according to their draw
in the lottery. This wait list will allow students the option of enrollment in the case of an opening
during the current school year. In no circumstance will await list carry over to the following school
year.

Public random drawing rules, deadlines, dates and times will be communicated in the application
form and on the ACE Empower Academy website. Public notice for the date and time of the public
random drawing will also be posted once the application deadline has passed. ACE Empower
Academy will also inform parents of all applicants and all interested parties of the rules to be
followed during the public random drawing process via mail or email at least two weeks prior to
the lottery date.

Admissions and Enroliment Timeline
The following are the approximate timelines for admission to ACE Empower Academy. It is
anticipated that this timeline will remain the same, but it may change over time.

* November-June: Recruitment events, Bilingual information sessions, meetings with
family groups, home visits, school tours

* November-January: Open application period - Intent to Enroll forms (ITE)

* January — Determine which current students are returning (Re-Enroll forms)

* Last day of January: Application deadline for new students

* First week of February: Random drawing held (status of application sent out in School
Mint notification)

* February-June: Registration Period

* March — New Student Welcome Event

* March-June: Enrollment seminars and Community Gatherings to engage accepted
families

* Summer: Family/Student orientationsheld

The most recent version of the Student and Family Handbook is available upon request for
the most recent version of our annual notices and Student and Family Contract.
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I. FISCAL AND PROGRAMMATICAUDIT

Governing Law: The manner in which an annual, independent financial audit shall be conducted,
which shall employ generally accepted accounting principles, and the manner in which audit
exceptions and deficiencies shall be resolved to the satisfaction of the chartering authority.
Education Code Section 47605(b)(5)(l).

Fiscal Audit
The ACE Board will appoint a Finance Committee, which will select an independent financial
auditor and oversee audit requirements.

An annual independent fiscal audit of the books and records of ACE Empower Academy will be
conducted as required by Education Code Sections 47605(b)(5)(l) and 47605(m). The books and
records of ACE Empower Academy will be kept in accordance with generally accepted
accounting principles and, as required by applicable law, the audit will employ generally
accepted accounting procedures. The audit shall be conducted in accordance with applicable
provisions within the California Code of Regulations governing audits of charter schools as
published in the State Controller’s K-12 Guide.

The Finance Committee will select an independent auditor through a request for proposal
format. The auditor will have, at a minimum, a CPA and educational institution audit experience
and approved by the State Controller on its published list as an educational audit provider. To
the extent required under applicable federal law, the audit scope will be expanded to include
items and processes specified in applicable Office of Management and Budget Circulars.

The annual audit will be completed and forwarded to the Santa Clara County Superintendent of
Schools, the State Controller, and to the CDE by the 15% of December of each year. ACE’s
Executive Director, along with the Finance Committee, will review any audit exceptions or
deficiencies and report to the ACE Board with recommendations on how to resolve them. The
ACE Board will submit a report to the Santa Clara County Superintendent of Schools describing
how the exceptions and deficiencies have been or will be resolved to the satisfaction of the
County along with an anticipated timeline for the same. The anticipated timeline will
incorporate any recommendations from the auditor and shall reflect discussions with the Santa
Clara County Office of Education as to a reasonable timeline for resolution.

Any disputes regarding the resolution of audit exceptions and deficiencies will be referred to
the dispute resolution process contained in the dispute resolution process outlined in this

charter.

Audit appeals or requests for summary review shall be submitted to the Education Audit
Appeals Panel (“EAAP”) in accordance with applicable law.

The independent financial audit of ACE Empower Academy is a public record to be provided to
the public upon request.
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ACE’s current auditor is:

Wade N. McMullen

Vicenti, Lloyd & Stutzman LLP
2210 E. Route 66, Suite 100
Glendora, CA 91740

Phone: 626.857.7300

Programmatic Audit

ACE Empower Academy will provide to the Santa Clara County Office of Education (SCCOE) an
annual performance report in accordance with the guideline and requirements set forth by the
SCCOE. ACE Empower Academy will use the data in the performance report to assess and
improve upon its educational programming on an on-goingbasis.

ACE Empower Academy and the SCCOE will jointly develop any additional content, evaluation
criteria, timelines and process for the annual performance report. ACE Empower Academy will
use the data in the performance report to assess and improve upon its educational
programming on an on-going basis.

The above-referenced annual performance report and the State-mandated School
Accountability Report Card will be submitted to the SCCOE within the timelines agreed upon by
the SCCOE and ACE Empower Academy and made available to the public.

ACE Empower Academy will also submit to SCCOE by September 15t of every year, the
unaudited financials for the school year completed on June 30,

ACE Empower Academy and the SCCOE will jointly develop a visitation process to enable the
SCCOE to gather information needed to validate the school’s performance and compliance with
the terms of this charter. However, ACE Empower Academy agrees to and submits to the right
of the SCCOE to make random visits and inspections in order to carry out its statutorily required
oversight in accordance with Education Code Section47607.

Pursuant to Education Code Section 47604.3 ACE Empower Academy shall promptly respond to

all reasonable inquiries including, but not limited to inquiries regarding its financial records from
SCCOE and the State Superintendent of PublicInstruction.
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J. PUPIL SUSPENSION AND EXPULSION

Governing Law: The procedures by which pupils can be suspended or expelled. Education Code
Section 47605(b)(5)(J).

This Pupil Suspension and Expulsion Policy has been established in order to promote learning
and protect the safety and wellbeing of all students at ACE Empower Academy (“ACE”). In
creating this policy, ACE has reviewed Education Code Section 48900 et seq. which describes
the noncharter schools’ list of offenses and procedures to establish its list of offenses and
procedures for suspensions and expulsions. The language that follows closely mirrors the
language of Education Code Section 48900 et seq. ACE is committed to annual review of policies
and procedures surrounding suspensions and expulsions and, as necessary, modification of the
lists of offenses for which students are subject to suspension or expulsion.

When the policy is violated, it may be necessary to suspend or expel a student from regular
classroom instruction. This policy shall serve as ACE’s policy and procedures for student
suspension and expulsion, and it may be amended from time to time without the need to amend
the charter so long as the amendments comport with legal requirements.

Staff shall enforce disciplinary rules and procedures fairly and consistently among all students.
This Policy and its Procedures will clearly describe discipline expectations, and it will be printed
and distributed as part of the Student & Parent Information Packet which is sent to each student
at the beginning of the school year.

Discipline includes but is not limited to advising and counseling students, conferring with
parents/guardians, detention during and after school hours, use of alternative educational
environments, suspension and expulsion.

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal
punishment includes the willful infliction of or willfully causing the infliction of physical pain on
a student. For purposes of the Policy, corporal punishment does not include an employee’s use
of force that is reasonable and necessary to protect the employee, students, staff or other
persons or to prevent damage to school property.

The ACE administration shall ensure that students and their parents/guardians are notified in
writing upon enrollment of all discipline policies and procedures. The notice shall state that
these Policy and Administrative Procedures are available on request at the Executive
Director/Principal’s office.

Suspended or expelled students shall be excluded from all school and school-related activities
unless otherwise agreed during the period of suspension or expulsion.

A student identified as an individual with disabilities or for whom ACE has a basis of knowledge
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of a suspected disability pursuant to the Individuals with Disabilities Education Improvement
Act of 2004 (“IDEIA”) or who is qualified for services under Section 504 of the Rehabilitation Act
of 1973 (“Section 504”) is subject to the same grounds for suspension and expulsion and is
accorded the same due process procedures applicable to regular education students except
when federal and state law mandates additional or different procedures. ACE will follow all
applicable federal and state laws when imposing any form of discipline on a student identified
as an individual with disabilities or for whom ACE has a basis of knowledge of a suspected
disability or who is otherwise qualified for such services or protections in according due process
to such students.

B. Grounds for Suspension and Expulsion of Students

A student may be suspended or expelled for prohibited misconduct if the act is related
to school activity or school attendance occurring at any time including but not limited
to: a) while on school grounds; b) while going to or coming from school; c) during the
lunch period, whether on or off the school campus; d) during, going to, or coming from
a school-sponsored activity.

C. Enumerated Offenses

1. Discretionary Suspension Offenses. Students may be suspended for any of the following
acts when it is determined the pupil:

a) Caused, attempted to cause, or threatened to cause physical injury to another
person.

b) Willfully used force or violence upon the person of another, except self-defense.

c¢) Unlawfully possessed, used, sold or otherwise furnished, or was under the
influence of any controlled substance, as defined in Health and Safety Code
Sections 11053-11058, alcoholic beverage, or intoxicant of any kind.

d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any
person another liquid substance or material and represented same as controlled
substance, alcoholic beverage or intoxicant.

e) Committed or attempted to commit robbery or extortion.

f) Caused or attempted to cause damage to school property or private property.

g) Stole or attempted to steal school property or private property.
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h)

j)

k)

p)

a)

r)

Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit
the use of his or her own prescription products by a pupil.

Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.

Disrupted school activities or otherwise willfully defied the valid authority of
supervisors, teachers, administrators, other school officials, or other school
personnel engaged in the performance of their duties.

Knowingly received stolen school property or private property.

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable person
to conclude that the replica is a firearm.

Committed or attempted to commit a sexual assault as defined in Penal Code
Sections 261, 266¢, 286, 288, 288a or 289, or committed a sexual battery as
defined in Penal Code Section 243.4.

Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that
student from being a witness and/or retaliating against that student for being a
withess.

Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription
drug Soma.

Engaged in, or attempted to engage in hazing. For the purposes of this
subdivision, “hazing” means a method of initiation or preinitiation into a pupil
organization or body, whether or not the organization or body is officially
recognized by an educational institution, which is likely to cause serious bodily
injury or personal degradation or disgrace resulting in physical or mental harm to
aformer, current, or prospective pupil. For purposes of this section, “hazing” does
not include athletic events or school-sanctioned events.

Made terroristic threats against school officials and/or school property. For
purposes of this section, “terroristic threat” shall include any statement, whether
written or oral, by a person who willfully threatens to commit a crime which will
result in death, great bodily injury to another person, or property damage in
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t)

excess of one thousand dollars ($1,000), with the specific intent that the
statement is to be taken as a threat, even if there is no intent of actually carrying
it out, which, on its face and under the circumstances in which it is made, is so
unequivocal, unconditional, immediate, and specific as to convey to the person
threatened, a gravity of purpose and an immediate prospect of execution of the
threat, and thereby causes that person reasonably to be in sustained fear for his
or her own safety or for his or her immediate family’s safety, or for the protection
of school property, or the personal property of the person threatened or his or
her immediate family.

Committed sexual harassment, as defined in Education Code Section 212.5. For
the purposes of this section, the conduct described in Section 212.5 must be
considered by a reasonable person of the same gender as the victim to be
sufficiently severe or pervasive to have a negative impact upon the individual’s
academic performance or to create an intimidating, hostile, or offensive
educational environment. This section shall apply to pupils in any of grades 4 to
12, inclusive.

Caused, attempted to cause, threatened to cause or participated in an act of hate
violence, as defined in subdivision (e) of Section 233 of the Education Code. This
section shall apply to pupils in any of grades 4 to 12, inclusive.

Intentionally harassed, threatened or intimidated a student or group of students
to the extent of having the actual and reasonably expected effect of materially
disrupting class work, creating substantial disorder and invading student rights by
creating an intimidating or hostile educational environment. This section shall
apply to pupils in any of grades 4 to 12, inclusive.

Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.

1) “Bullying” means any severe or pervasive physical or verbal act or conduct,
including communications made in writing or by means of an electronic act,
and including one or more acts committed by a student or group of students
which would be deemed hate violence or harassment, threats, or intimidation,
which are directed toward one or more students that has or can be reasonably
predicted to have the effect of one or more of the following:

i.  Placing a reasonable student (defined as a student, including, but is not
limited to, a student with exceptional needs, who exercises average
care, skill, and judgment in conduct for a person of his or her age, or
for a person of his or her age with exceptional needs) or students in
fear of harm to that student’s or those students’ person or property.

Page | 131



Causing a reasonable student to experience a substantially detrimental
effect on his or her physical or mental health.

Causing a reasonable student to experience substantial interference
with his or her academic performance.

Causing a reasonable student to experience substantial interference
with his or her ability to participate in or benefit from the services,
activities, or privileges provided by the Charter School.

2) “Electronic Act” means the creation and transmission originated on or off the
schoolsite, by means of an electronic device, including, but not limited to, a
telephone, wireless telephone, or other wireless communication device,
computer, or pager, of a communication, including, but not limited to, any of
the following:

A message, text, sound, or image.

A post on a social network Internet Web site including, but not limited

to:

(a) Posting to or creating a burn page. A “burn page” means an
Internet Web site created for the purpose of having one or more of
the effects as listed in subparagraph (1) above.

(b) Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in subparagraph
(1) above. “Credible impersonation” means to knowingly and
without consent impersonate a pupil for the purpose of bullying
the pupil and such that another pupil would reasonably believe, or
has reasonably believed, that the pupil was or is the pupil who was
impersonated.

(c) Creating a false profile for the purpose of having one or more of
the effects listed in subparagraph (1) above. “False profile” means
a profile of a fictitious pupil or a profile using the likeness or
attributes of an actual pupil other than the pupil who created the
false profile.

Notwithstanding subparagraphs (1) and (2) above, an electronic act

shall not constitute pervasive conduct solely on the basis that it has

been transmitted on the Internet or is currently posted on the Internet.

w) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction
or attempted infliction of physical injury to another person may be subject to
suspension, but not expulsion, except that a pupil who has been adjudged by a

juvenile court to have committed, as an aider and abettor, a crime of physical
violence in which the victim suffered great bodily injury or serious bodily injury

shall be subject to discipline pursuant to subdivision (1).

Possessed, sold, or otherwise furnished any knife unless, in the case of possession
of any object of this type, the student had obtained written permission to possess
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the item from a certificated school employee, with the Executive Director or
designee’s concurrence.

Non-Discretionary Suspension Offenses: Students must be suspended and recommended
for expulsion for any of the following acts when it is determined the pupil:

a)

Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the students had
obtained written permission to possess the item from a certificated school
employee, with the Executive Director or designee’s concurrence.

Discretionary Expellable Offenses: Students may be recommended for expulsion for any
of the following acts when it is determined the pupil:

a)

b)

d)

e)
f)

g)

h)

j)

Caused, attempted to cause, or threatened to cause physical injury to another
person.

Willfully used force or violence upon the person of another, except self-defense.

Unlawfully possessed, used, sold or otherwise furnished, or was under the
influence of any controlled substance, as defined in Health and Safety Code
Sections 11053-11058, alcoholic beverage, or intoxicant of any kind.

Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any
person another liquid substance or material and represented same as controlled
substance, alcoholic beverage or intoxicant.

Committed or attempted to commit robbery or extortion.

Caused or attempted to cause damage to school property or private property.
Stole or attempted to steal school property or private property.

Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit
the use of his or her own prescription products by a pupil.

Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.
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k)

p)

q)

Disrupted school activities or otherwise willfully defied the valid authority of
supervisors, teachers, administrators, other school officials, or other school
personnel engaged in the performance of their duties.

Knowingly received stolen school property or private property.

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable person
to conclude that the replica is a firearm.

Committed or attempted to commit a sexual assault as defined in Penal Code
Sections 261, 266¢, 286, 288, 288a or 289, or committed a sexual battery as
defined in Penal Code Section 243.4.

Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that
student from being a witness and/or retaliating against that student for being a
witness.

Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription
drug Soma.

Engaged in, or attempted to engage in hazing. For the purposes of this
subdivision, “hazing” means a method of initiation or preinitiation into a pupil
organization or body, whether or not the organization or body is officially
recognized by an educational institution, which is likely to cause serious bodily
injury or personal degradation or disgrace resulting in physical or mental harm to
aformer, current, or prospective pupil. For purposes of this section, “hazing” does
not include athletic events or school-sanctioned events.

Made terroristic threats against school officials and/or school property. For
purposes of this section, “terroristic threat” shall include any statement, whether
written or oral, by a person who willfully threatens to commit a crime which will
result in death, great bodily injury to another person, or property damage in
excess of one thousand dollars ($1,000), with the specific intent that the
statement is to be taken as a threat, even if there is no intent of actually carrying
it out, which, on its face and under the circumstances in which it is made, is so
unequivocal, unconditional, immediate, and specific as to convey to the person
threatened, a gravity of purpose and an immediate prospect of execution of the
threat, and thereby causes that person reasonably to be in sustained fear for his
or her own safety or for his or her immediate family’s safety, or for the protection
of school property, or the personal property of the person threatened or his or
her immediate family.

Page | 134



t)

Committed sexual harassment, as defined in Education Code Section 212.5. For
the purposes of this section, the conduct described in Section 212.5 must be
considered by a reasonable person of the same gender as the victim to be
sufficiently severe or pervasive to have a negative impact upon the individual’s
academic performance or to create an intimidating, hostile, or offensive
educational environment. This section shall apply to pupils in any of grades 4 to
12, inclusive.

Caused, attempted to cause, threatened to cause or participated in an act of hate
violence, as defined in subdivision (e) of Section 233 of the Education Code. This
section shall apply to pupils in any of grades 4 to 12, inclusive.

Intentionally harassed, threatened or intimidated a student or group of students
to the extent of having the actual and reasonably expected effect of materially
disrupting class work, creating substantial disorder and invading student rights by
creating an intimidating or hostile educational environment. This section shall
apply to pupils in any of grades 4 to 12, inclusive.

Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.

1) “Bullying” means any severe or pervasive physical or verbal act or conduct,
including communications made in writing or by means of an electronic act,
and including one or more acts committed by a student or group of students
which would be deemed hate violence or harassment, threats, or intimidation,
which are directed toward one or more students that has or can be reasonably
predicted to have the effect of one or more of the following:

i.  Placing areasonable student (defined as a student, including, but is not
limited to, a student with exceptional needs, who exercises average
care, skill, and judgment in conduct for a person of his or her age, or
for a person of his or her age with exceptional needs) or students in
fear of harm to that student’s or those students’ person or property.

ii.  Causing areasonable student to experience a substantially detrimental
effect on his or her physical or mental health.

iii.  Causing a reasonable student to experience substantial interference
with his or her academic performance.

iv.  Causing a reasonable student to experience substantial interference
with his or her ability to participate in or benefit from the services,
activities, or privileges provided by the Charter School.

2) “Electronic Act” means the creation and transmission originated on or off the
schoolsite, by means of an electronic device, including, but not limited to, a
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telephone, wireless telephone, or other wireless communication device,
computer, or pager, of a communication, including, but not limited to, any of
the following:
i. A message, text, sound, or image.
ii. A poston asocial network Internet Web site including, but not limited
to:

(a) Posting to or creating a burn page. A “burn page” means an
Internet Web site created for the purpose of having one or more of
the effects as listed in subparagraph (1) above.

(b) Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in subparagraph
(1) above. “Credible impersonation” means to knowingly and
without consent impersonate a pupil for the purpose of bullying
the pupil and such that another pupil would reasonably believe, or
has reasonably believed, that the pupil was or is the pupil who was
impersonated.

(c) Creating a false profile for the purpose of having one or more of
the effects listed in subparagraph (1) above. “False profile” means
a profile of a fictitious pupil or a profile using the likeness or
attributes of an actual pupil other than the pupil who created the
false profile.

iii.  Notwithstanding subparagraphs (1) and (2) above, an electronic act
shall not constitute pervasive conduct solely on the basis that it has
been transmitted on the Internet or is currently posted on the Internet.

w) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction
or attempted infliction of physical injury to another person may be subject to
suspension, but not expulsion, except that a pupil who has been adjudged by a
juvenile court to have committed, as an aider and abettor, a crime of physical
violence in which the victim suffered great bodily injury or serious bodily injury
shall be subject to discipline pursuant to subdivision (1).

X) Possessed, sold, or otherwise furnished any knife unless, in the case of possession
of any object of this type, the student had obtained written permission to possess
the item from a certificated school employee, with the Executive Director or
designee’s concurrence.

4. Non-Discretionary Expellable Offenses: Students must be recommended for expulsion for
any of the following acts when it is determined pursuant to the procedures below that

the pupil:

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the students had
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obtained written permission to possess the item from a certificated school
employee, with the Executive Director or designee’s concurrence.

If it is determined by the Administrative Panel and/or Board of Directors that a student has
brought a fire arm or destructive device, as defined in Section 921 of Title 18 of the United States
Code, on to campus or to have possessed a firearm or dangerous device on campus, the student
shall be expelled for one year, pursuant to the Federal Gun Free Schools Act of 1994. In such
instances, the pupil shall be provided due process rights of notice and a hearing as required in
this policy.

The term “firearm” means (A) any weapon (including a starter gun) which will or is designed to
or may readily be converted to expel a projectile by the action of an explosive; (B) the frame or
receiver of any such weapon; (C) any firearm muffler or firearm silencer; or (D) any destructive
device. Such term does not include an antique firearm.

The term “destructive device” means (A) any explosive, incendiary, or poison gas, including but not
limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge of more than four ounces, (iv)
missile having an explosive or incendiary charge of more than one-quarter ounce, (v) mine, or (vi) device
similar to any of the devices described in the preceding clauses.

Alternatives to suspension or expulsion will first be attempted with students who are truant,
tardy, or otherwise absent from assigned school activities.

D. Suspension Procedure

Suspensions shall be initiated according to the following procedures:

1. Conference

Suspension shall be preceded, if possible, by a conference conducted by the
Executive Director/Principal or the Executive Director/Principal’s designee with the
student and his or her parent and, whenever practical, the teacher, supervisor or
school employee who referred the student to the Executive Director/Principal. The
conference may be omitted if the Executive Director/Principal or designee
determines that an emergency situation exists. An “emergency situation” involves
a clear and present danger to the lives, safety or health of students or school
personnel. If a student is suspended without this conference, both the
parent/guardian and student shall be notified of the student’s right to return to
school for the purpose of a conference.

At the conference, the pupil shall be informed of the reason for the disciplinary
action and the evidence against him or her and shall be given the opportunity to
present his or her version and evidence in his or her defense.

This conference shall be held within two (2) school days, unless the pupil waives

Page | 137



this right or is physically unable to attend for any reason including, but not limited
to, incarceration or hospitalization.

No penalties may be imposed on a pupil for failure of the pupil’s parent or guardian
to attend a conference with school officials. Reinstatement of the suspended pupil
shall not be contingent upon attendance by the pupil’s parent or guardian at the
conference.

2. Notice to Parents/Guardians

At the time of suspension, the Executive Director/Principal or designee shall make
areasonable effort to contact the parent/guardian by telephone or in  person.

Whenever a student is suspended, the parent/guardian shall be notified in writing
of the suspension and the date of return following suspension. This notice shall
state the specific offense committed by the student. In addition, the notice may
also state the date and time when the student may return to school. If school
officials wish to ask the parent/guardian to confer regarding matters pertinent to
the suspension, the notice may request that the parent/guardian respond to such
requests without delay.

3. Suspension Time Limits/Recommendation for Placement/Expulsion

Suspensions, when not including a recommendation for expulsion, shall not exceed
five (5) consecutive school days per suspension.

Upon a recommendation of expulsion by the Executive Director/Principal or
Executive Director/Principal’s designee, the pupil and the pupil’s guardian or
representative will be invited to a conference to determine if the suspension for
the pupil should be extended pending an expulsion hearing. In such instances when
the Charter School has determined a suspension period shall be extended, such
extension shall be made only after a conference is held with the pupil or the pupil’s
parents, unless the pupil and the pupil’s parents fail to attend the conference.

This determination will be made by the Executive Director/Principal or designee
upon either of the following determinations: 1) the pupil’s presence will be
disruptive to the education process; or 2) the pupil poses a threat or danger to
others. Upon either determination, the pupil’s suspension will be extended pending
the results of an expulsionhearing.

Authority to Expel

A student may be expelled either by the ACE Board of Directors following a hearing
before it or by the ACE Board upon the recommendation of an Administrative Panel to
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be assigned by the ACE Board as needed. The Administrative Panel should consist of at
least three members who are certificated and neither a teacher of the pupil or a
member of the ACE Board. The Administrative Panel may recommend expulsion of any
student found to have committed an expellable offense.

Expulsion Procedures

Students recommended for expulsion are entitled to a hearing to determine whether
the student should be expelled. Unless postponed for good cause, the hearing shall be
held within thirty (30) school days after the Executive Director/Principal or designee
determines that the pupil has committed an expellable offense.

In the event an Administrative Panel hears the case, it will make a recommendation to
the ACE Board for a final decision whether to expel. The hearing shall be held in closed
session (complying with all pupil confidentiality rules under FERPA) unless the pupil
makes a written request for a public hearing in open session three (3) days prior to the
date of the scheduled hearing.

Written notice of the hearing shall be forwarded to the student and the student’s

parent/guardian at least ten (10) calendar days before the date of the hearing. Upon
mailing the notice, it shall be deemed served upon the pupil. The notice shall include:
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1. The date and place of the expulsion hearing;

2. A statement of specific facts, charges and offenses upon which the proposed
expulsion is based;

3. Acopy of ACE’s disciplinary rules which relate to the alleged violation;

4. Notification of the student’s or parent/guardian’s obligation to provide information
about the student’s status at the school to any other school district or school to
which the student seeks enrollment;

5. The opportunity for the student or the student’s parent/guardian to appear in
person or to employ and be represented by counsel or a non-attorney advisor;

6. The right to inspect and obtain copies of all documents to be used at the hearing;
7. The opportunity to confront and question all witnesses who testify at the hearing;

8. The opportunity to question all evidence presented and to present oral and
documentary evidence on the student’s behalf including witnesses.

Special procedures for Expulsion Hearings Involving Sexual Assault or Battery Offenses

ACE may, upon finding a good cause, determine that the disclosure of either the
identity of the witness or the testimony of that witness at the hearing, or both, would
subject the witness to an unreasonable risk of psychological or physical harm. Upon
this determination, the testimony of the witness may be presented at the hearing in
the form of sworn declarations which shall be examined only by the ACE Governing
Board, administrative panel, or the hearing officer. Copies of these sworn declarations,
edited to delete the name and identity of the witness, shall be made available to the

pupil.

1. The complaining witness in any sexual assault or battery case must be provided
with a copy of the applicable disciplinary rules and advised of his/her right to (a)
receive five days notice of his/her scheduled testimony, (b) have up to two (2) adult
support persons of his/her choosing present in the hearing at the time he/she
testifies, which may include a parent, guardian, or legal counsel, and (c) elect to
have the hearing closed while testifying.

2. ACE must also provide the victim a room separate from the hearing room for the
complaining witness’ use prior to and during breaks in testimony.

3. Atthediscretion of the entity conducting the hearing, the complaining witness shall
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10.

be allowed periods of relief from examination and cross-examination during which
he or she may leave the hearingroom.

The entity conducting the expulsion hearing may also arrange the seating within the
hearing room to facilitate a less intimidating environment for the complaining
withess.

The person conducting the expulsion hearing may also limit time for taking the
testimony of the complaining witness to the hours he/she is normally in school, if
there is no good cause to take the testimony during other hours.

Prior to a complaining witness testifying, the support persons must be admonished
that the hearing is confidential. Nothing in the law precludes the person presiding
over the hearing from removing a support person whom the presiding person finds
is disrupting the hearing. The entity conducting the hearing may permit any one of
the support persons for the complaining witness to accompany him or her to the
witness stand.

If one or both of the support persons is also a witness, ACE must present evidence
that the witness’ presence is both desired by the witness and will be helpful to ACE.
The entity presiding over the hearing shall permit the witness to stay unless it is
established that there is a substantial risk that the testimony of the complaining
witness would be influenced by the support person, in which case the presiding
official shall admonish the support person or persons not to prompt, sway, or
influence the witness in any way. Nothing shall preclude the presiding officer from
exercising his or her discretion to remove a person from the hearing whom he or
she believes is prompting, swaying, or influencing the witness.

The testimony of the support person shall be presented before the testimony of the
complaining witness and the complaining witness shall be excluded from the
courtroom during that testimony.

Especially for charges involving sexual assault or battery, if the hearing is to be
conducted in the public at the request of the pupil being expelled, the complaining
witness shall have the right to have his/her testimony heard in a closed session
when testifying at a public meeting would threaten serious psychological harm to
the complaining witness and there are not alternative procedures to avoid the
threatened harm. The alternative procedures may include videotaped depositions
or contemporaneous examination in another place communicated to the hearing
by means of closed-circuit television.

Evidence of specific instances of a complaining witness’ prior sexual conduct is
presumed inadmissible and shall not be heard absent a determination by the
person conducting the hearing that extraordinary circumstances exist requiring the
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evidence be heard. Before such a determination regarding extraordinary circumstances can
be made, the witness shall be provided notice and an opportunity to present opposition to
the introduction of the evidence. In the hearing on the admissibility of the evidence, the
complaining witness shall be entitled to be represented by a parent, legal counsel, or other
support person. Reputation or opinion evidence regarding the sexual behavior of the
complaining witness is not admissible for any purpose.

Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including
electronic recording, as long as a reasonably accurate and complete written
transcription of the proceedings can be made.

Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be
admitted and used as proof only if it is the kind of evidence on which reasonable
persons can rely in the conduct of serious affairs. A recommendation by the
Administrative Panel to expel must be supported by substantial evidence that the
student committed an expellable offense.

Findings of fact shall be based solely on the evidence at the hearing. While hearsay
evidence is admissible, no decision to expel shall be based solely on hearsay and sworn
declarations may be admitted as testimony from witnesses of whom the ACE Board or
Administrative Panel determines that disclosure of their identity or testimony at the
hearing may subject them to an unreasonable risk of physical or psychological harm.

If, due to a written request by the accused pupil, the hearing is held at a public meeting,
and the charge is committing or attempting to commit a sexual assault or committing
a sexual battery as defined in Education Code Section 48900, a complaining witness
shall have the right to have his or her testimony heard in a session closed to the public.

The decision of the Administrative Panel shall be in the form of written findings of fact
and a written recommendation to the ACE Board, which will make a final determination
regarding the expulsion. The final decision by the ACE Board shall be made within ten
(10) school days following the conclusion of the hearing. The decision of the ACE Board
is final.

If the Administrative Panel decides not to recommend expulsion, the pupil shall
immediately be returned to his/her educational program.

Written Notice to Expel

The Executive Director/Principal or designee following a decision of the ACE Board to
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expel shall send written notice of the decision to expel, including the ACE Board’s
adopted findings of fact, to the student or parent/guardian. This notice shall also
include thefollowing:

1. Notice of the specific offense committed by the student

2. Notice of the student’s or parent/guardian’s obligation to inform any new district
in which the student seeks to enroll of the student’s status with the ACE.

The Executive Director/Principal or designee shall send a copy of the written notice of
the decision to expel to the student’s district of residence. This notice shall include the
following:

1. The student’s name
2. The specific expellable offense committed by the student.

Disciplinary Records

ACE shall maintain records of all student suspensions and expulsions at the Charter
School. Such records shall be made available to the County upon request.

No Right to Appeal

The pupil shall have no right of appeal from expulsion from ACE as the ACE Board’s
decision to expel shall be final.

Expelled Pupils/Alternative Education

Parents/guardians of pupils who are expelled shall be responsible for seeking
alternative education programs including, but not limited to, programs within the
County or their school district of residence.

Rehabilitation Plans

Students who are expelled from ACE shall be given a rehabilitation plan upon expulsion
as developed by the ACE Board at the time of the expulsion order, which may include,
but is not limited to, periodic review as well as assessment at the time of review for
readmission. The rehabilitation plan should include a date not later than one (1) year
from the date of expulsion when the pupil may reapply to ACE for readmission.

Readmission

The decision to readmit a pupil or to admit a previously expelled pupil from another

Page | 143



school district or charter school shall be in the sole discretion of the ACE Board following
a meeting with the Executive Director/Principal and the pupil and guardian or
representative to determine whether the pupil has successfully completed the
rehabilitation plan and to determine whether the pupil poses a threat to others or will
be disruptive to the school environment. The Executive Director/Principal shall make a
recommendation to the ACE Board following the meeting regarding his or her
determination. The Board shall then make a final decision regarding readmission during
the closed session of a public meeting, reporting out any action taken during closed
session consistent with the requirements of the Brown Act. The pupil’s readmission is
also contingent upon the ACE’s capacity at the time the student seeks readmission.

Suspension and Expulsion, Special Procedures for Students with Disabilities

1. NoOTIFICATION OF SELPA

The Charter School shall immediately notify the SELPA and coordinate the
procedures in this policy for the discipline of any student with a disability or
student who the Charter School or SELPA would be deemed to have knowledge
that the student had a disability.

2. SERVICES DURING SUSPENSION

Students suspended for more than ten (10) school days in a school year shall
continue to receive services so as to enable the student to continue to participate
in the general education curriculum, although in another setting, and to progress
toward meeting the goals set out in the child's IEP/504 Plan; and receive, as
appropriate, a functional behavioral assessment and behavioral intervention
services and modifications, that are designed to address the behavior violation
so that it does not recur. These services may be provided in an interim alterative
educational setting.

3. PROCEDURAL SAFEGUARDS/MANIFESTATION DETERMINATION

Within ten (10) school days of a recommendation for expulsion or any decision
to change the placement of a child with a disability because of a violation of a
code of student conduct, the Charter School, the parent, and relevant members
of the IEP/504 Team shall review all relevant information in the student's file,
including the child's IEP/504 Plan, any teacher observations, and any relevant
information provided by the parents to determine:

a. Ifthe conduct in question was caused by, or had a direct and substantial
relationship to, the child's disability; or

b. If the conduct in question was the direct result of the local educational
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agency's failure to implement the IEP/504 Plan.

If the Charter School, the parent, and relevant members of the IEP/504 Team
determine that either of the above is applicable for the child, the conduct shall
be determined to be a manifestation of the child's disability.

If the Charter School, the parent, and relevant members of the IEP/504 Team
make the determination that the conduct was a manifestation of the child's
disability, the IEP/504 Team shall:

a. Conduct a functional behavioral assessment and implement a behavioral
intervention plan for such child, provided that the Charter School had not
conducted such assessment prior to such determination before the
behavior that resulted in a change in placement;

b. If a behavioral intervention plan has been developed, review the
behavioral intervention plan if the child already has such a behavioral
intervention plan, and modify it, as necessary, to address the behavior;
and

c. Return the child to the placement from which the child was removed,
unless the parent and the Charter School agree to a change of placement
as part of the modification of the behavioral intervention plan.

If the Charter School, the parent, and relevant members of the IEP/504 Team
determine that the behavior was not a manifestation of the student’s disability
and that the conduct in question was not a result of the failure to implement the
IEP/504 Plan, then the Charter School may apply the relevant disciplinary
procedures to children with disabilities in the same manner and for the same
duration as the procedures would be applied to students without disabilities.

DUE PROCESS APPEALS

The parent of a child with a disability who disagrees with any decision regarding
placement, or the manifestation determination, or the Charter School believes
that maintaining the current placement of the child is substantially likely to result
in injury to the child or to others, may request an expedited administrative
hearing through the Special Education Unit of the Office of Administrative
Hearings or by utilizing the dispute provisions of the 504 Policy and Procedures.

When an appeal relating to the placement of the student or the manifestation
determination has been requested by either the parent or the Charter School,
the hearing officer shall determine whether the student shall remain in the
interim alternative educational setting pending the decision of the hearing
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officer or until the expiration of the forty-five (45) day time period provided for
in an interim alternative educational setting, whichever occurs first, unless the
parent and the Charter School agree otherwise.

SPECIAL CIRCUMSTANCES

Charter School personnel may consider any unique circumstances on a case-by-
case basis when determining whether to order a change in placement for a child
with a disability who violates a code of student conduct.

The Executive Director or designee may remove a student to an interim
alternative educational setting for not more than forty-five (45) days without
regard to whether the behavior is determined to be a manifestation of the
student’s disability in cases where a student:

a. Carries or possesses a weapon, as defined in 18 USC 930, to or at school,
on school premises, or to or at a school function;

b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a
controlled substance, while at school, on school premises, or at a school
function; or

c. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D),
upon a person while at school, on school premises, or at a school function.

INTERIM ALTERNATIVE EDUCATIONAL SETTING

The student's interim alternative educational setting shall be determined by the
student's IEP/504 Team.

PROCEDURES FOR STUDENTS NOT YET ELIGIBLE FOR SPECIAL EDUCATION SERVICES

A student who has not been identified as an individual with disabilities pursuant
to IDEIA and who has violated the Charter School's disciplinary procedures may
assert the procedural safeguards granted under this administrative regulation
only if the Charter School had knowledge that the student was disabled before
the behavior occurred.

The Charter School shall be deemed to have knowledge that the student had a
disability if one of the following conditions exists:

a. The parent/guardian has expressed concern in writing, or orally if the
parent/guardian does not know how to write or has a disability that

prevents a written statement, to Charter School supervisory or
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administrative personnel, or to one of the child’s teachers, that the
student is in need of special education or related services.

b. The parent has requested an evaluation of the child.

c. The child’s teacher, or other Charter School personnel, has expressed
specific concerns about a pattern of behavior demonstrated by the child,
directly to the director of special education or to other Charter School
supervisory personnel.

If the Charter School knew or should have known the student had a disability
under any of the three (3) circumstances described above, the student may
assert any of the protections available to IDEIA-eligible children with disabilities,
including the right to stay-put.

If the Charter School had no basis for knowledge of the student’s disability, it
shall proceed with the proposed discipline. The Charter School shall conduct an
expedited evaluation if requested by the parents; however the student shall
remain in the education placement determined by the Charter School pending
the results of the evaluation.

The Charter School shall not be deemed to have knowledge of that the student

had a disability if the parent has not allowed an evaluation, refused services, or
if the student has been evaluated and determined to not be eligible.
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K. RETIREMENT SYSTEMS

Governing Law: The manner by which staff members of the charter schools will be covered by
the State Teachers’ Retirement System, the Public Employees’ Retirement System or federal
social security. Education Code Section 47605(b)(5)(K).

Certificated teachers at ACE Empower Academy participate in STRS. All other employees
participate in the federal social security system and/or a 401(k) defined contribution plan and
employee payroll deferral plan as applicable to their position. The Executive Director is
responsible for ensuring that appropriate arrangements for retirement coverage are made
for all employees at ACE Empower Academy.

Salary and Benefits

ACE Empower Academy employees also have the option of participating in the school’s
medical, dental and vision insurance plan. All employees and applicants are notified of their
benefits options. All ACE Empower Academy employees will receive salary and benefits, which
are competitive to the salary and benefits of equivalent employees of similar districts and
determined by the ACE Board of Directors.

The most recent copy of the Employee Handbook is available upon request for more
information on our Employee Systems and Benefits.
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L. ATTENDANCE ALTERNATIVES

Governing Law: The public school attendance alternatives for pupils residing within the school
district who choose not to attend charter schools. Education Code Section 47605(b)(5)(L).

No student may be required to attend ACE Empower Academy. Students who opt not to attend
ACE Empower Academy may attend other public schools within their school district of
residence or pursue an inter-district transfer in accordance with existing enrollment and
transfer policies of their district or county of residence. Parents and guardians of each student
enrolled in ACE Empower Academy shall be informed on admissions forms that students have
no right to admission in a particular school of a local education agency as a consequence of
enrollment in ACE Empower Academy, except to the extent that such a right is extended by the
local education agency.
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M. RETURN RIGHTS OF EMPLOYEES

Governing Law: A description of the rights of any employee of the school district upon leaving
the employment of the school district to work in a charter school and of any rights of return to
the school district after employment at a charter school. Education Code Section 47605(b)(5)(M).

No public school district employee shall be required to work at ACE Empower Academy.
Employees of the District who choose to leave the employment of the District to work at ACE
Empower Academy shall have no automatic rights of return to the District after employment by
ACE Empower Academy unless specifically granted by the District through a leave of absence or
other agreement. ACE Empower Academy employees shall have any right upon leaving the
District to work in ACE Empower Academy that the District may specify, any rights of return to
employment in a school district after employment in ACE Empower Academy that the District
may specify, and any other rights upon leaving employment to work in ACE Empower Academy
that the District determines to be reasonable and not in conflict with any law.

Sick and vacation leave from a prior employer will not transfer to ACE Empower Academy. All
employees of ACE Empower Academy shall be considered the exclusive employees of the ACE
Charter School and not of the District, unless otherwise mutually agreed in writing. Employment
by ACE Charter School provides no rights of employment at any other entity, including any rights
in the case of closure of ACE Empower Academy.

ACE shall comply with all state and federal anti-discrimination laws including but not limited to
the Americans with Disabilities Act, and the Fair Employment and Housing Act. Any staff member
who feels that discrimination has occurred should immediately contact the Executive
Director/Principal. ACE Empower Academy shall follow its Board-adopted policies on
discrimination and sexual harassment complaints. Retaliation against complainants or witnesses
is strictly prohibited.

The most recent copy of the Employee Handbook is available upon request if you want more information
on our complaint process and procedures.
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N. DISPUTE RESOLUTION PROCESS, OVERSIGHT REPORTING, RENEWAL

Governing Law: The procedures to be followed by the charter school and the entity granting the
charter to resolve disputes relating to provisions of the charter. Education Code Section
47605(b)(5)(N).

DISPUTES BETWEEN THE COUNTY AND ACE EMPOWER ACADEMY

ACE Empower Academy recognizes that it cannot bind the County to a dispute resolution
procedure to which the County does not agree. The following policy is intended as a starting
point for a discussion of dispute resolution procedures. ACE Empower Academy is willing to
consider changes to the process outlined below as suggested by the County.

ACE Empower Academy and the County shall be encouraged to attempt to resolve any disputes
with the County amicably and reasonably without resorting to formal procedures.

In the event of a dispute between ACE Empower Academy and the County, ACE Empower
Academy staff, employees and Board members and the County agree to first frame the issue in
written format (“dispute statement”) and to refer the issue to the County Superintendent and
Executive Director of ACE Charter Schools, or their respective designees. In the event that the
County Board of Education believes that the dispute relates to an issue that could lead to
revocation of the charter in accordance with Education Code Section 47607, ACE Empower
Academy that this shall be noted in the written dispute statement, although it recognizes it
cannot legally bind the County to do so. However, participation in the dispute resolution
procedures outlined in this section shall not be interpreted to impede or act as a pre-requisite
to the County’s ability to proceed with revocation in accordance with Education Code Section
47607 and its implementing regulations.

The Superintendent and Executive Director, or their respective designees, shall informally meet
and confer in a timely fashion to attempt to resolve the dispute, not later than five (5) business
days from receipt of the dispute statement. In the event that this informal meeting fails to
resolve the dispute, both parties shall identify two Board members from their respective boards
who shall jointly meet with the Superintendent and Executive Director, or their respective
designees, and attempt to resolve the dispute within fifteen (15) business days from receipt of
the dispute statement.

If this joint meeting fails to resolve the dispute, the Superintendent and Executive Director, or
their respective designees, shall meet to jointly identify a neutral third party mediator to engage
the parties in a mediation session designed to facilitate resolution of the dispute. The format of
the mediation session shall be developed jointly by the Superintendent and Executive Director,
or their respective designees. Mediation shall be held within sixty (60) business days of receipt
of the dispute statement. The costs of the mediator shall be split equally between the County
and ACE Empower Academy. If mediation does not resolve the dispute either party may pursue
any other remedy available under the law. All timelines and procedures in this section may be
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revised upon mutual written agreement of the County and ACE Empower Academy.

INTERNAL DISPUTES

Disputes arising from within ACE Empower Academy, including all disputes among and between
students, staff, parents, volunteers, advisors, partner organizations, and ACE Empower
Academy Board members, shall be resolved pursuant to policies and processes developed by
ACE Empower Academy. Disputes received by the County shall be forwarded to the Charter
School for resolution in accordance with such policies and processes. Internal complaint
procedures are detailed in the ACE Employee Handbook.
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O. LABOR RELATIONS

Governing Law: A declaration whether or not the charter school shall be deemed the exclusive
public school employer of the employees of the charter school for the purposes of the
Educational Employment Relations Act. Education Code Section 47605(b)(5)(0).

ACE Charter School shall be deemed the exclusive public school employer of the employees of
ACE Empower Academy for the purposes of the Education Employment Relations Act (“EERA”).
ACE Charter School and ACE Empower Academy recognizes the employees’ rights under the
EERA provisions to organize for collective bargaining and shall comply with the EERA.
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P. CLOSURE PROTOCOL

Governing Law: A description of the procedures to be used if the charter school closes. The
procedures shall ensure a final audit of the school to determine the disposition of all assets and
liabilities of the charter school, including plans for disposing of any net assets and for the
maintenance and transfer of pupil records. Education Code Section 47605(b)(5)(P).

The following procedures shall apply in the event the School closes. The following procedures
apply regardless of the reason for closure and an entity and persons responsible for closure-
related activities shall be designated by the School Board.

Closure of the School will be documented by official action of the School Board. The action will
identify the reason for closure.

The School Board will promptly notify the County Office, the Charter School’s SELPA, the Charter
School’s retirement systems, and the CDE of the closure and of the effective date of the closure.

The School Board will ensure notification to the parents and students of the School of the
closure and of the contact person for inquires. The School Board will also provide information
to assist parents and students in how they may obtain copies of student records and locating
suitable alternative programs. This notice will be provided promptly following the School
Board’s decision to close the School.

As applicable, the School will provide parents, students and/or the County Office with all
appropriate student records and will otherwise assist students in transferring to their next
school. All transfers of all student records will be made in compliance with the Family
Educational Rights and Privacy Act (“FERPA”), 20 U.S.C. § 1232g and will be transferred, along
with personnel records, to the close out entity.

The School will also create a list of all Charter School students that includes their grade level,
district of residence, and courses they have completed, to be provided to the designated close-
out entity. All state assessment results, special education records, and personnel records will be
transferred to and maintained by the entity responsible for closure-related activities in
accordance with applicable law.

Closure activities will be paid for with any remaining assets as well as the Charter School’s
reserve fund.

As soon as reasonably practical, the School will prepare final financial records and will file any
required annual reports. The School will also have an independent financial audit completed
within six months after closure. The School will pay for the final audit. The audit will be prepared
by a qualified Certified Public Accountant approved by the County Superintendent and will be
provided to the County Office promptly upon its completion. The final audit will include an
accounting of all financial assets, including cash and accounts receivable and an inventory of
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property, equipment, and other items of material value, an accounting of the liabilities,
including accounts payable and any reduction in apportionments as a result of audit findings or
other investigations, loans, and unpaid staff compensation, and an assessment of the
disposition of any restricted funds received by or due to the Charter School.

The Charter School will complete and file any annual reports required pursuant to Education
Code section 47604.33.

On closure of the School, all assets of the School, including but not limited to all leaseholds,
personal property, intellectual property and all ADA apportionments and other revenues
generated by students attending the School, remain the sole property of ACE Charter School
and, upon dissolution of the nonprofit public benefit corporation, shall be distributed in
accordance with the Articles of Incorporation. All grant funds and restricted categorical funds
will be returned in accordance with state and federal law, and all donated material and property
will be returned if required.

On closure, ACE Charter School shall remain solely responsible for all liabilities arising from the
operation of the School.

As the School is operated by ACE Charter School, a nonprofit public benefit corporation, the
School Board will follow the procedures set forth in the California Corporations Code for the
dissolution of a nonprofit public benefit corporation and file all necessary filings with the
appropriate state and federal agencies.
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MISCELLANEOUS CHARTER PROVISIONS

1. BUDGET AND FINANCIAL PLAN

Governing Law: The petitioner or petitioners shall also be required to provide financial
statements that include a proposed first year operational budget, including startup costs, and
cash flow and financial projections for the first three years of operation. Education Code Section
47605(g).

Attached, as Appendix S, Budget Plan, please find the following documents:

e Budget narrative
e Assumptions, 2015-2016 budget, and financial and cash flow projections for the next
three years of operation

ACE Empower Academy shall provide reports to the County Superintendent of Schools as follows
in accordance with Education Code Section 47604.33, and shall provide additional fiscal reports
as requested by the County:

1. BylJuly 1, a preliminary budget for the current fiscal year.

2. BylJuly 1, an annual update (LCAP) required pursuant to Education Code Section
47606.5.

3. By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, on December 15, a copy of ACE Empower Academy’s
annual, independent financial audit report for the preceding fiscal year shall be delivered
to the State Controller, California Department of Education and County Superintendent
of Schools.

4. By March 15, a second interim financial report for the current fiscal year reflecting
changes through January 31.

5. By September 15, a final unaudited report for the full prior year. The report submitted to
the County shall include an annual statement of all the ACE Empower Academy’s receipts
and expenditures for the preceding fiscal year.

ACE Empower Academy shall provide reporting to the County as required by law and as requested
by the County including, but not limited to, the following: California Basic Educational Data
System (CBEDS), actual Average Daily Attendance reports, all financial reports required by
Education Code Sections 47604.33 and 47605(m), the School Accountability Report Card (SARC),
and the LCAP.

Page | 156



Fundraising and Financial Resources

ACE’s fundraising plan has been successful since the school’s inception in raising sufficient capital
to ensure the full implementation of the school’s academic plan. The ACE model assumes that as
the school reaches capacity, the school’s core operation is supported by per-pupil state and
federal funds alone. In fact, the school’s three-year projections reflect that no fundraising will
be required.

It should be noted that ACE Empower has a healthy financial reserve. In addition, ACE has a $1
Million line of credit from Heritage Bank of Commerce to manage any liquidity issues that should
arise during the course of a given school year.

2. FACILITIES

Governing Law: The facilities to be utilized by the school. The description of the facilities to be
used by the charter school shall specify where the school intends to locate. Education Code
Section 47605(g).

ACE Empower Academy is located at 625 South Sunset Avenue, San Jose, California 95116.

In 2011 ACE signed a 30-year lease with Alum Rock Union School District for approximately
1.75 acres of raw land on the Chavez Elementary School site. ACE then proceeded to build a
permanent campus for Empower that opened in August 2012. The campus has 16 classrooms
plus office space. Please see Appendix T, Current School Site Map.

a. Seismic safety

ACE Empower Academy recognizes that there is a risk of significant seismic activity in ACE’s
area of operations. As a part of the building process for our facility, the site underwent the
CEQA process. During the process there were no significant areas of concern identified. Since
our opening, in a facility other than our own, we have continued to update and use of our
School Site Safety and Crisis Response Plan (please see Appendix U, School Site Safety and Crisis
Plan) that includes comprehensive procedures for staff to follow in case of an earthquake (and
other emergency situations). ACE conducts bi-monthly earthquake drills to prepare students
and staff for any seismic activity. These practice drills include the DUCK-HOLD-COVER
procedure during an actual earthquake and follow-up aftershocks. Students and staff members
practice a post-earthquake evacuation of the facilities. ACE participates in the Great California
ShakeOut, a statewide program that helps people and organizations prepare for major
earthquakes, and also practice how to respond when they happen.

ACE’s goal in developing its earthquake preparedness plan was also to start a safety program
that reduces seismic hazards in the school facility. ACE prepared general classroom safety rules
to help make classrooms safer in the event of serious seismic activity. This list of rules advises
teachers for example to have their emergency clipboards readily available near the
entrance/exit to their classrooms, instructs teachers—and staff—not to store heavy objects on
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top of cabinets, exits and ways of travel are to be kept free of obstructions and have their
earthquake buckets at a visible location in the classroom.

b. Plan for natural disasters and emergencies

ACE Empower Academy has created a complete guide of safety and emergency policies as part
of ACE’s School Site Safety and Crisis Response Plan and procedures as well as a Pandemic Plan.
The School Site Safety and Crisis Response Plan addresses 1) general safety procedures, such
as bullying prevention, suspected child abuse, classroom safety issues and the protocol to be
followed for visitors on campus, 2) emergency response procedures in case of a medical
emergency, fire, earthquake, severe weather, such as flooding, bomb threat, intruder on
campus, armed assault, as well as the school’s policy to keep students safe until
parents/guardians can be reached and notify/communicate with parents and guardians in case
of an emergency, and 3) school policies connected to the safety of all students, such as the
discipline, suspension and expulsion and school dress code policies. In addition, a contingency
plan for emergencies is contained in a handbook available to each staff member. The plan is
reviewed at the beginning of each school year. This plan also contains available school and
outside agency resources and emergency disaster procedures, evacuation maps for the school
site. A full draft of the Charter School’s health and safety and emergency preparedness policies
and procedures is included as an attachment to this document.

Fire and earthquake drills, including evacuation of the school facilities, are practiced at regular
intervals each month. All teachers and staff are equipped with an evacuation map of the school
site clearly marking their particular path of evacuation. In case of an emergency all students
are to be kept at school, at the emergency assembly area supervised by ACE staff until
parents/guardians are able to reach their children. All students have an updated emergency
form on file in the school’s main office that includes information on how to notify
parents/guardians in the event of a crisis.

c. Plan for training staff and students on safety procedures

A professional development training on safety and emergency preparedness is held before the
start of the school year for all staff. The School Site Safety and Crisis Response Plan as well as
Pandemic Plan and emergency preparedness clipboards for teachers (please see Appendix V,
Classroom Clipboard) are distributed to all staff at the beginning of the year. Throughout the
school year, necessary training sessions are held related to school safety. Staff receives internal
memos regarding relevant health and safety issues, such as recognizing the symptoms of
influenza during the flu season, when to send sick students home, good health practices to
teach as well as practice, such as hand washing, coughing and sneezing etiquette, etc.
Schoolwide drills in preparation for fires, earthquakes, intruders on campus, or other
emergency/disaster situations are conducted at regular intervals throughout the school year.
Additionally, important safety and health topics are addressed at ACE Empower Academy’s
weekly Assemblies and in the newsletter, the Ganas Greeter. A full draft of the Charter
School’s health and safety and emergency preparedness policies and procedures is included as
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an attachment to this document.
d. Maintenance plan

ACE sites the Principal is responsible for the oversight of routine maintenance and for ensuring
that all required inspections are up to date. The Principal is also responsible for ensuring that
regular, periodic workplace safety inspections are conducted throughout the school year.
Detailed procedures for identifying, communicating and correcting workplace hazards are
available in ACE’s Injury and lliness Prevention Program (lIPP) (please see Appendix W, ACE’s
Injury and Iliness Prevention Program) document available in the school’s Main Office. In case
of a maintenance issue or the discovery of unsafe/hazardous conditions, staff must contact
either the Principal or ACE’s Operations Manager. All employees are responsible for
communicating the discovery of potential workplace hazards or unsafe conditions as soon as
possible. These issues will be addressed promptly by ACE’s Operations Staff.

Maintenance issues or unsafe conditions that cannot be immediately corrected by an
employee or his/her supervisor should be reported to ACE’s Operations Staff by filling out an
“Unsafe or Hazardous Conditions Log” and/or a “Maintenance and Repair Log” (available in
the Main Office). Timely correction of workplace hazards will be tracked by the Operations
Staff, which meets at regular intervals throughout the academic year during staff meetings,
and which will receive and review reports of unsafe conditions, workplace inspection reports,
and injury reports. Specifically, the Operations Staff will:
* Review the results of periodic, scheduled workplace inspections to identify any
needed safety procedures or programs and to track specific corrective actions.
* Review supervisors’ investigations of accidents and injuries to ensure that all
causes have been identified and corrected.
* Where appropriate, submit suggestions to department management for the
prevention of future incidents.
* Review alleged hazardous conditions brought to the attention of any committee
member, determine necessary corrective actions, and assign responsible parties
and correction deadlines.
* When determined necessary by Operations, the Operations Staff may conduct its
own investigation of accidents and/or alleged hazards to assist in establishing
corrective actions.
e Submit recommendations to assist department management in the evaluation
of employee safety suggestions.

On a quarterly basis, Operations Staff will complete the Monthly School Site Safety Checklist,
with the assistance of an ACE staff member onsite and during this process will collect the prior
month’s Maintenance and Repair Log and document if any additional maintenance or repairs
have taken place. The prior month’s Unsafe or Hazardous Conditions Log (available in the
school’s Main Office) will also be collected and any additional unsafe or hazardous conditions
documented. These documents are available in the Main Office collected in a binder each
month.
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ACE’s Safety Coordinator has responsibility for:
e Ensuring that the Safety Committee is aware of all accidents which have occurred,
and all hazards which have been observed since the last meeting.
* Working with the school’s landlord to address facility-related safety concerns.
e Assisting in the coordination of required health and safetytraining.
* Maintaining copies of Safety Committee minutes and other safety-related records.

e. Long-term facilities plans

In July of 2015 ACE Empower Academy was awarded a $900,000 State Facilities Incentive
Grant towards the construction of a Multi-Use Room. Please see Appendix X, Updated
School Site Map with Multi-Use Room for area where building is going to be constructed.
Construction is expected to begin in 2016, with completion in 2017.

3. INSURANCE

ACE Empower Academy maintains and finances its own general liability, workers compensation,
and other necessary insurance of the types and in the amounts required for an enterprise of
similar purpose and circumstance. Coverage amounts are based on recommendations provided
by the County and the School’s insurer. The County Board of Education shall be named as an
additional insured on all policies of ACE Empower Academy. Copies of insurance certificates are
available upon request.

4. ADMINISTRATIVE SERVICES

Governing Law: The manner in which administrative services of the school are to be provided.
Education Code Section 47605(g).

ACE Empower Academy provides or procures its own administrative services including, but not
limited to, financial management, accounts payable/receivable, payroll, human resources, and
instructional program development either through its own staff, the ACE central office (CMO), or
an appropriately qualified third-party contractor.

ACE Empower Academy does not specifically identify services to be sourced from the SCCOE. ACE
evaluates options on an on-going basis for developing in-house or outsourcing services such as:
STRS Enrollment, Processing, and Reporting Services; Professional Development; School
Planning; Special Education Services; Library Resources; and Program Evaluation. ACE makes
“Make vs. Buy” decisions in these and other areas with the goal of optimizing in-house capability
versus outsourcing benefits (e.g. cost savings, shared economies of scale, etc.).

If the County is interested in discussing the possibility of providing administrative services to ACE

Empower Academy on a fee-for-service basis, the specific terms and cost for these services will
be the subject of a separate memorandum of understanding between ACE Empower Academy
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and the County and subject to County availability and willingness to provide such services.

5. TRANSPORTATION

ACE Empower Academy shall not provide transportation to and from school, except as required
for students with disabilities in accordance with their IEP, or as otherwise required by law.

6. OVERSIGHT

In accordance with Education Code Section 47613(a), the County may charge for the actual costs
of supervisorial oversight of ACE Empower Academy not to exceed one (1) percent of the revenue
of ACE Empower Academy. Pursuant to Education Code Section 47613(f), “revenue of the charter
school” is defined as the amount received in the current fiscal year from the local control funding
formula calculated pursuant to Education Code Section 42238.02, as implemented by Education
Code Section 42238.03.

7. POTENTIAL CIVIL LIABILITY EFFECTS

Governing Law: Potential civil liability effects, if any, upon the school and upon the District.
Education Code Section 47605(g).

ACE Empower Academy shall be operated by ACE Charter School, a California non-profit public
benefit corporation. This corporation is organized and operated exclusively for charitable
purposes within the meaning of Section 501(c)(3) of the Internal Revenue Code and California
Revenue and Taxation Code Section 23701(d).

Pursuant to Education Code Section 47604(c), an authority that grants a charter to a charter
school operated by or as a non-profit public benefit corporation shall not be liable for the debts
or obligations of the charter school or for claims arising from the performance of acts, errors or
omissions by the charter school if the authority has complied with all oversight responsibilities
required by law. ACE Empower Academy shall work diligently to assist the County in meeting any
and all oversight obligations under the law, including monthly meetings, reporting, or other
County-requested protocol to ensure the County shall not be liable for the operation of ACE
Empower Academy.

Further, ACE Empower Academy and the County shall enter into a memorandum of
understanding, wherein ACE Empower Academy shall indemnify the County for the actions of
ACE Empower Academy under this charter.

The corporate bylaws of ACE Charter School provide for indemnification of the ACE Charter
School Board, officers, agents, and employees, and ACE Empower Academy shall maintain and
finance general liability insurance, Board Members and Officers insurance, and fidelity bonding
to secure against financial risks.

As stated above, insurance amounts are determined by recommendation of the County and ACE
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Empower Academy’s insurance company for schools of similar size, location, and student
population. The County shall be named an additional insured on the general liability insurance
of ACE Empower Academy.

The ACE Charter School Board shall institute appropriate risk management practices as discussed
herein, including screening of employees, establishing codes of conduct for students, and dispute
resolution.

8. THE NAME AND CONTACT INFORMATION FOR THE SCHOOL'’S CURRENT AUDITOR

ACE’s auditor is:

Wade N. McMullen

Vicenti, Lloyd & Stutzman LLP
2210 E. Route 66, Suite 100
Glendora, CA 91740

Phone 626-857-7300
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Figure 8

KIPP Heartwood Academy
Alum Rock Union Elementary School District

Renaissance Academy
Alum Rock Union Elementary School District

Adelante Dual Language Academy
Alum Rock Union Elementary School District

Downtown College Prep (Alum Rock)
Santa Clara County Office of Education
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Mt. Pleasant Elementary School District

ACE Charter (Alum Rock)
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Garfield Elementary

Redwood City Elementary School District
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Jefferson Elementary School District
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Murphy (Martin) Middle
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San Jose

Innovate Public Schools

Top 10 Middle Schools for Latino Students

Algebra Proficiency by End of 8th Grade (2012/2013)
Among schools with at least region average of Latino students (38%)

73%

Lowest Scoring Middle Schools for Latino Students

Algebra Proficiency by End of 8th Grade (2012/2013)
Among all schools in Santa Clara and San Mateo counties
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*Among schools with above region average (38%) for percent of Latino students in Santa Clara and San Mateo counties.
Note: Schools with fewer than 11 students taking Algebra 1 are excluded as proficiency scores are unavailable.
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Figure 14
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Lowest Scoring Middle Schools for Algebra Proficiency for

Low Income Students (2012/2013)

Among all schools in Santa Clara and San Mateo counties
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Figure 15

ACE Charter
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Lowest Scoring Middle Schools for Algebra Proficiency for
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Foreword to the ACE Charter Schools Playbook

ACE Mission: Grow Everyone Every Day

ACE’s mission is to work closely with communities to build and sustain great schools where students who
have been left behind by traditional schools grow personally and intellectually until they are ready to
confidently choose to attend and graduate from college.

This mission is founded on a profoundly felt optimism about children, families, and neighborhoods. And
this optimism leads us to believe that even those children and families who are not only demographically
underrepresented in college, but the most disengaged and disconnected students in our neighborhoods
can find a way back to a belief in themselves as learners and future college students.

Grow Everyone Every Day is our expression of that optimism. It places growth as our most important
value, and asserts that everyone—not only those who are statistically more likely to succeed—will grow
to personal and academic college readiness. It also underscores our sense of urgency—this growth must
happen every day (not to mention every class period) in order for us to reach our goal. There is no time
to waste, and for the ACE target students, their previous experience in school has largely been wasted
time.

What We Do When We Work at ACE

The Spanish word esperar has three meanings in English: to wait, to hope, and to expect. By happy
accident, this word, and its English meanings, highlight the most important parts of our work at ACE, and
how all of our work is based in our deeply rooted optimism about our students.

Wait: No mas estoy esperando

The first meaning, to wait, captures the mindset of our target student. Instead of taking deliberate,
consistent steps toward academic success, the ACE target student (and family) has been convinced by the
failures of the traditional system to become passive and disengaged. We see this in our students in their
lack of self-confidence and unwillingness to take advantage of opportunities. Instead, alert to the constant
possibility of revealing their weaknesses, they look to avoid taking an active role in their own education.
Sometimes this manifests itself in a shy passivity, other times in boisterous, active disruption designed to
distract teachers and peers from what the student fears will be a humiliating revelation of their struggles
as a student.

Hope: Espero que si

Our most basic work at ACE is to deeply engage the disengaged children and families who live and struggle
in the neighborhoods we serve. For disaffected students to engage and to become active participants in
their own story of academic success, they must have hope that what we are asking them to do—Show
ganas! Do your homework! Grow 1.5 years in one year!—will actually be worthwhile in the end.

We must always be cognizant that in claiming that we expect all our students to be optimistic about their
college future, we are asking them to ignore some painful facts of life in their communities. We are asking
them to work past the undeniable reality that historically it is only the rarest of students in their
neighborhood that earns a college degree. We must remember that hopelessness, at least about college
success, is sometimes the most logical attitude for the vast majority of our students. In order to convince
them that college is worthwhile, we must also inspire them to hope that it is possible. Every interaction



between members of the ACE community must be directed at sparking and sustaining this hope in
children, in families, and in each other.

Our Culture of Optimism is designed to instill that hope, and keep that hope alive; to help students and
families not only take the first step, but to keep walking, to keep striving for college success. It is for this
reason that the Culture of Optimism is so focused on a constant, authentic celebration of incremental
growth, both in students’ personal demonstration of school values as well as their rapid academic
progress. The Culture of Optimism generates in students a fundamental, sturdy sense that their failures
will be noticed and addressed, and that their successes will be recognized and rewarded.

Expect: Yo espero en ir a la Universidad!

But hope is not enough. In some ways, hope can be passive: “I hope | am going to college” is not the
language of someone who is absolutely committed to doing what it takes to succeed. ACE teachers and
school leaders therefore must capitalize on the hope sparked by our Culture of Optimism with an
academic program that helps students move from hoping that they will get to college to expecting that
they will succeed there. This expectation is what we call College-Ready Confidence. Every moment of
teaching and learning at ACE is directed at sparking College-Ready Confidence in our students and
families.

It is for this reason that ACE teachers and school leaders are Confidence Catalysts. Through their efforts,
they provide a catalyst that helps set students’ minds into motion and inspires them to aspire to greatness
in their work. Whether it is a lesson plan design, an interaction with a student during class, or a comment
in the hallway, all our work should strive to promote the confidence in students that they are becoming
ready for college, and that after they leave ACE, college is where they belong.

The ACE academic program must ensure that students not only grow, but that they grow rapidly and
regularly enough to begin to expect growth. Giving students the parameters of a growth mindset is not
enough; it is the experience of growth itself that will best encourage students to adopt a growth mindset.
Student confidence that they can succeed, especially in college, is also based on the shared understanding
that the work that they do at ACE is legitimate college-prep work, that their growth and success is an
authentic sign that they are ready for college. For this reason, course-work at ACE must be not only
challenging but specifically prepare them for the rigors and expectations of four-year college work.

Lastly, enduring confidence only comes when students have had ample opportunities to take risks, to look
possible failure in the face, and to figure out how to overcome obstacles on the way to eventual success.

The most powerful catalyst to College-Ready Confidence happens when students learn what it feels like
to take the risk of aspiring to something great, confronting obstacles and difficulties, and then to
eventually prevail with the awareness that it was their own effort and knowledge that led to their success.
College-Ready Confidence is based on students having done intellectually risky, personally demanding
work in high school, and knowing they will be able to capitalize on this experience when they meet similar
challenges in college.

The Most Powerful Catalysts



Everything in this playbook is designed to give ACE staff the tools and strategies that are best suited to
the particular needs of our target students and families and neighborhoods. If we run these plays well and
with a laser-focus, our students and families will gain the personal and academic optimism and confidence
that will help them become pioneers in their communities.

ACE’s vision is that all children in low-income neighborhoods will have a pathway to college and life
success. With college diplomas in hand, they will become the most important confidence catalysts,
inspiring others in their families and neighborhoods to follow them on the path to college success. It is
their optimistic and urgent work, modeled after your own, that will finally make ACE’s vision a reality.



ACE Charter Schools Vision, Mission, and Cascade

ACE Vision

All children in low-income neighborhoods will have a pathway

to college and life success

ACE Mission: Grow, Everyone, Every Day

ACE works with families and communities in the highest-need neighborhoods to create and sustain middle
and high schools where students who have not been served well by the traditional school system grow to
the point where they are ready, by the time they leave high school, to choose to attend and graduate
from a four-year college or university.

STRATEGY 1: Promote and Instill a Culture of Optimism
ACE attracts students who have been served poorly by the traditional system. ACE staff create an optimistic, celebratory school
environment that engages these students and their families, helping them develop habits and attitudes that prepare them for success in

college and life.

Objectives

Specific Metrics

ACE attracts and retains students
who have been served poorly by
the traditional system

= 75% new 5™ & 6% graders 22 years below grade level on NWEA Reading, Math

= 90% students stay at ACE for entire year + return following year

= School % low-income, English Learner, Special Education subgroups exceeds % of home district
= School % of suspensions, expulsions lower than closest district school

= 110% of enrollment target reached by June 1

= 67% of ACE 8th graders enroll at ACE HS for SY2016-17

School staff create an optimistic,
celebratory school environment
based on ACE values that inspires
growth, promotes student
learning

= Each school demonstrates proficient culture (based on Culture of Optimism Rubric) by year end
= 90% of students/families/staff say ACE culture is effective in promoting culture of optimism

Students and families are engaged
with the school community and
independently demonstrate an
optimistic mindset and college-
ready habits and attitudes

= 90% of students can state independently state academic goals (CASPP, NWEA, GPA, ACT), their
current progress toward those goals, and what actions they are taking to achieve goals

= 90% average daily homework completion

= 96% average daily attendance

= 75% of families meet monthly participation goal

" 90% of students/families/staff are confident that students will be ready to attend and succeed in
college by the time they graduate high school




STRATEGY 2: Build Students’ College-Ready Confidence
ACE’s academic program provides students with the tools to acquire the knowledge and skills necessary to confidently choose and

complete a four-year college.

Objectives

Specific Metrics

Teachers deliver rigorous,
standards-based instruction based
on thoughtful planning and use of
data.

Each school demonstrates proficiency on College-Ready Confidence instructional rubric by year-
end

Previously low-achieving students
make expected rapid academic
growth

85% of students and subgroups achieve 1.5 years growth on NWEA math and reading [MS]
85% of students and subgroups meet growth target on ACT [HS]

Students prepare for college by
attaining proficiency in
challenging, standards-based
course work

% Proficient for Year 3 and Year 4 students on CCSS-based assessments equal to average %
Proficient for non-low SES students in CA (MS)

% Proficient for Year 2 students on CCSS-based assessments equal to average 75% of %
Proficient for non-low SES students in CA (MS)

% Proficient for Year 1 students on CCSS-based assessments equal to average 50% of %
Proficient for non-low SES students in CA (MS)

90% of high school students eligible for UC/CSU or on track

30% of Year 1 students score proficient or high (Level 3 proficient) or move up one level on 4-
point writing rubric.

50% of Year 2 students score proficient or high (Level 3 proficient) or move up one level on 4-
point writing rubric.

75% of students in Years 3 and beyond score proficient or high (Level 3 proficient) or move up
one level on 4-point writing rubric.




ACE Professional Growth Competencies

As we work to achieve our ambitious mission it is critical that we not only have clarity around our
organization’s strategic goals but are also aligned around the core competencies that all of our faculty
and staff will need to demonstrate to effectively do our jobs and serve our students. The ACE
Professional Growth Competencies are the behaviors, skills, and expertise needed by ACE staff to do
their jobs well and to ensure that they are building the team so that our mission is realized. The ACE
Professional Growth Competencies are the basic building blocks of our personal growth framework.
They provide us language and structure to identify our strengths, our learning needs, and allow us to
pinpoint areas for professional development that are needed to support all staff to succeed in their
roles.

These competencies have been tailored to the unique culture, vision, values, and strategies of ACE
Charter Schools and have also been developed based on best practices from other high performing
organizations. The competencies serve as the foundation by which we will establish our collective
identity for the skills, practices, and habits of mind that will lead all ACE staff members to be successful
in their roles. The competencies will be used to ensure that we can effectively measure performance of
employees and will serve as a way to articulate clear objectives for ongoing growth and development.

Many of the competencies apply to all ACE faculty and staff and there is an additional level of specificity
of competencies that are tailored to individual roles within the organization. We strive to ensure that all
members of our team consistently demonstrate these competencies in their words, thoughts, and
actions and we commit to growing ourselves and each other in these areas throughout the school year.

The ACE Charter School Competency Domains

Our framework includes 4 competency domains for all staff along with role-specific competencies. Each
of the 4 domains is described in more specific detail below.
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Competency

Commit to ACE Students and
Families

Master Role

Realize
Mission

Build Relationships

Domain 1: Realize Mission

Description/Behavioral Indicators

eDemonstrates a commitment to growing underserved students in the highest
needs communities and engaging disengaged families

eEnthusiastically recruits and retains target ACE students

*Engages and is responsive to ACE students and families in a way that cultivates
respect, pride, and ganas and cultivates student and family investment in and
commitment to student growth

Execute ACE Model

eUnderstands and can explain ACE's vision, mission, objectives, and strategies and
the "why" behind them

eDemonstrates a strong understanding of and successfully runs ACE plays

eTakes personal responsibility to inject growth into every day actions, actively
celebrating student academic and personal growth

Create a College-Going Culture

eDemonstrates a laser focus on student pathways to college and life success in all
decisions and behaviors

*Creates and promotes a culture of optimism that ACE is a place where students
build confidence and become ready to thrive in college and life

e|nstills in students, families, and staff a college-going mindset, frequently
discussing and incorporating the idea of college in all communications
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Domain 2: Grow Self

Competency

Description/Behavioral Indicators

Demonstrate Self-awareness

eAware of how behaviors, feelings, body language, and communications are
perceived and impact others

eOpenly shares ideas, concerns, assumptions, and priorities to support inclusive
high quality decision-making

eStrives to understand strengths and limitations

Build on Strengths

*Builds on strengths to optimize impact toward ACE and individual goals
e|dentifies longer term career goals and seeks opportunities to reach them

Commit to Growing

eSeeks and actively incorporates feedback into work to improve knowledge,
skills, and abilities

*Seeks and takes advantage of opportunities to develop skills, accessing
professional development, taking on stretch roles and risks where appropriate,
and learning from mentors and teammates

eStrives to become an expert in area(s) of specialty

Competency

Domain 3: Build Relationships

Description/Behavioral Indicators

Communicate Effectively

eDemonstrates strong listening skills by being attentive to and concentrating on
what others are saying

eDemonstrates effective verbal and written communication skills

eAdapts communication style and approach for specific external or internal
audiences and demonstrates empathy and understanding when communicating
with diverse audiences e.g. communicating in Spanish with primarily Spanish-
speaking families

Manage Conflict

eAddresses conflict by participating in difficult conversations and giving and
receiving feedback constructively, optimistically, and authentically

eDemonstrates flexibility and openness when dealing with conflict

eActs on next steps and follows through to resolve conflicts

Collaborate with Others

eModels a “one-team” culture across the network, promoting strong
connections within the schools and across the networks

*Builds optimism among teammates and creates an environment where people
feel confident in ability to get results
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eCollaborates with others to develop creative and innovative ideas,
incorporating different perspectives and experiences

Competency

Domain 4: Achieve Results

Description/Behavioral Indicators

Set Goals

eDemonstrates a sense of urgency and commitment to achieve personal (PGP),
team (School Strategic Plans), and ACE cascade goals

eSets ambitious yet realistic individual goals that are aligned to team goals,
cascade goals, and mission

*Relentlessly pursues goals and high standards of work, overcoming hurdles

Plan and Execute

ePrioritizes work based on level of importance and urgency, tracks tasks, and
manages time to meet goals and timelines

eAchieves results by leveraging ACE model, expertise, and research to develop
and deliver best-in-class work

eAdapts to change and ambiguity with optimism and flexibility and is willing to
take on “messy” challenges

Analyze Data

e|dentifies data needs and analyzes data from multiple sources to push work
forward, identify trends in work, and address challenges

eUses evidence, facts, and rigorous thinking to support decision-making and to
communicate rationale for decisions
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In addition to these 4 domains which apply to all ACE staff members, we also have identified domains

that are role-specific to ACE classroom teachers and ACE leaders. These are described below:

Competency

Role Specific Domain: Lead Classrooms

Description/Behavioral Indicators

Plan curriculum

eEstablishes rigorous standards-based learning objectives that supports all students
(regardless of starting level) to achieve Cascade targets and build college-ready
confidence

eDemonstrates strong pedagogical and subject matter knowledge and incorporates
into instructional plans

eAdapts and tailors ACE scope and sequence and instructional plans to ensure a clear,
intentional path to achieve learning objectives

eImplements assessments that align to lesson/instructional plans and analyzes
assessment data to inform and adjust instruction plans

Deliver instruction

eEffectively executes lessons and adjusts pace as needed

*Brings a sense of urgency to the material so students are growing rapidly towards
outcomes

eUses a variety of instructional strategies and activities that engage students and
encourage them to take risks

eChecks for student understanding, using real-time feedback/data to adjust
instruction

ePromotes students taking on the cognitive load for achieving learning objectives and
personal growth targets where students understand how objectives and targets
connect to college preparation

Manage classroom

eCreates classroom culture of optimism and college-going, including celebrating
growth

*Manages classroom conflict and efficiently deescalates tension, maintaining a
neutral demeanor and self-regulating

*Maintains high behavioral expectations by executing the ACE student engagement
system

*Builds and consistently enforces routines and procedures to maximize instructional
time

14




Competency

Role Specific Domain: Lead Staff

Description/Behavioral Indicators

Inspire Team

eMotivates team authentically and cultivates team buy-in to the mission by connecting
how individual and team work directly contribute to the ACE mission and playbook
eAsks for and incorporates team perspectives when making decisions

Develop Others

eRecruits and hires effective, diverse, high-performing staff that connect with the
communities served

eInvests time in professional development and growth of others through frequent and
ongoing coaching, mentoring, and offering of learning opportunities

Manage Team

eCreates and communicates shared vision of what success means (i.e. School Strategic
Plan)

eSets clear team goals, translates those goals into individual roles and responsibilities,
delegates tasks appropriately, clearly communicates expectations, and adjusts team
approach based on data

*Runs effective meeting, including creating agendas, managing time, summarizing action
items with accountability

*Provides appropriate day-to-day support to team to achieve goals, including give
feedback, offer resources to improve, or provide guidance to address challenges
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Competency

Role Specific Domain: Lead Schools

Description/Behavioral Indicators

Support instruction

eBuilds staff capacity to use data and improve instruction to achieve targets outlined in
School Strategic Plan, using observations, coaching, and modeling

Manage operations

*Builds and executes school budgets that align to school priorities and provides
transparency to teachers and other staff

eLeverages expertise of operations staff to manage schools, using data to improve
efficiencies

*Manages students enrollment effectively to retain target students and meet budgetary
requirements

Build school culture

*Gets to know and builds rapport with all students

eEstablishes school rituals and culture that promote optimism and persistence, celebrate
college-going, and cultivates buy-in for the culture across staff, students, and families
eCreates a positive, safe, and orderly school environment that is conducive to student
learning
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Over the course of the school year all ACE faculty and staff will be supported to develop in the
competencies that are required for their specific roles. Levels of proficiency related to these

competencies are as follows. Using this common language to explain where we are as we grow to

master each of our competencies will build our organization’s culture and ensure that we are aligned

regarding areas of strength and growth for each employee.

Expert

* Demonstrates a high
level of proficiency and
builds team capacity

Capable :
in competency

* Demonstrates a high

) level of proficiency with
Novice little to no guidance
from manager and/or

+ Demaonstrates an early team members

to mid-level of
proficiency with some
guidance from
manager and/or team
members

Capacity Builder

* Demonstrates a high
level of proficiency and
builds organizational
capacity (via systems,
structures, and culture)
in competency
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The ACE Culture of Optimism
Optimism and ACE Culture Philosophy

The ACE Cascade makes the importance of establishing a culture of optimism at our schools clear. Our
primary strategy as an organization is to ensure that we are attracting our target students and then
leveraging a structured, joyous and celebratory school environment to ensure that our students, and
their families, develop an optimistic and urgent attitude that will prepare them for success in college
and life.

The ACE Culture of Optimism is rooted in the belief that all ACE stakeholders (students, staff, families)
must be committed to the development of a culture where we can do what many feel is impossible--to
ensure that all of our students, regardless of any obstacles, will succeed in college and will be incredibly
well prepared to participate in creating the life of their dreams. This outcome is ambitious and possible-
-but only if everyone on the ACE team does what it takes to ensure that we build a sense of possibility,
achievement, and optimism in our students and ourselves. The foundation of our culture of optimism is
our grow everyone, every day mindset. At ACE we care about each of our students as if they are our
own and we unwaveringly believe in their potential to become successful. Similarly, at ACE, we hold an
unwavering belief in our own potential and that of our colleague. By believing in and demonstrating this
mindset consistently, students, families, and adults stand ready to do the hard work of becoming great.

At ACE Charter Schools we believe that students excel when they are surrounded by a culture of rigor,
urgency, and optimism. For our students to be successful in college and life they need to thrive in a
rigorous academic environment. This is why a large part of our Cascade strategy revolves around
developing our students’ College Ready Confidence. Rigor without optimism, however, will not prepare
our students for true success. In addition to providing access to a world-class academic program, we
also need to help our students find joy in succeeding academically and as they grow the habits of
character that will help them succeed in life. At ACE we strive to create a school culture that celebrates
risk taking and one that unapologetically provides the structure, routines, and procedures that will
ensure that all of our students cultivate the habits that will lead them to success. Ultimately, we know
that true and lasting joy in life comes from finding success places where you previously may have not.
We also know that the foundation of being able to find success in new things comes from a commitment
to growing oneself and jumping head first into challenging tasks and situations. Our aim is to provide a
structured and celebratory school environment that allows students to be safe, to clearly understand
how they can exceed expectations, and to take the academic risks that they will need to take to be
successful change agents in our community.

We believe that an optimistic attitude will develop on our campuses when our students know what is

expected of them and that they are supported to get there. We believe that students are most
successful when clear boundaries are set and consistently maintained and that students and staff build a
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sense of optimism in a structured environment. We believe that this culture can be created only when
teachers maintain a sense of humor with students as they urgently and consistently hold them to
exceedingly high expectations.

We recognize that the most vital ingredient in establishing a culture of optimism is the efficacy of our
teachers. Master teachers engage even the most disengaged students and value positive motivation
over negative consequences. They narrate positive actions and habits they observe in their classes while
consistently and respectfully correcting even the slightest misbehavior. They understand the
importance of paying attention to details, “sweating the small stuff,” in a way that makes school culture
stronger. They take personal responsibility for creating a positive school culture--they effectively sweep
kids up into the lessons they present and build student optimism, engagement, and achievement. These
master teachers are fundamental to our schools’ success and we call these phenomenal teachers
Confidence Catalysts.

The ACE Confidence Catalyst

ACE’s culture of optimism is built on best practices of high performing schools across the country. Many
of these schools have learned that to create a world-class, high performing school they must go beyond
developing a culture of simple student compliance. Schools that are beating the odds for low-income
students have figured out a key to sustaining excellence and success--this key is understanding that
while developing and implementing school culture systems are vital that this is only part of the solution.
School culture systems constitute the brain of any great school. Great schools create school culture
systems that are clear, consistent, precise, and have a clear rationale for students and families to
understand. Great schools implement these systems without apology or excuse to create a culture that
is consistent in every classroom and hallway across the school. The best schools, however, transcend
this level of compliance by understanding that in addition to creating briany school systems that run
themselves once established it is equally as vital to develop the heart of their school. The heart of a
great school cannot be easily replicated because the heart of a school is its culture. Even though many
educators conflate a school’s rules and procedures with its culture, the truth is that systems are merely
a framework in which a school culture can develop. A successful school culture is steadily built, day by
day, in every interaction between its teachers and students. The best teachers, the Confidence Catalysts
are able to get kids swept up in the school experience. They are the reason kids show up and they create
the heart. ACE calls these teachers Confidence Catalysts and we actively seek to develop the genuine
catalyst in every faculty member.

Confidence Catalysts showcase their personality in the classroom.

The best teachers find ways to be themselves and commanding at the same time. Three personality
traits that tend to get kids swept up are enthusiasm, optimism, and urgency. At ACE, we want to
encourage teachers be the best of themselves to get kids swept up rather than trying to make all
teachers look and sound the same.
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Confidence Catalysts “go there” to bring lessons to life.

When planning a lesson, there are often opportunities for teachers to design challenging or unexpected
activities that will create a culture of optimism and confidence. This is where a teacher’s creativity meets
his or her ability to design rigorous lesson clearly tied to standards. Teachers at ACE leverage a variety
of instructional strategies to allow students to enthusiastically engage in their learning. Maybe the
teacher uses media to deliver new information, adds performance-based activities to a lesson, teaches a
concept through a new, more relevant context, or changes the mode of assessment to encourage more
high-level, independent thinking. While many teachers shy away from these types of lessons, or try
these activities without successfully linking them to objectives and standards, Confidence Catalysts take
calculated risks to make well-aligned, but typical lessons more memorable.

Confidence Catalysts demonstrate an unwavering belief in their students’ best intentions and abilities,
modeling the ACE grow everyone, every day mindset for their students.

In a Confidence Catalyst’s classroom, every student feels special because the teacher always “catches
them” doing something good. When students make mistakes, Confidence Catalysts immediately use the
moment to teach the “right way” and motivate the student to get better. Confidence Catalysts don’t
waste time lecturing students or dwelling on mistakes. They refocus the class on the next challenge and,
through their willingness to invest in every student’s success, show that all students can be successful.
Confidence Catalysts build these skills through mastering Lemov’s Taxonomy of effective teaching and
modifying those strategies to suit their own personality.

Confidence Catalysts are the toughest teachers in the school.

It seems counter-intuitive, but it is true that the more positive a teacher is, the stricter he or she can be.
This is because every positive interaction by a Confidence Catalyst creates buy-in and trust with students
and motivates them to comply with the teacher’s rules and systems, no matter how demanding. It is
also true that students swept up in lessons are less likely to act out.

ACE’s Vision for Our Culture of Optimism

All ACE schools are unified by common practices, beliefs, and habits of mind that allow the creation of a
culture of optimism. When a visitor steps onto an ACE campus they are immediately struck by a sense
that they have entered a strong, supportive community where all stakeholders are invested in ensuring
that students are successful. Visitors to any ACE campus would likely see the following, providing
evidence that a culture of optimism was being developed:

e Visitors would be greeted by ACE students who would proudly inform them of their names and
provide an overview of their academic work and welcome the visitor to ACE.

e Teachers on campus would be taking active steps to positively interact with students, holding
them accountable to school wide expectations. This would include greeting students in the
morning with a firm handshake and a smile and finding opportunities to genuinely engage
students both inside and outside of the classroom. Teachers would also unapologetically and
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firmly hold students to expectations to demonstrate their school’s core values throughout the
day.

e In classrooms, students would be deeply and authentically engaged in their learning. Classroom
teachers would be delivering engaging lessons and holding students to exceptionally high
expectations at every turn. In response, students would understand expectations for them and
would rise to the occasion. Student would participate in academic-oriented debate about the
topic at hand and the teacher would facilitate these discussions expertly, allowing students to
deepen and expand their knowledge.

e Throughout the day, ACE student would be offered opportunities to explore not only academic
topics but would also be able to reflect on the school’s values and scholarly habits of mind, thus
allowing students to find joy in the process of learning and achieving ethical and academic
excellence.

e Celebrations would be observed consistently throughout the school day and would offer a
glimpse into how masterful teachers build a culture of optimism with students. Visitors might
observe a launch assembly in which students were being honored for their academic
achievement and growth. Later during the launch assembly a group of students might perform
a song, read a personal poem or letter, and receive praise and recognition from their peers. The
assembly would also build optimism by representing the non-academic interests of students.

e On atypical day a visitor would also see students and teachers interacting in genuinely fun, non-
academic activities. One would see students and teachers competing in a basketball game or
might see students competing in a foot race across the school yard.

In essence, all interactions between ACE family members are designed to build and instill an optimistic
and celebratory culture at the school while holding tight to the belief that students will thrive when this
environment is coupled with a deep belief that all students can meet and exceed incredibly high
expectations.
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Culture of Optimism Playbook
Key Professional Growth Competencies: Manage Classroom, Achieve Results

The ACE Cascade makes clear the importance of building a culture of optimism in our schools. By

recruiting and retaining the ACE target student, by creating a celebratory school environment, and by
engaging with families in a deep and meaningful way, we know that we will create a culture that ensures
our students are prepared for success in college and life. This section of the playbook will focus on
helping schools and staff achieve building a culture of optimism, specifically by implementing core ACE
structures, rituals, routines, and systems that have been developed over time. While all three of the
objectives articulated in the Cascade strategy below are vital, in this section we will dive into the second
objective (creation of an optimistic, celebrator school environment) and provide clarity on what this
looks like across ACE schools.

STRATEGY 1: Promote and Instill a Culture of Optimism
ACE attracts students who have been served poorly by the traditional system. ACE staff create an optimistic, celebratory school
environment that engages these students and their families, helping them develop habits and attitudes that prepare them for success in

college and life.

Objectives

Specific Metrics

ACE attracts and retains students
who have been served poorly by
the traditional system

"  75% new 5" & 6' graders 22 years below grade level on NWEA Reading, Math

= 90% students stay at ACE for entire year + return following year

= School % low-income, English Learner, Special Education subgroups exceeds % of home district
= School % of suspensions, expulsions lower than closest district school

= 110% of enrollment target reached by June 1

= 67% of ACE 8th graders enroll at ACE HS for SY2016-17

School staff create an optimistic,
celebratory school environment
based on ACE values that inspires
growth, promotes student
learning

* Each school demonstrates proficient culture (based on Culture of Optimism Rubric) by year end
" 90% of students/families/staff say ACE culture is effective in promoting culture of optimism

Students and families are engaged
with the school community and
independently demonstrate an
optimistic mindset and college-
ready habits and attitudes

"  90% of students can state independently state academic goals (CASPP, NWEA, GPA, ACT), their
current progress toward those goals, and what actions they are taking to achieve goals

= 90% average daily homework completion

= 96% average daily attendance

= 75% of families meet monthly participation goal

= 90% of students/families/staff are confident that students will be ready to attend and succeed in
college by the time they graduate high school
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Creation of a culture of optimism and excellence requires that all ACE staff members commit to holding
our students and themselves to the highest of expectations. By doing so, all members of the ACE
community will do their part to build a physically and emotionally safe school culture where students
who have historically been disengaged in the educational process are allowed to feel confident in their
abilities to excel academically and ethically. This culture of optimism is created by ensuring that
students are building the habits of mind and action that will ensure that they are successful in school
and life.

Creating a culture of optimism can be accomplished when teachers and school leaders focus on the
fundamental elements described below:

Objectives 1, 3 Objective 2
Build Relationships with | Cultivate a Proactively Practice School Hold All Students
Students and Families Growth Manage Wide Rituals Accountable and
and Attract/Retain ACE Mindset Classroom to and Habits Celebrate Growth, Risk
Target Student Engage 100% of Taking, and
Students Achievement

Build Relationships with Students and Families and Attract and Retain the ACE Target Student
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Creating and Optimistic, Celebratory School Environment

Creating a culture of optimism is no easy task. Families of ACE students deserve to know that their
children are receiving a world-class education, once that confidently places them on the path to success
in college and life. At ACE, we know that this is only possible when we put in the time and effort to build
a celebratory optimistic school environment that allows our students to build the skills, and safely take
the risks, that will allow them to grow into successful adults. This section of the playbook outlines
important habits of mind, skills, structures, and rituals that are present at all ACE schools to ensure that
we are building this college-going culture across our network.

Cultivate a Growth Mindset

Our culture of optimism begins with the adults in the building. If we expect that our students believe in
themselves then they must first know that we believe in them--unconditionally. To do this all educators
must do the hard work of cultivating a growth mindset in themselves toward their students, their
colleagues, and our families. To do this, we must all be dedicated to the idea that people are not
inherently made “smart” and that with persistence, dedication, passion, and hard work all of us can
excel at anything we dedicate ourselves to accomplishing.

Establishing a growth mindset is not something that is accomplished in a given day, month, or year.
Cultivating a growth mindset takes a lifetime--it takes being constantly reflective and vigilant in pushing
the boundaries of our own expectations that we hold for ourselves, our colleagues, and our students
and families. Throughout your time at ACE you will have the opportunity to learn more about mindset
theory and how this impacts your ability to set and maintain high expectations for your students. You
will also have the opportunity to learn more about how you can cultivate your growth mindset and that
of your students.

Mindset theory has been most recently and publicly researched by a Stanford psychologist, Carol Dweck.
In her book, Mindset, Dweck makes a strong case to support the idea that individuals have power to
create the narrative that occurs in their own mind (this running narrative--the thoughts that go through
our heads, often instantaneously, when we experience new things--is what we mean by “mindset.”). At
times, all individuals fall into what is called a “fixed mindset.” When we experience a fixed mindset we
tend to judge new experiences immediately and decide if what we are experiencing is “good” or “bad.”
When we have a fixed mindset about something we may immediately jump to the conclusion that
because we are not initially good at something that we never will be. Maintaining this type of mindset

|II

can be detrimental to one’s success in life. When people feel that they are a “natural” at certain things
and they believe that they will never be accomplish the things which are initially challenging for them
they limit their own potential. The good news, Dweck argues, is that this fixed mindset can be changed

by cultivating what she calls a “growth mindset.”
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When individuals approach new experiences with a growth mindset their internal narrative is inherently
curious and optimistic. When we approach a new situation with a growth mindset we recognize that
initial challenges are simply opportunities to learn and grow. We recognize that there is nothing to fear
in trying, and perhaps initially failing, as we endeavor to learn new things. As a result, individuals who
demonstrate a growth mindset are more willing to take risks, to learn from initial failure, and as a result,
place themselves on a path to continuous improvement.

The link between the growth mindset and optimism is what makes this such a vital part of our approach
to teaching and learning at ACE. For our teachers, leaders, and staff to be able to deliver a world-class
education to our students we must have a growth mindset about our own abilities to improve in our
practice. This means being open to feedback and taking personal responsibility for our own growth and
development. Similarly, we must model cultivating a growth mindset to our students and families. Not
only must we demonstrate a growth mindset toward our students and families, illustrating to them that
we believe they are capable of endless achievements, we must also work with our students and families
to help them cultivate a growth mindset about themselves and one another. When we are able to do
this, we know we will be well on our way to establishing a culture of optimism and college-going.

The graphic below articulates the differences between the fixed and growth mindsets and links mindset
to success in life:
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Fixed Mind-set

Intelligence ks static

Growth Mind-set

Intelligence can be developed

Leads to a desire
to learn and
therefore a
!l;!'dul'iy o

Leads to a desire
to look smart

and therefore a
tendency to

CHALLENGES
..avoid embrace
challenges challenges
OBSTACLES
~pRrsist in the
face of setbacks
EFFORT
see offortas see effortas
fruitiess or worse the path to mastery
CRITICISM
wignore useful learn from
negative feedback criticism
SUCCESS OF OTHERS
—feel threatened find lessons and
by the success inspiration in the
of others success of others
As aresult, they may plateau early As a result, they reach ever-higher levels of achievernent

and achieve less than their full potential

All this confirms a deterministic view of the world. All this gives them a greater sense of free will,

GRAPHICBY NIGEL HOLMES
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Proactive Management and Engaging All Students

We know that great teachers have mastered the skills needed to ensure that all of their students are
fully engaged in learning rigorous academics during the school day. Master teachers, or Confidence
Catalysts, as we call them at ACE, are able to do this seemingly effortlessly. The truth is, however, that
creating a culture where students are fully engaged in a rigorous academic lesson every minute of a
class period takes an incredible amount of skill. We also know that all teachers can master these skills
and leverage them to create a culture of optimism in their classrooms.

The connection between high expectations for students, high student engagement and developing a
culture of optimism is clear. To create optimism we need to help students find joy and success in places
where they may have struggled in the past. To do this, we must first set incredibly high expectations for
our students. Once we do, we must ensure students are aware of the high expectations that we hold for
them, then we must ensure that they meet or exceed those expectations. Finally we must celebrate
their success. It is by following through with this cycle continuously over the course of a class period
and school year that students develop the confidence that allows them to develop an optimistic attitude
about themselves. In this section of the playbook we will rely heavily on a core set of strategies laid out
in Doug LemovV’s Teach Like a Champion 2.0. In Chapter 11 of this book, Lemov outlines the core
fundamental teacher strategies that must be mastered to ensure that all students are engaged in
scholarly learning during the school day. These strategies are described in detail below and comprise
the ACE Charter Schools foundational skills to building a culture of optimism.

Students

Technique 56: Strong Voice (pp. 412-416)
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Affirm your authority through intentional verbal and nonverbal habits, especially at moments when you
need control.

Technique Overview:

Confidence Catalysts interact with students in a manner that communicates a calm sense of confidence.
They are able to take command of a room in a way that preserves the respect of all students and
ensures that the school’s core values are demonstrated in their words and actions. These teachers
accomplish this by not only leveraging the relationships they have built with their students but also by
mastering the principles of Strong Voice. These principles are:

o Use aformal register. Lemov defines register as the manner in which a teacher speaks to
students as well as the manner in which they maintain eye contact, have facial expressions, and
use gestures during an interaction. Expert teachers know that when interacting with students in
the classroom it’s important to have a register that changes depending on the context of what is
occurring. During instruction, master teachers change their register to meet specific parts of a
lesson. At times, when using humor, a teacher’s register with students might be informal
allowing them to crack a joke or engage students easily. These teachers, however, understand
that when giving directions, stating expectations, or holding students accountable that a more
formal register must be used. By ensuring that they consistently use their “formal register” or
“no-nonsense voice” during these interactions students learn that the teacher means business
and expects students to meet expectations quickly.

e Square up/stand still. If we expect students to follow our directions and meet our expectations
quickly we must demonstrate to them that what we are asking them to do is important.
Confidence Catalysts leverage their physical stance to ensure that what they are asking of
students is seen as a clear priority. When stating expectations, master teachers stop moving,
stop multi-tasking, and give their full attention to the students. Students, in turn, are more
likely to do the same and meet expectations quickly.

e Exude Quiet Power. When a teacher feels that the culture in their classroom is slipping, a
common response is to begin to speak more quickly or more loudly. Doing this allows students
to sense the anxiety the teacher carries. Instead, master teachers learn to respond to culture
slippage by remaining calm. If students are talking too loudly, effective teachers do not yell over
them--they reassert their presence, restate the expectation, and ensure compliance using a
calm, quiet, power and exuding poise.

e Use Economy of Language. When giving directions and stating expectations speaking concisely
is key. Master teachers avoid allowing for distractions by choosing few words when speaking to
students about expectations and directions.

e Do Not Talk Over. When master teachers speak with students, they wait until they have the
attention of every student in the room. They do this because they choose what they will
communicate to students carefully and they feel confident that what they are about to say

28



needs to be heard by every student. These teachers do not talk over rustling papers or side
conversations. Instead, they implement consistent cues to gather the attention of all students
and they do not speak until they have that attention.

How This Technique Cultivates Optimism:

Having a strong voice isn’t about being mean or leveraging power to ensure that students do what the
teacher asks of them. When teachers appropriately master the use of the principles of Strong Voice
they are able to communicate to students in a manner that elevates the professionalism of the
classroom. This demonstrates that the teacher not only respects students by interacting with them in a
calm and clear way, it shows students that the teacher has a confident presence in the classroom.
Leveraging Strong Voice builds optimism in students because it is one of the ways that students
understand that teachers care about the classroom environment, that they care about the students’
learning, and that they will not allow distractions to take the class away from its goal of mastering
content. This builds trust between the student and teacher and creates an environment that is
structured and safe and one where the student is more likely to task positive academic risks that will
help them find success.

What It Looks Like in Action:
e http://my.teachlikeachampion.com/book/18 (Clip 52)
e http://my.teachlikeachampion.com/book/18 (Clip 67)
e http://my.teachlikeachampion.com/book/18 (Clip 68)
e http://my.teachlikeachampion.com/book/18 (Clip 69)
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Technique 57: What to Do (pp.417-421)

Use specific, concrete, sequential, and observable directions to tell students what to do, as opposed to

what not to do.

Technique Overview:

Before we can hold students to our high expectations we must provide them with a clear sense of what

they are being asked to do--this goes for both behavioral expectations (how to act in the classroom) as

well as academic expectations (how to learn in the classroom). The most fundamental of all teacher
skills is to give “What to Do” (WTD) directions. In TLAC 2.0, Lemov lays out the primary reasons that
students may be off task and provides strategies that teachers can use to prevent this off-task behavior.

According to Lemov, off-task behavior is typically caused by one of the following three reasons:

e Defiance. A teacher has provided clear WTD directions and the student does not comply
because he or she does not want to do what the teacher has asked of them.
® Incompetence. The teacher may have provided clear WTD directions and the student does not

yet have the skills needed to comply with the directions.

e Opportunism. Typically, the teacher has not given clear WTD directions, resulting in lack of

clarity around exactly what is expected. As a result, a student may choose to take advantage of

that gray area and participate in off-task behavior.

Teachers can most effectively help students to avoid making choices to participate in off-task behavior

by providing students with clear, What to Do directions at all times. Elements of What to Do Directions

(p. 418) include:

WTD Directions

Effective directions...

Say...

Not...

Specific

outline manageable and precise
actions that students can take

“Please put your pencil on
your desk and keep your eyes
on me”

“pay attention”

Concrete

provide clear, actionable tasks that
students know how to execute

“Place your feet on the floor”

“stop fooling around”

Sequential

describe a sequence of concrete,
specific actions

“Please place your feet on the
floor, your pencil on the desk,
keep your eyes on me, and
write this in your notes”

“pay attention and stop
fooling around”

Observable

allow compliance to be easily seen
and remove the opportunity for

N/A

N/A
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students to argue

How This Technique Cultivates Optimism:

Students develop a sense of optimism in their own abilities by finding success. If we are not taking the
time to ensure that students are being provided with clear and measurable directions about how to
meet and exceed our expectations we are limiting the ability for them to be successful and, thus, are
limiting the development of our culture of optimism.

What It Looks Like In Action:
® https://vimeo.com/88952132 (Rue Ratray)
e http://teachlikeachampion.com/blog/portrait-teacher-beth-brannon-8-scenes-video/



https://vimeo.com/88952132
http://teachlikeachampion.com/blog/portrait-teacher-beth-brannon-8-scenes-video/

Techniques such as Strong Voice and What to Do allow teachers to establish their presence in the
classroom. By leveraging these strategies teachers are able to begin to create the foundation that is
needed to establish a culture of optimism in their classrooms. Confidence Catalysts, however, take
managing their classrooms to a more sophisticated level. In addition to these techniques, Confidence
Catalysts master the elements of the techniques that comprise Lemov’s 100%. These strategies not only
ensure that the teacher has established a presence in the classroom but they also help ensure that all
students, even those with a history of disengagement, are held accountable to expectations and can
participate in our culture of optimism. These strategies allow Confidence Catalysts to fully establish a
culture of optimism in their classroom where they can build an environment that fosters the risk taking,

Radar Be
Seen Looking

Make
Compliance

Visible

Art of the
Consequence

Least
Invasive
Intervention

Calm, Firm,
Finesse

growth, and continuous improvement needed so that students thrive.
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100%, Technique 51: Radar/Be Seen Looking (pp. 387-392)

Prevent nonproductive behavior by developing your ability to see it when it happens and by subtly
reminding students that you are looking.

Technique Overview:

Confidence Catalysts are able to see misbehaviors often before they occur. They develop this sixth
sense for on and off task behavior by knowing their students well, knowing where in the lesson students
will have opportunities to opt out of being engaged, and by knowing how to prevent this opt-out quickly
and with very little intervention. Radar and Be Seen looking are two of the strategies that effective
teachers use to develop this sense.

Below are additional details about this high-leverage technique:

e Radar

O By using this strategy Confidence Catalysts leverage their physical presence to ensure
that they are scanning the classroom consistently, sending a message to students that
their engagement in the lesson is important to the teacher and for the students’ own
learning. According to Lemov, the most important element of implementing Radar is
known as “The Swivel.” The Swivel is when a teacher makes a habit out of standing in a
strategic location in the room and scanning the FULL classroom every few minutes of
class and after giving WTD directions to students. Teachers should take care to position
themselves strategically when implementing radar--while not always possible, standing
in the corner of the room often allows teachers to implement Radar quickly.

e Be Seen Looking
o Radaris all about scanning the room proactively so that students know you are looking
to ensure that they are compliant and engaged. Be Seen Looking is the second step--
according to Lemov, this technique is about subtly reminding students that you are,
indeed, looking. Without this accountability, students will often get a sense that the
teacher is not serious about ensuring that students engage and follow directions and
that lack of commitment from the teacher encourages students to disengage.
O Lemov articulates 6 “dance moves” that teachers should master to implement this
technique well.
m The Invisible Column. A teacher moves her head slightly to the side after giving
a direction as if she’s trying to look around something (an invisible column) to
make sure her students are doing as they should.
m The Tiptoes. A teacher stands for a moment on his tiptoes while looking out at
the room, as if he’s just making doubly sure that everything is okay in some
hard-to-see spot in the room.
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m The Sprinkler. A teacher starts her Swivel across the classroom but at one point,
snaps back a few degrees in the direction she’d just scanned, to send a message
that she’s really looking and seeing if everything is OK.

m The Disco Finger. A teacher traces the track of her gaze in a Swivel with her
finger outstretched, pointer style. This makes the Swivel more obvious and
sends the message that the teacher is checking all places in the room.

m The Politician. Similarly to the moves a politician makes toward an audience of
supporters when assuming a position on a stage, the teacher gestures briefly to
the students to send a message of “I see all of you out there” and provides
students a sense that they are with the teacher.

How This Technique Cultivates Optimism:

Students will not be held accountable to our clear and precise expectations and what to do directions

unless we take the time to ensure that they know we are looking and having them engaged immediately

matters to us. By leveraging the Be Seen Looking and Radar strategies consistently throughout class we

are sending students a message that we care about them and that we want them to succeed.

Confidence Catalysts never state and expectation and then walk off without ensuring accountability

because they know that to develop students’ optimism they must be successful. To be successful we

must dedicate time and effort to holding students accountable.

What It Looks Like In Action:

https://www.youtube.com/watch?v=ECOItKOwWF A (general overview of 100% with DL)

http://my.teachlikeachampion.com/book/18 (Clip 53)

http://my.teachlikeachampion.com/book/18 (Clip 54)

http://my.teachlikeachampion.com/book/18 (Clip 55)
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100%, Technique 52: Make Compliance Visible, (pp.393-394)

Ensure that students follow through on a request in an immediate and visible way by setting a standard
that’s more demanding than marginal compliance. Be judicious in what you ask for, specifically because
it will uphold the standard of compliance.

Technique Overview:

Confidence Catalysts leverage the techniques of What to Do and Radar/Be Seen Looking to ensure that
virtually all students are compliant and engaged in the classroom. They also know that even when
expectations have been set in a clear manner (WTD) AND the teacher has dedicated time to ensure
accountability (Radar/Be Seen Looking) there is a likely chance that a very small number of students will
not immediately comply. Because Confidence Catalysts have a deep and optimistic belief about the
abilities of their students, they do not simply allow these students to opt out of being engaged. Instead,
they leverage an additional technique in their narration which will allow even the most reluctant
students to engage and succeed in meeting expectations. This strategy is called “Make Compliance
Visible.”

When a teacher uses Make Compliance Visible he is ensuring that after scanning the room that he is
narrating the actions of students that quickly met the expectation in an effort to encourage all students
to do the same. When providing this narration the teacher is careful to use words that allow the teacher
to see perfect compliance from students. For example, instead of saying “put your pencils down,” a
teacher leveraging this strategy would say, “put your pencils in the tray.” This precise expectation
allows the teacher to see without doubt what students are meeting expectations and those who are not.

How This Technique Cultivates Optimism:

Make Compliance Visible is another indicator to students that the teacher wants to see all of her
students be successful. By ensuring that all expectations are clear to the point where compliance can be
visibly seen, the teacher communicates to the students that they believe in them and will put forth the
effort to ensure they are successful in the classroom.

What It Looks Like In Action:
e http://my.teachlikeachampion.com/book/18 (Clip 56)
e http://my.teachlikeachampion.com/book/18 (Clip 57)
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100%, Technique 53: Least Invasive Intervention, (pp.395-402)

Maximize teaching time and minimize “drama” by using the subtlest and least invasive tactic possible to
correct off-task students.

Technique overview:

The first techniques used to get to 100% (WTD, Radar/Be Seen Looking and Make Compliance Visible)
are all proactive strategies. That is, these are the strategies we use to feel confident that we have
dedicated time and effort to ensuring that expectations have been made crystal clear to students and
that all of our students should be able to meet them. Once this has been done, Confidence Catalysts
now are at a place in getting to 100% where they can feel confident that if a student is not compliant
and/or engaged that they must intervene to support the student to engage. Because we know that a
vital element to building our culture of optimism at ACE is based on having effective and positive
relationships with our students, when we intervene we want to do so in a way that will hold the student
accountable AND ensure that they meet the expectation that has been set. This is where Technique 53,
Least Invasive Intervention, comes in to play.

It is important to note here that these interventions are typically only recommended for very low-level
non-compliance. These would be behaviors at ACE schools that fall below behaviors that, per the ACE
Student Engagement System, would warrant demerits. More clarity on implementing the Student
Engagement System will be provided later in this playbook.

Lemov articulates 6 types of interventions and explains that when possible, the least invasive one (one
nearer the beginning of the list should be used). These interventions and additional detail regarding
them are below:

e Nonverbal. Without interrupting instruction the teacher uses hand gestures and other
nonverbal signals to cue students back to task. Nonverbal intervention works best when they
are consistent and limited in scope. For example a teacher might develop a hand gesture that
reminds a student to sit up or SLANT and the teacher uses that gesture consistently throughout
the year. A teacher should also only use non-verbal intervention for very low-level non-
compliance and it should be used only when the teacher sees immediate compliance from a
student after this intervention has been used.

e Positive group correction. This is a quick, positive, verbal reminder to the WHOLE group of
students when general slippage from an expectation has been observed. Examples include
“Check your SLANT”, “Let’s show College Ready Position”, or similar.

e Anonymous individual correction. This is often coupled with a positive group correction to
ensure that students who are not yet meeting the expectation are aware that the teacher has
noticed their non-compliance. An example is, “Please track me...| need two more sets of eyes
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on me by the count of 3.” This allows the 2 students who are non-compliant to become
compliant without having their names stated publicly.

Private individual correction (PIC). This is a correction issued directly to an individual student
but done in private (typically while other students are working independently) in an attempt to
get a student back on track quickly.

Private individual precise praise (PIPP). This is similar to a PIC, however with a PIPP the teacher
offers praise instead of correction. When students know that a teacher speaking with them
privately could be both praise or correction students will be more open to having the teacher
approach them in this manner.

Lightning-Quick Public Correction. Classrooms are complex spaces and private praise and
correction are not always possible. In cases where very low-level behaviors need to be
intervened upon quickly a teacher can make us of this intervention. An example of this in action
might be, “Quentin, | need your pencil moving...just like Josefina and Malichai.” This type of
intervention allows an individual student (Quentin) to know that he is not meeting the
expectation and allows the student to fix the behavior immediately before a demerit or other
consequence is needed.

Remember that each of these interventions are tools that a teacher can use to ensure that NO

misbehavior are left unnoticed. According to Lemov, failing to notice off task behavior is THE MOST

invasive form of intervention and must be avoided at all costs.

How This Technique Cultivates Optimism:

As stated in the introduction to this technique, Confidence Catalysts recognize that optimism is build

when we provide a clear roadmap to success for our students. This strategy is yet another that effective

teachers use to put students on the path to optimism and success.

What It Looks Like In Action:

http://my.teachlikeachampion.com/book/18 (Clip 58)
http://my.teachlikeachampion.com/book/18 (Clip 59)
http://my.teachlikeachampion.com/book/18 (Clip 60)
http://my.teachlikeachampion.com/book/18 (Clip 61)
http://my.teachlikeachampion.com/book/18 (Clip 62)
http://my.teachlikeachampion.com/book/18 (Clip 63)
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100%, Technique 54: Firm, Calm Finesse, (pp.403-406)

Take steps to get compliance without conflict by establishing an environment of purpose and respect and
by remaining your own poise.

Technique Overview:

Confidence Catalysts recognize that they are the emotional pacesetters of their classroom. They deeply
understand that they are the models for their students and that their students notice everything that
they say and do, whether verbally or nonverbally. Confidence Catalysts exude a sense of optimism in
their words, thoughts, and actions and provide students with a sense that the teacher is absolutely
confident that the student will meet and exceed every expectation that is set for them with very little
direction or guidance from the teacher. Concurrently, a Confidence Catalysts recognizes the skills that
they must execute to create this type of presence and culture in their classroom. In this section of TLAC
2.0 Lemov articulates seven general rules for teaching with Firm Calm Finesse.

e Catch it Early. Teachers who are developing in their skills at managing a classroom will often
ignore problems hoping they will resolve themselves. This is always a mistake. Instead,
Confidence Catalysts catch issues early and leverage the culture of trust and optimism they have
built with students to feel confident in intervening and setting things back on track as quickly as
possible.

e Value purpose over power. Confidence Catalysts recognize that the reason they ask for
compliance is about a deep purpose--ensuring that students find the confidence that they need
to become optimistic about their life outcomes and to achieve. Ensuring that students are
engaged and compliant isn’t about a power trip or about the teacher’s ego. Catalysts know this
and consistently model purpose over power in all of their interactions with ACE students.

e Remember that “Thank You” is the strongest phrase. Confidence Catalysts maintain the firm
calm finesse by remembering to use their manners. Saying please and thank you to students
when asking them to do things and achieving compliance is one of the strongest culture builders
there is.

e Use universal language. Confidence Catalysts know that building a culture is about the team,
not the individual. To invest all students in building a culture of optimism and engagement
Confidence Catalysts use more “we” and “us” than “me” and “I.” For example, “We need you
with us” is better than “I need you with me.”

e Show your bright face. Confidence Catalysts use every possible tool at their disposal to build
relationships with students and sweep kids up into lessons. This starts with their physical
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presence and facial expressions. Starting with a pleasant face builds optimism and allows
students to know that you care.

e Deploy your confirmation glance. At times students need a little bit of space and time to meet
an expectation that has been set. Confidence Catalysts have excellent professional judgement
and they know that demonstrating to students that there is mutual trust can often build student
success. A Confidence Catalyst may do this by using a statement similar to this, “I am going to
walk away, and when | look back, | am going to see you with your pencil in your hand writing
your response.”

e Stay steady at the helm. A Confidence Catalyst models a calm and steady approach with
students at all times. By modeling a calm presence a Catalyst models for the student that any
issues that arise are not personal and that the situation can be corrected quickly and without
escalation.

How This Technique Cultivates Optimism:

As stated in the technique overview above, Confidence Catalysts recognize that they are a model for
students. If we are to build optimism in students we must be optimistic ourselves. By ensuring that a
teacher maintains a positive, calming, and firm presence with students we build their trust in us and we
build their confidence in themselves.

What It Looks Like In Action:
e http://my.teachlikeachampion.com/book/18 (Clip 64)
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100%, Technique 55, Art of the Consequence (pp. 406-412)

Ensure that consequences, when needed, are more effective by making them quick, incremental,
consistent, and depersonalized. It also helps to make a bounce-back statement, showing students that
they can quickly get back in the game.

Technique Overview:

At ACE, all of our schools have developed a student engagement system that guides both the positive
and corrective consequences that we issue students regarding their behavioral choices. This system is
described in detail later in this playbook. Fundamentally, the ACE student engagement system exists to
ensure that students are clearly aware of what behaviors are valued and what behaviors are not
tolerated at ACE. A significant part of the student engagement system at ACE has to do with providing
students with consequences in a fair and consistent manner when they are not meeting school wide
expectations. This system is a vital piece of our approach to building a culture of optimism with
students. The details of this technique will be provided in the Student Engagement System section of
this playbook.
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Building Optimism Through Consistency of Practice

One way that we build a culture of optimism at all ACE schools is by creating a sense of identity for our
students and staff. At ACE, we have commonly held beliefs and values that guide the work we do.
Similarly, there are common school wide systems, routines, and procedures that are implemented
across our network to build a sense of identity and to strengthen our network wide culture of optimism.
This section of the playbook articulates the network wide common expectations to which all ACE schools
subscribe and provides a rationale for why consistently implemented routines and procedures are vital
as we build a culture of optimism across our network of schools.

Why Norms?

Procedures, routines, and common signals maximize the efficiency and structure of a class. Careful
forethought about how managerial, logistical, and small tasks should be done in the class save time,
increase opportunities for creative lessons, and decrease frustration and the need for consequences.
Thoughtful procedures limit the amount of work a teacher needs to do and time they need to spend
managing the class. They set students up for success and build our culture of optimism. There may not
be one right way to do things; there is value, however, in having one way to do things. Thoughtful
procedures drastically limit the times in which a student is trying to follow directions, but going about it
the “wrong way” and receiving a consequence. They make the “right way” clear to all. At ACE, school
teams will determine and use consistent in-class procedures.

Using common procedures with other teachers helps support and reinforce those systems. Classes will
not need to spend significant academic time learning and relearning four different ways to do a simple
logistical operation because there will basically be one way to do things. This limits unnecessary teacher
and student confusion and frustration. Students and teachers will be set up for success and this will
build student trust, confidence, and optimism.

Again, consistency is the key. Procedures are only as good as we make them. Having a procedure and
not using it is worse than not having one at all. When implementing a new procedure, members of the
faculty should agree that it will be useful, agree how it will look and sound, and agree to maintain
consistency in order to uphold its value and usefulness.

It is vital, in order to ensure consistency and reinforce the proper decorum in and out of class, that
teachers approach systems and procedures with a highly critical eye. Not doing so could resultin :

a) Student confusion and thus an inability to infer proper expectations

b) Student disciplinary action and consequence

c¢) Compromised class and student-to-teacher relationships

d) An erosion of school culture and deviation from our norms of joy, rigor, and optimism
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ACE Network Wide Foundational Rituals, Routines, and Habits

There are certain times during a class period that are huge opportunities for building student optimism

and confidence. At ACE we want to ensure that all teachers are taking advantage of these opportunities

and that we leverage the power of consistency to create and maintain a clear vision of what excellence

will look like during these precious moments of time. This section of the playbook articulates a vision for

what routines and habits are the most fundamental to ensuring that we build a culture of optimism in all

of our classrooms at all of our schools.

Rituals for Student Engagement

Ritual 1: Threshold

Rationale:

ACE is a handshake school.
This greeting of warmth and
respect is our hallmark to
demonstrate how we build
community and optimism at
our schools. When entering
the classroom each student
will participate in a warm
greeting and handshake with
the teacher to ensure that
classes start on the right foot
and with a tone that
reinforces the values of our
schools.

Non-examples:

e Students not making eye
contact with teachers
and/or not participating in
hand-shake

e Teacher being distracted
and forgetting to
participate in handshake

e Lack of clarity around
expectations for behavior
while waiting in line and/or
once a student has entered
class

100% Vision

e Students lined up in
professional, quiet lines
outside of their classroom,
waiting for their turn to enter
class.

e Students and teachers
enthusiastically participating
in the handshake

e Crystal clear expectations and
compliance to expectations
once students have entered
the classroom.
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Ritual 2: On Your Mark

Rationale:

Students are able to build
their confidence and
optimism when expectations
are clear and consistent.

Once students enter the
classroom they must know
what is expected of them so
that they can be prepared to
succeed in class. On Your
Mark provides clarity for what
students should do from the
time they enter the classroom
until the completion of the Do
Now.

Non-examples:

° Cluttered
desks

° Students
walking around the room
socializing

] Students

waiting to get directions
to start class

° Students
talking to each other
loudly or distracting
others from the Do Now

° Students still
getting situated after the
bell rings

100% Vision:

Teacher posts materials
needed for classin a
consistent place at front of
room.
Students calmly walk
directly to their seat and
gather needed materials
Students are immediately
working on the Do Now as
soon as they sit in their
chair
° If students need
assistance from the teacher
they follow stated classroom
routines and/or wait for the
teacher to greet all students
before raising hand to get
teacher help.
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Ritual 3: Do Now

Rationale:

We must take advantage of
every moment we have with
students. Each class period
should begin with an aligned,
rigorous Do Now related to
the class objective. Details on
how to create a high quality
Do Now are provided in the
College Ready Confidence
section of this playbook.

Non Examples:

e Students do not complete
the Do Now silently and
independently

e Do Now provided by
teacher is confusing or not
present

e Students talk and socialize
during Do Now

100% Vision

Teacher has a clear system
for ensuring that students
can access and complete the
Do Now independently
during the first 5 minutes of
class

Students complete the Do
Now in the allotted amount
of time and their work is of
high quality

Teacher circulates actively
during the Do Now,
gathering data that can be
used to personalize learning
and/or adapt instruction for
the class.
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Ritual 4: Call to Order

Rationale:

We welcome students by
greeting them and shaking
hands at the classroom door.
To begin a class period we
also begin with a welcoming
routine to frame the day’s
lesson and to build
community as a class. After
the Do Now, the teacher will
call students to attention
using a cue and will provide a
greeting to students and
review the objective and
agenda for the day.

Non Examples:

e Teacher begins lesson
without a lesson opening

e Teacher fails to ensure
100% engagement during
lesson opening--students
are off task or disengaged

e Teacher reviews objective
but misses opportunity to
frame the “why” of the
lesson or to provide
students with a clear
“hook” to the lesson.

100% Vision

° Call to order is
present and engaging in
every classroom.

° 100% of
students demonstrate CRP
and tracking during call to
order

. Teacher
provides a hook for the day’s
objective and describes the
rationale for this objective

° Teacher and
students end call to order
with a celebratory greeting
in call and response format.
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Ritual 5: Managing Transitions and Materials

Rationale:

Master teachers establish a
variety of routines and
manage transitions in class.
These include how papers and
materials are distributed and
gathered and how students
efficiently take care of other
“housekeeping” issues such as
asking for tissues, using the
restroom, sharpening pencils
and asking for other
materials. Schools must
develop grade level and/or
schoolwide routines to
provide a vision for what
these routines and
procedures will look like at
their school.

Non Examples:
[ J

100% Vision
[}
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Ritual 6: RPG Reflection

Rationale:

Just as we begin classes in a
formal way, we also end
classes with a routine that
ensures that students have
reflected not only the content
they have learned during class
but also the extent to which
they have demonstrated the
school’s core values during
the period.

Non Examples:

e Teacher does not reserve
time for the RPG reflection
or RPG reflection is rushed

e Students are off task
during reflection

® Teacher reviews either
values or objective but not
both

100% Vision

° Teacher
reserved last 5 minutes of
class for RPG reflection

° Teacher ensures
100% engagement from
students before beginning
reflection

° Teacher
provides a BRIEF summary of
the day’s objective and
students’ mastery toward
the objective.

° Teacher
provides a brief summary of
how the class did toward
demonstrating the school’s
values and assigns points per
value, if applicable.

Ritual 7: Student Greeters

Rationale:

When visitors come to our
campus, students are our best
ambassadors to show who we
are and what we do. Students
are encouraged to approach
visitors and talk to them.
Because this is a high profile
student job, they are assigned
and trained to do the job well.

Non Examples:

® Greeters approach the
visitor in a loud or
rambunctious manner

® Greeters do not greet
guest

® Greeters speak without
confidence, and the visitor
struggles to hear them

100% Vision
Greeters:

° Quietly
approach visitors, establish
eye contact, and shake
hands.

° Introduce
themselves using first and
last name and mentioning
their grade level

° Provide an
overview of the day’s
objective and discuss what
the class is working on

° Answers
guestions the visitor may
have about the class and
ACE.
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Habits for Student Engagement

Habit #1: College Ready Position (CRP)

Rationale:

We maintain CRP to show the
speaker that they have our
full attention and as a way to
communicate our respect for
what the speaker is saying.
We show CRP to eliminate
distractions and keep focus on
the important information
being shared. CRP conveys a
sense of professionalism that
is needed in high school,
college and in careers beyond
college. This is the training
ground for success in these
future settings.

Non-example:
e Looking away from the
speaker
o Slouched body posture
e Talking while speaker is
talking
e Tipping back in one’s chair

100% Vision:

e Scholars are silent

e Sitting up straight, with full
back against the back of
your chair

e Legs under your desk

e Both feet on the floor

e Scholars are actively
listening, by tracking the
speaker, making eye
contact and nodding when
appropriate

e Scholars track quickly and
automatically
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Habit #2: Tracking the Speaker

Rationale:

We aim to create a learning
community where everyone
feels valued and respected for
their contributions. We also
want this community to reflect
a love of learning and ideas.
For these reasons, it is essential
that all members of our
community make eye with each
other when someone is
speaking. This conveys respect
and interest in each other’s
thoughts and opinions. It also
will enable our students to
build off of each other’s ideas
and contribute to a learning
environment that feels
powerful.

Non-example:

e Looking down or
elsewhere when someone
is speaking

e Looking at the speaker,
but with a blank stare

® Teachers saying “Track the
ceiling. Now track the
speaker.” The ceiling isn’t
tracking worthy.

e Students turning their
whole bodies out of their
seats or turning their
heads in an exaggerated
manner that is distracting

e Students keep tracking in
the direction of the
speaker even when the
speaker is finished and the
next speaker has started

100% Vision:

e Heads and upper bodies
turn in a manner that
utilizes minimal
movement.

® Bottoms stay flat in chairs
or on rug.

e Students make eye
contact with the speaker

e Student facial expressions

convey interest in the
speaker’s content

e Students track quickly
from one speaker to the
next
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Habit #3: Academic Discourse and Engagement

Rationale: Teaching students
how to interact professionally
in the classroom environment
is a lever for building
confidence and optimism. At
ACE students learn to speak in
complete sentences, speak
loudly and proudly when it is
their turn to speak, and
demonstrating respect to
their peers by practicing
active listening.

Non-example:

e Students shout-out during
class without permission

e Students respond to
questions with simple
yes/no answers

e Students talk over their
peers or disagree with
them in a disrespectful
manner

e Students show non-verbal
signs of low engagement
in response to teacher
and peer questions
(should shrugging, etc.)

100% Vision:

e  Students follow grade
level or school wide
procedures for academic
discourse and
engagement. These
could include the use of
sentence stems, hand
signals to express
agreement and
disagreement, and a
protocol around speaking
in complete sentences
and/or with appropriate
volume and tenor.
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Hold All Students Accountable and Celebrate Growth and Achievement

ACE has an ambitious mission, and in order to meet that mission, it is crucial that every moment of the
day on every ACE campus be conducted with urgency, with optimism, and with a focus on maximizing
student learning . Because many of ACE’s students have been failed by the traditional school system, it
is imperative that they experience an optimistic culture. As explained previously, building a culture of
optimism is a complex endeavor. It involves cultivating a growth mindset about ourselves and our
students as well as building effective relationships with students and families. Developing our culture of
optimism also involves ensuring that all school staff are expertly prepared to proactively manage their
classrooms so that expectations for students are fair, clear, transparent and so that we feel confident
that students have been set up for success. In addition to these key elements, another fundamental
piece of building our culture of optimism is related to holding students accountable for their actions.

This accountability is both celebratory and corrective. When students make the right choices--choices
that will help them along the path to college and career success--they deserve to be celebrated. These
celebrations are for absolute achievement as well as growth. Equally as vital, however, is ensuring that
we are holding students accountable when they make choices that have the potential to allow them to
step off the path to college and career success. Some of these choices might be small steps off that path-
-others may be significant detours. Regardless of the scope of the choices students are making, we owe
them the respect to point out where they are making poor decisions and provide the structure and
expectations that they hold themselves to a higher standard.

At ACE, our Student Engagement System (SES) is the system that we use to ensure that we are both
celebrating student growth and achievement related to our culture of optimism as well as holding
students accountable and teaching them when better choices need to be made. The SES quickly helps
students learn new habits and actions that will contribute to their success.
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Student Engagement System Rationale and Overview

Rationale and Principles of System Design

The Student Engagement System at ACE has several fundamental requirements:
e It must be more positive and optimistic than negative or compliance based
It provides a way for all students to have a positive, optimistic set of interactions with school
It must be simple and easy for staff to use
It will eliminate wasted time and increase time on task
It is not the end goal, but a tool to result in increased student achievement

Staff must receive adequate training and norming on the system throughout the year

The Student Engagement System was designed by ACE School Leaders, and staff were initially trained
on it during summer professional development provided in 2014. The ACE Student Engagement
System consists of the following components:

Student Engagement System

Positive Incentives Negative Incentives Culture Calendar

Individual Merits Redirections Year long calendar of joy events
created to ensure all students
receive opportunities to have

RPG Reports and Score Demerits fun and be celebrated at our
school
RPG Reflection Referrals
Class RPG Challenge

Behaviors have been placed into six different levels. It is the responsibility of every ACE staff member
to know the levels and the consequences, and to implement them consistently.

Positive incentives are earned based on RPG scores and points students earn.
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The culture calendar is used to ensure that every student, regardless of points or RPG score, has
experiences at school where they experience the fun, optimistic, and joyful side of school.

Students engage in an RPG reflection at the end of each class (or day) and use that to set targets for

improvement, and to celebrate incremental growth.

The ratio of positives to negatives at a school site should be 3:1 overall. School Leaders will look at data

by teacher weekly in order to ensure consistent implementation of the system.
All staff—not just teachers—are expected to use the system fully.

As an organization, we all commit to holding each other accountable for system use, and will help our

teammates by issuing merits or demerits that they might miss.

Daily use:

e Ratio of merits to demerits. The foundation of the SES is the use of merits and demerits. The

system is effective when teachers strive to maintain a ratio of 3:1 (merits:demerits) at ACE

Schools. This ratio has been established to ensure that the system is not only rewarding or overly

punitive. It is vital that staff understand, however, that there are serious negative implications

to having a ratio that is overwhelmingly positive (virtually all merits issued) or overwhelmingly

negative (virtually all demerits issued). The strength of the system comes when teachers use

the system consistently, issuing merits and demerits when students genuinely earn them. The

system will break if mertis are giving when not genuinely warranted AND when demerits are not

issues because a teacher is may be hesitant to engage with a student making a bad choice.

o Weekly report: Students will be receiving weekly reports in advisory and using them to celebrate

and to set new goals. Weekly school wide rewards also occur for students based on their score.

e School Leader Use: School Leaders are expected to engage with data weekly, both analyzing the

school and students in need of support, and in their weekly 1:1s with teachers. This is to ensure

consistency among staff and to norm to the standard.

e School Leader Norming: School Leaders are expected to norm to the system constantly

throughout the year. This may happen through ongoing all staff PD, individual 1:1 meetings, live

coaching, or other forms. The norming should be constant and ongoing.

Individual Positive Incentives: Merits and the RPG Score
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ACE’s Merit program acknowledges individual acts of good citizenship that promote a positive
community. Staff members use this system to acknowledge when students are exceeding expectations
and doing their part to build our culture of optimism.

Students earn Merits for each of the Respect, Pride and Ganas (RPG) core values. When Merits are

earned students earn additional points toward their RPG score. Examples of specific actions that might

earn a Merit include:

Respect

Pride

Ganas

e Showing respect to
oneself, or another
person, in an exceptional
way

e Telling the truth when it
is difficult

e Doing the right thing
when others are not

e Encouraging another
student who struggles

e Tutoring a peer or
helping others achieve

e Volunteering to help
Showing kindness
Speaking and listening
respectfully

Greeting everyone (visitors,
students and staff)
proactively

Knowing and eagerly sharing
growth and progress toward
goals

Volunteering to be a tour
guide

Showing pride in academic
accomplishments

Picking up trash voluntarily
Demonstrating exemplary
organization and neatness
with school materials
Reporting vandalism
Recognizing/celebrating
positive accomplishments of
peers

Putting in extra effort
Taking initiative

Taking risks
Demonstrating growth
Exceeding expectations of
an assignment
Displaying exemplary
participation

Improving performance
through hard work
Overcoming obstacles in
an appropriate way

Master teachers integrate issuing Merits into their positive narration of the classroom. By noting
when students exceed expectations as part of daily practice, it helps build a positive momentum in the

classroom.

Merits may either be issued verbally (e.g., “Irving, thank you for volunteering to write down Alex’s
assignments for him. You’ve earned a Merit for Respect.”), non-verbally (making eye contact or other
positive confirmation of behavior) or may be written (e.g., writing that a student has earned a Merit

on an exceptional assignment).

ACE’s RGP report and score system is another way that we help individual students build their confidence
and invest in building the culture of optimism in our classrooms and schools.
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Individual RPG Reports and Scores:

RPG Reports are printed out weekly and are used by students to complete a weekly reflection to be
reviewed by the student’s advisor. Each ACE school has its own advisory system and structures about
how the weekly celebration occurs. The purpose of the reflection is for the student to better
understand where they did well or need to improve, and to serve as a starting point for conversations
between student and advisor as needed. Weekly, on Fridays, students with RPG Averages above 100 will
earn a prize.

Merit Store:
Students can use the points in their individual RPG Bank to shop at the Merit Store. At the store they
can buy school supplies, lanyards, books, snacks, school uniform items and gift certificates.

Classwide Incentives: RPG Class Challenge

The RPG Class Challenge is a whole class, school-wide positive incentive system. The system uses peer-
motivation and inter-class competition to encourage students to meet high expectations related to our
school values.

It is vital that class scores are issued consistently from teacher to teacher and that we value class scores
in a similar manner. Classes can earn up to 3 points during a class, one for each of the 3 core values.
However, a class score this high should be very difficult to attain.

The checklist below summarizes the behaviors that must be demonstrated by students in order to earn
an “R,” “P” or “G” point for their class.

To reward a point in a category, 80-100% of the students in the class will have met at least 3 of the 5
key indicators in the category. For example, for a class to earn an “R” at the end of the class period, at
least 80% of the students will have exemplified at least 3 of the 5 indicators in the Respect category.

Respect
e 100% of students are compliant with dress code

e Students show respect by encouraging each other

® When students disagree, they do so respectfully

e Students respect all school property and personal property

e Students speak and listen respectfully to teacher and peers at all times
Pride
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Students recognize and celebrate each other’s accomplishments

Students stand up for what is right and/or for others in the class

Students demonstrate that they have studied or prepared for the day’s lesson
Classroom is clean and free of debris, with students picking up trash voluntarily

Students demonstrate organization and neatness with their materials throughout class

Ganas

Students actively participate and take risks

Students talk and write in complete sentences

Students demonstrate problem solving skills during class
Students overcome obstacles appropriately throughout class

Students exceed academic and/or behavior expectations during class

In-Class Scoring

At the end of each class period, before issuing the class score, the teacher should reflect on the extent
to which students demonstrated each of the RPG values. To earn either an “R,” “P” or “G,” between 80-
100% of the students in the classroom must demonstrate at least 3 of the 5 key indicators in the
category. More specifically:

e Throughout the class the teacher will positively encourage students to demonstrate the
RPG values as appropriate. At the end of class, the teacher should gather the attention of
students and issue the class score.

® For each class, teachers should determine the extent to which RPG values have been
demonstrated over the course of a class, and evaluate what score the class has earned. In a
given class, students can earn a point for each of the RPG values.

e |tis imperative that the class score is issued quickly (max 2 minutes) so that classes end and
begin on time. When issuing the class score:

O State the score for the class.

o Provide positive and critical feedback to the students related to the values.

o If cases of exemplary Respect, Pride or Ganas occur during class, the teacher should
comment briefly on these and issue the corresponding points.

o Points for “R,” “P” and “G” should only be issued if 80-100% of the class was compliant
with at least 3 of the 5 indicators in each category. If there is any confusion over
whether or not the class should get these RPG points, chances are, they should not. In
this model, a class earning a score of “1” should be considered a strong class. Any
classes that earn above a “2” should be considered an exemplary class. A “perfect”
class score would be a “3.”

® Teachers score the class using the RPG Class Challenge Google Doc. They should record the
score in the appropriate place on the document.

e Teachers should ensure that issuing the class score is an efficient process that takes no
more than 2 minutes. However, if a class has been especially challenging it would be
appropriate to spend an extra minute providing constructive feedback to the students.
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In rare cases, a class may have a student that demonstrates significant negative evidence
related to an RPG value (slamming a desk, cursing, play-fighting, real fighting, etc.) In these
cases, the teacher should deduct a point from the class score for only the value most closely
related to these incidents. In other words, a class should not be docked for multiple values for
a single incidence of significant misbehavior, unless they too buy into the misbehavior and thus
erode the classroom culture. Explanation and rational for awarding of points, and class wide
responsibility, should always be done.

Keeping Track

Middle School: The teacher will award RPG points on the RPG Class Google Doc at the end of
every single class period, every day.

High School: Since High School students do not travel in cohorts, individual RPG incidents will
grouped by their Homeroom classes. Progress will be tracked in Homeroom each morning, and
Homeroom with the highest point total at the end of the week will earn a prize.

Homeroom Class Competition

Weekly: At the end of each week, the highest point-scoring Homeroom will earn a prize. Reminders

A perfect day would have all classes receive 3 out of 3 points in every class, but this will
take time. If we start out inflating scores to sell the program, students will value it less and
lose motivation.

Most importantly, remember to maintain high expectations. This will drive our

students towards excellence and keep our Student Engagement system consistent.
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Individual Negative Consequences: Redirections, Demerits, and Referrals

At ACE, teachers take seriously the idea of proactively managing their classrooms and engaging
students to ensure that students choose to meet behavioral expectations all of the time. They
understand that by praising students for making the right choices and by ensuring that students are
always set up for success that many student misbehaviors can be avoided.

ACE teachers also recognize that attention to detail and fierce consistency with setting and maintaining
behavioral expectations is integral to creating a positive school-wide and classroom culture. When
adults in the building hold differing expectations or when consequences are implemented
inconsistently that culture is eroded.

As such, it is imperative that every adult in the building completely buy into the school’s system of
positive and negative consequences. Regardless of intent or reason, if a student exhibits behavior
worthy of a negative consequence, one must be consistently implemented.

At ACE, three primary consequences issued by teachers exist to provide students with feedback on
their behavioral choices. These include Demerits, Level Il Detentions, and Referrals to the Dean of
Students’ Office. The Behavior Intervention Ladder outlines when each of these consequences would
be issued. Please note that students will earn a detention when they receive four (4) Demerits in an
academic day, or for an egregious offense.

When issuing consequences, keep the following guiding principles in mind:

Redirection—A redirection should be provided in two specific instances.
e Aredirection may be given to a class or group of students if a behavioral expectation was not
clearly set or hen it is unclear to the teacher which specific student exhibited a misbehavior.
Examples of this might include the following:

o During a class activity the teacher failed to provide the students with clear, WTD directions
for how to participate appropriately during a game. As a result a group of students are
shouting out the answers to a question in class. The teacher hears this and redirects students
by saying, “Class, | will take answers from students who raise their hands.” Unchecked
students might assume the action is acceptable. However, assigning a consequence which is
too severe (a Level Il detention or referral) would confuse the child and not make the
connection between their actions and the consequence.

o Ateacherisina class and hears a low murmur. The teacher stops instruction and uses wait
time to show displeasure with the unacceptable nature of the behavior. Teachers should be
especially wary of negative narration (in this instance “That better not be murmuring | hear,
otherwise someone is going to get a Demerit”) as best practice informs us that such ambiguity
without source-specific consequence leads to an exacerbation of the problem.
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e The other instance in which a redirection would be appropriate is when the teacher notices
general slippage related to posture or tracking. If a student (or group of students) exhibits
slight slippage the teacher may proactively issue a redirection to prevent more severe issues
with tracking and posture. The teacher would say, “Posture Check!” This will serve as a
redirection to the entire class. Another example of this might be that a teacher observes a
student with posture that is perceived as being disengaged. The teacher may silently redirect
that one student. If the student’s posture is not corrected, then he or she will be issued a
Demerit.

ACE will not tolerate disruption of academic time. To this end, we have increased consistency and
clarity of expectations. We have clearly defined positive and negative consequences. We designed
ways to increase student investment and family involvement. There are times, however, when the
sanctity of the classroom and learning environment must be preserved, and with this sense of
urgency in mind, we have designed a list of Behavioral Consequences that, when appropriately and
effectively used, will increase the level of rigor and joy to help us all achieve our mission.

These aforementioned consequences at ACE are as follows:

Level | Infractions—Level one infractions, or “Demerits,” should be the most commonly issued
negative consequence which students receive.

e A Demerit is a non-personal, non-threatening reminder, issued by the teacher, so that a
student can quickly correct their behavior and get on the right track. Demerits in and of
themselves are not consequences (as students must earn 4 Demerits a day to be placed in
detention for that day) but they should be taken seriously by both teachers and students.

® Demerits are issued in a verbal or nonverbal form, and in a public or private manner. Teachers
should not “give” Demerits to students but rather tell students when they have “earned”
Demerits.

e Many times, it’s also best practice to offer students a way to fix their behavior after the
Demerit is issued. For a current list of Level | infractions, please consult the Behavior
Intervention Ladder.

Cultural Norms: Timely Tracking of Merits and Demerits

In order to carry out this system successfully, we cannot lose track of any Merit or Demerit.
When a staff member issues a Demerit or Merit, s/he should record it into the Kickboard
system.
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Teachers are advised to avoid allowing students from recording or entering Merits or Demerits as this
can be seen as shifting the authority away from the teacher and could have a potentially negative
impact on class culture and intrapersonal relationships.

The nature of the same-day detention procedure necessitates teachers entering Demerits, as earned, as
soon as is reasonably and instructionally possible to ensure detention can be served as earned. This
information will be incorporated into the creation of detention lists, phone calls (for High School’s after
school detention), and parental accountability. Additionally, teachers are encouraged to enter all Merits
prior to leaving campus at the conclusion of each academic day for Individual RPG Report accuracy
(printed either Thursday or Friday, depending on the school).

Level Il Infractions—Level Il infractions are any form of low level disrespect towards another student
or adult.

When a student commits a Level Il infraction, they are to be noted in the Kickboard system and
receive an Automatic Detention. Please be as specific as possible in the “note” section, so Dean of
Students (DOS) may proceed. The student is to remain in class. The DOS will monitor the system while
making rounds and will call students out for individual conversations and consequences as necessary.
For a current list of Level Il infractions, please consult the Behavior Intervention Ladder.

Cultural Norms: Detention Logistics

On Mondays-Fridays, detention is served afterschool between 4:00-4:30pm (High School) or during
lunch (Middle Schools), the day the detention is earned. For Middle Schools, if detention is earned after
lunch, students will serve detention the following day.

Student Notification (High School): If a student is required to stay for detention, he/she will be
notified by his/her Homeroom teacher during Tutorial. At 4:00pm, when school ends, Tutorial
teacher will walk students over to Detention Room.

Family Notification (High School): The school will contact the family via a One Call by 2:30 pm on the
day the detention is to be served. If a student receives a Level |l referral after the One Call is made
(during 6th period), or receives 4 Demerits after the One Call is made, teacher must send student to
the DOS office to contact their family.

Level lll Infractions—At ACE, learning time is sacred. All staff members must consistently

communicate to students that staying in class, being actively engaged, and learning are vital elements
to ensure they have a successful future.

In keeping with this, any serious disruptions to class will result in a student being referred to the
Dean of Students’ Office, and categorized as a Level Il infraction. Any incidents of disregard or
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disrespect towards an adult or student, including but not limited to infractions committed during

instructional time, earn a Referral.

When a student commits a Level lll infraction, they are to be noted in the Kickboard system and
immediately sent out with a pass to the Dean of Students’ Office. Please be as specific as possible in
the “note” section, so Dean of Students (DOS) may proceed. Consult the Behavior Intervention
Ladder for more specific information regarding Level Il infractions.

Level Il Infractions

Level Il Infractions

1. The student earns a Level Il consequence

details so the DOS can proceed

2. The teacher immediately
messages catching the action,
its inherent disrespect, and
messages Detention

3. The students stays in the classroom
and is encouraged to fix their
behavior

4. Teacher is required to call home
(same day) to inform parents of
the situation

5. Teacher will log details of phone
call in Kickboard under “phone
call” option

6. Itis recommended that the DOS
have an individual conversation /
check in with the student during
rounds, as appropriate

IM

and teacher notes incident in Kickboard with

The student earns a Level I
consequence and teacher notes
incident in Kickboard with details

so the DOS can proceed

Student is sent with a pass to DOS office
Student fills out a Behavior
Reflection Form (BRF) while they
wait for DOS

Upon successful completion of BRF,
student has a check-in with DOS
outlining detention expectations for
that afternoon and verifying
awareness of next steps in Behavioral
Consequence Ladder

If student is in violation or unable to
complete any of the above steps
satisfactorily, student repeats steps 3
and 4

DOS is required to call home (same
day) to inform parents of the
situation/detention

Level IV Infractions—A Level IV Infraction is any incident that is considered as an example of

Gross Disregard and Disrespect.

All students who commit infractions of a serious nature should be immediately referred to the Dean

of Students’ Office using the same process outlined in Level lll. All students who commit violations

of our Code of Conduct on a Level IV Infraction will be asked to leave school grounds with a

parent/guardian and will return the following day to attend a day of In School Suspension (ISS).

Upon their scheduled return to ACE, a parent meeting may be required at the discretion of ACE

personnel. The remittance of offending student to the general school community is contingent
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upon their ability to meet all expectations while in In School Suspension (ISS). Please consult the
Behavior Intervention Ladder for more specific information regarding Level IV infractions

In School Suspension (ISS):

In School Suspension (ISS) is a means of administrating and fostering greater accountability in our
students. It takes the form of what would have once been Out of School Suspension and, instead of
removing the student from school and hoping that their actions will change, seeks to remediate and
influence a positive behavior shift through a series of intensive reflections. This, in turn, will allow
the student to meditate on the impact of their choices, receive greater counseling support, and
fostering personal change; all while being held accountable and not falling significantly behind in
their academics.

Level V Infractions—A Level V infraction is an action of Offensive, Immoral or Insensitive nature.

All students who commit infractions of a serious nature should be immediately referred to the
Dean of Students’ Office using the same process outlined in Level Ill. All students who commit
violations of our Code of Conduct on a Level V Infraction will be asked to leave school grounds and
will serve at least one day of Out of School Suspension. Upon their scheduled return to ACE, a
parent meeting is required with ACE personnel. Upon successful remittance, the student will
spend the returning day in In School Suspension (ISS). Furthermore, the remittance of offending
student to the general school community is contingent upon their ability to meet all expectations
while in In School Suspension (ISS). Please consult the Behavior Intervention Ladder for more
specific information regarding Level V infractions.

Level VI Infractions—A Level VI Infraction is an action of lllegal or lllicit Nature.

All students who commit infractions of a serious nature should be immediately referred to the Dean of
Students’ Office, and may or may not be referred to Child and Protective Services, the San Jose Police
Department, or an additional regulatory agency. All students who commit violations of our Code of
Conduct on a Level VI Infraction will be asked to leave school grounds immediately. Student and their
parent or guardian will be required to attend an expulsion hearing regarding the nature of their crime
and ability to successfully and safely return to the ACE campus. In the case that expulsion papers are
given, student is not to return to ACE grounds under any circumstance and may face legal ramifications
if said policy is violated. In the cases of successful remittance, the student will spend at least one
returning day at In School Suspension (ISS). Furthermore, the remittance of offending student to the
general school community is contingent upon their ability to meet all expectations while in In School
Suspension. Please consult the Behavior Intervention Ladder for more specific information regarding
Level VI infractions
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Level I-VI Infractions for Special Education— Appropriate adjustments have been made and will
continue to be made on a case-by-case basis regarding students who receive documented support
services. These adjustments are as follows:

e Demerits and Merits will follow the same stipulations set aside for all other ACE students.

e Level ll infractions and the accompanying detention for IEP designees will be served the day
of the offense. For more information, please consult the Dean of Students.

e Level lll and level IV infractions are based and adjusted on a sliding scale that is solely
dependent on students identified accommodations and IEP designation. For more
information, please consult the Dean of Students.

e Level Vand Vlinfractions will be adjusted in accordance with California State laws and will
follow the same stipulations set aside for all other ACE students.

Specific Information Regarding Bullying:

ACE Charter Schools have a Zero “0” Tolerance policy for acts constituted as bullying under CA
state law.

Offenders will receive just and appropriate consequences as outlined in ACE Charter School’s
Behavior Intervention Ladder. Please see Levels IV-VI for more details involving consequences per
bullying offense. We are committed to providing an academic environment that is safe, respectful,
fun, and inclusive of all individuals, regardless of: ethnicity, race, faith, gender, sexual orientation, or
physical and mental capacity.
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Implementing the Student Engagement System: The Art of the Consequence

As stated previously, the student engagement system is a tool that teachers use to help them build a
culture of optimism. Confidence catalysts, however, always remember that it takes immense skill to
implement such a system in a way that develops and strengthens the school’s culture instead of harming
it. These teachers have mastered the skill of giving merits, demerits, redirections, and other infractions
in a manner that allows them to retain positive relationships with their students. In this section we will
provide a combined overview of effective practices to deliver consequences. THe following information
is a combination of the Teach Llke a Champion strategy “Art of the Consequence” as well as a similar
body of work around implementing effective consequences that has been created by MATCH Teacher
Residency, an exceptional teacher training program located in Boston, MA.
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100%, Technique 55, Art of the Consequence (pp. 406-412)

Ensure that consequences, when needed, are more effective by making them quick, incremental,
consistent, and depersonalized. It also helps to make a bounce-back statement, showing students that
they can quickly get back in the game.

Technique Overview:

Lemov reminds us that consequences can be tricky. While consequences are intended to provide
students with a reminder of how they are exceeding expectations (merits) or reminders to get back on
track (demerits) if they aren’t implemented in the appropriate manner they can ruin trust between a
teacher and student and can degrade the culture of the classroom and school.
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Lemov provides us with 4 principles of giving effective consequences:

behaviors are diminished dramatically
when a student knows that they will
receive a consequence for that behavior
100% of the time. This concept is knows as
celerity and it’s a powerful lever in
behavior modification.

students after they
have already
misbehaved multiple
times and have
pushed your buttons

Overview Instead of.... Try...

Quick Provide a consequence to students right “Gentlemen, please “Gentlemen, | need
away as it is earned. Providing a see me after school you to enter the
consequence quickly allows for the teacher | today.” classroom walking,
to help shape student behavior instead of not running. Please
only being a consequence. enter again, the

right way.”

Incremental Doug McCurry, the co-founder of Issuing a detention or | Utilizing a system
Achievement First (an incredibly high suspension when a where a student
performing charter organization on the student shouts outin | needs to earn
East Coast) reminds us to “save our class multiple demerits
nuclear bombs for nuclear moments.” He before earning a
advises that you develop a system of detention
consequences that build on one another in
severity in logical manner. If teachers use
severe consequences for minor
misbehaviors, teachers will often hesitate
to implement the consequence or will
implement and harm the trust the teacher
has with the student. The SES system at
ACE is designed with this in mind.

Demerits along have little meaningful
repercussions for students--as such,
teachers should feel confident using them
frequently to help students get back on
track.
Consistent Consistency brings predictability. Negative | Issuing demerits to Issue the demerits

early and with
consistency--at the
first sign they have
been earned

Depersonalized

When a student does something to earn a
consequence, judge the action not the
person. Avoid overly public displays of
praise or correction.

Yelling to the whole
class, “Jesse, you are
so disorganized to
forget your book.

Approach Jesse,
whisper in her ear,
“I know you'll
remember your
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That’s a demerit.”

book next time. Go
grab it from the
shelf while | record
your demerit.”

The Lemov principles provide teachers with a good framework to use when thinking about how and

when they should deliver consequences. The team at the MATCH Teacher Residency provides us with a

technical framework that effective teachers can use to ensure that the deliver of consequences (both

positive and corrective) are done in a way that builds the class culture of optimism.

When issuing consequences, master the following technical skills:

S Square Up Face the student and make eye contact.
F Firm Speak with calm certainty.

E Economic. Say the least words necessary.

N Neutral No emotional charge in tone or face.

What it Looks Like in Action:
e http://my.teachlikeachampion.com/book/18 (Clip 65)

® http://my.teachlikeachampion.com/book/18 (Clip 66)
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Celebrate Growth, Risk Taking, and Achievement

The Student Engagement System at ACE is designed as a vital structure to help build our culture of
optimism at ACE. Within the SES are structures that allow schools to celebrate student growth, risk
taking and achievement. Namely, these are the merit system, the RPG reflection and class challenge,
and the RPG score and report.

In addition to these structures all ACE schools must proactively plan to provide students to participate in
celebrations at school. Some of these opportunities for celebration are tied to student growth, risk
taking, and achievement and others are tied to ACE school values. It’s also important that schools also
carve out time for fun that has nothing to do with academic growth and achievement. We must always
remember that our students are kids and that kids like to have fun. We owe it to them to cultivate a
school environment that fosters fun and good times for all of our students.

Each ACE school will develop a year-long culture calendar that will be used to track school-wide joy
events over the course of the year. Schools should consider the following suggestions as they create
their culture calendar:

Culture Calendar Suggestions:

e Aim to have at least 4-8 structured joy events a month. These can be small or routine joy events
(launch and advisory class, school picture day, etc.) but should also include at least a few joy
events that are not part of the regular school calendar.

e School leaders should develop their calendars in collaboration with their leadership teams and
teachers. Having their voice in the development will build investment and will allow other
members of the school community to participate in running joy events.

e Schools should consider using the framework in the table below to ensure that a variety of joy
events are held. This ensures that all students at the school (regardless of their relative areas of
strength and struggle) are provided with opportunities to participate in joy events.

e One the calendar of activities is established, it’s best practice to build in a place on the calendar
to tag who will lead the event (from design to execution). This will allows for joy events to be
held consistently over the year and will prevent any one staff member from being overly
burdened with coordinating events.

e Many (but not all) joy events should have some relation to school values and should provide an
opportunity for students to reflect on that connection.

® Encourage staff to plan most events in a simple and affordable manner. One or two big events a
year is great, but others should be events that can be planned easily given the hectic schedule of
a busy school year.
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Types of Joy Events

Type Rationale

Examples

Earned, Because you do the
Expected things we value.

After each report card, students on honor roll or with
most improvement get a pizza party.

At the end of each week, students with an ASPIRE score
of 90 or above get a golden bracelet

At the end of each week, students with an ASPIRE score
of over 70 earn Enrichment (those who don’t attend Friday
extension)

Each afternoon, the classroom that earned the most
ASPIRE points in class get a shout out during afternoon
announcements. Each week, highest scoring class earns 15
minutes extra of recess in the gym.

Earned, Because you do the
Unexpected things we value,
even when no one is

Surprise meet and greet for 7" grade students who
showed the most improvement on an interim assessment
Surprise lunch with principal for students who

Unexpected

looking unexpectedly showed leadership during a school emergency
Tickets to baseball game for 2 students who showed
the school values in an incredible way outside of school

Unearned, Because school School picture day
Expected should be fun Academic field trips once a quarter

Annual family potluck

Annual school dance
Unearned, Just because Surprise ice cream treat for everyone on a Friday

afternoon
Free, fancy pencils for all students on a Tuesday
Extended recess at the park (surprise)
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Sample Monthly Culture Calendar

February—Perseverance

Setting and Achieving Our Goals, Even When it Is Difficult

Enrichment/
Extension

Su M Tu w Th F Sa
1
2 3 4 5 6 7 8
*6" Grade | *7"" Grade | *8" Grade | ASPIRE
Community | Community | Community [ Lesson lead
Circle Circle Circle by LT;
ASPIRE
Block
Enrichment/
Extension
9 10 11 12 13 14 15
Munchkin **Grade ASPIRE
Monday Level Meet | Lesson lead
Unearned & Greetin by LT;
and the gym ASPIRE
Expected Unearned Block
and
Unexpected | Enrichment/
Extension
16 17 18 19 20 21 22
Ice Pops
Earned and ASPIRE
Unexpected Lesson Lead
by LT;
ASPIRE
Block
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23

24

25

26

27
***persever
ance Party.
Earned and
Expected

28
ASPIRE
Lesson Lead
by LT;
ASPIRE
Block

Enrichment/
Extension

29

30

**Students will participate in a host of ice breaker games in the gymnasium that require them to
interact with new students and reconnect with old friends.
***perseverance Party: students with the highest Perseverance merits will get a chance to attend a

super sophisticated soiree in the gymnasium. Hor dourves will be served by butlers (the teachers will

dress up as butlers).
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College Ready Confidence at ACE Charter Schools

At ACE Charter Schools, we believe that all students can achieve at high levels. We also believe that high
achievement is a fundamental right as a student, and that achievement is critical on the road to college
and future success. We know that it is our primary responsibility to ensure that our students have the
skills, knowledge, and understanding necessary to succeed on the path to college and achieve their full

potential. In order to fulfill our mission, we must set big goals and hold ourselves accountable for these
goals.

College Ready Confidence and the ACE Cascade

First, we commit to delivering rigorous curriculum. Second, we ensure students grow rapidly. And
thirdly, students will achieve proficiency. These goals are outlined in more detail by the Cascade
(below), and set the network’s goals around overall growth and achievement.

STRATEGY 2: Build Students’ College-Ready Confidence

ACE’s academic program provides students with the tools to acquire the knowledge and skills necessary to confidently choose and
complete a four-year college.

Objectives Specific Metrics

Teachers deliver rigorous, = Each school demonstrates proficiency on College-Ready Confidence instructional rubric by year-
standards-based instruction based end

on thoughtful planning and use of

data.

Previously low-achieving students | = 85% of students and subgroups achieve 1.5 years growth on NWEA math and reading [MS]

make expected rapid academic = 85% of students and subgroups meet growth target on ACT [HS]
growth
Students prepare for college by = % Proficient for Year 3 and Year 4 students on CCSS-based assessments equal to average %

attaining proficiency in
challenging, standards-based
course work

Proficient for non-low SES students in CA (MS)

% Proficient for Year 2 students on CCSS-based assessments equal to average 75% of %
Proficient for non-low SES students in CA (MS)

= % Proficient for Year 1 students on CCSS-based assessments equal to average 50% of %
Proficient for non-low SES students in CA (MS)

= 90% of high school students eligible for UC/CSU or on track

= 30% of Year 1 students score proficient or high (Level 3 proficient) or move up one level on 4-
point writing rubric.

= 50% of Year 2 students score proficient or high (Level 3 proficient) or move up one level on 4-
point writing rubric.

= 75% of students in Years 3 and beyon