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AFFIRMATIONS AND ASSURANCES 
 

Sunrise Middle School (“Sunrise” or the “Charter School”) will follow any and all 
federal, state, and local laws and regulations that apply to the Charter School, including 
but not limited to:  
 

• The Charter School shall meet all statewide standards and conduct the student 
assessments required, pursuant to Education Code Section 60605, and any other 
statewide standards authorized in statute, or student assessments applicable to 
students in non-charter public schools. [Ref. Education Code Section 47605(c)(1)] 

 
• The Charter School shall be deemed the exclusive public school employer of the 

employees of Sunrise Middle School for purposes of the Educational Employment 
Relations Act.  [Ref. Education Code Section 47605(b)(5)(O)] 

 
• The Charter School shall be non-sectarian in its programs, admissions policies, 

employment practices, and all other operations. [Ref. Education Code Section 
47605(d)(1)] 

 
• The Charter School shall not charge tuition. [Ref. Education Code Section 

47605(d)(1)] 
 
• The Charter School shall admit all students who wish to attend the Charter 

School, and who submit a timely application; unless the Charter School receives a 
greater number of applications than there are spaces for students, in which case 
each application will be given equal chance of admission through a public random 
drawing process. Except as required by Education Code Section 47605(d)(2), 
admission to the Charter School shall not be determined according to the place of 
residence of the student or his or her parents within the State. Preference in the 
public random drawing shall be given as required by Education Code Section 
47605(d)(2)(B). In the event of a drawing, the chartering authority shall make 
reasonable efforts to accommodate the growth of the Charter School in 
accordance with Education Code Section 47605(d)(2)(C). [Ref. Education Code 
Section 47605(d)(2)(A)-(C)] 

 
• The Charter School shall not discriminate on the basis of the characteristics listed 

in Education Code Section 220 (actual or perceived disability, gender, gender 
identity, gender expression, nationality, race or ethnicity, religion, sexual 
orientation, or any other characteristic that is contained in the definition of hate 
crimes set forth in Section 422.55 of the Penal Code or association with an 
individual who has any of the aforementioned characteristics). [Ref. Education 
Code Section 47605(d)(1)]  

 
• The Charter School shall adhere to all provisions of federal law related to students 

with disabilities including, but not limited to, Section 504 of the Rehabilitation 
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Act of 1973, Title II of the Americans with Disabilities Act of 1990 and the 
Individuals with Disabilities in Education Improvement Act of 2004.  

 
• The Charter School shall meet all requirements for employment set forth in 

applicable provisions of law, including, but not limited to credentials, as 
necessary. [Ref. Title 5 California Code of Regulations Section 
11967.5.1(f)(5)(C)]  

 
• The Charter School shall ensure that teachers in the Charter School hold a 

Commission on Teacher Credentialing certificate, permit, or other document 
equivalent to that which a teacher in other public schools is required to hold. As 
allowed by statute, flexibility will be given to noncore, noncollege preparatory 
teachers. [Ref. California Education Code Section 47605(l)] 

 
• The Charter School shall at all times maintain all necessary and appropriate 

insurance coverage.  
 
• The Charter School shall, for each fiscal year, offer at a minimum, the number of 

minutes of instruction per grade level as required by Education Code Section 
47612.5(a)(1)(A)-(D). 

 
• If a pupil is expelled or leaves the Charter School without graduating or 

completing the school year for any reason, the Charter School shall notify the 
superintendent of the school district of the pupil’s last known address within 30 
days, and shall, upon request, provide that school district with a copy of the 
cumulative record of the pupil, including a transcript of grades or report card and 
health information. [Ref. Education Code Section 47605(d)(3)] 

 
• The Charter School shall maintain accurate and contemporaneous written records 

that document all pupil attendance and make these records available for audit and 
inspection. [Ref. Education Code Section 47612.5(a)] 

 
• The Charter School shall, on a regular basis, consult with its parents and teachers 

regarding the Charter School's education programs. [Ref. Education Code Section 
47605(c)] 

 
• The Charter School shall comply with any jurisdictional limitations to locations of 

its facilities. [Ref. Education Code Sections 47605 and 47605.1] 
 
• The Charter School shall comply with all laws establishing the minimum and 

maximum age for public school enrollment. [Ref. Education Code Sections 
47612(b), 47610] 

 
• The Charter School shall comply with all applicable portions of the Elementary 

and Secondary Education Act.  
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• The Charter School shall comply with the Public Records Act.  
 
• The Charter School shall comply with the Family Educational Rights and Privacy 

Act. 
 
• The Charter School shall comply with the Ralph M. Brown Act. 

 
• The Charter School shall meet or exceed the legally required minimum number of 

school days. [Ref. Title 5 California Code of Regulations Section 11960] 
 
 

CHARTER SCHOOL INTENT AND CHARTER REQUIREMENTS 
 

The Charter Schools Act, California Education Code Section 47600, et seq., requires each 
charter school to have a charter that describes how the charter school complies with the 
sixteen required elements.    
 
The California Legislature, in enacting the Charter Schools Act of 1992, sought to 
provide opportunities for teachers, parents, students, and community members to 
establish and maintain schools that operate independently from the existing school 
districts, as a method to ensure the following: 
 

• Improve student learning. 
• Increase learning opportunities for all students, with special emphasis on 

expanded learning experiences for students who are identified as low achieving. 
• Encourage the use of different, innovative teaching methods. 
• Create new professional opportunities for teachers. 
• Provide students and their parents with expanded choices in the types of 

educational opportunities available to them within the public school system. 
• Hold the schools established under this part accountable for meeting measurable 

student outcomes, and provide the schools with a method to change from rule-
based to performance-based accountability systems. 

• Provide vigorous competition within the public school system to stimulate 
continued improvements in all public schools. 

 
The following sections of the charter explain how Sunrise Middle School fulfills the 
requirements of this section of California law. 
 
INTRODUCTION 
 
History and Purpose 
 
Sunrise Middle School was founded by a group of like-minded individuals who wanted 
to create a model middle school for students who are seeking a small nurturing 
environment that focuses on the whole child.  Many youth get all the support they need 
from their home and extended family and may thrive in a traditional 1,000-student middle 
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school. But for others whose parents may be working long hours, who may be below 
poverty level, who may be living in a neighborhood affected by gangs, and who may 
seldom get out of that neighborhood, the chances for fulfilling their dreams and living a 
life with security, abundance and promise are seriously diminished. It is these youth we 
are aiming to support.  
 
In addition to recruiting students to enter the charter school as sixth graders, we also take 
referrals from San Jose Unified School District (“SJUSD” or the “District”) for students 
who might benefit from such an environment. We have received some referrals, and 
those students for the most part have prospered.  Referrals, however, include sixth, 
seventh, and eighth graders.  This means that the time Sunrise has to influence these 
students may be as short as one year.  As our experience grows, we realize that the 
Sunrise environment has its largest positive effects on the students who have been here 
the longest.  We have seen the greatest behavioral improvement among those students 
who have been here since the sixth grade.  They more readily adopt the culture of the 
school and work comfortably and supportively within its value system. 
 
We also have learned that the mere location of our school has put us in the perfect 
position to serve the youth we intended to serve. To further ensure that we stay true to our 
mission, we have purposely recruited students from the low-income apartment buildings 
and trailer parks surrounding our school and at the weekly food giveaways at and near 
our school. An additional benefit of this location has been that many of our families do 
not have cars and had difficulty transporting their students to the nearest middle schools, 
especially those where bus service was not available. Many students initially came here 
simply because they did not want to walk three miles each way to school. We believe, 
based on surveys, conversations and observations, they and their families now like it here 
and would choose Sunrise even if transportation were not an issue. Some of our students 
have parents in prison; some have family members who use drugs or alcohol; and some 
come from regular families not hurt by substance abuse or incarceration. The families do 
have one characteristic in common however.  The common characteristic is poverty. 
According to our most recent data, eighty percent of our families live below the federal 
poverty level ($23,050 annual income for a family of four). Unfortunately, children 
raised in that extreme poverty often grow up with feelings of despair and hopelessness, 
and it becomes difficult for them to see college and good wages in their future. 
 
That is where Sunrise comes in. We are making it our job to motivate these youth to 
renew their faith that they can reach dreams   that may have dimmed around fourth or 
fifth grade.  We strive to help our children work toward achieving their dreams – even if 
these dreams are not bolstered at home, even if their parents do not  want to volunteer at 
their school or check their homework, and even if there was nothing for them to eat for 
breakfast.  When we started Sunrise, we envisioned taking students whose motivation 
was at its lowest ebb due to economic struggle at home and prior failure at school and 
motivate those students, give them hope, help them to experience success as well as 
insight into possibilities, and, with renewed hope, to thrive intellectually, socially, and 
personally.  We work every day to implement that vision.   
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We have enjoyed early success, and we are actively figuring out how to continually 
improve on that success.  Here are examples of the changes we see that are indicative of 
success. During fall break this year, one third of our eighth grade students voluntarily 
came to school each afternoon to work on their algebra. None of our eighth graders were 
willing to do that the first year we opened. We did not have a student council the first 
year. The second year the student council was largely inactive. But this year our twelve 
class representatives are meeting weekly during their lunch period to organize Halloween 
activities, focus on anti-bullying, advise the staff, etc. We held our first Career Day last 
year and are following with monthly events to demonstrate to students the opportunities 
that surround them. Last summer four young Latinos preparing to be the first in the 
family to enter a four-year university worked at our summer math camp. Half of our 
students voluntarily chose to come to summer camp every morning for five weeks. They 
were inspired by their near peers. Now, every day half of our youth voluntarily come to 
our after school program where they get homework help, enrichment activities and sports, 
and the program has a waiting list. It takes time to build a culture of mutual regard, self-
esteem, and joy in accomplishment, but we are doing it.  
 
When we set out to build this school we stated our philosophy in our promotional 
leaflets: “School should be a place where youth want to come each day, excited to learn 
about life and themselves.” Now we can look out the window and see the students 
playing here, in their free time, after getting algebra support, or not wanting to leave the 
after school program even though it is  6 p.m. and getting dark. We believe they like it 
here. 
 
We also think they like being pushed to do their best, even though they sometimes 
complain. More and more, our teachers are buying into the philosophy that we will not 
accept failure. More teachers are voluntarily staying after class to make sure their 
students complete their work, and we have also hired instructional aides to assist students 
with their missed math or English assignments – either during lunch, during the elective 
period, or after school. “You’re going to do it and you’re going to like it,” we told one of 
our eighth grade classes when they agreed to give up one of their two electives for more 
algebra support. Now half of these students are asking to give up the other elective class, 
they so badly want to pass algebra. We just need to find a teacher for them.  
 
An unexpected but welcome inspiration for our students has been Miguel “Sonic” 
Vivaldo, the soft-spoken but fiercely determined eighth grader who in late August made 
national headlines by being the youngest in the country, and probably the world, to run 
100 miles in less than twenty-four hours. With painful shyness, he later told his 
classmates at a school-wide assembly, “If you decide to do something, you should never 
give up on that goal.” Miguel’s message is the Sunrise message, and we will  make sure 
that message inspires our students for years to come. 
 
We have focused some here on the less academic side of education because that side too 
often is forgotten in the mad scramble for higher test scores. We maintain that youth, no 
matter how hard they might have been pushed in middle school, will have a difficult time 
sustaining that effort in high school and college if they have not examined their 
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underlying motives to succeed and if their social/emotional needs have not been met. To 
this end, we have taken a six-prong approach to bolstering our learning community: 
 

1. Continually strengthening our academic program – this past year, through the 
addition of Scantron computer adaptive diagnostic testing to guide instruction in 
math and English, the hiring of a part-time educational director, the hiring of part-
time instructional aides who double as inspiring near-peers, and the addition of a 
summer math program. 

2. Maintaining a small school atmosphere with small class size – teachers have the 
time to get to know their students and to show them they care about them. 

3. Offering a strong counseling program that assists the students most in need – a 
therapist from Alum Rock Counseling Center comes to our school one and a half 
days a week. We have three counselor interns from San Jose State University who 
are here a total of four days a week. The charter school’s director also is a 
certified school counselor, and makes student referrals and oversees three 
counseling groups. 

4. Offering daily meditation – the incoming sixth graders sometimes struggle with 
this, but most students eventually get to like this period and miss it on the days 
when we cannot have meditation because the FELC multipurpose room is 
unavailable. We believe the daily meditation is a huge factor in the dramatic drop 
in fights among our sixth graders, as the year progresses and in the rarity of fights 
among seventh and eighth graders.  The meditation period is also a time for 
introspection, an activity that allows students to reflect on, integrate, and grow 
from the events of their daily lives.  

5. Expanding the horizons of our youth – we do this by taking them out of their 
neighborhood, to universities, museums, places in nature, etc. We also like to 
bring professionals and other inspiring speakers to our school. This year we also 
joined with the National Hispanic University Foundation and the Latino College 
Preparatory Academy to begin a small music program. 

6. Offering a strong sports program – This builds confidence in youth and provides a 
healthy outlet for releasing stress, frustration, or anger. Our boys and girls 
participate in basketball, football and soccer through the All Stars League, 
recently renamed Thinking Together. In addition, a number of our youth are 
affiliated with the California 500 Mile American Indian Spiritual Marathon, and 
many of our outdoor trips involve hiking, swimming, etc. 

 
We now have 149 students, slightly more than the 138 student target set in our original 
charter for student body size by year three.   We have a broad base of support from 
interested community members.  They believe in our mission and help us succeed in 
fulfilling it.  One indication of that support is that we have received three grants from 
philanthropic groups based in San Jose.  Two support our efforts to improve mathematics 
achievement and one supports our program to expand the horizons of our youth.  
 
After two and a half years of putting our charter into operation, it is fair to say that our 
original vision appears to have had merit.  Most of those students who are in the middle 
of their third year at Sunrise—our first cohort to have had the full Sunrise experience-- 
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have grown measurably academically, in terms of their positive understanding of their 
own capabilities, and in terms of their ability to see their learning in a much more 
inclusive context than had been the case when they entered Sunrise.  Moreover, the 
school itself is developing along the trajectory that was envisioned.  Grants, volunteers, 
part-time employees, cooperative reflection and action on strengths and weaknesses by 
staff members, and partnerships with other educational institutions have helped us grow 
our program in line with the plan detailed in our charter.  
 
Faithfulness to Charter 
 
Sunrise Middle School has been faithful to its Charter, having found the educational 
philosophy outlined therein and the practices that flow from the philosophy to have 
served the students well during the school’s first two years of operation. As reflected in 
the charter, the administration and governing board members of the school have a very 
clear vision of the two distinguishing features of the school they are building: 
 

1. The charter school must be a quality school with a holistic and investigative 
approach to education. 

2. The charter school must serve an underserved, at-risk population. 
 
Implementation of holistic, investigative approach to instruction:  Sunrise has stayed 
true to its mission to provide education that is holistic, meaningful and stimulating, while 
also experiential, investigative, and relevant to the students’ lives.  The charter school 
founders envisioned three main elements: an academic component that gravitates around 
experiential learning, a “second home” structure that facilitates social development, and 
daily meditation and quiet reflective time that facilitate personal growth by giving 
dedicated time for students to integrate their experiences into their self-understanding. 
 
The familial environment and daily meditation have become school hallmarks that are 
clearly meaningful and important to the students.  As if it were their home, the students 
enjoy “hanging around” the school.  We have capitalized on that high level of comfort by 
extending the school day until 6:00 P.M. and offering a host of electives, tutoring, and 
homework help options to the students.  Underscoring the school’s familial quality, 
students and staff play together, eat together and go on trips together. We also meditate 
together.  We have found that incoming sixth graders initially have a hard time with 
meditation.  It is a unique experience for them.  In nearly all cases, however, students 
come to like and want the meditation period.  They quickly realize that this period of 
introspection helps them to remain calm and centered through the school day and beyond.  
 
Sunrise teachers use the investigative pedagogical approach to make learning as relevant 
as possible to our students’ lives. Here are examples.  When the fires were raging at 
Yosemite, the math teacher kept track with her students of the percentage of forest that 
had been burned, and the day-to-day change in the percentage of the fire that was 
contained. English students look to contemporary song to learn about alliteration and 
rhyme. Eighth grade history students learned the far-reaching effects of a government 
shutdown when they realized that, had the shutdown not ended, they would have been 
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prevented from seeing Alcatraz Prison first-hand. Science students continue to conduct 
experiments on a weekly basis through the Cambridge Physics Outlet (CPO) Science 
program. We have departed from the experiential emphasis to a degree in mathematics 
because we have not yet achieved the improvement in that area that we seek.  To the 
hands-on aspect of mathematics we have added more drill in both paper and pencil form 
and using laptops and iPads.  Our early indication is that this addition is proving useful in 
helping students master mathematics skills. 
 
Maintenance of service to underserved, at-risk population:  Sunrise also continues to 
serve an at-risk, underserved population. Eighty percent of our families are living below 
the federal poverty level – a percentage that is much higher than at any other school, 
public, private or charter, in San Jose. Reflecting the national figures for impoverished 
students, our students generally come to our school between one and four years behind 
grade level in English and math. The average reading level for our incoming sixth graders 
this year was grade four, month one. 
 
Although we have not received the number of District referrals we anticipated, we have 
been able to maintain an underserved, at risk population by focusing our recruitment 
efforts at the low-income apartments and food giveaways near our school.  
 
Generally speaking, the students who have been referred by the District have been 
successful at our school.  That is particularly the case when the referred students are able 
to enter Sunrise in the sixth rather than the seventh or eighth grade.  The school simply 
has more time to work with students who are at the school for three years than it does 
with students who are at the school for only one or two years.   
 
After this charter renewal is complete, we hope to collaborate with the district to put in 
place a formal referral process that can result in benefits for the district and for the 
students who are referred. We have examined the statistics on students attending the 
elementary schools in the district.  The schools with the most students whose 
characteristics would make them good candidates for the instructional methods of Sunrise 
are Horace Mann, Empire Gardens, Anne Darling, and Grant Elementary.  We believe 
there are many students from these schools who would thrive in a small, nurturing middle 
school environment with an emphasis on experiential learning and programs for social 
and personal as well as intellectual development. 
 
Use of All Measurable Outcomes Provided in Original Charter 
 
A later section of this charter contains a thorough discussion of the student performance 
measures employed at Sunrise and of the student outcomes indicated by those measures.  
The measures outlined in the original charter have been used.  In addition, we are using 
Global Scholar/Scantron’s computer adaptive assessment instrument EdPerformance to 
obtain detailed information about each student’s strengths and weaknesses in 
mathematics and English language arts as a means to personalize instruction in those 
areas.  Please read further, in the section on measureable outcomes, for a discussion of 
measures and an overview of outcomes indicated by those measures.  The primary focus 
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of that section is on academic outcomes though there is some discussion of behavioral 
outcomes that are part of our measurement program, given the personal and social 
development aspects of our holistic approach to education.  To the information provided 
in the measurable outcomes section regarding measurements and outcomes, we add this 
discussion of behavioral measures and outcomes. 
 
We expect our program to result in not only intellectual but also personal and social 
growth of students.  We use the following indicators to gauge how successfully we have 
contributed to the social and personal growth of the students: 
 

• We have a 96 percent attendance rate 
• All parents save one expressed high satisfaction with Sunrise in our most recent 

survey (October, 2013). 
• The number of fights each year dramatically reduces as the year progresses.  We 

attribute this to students learning our conflict resolution processes, to their making 
good use of meditation periods, and to the school’s ongoing anti-bullying focus. 

• The presence of prohibited items on campus has been very low—three instances 
of marijuana use and two instances of a knife being brought onto campus. 

• We experienced some gang issues in our first and second years but have 
experienced none in year three.  
 

We consider this an excellent track record especially in light of the fact that Sunrise is 
situated where there are influences that could result in a much higher number of 
undesirable behaviors.  For example, a number of our students have older siblings in 
gangs or on drugs, and their influence could be greater than it has been to date.  Violence 
in the form of fights is rare at the school even though violence occurs near the school, and 
the students are aware of it.  Many of our students, for example, knew the San Jose High 
School youth who was killed in a gang-related stabbing outside our campus at the end of 
last school year.  We think our program contributed to the reaction of the students to that 
incident.  All reacted with sadness and resolve to end such violence.  It appears to us that 
even students whose exposure to the Sunrise culture is brief benefit from it.  For example, 
upon receiving his suspension papers for fighting earlier this year, one new eighth grader 
commented, “Things are different here. At Sunrise you really want kids to be nice, huh?”  
We think our program is producing students who understand the value and meaning of 
being members of a community.  One anecdotal indicator is that fellow students lamented 
when a parent pulled her son out of Sunrise following a fight that he instigated. “He 
won’t learn not to fight now,” one student said. “They don’t teach that at the other 
schools.” 
 
STATUS OF THE CHARTER 
 
Sunrise is nearing completion of its third year as a charter school in the San Josè Unified 
School District.  Any new charter school projects in its initial charter a vision of what it is 
about and how it will operate.  It then begins to function under the terms of its charter, 
and learns lessons along the way.  Sunrise began with the vision described in its original 
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charter and has learned many lessons as the provisions of the charter have been put into 
practice.   
 
Happily, the first thing those executing the charter have learned is that the vision stated in 
the original charter is sound.  There remains a need in the school district for a middle 
school devoted to advancing the education of the poorest and most at-risk students in the 
district.  The holistic, project and problem-based mode of instruction outlined in the 
charter has been put into practice and is substantially raising the performance level of the 
students.  The idea of providing education in a small school where a familial atmosphere 
could be developed has resulted in parents and students having a very high positive 
opinion of the school and its programs.  The confidence building and motivation 
enhancing effects that we thought would occur for the students if we could broaden their 
understanding of the world by taking them away from the school on frequent field trips, 
indeed, appears to be accomplishing its purpose.  Our belief that providing a time for 
introspection each day would result in minimizing disciplinary incidents and helping 
students integrate their learning into their lives and self-concepts seems to be doing just 
that.  Students begin at Sunrise uncertain of what meditation is or why they should do it.  
In a short time, they come to welcome it, look forward to it, and express regret when, for 
one reason or another, the meditation period cannot be held.  They sometimes even 
attribute misbehavior to meditation not being held that day. 
 
Given these experiences of our charter in action, we are not contemplating any major 
change from the vision or practices outlined in the original charter.  Our plan is to remain 
true to the major provisions of the charter and to focus effort over the next five years on 
continuously improving the benefit the students derive from each element of practice 
described in the charter.  We continue to desire for our school to be a model middle 
school, one that can be emulated in other communities. We will continue to strive to 
make Sunrise a school where students actually want to come each day to learn about the 
world in which they live – and a school that will prepare them well for a successful career 
in that rapidly changing world. 
    
CHARTER RENEWAL 
 
In accordance with Education Code Section 47607(a)(3)(A), the District shall consider 
increases in pupil academic achievement as the most important factor in determining 
whether to grant a charter renewal. 
 
The following shall serve as documentation confirming that the Charter School meets the 
statutory criteria required for renewal set forth in Education Code Section 47607(b): 
 

• The Charter School has exceeded its API growth target in the prior year, both 
schoolwide and for all groups of pupils served by the Charter School.  (Education 
Code Section 47607(b)(1))  
 

Year API Growth 
Score 

API Growth 
Target 

Actual Growth Met Growth 
Target 
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Schoolwide and 
Subgroups 

2013 648 11 +75 Yes 
2012 557 B B N/A 
 
 
Therefore, the Charter School has met the minimum criteria for renewal. 
 
EDUCATIONAL PROGRAM 
 
Governing Law: A description of the educational program of the school, designed, 
among other things, to identify those whom the school is attempting to educate, what it 
means to be an “educated person” in the 21st century, and how learning best occurs.  The 
goals identified in that program shall include the objective of enabling pupils to become 
self-motivated, competent, and lifelong learners.  Education Code Section 
47605(b)(5)(A)(i). 
 
A description, for the charter school, of annual goals, for all pupils and for each 
subgroup of pupils identified pursuant to Section 52052, to be achieved in the state 
priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels 
served, or the nature of the program operated, by the charter school, and specific annual 
actions to achieve those goals. A charter petition may identify additional school 
priorities, the goals for the school priorities, and the specific annual actions to achieve 
those goals. Education Code Section 47605(b)(5)(A)(ii). 
 
Mission 
 
Sunrise Middle School is a charter school for sixth through eighth grade students who are 
seeking a small school environment with holistic, meaningful, and stimulating education. 
We maintain high expectations for each of our students while offering them experiential 
and investigative learning that is relevant to their lives, allows them to explore and 
challenge prevailing thought, requires them to take responsibility for their actions, and 
prepares them for later success in high school, college, and life.  
 
Vision 
 
The vision of Sunrise Middle School is rooted in the philosophy behind charter schools – 
that innovative and inspired educational methods should be allowed so long as they result 
in well educated students. We are focusing on serving the middle school students in the 
low-income neighborhood near San Jose High School – many of whom have been 
disappointed by mainstream education or who are in danger of falling behind 
academically or turning to anti-social behaviors. We strive to connect students with their 
true potential, innate intelligence, creative talents, and cultural and personal strengths, so 
that they are well prepared to be successful in high school by ninth grade. We believe that 
the best way to do this is with an exciting, creative and holistic program that helps them 
achieve academic success while also supporting their emotional and physical needs. 
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To this end, our school has three main elements: an academic component aimed at 
making  learning exciting and experiential, while also effective; a “second home” 
structure; and, finally, daily meditation and quiet reflective time.  
 
The three main features also provide the framework to support other strategies espoused 
by educators county-wide and embodied in the San Jose 2020 Initiative, the countywide 
commitment to be the first urban area to eliminate the achievement gap in education by 
the year 2020: 

• A culture of success that includes high standards for all students 
• Engaging students in reflection and providing feedback to inform them of what 

they know and what they need to work on 
• The recruitment and retention of high-quality teachers 
• Regular assessments to inform instruction 
• Extended learning time 
• Parent involvement 
• A united community to support students and families holistically 
• A multi-disciplinary approach and curriculum that is relevant to the real world 

 
Experiential Learning 
 
For more than a century, educators such as John Dewey have extolled the benefits of 
experiential, hands-on, student-directed learning. Most teachers also know the benefits of 
engaging projects, field trips, drama and debate, science lab investigations, and 
interdisciplinary activities. “Yet strangely enough, [the] implications seem to have been 
widely ignored in … education, replaced by a person-centered psychological view of 
learning. The casual observer of the traditional education process would undoubtedly 
conclude that learning was primarily a personal, internal process requiring only the 
limited environment of books, teacher, and classroom.” (Kolb, D.A., 1984) 
 
The founders of Sunrise Middle School believe that embracing experiential learning as 
much as possible does much to re-engage students who are feeling disenfranchised by 
mainstream education.  We incorporate this type of learning in a variety of ways,  in 
frequent science investigations, social studies debates, graphing results of real life 
experiences, field trips, etc.  
 
Learning that is experiential is also more relevant to students’ lives. As educators, we 
have heard many students complain that what they learn in school does not seem to have 
any application in their lives. We strive to ensure students know why they are learning 
what they are  learning. For example, our math curriculum is full of exercises   
demonstrating the real-world uses of mathematics  – e.g., determining the percentage of 
Yosemite that burned in last summer’s forest fire there. Our social studies teacher 
continually connects instruction that is responsive to state content standards to current 
events . Students learn to write by analyzing modern poetry and song, journaling about 
their lives, imagining themselves in a future career, etc. 
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“Second home” structure 
 
Forty years of research on small schools indicates that students in these schools have 
higher attendance and graduation rates, fewer dropouts, equal or better levels of academic 
achievement, and fewer incidences of discipline and violence than those attending larger 
programs. (See, for example, Chicago Public Schools, 2003) Students at small schools 
repeatedly indicate how they appreciate that they are  not just a number. Yet at most 
middle schools in urban areas, including San Jose, eleven- and twelve-year-olds are 
suddenly promoted to a school with a thousand other students, often with thirty-five 
students in a classroom. While this may work for many students, others have a hard time 
making the adjustment and “fall through the cracks” by not getting the attention they 
need. Some of these students begin ditching, getting poor grades, or even experimenting 
with drugs or associating with gang members during the middle school years.  
 
We, therefore, limited our school size to eighty students the first year and grew to 149 
students by this, the third year, with an average of 25 students in each classroom. We had 
projected enrollment of 138 by our third year, with 23 in each classroom. Our ideal class 
size is now 24 students, as much of our classwork is done in small groups – six groups of 
four being ideal. That means, our ideal school size, given our current arrangement of 
classes, would be 144.  The reality is that the demand from students and families who 
have the characteristics of our target group is greater than we anticipated, and we made 
the decision to accommodate a few more students.  Though it is an issue separate from 
ultimate school size, we note that thus far enrollment has not been uniform across the 
grades.  To date, we have been slightly under-enrolled in the sixth grade and slightly 
over-enrolled in the seventh and eighth grades.  We have handled the imbalance by 
placing more aides and volunteers in the larger classes.  This is a phenomenon that may 
be attributable to the newness of the school.  If we are able to achieve our target for 
incoming sixth graders and then retain the bulk of those students in the seventh and 
eighth grades, we anticipate nearly even class sizes in future years. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

ENROLLMENT AND FACULTY 
PROJECTIONS 

 	
   	
  
 

Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 

 
2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 

Grade 6 39 44 48 48 48 48 
Grade 7 55 50 48 48 48 48 
Grade 7 55 53 48 48 48 48 
TOTAL 149 147 144 144 144 144 
Teachers 4 5.5 7 7 7 7 

 
Our school also has aspects of a traditional family structure that a number of our students 
are missing at home. These include male and female role models, school-wide meetings, 
chores, outings, periodic assemblies and ceremonies, traditions, and occasional “family” 
meals. Students get to know each other better during various team-building activities, and 
these connections are reinforced throughout the year. 
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Additionally, students have a safe, structured, and predictable environment in which to 
learn. This is achieved primarily through a disciplinary approach that employs both 
“honey” and “sting.”  Students learn to take responsibility for the consequences of their 
actions in a loving and supportive environment. “The lady behind the counter … said to 
me, ‘You can change these kids with love and discipline. You can change them with just 
love, but it takes longer. But you can’t change them with just discipline.’ I’ve always, 
always remembered that.” (Hubner, 2005) Our students know they need to comply with a 
discipline policy that is applied firmly, fairly, and consistently, and includes the use of in-
house or out-of-school suspension when necessary. We also utilize a Positive Behavior 
Interventions & Supports (PBIS) approach in that students will be taught about the values 
of positive behaviors and rewarded for following them.  “Young people, even in the 
midst of a society rife with fear, anger, and hatred, exhibit a great range of spiritual, 
artistic, and intellectual powers, as well as extraordinary resiliency. But they need a 
constant reminder of these talents and strengths. Too often they are ‘corrected’ rather 
than encouraged.” (Rodriguez, 2001) 
 
Daily meditation and reflective time 
 
Upon entering our school, students and their parents are made fully aware that a very 
important part of our school day will be the fifteen minutes set aside for meditation, or 
reflection time. This takes place by class at times staggered throughout the day. Students 
lie on yoga mats or sit on chairs, and engage in slow, deep breathing designed to calm 
and balance the mind. Some students just sit or lie quietly and don’t actually meditate.  
Most of our students, however,  eventually learn and appreciate the benefits of this type 
of relaxation exercise.  
 
Because  we began meditation on the day our school opened, we could not collect  before 
and after data to demonstrate the benefits of meditation at our school. We do, however, 
notice that each year the number of fights and other conflicts drops dramatically as the 
school year progresses and as new students are assimilated into the school culture. For 
example, we had only one fight during all of the Spring 2013 semester. We attribute this 
in large part to the daily meditation practice at our school, as well as to the extensive 
conflict resolution and counseling practiced here. 
 
We also rely on the past forty years of research, in which studies in numerous countries 
have reported a wide range of benefits resulting from the practice of meditation. These 
include improved physical and mental health, improved social behavior and the 
development of full mental potential. As educators, we are most enthused by the latter 
two benefits.  
 
Meditation is now used in about a dozen school systems across the country, including the 
San Francisco Unified School District, where five middle schools and high schools 
participate and have seen major drops in suspensions and increases in attendance and 
API. Our suspensions have also decreased dramatically since the first year, from 74 the 
first year to 37 the second year. Attendance has increased from 93 percent in the first year 
to 96 percent the second year. Our API grew by 75 points, though we attribute that more 
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to improvements in instruction. We believe the daily meditation has helped to a smaller 
extent by keeping the students calmer and more ready to learn. We have seen increased 
conflicts among our students during the occasional periods where we have not been able 
to meditate due to other programs needing to use the multipurpose room.  As a side note, 
our ban on candy and sugary or caffeinated drinks has also helped our students become 
more receptive to learning. 
 
Population To Be Served By the School 
 
Sunrise Middle School’s target population is comprised of  the students in the low-
income neighborhoods surrounding our school and San Jose High School. Many of these 
students were not performing successfully in fifth grade – either academically or 
behaviorally. The students in this year’s sixth grade, for example, came to our school an 
average of two years behind in English Language Arts, and only a few were at grade 
level in mathematics. We initially had anticipated that the majority of our students would 
be referred by San Jose Unified School District.  While that has not been the case to date, 
Sunrise  would still like to work in partnership with the District for more referrals to take 
place.  
 
Meanwhile, our school is being chosen by families who want a small school atmosphere, 
more individualized attention, and/or a school that is within walking distance to their 
home since they lack reliable transportation for their children. We have purposely 
recruited the students who are very low income, that is, below federal poverty level, by 
passing out flyers in low-income housing and at food giveaways. Eighty percent of our 
students are below federal poverty level, and all but six are on the Free and Reduced 
Meal Program. About half of our students are English learners (mainly Latino, but also 
Vietnamese and East Indian), and another thirty percent have been reclassified within the 
past few years. 
 
Our intent is to focus on prevention and early intervention, and to quickly re-engage 
students in learning and in life so that they are well prepared, academically and 
emotionally, to enter a mainstream high school by ninth grade.  
 
This year, in cooperation with the California Department of Education’s After School 
Division, we are conducting a study on the changes in the number of developmental 
assets among our youth, and we will be happy to share the results with you.  
 
Research indicates that it is during the middle school years that students begin to fall 
through the cracks. In 2005, Project Cornerstone (www.projectcornerstone.org) surveyed 
nearly 14,000 students in grades four through twelve at ninety-five schools across Santa 
Clara County to measure their developmental assets, such as family support, school 
engagement, healthy lifestyles, self esteem, sense of purpose, etc. The results 
demonstrated that only thirty-eight percent of fourth through sixth grade students had 
thirty-one or more of these forty-one assets and were therefore in the “thriving zone.” Far 
worse, only eight percent of seventh through twelfth grade students had these assets. For 
example, only thirty-five percent of the fourth through sixth grade students surveyed 



 17 

perceived that adults in their community value children and youth. Worse, only eighteen 
percent of the seventh through twelfth grade students perceived that adults value youth. 
 
This chart demonstrates how developmental assets generally decline during the middle 
school years: 
 
DECLINE IN ASSETS BY GRADE LEVEL 

Grade level 
Average number of 
assets 

5th 27.2 
 7th 20.4 
 9th 17.9 
 11th 17.9 
 Source: Project Cornerstone 

 
Other data from Project Cornerstone demonstrate the correlation between developmental 
assets in children and their likelihood for pro-social behavior. Children with fewer 
developmental assets are more likely to engage in risky or negative behaviors. A strong, 
supportive school, such as the one we have been building, can help these youth develop 
many of the developmental assets they are missing.  
 
A 21st Century Educated Person 
 
Our goal is for all of our students to become educated people by 21st century standards. 
For us, this means that our youth will reconnect with their innate curiosity about the 
world and will be able to express themselves eloquently both orally and in writing. They 
will be avid readers and will continually strive to perform at their highest level. 
Specifically, we want all of our students to: 
  

• Be enabled to become self-motivated, competent, lifelong learners. 
• Know how to learn – to know that much of what is learned now will be obsolete a 

decade from now, but to feel confident about their ability to adapt to new methods 
and to engage in lifelong learning. 

• Speak with confidence and passion, and to write with clarity and persuasiveness. 
• Understands numeracy and how it applies to the real world. 
• Have a strong knowledge of and interest in current events and the historical, 

political, social, and economic circumstances that led up to these events. 
• Possess a strong command of information, communications, and technology. 
• Understand the basic principles of earth, life, and physical science, and to be 

curious about exploring unproven theories and the natural world. 
• Be a critical and creative thinker, someone who is not afraid to challenge popular 

beliefs and who is interested in discovering new ways to solve old problems. 
• Appreciate music, art, and drama and perhaps to excel at one or more of these 

disciplines.  
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• Construct well-reasoned arguments to explain issues, accept challenges to 
assertions, and analyze conflicting descriptions of an issue. 

• Be knowledgeable about physical, emotional and mental health and how to be 
healthy and peaceful in an often stressful society. 

• Know how to persevere to attain their goals. 
 
How Learning Best Occurs 
 
We at Sunrise Middle School believe that learning best occurs: 
 

• In a structured, consistent, and, therefore, safe environment.  
• Where students can be joyful, excited, and relaxed about what they are learning, 

and teachers can feel joyful and passionate about what they are teaching.  
• Where students are encouraged to explore, question, research, debate, experiment, 

test, and immediately put into practice what they have learned.  
• Whene class size is small, and teachers have the time to show they care about 

their students’ personal happiness as well as their academic success.  
• When all teachers engage in meaningful professional development, both with 

their colleagues and with professionals from outside the school.  
• In a holistic environment that supports the awareness of and concern for 

academic, personal, physical, and emotional needs. 
• Where students can experience a school day that is structured yet flexible, intense 

yet balanced, and demanding yet enjoyable.  
 
The Curriculum and Instructional Design 
 
Overview 
 
Sunrise Middle School provides a rich and exciting academic program that is 
experiential, relevant, rigorous, and research-based with CCSS embedded. To accomplish 
this, our program is offered in a safe, small school environment, with a personalized 
learning approach. Our teachers strive to inspire students to want to learn, have good 
study habits, and become lifelong learners. In the next term of our charter, we also intend 
to incorporate service learning and participatory action research. We intend to have our 
students leave this school with the skills and desire necessary to help make life better for 
themselves, their community, and the world.  
 
To achieve these goals, our program utilizes the following: 
 

• Inspiring and passionate teachers who are learning and/or who are already 
familiar with CCSS for middle school-aged youth and who know how to 
incorporate these standards in a way that is relevant to young people’s lives and 
the world where they live. 

• Small classes (average 24.5:1) in which some teachers are assisted by trained 
university interns.  
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• One track – a college preparatory curriculum that will be provided to all students. 
(Students who enter school late or have major challenges will be given extra 
support.) 

• Active learning, e.g., experimentation and investigation, research projects, 
learning in the community, the use of technology, debate, drama, art and music, 
and field trips.  

• Staff who understand the importance of being mentors and role models. 
• A personalized learning approach that focuses on meeting the particular needs of 

each student is provided through level testing and Student Success Team 
meetings. 

• Meaningful homework every school night. 
• Analyzing student data to track progress, identify student needs, and improve 

instruction. 
• Purposeful professional development to improve teachers’ skills. 
• Supplemental educational support after school or during the summer. 
• In-school counseling as well as community resources to assist our students and 

their families with issues that may be impeding their success, such as 
homelessness, substance abuse, or depression. 

 
Our students all take the required state standardized tests – the Standardized Testing and 
Reporting (STAR), the California English Language Development Test (CELDT), and 
the Physical Fitness Testing (PFT) – and, beginning this spring, will be taking the online 
Smarter Balanced Assessments as well. We also utilize several “value added” growth 
measures, including the Scantron Performance Series for pre- and post-tests with mid-
year benchmarks, and ongoing assessments to measure students’ progress toward 
academic outcomes.  
 
Core Curriculum Materials 
 
We are currently using the following textbooks and core English program. We are 
moving to CCSS in all subject areas.  During the process, and after full implementation, 
we will change curriculum and instructional practices when we see ways to improve 
outcomes for students.  
 

• Lucy Calkins Reading and Writing Workshop, from Teachers College, Columbia 
University, supplemented by Step Up to Writing.  

• Prentice Hall, Connected Mathematics, Grades 6-8; Pearson enVisionMATH 
Common Core, 6th grade; ALEKS; and Mathematics Assessment Project. 

• History Alive! From Teachers Curriculum Institute, with supplemental resources. 
• CPO Science, also known as the middle school version of FOSS, by Prentice Hall. 

English 
 
Our English curriculum will emphasize assisting the students in developing a love for 
reading and writing, and providing them with the skills needed to become competent 
readers, writers and speakers in college and in life. We follow the format of the Lucy 
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Calkins Reading and Writing Workshop, developed at Teachers College, Columbia 
University, as tailored to the middle school level. The primary materials are not 
curriculum based, though teachers may draw on textbooks as a resource. Direct skills 
instruction is  applied, as needed.  
 
Reading and Writing Workshop, the mandatory English program in New York City 
public schools, is designed to be a true “learn by doing” program in which students learn 
to read and write by doing just that. Rather than reading textbooks that may be too easy 
or difficult for them, students are assisted in choosing books from a classroom library that 
are appropriate for their reading level and on subjects that interest them.  After reading 
these books, students discuss them with their peers, as is done in an adult book club. 
They also plan, draft, write and revise papers for real audiences on topics that are 
important to them. On a daily basis, students are encouraged to think critically about their 
reading and writing by utilizing class discussions, partner work, small group discussions, 
and one-on-ones with the teacher. Ongoing assessment also is an important part of the 
program, as it is highly responsive to individual student needs.  
 
In Reading Workshop, each lesson begins with a ten- to fifteen-minute mini lesson that 
includes strategies to help students become better readers. This is followed by 
independent reading and a short share session during which students discuss their reading 
with a partner or, at times, the full class. The teacher, in small group instruction, also 
gathers students with similar ability to work with text that presents a challenge for them. 
Students are exposed to different types of writing – novels, poetry, biographies, historical 
fiction, and informational text. They are encouraged to form and articulate their thoughts 
during the discussion periods – a process that later is transferred to writing.  
 
Similarly, Writing Workshop daily activities include a mini-lesson on writing, 
independent writing time, and share time. Students work independently on their self-
selected writing projects, while the teacher conducts one-on-one conferences with the 
students to help them with their writing. At the end of the session, students share with 
partners and plan their work for the next day. 
 
In addition to our main English Language Arts program, we also have pullout instruction 
for the beginning to intermediate English Learners.  Instruction is based on the Inside 
curriculum from National Geographic Learning. We are considering READ 180 from 
Scholastic as another intervention program, but are still evaluating whether we have the 
resources needed for this program. 
 
History/Social Studies 
 
Our social studies curriculum emphasizes active learning, including debates, drama, 
speeches, and multimedia presentations. We have chosen the History Alive! curriculum 
from Teachers Curriculum Institute (TCI) because we believe it to be the most relevant 
and interesting to our students. TCI supports English Language Arts integration, 
differentiation, and student engagement. TCI lessons also are based on five established 
educational theories that we espouse: 
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• Understanding by Design, or making sure that the essential questions in a 

curriculum are addressed at various points throughout that curriculum; 
• Nonlinguistic Representation, which acknowledges that most students will have 

more success when learning visually and kinesthetically, and not just by reading 
text or listening to lectures; 

• Multiple Intelligences, which acknowledges the various ways in which students 
can demonstrate intelligence; 

• Spiral Curriculum, which tries to expose students to a wide variety of ideas over 
and over again; and, 

• Cooperative Interaction, or learning together in groups, as opposed to working 
alone. 

 
Our social studies curriculum is coordinated with English Language Arts instruction and 
serves as a fertile starting point for many of our students’ projects, as well as their 
exploration of current events, service learning, and participatory action research.  In 
participatory action research,   those who are impacted by a problem, e.g., a socially 
marginalized group, are engaged as co-researchers of the problem. Students often 
correlate past events with what is happening today, and are asked to think critically about 
how trends could be altered in the future. They are familiar with the San Jose Mercury 
News and Time Magazine, and are constantly reminded of the relevance of history.  
 
Mathematics 
 
The Sunrise mathematics program combines project-based instruction with drill in basic 
skills to gain fluency.  The program has evolved.  It began with Connected Math from 
Prentice-Hall.  We have learned, however, that the vocabulary level in these texts is 
challenging for the large portion of our student body comprised of English language 
learners.  We are in the process of changing to materials that are better aligned with the 
needs of English language learners.  As an interim step, we have supplemented Prentice-
Hall with other materials.  In the sixth grade, we have made Connected Math the 
secondary text and are using Pearson’s enVisionMATH Common Core as the primary 
text.  In the seventh and eighth grade, we have supplemented Connected Math with 
ALEKS and Mathematics Assessment Project.  ALEKS is in use particularly strongly as 
a support for algebra and algebra readiness. 

Our plan is to replace Connected Math in the seventh and eighth grades as we have 
replaced it in the sixth grade.  These are the candidates: Prentice Hall Mathematics 
Course 1, Course 2, Accelerated Grade 7, and Course 3, Common Core, 2013.  In 
addition to replacing the primary texts for these grades, we are exploring approaches to 
intervention for students who test below average in order to help these students reach 
grade level performance.  We experimented with intervention approaches in the summer 
of 2013, thanks to a grant from the Silicon Valley Community Foundation and are 
drawing on what we learned from that experiment as we attempt to design effective 
interventions for students who are struggling.  Our expectation is that we will fully 
implement the new math program in all grades in the 2014-2015 school year. 
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As with all schools in California, we are implementing CCSS across all subject 
areas.  We believe we have a strong start because CCSS is consistent with the philosophy 
and practice of this charter school.  The connection of academic subjects with their 
application in our social, cultural, and future professional lives has been fundamental to 
the pedagogical approach of those at Sunrise since its founding.  Though we 
acknowledge the role of practice in gaining mastery of mathematical processes, we are 
consistent with those who designed Common Core in thinking that if students spend too 
much of their time in math doing paper-and-pencil computations, they will likely become 
very good at computation, but are unlikely to understand the real-world utility of 
mathematics.  It is for this reason that we attempt to balance computational practice with 
project-based learning by integrating the Common Core mathematical practices into 
classroom tasks. Through the mathematics challenges we present, we want our students 
to learn how to recognize and have the skill to solve math-based problems in everyday 
life and to extend the thought processes they use in solving practical problems in 
mathematics to addressing the challenges they will encounter in life and in their chosen 
professions.  We think this is the spirit that underlies Common Core.  Our goal is to help 
students use academic knowledge and school-taught processes of analysis and thought to 
function well in society and the workplace. 

It appears to us that our process of actively evolving the mathematics program is bearing 
fruit.  Sunrise is a school for students who begin middle school far behind their peers 
academically.  Our goal is to send the students to high school performing at grade 
level.  In Sunrise’s first and second years, most of our eighth graders were not ready for 
algebra.  The summer 2013 math program funded by the Silicon Valley Community 
Foundation raised the performance levels of our lowest performing students 
substantially.  This academic year nearly half of our eighth grade students are taking 
algebra while also learning the Common Core-aligned standards for eighth grade. It also 
appears to us that students are grasping the significance of learning to apply different 
modes of thinking to the solution of problems.  One indication of that change of thinking 
on their part is that many of our eighth graders chose to drop an elective course in order 
to have two periods of math.  We are capitalizing on their decision by striving to sharpen 
their thinking skills through mathematics, an aspiration that is consistent with the intent 
of Common Core.  At the same time, we are working to bring our eighth graders to the 
level of understanding in algebra that they must have to be fully prepared to take 
geometry in their freshman year of high school.     

Science 
 
In science, our students are enjoying the CPO Science curriculum, which teaches science 
almost exclusively through experimentation and investigation, and is another true “learn 
by doing” program. It follows the state sequence for earth, life and physical science in 
grades six through eight. Students work in groups of four for their investigations – groups 
that are small enough to allow everyone to play an important role in the project.  
 
The program includes textbooks, student workbooks, lab equipment kits and teacher 
guides. The lab equipment kits are what make the program so costly, and generally 
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available only at some of the wealthier school districts, including Los Altos, Palo Alto 
and Cupertino.  
 
Technology 
 
Our students, many of whom do not have computers at home, have the opportunity in our 
technology elective course to become comfortable with many aspects of technology so 
that they can succeed in higher education and in today’s rapidly advancing technological 
world . Not only are these students becoming proficient in word processing, online 
research, and other classroom related skills, but they also are learning valuable coding 
skills by creating a video game using the Scratch language from MIT, and about graphic 
design and computer hardware. 
 
Initially, we purchased a classroom set of Apple laptops and, this year, we are using part 
of our CCSS funds to purchase a classroom set of iPads. One in every three students can 
have immediate access to a laptop or iPad at any given time.   
 
Fine Art and Other Electives 
 
Art is integrated across the curriculum and also taught in two elective courses each 
semester (art, arts and crafts, painting and/or cartoon art). This year for the first time we 
added a music course in the after school program – we have teachers for voice and for 
instruments (guitar, keyboard and drums).  In some semesters, we also have taught drama 
as an elective course. 
 
In writing our initial charter, we envisioned offering Spanish as an elective.  We do not 
offer Spanish because there was virtually no interest among students in that course as an 
elective.   We have, however, honored the intention in the charter to offer a rich array of 
electives that vary from semester to semester.  Current electives also include yearbook, 
tech lab, board games, street hockey, fun science, dance, career exploration, etc.  
 
Physical Education 
 
Students participate in physical education in all grade levels. It is our belief that healthy 
bodies are as important as – and contribute to – healthy minds and healthy spirits. Our 
students have enjoyed using the San Jose High soccer field and track, and look forward to 
using the high school’s small gym on cold or rainy days this year.  
 
PE is held on block schedule, as are our other classes. Each class includes a “boot camp” 
exercise regimen and the sport of the month. Students run the mile one day a week, and 
about ten percent of our students participate in long distance runs held on weekends and 
after school. It was through this latter program that one of our students, Miguel Vivaldo, 
earlier this year achieved the title of youngest in the world to run 100 miles in less than 
24 hours. 
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In addition, our students participate in league sports (Thinking Together, formerly known 
as All Stars) for boys and girls soccer, co-ed football, and boys and girls basketball. 
Despite our school’s small size, we came in second place in the league in soccer last 
spring. This fall our boys came in second place in basketball, losing only to Joseph 
George Middle School. We are  especially proud of this placing since our boys didn’t 
even have a basketball court on which to practice. 
 
Outdoor Program 
 
Closely connected to our emphasis on physical education is our outdoor program, which 
has included weekend and summer hiking, backpacking, snow sledding, horseback 
riding, gardening, caving, high ropes courses and more.  We have obtained funding from 
organizations, such as Foundation for Youth Investment and the North Face Explore 
Fund, which attempt to get more youth outdoors. The philosophy behind their programs 
and of ours is that most youth today are not given sufficient opportunity to be in touch 
with the natural world, and to benefit from the physical, emotional, and mental healing it 
can provide. Students invariably comment on how these outdoor trips are life-changing 
experiences that boost self-esteem, give  moments of tranquility, and open their eyes to 
new worlds. Additionally, these adventures give our students another reason to want to 
stay in school and, hopefully, to stay away from anti-social behavior. 
 
“One of the challenges of modern life is the absence of excitement in a youth’s daily life 
in school, on the streets, and in the home as compared to that experience when using 
drugs or engaging in other illegal and/or inappropriate activity. The advantage of . . . 
outdoor experience is that it can match the excitement of street-gang society or peer 
group while simultaneously giving youth a sense of the reason for teamwork, adherence 
to a group-respected values system, a regard for the skills and abilities of others, plus the 
reestablishment of trust in adults and peers.” (O.J.Keller, Former Federal Parole 
Commissioner)  Similarly, the excitement of outdoor adventure is an important and 
healthy option for Sunrise students, most of whom live in the middle of a gang 
neighborhood. 
 
Goals and Actions in the State Priorities 
 

CHARTER ELEMENT 1 –  EDUCATIONAL PROGRAM  
CHARTER SCHOOL GOALS AND ACTIONS TO ACHIEVE THE STATE PRIORITIES  

Pursuant to Education Code Section 47605(b)(5)(A)(ii), following is a table describing the Charter 
School’s annual goals to be achieved in the state priorities schoolwide and for all pupil subgroups, as 
described in Education Code Section 52060(d), and specific annual actions to achieve those goals. 
 
Local Control Accountability Plan (“LCAP”) 
Pursuant to Education Code Section 47606.5, on or before July 1, 2015, and each year thereafter, the 
Charter School will produce a Local Control Accountability Plan (“LCAP”), which shall update the 
goals and annual actions identified below, using the LCAP template adopted by the State Board of 
Education. Sunrise Middle School shall submit the LCAP to its authorizer and the Santa Clara County 
Superintendent of Schools annually on or before July 1, as required by Education Code Section 



 25 

47604.33.  
 
The LCAP and any revisions necessary to implement the LCAP shall not be considered a material 
revision to the charter, and shall be maintained by the Sunrise at the school site.  
 
Because each state priority has multiple parts, in order to align with the goals and annual actions to 
these multiple parts of each state priority, the Sunrise Middle has separated out the state priorities into 
“subpriorities.” 
 

STATE PRIORITY #1— BASIC SERVICES 
The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully credentialed, and 
every pupil has sufficient access to standards-aligned instructional materials (E.C. § 60119), and 
school facilities are maintained in good repair (E.C. §17002(d)) 

SUBPRIORITY A – TEACHERS 

GOAL TO ACHIEVE 
SUBPRIORITY 

100% of core teachers will hold a valid California Teaching Credential with an 
appropriate English Learner authorization as defined by the California 
Commission on Teaching Credentialing, and the teachers will be appropriately 
assigned to teach in their subject areas. 

ACTIONS TO 
ACHIEVE GOAL 

All core teachers screened for employment will hold valid California Teaching 
Credentials with appropriate English Learner authorization; administration will 
review credential status annually. 

SUBPRIORITY B – INSTRUCTIONAL MATERIALS 

GOAL TO ACHIEVE 
SUBPRIORITY 

100% of students will have access to standards-aligned materials and additional 
instructional materials as outlined in our charter petition. 

ACTIONS TO 
ACHIEVE 

SUPERIORITY 

All instructional materials purchased from now on will be aligned to Common 
Core State Standards and aligned with our charter petition. 

SUBPRIORITY C – FACILITIES 

GOAL TO ACHIEVE 
SUBPRIORITY 

Maintain a clean and safe school facility in partnership with San Jose Unified 
School District, which is our facility lessor. 

ACTIONS TO 
ACHIEVE GOAL 

Daily general cleaning by our custodian will maintain campus cleanliness. 
Regular facility inspections by the District will screen for safety hazards. 

STATE PRIORITY #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS  
Implementation of Common Core State Standards, including how EL students will be enabled to gain 
academic content knowledge and English language proficiency 

SUBPRIORITY A – CCSS IMPLEMENTATION 

GOAL TO ACHIEVE 
SUBPRIORITY 

100% of teachers will participate in professional development on the 
implementation of Common Core State Standards 

ACTIONS TO 
ACHIEVE GOAL 

Identify and participate in intensive professional development and trainings on 
the CCSS 

SUBPRIORITY B – EL STUDENTS & ACADEMIC CONTENT KNOWLEDGE  
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GOAL TO ACHIEVE 
SUBPRIORITY 

100% of EL students will gain academic content knowledge through the 
implementation of CCSS 

ACTIONS TO 
ACHIEVE GOAL 

English Learners will participate in English Language Arts and Literacy 
instruction with appropriate instructional support 

SUBPRIORITY C – EL STUDENTS & ENGLISH LANGUAGE PROFICIENCY 

GOAL TO ACHIEVE 
SUBPRIORITY 

100% of English Learners will gain English language proficiency through the 
implementation of ELD curriculum and related instructional strategies 

ACTIONS TO 
ACHIEVE GOAL 

English Learners participate in ELA/Literacy instruction with appropriate 
instructional support. ELs have access to ELD curriculum, Inside. Teachers of 
ELs participate in professional development to bridge the 2012 ELD standards 
and the existing ELD curriculum, Inside. 

STATE PRIORITY #3— PARENTAL INVOLVEMENT 
Parental involvement, including efforts to seek parent input for making decisions for schools, and how 
the school will promote parent participation 

SUBPRIORITY A – PROMOTING PARENT PARTICIPATION 

GOAL TO ACHIEVE 
SUBPRIORITY Maintain the School Site Council 

ACTIONS TO 
ACHIEVE GOAL 

School administration solicits parent involvement in the School Site Council at 
monthly parent meetings. 

SUBPRIORITY B  

GOAL TO ACHIEVE 
SUBPRIORITY Solicit parent feedback via annual satisfaction surveys. 

ACTIONS TO 
ACHIEVE GOAL 

Sunrise Middle administration and staff conduct school and classroom 
satisfaction surveys at least once a year to generate strategies for improvement. 
Results of parent satisfaction surveys are presented to the School Board for 
discussion and implementation. 

SUBPRIORITY C 

GOAL TO ACHIEVE 
SUBPRIORITY 

Sunrise will sponsor several family events each year. 
 

ACTIONS TO 
ACHIEVE GOAL 

Sunrise administrators will meet with School Site Council to identify 
opportunities and events to create and nurture community on campus. 

STATE PRIORITY #4— STUDENT ACHIEVEMENT 
Pupil achievement, as measured by all of the following, as applicable: 

A. CA Measurement of Academic Progress and Performance statewide assessment 
B. The Academic Performance Index (API) 
C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU entrance 

requirements, or career technical education 
D. Percentage of ELs who make progress toward English language proficiency as measured by 

the California English Language Development Test (CELDT) and/or English Language 
Proficiency Assessment for California (ELPAC) 

E. EL reclassification rate 
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F. Percentage of pupils who have passed an AP exam with a score of 3 or higher 
G. Percentage of pupils who participate in and demonstrate college preparedness pursuant to the 

Early Assessment Program (E.C. §99300 et seq.) or any subsequent assessment of college 
preparedness 

SUBPRIORITY A – CA MAPP: ELA/LITERACY AND MATHEMATICS 

GOAL TO ACHIEVE 
SUBPRIORITY 

30% of students at every grade level, including all subgroups, score proficient or 
higher on the CA MAPP statewide assessment in the areas of ELA/Literacy and 
Mathematics. 

ACTIONS TO 
ACHIEVE GOAL 

Classroom instruction conducive to student learning; adequate learning 
environments; appropriate CCSS-aligned instructional materials; reading 
intervention to assist at-risk students; use of instructional technology in 
mathematics; teacher assistants in the classroom to support instruction and 
student learning in mathematics; pullout groups to support student learning in 
ELA/Literacy. 

SUBPRIORITY B – API 

GOAL TO ACHIEVE 
SUBPRIORITY 

School will meet the annual API Growth Targets, or equivalent, as mandated by 
the CA State Board of Education. 

ACTIONS TO 
ACHIEVE GOAL 

Classroom instruction will incorporate testing strategies in preparation for the 
CA MAPP. 

SUBPRIORITY C – UC/CSU COURSE REQUIREMENTS (OR CTE)   

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 

SUBPRIORITY D – EL PROFICIENCY RATES 

GOAL TO ACHIEVE 
SUBPRIORITY 

EL students will advance one performance level per the CELDT/ELPAC each 
academic year. 

ACTIONS TO 
ACHIEVE GOAL 

EL students will receive in-class instructional support, which includes small 
group work, usage of SDAIE and ELD instructional strategies and some 1-on-1 
teacher support or teacher assistant support. 

SUBPRIORITY E – EL RECLASSIFICATION RATES 

GOAL TO ACHIEVE 
SUBPRIORITY 

EL students will be reclassified as Fluent English Proficient annually and 
perform at grade level on the CA MAPP statewide assessment. 

ACTIONS TO 
ACHIEVE GOAL 

EL students will receive in-class instructional support which includes small 
group work, usage of SDAIE and ELD instructional strategies, and some 1-on-1 
teacher support and teacher assistant support. 

SUBPRIORITY F – AP EXAM PASSAGE RATE  

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 
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SUBPRIORITY G – COLLEGE PREPAREDNESS/EAP  

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 

STATE PRIORITY #5— STUDENT ENGAGEMENT 
 Pupil engagement, as measured by all of the following, as applicable: 

A. School attendance rates 
B. Chronic absenteeism rates 
C. Middle school dropout rates (EC §52052.1(a)(3)) 
D. High school dropout rates 
E. High school graduation rates 

SUBPRIORITY A – STUDENT ATTENDANCE RATES 

GOAL TO ACHIEVE 
SUBPRIORITY School will maintain an ADA rate of 95% or more. 

ACTIONS TO 
ACHIEVE GOAL 

School will provide a safe and engaging learning environment for all of our 
students and families, including those of the various subgroups. 

SUBPRIORITY B – STUDENT ABSENTEEISM RATES 

GOAL TO ACHIEVE 
SUBPRIORITY Students will not have more than five absences in any school year. 

ACTIONS TO 
ACHIEVE GOAL 

Parents will be informed of chronic absences as specified in the Attendance and 
Truancy Policy. 

SUBPRIORITY C – MIDDLE SCHOOL DROPOUT RATES  

GOAL TO ACHIEVE 
SUBPRIORITY School will retain and promote 99% of its 8th grade students. 

ACTIONS TO 
ACHIEVE GOAL 

School will offer an academically engaging and “second home” learning 
environment for all of its students. 

SUBPRIORITY D – HIGH SCHOOL DROPOUT RATES  

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 

SUBPRIORITY E – HIGH SCHOOL GRADUATION RATES  

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 

STATE PRIORITY #6— SCHOOL CLIMATE 
School climate, as measured by all of the following, as applicable: 
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A. Pupil suspension rates 
B. Pupil expulsion rates 
C. Other local measures, including surveys of pupils, parents, and teachers on the sense of safety 

and school connectedness 
SUBPRIORITY A – PUPIL SUSPENSION RATES 

GOAL TO ACHIEVE 
SUBPRIORITY 

School, acknowledging its at-risk student population, will maintain an annual 
suspension rate of less than 15%. 

ACTIONS TO 
ACHIEVE GOAL 

Teachers are trained on and follow Positive Behavioral Interventions and 
Supports, which is the foundation of our classroom management and behavior 
approach. Executive Director / Principal and Director of Education work with 
teachers and families to manage student behavior issues and concerns. 

SUBPRIORITY B – PUPIL EXPULSION RATES 

GOAL TO ACHIEVE 
SUBPRIORITY 

School will maintain an annual expulsion rate of less than 1%. 
 

ACTIONS TO 
ACHIEVE GOAL 

Teachers are trained on and follow Positive Behavioral Interventions and 
Supports, which is the foundation of our classroom management and behavior 
approach. Executive Director / Principal and Director of Education work with 
teachers and families to manage student behavior issues and concerns. 

SUBPRIORITY C – OTHER SCHOOL SAFETY AND SCHOOL CONNECTEDNESS MEASURES (SURVEYS) 

GOAL TO ACHIEVE 
SUBPRIORITY Students and staff follow the school safety plan. 

ACTIONS TO 
ACHIEVE GOAL 

Staff members are trained on the elements of the school safety plan. Students 
participate in quarterly fire, earthquake and safety drills. 

SUBPRIORITY D 

GOAL TO ACHIEVE 
SUBPRIORITY 

Students, parents and teachers will feel a sense of community on campus, and 
within their classroom. 

ACTIONS TO 
ACHIEVE GOAL 

The school along with the parents hosts several community building events 
throughout the year. Administration gives satisfaction surveys to parents, 
students and teachers. A variety of fun and engaging co-curricular opportunities 
further enhances students’ sense of belonging and community. Small class size 
allows staff the time to get to know students on a personal level. 

STATE PRIORITY #7— COURSE ACCESS 
The extent to which pupils have access to, and are enrolled in, a broad course of study, including 
programs and services developed and provided to unduplicated students (classified as EL, FRPM-
eligible, or foster youth; E.C. §42238.02) and students with exceptional needs.  
“Broad course of study” includes the following, as applicable: 
Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health, physical 
education, and other as prescribed by the governing board. (E.C. §51210) 
Grades 7-12: English, social sciences, foreign language(s), physical education, science, mathematics, 
visual and performing arts, applied arts, and career technical education. (E.C. §51220(a)-(i)) 

GOAL TO ACHIEVE 
SUBPRIORITY 

Students, including all student subgroups, will have access to our academic 
program as outlined in the school’s charter. 
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ACTIONS TO 
ACHIEVE GOAL 

All academic content areas will be available to all students, including all student 
subgroups, at all grade levels. 

STATE PRIORITY #8—OTHER STUDENT OUTCOMES 
Pupil outcomes, if available, in the subject areas described above in #7, as applicable. 

SUBPRIORITY A – ENGLISH  

GOAL TO ACHIEVE 
SUBPRIORITY 

While the majority of our students enter school two years behind in math 
English Language Arts/Literacy, our goal is that the students, including all 
subgroups, will demonstrate grade level proficiency in ELA/Literacy by the 
time they are promoted to high school. 

ACTIONS TO 
ACHIEVE GOAL 

All students participate in the school’s Readers Writers Workshop program and, 
where applicable, Inside ELD program, at least two hours daily. Instructional 
strategies implemented throughout RWW include: small group work, one-on-
one conferring, reading intervention program, speaking skills to present 
information, narrative and response to literature, consultation with the inclusion 
specialist and collaboration with colleagues to support student learning goals. 

SUBPRIORITY B – MATHEMATICS 

GOAL TO ACHIEVE 
SUBPRIORITY 

While the majority of our students enter our school up to four years behind in 
mathematics, our goal is to bring all students, including subgroups, up to grade 
level in mathematics by the time they are promoted to high school.  

ACTIONS TO 
ACHIEVE GOAL 

All students receive at least five hours of math instruction weekly. Instructional 
strategies include focused and designed instruction, spiraling math curriculum, 
small group work, one-on-one assistance, near peer tutorial support, small group 
after-school tutorial, consultation with the inclusion specialist and collaboration 
with colleagues to support student goals and learning. 

SUBPRIORITY C – SOCIAL SCIENCES 

GOAL TO ACHIEVE 
SUBPRIORITY 

All students, including subgroups, will demonstrate grade level skills and 
content knowledge in history, civics and social science. 

ACTIONS TO 
ACHIEVE GOAL 

Through direct instruction and an integrated approach, students will study a 
blend of American history, world history, government, geography and 
economics using the CA History-Social Science Content Standards or presently 
approved state standards. Strategies included are non-fiction and historical 
fiction texts, mini research projects and presentations, computer based 
information, debates and hands-on projects. 

SUBPRIORITY D – SCIENCE 

GOAL TO ACHIEVE 
SUBPRIORITY 

All students, including subgroups, will demonstrate grade level skills and 
content knowledge in life, earth and space, and physical science. 

ACTIONS TO 
ACHIEVE GOAL 

Utilizing an inquiry based approach, students will develop an understanding of 
science and engineering practices, disciplinary core ideas and crosscutting 
practices. Strategies include hands-on learning, gathering and analyzing data, 
and integrating skills and concepts as they apply to different subjects. 

SUBPRIORITY E – VISUAL AND PERFORMING ARTS 

GOAL TO ACHIEVE  
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SUBPRIORITY 

ACTIONS TO 
ACHIEVE GOAL  

SUBPRIORITY F – PHYSICAL EDUCATION 

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

SUBPRIORITY G – HEALTH  

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

SUBPRIORITY H – FOREIGN LANGUAGES  

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

SUBPRIORITY I – APPLIED ARTS  

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

SUBPRIORITY J – CTE  

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

SUBPRIORITY K – OTHER SUBJECTS – SOCIAL RESPONSIBILITY 

GOAL TO ACHIEVE 
SUBPRIORITY 

All students will demonstrate an understanding of their actions, and how these 
affect their surroundings and the ability to work with others. 

ACTIONS TO 
ACHIEVE GOAL 

All students participate in classroom dialogues and discussions, community 
activities, student government, and classroom decision-making processes. 
Students are able to engage in the development of classroom rules and 
expectations while participating in a democratic process.  

SUBPRIORITY L – OTHER SUBJECTS - PERSONAL AWARENESS AND BALANCE 

GOAL TO ACHIEVE 
SUBPRIORITY 

All students will learn how to calm and center themselves so that they can be 
proactive rather than reactive, balanced and personally aware, and able to 
concentrate fully in the classroom. 
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ACTIONS TO 
ACHIEVE GOAL 

All students will participate in 15 minutes of daily meditation. Some students 
will participate in conflict resolution, group counseling and/or individual 
counseling for additional growth. 

SUBPRIORITY M – OTHER SUBJECTS – CIVIC AND ENVIRONMENTAL RESPONSIBILITY 

GOAL TO ACHIEVE 
SUBPRIORITY 

All students will demonstrate civic and environmental responsibility by working 
to improve their school and community environments. 

ACTIONS TO 
ACHIEVE GOAL 

Throughout the school year, students engage in various school and community 
service activities, learn about environmental dangers and solutions, tend to the 
school garden boxes, and/or clean the campus and the nearby Lower Silver 
Creek. 

 
 
Specific Educational Plans 
 
Change in Student Population  
 
We have a student population that is approximately fifty percent English language learner 
as projected in the original charter.  We did not project in the original charter the number 
of special education students we now have.  One-sixth of the student population is in 
special education. Our special education students are doing well.  Their average API gain 
in 2012-2013 was 99 points, the highest for any group at Sunrise.  That said, we 
understand that we must devote careful attention to meeting the needs of these students.  
As a first step in that direction, we have hired a resource specialist with a background in 
special education who works with the students outside their regular classrooms and who 
helps the students and their teachers when the students are in their regular classrooms. 
 
Our special education students last year met about 78 percent of their goals. As with our 
goals for low-income and English language learner students, we began with overly 
optimistic expectations of what we would accomplish in a short time with special 
education students.  We expect the special education students will meet more than 78 
percent of their goals this year.  But it should be noted that this expectation is based on 
the fact that we have aligned our goals closely with what the students are being taught in 
the classroom.  As further steps to address the needs of special education students, our 
resource specialist is doing more push-in than pullout, and also is participating in 
professional development for IEP goal writing.  We expect that these investments will 
accrue to the benefit of our special education students. 
 
Plan for Students Who Are Academically Low Achieving 
 
Upon entering our school, students are tested for their current achievement levels in 
English and Math. These test results are evaluated along with their performance at their 
previous schools – in the classroom, as well as on standardized tests. If the student falls 
into the “below basic” or “far below basic” category, interventions such as math or 
English support classes are put into place so that the student can keep up with class work 
while also receiving remedial help. Students receive one or more of these interventions: 
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• Pullout groups or elective classes in math and English/ELD support. These are 

designed to help the student catch up in these areas. 
• Academic intervention software for skill remediation. 
• The modification of instructional materials and activities to accommodate the 

student’s particular learning style. 
• Tutoring – before, during, or after school – by peers, staff, trained volunteers, 

and/or university students and interns. 
 
If upon review a student still is not demonstrating growth in academics, we conduct 
parent meetings and, eventually, more formal Student Study Team (SST) meetings, with 
the student, parent or guardian, and teachers, to explore additional ways to provide the 
student with further assistance. 
 
We also recognize that many of our students have emotional needs that distract them at 
school and keep them from performing at their regular ability level. For this reason, we 
offer one-on-one and group counseling to these students at various times during the 
school day. This charter’s lead petitioner, who is the site administrator, is a certified 
educational counselor, and oversees the counseling program for our students. We draw on 
community resources such as the Alum Rock Counseling Center and San Jose State 
University’s Counselor Education Program. 
 
Plan for Students Who Are Academically High Achieving 
 
Sunrise Middle School has a target population of students who are underachieving and 
who would, therefore, benefit from the support of a small learning environment.  We 
recognize, however,  that some of our students are very bright and either already are, or 
have the potential of becoming academically high achievers. We tailor our program as 
needed in order to encourage students  to perform at their highest level in all areas.  
 
Academically high students are identified by the following criteria: two or more years of 
scoring “proficient” or higher on the CSTs, grades on their report cards, placement test 
results, assessments from previous schools, and teacher recommendations. 
 
Advanced students have the opportunity to do additional grade-level work and are asked 
to go deeper and/or are given additional requirements from their teachers. These include 
pullout groups for advanced students, more advanced readings, more involved essays, 
more thoughtful research inquiries, independent study assignments, online courses, etc.  
 
Our English-Language Arts program is particularly suited for academically high 
achieving students, since all students are reading at their appropriate level, as determined 
by frequent teacher-administered assessments.  
 
Students working at different levels sometimes are paired so that students excelling in a 
particular subject can help those struggling with the material. Research demonstrates that 
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students deepen their understanding of subject matter through the process of teaching it to 
others. 
 
Plan for English Learners 
 
The Charter School will meet all applicable legal requirements for English Learners 
(“EL”) as it pertains to annual notification to parents, student identification, placement, 
program options, EL and core content instruction, teacher qualifications and training, re-
classification to fluent English proficient status, monitoring and evaluating program 
effectiveness, and standardized testing requirements.  The Charter School will implement 
policies to assure proper placement, evaluation, and communication regarding ELs and 
the rights of students and parents. 
 
Home Language Survey 
The Charter School will administer the home language survey upon a student’s initial 
enrollment into the Charter School (on enrollment forms).   
 
CELDT Testing 
 
All students who indicate that their home language is other than English will be 
California English Language Development Test (“CELDT”) tested within thirty days of 
initial enrollment1 and at least annually thereafter between July 1 and October 31st until 
re-designated as fluent English proficient. 
 
The Charter School will notify all parents of its responsibility for CELDT testing and of 
CELDT results within thirty days of receiving results from publisher.  The CELDT shall 
be used to fulfill the requirements under the Elementary and Secondary Education Act for 
annual English proficiency testing. 
 
Reclassification Procedures 
 
Reclassification procedures utilize multiple criteria in determining whether to classify a 
pupil as proficient in English including, but not limited to, all of the following: 

  
• Assessment of language proficiency using an objective assessment instrument 

including, but not limited to, the CELDT. 
 

• Participation of the pupil’s classroom teachers and any other certificated staff 
with direct responsibility for teaching or placement decisions of the pupil to 
evaluate the pupil’s curriculum mastery. 
 

• Parental opinion and consultation, achieved through notice to parents or guardians 
                                                
1 The thirty-day requirement applies to students who are entering a California public school for the first 
time or for students who have not yet been CELDT tested.  All other students who have indicated a home 
language other than English will continue with annual CELDT testing based upon the date last tested at the 
prior school of enrollment. 
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of the language reclassification and placement including a description of the 
reclassification process and the parents’ opportunity to participate, and 
encouragement of the participation of parents or guardians in the reclassification 
procedure including seeking their opinion and consultation during the 
reclassification process. 
 

• Comparison of the pupil’s performance in basic skills against an empirically 
established range of performance in basic skills based upon the performance of 
English proficient pupils of the same age that demonstrate to others that the pupil 
is sufficiently proficient in English to participate effectively in a curriculum 
designed for pupils of the same age whose native language is English.  
 

• The Student Oral Language Observation Matrix will be used by teachers to 
measure progress regarding comprehension, fluency, vocabulary, pronunciation, 
and grammar usage.  

 
Strategies for English Learner Instruction and Intervention 
 
Sunrise Middle School has the same goal for its English Learners as it does for all of its 
students: that they become proficient in all core subjects by the time they enter high 
school. We maintain that the best way to do this is to ensure that English Learners have 
full access to the core academic program and that any additional English learning occurs 
during the daily elective time and in small-group support.  
 
Our beginning to intermediate English Learners receive direct ELD instruction through 
the Inside series, by National Geographic. Higher level English Learners usually benefit 
more from the Reading Writing Workshop (RWW) program, though their teachers also 
work with them on their specific areas of need. 
 
Inside is an engaging, highly acclaimed program used by many school districts for direct 
ELD instruction. The series includes motivating content, specialized strategies, focused 
and connected instruction, explicit teaching with built-in assessments, and support for 
newcomers.  
 
We measure the progress of our English Learners by utilizing the following: 

• Heinemann’s benchmark assessment system to test grade-level reading, three 
times a year. 

• Inside’s built-in assessments and RWW’s less formal teacher assessments. 
• Writing portfolios. 
• The annual CELDT test. 

 
We find that our Reading and Writing Workshop is effective for our English learners as 
well as our fluent students, especially when coupled with direct ELD instruction.  
 
Colleagues using RWW with English learners also maintain it is successful for this 
population based on anecdotal evidence and for the following reasons: 
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• The instruction is always differentiated, with lots of small group work, one-on-

one work, and under the assumption that the teacher will meet students where 
they are, not where he/she wishes they were. This allows the teacher to focus on 
the language needs of each individual student. 

• The reading materials are also differentiated, with each student reading at her/his 
instructional level. 

• The curriculum is talk-centered, with students speaking constantly with long-term 
partners who are matched by level.  Talk is explicitly taught and coached. 

• The teaching strategies used to support and scaffold for English Learners (SDAIE, 
use of realia, etc.) are easily incorporated into the rituals and routines of workshop 
teaching. 

• Students are constantly assessed, both formally and informally, and instruction is 
planned in response to those assessments.  The teacher knows where the students 
are and what they need at all times, and that is what is taught. 

 
Additionally, RWW assists English learners because it allows students to learn English 
by reading and writing about the things they know and enjoy. Students have a choice in 
selecting the books at their level that they want to read. “For reading and writing to be 
meaningful and interesting, ELs must be able to relate what they are reading and writing 
about to their lives and to things in the world around them.” (Cloud, et.al., 2009)  
 
Research also shows that English learners have limited opportunities to engage in 
extended conversations in English during school, something they need to do to assimilate 
the language they are learning. RWW allows students to do just this. An important part of 
the Reading Workshop is for students to discuss in pairs what they have read.  
 
Sunrise Middle School teachers also help students gain fluency in English by utilizing 
word walls, vocabulary logs and organizers, the learning of English words with Latin 
roots, vocabulary cartoons, vocabulary charades, and the teaching of vocabulary through 
multiple modalities, e.g., visual, auditory, dramatic, etc. 
 
To ensure that the needs of the English learners are being met in all content areas, our 
teachers employ research-based instructional methods including, but not limited to, 
providing instructional material in students’ native language, teaching academic 
vocabulary, and using SDAIE (Specially Designed Academic Instruction in English) 
strategies. These include scaffolding, clear and slow speech, graphic organizers, simpler 
vocabulary, and visual and kinesthetic learning aides. 
 
Our English learners also benefit from: 
 

• A small school and small classes. 
• Teachers who have a Cross-cultural Language and Academic Development 

(CLAD) or Bilingual Cross-cultural Language and Academic Development 
(BCLAD) certificate. 
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• Time devoted to professional development, geared toward more effective 
instruction for English learners. 

 
Monitoring and Evaluation of Program Effectiveness 
 
The Charter School evaluates the effectiveness of its education program for ELs by: 
 

• Adhering to Charter School-adopted academic benchmarks by language 
proficiency level and years in program to determine adequate yearly progress. 

• Monitoring teacher qualifications and the use of appropriate instructional 
strategies based on program design. 

• Monitoring student identification and placement. 
• Monitoring parental program choice options.  
• Monitoring availability of adequate resources. 

 
Voluntary Integration Plan 
 
Sunrise Middle School supports the San Jose Unified School District in its Voluntary 
Integration Plan by assisting the District in achieving the Plan’s main goal, which is to 
provide opportunities for under-represented and low socio-economic students to succeed 
and excel. Sunrise provides rigorous, individualized instruction and behavioral support to 
under-achieving sixth through eighth grade students in an alternative program so that they 
will be well prepared to return to, and be successful at, their traditional public high 
schools by ninth grade. The creation of our school is a direct attempt to assist the District 
in reducing the student dropout rate and in ensuring that more under-represented youth 
are on the college track in high school.  
 
Additionally, our teachers partake in professional development to ensure they are using 
research-based methodologies to improve instruction for all students. Our teachers are 
trained to support English Learners, both in culturally responsive teaching and in support 
for English Language Development. 
 
The philosophy of Sunrise Middle School also supports the District’s Voluntary 
Integration Plan in that the charter school: 
 

• Recruits and retains highly qualified staff, at least fifty percent of whom are 
bilingual and bicultural. (This is total staff and, in future, we hope will be for 
certified teaching staff as well.) 

• Recruits and retains highly qualified teachers with a CLAD or BLCAD credential, 
or who at the minimum are in a program to obtain such a credential. 

• Is a district-wide school, in that students are invited to attend from throughout the 
district. 

• Encourages students to value and retain their culture, and to develop self-authority 
and self-esteem. 

• Prohibits any discrimination on the basis of race, color, ethnicity, or national 
origin. 
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• Ensures equal educational opportunity and access for all students. 
• Ensures that students of color are not overrepresented in special education 

programs. 
• Encourages parent/guardian involvement in the school through bilingual group 

and individual meetings, bilingual written correspondence, and collaboration with 
other agencies.  

• Fosters positive relationships with all staff, student, parent and community 
stakeholders.  

• Recognizes diversity as an asset. 
• Supports English Learners in core classes so that they do not fall behind in math, 

science and/or social studies while learning the English language. 
• Holds high expectations for student attendance so that under-achieving students 

do not fall into a pattern of non-attendance. 
 
Plan for Special Education 
 
Currently, 17 percent of our students have been classified as having learning disabilities 
and several more are on 504 plans. This high percentage is likely to have occurred 
because students with learning disabilities often become the first to “turn off” to 
traditional schools, even with the best of intentions on the part of these schools, their 
teachers, and their resource specialists to keep the students interested in learning, and 
Sunrise exists to re-motivate such students.  
 
We believe that our “active learning” and more experiential approach does much to assist 
these students in again becoming motivated to learn. We also provide our students with 
all the additional services they are entitled to under the law and need in order to succeed. 
Instruction and related services  are provided in accordance with the Individuals with 
Disabilities Education Improvement Act (IDEIA), California State Education Code 
requirements, and applicable policies and practices of our Special Education Local Plan 
Area, the El Dorado SELPA. 
 
Our school belongs to the El Dorado SELPA as an independent Local Education Agency 
(LEA). We receive state and federal special education funding and use these funds, along 
with the school’s general-purpose funds, to directly contract for and provide special 
education and related services for eligible students. We are solely responsible for all 
special education costs. The El Dorado SELPA oversees us and ensures our compliance 
with applicable federal and state law.  
 
We acknowledge that while compliance with special education laws is our sole 
responsibility, the District continues to have jurisdiction over our provision of special 
education services as part of its oversight duties. We also acknowledge that our 
Memorandum of Understanding with the District states that “if the IEP team deems that 
the Charter is not an appropriate placement for a student during the 30-day/interim 
placement or at any time during the IEP process, then the student’s district of residence 
shall offer FAPE (Free Appropriate Public Education) for that student at its own cost.” 
This has not been necessary in the first two and half years of our school’s operation. 
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We have hired our own education specialist for daily special education instruction, and 
also contract with a director of special education, who also provides us with occupational 
therapy, speech and language services, and an educational psychologist.  
 
We adhere to all of their policies and procedures, including completing forms for 
identifying and serving students who may qualify for special education programs and 
services, responding to records requests, maintaining the confidentiality of student 
records, and storing them properly.  
 
Our school provides a free and appropriate education to all students with disabilities. 
These students are identified and their needs evaluated and served in compliance with all 
applicable laws. No student is denied entrance to our school based on a disability. 
 
Our special education provider and education specialist regularly train our staff how to 
identify a student who may qualify for special education programs and services. A 
Student Study Team reviews each prospective student’s case and makes suggestions for 
strategies to help this individual succeed. If the strategies do not result in significant 
improvement, the SST team generally recommends a referral for assessment under 
IDEIA, in consultation with the parent/guardian, at which point our special education 
provider becomes involved. A variety of assessment tools are used including, but not 
limited to, such standardized tests as the WJ-III, WISC-IV, WIAT-II, Bateria, etc.  A 
team meeting is then held to determine, based on the school psychologist’s test results, if 
the student is eligible for special education services. If the student is determined eligible, 
our special education provider is responsible for formulating the student’s IEP, which is 
distributed and reviewed on a confidential basis with all of the student’s general 
education teachers.  Having said this, we have found only a couple of cases in which a 
student needed to be diagnosed as having a learning difficulty and had not already been 
assessed at some point in his/her primary education. 
 
Our students in need receive special education assistance inside and/or outside of class, 
depending on the student’s individual needs, desires, and what is recommended in the 
IEP. We generally strive, however, to provide this education in the students’ classroom so 
that they don’t miss out on what is being taught at that moment. Modifications include, 
but are not limited to, giving students extra time to complete tasks, requiring fewer 
correct responses to achieve a grade, giving frequent short quizzes and avoiding taking 
long tests, shortening assignments and breaking the work into smaller segments, reducing 
homework assignments, providing notes, giving tests orally, allowing extra time for 
exams, cueing student to stay on task, praising specific behaviors and achievements, etc. 
Most of our special education students need from one to five hours extra help each week 
from the resource specialist, although they may require other, more specialized assistance 
as well. 
 
Sunrise has notified,, and will continue to notify, San Jose Unified School District when 
it enrolls or releases any special education student. 
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Plan for Section 504 Students 
 
Our school is solely responsible for its compliance with Section 504 of the Rehabilitation 
Act. We recognize that it is our legal responsibility to ensure that no student with a 
disability shall, solely on the basis of that disability, be denied the benefits of, or 
otherwise be subjected to discrimination under any program at this school. Any student 
who has a disability, that  substantially limits his/her learning, is eligible for 
accommodation by the charter school.                                        
 
We follow and update the 504 plans for students coming into our school from another 
school. In addition, for each new student identified as a potential 504 candidate, we 
assemble a team to include an administrator, the parent or guardian, teachers, the student 
where appropriate, and any other qualified persons knowledgeable about the student. The 
team reviews the student’s existing records, including academic, behavioral, and, if 
shown to the charter school, medical records, e.g., a letter written by a doctor or 
psychologist that diagnoses the student with Attention Deficit (Hyperactivity) Disorder. 
If the student has already been evaluated under the IDEIA and found to be ineligible, 
those evaluations may also be used to help determine eligibility under Section 504. The 
team’s evaluation also considers any behaviors that interfere with regular participation in 
the charter school’s educational program and activities.  
 
The team’s final determination as to whether the student is qualified for a 504 plan is 
made in writing and noticed in writing to the parent or guardian of the student in their 
primary language, along with procedural safeguards available to them.  
 
If the student is determined to have a disability under Section 504, the team determines 
what accommodations, modifications, or services may be necessary to ensure that the 
student receives free and appropriate public education. All of the student’s teachers, 
including substitutes and tutors, are given a confidential copy of the plan, and school 
administration explains the individual needs of that student and ensures that they are 
being met. A copy of the plan is maintained in the student’s file and is reviewed annually 
to determine appropriateness and continued eligibility. 
 
If the team obtains information indicating possible eligibility of the student for special 
education per the IDEIA, the team makes a referral for assessment under the IDEIA. 
 
Teacher Recruitment, Training, and Staffing Plan 
 
Sunrise Middle School attracts highly qualified teachers who are excited about the charter 
school’s mission and vision. We consider each teacher – and staff member – a very 
important and integral part of our community – a vital key to motivating and inspiring 
our youth. We  recruit primarily through Ed Join, at teacher fairs and through word of 
mouth. Occasionally, we hire through Teach for America as well. 
 
In hiring, the school evaluates how well the candidates’ educational philosophy, 
background, and skills align with Sunrise’s instructional approach and target student 
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population. Almost always, candidates participate in an interview and demonstrate their 
teaching skills through in class observation, generally at our school. Other teachers and/or 
Sunrise Board members will participate in the hiring process, which is finalized by the 
school’s principal.  
 
Sunrise attracts and retains teachers by offering an exciting work environment that allows 
teachers freedom of expression and individuality, supports their desire to help the 
students, and provides them coaching and professional development that meets their 
needs. Teachers are involved in the decision-making at Sunrise, and are provided 
opportunity to collaborate with colleagues. Beginning in 2014-15, as the charter school’s 
finances stabilize, we also intend to bring the teachers’ salaries more in line with those at 
district schools, so that the teachers will be appropriately compensated for their hard 
work. 
 
Staffing Plan 
 
Sunrise Middle School now has six credentialed (single subject) core teachers, a fulltime 
physical education instructor, a nearly fulltime education specialist, a part-time 
educational coach, and the equivalent of 1.65 FTE instructional aides. We intend to stay 
at that staffing level now that our student population has stabilized. However, we will 
continue to seek additional funding for more instructional assistants in math and English.  
 
Our core teachers also teach extra math and English support classes or pullout groups, 
and some join our part-time staff in teaching elective courses in the late afternoon. 
 
Professional Development 
 
Sunrise Middle School usually hires all of its staff for the following year by late spring so 
that we can train and collaborate on school culture and individual professional 
development plans. These plans involve learning from exemplary teachers at other 
schools, receiving training from curriculum providers, learning from each other and our 
educational coach, and attending professional development workshops, as funding 
allows.  
 
All of our core teachers are trained to support English Learners, both in culturally 
responsive teaching and in support for English Language Development.   
 
Other elements of our professional development program include approaches to: 
 

• Engage and motivate bored or indifferent students. 
• Make meditation part of a school culture. 
• Provide positive behavior intervention and support. 
• Meet the needs of learners with varying skill levels and learning styles. 
• Address issues affecting students such as trauma and substance abuse. 
• Integrate curriculum areas, thematic instruction, and community issues. 
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MEASURABLE STUDENT OUTCOMES 
 
Governing Law: The measurable pupil outcomes identified for use by the charter school.  
“Pupil outcomes,” for purposes of this part, means the extent to which all pupils of the 
school demonstrate that they have attained the skills, knowledge, and attitudes specified 
as goals in the school’s educational program. Pupil outcomes shall include outcomes 
that address increases in pupil academic achievement both schoolwide and for all groups 
of pupils served by the charter school, as that term is defined in subparagraph (B) of 
paragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align with 
the state priorities, as described in subdivision (d) of Section 52060, that apply for the 
grade levels served, or the nature of the program operated, by the charter school. 
Education Code Section 47605(b)(5)(B). 
 
And 
 
ASSESSMENT OF MEASURABLE STUDENT OUTCOMES 
 
Governing Law: The method by which pupil progress in meeting those pupil outcomes is 
to be measured.  To the extent practicable, the method for measuring pupil outcomes for 
state priorities shall be consistent with the way information is reported on a school 
accountability report card. Education Code Section 47605(b)(5)(C). 
 
The Charter School affirms that its methods for measuring pupil outcomes for State 
Priorities, as described in this charter, shall be consistent with the way information is 
reported on a School Accountability Report Card, as required by Education Code Section 
47605(b)(5)(C). 
 
The Charter School’s measurable pupil outcomes, and methods for measurement of those 
outcomes, aligned to the State Priorities, are as follows: 
 

CHARTER ELEMENT 2:  MEASURABLE PUPIL OUTCOMES 
 CHARTER SCHOOL OUTCOMES THAT ALIGN WITH THE STATE PRIORITIES  

Pursuant to Education Code Section 47605(b)(5)(B), following is a table describing the Charter 
School’s outcomes that align with the state priorities and the Charter School’s goals and actions to 
achieve the state priorities, as identified in Element 1 of the charter. 
 
The LCAP and any revisions necessary to implement the LCAP, including outcomes and methods of 
measurement listed below, shall not be considered a material revision to the charter, and shall be 
maintained by the Charter School at the school site.  
 

STATE PRIORITY #1— BASIC SERVICES 
The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully credentialed, and 
every pupil has sufficient access to standards-aligned instructional materials (E.C. § 60119), and 
school facilities are maintained in good repair (E.C. §17002(d)) 

SUBPRIORITY A – TEACHERS 
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GOAL TO ACHIEVE 
SUBPRIORITY 

100% of core teachers will hold a valid California Teaching Credential with an 
appropriate English Learner authorization as defined by the California 
Commission on Teaching Credentialing, and the teachers will be appropriately 
assigned to teach in their subject areas. 

ACTIONS TO 
ACHIEVE GOAL 

All core teachers screened for employment will hold valid California Teaching 
Credentials with appropriate English Learner authorization; administration will 
review credential status annually. 

MEASURABLE 
OUTCOME 

100% of core teachers will hold a valid CA Teaching Credential with 
appropriate English learner authorization as defined by the CA Commission on 
Teaching Credentialing, and will be appropriately assigned. 

BASELINE 
PERFORMANCE 

LEVEL 

100% of core teachers held valid CA Teaching Credentials with appropriate 
English learner authorization since the school was founded. 

METHODS OF 
MEASUREMENT 

Initial and annual verification of core teacher credential as reported by the CA 
Commission on Teacher Credentialing, CALPADS, School Accountability 
Report Card. 

SUBPRIORITY B – INSTRUCTIONAL MATERIALS 

GOAL TO ACHIEVE 
SUBPRIORITY 

100% of students will have access to standards-aligned materials and additional 
instructional materials as outlined in our charter petition. 

ACTIONS TO 
ACHIEVE GOAL 

All instructional materials purchased from now on will be aligned to Common 
Core State Standards and aligned with our charter petition. 

MEASURABLE 
OUTCOME 

100% of students will have access to standards-aligned materials and additional 
instructional materials as outlined in our charter petition. 

BASELINE 
PERFORMANCE 

LEVEL 

Since the school was founded, 100% of pupils have had access to standards-
aligned materials. 

METHODS OF 
MEASUREMENT 

Executive Director / Principal and teachers review all instructional materials 
before purchasing. 

SUBPRIORITY C – FACILITIES 

GOAL TO ACHIEVE 
SUBPRIORITY 

Maintain a clean and safe school facility in partnership with San Jose Unified 
School District, which is our facility lessor. 

ACTIONS TO 
ACHIEVE GOAL 

Daily general cleaning by our custodian will maintain campus cleanliness. 
Regular facility inspections by the District will screen for safety hazards. 

MEASURABLE 
OUTCOME 

District will complete all required inspections, and required corrections are 
made in a timely manner. School performs daily cleanliness spot checks. 

BASELINE 
PERFORMANCE 

LEVEL 

Since the school located at its current site, all items noted for required correction 
have been corrected. 

METHODS OF 
MEASUREMENT 

Site inspection documents prepared by the District’s Operations staff; annual 
facility inspection reports. 

STATE PRIORITY #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS  
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Implementation of Common Core State Standards, including how EL students will be enabled to gain 
academic content knowledge and English language proficiency 

SUBPRIORITY A – CCSS IMPLEMENTATION 

GOAL TO ACHIEVE 
SUBPRIORITY 

100% of teachers will participate in professional development on the 
implementation of Common Core State Standards. 

ACTIONS TO 
ACHIEVE GOAL 

Identify and participate in intensive professional development and trainings on 
the CCSS. 

MEASURABLE 
OUTCOME 

Annually, 100% of teachers will participate in at least eight hours of 
professional development and trainings in CCSS. 

BASELINE 
PERFORMANCE 

LEVEL 

Half of our teaching staff has participated in varying amounts of professional 
development and trainings in CCSS, and the entire staff is scheduled to 
participate in a day of CCSS training January 6th. 

METHODS OF 
MEASUREMENT 

Professional Development calendar and notes will evidence teacher 
participation in CCSS trainings. 

SUBPRIORITY B – EL STUDENTS & ACADEMIC CONTENT KNOWLEDGE  

GOAL TO ACHIEVE 
SUBPRIORITY 

100% of EL students will gain academic content knowledge through the 
implementation of CCSS. 

ACTIONS TO 
ACHIEVE GOAL 

English Learners will participate in English Language Arts and Literacy 
instruction with appropriate instructional support. 

MEASURABLE 
OUTCOME 

Annually, 100% of EL students will gain academic content knowledge through 
the implementation of CCSS. 

BASELINE 
PERFORMANCE 

LEVEL 

All students, including EL students are gaining academic content knowledge 
through the implementation of CCSS in English and mathematics in the 2013-14 
school year. 

METHODS OF 
MEASUREMENT 

EL student performance on the MAPP statewide assessments, CELDT/ELPAC 
assessments, teacher assessments, progress reports and report cards. 

SUBPRIORITY C – EL STUDENTS & ENGLISH LANGUAGE PROFICIENCY 

GOAL TO ACHIEVE 
SUBPRIORITY 

100% of English Learners will gain English language proficiency through the 
implementation of ELD curriculum and related instructional strategies. 

ACTIONS TO 
ACHIEVE GOAL 

English Learners participate in ELA/Literacy instruction with appropriate 
instructional support. ELs have access to ELD curriculum, Inside. Teachers of 
ELs participate in professional development to bridge the 2012 ELD standards 
and the existing ELD curriculum, Inside. 

MEASURABLE 
OUTCOME 

20% or more of EL students will reach English language proficiency each year 
through the implementation of CCSS, Inside curriculum and related 
instructional strategies. 

BASELINE 
PERFORMANCE 

LEVEL 
In 2012-13, 30% of EL students reached English language proficiency. 

METHODS OF 
MEASUREMENT 

Student performance on CELDT/ELPAC assessment, Inside curriculum 
assessments, ELD folder and reclassification documentation 
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STATE PRIORITY #3— PARENTAL INVOLVEMENT 
Parental involvement, including efforts to seek parent input for making decisions for schools, and how 
the school will promote parent participation 

SUBPRIORITY A – ACHIEVING/MAINTAINING PARENTAL INVOLVEMENT 

GOAL TO ACHIEVE 
SUBPRIORITY Maintain the School Site Council 

ACTIONS TO 
ACHIEVE GOAL 

School administration solicits parent involvement in the School Site Council at 
monthly parent meetings. 

MEASURABLE 
OUTCOME Annually, the School Site Council will have at least three parent members. 

BASELINE 
PERFORMANCE 

LEVEL 

Over the past two years, the School Site Council has included three parents and 
two teachers. 

METHODS OF 
MEASUREMENT Council meeting agendas and minutes 

SUBPRIORITY B – PROMOTING PARENT PARTICIPATION 

GOAL TO ACHIEVE 
SUBPRIORITY Solicit parent feedback via annual satisfaction surveys 

ACTIONS TO 
ACHIEVE GOAL 

Sunrise Middle administration and staff conduct school and classroom 
satisfaction surveys at least once a year to generate strategies for improvement. 
Results of parent satisfaction surveys are presented to the School Board for 
discussion and implementation. 

MEASURABLE 
OUTCOME Parent surveys will generate a consistent return of at least 25 percent.   

BASELINE 
PERFORMANCE 

LEVEL 
From 25% to 40% of our parents return our school surveys. 

METHODS OF 
MEASUREMENT 

Parent satisfaction surveys are shared with parents, Board members and staff 
upon completion and analysis. 

SUBPRIORITY C  

GOAL TO ACHIEVE 
SUBPRIORITY 

Sunrise will sponsor several family events each year. 
 

ACTIONS TO 
ACHIEVE GOAL 

Sunrise administrators will meet with School Site Council to identify 
opportunities and events to create and nurture community on campus. 

MEASURABLE 
OUTCOME At least four community events will be held through the academic year. 

BASELINE 
PERFORMANCE 

LEVEL 

Four events were held in 2012-13. 
 

METHODS OF 
As demonstrated throughout our history, the calendar of school events has 
included events such as the Holiday Posada, parent orientation and back to 
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MEASUREMENT school events, report card and awards nights, movie nights, etc. 

STATE PRIORITY #4— STUDENT ACHIEVEMENT 
Pupil achievement, as measured by all of the following, as applicable: 

A. CA Measurement of Academic Progress and Performance statewide assessment 
B. The Academic Performance Index (API) 
C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU entrance 

requirements, or career technical education 
D. Percentage of ELs who make progress toward English language proficiency as measured by 

the California English Language Development Test (CELDT) and/or English Language 
Proficiency Assessment for California (ELPAC) 

E. EL reclassification rate 
F. Percentage of pupils who have passed an AP exam with a score of 3 or higher 
G. Percentage of pupils who participate in and demonstrate college preparedness pursuant to the 

Early Assessment Program (E.C. §99300 et seq.) or any subsequent assessment of college 
preparedness 

SUBPRIORITY A – CA MAPP: ELA/LITERACY AND MATHEMATICS 

GOAL TO ACHIEVE 
SUBPRIORITY 

30% of students at every grade level, including all subgroups, score proficient or 
higher on the CA MAPP statewide assessment in the areas of ELA/Literacy and 
Mathematics.  

ACTIONS TO 
ACHIEVE GOAL 

Classroom instruction conducive to student learning; adequate learning 
environments; appropriate CCSS-aligned instructional materials; reading 
intervention to assist at-risk students; use of instructional technology in 
mathematics; teacher assistants in the classroom to support instruction and 
student learning in mathematics; pullout groups to support student learning in 
ELA/Literacy. 

MEASURABLE 
OUTCOME 

Annually, at least 95% participation rate in the CA MAPP statewide 
assessments. At least 30% of students at every applicable grade level, including 
all subgroups, score proficient or higher on the CA MAPP statewide assessment 
in the areas of English Language Arts/Literacy and Mathematics. 

BASELINE 
PERFORMANCE 

LEVEL 

In 2013, 31% of students in grades 6-8 scored proficient or higher on the 
California Standards Tests for English Language Arts; 14% scored proficient or 
higher in Mathematics. 

METHODS OF 
MEASUREMENT 

CA MAPP Score reports, Readers Writers Workshop assessments, Fountas & 
Pinnell benchmark assessments, teacher observations, unit assessments, 
assignment and project rubrics 

SUBPRIORITY B – API 

GOAL TO ACHIEVE 
SUBPRIORITY 

School will meet the annual API Growth Targets, or equivalent, as mandated by 
the CA State Board of Education. 

ACTIONS TO 
ACHIEVE GOAL 

Classroom instruction will incorporate testing strategies in preparation for the 
CA MAPP. 

MEASURABLE 
OUTCOME 

All students, including student subgroups, will meet the annual API Growth 
Target or equivalent as mandated by the CA State Board of Education. 

BASELINE In 2013, schoolwide API target was met; API targets were met for all 
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PERFORMANCE 
LEVEL 

numerically significant subgroups. 

METHODS OF 
MEASUREMENT 

CA MAPP Score reports, CA DataQuest summary and API reports or 
equivalent as determined by the CA Department of Education 

SUBPRIORITY C – UC/CSU COURSE REQUIREMENTS (OR CTE)  

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 

MEASURABLE 
OUTCOME N/A 

BASELINE 
PERFORMANCE 

LEVEL 
N/A 

METHODS OF 
MEASUREMENT N/A 

SUBPRIORITY D – EL PROFICIENCY RATES 

GOAL TO ACHIEVE 
SUBPRIORITY 

EL students will advance one performance level per the CELDT/ELPAC each 
academic year. 

ACTIONS TO 
ACHIEVE GOAL 

EL students will receive in-class instructional support, which includes small 
group work, usage of SDAIE and ELD instructional strategies and some 1-on-1 
teacher support or teacher assistant support. 

MEASURABLE 
OUTCOME 

40% of EL students will advance at least one performance level per the 
CELDT/ELPAC each academic year. 

BASELINE 
PERFORMANCE 

LEVEL 
In 2012, 45% of students advanced one performance level per the CELDT. 

METHODS OF 
MEASUREMENT 

CELDT/ELPAC Score Reports, EL reclassification documentation maintained 
by the school, ELD Folder in conjunction with ELD curriculum assessments 

SUBPRIORITY E – EL RECLASSIFICATION RATES 

GOAL TO ACHIEVE 
SUBPRIORITY 

EL students will be reclassified as Fluent English Proficient annually and 
perform at grade level on the CA MAPP statewide assessment. 

ACTIONS TO 
ACHIEVE GOAL 

EL students will receive in-class instructional support which includes small 
group work, usage of SDAIE and ELD instructional strategies, and some 1-on-1 
teacher support and teacher assistant support. 

MEASURABLE 
OUTCOME 

From 20% to 30% of EL students will be reclassified as Fluent English 
Proficient annually and perform at grade level on the CA MAPP statewide 
assessment. 

BASELINE 
PERFORMANCE 

LEVEL 
In 2012-13, 30 percent of EL students were reclassified to RFEP. 
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METHODS OF 
MEASUREMENT 

Analysis and review of CELDT/ELPAC results, and CA MAPP statewide 
assessment scores 

SUBPRIORITY F – AP EXAM PASSAGE RATE  

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 

MEASURABLE 
OUTCOME N/A 

BASELINE 
PERFORMANCE 

LEVEL 
N/A 

METHODS OF 
MEASUREMENT N/A 

SUBPRIORITY G – COLLEGE PREPAREDNESS/EAP  

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 

MEASURABLE 
OUTCOME N/A 

BASELINE 
PERFORMANCE 

LEVEL 
N/A 

METHODS OF 
MEASUREMENT N/A 

STATE PRIORITY #5— STUDENT ENGAGEMENT 
 Pupil engagement, as measured by all of the following, as applicable: 

A. School attendance rates 
B. Chronic absenteeism rates 
C. Middle school dropout rates (EC §52052.1(a)(3)) 
D. High school dropout rates 
E. High school graduation rates 

SUBPRIORITY A – STUDENT ATTENDANCE RATES 

GOAL TO ACHIEVE 
SUBPRIORITY School will maintain an ADA rate of 95% or more. 

ACTIONS TO 
ACHIEVE GOAL 

School will provide a safe and engaging learning environment for all of our 
students and families, including those of the various subgroups. 

MEASURABLE 
OUTCOME Annual Average Daily Attendance will be at least 95%. 
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BASELINE 
PERFORMANCE 

LEVEL 

Keeping our families informed about the importance of attendance resulted in an 
overall increase in our ADA from 93% in 2011-12 to 96% in 2012-13. This is 
evidenced in our monthly, quarterly and annual attendance reports. 

METHODS OF 
MEASUREMENT 

Monthly, quarterly and annual ADA reports; periodic attendance updates to 
families reminding them of the importance of in-school attendance as the 
primary way of learning and success. 

SUBPRIORITY B – STUDENT ABSENTEEISM RATES 

GOAL TO ACHIEVE 
SUBPRIORITY Students will not have more than five absences in any school year. 

ACTIONS TO 
ACHIEVE GOAL 

Parents will be informed of chronic absences as specified in the Attendance and 
Truancy Policy. 

MEASURABLE 
OUTCOME 

90% of enrolled students will have fewer than five absences during any one 
school year. 

BASELINE 
PERFORMANCE 

LEVEL 

Keeping our families informed about the importance of attendance resulted in an 
overall increase in our ADA from 93% in 2011-12 to 96% in 2012-13. This is 
evidenced in our monthly, quarterly and annual attendance reports. 

METHODS OF 
MEASUREMENT 

End of term absence and tardy reports from our student information system; 
monthly, quarterly and annual attendance reports. 

SUBPRIORITY C – MIDDLE SCHOOL DROPOUT RATES  

GOAL TO ACHIEVE 
SUBPRIORITY School will retain and promote 99% of its 8th grade students. 

ACTIONS TO 
ACHIEVE GOAL 

School will offer an academically engaging and “second home” learning 
environment for all of its students. 

MEASURABLE 
OUTCOME School will retain and promote 99% of its 8th grade students. 

BASELINE 
PERFORMANCE 

LEVEL 

In 2012-13, all 8th grade students were promoted to high school, and there were 
no drop-outs. 

METHODS OF 
MEASUREMENT 

Student documentation as verified by our student information system and 
CALPADS 

SUBPRIORITY D – HIGH SCHOOL DROPOUT RATES  

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 

MEASURABLE 
OUTCOME N/A 

BASELINE 
PERFORMANCE 

LEVEL 
N/A 
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METHODS OF 
MEASUREMENT N/A 

SUBPRIORITY E – HIGH SCHOOL GRADUATION RATES  

GOAL TO ACHIEVE 
SUBPRIORITY N/A 

ACTIONS TO 
ACHIEVE GOAL N/A 

MEASURABLE 
OUTCOME N/A 

BASELINE 
PERFORMANCE 

LEVEL 
N/A 

METHODS OF 
MEASUREMENT N/A 

STATE PRIORITY #6— SCHOOL CLIMATE 
School climate, as measured by all of the following, as applicable: 

A. Pupil suspension rates 
B. Pupil expulsion rates 
C. Other local measures, including surveys of pupils, parents, and teachers on the sense of safety 

and school connectedness 
SUBPRIORITY A – PUPIL SUSPENSION RATES 

GOAL TO ACHIEVE 
SUBPRIORITY 

School, acknowledging its at-risk student population, will maintain an annual 
suspension rate of less than 15%. 

ACTIONS TO 
ACHIEVE GOAL 

Teachers are trained on and follow Positive Behavioral Interventions and 
Supports, which is the foundation of our classroom management and behavior 
approach. Executive Director / Principal and Director of Education work with 
teachers and families to manage student behavior issues and concerns. 

MEASURABLE 
OUTCOME Annually, 15% or fewer of all enrolled students will be suspended. 

BASELINE 
PERFORMANCE 

LEVEL 
In 2012-13, 20% of all students were suspended. 

METHODS OF 
MEASUREMENT 

Annual School Accountability Report Card & Annual Report; CALPADS 
Report 7.1 Discipline Incidents 

SUBPRIORITY B – PUPIL EXPULSION RATES 

GOAL TO ACHIEVE 
SUBPRIORITY 

School will maintain an annual expulsion rate of less than 1%. 
 

ACTIONS TO 
ACHIEVE GOAL 

Teachers are trained on and follow Positive Behavioral Interventions and 
Supports, which is the foundation of our classroom management and behavior 
approach. Executive Director / Principal and Director of Education work with 
teachers and families to manage student behavior issues and concerns. 
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MEASURABLE 
OUTCOME Annually, 1% or fewer of enrolled students will be expelled. 

BASELINE 
PERFORMANCE 

LEVEL 
School has maintained an expulsion rate of less than 1%. 

METHODS OF 
MEASUREMENT 

Annual School Accountability Report Card & Annual Report and CALPADS 
Report 7.1 Discipline Incidents 

SUBPRIORITY C – OTHER SCHOOL SAFETY AND SCHOOL CONNECTEDNESS MEASURES (SURVEYS) 

GOAL TO ACHIEVE 
SUBPRIORITY Students and staff follow the school safety plan. 

ACTIONS TO 
ACHIEVE GOAL 

Staff members are trained on the elements of the school safety plan. Students 
participate in quarterly fire, earthquake and safety drills. 

MEASURABLE 
OUTCOME 

All teachers will participate in school safety training; students will participate in 
at least four fire, earthquake or safety drills annually. 

BASELINE 
PERFORMANCE 

LEVEL 

In 2012-13, all teachers participated in three hours of First Aid & CPR training, 
and four fire, earthquake or safety drills were conducted. 

METHODS OF 
MEASUREMENT Professional Development agenda and notes; annual drill calendars 

SUBPRIORITY D  

GOAL TO ACHIEVE 
SUBPRIORITY 

Students, parents and teachers will feel a sense of community on campus, and 
within their classroom. 

ACTIONS TO 
ACHIEVE GOAL 

The school along with the parents hosts several community building events 
throughout the year. Administration gives satisfaction surveys to parents, 
students and teachers. A variety of fun and engaging co-curricular opportunities 
further enhances students’ sense of belonging and community. Small class size 
allows staff the time to get to know students on a personal level. 

MEASURABLE 
OUTCOME 

At least four community events will be held throughout the academic year. 
Families will report a 95% school satisfaction rate. Students will attend school 
regularly, and at least 50 percent will engage in extracurricular activities. 

BASELINE 
PERFORMANCE 

LEVEL 

Four school community events were held last year. Families reported a 95% 
percent school satisfaction rate. Students attended regularly, and at least 50 
percent of students engaged in extracurricular activities. 

METHODS OF 
MEASUREMENT 

School monthly calendars; parent survey results; attendance records; and after 
school program, outdoor program and sports program sign-up sheets. 

STATE PRIORITY #7— COURSE ACCESS 
The extent to which pupils have access to, and are enrolled in, a broad course of study, including 
programs and services developed and provided to unduplicated students (classified as EL, FRPM-
eligible, or foster youth; E.C. §42238.02) and students with exceptional needs.  
“Broad course of study” includes the following, as applicable: 
Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health, physical 
education, and other as prescribed by the governing board. (E.C. §51210) 



 52 

Grades 7-12: English, social sciences, foreign language(s), physical education, science, mathematics, 
visual and performing arts, applied arts, and career technical education. (E.C. §51220(a)-(i)) 

GOAL TO ACHIEVE 
SUBPRIORITY 

Students, including all student subgroups, will have access to our academic 
program as outlined in the school’s charter. 

ACTIONS TO 
ACHIEVE GOAL 

All academic content areas will be available to all students, including all student 
subgroups, at all grade levels. 

MEASURABLE 
OUTCOME 

Annually, 100% of students, including all student subgroups, will have access to 
and enroll in all core and non-core subjects. 

BASELINE 
PERFORMANCE 

LEVEL 

In 2013, 100% of students including all subgroups enrolled in the academic 
program as outlined in the school’s charter. 

METHODS OF 
MEASUREMENT Student, teacher, course and grade level schedules 

STATE PRIORITY #8—OTHER STUDENT OUTCOMES 
Pupil outcomes, if available, in the subject areas described above in #7, as applicable. 

SUBPRIORITY A – ENGLISH  

GOAL TO ACHIEVE 
SUBPRIORITY 

While the majority of our students enter school two years behind in math 
English Language Arts/Literacy, our goal is that the students, including all 
subgroups, will demonstrate grade level proficiency in ELA/Literacy by the 
time they are promoted to high school. 

ACTIONS TO 
ACHIEVE GOAL 

All students participate in the school’s Readers Writers Workshop program and, 
where applicable, Inside ELD program, at least two hours daily. Instructional 
strategies implemented throughout RWW include: small group work, one-on-
one conferring, reading intervention program, speaking skills to present 
information, narrative and response to literature, consultation with the inclusion 
specialist and collaboration with colleagues to support student learning goals. 

MEASURABLE 
OUTCOME 

Annually, 80% of 6th through 8th grade students will progress one grade/skill 
level each academic year, as evidenced by the Fountas & Pinnell ELA/Literacy 
assessments. 
Annually, 40% of students will score proficient or higher on the CA MAPP 
statewide test in the area of English Language Arts/Literacy. 

BASELINE 
PERFORMANCE 

LEVEL 

In 2012-13, students progressed an average of one grade/skill level as evidenced 
by the Fountas & Pinnell ELA/Literacy assessments, and 31% of students 
scored proficient or higher on the STAR statewide test in the area of 
ELA/Literacy. 

METHODS OF 
MEASUREMENT 

Student testing data stored in our Powerschool student data system; classroom 
Fountas & Pinnell records; Scantron pre and post test results; CA MAPP test 
results; response to literature journals, student writing journals and benchmark 
assessments. 

SUBPRIORITY B – MATHEMATICS 

GOAL TO ACHIEVE 
SUBPRIORITY 

While the majority of our students enter our school up to four years behind in 
mathematics, our goal is to bring all students, including subgroups, up to grade 
level in mathematics by the time they are promoted to high school.  
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ACTIONS TO 
ACHIEVE GOAL 

All students receive at least five hours of math instruction weekly. Instructional 
strategies include focused and designed instruction, spiraling math curriculum, 
small group work, one-on-one assistance, near peer tutorial support, small group 
after-school tutorial, consultation with the inclusion specialist and collaboration 
with colleagues to support student goals and learning. 

MEASURABLE 
OUTCOME 

Annually, 80% of 6th through 8th grade students will progress one grade/skill 
level each academic year, as evidenced by Scantron pre and post testing and/or 
ALEKS assessments. 
Annually, 25% of 6th through 8th grade students, including all subgroups, will 
score proficient or higher on the CA MAPP statewide test in the area of 
Mathematics. 

BASELINE 
PERFORMANCE 

LEVEL 

In 2013, 14% of students in grades 6-8 scored proficient or higher on the 
California Standards Test for Mathematics. 

METHODS OF 
MEASUREMENT 

CA MAPP test results, benchmark assessments, Scantron test results, ALEKS 
assessments, math journals demonstrating mathematical thinking, in class math 
presentations showcasing students’ mathematical reasoning and critical thinking 
skills 

SUBPRIORITY C – SOCIAL SCIENCES 

GOAL TO ACHIEVE 
SUBPRIORITY 

All students, including subgroups, will demonstrate grade level skills and 
content knowledge in history, civics and social science. 

ACTIONS TO 
ACHIEVE GOAL 

Through direct instruction and an integrated approach, students will study a 
blend of American history, world history, government, geography and 
economics using the CA History-Social Science Content Standards or presently 
approved state standards. Strategies included are non-fiction and historical 
fiction texts, mini research projects and presentations, computer based 
information, debates and hands-on projects. 

MEASURABLE 
OUTCOME 

Annually, 33% of all students, including subgroups, will demonstrate 
proficiency through formal assessments. 

BASELINE 
PERFORMANCE 

LEVEL 

In 2013, 11% of 8th grade students scored proficient or higher on the California 
Standards Test for History-Social Science.  

METHODS OF 
MEASUREMENT 

CA MAPP Score Reports; formal assessments such as end of unit quizzes and 
essay exams; authentic assessments such as presentations and projects 

SUBPRIORITY D – SCIENCE 

GOAL TO ACHIEVE 
SUBPRIORITY 

All students, including subgroups, will demonstrate grade level skills and 
content knowledge in life, earth and space, and physical science. 

ACTIONS TO 
ACHIEVE GOAL 

Utilizing an inquiry based approach, students will develop an understanding of 
science and engineering practices, disciplinary core ideas and crosscutting 
practices. Strategies include hands-on learning, gathering and analyzing data, 
and integrating skills and concepts as they apply to different subjects. 

MEASURABLE 
OUTCOME 

Annually, 50% of all students, including student subgroups, will demonstrate 
proficiency through formal assessments. 
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BASELINE 
PERFORMANCE 

LEVEL 

In 2013, 16% of 8th grade students scored proficient or higher on the California 
Standards Test for Science. 

METHODS OF 
MEASUREMENT 

CA MAPP Score Reports; formal assessments such as end of unit quizzes and 
reports; authentic assessments such as experimentations, presentations and 
projects 

SUBPRIORITY E – VISUAL AND PERFORMING ARTS 

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

MEASURABLE 
OUTCOME  

BASELINE 
PERFORMANCE 

LEVEL 
 

METHODS OF 
MEASUREMENT  

SUBPRIORITY F – PHYSICAL EDUCATION 

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

MEASURABLE 
OUTCOME  

BASELINE 
PERFORMANCE 

LEVEL 
 

METHODS OF 
MEASUREMENT  

SUBPRIORITY G – HEALTH  

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

MEASURABLE 
OUTCOME  

BASELINE 
PERFORMANCE 

LEVEL 
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METHODS OF 
MEASUREMENT  

SUBPRIORITY H – FOREIGN LANGUAGES  

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

MEASURABLE 
OUTCOME  

BASELINE 
PERFORMANCE 

LEVEL 
 

METHODS OF 
MEASUREMENT  

SUBPRIORITY I – APPLIED ARTS  

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

MEASURABLE 
OUTCOME  

BASELINE 
PERFORMANCE 

LEVEL 
 

METHODS OF 
MEASUREMENT  

SUBPRIORITY J – CTE  

GOAL TO ACHIEVE 
SUBPRIORITY  

ACTIONS TO 
ACHIEVE GOAL  

MEASURABLE 
OUTCOME  

BASELINE 
PERFORMANCE 

LEVEL 
 

METHODS OF 
MEASUREMENT  

SUBPRIORITY K – OTHER SUBJECTS – SOCIAL RESPONSIBILITY 

GOAL TO ACHIEVE All students will demonstrate an understanding of their actions, and how these 
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SUBPRIORITY affect their surroundings and the ability to work with others. 

ACTIONS TO 
ACHIEVE GOAL 

All students participate in classroom dialogues and discussions, community 
activities, student government, and classroom decision-making processes. 
Students are able to engage in the development of classroom rules and 
expectations while participating in a democratic process.  

MEASURABLE 
OUTCOME 

Annually, all classrooms will have collaboratively devised rules and 
expectations; fewer than 1% of students will be expelled; fewer than 15% of 
students will be suspended. 

BASELINE 
PERFORMANCE 

LEVEL 

In 2012-13, all classrooms had posted rules and expectations; student 
suspension rate was 20%; student expulsion rate was 0%. 

METHODS OF 
MEASUREMENT 

Classroom observation rubrics; Annual School Accountability Report Card & 
Annual Report; CALPADS Report 7.1 Discipline Incidents 

SUBPRIORITY L – OTHER SUBJECTS – PERSONAL AWARENESS AND BALANCE 

GOAL TO ACHIEVE 
SUBPRIORITY 

All students will learn how to calm and center themselves so that they can be 
proactive rather than reactive, balanced and personally aware, and able to 
concentrate fully in the classroom. 

ACTIONS TO 
ACHIEVE GOAL 

All students will participate in 15 minutes of daily meditation. Some students 
will participate in conflict resolution, group counseling and/or individual 
counseling for additional growth. 

MEASURABLE 
OUTCOME 

All students participate in daily meditation. Some students participate, as 
needed, in conflict resolution, group counseling and/or individual counseling. 

BASELINE 
PERFORMANCE 

LEVEL 

In 2012-13, all students participated in daily meditation, and 20% of students 
participated in counseling. 

METHODS OF 
MEASUREMENT Meditation observations, counselor logs, Powerschool entries. 

SUBPRIORITY M – OTHER SUBJECTS – CIVIC AND ENVIRONMENTAL RESPONSIBILITY 

GOAL TO ACHIEVE 
SUBPRIORITY 

All students will demonstrate civic and environmental responsibility by working 
to improve their school and community environments. 

ACTIONS TO 
ACHIEVE GOAL 

Throughout the school year, students engage in various school and community 
service activities, learn about environmental dangers and solutions, tend to the 
school garden boxes, and/or clean the campus and the nearby Lower Silver 
Creek. 

MEASURABLE 
OUTCOME 

20% of students will voluntarily participate in environmental education or 
community service and/or service to the school.  

BASELINE 
PERFORMANCE 

LEVEL 
In 2012-13, 20% of students voluntarily participated in service projects. 

METHODS OF 
MEASUREMENT Event sign-in sheets. 
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Additional Student Outcomes and Methods of Measurement 
 
We want all of our students, upon promotion from eighth grade, to be prepared 
academically and socially for college-preparatory coursework at a mainstream high 
school. We want for our students to boost their self esteem and motivation as learners, 
and to help them get on track  to launch the career of their choice.  
 
We closely monitor each student in each subgroup at our school to ensure that they are 
making substantial progress toward  these goals. We will use a combination of the 
following measures to form a complete picture of each student’s growth: 
 

• Standardized testing results from the Smarter Balanced Assessment Consortium 
• California English Language Development Tests (CELDT) scores 
• Pre and post testing from Scantron for English and math 
• In-class assignments, including teacher-developed quizzes, tests and benchmark 

exams 
• Authentic assessments, such as portfolios and learning demonstrations developed 

over time and measured by teacher rubrics 
• Teacher observations, including narrative evaluations on progress reports that are 

sent home to parents/guardians six times a year. 
 
Our school will pursue the measurable outcome goals listed in the table below, and will 
measure them with the accompanying assessment tools. 
 
 
MEASURABLE OUTCOME 
GOALS 

 

ASSESSMENT 
TOOLS 

  
        Meet or make substantial progress toward 1. Smarter Balanced Assessment 

 CCSS for English  
 

2. Scantron pre and post tests 
 

    
3. In-class assessments 

  

    

4. Authentic 
assessments 

  
        Meet or make substantial progress toward  1. Smarter Balanced Assessment 

 CCSS for Math 
 

2. Scantron pre and post tests 
 

    
3. In-class assessments 

  

    

4. Authentic 
assessments 

  
        Meet or make substantial progress toward 1. Smarter Balanced Assessment (for 8th) 
CCSS for Social Studies 2. In-class assessments 

  
    

3. Authentic 
  



 58 

assessments 

        Meet or make substantial progress toward 1. Smarter Balanced Assessment (for 8th) 
CCSS for Science 

 
2. In-class assessments 

  

    

3. Authentic 
assessments 

  
        Meet Sunrise Middle School standards  1. California Physical Fitness Test (for 7th) 
for Physical Education 

  
2. In-class assessments, e.g., mile run 

 
        English Learners will demonstrate  

 
1. California English Language Development Test 

progress toward fluency in English 
 

2. Inside tests and other in-class assessments 

    
3. Scantron pre and post tests 

 
    

4. Smarter Balanced Assessment 
 

    
5. Teacher observations 

  
        Special Education students will meet or make IEP progress and review 

  substantial progress twoard the goals set forth 
    in their Individualized Education Plans (IEPs) 
    

         
We believe that standardized testing is an important indicator of student progress and are 
committed to demonstrating strong growth in all content areas and student subgroups at 
our school.  
 
The Charter Schools Act is being continuously revised, but for now we will follow the 
criteria of Education Code Section 47607(b), which requires charter schools that have 
been in operation for at least four years to meet at least one of the following five metrics 
to be renewed: 
 
1) Attained its Academic Performance Index (API) growth target in the prior year or in 
two of the last three years, or in the aggregate for the prior three years.   
2) Ranked in deciles 4 to 10, inclusive, on the API in the prior year or in two of the last 
three years.   
3) Ranked in deciles 4 to 10, inclusive, on the API for a demographically comparable 
school in the prior year or in two of the last three years.  
4) The entity that granted the charter determines that the academic performance of the 
charter school is at least equal to the academic performance of the public schools that the 
charter school pupils would otherwise have been required to attend, as well as the 
academic performance of the schools in the school district in which the charter school is 
located, taking into account the composition of the pupil population that is served at the 
charter school.  
5) Has qualified for an alternative accountability system pursuant to subdivision (h) of 
Section 52052. 
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We also understand that for the first metric, Education Code Section 47607(c) states that 
this must be met “both schoolwide and for all groups of pupils served by the charter 
school,” and that 47607(b) adds, “For purposes of this section, ‘all groups of pupils 
served by the charter school’ means a numerically significant pupil subgroup.” 
 
Although standardized testing does not measure the same standards from year to year, 
student movement across performance bands will still serve as a general indicator of 
progress, especially when combined with course grades, benchmark assessments, and 
other evaluative tools. 
 
We recognize that the social studies and science areas demand a level of reading that 
some of our English learners may not yet have mastered, and when looking at these 
scores, we will take the students’ English proficiency level into consideration. 
 
Similarly, although not intending to receive Title III funds, Sunrise Middle School will 
strive to meet the three performance targets set for English Learners in the Annual 
Measurable Objectives (AMOs). 
 
For AMO 1, our goal is that 40 percent of our ELs will advance one level in CELDT 
(e.g., from early intermediate to intermediate) each year until that student is reclassified 
as English proficient.  
 

PREVIOUS YEAR CELDT OVERALL 
PERFORMANCE LEVEL 

ANNUAL GROWTH TARGET 
 

Beginning Early Intermediate Overall 
Early Intermediate Intermediate Overall 
Intermediate Early Advanced Overall 
Early Advanced or Advanced, but 
not at 
the English proficient level. One or 
more 
domains (reading, writing, 
speaking, or  
listening) is below Intermediate. 

Achieve the English proficient level. 
(Overall 

proficiency level needs to remain at Early  
Advanced or Advanced level and all 
domains  
need to be at the Intermediate level or 
above.) 

Early Advanced or Advanced and 
at the  
English proficient level 

Maintain English proficient level 

 
For AMO 2, we will strive for a 20 to 30 percent increase in the number of students 
attaining English language proficiency by the end of each school year.  
 
For AMO 3, we will strive for a 10 percent decrease in the number of students scoring 
below proficient each year. 
 



 60 

Following is a more in-depth discussion on our school’s academic performance and an 
analysis of data from the past two and a half years. 
 
ACADEMIC PROGRESS AND ANALYSIS OF DATA 
 
Measurable Pupil Outcomes from Original Charter:  Sunrise established seven 
measurable student outcomes in its initial charter: 
 
1) Meet or make substantial progress toward state standards for English Language Arts. 
2) Meet or make substantial progress toward state standards for math.  
3) Meet or make substantial progress toward state standards for social studies.  
4) Meet or make substantial progress toward state standards for science.  
5) Meet Sunrise Middle School standards in physical education.  
6) English Language Learners will make progress toward fluency in English.  
7) Special Education students will meet or make substantial progress toward the goals set 
forth in the Individual Education Plan. 
 
Outcomes:  If CST scores are used to measure progress, then Sunrise students made 
progress in each subject area between the school’s initial year and its second year.   
 
The charter school’s mean scale score in English language arts rose 16 points from 310.9 
to 326.9.  Sixth and seventh grade mean math scores rose 4.35 points from 300.45 to 
304.8.  In its first year, Sunrise eighth graders were tested in general mathematics, but in 
the school’s second year, they were tested in Algebra I.  Change scores are, therefore, not 
comparable for eighth graders.  The change from 2012 to 2013 should be seen as progress 
nevertheless because Algebra I is a more advanced form of mathematics than general 
mathematics.  The social science mean scale score rose 29.4 points from 276.1 to 305.5.  
The science mean scale score rose 33.8 points from 260.2 to 294.   
 
The Sunrise Middle School standard in physical education is that each student at the 
school will participate in physical education.  That standard has been met in both years of 
the school’s operation.  Additionally, the state’s Physical Fitness Test for 2012-13 
showed that 54.9 percent of our seventh graders were in the Healthy Fitness Zone for 
aerobic capacity, up from 29.4 percent the previous year. 
 
Sunrise students experienced healthy gains in their California English Language 
Development Test scores between 2011-2012 and 2012-2013.  In 2012, the mean scale 
score across grades for listening was 522.57.  For 2013, it rose to 554.9.  Similar changes 
occurred for speaking (533.8 in 2012 versus 557.6 for 2013), reading (476.6 in 2012 and 
554.9 for 2013), and for writing (495.8 in 2012 and 546.3 in 2013).  Overall, students 
made an 8% gain in CELDT between 2012 and 2013.  As might be expected from the 
increase in scores across the board, more of our students showed a higher performance 
level in 2013 than in 2012.  In 2012, we had no students at the advanced level.  In 2013, 
we had 7%.  In 2012, only 20% of students were at the early advanced level.  In 2013, 
that percentage rose to 46%.  In 2012, 40% of students were at the intermediate level.  In 
2013, 35% were at that level reflecting the rise in percentage of students who had moved 
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to the early advanced level.  In 2012, 31% of our students were at the early intermediate 
level.  In 2013, that percentage shrank to 9%.  Similarly, in 2012, 9% of our students 
were at the beginning level.  In 2013 the level fell to 4%. Another measure of progress 
for English language learners is reclassification rate.  One-third of English language 
learners who remained at Sunrise from 2011-2012 through 2012-2013 were reclassified.  
That is more than twice the reclassification rates of Burnett and Hoover Middle Schools, 
the two schools in the district whose percentage of English Learners (50%) is comparable 
to Sunrise.     
 
An indicator of Sunrise’s success with special education students is the change in their 
California Modified Assessment scores from 2011-2012 to 2012-2013.  The students had 
an average gain of 99 points from 404 in 2011-2012 to 503 in 2012-2013.  These growth 
scores tell us that Sunrise met all of its Measurable Student Outcomes. 
 
From a practical point of view, there were two social factors that helped Sunrise achieve 
this level of growth among all subgroups.  Students came to school regularly.  That is, 
absenteeism was very low.  And parents were extremely supportive of our work with 
their children.  Average daily attendance exceeded 96 percent, and surveyed parental 
satisfaction was 99 percent.  A further indicator of student and parent engagement is that 
participation in CST testing was 100 percent.  We believe the high rate of daily 
attendance and the satisfaction level of parents have been important factors in the success 
we have achieved to date.    
 
Outcomes as measured by Scantron:  Sunrise has gone through three rounds of 
Scantron computer adaptive assessment.  A pre-test was given to all students at the end of 
the 2012-2013 school year in order to have a baseline to determine the impact of our 
summer math program.  The initial assessment at the beginning of the 2013-2014 
academic year was used as the post-test.  Students who attended the summer program 
were compared to students not attending the summer program.  The improvements seen 
by the summer students were analyzed statistically.  Their improvement would have 
occurred by chance six times in 10,000 (p< .0006).  Though the semester has not ended, 
students were tested again in November, 2013 so that results could be reported in this 
document.  Students who participated in the summer program continue to outperform 
matched peers.  That is, students whose test scores were the same on the pre-test but who 
participated in the summer program performed better than students who did not take the 
summer program.  We were encouraged enough by the results from the summer program 
that we instituted after-school math programs this academic year to try to achieve through 
extending the school day the same result with students who had not taken the summer 
math program as was achieved with students who took the summer program. 
 
Beginning with this school year, we added English Language Arts Scantron assessment 
to our tools for determining student progress.  We now have a pre-test and a post-test in 
math and English Language Arts for this school year and have assessed gains.  Math 
scores rose on average by 88.8 points, and English Language Arts scores rose on average 
by 92 points.  Scantron will be able to provide national gain scores within ability bands 
(below average, average, high average, above average) at the end of the school year.  At 
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this point, we do not know whether mid-year gains of the magnitude we achieved 
compare well with national scores.  The fact that gains were achieved school-wide across 
most subtests in just twelve weeks, however, is encouraging.  The tables below provide 
detail on the average scores.  Students were divided this school year into higher achieving 
and lower achieving groups within each grade.  We did this in order to make it easier for 
teachers to concentrate on the specific learning challenges of each student. Purple denotes 
the higher achieving groups and gold denotes the lower achieving students.  It is of 
interest that the lower achieving students scored the largest gains.  This tells us that our 
effort to bring the lowest achieving students to grade level is having a positive impact. 
 
Point	
  Gain	
  
September	
  
to	
  
November	
  

	
  

Average	
  
ELA	
  Point	
  
Gain	
  

Average	
  
November	
  
Score	
  

Point	
  Gain	
  
September	
  
to	
  
November	
  

	
  

Av.	
  
Math	
  

Pt.	
  Gain	
   Av.	
  Nov.	
  Score	
  
6th	
  grade	
  ELA	
  
purple	
   99	
   2391	
  

6th	
  Grade	
  Math	
  
Purple	
   56	
   2389	
  

6th	
  grade	
  ELA	
  gold	
   107	
   2189	
  
6th	
  Grade	
  Math	
  
Gold	
   223	
   2143	
  

7th	
  grade	
  ELA	
  
purple	
   71	
   2569	
  

7th	
  Grade	
  Math	
  
Purple	
   30	
   2661	
  

7th	
  grade	
  ELA	
  gold	
   66	
   2342	
  
7th	
  Grade	
  Math	
  
Gold	
   88	
   2297	
  

8th	
  grade	
  ELA	
  
purple	
   85	
   2540	
  

8th	
  Grade	
  Math	
  
Purple	
   75	
   2601	
  

8th	
  grade	
  ELA	
  gold	
   143	
   2299	
  
8th	
  Grade	
  Math	
  
Gold	
   61	
   2366	
  

	
   	
   	
   	
   	
   	
   	
   	
  Schoolwide	
  Average	
   92	
   2492	
  
	
   	
  

88.8	
   2400	
  
 
Has the Charter Met At Least One of the Following Criteria Desired by SJUSD: 
 
An API of 800 during the Year of the Renewal Request:  Sunrise did not reach an API 
of 800.  To meet that score, Sunrise would have needed to gain 227 points from its 
baseline, a one year growth figure that has rarely, if ever, been met in California.  The 
best growth figure in the district was Sunrise’s 75 point growth.  The next highest growth 
was Middle College High with a 52 point growth.  Thus, while not hitting the state goal 
of 800, Sunrise’s growth was, nevertheless, impressive. 
 
Performance on Standardized Measures Greater Than or Equal to That of District 
Schools with Comparable Demographics:  As we will argue in our discussion, there is 
no school in San Josè Unified with demographics comparable to Sunrise.  The percentage 
of Sunrise students living in households below the federal poverty level is estimated at  
twice that of the nearest other middle school in the district.   Research has shown that, for 
a host a reasons, students who live below the poverty level are at a distinct disadvantage 
academically compared even to students who live at 150% of poverty, the cutoff point for 
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students who can take advantage of the free portion of the Free and Reduced Price Lunch 
Program.  In fact, there is a linear relationship between income and achievement, as the 
graph below that shows district achievement on Pennsylvania’s equivalent of the STAR 
indicates unequivocally. 

 
Source:  D-ED Reckoning.  Accessed October 20, 2013 at: http://d-
edreckoning.blogspot.com/2006_08_01_archive.html 
 
That said, of the seven middle schools in the district, only Bret Harte Middle and Sunrise 
met API growth targets for school wide growth, for all school groups, and for both school 
wide and school group growth.  Sunrise had the greatest year-to-year growth in API 
scores of any middle school in the district. Sunrise met its AYP proficiency target in 
English Language Arts.  It failed to meet the target in Mathematics.  Of all middle 
schools in the district, only Sunrise met its English Language Arts proficiency target.  In 
mathematics, Sunrise was one of the six out of seven middle schools that did not meet the 
mathematics proficiency target.  Arguably, Sunrise performed equal to six out of seven 
middle schools in mathematics and better than six out of seven schools in English 
language arts.       
 
Discussion:  Sunrise was created to serve the most at-risk students in the school district:  
those who were testing at below basic to far below basic in elementary school.  The 
school has remained true to its charter in that respect.  That commitment is reflected in 
the baseline API score for the school, 573, the lowest score among middle schools in the 
district.  The fact that the school is also dedicated to raising the performance of such 
students is reflected in the 75 point growth in scores, to 648, in Sunrise's second year of 
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existence.  No other middle school in the district showed that large a growth.  Castillero 
was nearest to this growth level at 24 points.  Sunrise met its AYP growth target both 
school-wide and for the groups within the school.  Among the middle schools in the 
district, only Bret Harte also showed adequate yearly growth for both the whole school 
and the groups within the school. 
 
This table indicates the CST growth score for each of the subgroups at Sunrise.  
 
SUNRISE MIDDLE CST DATA FOR  2012-13 BY GROUPS   
       
GROUPS   2012 Base CST 2013 CST 12-13 GROWTH 

       
School wide   573 648 75  
Latino   570 629 59  Socioeconomically 
Disadvantaged 573 648 75  
English Learners  524 621 97  
Students with Disabilities  404 503 99   
Sunrise's record also compares well across the middle schools in Santa Clara County.  
There are 64 middle schools in the county.  Twenty-three of the schools, Sunrise among 
them, met or exceeded their API growth target for both the whole school and for all 
groups within the schools.  Two of the groups Sunrise seeks to enroll are low-income and 
English language learner students.  Members of these two groups are among the most at-
risk students in California schools.  The fact that Sunrise exceeded growth targets for 
them indicates that the school is succeeding in its mission, even this early in its existence.  
By contrast, 41 of the 64 middle schools in the county did not meet growth targets for all 
groups in the school even when the school met its school-wide growth target. 
 
While Sunrise students advanced substantially in their scores from the school's first year 
to its second, the school did not meet the Adequate Yearly Progress subject matter (i.e., 
mathematics and English language arts) goals in either 2011-2012 or 2012-2013.  In its 
first year, it met two of five criteria.  In its second, it met 14 of 17 criteria.  In 2011-2012, 
it did not make the goal for either English Language Arts or for Mathematics.  In 2012-
2013, it did meet the goal for English Language Arts but not for Mathematics.  Failure to 
make AYP should not be taken as failure to progress.  By its second year of existence, the 
school was two criteria short of meeting the goal.  In its first year, it did not meet the goal 
in either English Language Arts or Mathematics, but by the second year, it had made the 
goal in English Language Arts.   
 
The number of students who became proficient between year one and year two also grew 
substantially.  In year one, 13 students were proficient in English Language Arts and 10 
were proficient in Mathematics.  By year two, 32 students were proficient in English 
Language Arts and 14 were proficient in Mathematics.  The school grew in enrollment 
between year one and year two.  The percentage of students at proficient is, therefore, 
significant.  In year one, 19.1 percent of students were proficient in English Language 
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Arts and 14.7 percent were proficient in Mathematics.  By year two, 31.1 percent were 
proficient in English Language Arts.  Unfortunately, only 13.6 percent were proficient in 
Mathematics. 
 
Sunrise staff members recognize the need to make strides as great in mathematics as they 
have been in English language arts.  Sunrise is taking positive measures to bring this 
about.  It has obtained two grants and has applied for a third to improve performance in 
mathematics.  The first grant paid for a summer math program.  Seventy-three students, 
nearly half the student body, participated in the summer program.  The program gave 
students three hours of mathematics instruction four days per week for five weeks.  All 
students at the school took a computer adaptive pre-test (Global Scholar/Scantron's 
EdPerformance Series).  The improvement in performance shown by the students who 
participated in the summer program was highly statistically significant.  The probability 
that their improvement compared to the performance of the students not taking part in the 
summer program would have occurred by chance is less than 6 in 10,000 (p<.0006).  
 
An important element of the program that produced this level of improvement is that 
outstanding high school students taking part in National Hispanic University's Early 
University Program served as teaching assistants during the summer.  Their presence 
brought the teacher-to-student ratio to 1:7 and demonstrated the value of personalizing 
instruction.  In view of that result, the school obtained a second grant that will make it 
possible to pay for teaching assistants during the 2013-2014 school year.  A third grant 
has been applied for.  If the grant is awarded, it will pay for a second summer program 
and for teaching assistants during the 2014-2015 school year.   
 
The school has also adopted computer adaptive testing as a means to produce detailed 
diagnostic information about each student's strengths and weaknesses.  That tool will be 
the guide to help us elicit the greatest gains from personalized instruction.  The advances 
made in the summer program demonstrated how effective computer- adaptive-testing- 
guided personalized instruction can be.  We believe that the changes we have made in the 
way we offer mathematics instruction will greatly improve performance in mathematics 
and will result in Sunrise students making the AYP goal not just in English language arts 
but in mathematics as well. 
 
Sunrise Has Significant, Unique Characteristics:  Having said this, we also believe it is 
important to explain why Sunrise Middle School is not demographically comparable to 
any other middle school in the county.  Eighty percent of our students are living below 
the federal poverty level. These poverty data are not kept for district schools, yet they 
produce a far more telling statistic than that which usually is referred to – students in the 
Free and Reduced Price Lunch Program. The latter could be a student from a family of 
four earning $41,348 a year, e.g., where the parent is a beginning school teacher, while a 
family of four at poverty level earns only $23,050 a year or less, e.g., where a single 
parent is barely making minimum wage.  The environment a school must provide for the 
child from the single parent, minimum wage household to thrive is a good deal more 
intricate than is the school environment in which the child from the $41,000 per year 
household can thrive. 
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Even among charter schools whose mission includes service to the impoverished, Sunrise 
is at the forefront as indicated by these figures reported for the most recent year available 
by the Santa Clara County Office of Education: 

• Downtown College Prep High School, 44.6 percent of students are below federal 
poverty level;  

• ACE Charter Middle, 55.5 percent are below; 
• Rocketship Discovery, 60 percent; 
• And, Sunrise Middle, 80 percent. 

 
There is a tremendous difference in the initial motivation level of a student body where 
four-fifths of the students are below poverty level compared to that of a student body 
with even half that level of poverty. Nearly all of Sunrise’s students are on the free side 
of the Free and Reduced Price Lunch Program – a statistic shared by no other district 
school. 
 
Stress is often a feature of impoverished households.  In the school setting, this is 
reflected in a variety of student misbehaviors.  About 20 percent of our students in the 
past year were suspended for serious offenses such as fighting, possession of marijuana, 
knives or explosives, and property damage or theft. 
 
A second significant difference between Sunrise and many other district schools is that 
this year one sixth of our student population is in special education due to their learning 
disabilities. The academic culture of a middle school is changed when one in six students 
has a learning disability.  The school is more than willing to address the learning needs of 
these students.  Our concern has more to do with the effect on the students of having 
already been in the school system for five years trying to cope with their learning 
disabilities.  By the time a special education student comes to middle school, he or she 
often has “checked out” on education.  That is our central concern.   It takes persistent 
effort to get the student motivated to want to learn again.  The fact that our special 
education students had the greatest gains (99 points) of any of our students on annual 
standardized tests suggests that we are enjoying some success at motivating these 
students. 
 
While having a high proportion of English learners is not unusual for a school in San 
Josè, it is worth noting that Sunrise is among that set of schools.  Nearly 50 percent of our 
students are English learners, and another 30 percent have been reclassified in the last 
two years meaning that 80% of our students are, or have been, English learners. 
 
We point out these characteristics of our students living in poverty not to make an excuse 
for academic performance failing to be stellar but rather to emphasize that a large body of 
research has identified accompanying features of these characteristics that must be 
addressed knowledgeably in any school that hopes to elicit stellar performance from such 
students.  Sunrise staff work at being cognizant of research findings and their pedagogical 
implications and consciously implement programs and undertake instructional practices 
that research indicates are effective in educating well children who are poor.   
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Given that we have emphasized our effort to learn from research as we implement 
programs and practices designed specifically to help our students, it is appropriate at this 
point to provide a brief sketch of some of this research. 
 
Research Regarding Students with Characteristics Similar to Sunrise Students:  In 
1991, the National Commission on Children reviewed the education research literature in 
part to identify the factors that put students at high risk of academic failure.  These are the 
characteristics they extracted from the research:  poverty, race, immigration, poor English 
language skills, living in a single parent family, parents with little education, or health 
problems. The factor that seems most prevalent across the categories of at-risk students is 
low-income.   
 
Poverty places children highly at risk for academic failure according to a number of 
studies including those by Higgins and Mueller, 1988, Ekstrom et al., 1986, and Lambert, 
1988.  Children in poverty are likely to also be members of an ethnic or racial minority, 
to have poor English language skills, to be immigrants or the children of recent 
immigrants, to have parents who have not gone to college, to be living in a single parent 
household, and to have parents with health problems that are not adequately treated due 
to lack of access to health care.  Poverty, in other words, is a co-variant with most other 
risk factors.   
 
Recent examination by Reardon (2011) of the whole of the research literature over the 
past fifty years on the link between poverty and poor academic performance shows that 
there has always been a high correlation between poverty and poor academic 
performance.  But, Reardon points out that the importance of poverty as a risk factor has 
grown markedly over the past twenty years.  Today, the achievement gap between a low-
income and a high-income child is more than thirty percent larger than it was twenty-five 
years ago. A child from a family in the lowest twenty percent of income can expect to 
have an achievement gap that is a full standard deviation below that of a child from a 
family in the top twenty-percent of income.  The research suggests that this performance 
gap persists throughout a poor child’s education.  Reardon points out, however, that this 
major risk factor is not an academic death sentence necessarily.  The disadvantages that 
are the concomitants of poverty can be counteracted with the result that children close the 
achievement gap.  Sunrise is addressing the concomitants of poverty as means to close 
the achievement gap.    
 
Sunrise Students Are Growing Academically Despite Disadvantages:  Despite having 
the challenges described in the research literature, Sunrise students have shown 
considerable academic progress. In addition to the school’s 75-point growth in API in 
2012-13, Sunrise students also experienced healthy gains in their California English 
Language Development Test scores between 2011-2012 and 2012-2013.  In 2012, the 
mean scale score across grades for listening was 522.57.  For 2013, it rose to 554.9.  
Similar changes occurred for speaking (533.8 in 2012 versus 557.6 for 2013), reading 
(476.6 in 2012 and 554.9 for 2013), and for writing (495.8 in 2012 and 546.3 in 2013).  
Overall, students made an 8% gain in CELDT between 2012 and 2013.  As might be 
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expected from the increase in scores across the board, more of our students showed a 
higher performance level in 2013 than in 2012.  In 2012, we had no students at the 
advanced level.  In 2013, we had 7%.  In 2012, only 20% of students were at the early 
advanced level.  In 2013, that percentage rose to 46%.  In 2012, 40% of students were at 
the intermediate level.  In 2013, 35% were at that level reflecting the rise in percentage of 
students who had moved to the early advanced level.  In 2012, 31% of our students were 
at the early intermediate level.  In 2013, that percentage shrank to 9%.  Similarly, in 
2012, 9% of our students were at the beginning level.  In 2013 the level fell to 4%.   
 
Another measure of progress for English language learners is reclassification rate.  One-
third of English language learners who remained at Sunrise from 2011-2012 through 
2012-2013 were reclassified.  That is more than twice the reclassification rates of Burnett 
and Hoover Middle Schools, the two schools in the district whose percentage of English 
language learners (50%) is comparable to Sunrise.     
 
Our Fountas & Pinnell lexile measures for reading also have consistently shown a year’s 
or more growth in reading for every year a student has spent at Sunrise.  That suggests to 
us that we are reversing the trend of falling progressively farther behind that most of our 
students experienced during their grade school years.  This year’s sixth graders, for 
example, came in with an average reading level of only Grade 4, Month 1. 
 
As noted earlier, our pre- and post- testing in mathematics showed some gains last school 
year, but the gains were not as impressive as those in English. We believe a major reason 
for this is that we had only one math teacher and were not able to hire an instructional 
aide in math due to unexpected financial difficulties, which have now resolved 
themselves. This year we expect to see gains in math of a magnitude similar to what we 
have seen in English because the school is now able to devote resources to mathematics 
that are of similar magnitude to those we have been devoting to English.  
 
The Sunrise Record Compared to Characteristics of Strong Charter Schools:  This 
section provides evidence that Sunrise is pro-active in implementing practices that are 
said to be characteristic of strong charter schools.   
 
A quality charter school demonstrates high expectations for student achievement. 
Sunrise has: 
 

• Implemented a progress roll and increased focus on progress charting with 
recognition of small steps in order to reach the larger goal, thus encouraging 
learning at a higher level. 

• Increased use of explicit common language with all staff and peers, e.g., “What is 
your personal best?” 

• Increased the frequency and regularity of diagnostic assessment through a variety 
of assessment tools.  

• Adopted a clear, consistent and firm classroom management approach. 
• Increased modeling, scaffolding, chunking, differentiation, and peer engagement. 
• Increased focus on improving content vocabulary. 
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A quality charter school provides a challenging and coherent curriculum for each 
individual student. 
Sunrise has:  
 

• Hired a part-time educational coach who meets with each teacher on a weekly 
basis to collaborate on lesson plans, differentiation, classroom management, 
assessments, data analysis and targeted instruction.  

• Grouped students by ability level and then, in the classroom, differentiated further 
with the use of instructional assistants, push in, work stations, manipulatives, and 
online learning (mainly ALEKS). 

• Moved quickly to implement CCSS in every classroom. 
• Students read a minimum of 75 minutes daily (30 in class and 45 at home), and 

write a minimum of 30 minutes each day. 
• Supplemented the day program with an after school program, a summer program, 

and extra support sessions during the breaks. 
• Adopted new teacher and administrator evaluation processes weighted 30 percent 

to student achievement.  
• Implemented a teacher improvement plan. 

 
A quality charter school implements and directs learning experiences (consistent with the 
school’s purpose and charter) that actively engage students. 
Sunrise has: 
 

• Adopted project and problem-based approaches to instruction such as science 
experiments, math games, or theatrical skits that are delivered in context for an 
optimum learning environment.  

• Facilitated student and teacher exploration of how each student learns best and 
encouraged implementation of techniques and strategies reflective of student 
learning styles. 

• Led students to continually “connect the dots” in their learning, through concept 
maps, review, analysis, and related techniques. 

• Offered a host of field trips in the natural world that allow students to experience 
first-hand what they have learned in the classroom – e.g., the formation of crystals 
in caves, how a natural spring is created, the consistency of water vs. ice vs. snow, 
the different types of rock, etc. 

• Provided a rich array of enrichment courses, including dance, music, board 
games, yearbook, art, crafts, fun science, gardening, etc. 

 
A quality charter school allocates appropriate resources in the way of instructional 
materials, staffing and facilities to promote high levels of student achievement. 
Sunrise has: 
 

• A 25:1 student to teacher ratio.  
• Devoted less than ten percent of its budget to administration and business 

services. 
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• Six classrooms and a spacious office with smaller offices inside for tutoring, 
counseling, parent meetings, special education pullout sessions, etc. 

• Purchased a classroom set of iPads this year – in addition to its other classroom 
set of laptops – so that students can more easily work at their ability level in math. 
There is now one iPad or laptop for every three students in the school. 

• Purchased additional math textbooks aligned to CCSS. Other curricular areas are 
either already closely aligned or will be aligned by next year. 

• Made it possible for students to enjoy the most challenging, interesting, 
experiential (and costly!) middle school science program around – CPO Science. 

 
A quality charter school promotes risk-taking by supporting students in a safe, healthy 
and nurturing environment characterized by trust, caring and professionalism. 
Sunrise has: 
 

• Found that parents and students repeatedly and overwhelmingly state in surveys 
and interviews that one of the best features about Sunrise is its supportive and 
caring staff. 

• Hired near peers to support the students, particularly in math, where many of our 
students have suffered from lack of confidence in the past. Students at the summer 
math camp joined with their near peers to adopt a motto for the school, “Be calm 
and enjoy math.” 

• Encouraged and empowered students to speak out against bullying. One student 
ran for student council and won solely on her anti-bullying campaign.  

• Adopted a conflict resolution that is led by adults, but that includes the assistance 
of peers. 

• Provided for twenty, or 13 percent, of our students to be seen by an Alum Rock 
Counseling Center therapist or a counseling intern on a regular basis. 

• Held at least 30 meetings with parents and their students the first six weeks of this 
year in an effort to better serve these families. 

• Instituted an RTI program to address academic and behavioral issues. 
• Provided homework help through the after school program. 
• Strengthened its discipline policy this year by offering more positive incentives, 

and also by refining the STEP or referral process. This has resulted in a need for 
even fewer “steps.” 

• Instituted a new, healthful nutrition program from Revolution Foods. 
• Encouraged students to take risks in the natural world, e.g., at a high ropes course 

or on a Sierra backpacking trip. These trips have helped students build their self-
esteem. 

 
A quality charter school productively engages parental and community involvement as a 
part of the school’s support system, shares its vision with the school community, and 
involves all stakeholders in its accountability for student learning and program 
evaluation. 
Sunrise has: 
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• Conducted school-wide meetings with parents every six weeks to discuss the state 
of the school, student achievement, report cards, etc.        

• Created a School Site Council comprised of three parents and two teachers elected 
by their peers to advise the school leadership on major issues concerning staffing, 
budget matters, etc. 

• Surveyed students and their parents twice a year on ways to improve the school. 
• Created a student council comprised of four students from each grade level.  It 

meets weekly and is assisted by an outside near peer to develop activities for the 
student body and to advise the staff on issues such as discipline, free dress, etc. 

• Partnered with the NHU Foundation to bring more resources to the school and is 
also working jointly in developing a music program here.  

• Obtained support from the Silicon Valley Community Foundation, the Castellano 
Family Foundation, and the Foundation for Youth Investment, and is seeking 
support from other groups as well. 

 
Goals and Initiatives for the Next Five Years 
 
GOALS 
 
Our service goal in creating Sunrise Middle School remains to provide a middle school 
for students from extremely low income households and to provide a school dedicated to 
educating English learners.  Our school location means that we are geographically close 
to the students it is our purpose to serve and expect that we will continue to attract 
students from extremely low income households and English learners.  We reached the 
projected capacity of the charter school this year and expect to continue operating at 
capacity into the foreseeable future. 
 
Our development goal:  Sunrise will strive to become the model for effective middle 
school education of students from impoverished homes and for English learners.  The 
charter school has demonstrated during its first two years of operation that it can 
contribute positively to the education of such students.  Successes to date suggest that the 
plan outlined in our original charter is sound.  That plan was built on the idea that we 
would educate the whole child.  We will continue, therefore, to refine and improve our 
holistic approach to education.  That is, we will continue to find ways to help students 
grow intellectually, socially, and personally. 
 
In designing our goals and initiatives in these three areas for the coming five years, we 
take note of the developmental needs of students of middle school age:  a need to balance 
growth toward independence with the need to be a secure member of peer groups; a need 
to see personal meaning in educational topics, initiate learning activities, to learn 
experientially, to be part of small learning communities, and a need to be able to think 
about learning; a need to engage in the arts as a means of self-expression; a need to have 
teachers and near peers who can be viewed as mentors, role-models, and as worthy of 
trust; a need to be recognized for contributions that are unique and that help define each 
student’s individuality; a need to express idealism through participation in socially 
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meaningful activities; a need to take part in decision making; and a need to be in an 
environment that is safe. 
 
Intellectual Growth Goal 1:  The school will use computer adaptive testing to develop 
individual profiles of student strengths and weaknesses measured against Common Core 
State Standards (“CCSS”) and will use these profiles to personalize instruction.  Sunrise 
has been active in seeking funding from foundations to provide tutors and mentors for 
Sunrise students.  We are working to reach a student to teacher/tutor/mentor to student 
ratio of about 7 to 1.  With such a ratio, we can divide students into small, intellectually 
homogeneous, groups for after-school assistance and in-school attention from teacher 
aides.  We believe that structuring instruction around the particular needs of students will 
accelerate their learning and boost their motivation to learn. 
 
Intellectual Growth Goal 2:  The charter school will equal or exceed the academic 
achievement record of the San Jose Unified School District for socioeconomically 
disadvantaged students in each subject area tested. If the student rating system of the new 
assessment follows that of STAR, we expect to produce these results, which are equal to 
the district’s 2013 results for economically disadvantaged students for academic areas, 
and, in the case of CELDT, reflect an assumption that students will remain in the school 
from 6th through 8th grade and will improve their CELDT score annually: 
 

SJUSD	
  English-­‐Language	
  Arts	
  for	
  Economically	
  Disadvantaged	
   
%	
  at	
  each	
  level Grade	
  6 Grade	
  7 Grade	
  8 
At	
  least	
  %	
  advanced 14% 10% 12% 
At	
  least	
  %	
  
proficient 

28% 31% 27% 

At	
  least	
  %	
  basic 34% 37% 37% 
<	
  %	
  below	
  basic 16% 15% 16% 
<	
  %	
  far	
  below	
  basic 8% 8% 8% 

SJUSD	
  Mathematics	
  for	
  Economically	
  Disadvantaged 
%	
  at	
  each	
  level Grade	
  6 Grade	
  7 Grade	
  8 
At	
  least	
  %	
  advanced 9% 6% 1% 
At	
  least	
  %	
  
proficient 

24% 24% 13% 

At	
  least	
  %	
  basic 30% 35% 28% 
<	
  %	
  below	
  basic 29% 26% 39% 
<	
  %	
  far	
  below	
  basic 8% 9% 19% 

SJUSD	
  Algebra	
  I	
  for	
  Economically	
  Disadvantaged 
%	
  at	
  each	
  level Grade	
  6 Grade	
  7 Grade	
  8 
At	
  least	
  %	
  advanced   4% 
At	
  least	
  %	
  
proficient 

  17% 

At	
  least	
  %	
  basic   27% 
<	
  %	
  below	
  basic   36% 
<	
  %	
  far	
  below	
  basic   16% 
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SJUSD	
  History/Social	
  Science	
  for	
  Economically	
  Disadvantaged 
%	
  at	
  each	
  level Grade	
  6 Grade	
  7 Grade	
  8 
At	
  least	
  %	
  advanced   13% 
At	
  least	
  %	
  
proficient 

  20% 

At	
  least	
  %	
  basic   30% 
<	
  %	
  below	
  basic   13% 
<	
  %	
  far	
  below	
  basic   23% 

SJUSD	
  Science	
  for	
  Economically	
  Disadvantaged 
%	
  at	
  each	
  level Grade	
  6 Grade	
  7 Grade	
  8 
At	
  least	
  %	
  advanced   23% 
At	
  least	
  %	
  
proficient 

  26% 

At	
  least	
  %	
  basic   21% 
<	
  %	
  below	
  basic   14% 
<	
  %	
  far	
  below	
  basic   16% 

SJUSD	
  CELDT 
%	
  at	
  each	
  level Grade	
  6 Grade	
  7 Grade	
  8 
Advanced 0% 5% 5% 
Early	
  advanced 10% 35% 60% 
Intermediate 40% 30% 20% 
Early	
  intermediate 30% 20% 10% 
Beginning 20% 10% 5% 
 
Intellectual Growth Goal 3:  At least 80 percent of students who enter Sunrise from one 
to four years below grade level will grow by at least 1.5 grade levels each year he or she 
is at Sunrise, thereby not only reversing the trend of falling behind, but also reaching 
grade level performance over time.  Each student who enters Sunrise at grade level will 
maintain or exceed grade level performance each year he or she is at Sunrise. 
 
Social Development Goal 1:  Sunrise will provide programs, and teachers will use 
instructional techniques, that give students opportunities to identify and begin to develop 
their talents and interests while also giving the students choices about peer group 
affiliations that are reflective of the talents and interests they share with some of their 
schoolmates.  In encouraging students to make choices about those things that motivate 
them while assuring that there is an interest group within the charter school that the 
student can be part of, we hope to nurture growth in independence and also provide 
structures within which those independent choices can lead to positive social growth.  
Here are two examples.  There are students who want to develop their musical talents.  
We have initiated a music program for these students.  There are students who enjoy 
examining current issues and forming their own stances with respect to those issues.  For 
them, we provide a debate group.  Students make the choice to affiliate based on their 
interests.  We support them in their choices and develop their talents by providing interest 
groups that fit their developmental inclinations. 
 



 74 

Social Development Goal 2:  Sunrise will use experiential, hands-on, problem-based 
instructional methods as regularly as possible.  We recognize that students learn in 
different ways and believe that if we are to help all children learn, we must provide a 
variety of learning modalities.  Through the experiential instructional approach, we will 
create the circumstances under which each child can engage in activities that are 
compatible with his or her learning style while also involving students routinely in small 
learning communities thereby helping teach them how to work productively with peers. 
 
Personal Development Goal 1:  Sunrise will give students dedicated time each day to 
engage in introspection.  This time will come in the form of a brief meditation period.  
New students are likely to be unaccustomed to meditating.  Our experience is that 
students who have done it for a time find it to be of great value and miss it on days when 
space is unavailable for meditation.  Meditation time allows students to integrate their 
experiences into their developing understanding of themselves and the world in which 
they function.  There is rarely another dedicated time in their lives when they can stop 
interacting with the people and things around them and turn their thoughts inward. 
 
Personal Development Goal 2:  The charter school will provide counselors to help 
students address obstacles to their healthy social and personal growth and intellectual 
development.  Students of middle school age are transitioning from childhood to 
adolescence.  In addition to the physical changes happening to them, they are coming to a 
new school, leaving friends from grade school, adjusting to a different kind of 
scheduling, and dealing with the normal problems that occur in low-income households 
and in a neighborhood where there is gang activity.  Currently, a licensed counselor is 
provided to us by Alum Rock Counseling Center, and we serve as a site for San Jose 
University Students studying to become counselors to undertake their internships.  Our 
plan is that counselors will work closely with teachers and school administrators to see 
that students are able to address the challenges that face them in a healthy manner that 
contributes to their personal growth. 
 
Personal Development Goal 3:  Sunrise will use positive incentives to recognize and 
reward individual student accomplishments.  A variety of incentives are used:  public 
recognition of student accomplishments at events where parents participate; public 
recognition of student accomplishments at student events; opportunities to go on 
additional field trips for reaching milestones; and a token economy wherein teachers 
place “Sunrise Dollars” in student checkbooks.  Students maintain their checkbooks and 
may withdraw money to buy items at the student store.  
 
Personal Development Goal 4: Teachers and administrators will create a safe, family-
like atmosphere at the school in order to make clear to students that adults at the school 
are approachable, supportive, and worthy of trust.  Research on factors that affect the 
academic performance of Hispanic students indicates that they are most motivated and 
perform at their best when they feel their teachers know them, care for them, and have 
their interests at heart.  
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MEASURES OF PROGRESS TOWARD MEETING GOALS 
 
Goal:  Provide a middle school for students from extremely low-income households and 
provide a school dedicated to educating English learners. 
 
Measures: 

• Percentage of students from families at or below the poverty level will remain at 
approximately 75 to 80% over the term of the charter. 

• Percentage of students eligible for Free and Reduced Price Lunch Program will 
remain at approximately 95%. 

• Percentage of English learners will remain at approximately 50%. 
• Percentage of combined English learners and EL’s reclassified as Fluent English 

Proficient will remain at approximately 75 to 80%. 
• Percentage of English language learners reclassified as Fluent English Proficient 

each year will be approximately 20 to 30%. 

Note:  Sunrise will not turn away students who are not low-income or are not English 
learners.  We expect, however, that because of our location, the great majority of 
students seeking admission to the charter school will be from low-income families 
and will be English learners. 
 

Goal:  Sunrise will strive to become the model for effective middle school education of 
students from impoverished homes and for English learners. 
 
Measures: 

• Each major school improvement initiative will rise from research the results of 
which suggest that the actions taken under the initiative will improve academic 
performance, social development, or personal development for our target students. 

• As a general practice, Sunrise will establish a performance baseline relevant to a 
development parameter it wishes to affect through a research-based intervention 
and will then post-test students to determine the impact of the intervention. 

• Within five years, Sunrise will accept sixth grade students who test below grade 
level and will send at least 80 percent of these students to high school at grade 
level or above. 

Goal:  The school will use computer adaptive testing to develop individual profiles of 
student strengths and weaknesses measured against Common Core State Standards and 
will use these profiles to personalize instruction.  
 
Measures:  

• The charter school will use computer adaptive testing at the beginning of each 
school year to establish a baseline performance level for each student.  It will test 
the students again at the end of the first semester to determine gains.  It will test 
the students at the end of the school year to determine overall gains. 
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• The pattern of mastered and un-mastered skills presented by each student taking 
the computer adaptive test will be given to the students’ teachers and tutors so 
that they can focus instructional units on the particular needs of each student. 

• After teaching a concept that a student had previously not mastered, teachers or 
tutors will use short concept tests generated from the computer adaptive testing 
utility to determine whether the student has mastered the concept. 

• Each student’s performance on computer adaptive tests will be tracked over time 
to determine the student’s growth over time. 

• The change in summary score levels over the coming five years will be tracked to 
measure the school’s growth in ability to bring below grade level students to 
grade level and in its ability to help students at grade level grow beyond grade 
level. 

Goal:  The charter school will equal or exceed the academic achievement record of the 
San Jose Unified School District for low-income students in each subject area tested.   
 
Measures: 

• The charter school will examine the achievement examination that replaces 
STAR to determine its performance relative to that of the district overall. 

• The school will also compare its achievement to middle schools in the district 
whose demographics have some similarity to that of Sunrise realizing that 
Sunrise is unique in the district with respect to the percentage of students who are 
below the poverty line and that research studies have shown a linear relationship 
between family income and educational attainment.  Our aim is to become an 
exception to the normal pattern in the nation. 

• The charter school will also look at the demographics of other middle schools in 
the state with the purpose of identifying schools that most closely fit the 
demographic characteristics of Sunrise and will compare its performance with 
these schools to determine the relative efficacy of its educational program. 

Goal:  At least 80 percent of students who enter Sunrise from one to four years below 
grade level will grow by at least 1.5 grade levels each year he or she is at Sunrise, thereby 
not only reversing the trend of falling behind, but also reaching grade level performance.  
Each student who enters Sunrise at grade level will maintain or exceed grade level 
performance each year he or she is at Sunrise. 
 
Measures: 

• Using computer adaptive testing, each student entering Sunrise will be tested.  
The student's scores will be taken as the student's entering baseline. 

• Each student's progress will be measured against his or her beginning baseline 
using the same computer adaptive testing instrument as was used to administer the 
original baseline test. 

• Students with a baseline score that is less than the student's grade level will by the 
end of each academic year achieve a grade level score at least 1.5 times higher 
than his or her baseline score.  That is, a student who is below grade level should 
gain 1.5 years for each year he or she is at Sunrise. 
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• Students with a baseline score that is at grade level will, by the end of each 
academic year advance by at least one grade level as measured by computer 
adaptive testing. 

Goal: Sunrise will provide programs, and teachers will use instructional techniques, that 
give students opportunities to identify and begin to develop their talents and interests 
while also giving the students choices about peer group affiliations that are reflective of 
the talents and interests they share with some of their schoolmates.   
 
Measures:   

• In interest surveys, a majority of students will be able to identify the personal, 
social, and intellectual qualities they wish to develop. 

• In follow-up surveys, students will be able to list the activities they engage in to 
develop themselves personally, socially, and intellectually. 

• At least 80 percent of students will engage in school-sponsored activities each 
year that are outside normal class time. 

• School staff will schedule time at regular intervals through the school year to 
discuss with students activities the students would like to see offered at the 
school and will document the occasions they were able to implement activities 
suggested by students as well as list the students who participated in the activity. 

Goal:  Sunrise will use experiential, hands-on, problem-based instructional methods as 
regularly as possible.  
 
Measures:  

• Sunrise will develop and implement a plan for using the concept of career-
oriented instruction as an organizing rubric for the use of experiential, hands-on, 
and problem-based techniques in all the charter school’s classes. 

• Teachers, tutors, and mentors will be made aware of professional development 
opportunities wherein they can gain or strengthen skills in hands-on and problem-
based instructional techniques. 

• The school will make a record of the professional development activities engaged 
in by each member of the staff and will provide opportunities for staff members 
to share what they have learned with other staff members. 

• The school will encourage teachers to use the school’s online document sharing 
utility, currently Dropbox, to store and share their hands-on, problem-based and 
experiential instructional projects with other school staff and thereby create a 
school repository for such projects. 

Goal:  Sunrise will give students dedicated time each day to engage in introspection.  
This time will come in the form of a brief meditation period. 
 
Measures: 

• The charter school’s annual schedule will document the times set aside for 
meditation for each class in a way that permits an estimate of total introspection 
time made available to the students.  Each student will be able to meditate about 
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fifteen minutes daily.  This time is not included in the school’s instructional 
minute calendar. 

• The school will track the frequency of disciplinary incidents over the course of 
the academic year to determine whether cumulative introspection time co-varies 
with frequency of disciplinary incidents. 

Goal:  The school will provide counselors to help students address obstacles to their 
healthy social and personal growth and intellectual development.   
 
Measures: 

• Counselors will log sessions with students and examine indicators such as 
absentee and tardy rates, changes in school performance, disciplinary incidents, 
participation in school activities and students’ own views about the helpfulness of 
counseling to determine the effects of counseling. 

• Sunrise will continue to work with Alum Rock Counseling Center and San José 
State University to provide several counselors and counselor interns for the 
students. 

Goal:  The charter school will use positive incentives to recognize and reward individual 
student accomplishments. 
 
Measures:  

• Teachers, tutors, and mentors will agree on a token economy and will use it 
throughout the school to recognize and reward student accomplishments. 

• Teachers will continue to use other rewards as well, such as free dress days, 
raffles, verbal praise and any other appropriate rewards. 

• The school will assess the reward system by looking longitudinally at the 
relationship between tangible rewards for accomplishment and changes in the 
frequency with which students attain reward-worthy milestones. 

Goal:  Teachers and administrators will create a safe, family-like atmosphere at Sunrise 
in order to make clear to students that adults at the school are approachable, supportive, 
and worthy of trust.   
 
Measures: 

• Student and parent surveys will be used to rate satisfaction with the charter 
school, teachers, and administrators. 

• Professional development and team building sessions will also include an 
emphasis on healthy and supportive teacher-student relationships. 

 
INITIATIVES  
 
Rationale for Initiatives:  The initiatives we have begun and that we plan to undertake 
over the coming five years are designed to address the particular needs of students with 
the characteristics described earlier in this document.  The three characteristics of greatest 
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significance are extremely low incom learner, and Hispanic origin.  An abundance of 
research indicates a series of correlations associated with each characteristic.  
 
Most low income students have had very limited experience of the world beyond their 
families and neighborhoods.   Such students need to experience enough of a broader 
world to be able to see the value of their academic work and to integrate that work into a 
vision of their possible future.  At the same time that low-income students have little 
experience of the range of careers that are potentially open to them, they have 
experienced material deprivation and have a high interest in understanding how their 
studies can free them and their families from that material deprivation. Low–income 
students sometimes lack basic tools for learning such as a computer, school supplies, and 
up-to-date textbooks.  Research across the country and over time has also shown that 
poor students are far more likely than students from higher income families to test below 
grade level. 
 
English language learners commonly engage in fewer detailed conversations with adults 
than do native English speakers, particularly native English speakers whose parents hold 
professional positions.  Equally commonly, English language learners have parents who 
have not attended college and, often, have not completed high school.  This means that 
parents are not well prepared to assist their students with homework and may not be able 
to provide their students with a place in the home conducive to study. 
 
For Hispanic students, the relationships they form with their teachers, tutors, and fellow 
students are significant determinants of their educational attainment.  Research indicates 
that such students are most motivated, work their hardest, and achieve the most when 
they believe that the significant adults in their lives believe in them, care about them, are 
open to them, and are willing to help them.  They have in common with other adolescents 
that their peer groups are also of great importance, and the nature of the peer group can 
have a significant influence on how assiduously the student applies himself or herself to 
learning, and how rapidly the student develops socially and personally. 
 
It is this understanding of our students that guides the initiatives we undertake on their 
behalf. 
 
Initiative 1:  Expand the world of the students.  We undertake frequent field trips with 
the students and, thanks to grant funding, have been able to offer the field trips year-
round.  We vary the venues as much as possible from visits to points of geographical and 
ecological interest, to museums, to high schools and colleges, to local companies.  We 
supplement the field trips with visits to the school from professionals from many walks of 
life.  Among these professionals are high school and college counselors and recruiters 
who help the students and their parents understand the value of going to college and the 
steps they must take to be college-ready.  Our visitors from colleges and high schools are 
invited with enough frequency that students and parents become familiar with them and 
realize these individuals will assist them at critical transition points.  As part of the same 
initiative, we have formed a partnership with National Hispanic University (NHU).  One 
aspect of the partnership is that we make use of outstanding students from the 
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university’s Early University Program to tutor and mentor our students.  These young 
people come from the same neighborhoods as our students and have been successful in 
mastering the knowledge our students must eventually master.  These near peers serve as 
role models showing our students in a very concrete way that they can succeed 
academically. 
 
Initiative 2:  A career-centered curriculum.  This is likely to be the most important 
initiative we develop over the next five years.  We wish to take advantage of the students’ 
high interest in making enough money to provide well for themselves and their families.  
Our general plan is to make explicit the association between specific items of academic 
knowledge and the application of that knowledge in specific work settings.   
 
We have taken the first steps in this direction by building much of the mathematics and 
science curricula around project and problem-based learning.  We are beginning to take a 
problem-based approach in history and social science attempting to show students the 
real-world implications of historical events, and having students reflect on those 
implications for themselves in their writing.  Similarly, in English language arts, our 
choice of readings and the writing assignments we give will help to enlighten students 
about the use of writing, reading, and critical thinking in different occupations.  Their 
investigative reading will help acquaint them with the knowledge and skill requirements 
of different occupations.   
 
This initiative is in its first stage and will be developed through a process of examination 
of how such a program is executed in other schools, trying a number of approaches, 
gauging their efficacy, and deciding refinements through sharing of information among 
teachers, tutors, mentors, and administrators.  We believe the result of this initiative can 
be sustained high levels of motivation, increased effort on the part of students to master 
academic content, improvements in academic performance, and an increased ability on 
the part of the students to express the personal value and utility of their learning. 
 
Initiative 3:  Learning tools initiative.  Technology is playing an ever greater role in 
learning and instruction, but many of our students do not have the technology that is used 
commonly.  We have made the first round of purchases of Apple laptop computers and a 
set of iPads.  Currently, they are wheeled on a cart from classroom to classroom, and 
there is one laptop or iPad available to every three students.  We hope to increase the 
number of computers and iPads available to decrease scheduling problems, but we are 
using the computers regularly in most of the classrooms, including a tech lab elective.  
Each teacher has a digital projector and computer in his or her classroom for his or her 
use. 
 
Along with the computers and iPads, we have purchased a subscription to Global 
Scholar/Scantron’s web-based computer adaptive testing utility, EdPerformance.  The 
students take the computer adaptive tests at the beginning, middle, and end of the school 
year.  From the tests, we receive detailed lists of Common Core State Standards that each 
student has mastered or not mastered, and we are using the results to personalize 
instruction.  The tests also tell us several times per year how our students compare with 
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students throughout the country.  In some subject areas, we can pair the EdPerformance 
results with online tutoring utilities.  For example, we use ALEKS (Assessment and 
Learning in Knowledge Spaces), an Internet based tutoring and assessment program, to 
help students work on specific topics in mathematics that they have not yet mastered.  We 
also provide tutors with the lists of mastered and un-mastered items for each of the 
students with whom they work so that they can focus their tutoring on each student’s 
particular needs.   
 
Through access to Pearson’s web-based Student Information System tool PowerSchool, 
we also give teachers, administrators, parents, and students access to essential 
performance, attendance, and other relevant information.  This tool helps all those 
connected with a student’s education, including the student, access information they need 
to work together on behalf of the student.   
 
Teachers also use Dropbox to share such things as hands-on projects, lesson plans, and to 
build a repository of plans and projects that can be used over time. Over the next five 
years, we will continue to purchase new technology and software, train personnel in their 
use, and generally employ technology to enhance teaching, learning, assessment, and 
information sharing.   We look on strategic use of technology as one of the keys to 
closing the achievement gap for our students. 
 
Initiative 4:  Extended day and summer program.  The amount of time students 
devote to academic topics, the manner in which they devote that time, and the 
opportunity to interact with adults around academic topics are all crucial elements of 
efficient learning and retention of academic information.  Sunrise is attempting to create 
the circumstances under which students can devote adequate time to study, can examine 
academic topics in ways that increase the likelihood they will be understood, retained, 
and integrated, and under which the students have multiple opportunities to interact with 
adults around academic topics.  These circumstances are being developed in three ways:  
through a summer program (for which we hope to obtain continued funding), through an 
extended day program, and through extensive use of tutors and mentors.   
 
The summer program and the extended day provide the opportunity for students to spend 
more time engaged in learning than would be the case if they were simply to go home at 
the end of the school day or were not to engage in school-related learning during the 
summer.  We received a grant from the Silicon Valley Community Foundation to conduct 
the first summer program, an intensive, project and problem-based five-week program in 
mathematics and have applied for additional funds to continue the program.   
 
During the school year, we are offering students several elective classes.  They are held 
after the regular school day from 3 P.M. to 6 P.M.  The extended day is also being used 
to work with students who need extra help in mathematics, or English Language Arts.  
For example, we have a group of eighth graders who are struggling with Algebra I.  In 
addition to participating in the Algebra I class during the regular school day, they are also 
taking part in an extra Algebra I Support class after the end of the regular school day.  
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The extended day program provides a study environment that is conducive to learning 
and that may not be available in the homes of some of the students.   
 
An important aspect of both the summer program and the extended day program is that 
we are utilizing advanced high school students and college students as tutors and 
mentors.  This group of mentors/tutors will eventually include some of our own 
graduates, who now attend San Josè High School across the street.  Students respond 
positively and enthusiastically to individuals who come from backgrounds similar to their 
own, who are a bit older than they are, and who will give each student personal attention 
including engaging the student in conversation about the relation of subjects learned in 
middle school to success in high school, college, and careers.  The combination of more 
time devoted to academics and the presence of attentive near peers is expected to result in 
students who are behind reaching grade level more rapidly than would be the case were 
they to have no more than the regular school day and one teacher in each classroom to 
help them advance. 
 
Initiative 5: Development.  Sunrise has been actively involved in seeking additional 
funds for its programs beyond those available from the normal funding sources for public 
schools.  The school’s mission to help the most at-risk students in the San Josè Unified 
School District is unlikely to be fully satisfied without increasing the school’s resources.  
To date, grant funding has helped fund the field trip program, the summer math program, 
and the hiring of tutors and mentors.  The school will continue to look for foundation 
funding to provide professional development for teachers and tutors, to offer even more 
electives, to provide field trips, to purchase technology, to provide a summer program, 
and for other undertakings that seem likely to enhance student academic performance, 
heighten their motivation, and help to develop them socially and individually. 
 
Initiative 6:  Partnership.  Sunrise has begun to develop strategic partnerships.  
Currently it partners with National Hispanic University to obtain tutors and mentors, to 
obtain advising from college counselors so that students will have a vision of what lies 
ahead for them academically, and to develop joint programs, such as a music program.  
We have also begun a partnership with Alum Rock Counseling Center and San Josè State 
University to obtain school counselors.  As grantees of the Silicon Valley Community 
Foundation, we are part of a partnership comprised of foundation grantees who use after 
school and summer programs to improve student performance.  The partners come 
together at regular intervals to share programs and insights and to help build a catalog of 
interventions that work.  The foundation wishes this partnership to become the wellspring 
for improvement of practices in after school and summer program education throughout 
the region.  We will continue to seek partners willing to invest human resources to help 
Sunrise students succeed. 
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GOVERNANCE STRUCTURE AND CHARTER LEADERSHIP 
 
Governing Law: The governance structure of the school, including, but not limited to, the 
process to be followed to ensure parental involvement.  Education Code Section 
47605(b)(5)(D). 
 
Legal 
 
Sunrise Middle School is a directly funded independent public charter school operated as 
a duly constituted California Non-Profit Public Benefit Corporation with tax exempt IRS 
501(c)3 status, and is governed in accordance with applicable California Corporations 
Code sections.  
 
As a taxpayer-funded entity, we further confirm that our school and its leadership operate 
in compliance with Government Code Section 1090, the Political Reform Act, the 
California Public Records Act, and the Brown Act, or open meetings law.  
 
The school is non-sectarian in its programs, admissions policies, employment practices, 
and all other operations. The school does not charge tuition or discriminate on the basis 
of the characteristics listed in Education Code Section 220 (actual or perceived disability, 
gender, gender identity, gender expression, nationality, race or ethnicity, religion, sexual 
orientation, or any other characteristic that is contained in the definition of hate crimes set 
forth in Section 422.55 of the Penal Code or association with an individual who has any 
of the aforementioned characteristics). 
 
 The Charter School will operate autonomously from the District, with the exception of 
the supervisory oversight as required by statute and other contracted services as 
negotiated between the District and the Charter School.  Pursuant to California Education 
Code Section 47604(c), the District shall not be liable for the debts and obligations of the 
Charter School, operated as a California non-profit public benefit corporation, or for 
claims arising from the performance of acts, errors, or omissions by the Charter School as 
long as the District has complied with all oversight responsibilities required by law. 
 
Attached, as Appendix C, please find the Charter School Articles of Incorporation, 
Corporate Bylaws, and Conflict of Interest Code. 
 
Board of Directors 
 
The charter school is governed by a corporate Board of Directors, whose members have a 
legal fiduciary responsibility for the well being of the organization.  
 
The method of board member election, terms, replacement, etc., is addressed in detail in 
the Board bylaws, included in Appendix C. 
 
At this writing, our Board of Directors still includes six of the original seven members: 
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Leonard Daughenbaugh, Chair, opened seven programs for at-risk youth during his 25-
year teaching career and was a probation officer for six years. He remains an active 
leader in the Inyo County Sheriff’s Search and Rescue Team and supports the Sunrise 
Middle Outdoor Program. 
 
Gabriel Clark, Vice Chair, is community director for the Romero Institute and the Lakota 
People’s Law Project, and also directs the Santa Madre Center in Santa Cruz, which 
sponsors youth camping and organic farming. 
 
Michael Mrache, Treasurer, is a longtime leader with the University of California, Santa 
Cruz Extension, where he now is International Programs Manager.  
 
Marilyn Pimentel, Secretary, is an energy healer, massage therapist and artist, and also 
volunteers as a part-time art instructor at Sunrise. 
 
Jose Sanchez, Member, is the owner of Cisco Floors, a small flooring company in San 
Bruno. 
 
Lex Lauron, Member, makes his living in construction but finds his passion in art and 
music. He is often seen teaching Sunrise students new skating tricks and how to 
skimboard. 
 
In accordance with Education Code Section 47604(b), the District may appoint a 
representative to sit on the charter school’s Board of Directors. 
 
The Sunrise Board of Directors oversees the school’s operations, evaluates the school’s 
administrators, offers advice on an array of topics and, above all, continually watches to 
ensure that the school stays true to its mission. It is up to the school’s leadership team to 
run the school. This team currently includes Teresa Robinson, Founder and Executive 
Director/Principal; Miriam Peirano, Assistant to the Director; Anne Allec, Director of 
Education; and David Johnson, Director of Development. The teachers are also an 
important part of the school leadership team. We meet weekly, and teachers take an 
active role in developing curriculum and benchmarks, setting discipline policy, 
organizing school activities, etc. Parents are encouraged to visit, observe their child, 
volunteer, etc., but this is not required. We currently hold two parent meetings near the 
beginning of the year, and then every six weeks. We also have family oriented events, 
such as occasional movie night, a Christmas Posada, etc. Three parents and two teachers 
comprise our School Site Council.  
 
Specifically, the Board of Directors is responsible for: 
 
1. Upholding the mission and vision of the school. 
2. Overseeing the implementation of the charter. 
3. Approving the general policies of the school. 
4. Evaluating school and student performance. 
5. Approving and monitoring the school’s annual budget. 
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6. Approving all major contracts.  
7. Receipt of funds for operation of the school in accordance with charter school laws. 
8. Solicitation and receipt of grants and donations consistent with the mission of the 
school. 
9. Hiring, supervision, evaluation and, if necessary, termination of the school’s Executive 
Director. 
10. Making final decisions on student expulsion matters. 
11. Approving the school’s personnel policies and monitoring the implementation of 
these policies. 
12. Hiring and dismissal of all employees upon recommendation of the Executive 
Director. 
13. Participation in the dispute resolution procedure and complaint procedures when 
necessary. 
14. Any other responsibilities provided for in the California Corporations Code, the 
Articles of Incorporation, bylaws or this charter that are necessary to ensure the proper 
operation of the school. 
 
The Board may initiate and carry on any program or activity or may otherwise act in a 
manner which is not in conflict with or inconsistent with or preempted by any law and 
which are not in conflict with this charter or the purposes for which schools are 
established. 
 
The Charter School shall comply with the Brown Act.   
 
The Charter School has adopted a Conflict of Interest Code which complies with the 
Political Reform Act, Corporations Code Conflicts of Interest rules, and which shall be 
updated with any charter school specific conflicts of interest laws or regulations.  As 
noted above, the Conflict of Interest Code is attached within Appendix C. As required, 
the Conflict of Interest Code is submitted to the County Board of Supervisors for 
approval. 
 
The Board may execute any powers delegated by law to it and shall discharge any duty 
imposed by law upon it and may delegate to an employee of the Charter School any of 
those duties with the exception of budget approval or revision, approval of the fiscal audit 
and performance report, and the adoption of Board policies.  The Board however, retains 
ultimate responsibility over the performance of those powers or duties so delegated.  
Such delegation will: 
 

• Be in writing; 
• Specify the entity designated; 
• Describe in specific terms the authority of the Board of Directors being 

delegated, any conditions on the delegated authority or its exercise and the 
beginning and ending dates of the delegation; and 

• Require an affirmative vote of a majority of Board members. 
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The Charter School Board of Directors will attend an annual in-service for the purposes 
of training individual board members on their responsibilities with topics to include at 
minimum Conflicts of Interest, and the Brown Act. 
 
Nature of Charter Leadership Team and Support for Student Achievement 
 
The leadership team is comprised of 5 entities:  The Board of Directors, the principal and 
education director, teachers, the School Site Council, and the Student Council.  Each 
entity has its set of roles with respect to supporting the academic achievement of all 
students. 
 
Board of Directors:  It was the members of the board who saw the need for a school 
dedicated to the education of low-income students and English learners in the Julian 
Street area between San Jose’s downtown and the East Side.  In writing the charter, the 
board members set forth the manner in which Sunrise would serve the students.  That is, 
they defined the holistic approach of the school wherein the intellectual, social, and 
personal growth of each student is nurtured consciously.  They determined that there 
would be a focus on experiential learning.  They have maintained the vision that first 
defined the school and, in their bimonthly meetings, they examine current work at the 
school as well as potential initiatives in light of the charter and the defined purposes of 
the school. 
 
Principal and Education Director:  The principal and the education director form the 
on-site administrative team.  The principal reports to the board and is responsible for 
advising the board regarding the day-to-day functioning of the school as well as for 
implementing the provisions of the charter.  The principal serves as the link between the 
board, which sets policy and oversees implementation of the charter, and the teaching, 
tutoring, mentoring, and counseling staff, all of whom are charged with supporting the 
academic advancement of all the students.  The education director is a veteran teacher 
who was brought on during the summer of 2013 to work with the teachers singly and 
collectively.  Her role is to continuously improve teaching and to foster teacher 
professional development. 
 
Teachers:  The teachers work as a team to see that all students achieve.  Teachers meet 
weekly to assess events and activities of the week, to discuss issues that may arise with 
respect to individual students, to compare experiences, views and ideas, and to plan.  In 
addition, all staff members hold periodic retreats to provide time for in-depth discussion 
and mid- to long-term planning.  A key to continuous improvement is continuous, open, 
supportive communication.  Sunrise fosters such communication through the family 
atmosphere it maintains and by providing a number of formal venues for the teachers to 
work together on behalf of their students. 
 
School Site Council:  The council is currently comprised of three parents and two 
teachers.  The council’s role is to advise the principal and, ultimately, the board on all 
matters pertaining to the education of the students at Sunrise.  It is through the council 
that school leaders formally obtain the views of parents and teachers.  The members of 
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the council are elected by those they represent.  They, thus, also gather information from 
and report to their constituents.  Thanks to the council, there is a means within the school 
governance structure for parents and teachers to have a voice in policy making, program 
development, and accountability for the quality of education at Sunrise. 
 
Student Council:  Students share in the responsibility to make Sunrise a good school.  
The Student Council is the organizational device by which they exercise that 
responsibility within the governance structure of the school.  The council's first role is to 
attend to the student experience at Sunrise.  The council plans school events, leads 
fundraisers, and represents student interests and priorities in interchanges with the 
principal, teachers, and the board.  In the effort to build a well-functioning learning 
community, everyone in the school plays a role.  Because the school exists for the benefit 
of the students, it is fitting that there is a formal mechanism by which students can 
influence policies, events, programs, and practices at Sunrise. 
 
Parent Involvement 
 
Sunrise Middle School seeks the support and participation of its students’ families, and 
engages in ongoing dialogue with these individuals to ensure the charter school remains 
an open, welcoming environment where their student feels safe and supported. Currently, 
three parents and two teachers serve on our School Site Council, which meets every other 
month and provides valuable advice to the school on such issues as program 
improvement, student support and budget priorities.  
 
All parents are encouraged to visit the program whenever they are able. Parents are urged 
to participate in parent nights, parent teacher conferences, special events, and student 
productions – all of which are held in Spanish and English. Parents receive reports in 
English and Spanish – at least six times a year – on their student’s progress at Sunrise. 
Key personnel ensure that staff members make regular contact with parents and guardians 
via telephone, conferences, and mail to inform them of new programming and 
procedures, as well as any concerns or other feedback regarding their students and school 
programs. 
 
All parents are asked to volunteer at the school. However, parent participation is not 
mandatory. 
 
The school also provides occasional training to parents on how to help students achieve 
academically, socially and behaviorally. Trainings, held in Spanish and English, include 
topics on academic programs, health and behavior, discipline issues, and understanding 
the educational process and requirements for graduation from high school and entrance 
into college.  
 
The school makes a special effort to involve parents who do not come to regular school 
events by calling them in for special parent teacher conferences, which are attended by an 
administrator as well. 
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We recognize that healthy families play the most crucial role in nurturing healthy youth 
and a vital community. To this end, the school also offers family counseling and other 
support services to its interested families, either through its own staff or through referrals 
to outside agencies.  
 
EMPLOYEE QUALIFICATIONS 
 
Governing Law: The qualifications to be met by individuals to be employed by the school.  
Education Code Section 47605(b)(5)(E). 
 
General Qualifications 
 
Sunrise Middle School recruits personnel who are well qualified for their positions. They 
understand and care deeply about the youth who will be attending our school and their 
families. They also set high expectations, have the ability to maintain safety and 
discipline among our students, possess team-building skills, have high moral and ethical 
standards, and are resilient and flexible. 
 
The Charter School requires fingerprint and background checks on all employee 
candidates and volunteers. Volunteers who have not yet been fully processed must work 
within the visual surveillance and supervision of fully qualified school employees. 
Employees also provide proof of a clear tuberculosis test. 
 
Key School Administrators 
 
Key school personnel include the Charter School’s Executive Director and Principal, who 
will be responsible for maintaining the overall vision and operation of the Charter School, 
and will report directly to the Board, and the Charter School’s Director of Education, who 
will be responsible for the Charter School’s academic program, and will report directly to 
the Executive Director. 
 
Primary job qualifications for the Executive Director / Principal include: 

• Ability to effectively lead an educational non-profit. 
• Experience in non-profit governance, program development, and implementation. 
• Experience in teaching, counseling, and/or administration in schools that serve 

underachieving students. 
• Expertise in school program development and implementation. 
• Excellent communication, community outreach, and coalition-building skills. 
• Fund raising skills to ensure the financial viability of the Charter School. 
• Educational background to include a teaching, counseling, and/or administrative 

credential, along with a Masters of Arts degree in education or a related field. 
• Ability to inspire underachieving youth and their teachers. 
• Commitment to helping underachieving and disenfranchised youth. 

 
The Executive Director / Principal will oversee the operation of the Charter School. 
Responsibilities will include, but are not limited to: 
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• Reporting to the Board of Directors all relevant information regarding the 

operation of the Charter School. 
• Developing the Board of Director’s meeting agenda and supporting materials in 

conjunction with the Board secretary and the Brown Act. 
• Establishing procedures designed to carry out Board of Directors policies. 
• Acting as a liaison between the San Jose Unified School District and the Board of 

Directors. 
• Appointing and participating on the hiring committee. 
• Supervising and evaluating school employees. 
• Developing and administering the budget in accordance with generally accepted 

accounting principles. 
• Making budget line item revisions when necessary and reporting changes 

regularly to the Board. 
• Recruiting new students and planning and coordinating student orientation. 
• Creating and implementing student disciplinary policies and procedures, along 

with enforcing and overseeing discipline. 
• Providing a safe environment for staff, students and all other individuals involved 

with the Charter School. 
• Facilitating communication and positive relationships among all the individuals 

and groups within the Charter School, the San Jose Unified School District, and 
the community. 

• Communicating with school legal counsel. 
• Overseeing the special education program and attending IEP meetings when 

necessary. 
• Preparing and updating the master schedule, the Student Handbook and the 

Employee Handbook each academic year. 
• Staying abreast of school laws and legislation. 
• Developing the Charter School’s annual performance audit and presenting it to 

the Board of Directors and the San Jose Unified School District. 
• Overseeing the dispute resolution procedure and the complaint procedure when 

necessary.  
• Securing grants and, in other ways, seeking operating funds from outside 

contributors. 
• Planning professional development, with the assistance of the academic 

coordinator. 
• Establishing and implementing enrollment procedures. 
• Overseeing the counseling, outdoor, and extracurricular programs. 

 
Primary job qualifications for the Director of Education include: 

• Experience and expertise in teaching low-achieving students and English 
Learners. 

• Proven managerial skills. 
• Clear teaching credential and, preferably, Masters of Arts degree in education or a 

related field. 
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• Several years teaching experience. 
• Proven ability to motivate and inspire underachieving youth. 
• Proven enthusiasm for experiential instruction. 

 
The Director of Education reports to the Executive Director. This individual will oversee 
the academic program, in addition to teaching responsibilities. Responsibilities will 
include but are not limited to: 
 

• Approving the curriculum. 
• Assisting the Director on the hiring committee. 
• Mentoring the teaching staff. 
• Providing assistance to the certificated staff in the development of curriculum, 

English Learner and Special Needs instruction, classroom management, and 
content area as well as interdisciplinary instruction. 

• Coordinating the administration of standardized testing. 
• Assisting the Director in setting up yearly staff development programs. 
• Assisting the Director in providing a safe environment for staff, students and 

other individuals involved with the Charter School. 
 
Teacher Qualifications 
 
Sunrise strives to hire a diverse faculty comprising highly qualified, fully credentialed 
teachers in our core subject areas. At the minimum, all teachers and staff meet the legal 
requirements for employment, including credential requirements in Education Code 
Section 47605(l), which states: “Teachers in charter schools shall be required to hold a 
Commission on Teaching Credentialing certificate, permit, or other document equivalent 
to that which a teacher in other public schools would be required to hold. These 
documents shall be maintained on file at the Charter School and shall be subject to 
periodic inspection by the chartering authority. It is the intent of the Legislature that 
charter schools be given flexibility with regard to non-core, non-college preparatory 
courses.” 
 
Core and college prep teachers at all levels also meet or exceed all “highly qualified 
requirements” under the No Child Left Behind (NCLB). Accordingly, a teacher of core 
academic subjects must have: 
 

• A bachelor’s degree. 
• A state credential or have an intern certificate/credential for no more than three 

years while actively working toward completion of their state credential. 
• Demonstrated core academic subject matter competence. 

 
In addition to academic expertise, Sunrise Middle School also seeks teachers with: 
 

• A BCLAD or CLAD credential. 
• Knowledge and experience with active learning. 
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• Outstanding classroom management skills. 
• A belief that all of our students will succeed. 
• A willingness to work as part of a team for the improvement of our school. 
• A willingness to work extra with students and their parents to ensure student 

success. 
• Enthusiasm for teaching. 
• The desire and ability to engage in continuing education and professional 

development. 
 
Our goal is that half of our staff, if not half of our teaching staff, are bilingual in Spanish 
and English. 
 
Business Personnel 
 
The Charter School’s business operations currently are divided between three entities and 
overseen by the Executive Director. While our business set-up could change in the future, 
it will always support a well-managed charter school that uses its public funds carefully 
and wisely. 
 
Edtec, a back office support company for charters, handles all of our attendance 
accounting and federal reporting. 
 
AccuCom Business Services handles our financial accounting and monthly financial 
reports. 
 
Edpro Consulting helps formulate our budget, our interim reports, and our cash flow 
analyses, and advises us on our long-term financial plans. 
 
HEALTH AND SAFETY PROCEDURES 
 
Governing Law: The procedures that the school will follow to ensure the health and 
safety of pupils and staff.  These procedures shall include the requirement that each 
employee of the school furnish the school with a criminal record summary as described 
in Section 44237.  Education Code Section 47605(b)(5)(F). 
 
General Procedures 
 
Sunrise Middle School has adopted a comprehensive set of policies to ensure that the 
health and safety of students and staff are protected by following all federal and state 
safety laws as they pertain to educational programs and facilities. A comprehensive set of 
health and safety policies is maintained at the school site. A summary of these provisions 
is as follows: 
 

• School-wide training regarding natural disasters and other emergencies. 
• Employees and applicable contractors furnish the charter school with a criminal 

record summary. 



 92 

• School facilities are in compliance with the state building code. The school 
district regularly test sprinkler systems, fire extinguishers, and fire alarms to 
ensure that they are maintained in proper working condition. 

• The charter school is a drug, alcohol, and tobacco free zone. 
• Staff supervising students are trained in emergency and first aid response. 
• A safety and disaster plan is kept at the site and ready for inspection. 
• All classified and certificated staff are mandated child abuse reporters.  
• The charter school adheres to the California State Education Code regarding 

administration of medication in school. 
• Staff and students follow prescribed procedures if exposed to blood or other 

bodily fluids through injury or accident.  
• The charter school adheres to all laws related to legally required immunizations 

for entering students, including the Tdap booster for rising 7th grade students. 
• The school is committed to providing an atmosphere that is free from sexual 

harassment, as well as any harassment based upon such factors as race, religion, 
creed, color, national origin, ancestry, age, medical condition, sex, sexual 
orientation, or disability.  

• The school provides vision and hearing screenings, and a diabetes information 
sheet for rising 7th graders, in accordance with California State Education Code.  

 
Special Considerations 
 
Sunrise Middle School intends to make its premises a safe place of learning for students 
and staff, despite the fact that some of our students may have had exposure to violence. 
To this end we will: 
 

• Build a positive relationship with neighborhood police to ensure a quick response 
to any situation at the school, which could threaten the safety of students or staff. 

• Hire staff members who have experience working in challenging situations.  
• Invite qualified volunteers to help at the school, thereby increasing the adult 

presence. 
• Encourage veteran students to act as role models for the newer students. 
• Have zero tolerance for serious violence or threats of serious violence. 
• Provide outreach to support families to become free of substance abuse and 

domestic violence. 
• Have on-site counseling, including sessions from Alum Rock Counseling Center, 

that empower students to protect themselves from physical, emotional and sexual 
abuse.  

 
In addition, we firmly believe that our plan for daily meditation in school will have a 
favorable impact on the incidence of violence at our school. This is indicated by the data 
from schools that have instituted daily meditation time into their bell schedule, as well as 
by our personal experience.  
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MEANS TO ACHIEVE RACIAL AND ETHNIC BALANCE 
 
Governing Law: The means by which the school will achieve a racial and ethnic balance 
among its pupils that is reflective of the general population residing within the territorial 
jurisdiction of the district to which the charter petition is submitted.  Education Code 
Section 47605(b)(5)(G). 
 
Sunrise Middle School is committed to representing the racial and ethnic balance of the 
San Jose Unified School District. 
 
The school holds bilingual informational sessions for prospective students. We also will 
distribute bilingual informational brochures and application materials at various locations 
within the SJUSD. 
 
A priority has always been to serve those students whom the SJUSD’s Child Welfare and 
Attendance (CWA) counselors and other counselors believe would be better served in a 
small school environment. We also recruit at, where allowed, schools, social service 
agencies, family resource centers, youth agencies, libraries, churches, and medical 
clinics.  
 
ENROLLMENT REQUIREMENTS 
 
Governing Law: “Admission requirements, if applicable.” Education Code Section 
47605(b)(5)(H). 
 
The Charter School will be nonsectarian in its programs, admission policies, and all other 
operations, and will not charge tuition nor discriminate against any student based upon 
any of the characteristics listed in Education Code Section 220. 
 
The Charter School shall admit all pupils who wish to attend the Charter School.  No test 
or assessment shall be administered to students prior to acceptance and enrollment into 
the Charter School.  The Charter School will comply with all laws establishing minimum 
and maximum age for public school attendance in charter schools. Admission, except in 
the case of a public random drawing, shall not be determined by the place of residence of 
the pupil or his or her parent or legal guardian within the state. 
 
The Charter School shall require students who wish to attend the Charter School to 
complete an application form. After admission, students will be required to submit an 
enrollment packet, which shall include the following: 
 

1. Student enrollment form 
2. Proof of Immunization 
3. Home Language Survey 
4. Completion of Emergency Medical Information Form 
5. Proof of minimum age requirements, e.g. birth certificate 
6. Release of records 
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Prospective students, along with their parents or guardians, meet with the school’s 
Executive Director / Principal or designee to learn about the school and determine 
whether it’s an appropriate fit for them. 
 
Public Random Drawing 
 
Applications will be accepted during a publicly advertised open enrollment period each 
year for enrollment in the following school year.  Following the open enrollment period 
each year, applications shall be counted to determine whether any grade level has 
received more applications than availability.  In the event that this happens, the Charter 
School will hold a public random drawing to determine admission for the impacted grade 
level, with the exception of existing students, who are guaranteed admission in the 
following school year. Admission preferences in the case of a public random drawing 
shall be given to the following students in the following order: 
 

1. Siblings of enrolled students (exempt) 
2. Children of charter school teachers and staff (up to 10% of total enrollment; 

exempt) 
3. Residents of the District 
4. All other applicants 

 
At the conclusion of the public random drawing, all students who were not granted 
admission due to capacity shall be given the option to put their name on a wait list 
according to their draw in the lottery. This wait list will allow students the option of 
enrollment in the case of an opening during the current school year. In no circumstance 
will a wait list carry over to the following school year. 
 
Public random drawing rules, deadlines, dates and times will be communicated in the 
application form and on the charter school’s website.  Public notice for the date and time 
of the public random drawing will also be posted once the application deadline has 
passed. The charter school will also inform parents of all applicants and all interested 
parties of the rules to be followed during the public random drawing process via mail or 
email at least two weeks prior to the lottery date. 
 
The charter school will conduct the lottery in the spring for enrollment in fall of that year. 
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FINANCIAL AND PROGRAMMATIC AUDIT 
 
Governing Law: The manner in which annual, independent, financial audits shall be 
conducted, which shall employ generally accepted accounting principles, and the manner 
in which audit exceptions and deficiencies shall be resolved to the satisfaction of the 
chartering authority.  Education Code Section 47605(b)(5)(I). 
 
Fiscal Audit 
 
An annual independent financial audit of the books and records of the Sunrise Middle  
School will be conducted as required by Education Code Sections 47605(b)(5)(I) and 
47605(m).  The books and records of the Charter School will be kept in accordance with 
generally accepted accounting principles, and as required by applicable law, the audit will 
employ generally accepted accounting procedures.   The audit shall be conducted in 
accordance with applicable provisions within the California Code of Regulations 
governing audits of charter schools as published in the State Controller’s K-12 Audit 
Guide. 
 
The charter school will select an independent auditor through a request for proposal 
format.  The auditor will have, at a minimum, a CPA and educational institution audit 
experience and will be approved by the State Controller on its published list as an 
educational audit provider.  To the extent required under applicable federal law, the audit 
scope will be expanded to include items and processes specified in applicable Office of 
Management and Budget Circulars. 
 
The annual audit is forwarded to the San Jose Unified School District’s Budget Director, 
the County Superintendent of Schools, the State Controller, and the California 
Department of Education by December 15th of each year. 
 
The Charter School’s director, along with an audit committee, review any audit 
exceptions or deficiencies and report them to the Charter School’s Board of Directors 
with recommendations on how to resolve them. The Board of Directors then submits a 
report to the SJUSD describing how the exceptions and deficiencies have been or will be 
resolved. Any exceptions or deficiencies resulting from such audits are resolved to the 
satisfaction of the Charter School and the SJUSD in a timely fashion. Audit appeals or 
requests for summary review shall be submitted to the Education Audit Appeals Panel 
(“EAAP”) in accordance with applicable law. 
 
The independent financial audit of the Charter School is a public record to be provided to 
the public upon request. 
 
To date, there have not been any negative or questionable findings in the Charter 
School’s annual audits. 
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Performance Report 
 
Sunrise Middle School encourages site visitations by representatives of the SJUSD for 
the purpose of gathering information needed to confirm the school’s performance and 
compliance with the terms of this charter. We believe in having an open-door policy and 
a close working relationship with our chartering agency.  
 
Additionally, the school will compile and provide to the SJUSD an annual performance 
report, which will include, but not be limited to, the following information: 
 

• Summary data showing student progress toward the goals and outcomes specified 
in this charter. 

• A summary and analysis of the school’s performance on state-mandated 
assessments. 

• A summary of any major decisions and policies established by the school’s Board 
of Directors during that year. 

• Data regarding the number of staff working at the school and their qualifications. 
• Data on the ethnic balance of the student population. 
• Data regarding the number of students enrolled, on the waiting list, and expelled 

or suspended. 
• A list of any major changes to school policies made during that year. 

 
PUPIL SUSPENSION AND EXPULSION 
 
Governing Law: The procedures by which pupils can be suspended or expelled.  
Education Code Section 47605(b)(5)(J). 
 
Sunrise Middle School views suspension and expulsion as the last resorts for 
inappropriate student behavior, and expects to keep such administrative actions to a 
minimum through the implementation of Positive Behavior Interventions and Supports, 
counseling where needed, and daily meditation. This is based on our belief that 
inappropriate student behavior is usually caused by: 1) insufficient training of students in 
the appropriate manner in which to behave, or insufficient encouragement and 
acknowledgement of positive behaviors; 2) student’ reaction to trauma, stress, and other 
troublesome issues in their personal lives; or 3) insufficient time for quiet reflection. 
 
Students and their parents are explained the basic school rules in person when they come 
to apply at our school. In addition, they are given a student handbook, which includes a 
student behavior plan, or code of conduct, for our school. This is a list of expectations for 
our students, which is used on a school-wide basis to teach them positive behavior and to 
establish clear, consistent and enforceable guidelines for student conduct. Each student 
and their parent or guardian sign a form indicating they have reviewed and understand the 
policies prior to enrollment. Elements of the code of conduct are then reviewed on a 
regular basis in school-wide meetings, individual student conferences, etc., and students 



 97 

are acknowledged on a consistent basis for adhering to the code. Student input is sought 
when establishing more formal rewards for positive behavior. 
 
Administrators and teachers have developed an agreement regarding which behaviors are 
to be handled within the classroom (minor problem behaviors that may require verbal re-
direction, teacher consequence, and reminders about expected behavior), and which 
behaviors are to be handled by the office (major problem behaviors). All major problem 
behaviors are recorded and tracked in the school’s student data information system in an 
effort to track major behavior referrals. Staff meet regularly to discuss this behavior data 
and to move forward with interventions where necessary. Parents are also involved in the 
process. They are notified of our behavioral expectations, and are informed both when 
they are being met by their student and when they are not. They also are asked for input 
on how to resolve their student’s issues. Finally, they are asked to volunteer at the school 
and/or  observe what is taking place. 
 
Our Behavior Plan attempts to help our students engage in positive behaviors, and 
recognize, understand, and eliminate inappropriate ones. We recognize that teaching 
about responsible decision making will be fruitless unless students are permitted to make 
better decisions by first experiencing and understanding both the positive and negative 
consequences of those they’re already making. 
 
The positive behaviors that we teach and uphold include: 
 

• Showing up at school every day on time 
• Dressing and speaking appropriately 
• Completing schoolwork 
• Telling the truth 
• Respecting others and their property 
• Staying clean and sober 
• Living with courage 
• Caring 
• Learning from every experience 
• Making a difference 

 
We at Sunrise Middle School also maintain that the school can do much to reduce the 
occurrence of inappropriate behavior by providing students with group and/or individual 
sessions to release feelings about anger or grief resulting from trauma in their personal 
lives. We recognize that many of our students have emotional needs that may distract 
them at school and keep them from behaving appropriately and performing at their 
regular ability level. For this reason, we offer one-on-one and group counseling to these 
students, when needed. This charter’s lead petitioner, who will be the site administrator, 
is a certified educational counselor, and oversees the student counseling program, which 
also draws on community resources.  
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Finally, we believe that giving students time each day for silence and reflection – 
something that often is not possible at their homes – greatly reduces their likelihood to 
fight, be disruptive in class, or act out in other negative ways. 
 
Nevertheless, there are still times when students need to realize significant consequences 
for serious violations of our code of conduct. Students earn in-house suspension or after-
school time as consequences for this behavior wherever possible, since home suspension 
often results in students having more time away from supervision and guidance. Parents 
are notified and consulted – in person, if at all possible – after each of these violations.  
 
Sunrise Middle School has established a comprehensive set of discipline, suspension and 
expulsion policies. These policies are  informed by applicable federal constitutional, 
statutory, and case law and by laws governing suspensions and expulsions in school 
districts (Education Code sections 48900 et. seq.) and are in accord with the procedures 
described below. These rules and procedures are printed and distributed as part of the 
Student Handbook and clearly describe discipline expectations. At no time will corporal 
punishment be used as a disciplinary measure against any student. 
 
Grounds for Suspension and Expulsion of Students 
 
Sunrise Middle School notes that there are certain behaviors which, under State 
Education Code, require that a student be immediately suspended and recommended for 
expulsion. These include:  

a. Possessing a firearm. 
b. Brandishing a knife at another person. 
c. Selling controlled substances. 
d. Sexual assault or battery. 
e. Possessing explosives. 

 
Other behaviors that require immediate suspension and consideration for expulsion, 
under State Education Code, include: 

f. Exchanging, giving away, having possession of, or being under the 
influence of any controlled substance. 

g. Using or having possession of anything that can be defined as a weapon. 
h. Striking, menacing, or threatening any school employee. 
i. Fighting, instigating, or taking part in a fight. 
j. Making terrorist threats. 
k. Intentional destruction, defacing, or theft of school property. 
l. Sexual harassment. 

 
Other behaviors for which a Sunrise Middle School student may be suspended or 
considered for expulsion include: 

1. Causing, attempting to cause, threatening to cause, or participating in an act of 
hate violence. 

2. Committing or attempting to commit robbery or extortion. 
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3. Possessing or using tobacco or any product containing tobacco or nicotine 
products. 

4. Committing an obscene act or engaging in habitual profanity or vulgarity. 
5. Unlawfully possessing or negotiating to sell any drug paraphernalia. 
6. Habitually disrupting school activities. 
7. Knowingly receiving stolen school property or private property. 
8. Possessing an imitation firearm that is substantially similar to an existing firearm. 
9. Harassing, threatening, or intimidating a student who is a witness in a school 

disciplinary hearing in an effort to prevent witnessing or to retaliate. 
 
A student may be suspended or expelled for the prohibited misconduct if the act is related 
to school activity or school attendance occurring at the school or at any other school: (a) 
while on school grounds; (b) while going to or coming from school; (c) during the lunch 
period, whether on or off the school campus; (d) during, going to, or coming from a 
school-sponsored activity. 
 
The Sunrise Middle School Board of Directors makes final decisions regarding 
suspensions and expulsions, subject to normal notification, hearing, and appeals process 
procedures. In general, the Board attempts to balance the rights of the offending student, 
bearing in mind that he/she is still very young, along with the rights of any victim and the 
need to protect the safety of the entire student population. 

Sunrise Middle School follows Section 504 of the Rehabilitation Act, Individuals with 
Disabilities in Education Act (IDEA), the Americans with Disabilities Act (ADA) of 
1990 and all federal and state laws when imposing any form of discipline on a student 
identified as an individual with disabilities or for whom the school has a basis of 
knowledge of a suspected disability or who is otherwise qualified for such services or 
protections in according due process to such students. 

Suspension Procedure 
 
Suspensions shall be initiated according to the following procedures: 
 
Informal conference: 
Suspension shall be preceded, if possible, by an informal conference conducted by the 
site administrator with the student and his/her parent/guardian. The student shall be 
informed of the reason for the disciplinary action and the evidence against him/her and 
shall be given the opportunity to present his/her version and evidence in his/her defense. 
 
The conference may be omitted if the site administrator or designee determines that an 
emergency situation exists. If a student is suspended without this conference, both the 
parent/guardian and the student shall be notified of the right to go to school for the 
purpose of a conference. 
 
Notice to Parents/Guardians: 
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At the time of the suspension, a school employee shall make a reasonable effort to 
contact the parent/guardian by phone or in person. The parent/guardian shall also be 
notified in writing of the suspension. This notice shall state the specific offense 
committed by the student, and the date and time when the student may return to school.  
 
Suspension Time Limit: 
Suspensions, when not including a recommendation for expulsion, shall not exceed five 
consecutive school days per suspension. If a suspension is extended, the student may be 
suspended pending an expulsion hearing.  
 
Upon a recommendation of expulsion by the site administrator or designee, the student 
and parent/guardian will be invited to a conference to determine if the suspension for the 
student should be extended pending an expulsion hearing. The site administrator or 
designee will make a decision upon either of the following determinations: (1) the 
student’s presence may be disruptive to the education process; or (2) the student poses a 
threat or danger to others. Upon either finding, the student may be placed in an 
alternative setting pending the results of the expulsion hearing. 
 
Expulsion Procedure 
 
Authority to Expel: 
Only the Sunrise Middle School Board of Directors upon the recommendation of a Board 
committee may expel a student. The Board committee may recommend expulsion of any 
student found to have committed one of the enumerated offenses. The decision of the 
charter school’s Board of Directors is final. 
 
Procedure: 
Students recommended for expulsion are entitled to a hearing to determine whether the 
student should be expelled. Unless postponed for good cause, the hearing shall be held 
within thirty school days after the site administrator or designee determines that the 
student has committed an expellable offense.  
 
The hearing will be presided over by the charter school site administrator, who will make 
a recommendation to the Board committee.  
 
Written notice of the hearing shall be forwarded to the student and parent/guardian at 
least ten calendar days before the date of the hearing. The notice shall include: the date, 
time and place of the expulsion hearing; a statement of specific facts, charges and 
offenses; a copy of the school’s disciplinary rules; the opportunity for the student and 
parent/guardian to appear in person and to be represented by counsel or a non-attorney 
advisor; the right to inspect and obtain all documents used at the hearing; the opportunity 
to question all witnesses testifying at the hearing; and the right to question all evidence 
presented and to present oral and documentary evidence on the student’s behalf, 
including witnesses. 
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The hearing shall be held in closed session unless the student makes a written request for 
a public hearing three days prior to the scheduled hearing date. 
 
Record of Hearing: 
A record of the hearing shall be made and may be maintained by any means, including 
electronic recording, as long as a reasonably accurate and complete written transcription 
of the proceedings can be made. 
 
Presentation of Evidence: 
While technical rules of evidence do not apply to an expulsion hearing, evidence may be 
admitted and used as proof only if it is the kind of evidence on which reasonable persons 
can rely in the conduct of serious affairs. A recommendation by the Board committee to 
expel must be supported by substantial evidence that the student committed any of the 
acts listed in “Grounds for Suspension and Expulsion” above. 
 
Finding of facts shall be based solely on the evidence at the hearing. While no evidence 
shall be based solely on hearsay, sworn declarations may be admitted as testimony from 
witnesses whose disclosure of their identity or testimony at the hearing may subject them 
to an unreasonable risk of physical or psychological harm.  
 
The decision of the Board committee shall be in the form of a recommendation to the 
charter school Board of Directors, which will make the final determination regarding the 
expulsion. 
 
Written Notice to Expel: 
A decision to expel shall be made within ten school days following the conclusion of the 
hearing unless all parties agree to a longer time.  
 
Following a decision of the Board to expel, the site administrator shall send written 
notice of the decision, including the Board’s findings of fact, to the student and 
parent/guardian. The student will be obligated to inform any new district in which he/she 
seeks to enroll of his/her status with Sunrise. 
 
If a student is expelled or leaves the charter school without completing the school year 
for any reason, the charter school shall notify the superintendent of the district of the 
student’s last known address within thirty days and shall, upon request, provide that 
school district with a copy of the cumulative record of the student, including a transcript 
of grades or report card, and health information. Upon expulsion from the charter school, 
students will attend school pursuant to the procedure of their district of residence 
pertaining to expelled students. 
 
If the expulsion panel decides not to recommend expulsion, the student shall immediately 
be returned to school. 
 
Rehabilitation and Readmission: 
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Students who are transferred or expelled from Sunrise Middle School shall be given a 
rehabilitation plan that shall allow for periodic review for readmission. 
 
The decision to readmit a student shall be at the sole discretion of the Sunrise Middle 
School site administrator, following a meeting with the student and parent/guardian or 
representative to determine whether the student has successfully completed the 
rehabilitation plan and to determine whether the student poses a threat to others or will be 
disruptive in the school environment.  
 
Special Procedures for Consideration of Suspension and Expulsion of Students with 
Disabilities: 
 
Services During Suspension: 
A Sunrise Middle School student who has been identified with disabilities pursuant to 
IDEIA and who is suspended for more than ten school days in a school year shall 
continue to receive services so as to enable the student to continue to participate in the 
general education curriculum, although in another setting, and to progress toward 
meeting the goals set out in the student’s IEP. Such a student shall receive, as 
appropriate, functional behavioral assessment or functional analysis, and behavioral 
intervention services and modifications that are designed to address the behavior 
violation so that it does not recur.  
 
Procedural Safeguards/Manifestation Determination: 
The school, the parent, and relevant members of the IEP team shall review all relevant 
information in the student’s file within ten school days of a recommendation for 
expulsion or any decision to change the placement of a student with a disability because 
of a violation of a code of conduct.  
 
A determination shall be made as to whether the conduct in question was caused by or 
had a direct and substantial relationship to the student’s disability, or if it was the direct 
result of the School/LEA’s failure to implement the IEP. 
 
If the IEP team makes the determination that one of these conditions exists, then the 
behavioral violation will be deemed a manifestation of the student’s disability, and the 
IEP team shall conduct a functional behavioral assessment and implement a behavioral 
intervention plan for the student. The student shall be returned to the placement from 
which he/she was removed, unless the parent and school agree to change the placement 
as part of the modification of the behavioral intervention plan.  
 
If the school, parent and IEP team members determine that the behavior was not a 
manifestation of the student’s disability and that the conduct in question was not a result 
of the failure to implement the IEP, then the school may apply the relevant disciplinary 
procedures to the student in the same manner and for the same duration as the procedures 
would be applied to student without disabilities. 
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Procedures for Students Not Yet Eligible for Special Education Services 
 
A student who has not been identified as an individual with disabilities pursuant to 
IDEIA and who has violated the school’s disciplinary procedures may assert the 
procedural safeguards granted under this administrative regulation only if the school 
knew or should have known that the student was disabled before the behavior occurred.  
 
The school shall be deemed to have that knowledge if the parent or a teacher had 
expressed concern about a disability and/or had requested an evaluation. The charter 
school shall not be deemed to have that knowledge if the parent had not allowed an 
evaluation or refused services, or if the student has been evaluated and determined to not 
be eligible. 
 
RETIREMENT SYSTEM 
 
Governing Law: The manner by which staff members of the charter schools will be 
covered by the State Teachers’ Retirement System, the Public Employees’ Retirement 
System, or federal social security.  Education Code Section 47605(b)(5)(K). 
 
For certificated employee retirement benefits, we participate in the State Teacher’s 
Retirement System (“STRS”). We offer a school-sponsored retirement plan and Social 
Security to full-time non-certificated staff.  
 
The Executive Director / Principal is responsible for ensuring that appropriate 
arrangements for coverage are made. 
 
PUBLIC SCHOOL ATTENDANCE ALTERNATIVES 
 
Governing Law: The public school attendance alternatives for pupils residing within the 
school district who choose not to attend charter schools.  Education Code Section 
47605(b)(5)(L). 
 
No student is required to attend Sunrise Middle School. Students who decide not to 
attend this school may attend other public schools within their school district of residence 
or pursue an intra- or inter-district transfer in accordance with existing enrollment and 
transfer policies of their district or county of residence.  
 
Parents and guardians of each student enrolled in our school are informed upon 
enrollment that the student has no right to admission in a particular school of any local 
education agency as a consequence of enrollment in Sunrise, except to the extent that 
such a right is granted by the San Jose Unified School District. 
 
EMPLOYEE RETURN RIGHTS 
 
Governing Law: A description of the rights of any employee of the school district upon 
leaving the employment of the school district to work in a charter school, and of any 
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rights of return to the school district after employment at a charter school.  Education 
Code Section 47605(b)(5)(M). 
 
No public school district employee shall be required to work at the charter school. All 
Sunrise Middle School staff are employees only of the charter school and have no right of 
return, employment, or gain of seniority at any school district unless the employee 
requests and is granted a leave of absence by the Board of Trustees of the affected school 
district prior to coming to our school. This must be pursuant to an applicable collective 
bargaining agreement, district policy, and law. 
 
Employees of the District who choose to leave the employment of the District to 
work at the Charter School will have no automatic rights of return to the District 
after employment by the Charter School unless specifically granted by the District 
through a leave of absence or other agreement.  Charter School employees shall have 
any right upon leaving the District to work in the Charter School that the District may 
specify, any rights of return to employment in a school district after employment in the 
Charter School that the District may specify, and any other rights upon leaving 
employment to work in the Charter School that the District determines to be reasonable 
and not in conflict with any law. 
 
DISPUTE RESOLUTION PROCEDURES 
 
Governing Law: The procedures to be followed by the charter school and the entity 
granting the charter to resolve disputes relating to provisions of the charter.  Education 
Code Section 47605(b)(5)(N). 
 
Disputes Between Sunrise Middle School and the San Jose Unified School District 
 
We realize that we cannot bind the District to a dispute resolution procedure to which it 
does not agree, and we do expect to have amicable relations with the District. Hence, the 
following is meant only as a starting point for discussion on dispute resolution 
procedures. We will always be willing to consider changes to this process.  
 
Sunrise Middle School and the District thus far have not had any disputes, and will be 
encouraged to attempt to resolve any future disputes amicably and reasonably without 
resorting to formal procedures. 
 
In the event that a dispute between the charter school and the SJUSD does arise, the 
following process will be followed. Nothing in this section is intended to impair the 
authority or ability of the District to revoke the charter in accordance with the procedures 
detailed in Education Code Section 47607.  
 

1. Sunrise Middle School and the District agree to first frame the issue in written 
format (dispute statement) and to refer the issue to the Superintendent of the 
District and the Executive Director of Sunrise. In the event that the District 
believes that the dispute relates to an issue that could lead to revocation of the 
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charter, Sunrise requests that this be specifically noted in the written dispute 
statement.  

2. The charter school’s Executive Director, along with any other school staff deemed 
appropriate, will meet with the District Superintendent and/or designee, and any 
District staff deemed appropriate, within ten business days after issuance of the 
dispute statement.   

3. If this meeting fails to resolve the dispute, then two members of the charter 
school’s Board of Directors and two members of the District’s Board of 
Education will meet along with the school’s Executive Director / Principal and the 
District Superintendent within twenty business days after receipt of the dispute 
statement.   

4. If there still is no resolution, then the matter will be brought before an 
independent mediator, in a manner that is agreeable to both parties. This will 
happen within sixty business days of receipt of the dispute statement. Each party 
shall bear its own costs of dispute resolution, with the cost of the mediator being 
split equally amongst the parties.  

5. If there still is no resolution, then either party may pursue any alternative legal 
options for resolution. All timelines in this procedure may be revised upon mutual 
agreement by the parties.  

 
Disputes Arising from Within the Charter School 
 
Disputes arising from within the school, including all disputes among and between 
students, staff, parents, volunteers, advisors, partner organizations, and governing board 
members of the school, shall be resolved pursuant to policies and processes developed by 
the school’s Board of Directors. 
 
It is the charter school’s desire that the SJUSD agree to promptly inform the school, in 
writing, if it is contacted regarding a conflict at the school, and to inform the involved 
parties of the school’s community complaint procedures. 
 
It is the charter school’s desire that the SJUSD agree not to intervene or become involved 
in the dispute unless the dispute has given the District reasonable cause to believe that a 
violation of this charter or related laws or agreements has occurred, or unless the school’s 
Board of Directors has requested the District to intervene in the dispute. 
 
Generally, 
 

• Disputes will first be brought informally to the charter school’s Executive 
Director / Principal for resolution. 

• If the dispute is not resolved at this level, the matter will be brought before the 
school’s Board of Directors. The director will provide a written summary of the 
dispute and all attempts at resolution for the school Board of Directors. All 
involved individuals will also be allowed to submit their own summaries. The 
decision of the school’s Board of Directors will be final. 
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PUBLIC SCHOOL EMPLOYER 
 
Governing Law: A declaration whether or not the charter school shall be deemed the 
exclusive public school employer of the employees of the charter school for purposes of 
the Educational Employment Relations Act (Chapter 10.7 (commencing with Section 
3540) of Division 4 of Title 1 of the Government Code).  Education Code Section 
47605(b)(5)(O). 
 
Sunrise Middle School is the exclusive public school employer of the school’s employees 
for the purposes of the Education Employment Relations Act (“EERA”). Sunrise Middle 
School will comply with the EERA. 
 
CLOSURE PROCEDURES 
 
Governing Law: A description of the procedures to be used if the charter school closes.  
The procedures shall ensure a final audit of the school to determine the disposition of all 
assets and liabilities of the charter school, including plans for disposing of any net assets 
and for the maintenance and transfer of pupil records.  Education Code Section 
47605(b)(5)(P). 
 
Closure of the Charter School will be documented by official action of the Board of 
Directors. The action will identify the reason for closure. The official action will also 
identify an entity and person or persons responsible for closure-related activities. 
 
The Board of Directors will promptly notify parents and students of the Charter School, 
the District, the Santa Clara County Office of Education, the Charter School’s SELPA, 
the retirement systems in which the Charter School’s employees participate (e.g., Public 
Employees’ Retirement System, State Teachers’ Retirement System, and federal social 
security), and the California Department of Education of the closure as well as the 
effective date of the closure. This notice will also include the name(s) of and contact 
information for the person(s) to whom reasonable inquiries may be made regarding the 
closure; the pupils’ school districts of residence; and the manner in which 
parents/guardians may obtain copies of pupil records, including specific information on 
completed courses and credits that meet graduation requirements. 
 
The Board will ensure that the notification to the parents and students of the Charter 
School of the closure provides information to assist parents and students in locating 
suitable alternative programs. This notice will be provided promptly following the 
Board's decision to close the Charter School. 
 
The Board will also develop a list of pupils in each grade level and the classes they have 
completed, together with information on the pupils’ districts of residence, which they will 
provide to the entity responsible for closure-related activities.  
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As applicable, the Charter School will provide parents, students and the District with 
copies of all appropriate student records and will otherwise assist students in transferring 
to their next school. All transfers of student records will be made in compliance with the 
Family Educational Rights and Privacy Act (“FERPA”) 20 U.S.C. § 1232g. The Charter 
School will ask the District to store original records of Charter School students. All 
student records of the Charter School shall be transferred to the District upon Charter 
School closure.  If the District will not or cannot store the records, the Charter School 
shall work with the County Office of Education to determine a suitable alternative 
location for storage. 
 
All state assessment results, special education records, and personnel records will be 
transferred to and maintained by the entity responsible for closure-related activities in 
accordance with applicable law. 
 
As soon as reasonably practical, the Charter School will prepare final financial records. 
The Charter School will also have an independent audit completed within six months 
after closure. The Charter School will pay for the final audit. The audit will be prepared 
by a qualified Certified Public Accountant selected by the Charter School and will be 
provided to the District promptly upon its completion. The final audit will include an 
accounting of all financial assets, including cash and accounts receivable and an 
inventory of property, equipment, and other items of material value, an accounting of the 
liabilities, including accounts payable and any reduction in apportionments as a result of 
audit findings or other investigations, loans, and unpaid staff compensation, and an 
assessment of the disposition of any restricted funds received by or due to the Charter 
School. 
 
The Charter School will complete and file any annual reports required pursuant to 
Education Code section 47604.33. 
 
On closure of the Charter School, all assets of the Charter School, including but not 
limited to all leaseholds, personal property, intellectual property and all ADA 
apportionments and other revenues generated by students attending the Charter School, 
remain the sole property of the Charter School and upon the dissolution of the non-profit 
public benefit corporation shall be distributed in accordance with the Articles of 
Incorporation.  Any assets acquired from the District or District property will be promptly 
returned upon Charter School closure to the District. The distribution shall include return 
of any grant funds and restricted categorical funds to their source in accordance with the 
terms of the grant or state and federal law, as appropriate, which may include submission 
of final expenditure reports for entitlement grants and the filing of any required Final 
Expenditure Reports and Final Performance Reports, as well as the return of any donated 
materials and property in accordance with any conditions established when the donation 
of such materials or property was accepted.   
 
On closure, the Charter School shall remain solely responsible for all liabilities arising 
from the operation of the Charter School.  
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As the Charter School is operated as a non-profit public benefit corporation, should the 
corporation dissolve with the closure of the Charter School, the Board will follow the 
procedures set forth in the California Corporations Code for the dissolution of a non-
profit public benefit corporation and file all necessary filings with the appropriate state 
and federal agencies. 
 
As specified by the Budget in Appendix A, the Charter School will utilize the reserve 
fund to undertake any expenses associated with the closure procedures identified above. 
 
MISCELLANEOUS PROVISIONS 
 
Term 
 
The term of this charter renewal will commence July 1, 2014, and expire on June 30, 
2019. 
 
Budget and Financial Reporting 
 
Governing Law:  “The petitioner or petitioners shall also be required to provide 
financial statements that include a proposed first year operational budget, including 
startup costs, and cash flow and financial projections for the first three years of 
operation.” Education Code Section 47605(g). 
 
Attached, as Appendix A, please find the following documents: 
 

• A projected budget including cash-flow 
• Budget assumptions  
• Financial projections for three years of operation 

 
These documents are based upon the best data available to the Petitioners at this time.  
 
Sunrise Middle School shall provide reports to the District as follows, and may provide 
additional fiscal reports as requested by the District: 
 

1. By July 1, a preliminary budget for the current fiscal year.  For a charter 
school in its first year of operation, financial statements submitted with the 
charter petition pursuant to Education Code 47605(g) will satisfy this 
requirement. 
 

2. By July 1, an annual update required pursuant to Education Code Section 
47606.5. 

 
3. By December 15, an interim financial report for the current fiscal year 

reflecting changes through October 31.  Additionally, on December 15, a 
copy of the Charter School’s annual, independent financial audit report for 
the preceding fiscal year shall be delivered to the District, State Controller, 
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California Department of Education and County Superintendent of 
Schools.   

 
4. By March 15, a second interim financial report for the current fiscal year 

reflecting changes through January 31. 
 
5. By September 15, a final unaudited report for the full prior year.  The 

report submitted to the District shall include an annual statement of all the 
Charter School’s receipts and expenditures for the preceding fiscal year. 

 
Sunrise also: 
 

• Utilizes an attendance recording and accounting system that complies with state 
law and the SJUSD requirements. 

• Is a directly funded charter school and deposits its funds in a non-speculative and 
federally insured bank account for use by the school. 

• Provides the following reports required by law: California Basic Educational Data 
System (CBEDS), actual Average Daily Attendance (ADA) reports, and the 
School Accountability Report Card (SARC). 

 
Facilities 
 
Governing Law: “The facilities to be utilized by the school.  The description of the 
facilities to be used by the charter school shall specify where the school intends to 
locate.”  Education Code Section 47605(g). 
 
Sunrise Middle School would like to remain at its current location at 1149 East Julian 
Street, San Jose, and has applied for a facility use agreement under Proposition 39. 
 
Administrative Services 
 
Governing Law:  “The manner in which administrative services of the school are to be 
provided.”  Education Code Section 47605(g). 
 
We provide or procure nearly all of our administrative services independent of the 
SJUSD, and coordinate with the County Office of Education to report pertinent STRS 
payroll data. Any services that the Charter School would like to purchase from the 
District will be negotiated and established under an operational agreement, or 
memorandum of understanding.  
 
The District provides oversight and performance monitoring services, including 
monitoring school and student performance data, reviewing the Charter School’s audit 
reports, performing annual site visits, engaging in any necessary dispute resolution 
processes, and considering charter amendment and renewal requests. 
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Civil Liability Impact 
 
Governing Law:  Potential civil liability effects, if any, upon the school and upon the 
District. Education Code Section 47605(g). 
 
Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter 
school operated by or as a non-profit public benefit corporation shall not be liable for the 
debts or obligations of the Charter School or for claims arising from the performance of 
acts, errors or omissions by the Charter School if the authority has complied with all 
oversight responsibilities required by law. 
 
Sunrise Middle School and the District work diligently to ensure that all oversight 
obligations are met. Further, the Charter School and SJUSD annually enter into a 
memorandum of understanding wherein the Charter School indemnifies the District for 
the actions of the Charter School under this charter. 
 
The Charter School purchases liability, property, and errors and omissions insurance, as 
appropriate and necessary, to protect the Charter School’s assets, staff, and board 
members. The District is named as an additional insured on the Charter School’s general 
liability insurance.  
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I. INTRODUCTION

In November, 2013, the San Jose Unified School District (“District”) received a petition 
to renew the charter for the Sunrise Middle School for a five-year term beginning on July 
1, 2014.  The Board had granted Sunrise a charter for the operation of a middle school, 
serving grades 6-8, for a 3-year term starting July 1, 2011.

The Charter Schools Act of 1992 permits school districts, county boards, and the State 
Board of Education (“SBE”) to grant charters for the operation of charter schools. (Ed. 
Code § 47600, et seq.)  Charter schools “are part of the public school system,” but 
“operate independently from the existing school district structure.” (Ed. Code §§ 
47615(a)(1), 47601.)  Charter schools are established through submission of a petition 
by proponents of the charter school to the governing board of a school district, county 
board or to the SBE.  The governing board must grant a charter “if it is satisfied that 
granting the charter is consistent with sound educational practice.” (Ed. Code      
§47605(b).)  Nevertheless, a governing board may deny a petition for the establishment 
of a charter school if it finds that the particular petition fails to meet enumerated 
statutory criteria and adopts written findings in support of its decision to deny the 
charter. (Ibid.)  Once a governing board grants a charter petition, the charter school 
becomes a separate legal entity.

Under Ed. Code §47607(a)(2), a school district evaluates a Renewal Petition under the 
same standards and criteria used to evaluate an initial petition to establish a charter 
school.  If the Board grants a renewal petition, “[e]ach renewal shall be for a period of 
five years.”  (Education Code § 47607(a)(1).)

II. PROCEDURAL STATUS

Ed. Code §§47605(b) and 45607 require the District’s Board of Education (“Board”), 
within 30 days of receiving a renewal petition, to “hold a public hearing on the provisions 
of the charter, at which time the governing board of the school district shall consider the 
level of support for the petition by teachers employed by the district, other employees of 
the district, and parents. Ed. Code §47605(b) requires the board to “either grant or deny 
the charter within 60 days of receipt of the petition.” The Board held the public hearing 
on December 12, 2013, and received input on the renewal petition from students and 
parents of the charter school.   

The District asked the Petitioners to agree to an extension of the deadline in which to 
grant or deny the renewal, by 30 days, due to the intervening winter recess following 
submission of the Petition. The Petitioner agreed to the extension, and agreed that the 
Board could act on whether to grant or deny the Petition during its January 14, 2014 
meeting and meet the deadline for Board action set forth in the statute and applicable 
regulations. (See. e.g., 5 C.C.R. 11966.4(c).)
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The following members of the Charter Review Team conducted a full review of the 
Petition: 

Staff Member Area of Review
Vincent Matthews, Superintendent
Jason Willis, Assistant Superintendent, Community 
Engagement, Accountability
Nancy Albarran, Assistant Superintendent, 
Curriculum & Instruction

Educational Program

Jackie Zeller, Director, Curriculum, Instruction, EL 
Services, Secondary Education
Jodi Lax, Director, Curriculum, Instruction, EL 
Services, Secondary Education

Educational Program
ELL and ELD Program(s)

Lori Chamberlund, Director, Educational Equity Educational Program
ELL and ELD Program(s)
Voluntary Integration Plan

Martina Sholiton, Director, Special Education Special Education

Chris Canelake, Asst. Superintendent, Human 
Resources

Employee Issues

Dane Caldwell-Holden, Director, Student Services Student Discipline

Emalie McGinnis, Director, DRA Data, Student Admissions, and 
Measurable Pupil Outcomes

Stephen McMahon, Chief Business Officer
Steven Adamo, Director, Facilities
Florence Eng, Director, Internal Audit

Budget, Fiscal, and Facilities

John Yeh, Attorney, Burke, Williams & Sorensen Legal Criteria for 
Petition/Governance

III. REVIEW OF THE RENEWAL PETITION

Education Code §47605(b) sets forth the following guidelines for governing boards to 
consider in reviewing charter Renewal Petitions:
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 The chartering authority shall be guided by the intent of the Legislature that 
charter schools are, and should become, an integral part of the California 
educational system and that establishment of charter schools should be 
encouraged. 

 A school district governing board shall grant a charter for the operation of a 
school under this part if it is satisfied that granting the charter is consistent 
with sound educational practice.

 The governing board of the school district shall not deny a petition for the 
establishment of a charter school unless it makes written factual findings, 
specific to the particular petition, setting forth specific facts to support one or 
more of the following findings:

(1) The charter school presents an unsound educational program for 
the pupils to be enrolled in the charter school.

(2) The petitioners are demonstrably unlikely to successfully implement 
the program set forth in the petition.

(3) The petition does not contain the number of signatures required by 
statute (not applicable to renewal petitions).

(4) The petition does not contain an affirmation of each of the 
conditions required by statute.

(5) The petition does not contain reasonably comprehensive 
descriptions of the required elements of a charter petition.

Education Code § 47607(a) contains specific requirements applicable to renewal 
petitions:

(a)(1) A charter may be granted pursuant to Sections 47605, 47605.5, and 
47606 for a period not to exceed five years. A charter granted by a school 
district governing board, a county board of education, or the state board 
may be granted one or more subsequent renewals by that entity. Each 
renewal shall be for a period of five years… 

… (2) Renewals and material revisions of charters are governed by the 
standards and criteria in Section 47605, and shall include, but not be 
limited to, a reasonably comprehensive description of any new 
requirement of charter schools enacted into law after the charter was 
originally granted or last renewed.

(3)(A) The authority that granted the charter shall consider increases in 
pupil academic achievement for all groups of pupils served by the charter 
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school as the most important factor in determining whether to grant a 
charter renewal.

(B) For purposes of this section, “all groups of pupils served by the charter 
school” means a numerically significant pupil subgroup, as defined by 
paragraph (3) of subdivision (a) of Section 52052, served by the charter 
school.

See. e.g., 5 C.C.R. 11966.4(b) also contains the following requirements: 

(b)(1) When considering a petition for renewal, the district governing board 
shall consider the past performance of the school's academics, finances, 
and operation in evaluating the likelihood of future success, along with 
future plans for improvement if any.

(2) The district governing board may deny a petition for renewal of a 
charter school only if the district governing board makes written factual 
findings, specific to the particular petition, setting forth specific facts to 
support one or more of the grounds for denial set forth in Education Code 
section 47605(b) or facts to support a failure to meet one of the criteria set 
forth in Education Code section 47607(b).

Eligibility for Renewal

Under Ed. Code § 47607(b), a charter school must meet one of the following four 
performance criteria on the Academic Performance Index (API) test in order to be 
eligible for or consideration for renewal:

(b) Commencing on January 1, 2005, or after a charter school has been in operation 
for four years, whichever date occurs later, a charter school shall meet at least one of 
the following criteria before receiving a charter renewal pursuant to paragraph (1) of 
subdivision (a):

(1) Attained its Academic Performance Index (API) growth target in the prior year 
or in two of the last three years both schoolwide and for all groups of pupils 
served by the charter school.

(2) Ranked in deciles 4 to 10, inclusive, on the API in the prior year or in two of 
the last three years.

(3) Ranked in deciles 4 to 10, inclusive, on the API for a demographically 
comparable school in the prior year or in two of the last three years.

(4)(A) The entity that granted the charter determines that the academic 
performance of the charter school is at least equal to the academic performance 
of the public schools that the charter school pupils would otherwise have been 
required to attend, as well as the academic performance of the schools in the 
school district in which the charter school is located, taking into account the 
composition of the pupil population that is served at the charter school.



Staff Report Regarding Renewal Petition of Sunrise Middle School
Page 6 of 26

As will be shown below, because the charter school met its API growth target in 2012-
2013, it meets the criteria to be eligible for consideration for renewal. (Ed. Code § 
47607(b)(1).)  However, this criteria provides only a minimum threshold to be eligible for 
consideration for renewal.  To actually obtain renewal, a charter school must also meet 
all of the other legal requirements for renewal, including the additional performance 
goals set forth in its original charter and other provisions of law. 

The Charter Review Team was also guided in its analysis by the SBE regulations for the 
evaluation of charter petitions and renewal petitions (hereinafter “regulations”).  Where 
relevant, the content of the Education Code and regulations are stated or paraphrased 
with respect to each required element of the Petition in italics.  

IV. CHARTER REVIEW TEAM RECOMMENDATION 

The Charter Review Team recommends that the Board deny the Renewal Petition and 
adopt the recommendations in this Report as its findings.

V. FINDINGS OF CHARTER REVIEW TEAM

The Charter Review Team’s specific findings with respect to each element are 
described in numbered paragraphs below with reference to the applicable statutory and 
regulatory requirements. The following will constitute the written findings in support of 
denial.  

1. THRESHOLD LEGAL REQUIREMENTS OF EDUCATION CODE 
§47605(A)

The Education Code requires that charter petitions identify a single charter school that 
will operate within the geographic boundaries of the District, unless certain conditions 
are met.

Analysis:  

The Renewal Petition proposes to continue operation of the charter school at its current 
location 1149 East Julian St., San Jose, CA 95116, which falls within District 
boundaries.

2. EDUCATIONAL PROGRAM [EDUCATION CODE §47605(B)(1)]

Education Code §47605(b)(1) permits a school board to deny a petition to establish a 
charter school that presents an “unsound educational program.”  The SBE regulations 
clarify an unsound educational program to be one that involves activities that would 
present the likelihood of physical, educational, or psychological harm to the students, 
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and/or would not likely be of educational benefit to students. (Cal. Code Regs., tit. 5, § 
11967.5.1(b)(1), (2))   

Analysis: 

An analysis of the charter school’s education program begins on p. 7 of this Report.

3. SIXTEEN REQUIRED CHARTER ELEMENTS SET FORTH IN 
EDUCATION CODE §47605(B)(5)

Following is the Charter Review Team’s analysis of each of the 16 elements required by 
Education Code  §47605(b)(5).  

A. Element One: A Description of the Educational Program [Ed. Code,  
§47605, subd. (b)(5)(A)]

The Education Code requires a description of the educational program of the school, 
designed, among other things, to identify those whom the school is attempting to 
educate, what it means to be an “educated person” in the 21st century, and how 
learning best occurs. (Ed. Code, §47605(b)(5)(A)(i).)  

The regulations require the educational program description to include a framework for 
instructional design that is aligned with the needs of the target student population, as 
well as descriptions of the following: the basic learning environment, and the 
instructional approach, including the curriculum and teaching methods that will enable 
the school’s students to master the content standards for the core curriculum areas and 
to achieve objectives specified in the charter. (Cal. Code Regs., tit. 5, §11967.5.1(f)(1).)  
The regulations further require an explanation of how the charter school will identify and 
respond to the needs of students who are not achieving at or above expected grade 
levels, how the charter school will meet the needs of students with disabilities, English 
learners, students achieving substantially above, or below grade level expectations, and 
other special populations, and the charter school’s special education plan. (Ibid.)

1. Target Student Population:  

Analysis: 

A description of the charter school’s targeted student population appears on pp. 16-17.  
The Renewal Petition targets low-income students in the neighborhood where the 
charter school is located, and within the San Jose High School attendance area.  The 
charter school self-reports that 80% of its student population falls below the federal 
poverty level, and all but 6 students are eligible for the Free and Reduced lunch 
program.  One half of the school’s students are English learners (primarily Latino, but 
also including Vietnamese and East Indian.)  The Renewal Petition states that the 
charter school targets students who are performing below grade level and who have not 
been successful in fifth grade.
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Geographically, according to Sunrise’s Request for Facilities for 2014-2015 under 
Proposition 39, all but one of its in-District students projected for 2014-2015 resides in 
the Burnett Middle School attendance area, with 1 student residing in the Hoover Middle 
School attendance area.  

The Renewal Petition notes that “[w]e initially had anticipated that the majority of our 
students would be referred by the San Jose Unified School District,” and “that this has 
not been the case to date.”  (Renewal Petition, p. 16.)  However, under California 
charter school law, charter schools are responsible for their own recruiting and 
admissions procedures, not the District.  The charter school has also met its enrollment 
targets.  Therefore, the basis for the charter school’s statement is not apparent.

The charter school’s description of its targeted student population meets minimal legal 
requirements that the description be “reasonably comprehensive.”

2. Proposed Curriculum/Framework for Instructional Design:  

Analysis:  

The Renewal Petition contains its curriculum and framework for instructional design 
beginning on p. 18.  The Renewal Petition acknowledges that the charter school has 
utilized a number of programs for math instruction, including Connected Math,  
enVisionMATH Common Core (sixth grade) and ALEKS and Mathematics Assessment 
Project (seventh and eighth grades.)   Connected Math, as the charter school 
acknowledges, may be difficult for students who are below grade level.  ALEKS is an 
online program that, as a standalone program, would not be appropriate for students 
below grade level.  Though the Renewal Petition states that ALEKS is used “as a 
support for algebra and algebra readiness,” it lacks a reasonably comprehensive 
description of how the charter school integrates ALEKS with its other math programs, 
and the District is unable to determine whether the charter school is making effective 
use and integration of its various math programs.  (See discussion on the charter 
school’s performance in Math, starting on p. 11 of this Report.)

While the original petition contemplated offering Spanish as an elective (2011 Petition, 
p. 23), the Renewal Petition notes that the charter school did not offer Spanish due to a 
lack of interest.  (Renewal Petition, p. 23.)

The instructional design contains elements of project-based learning (Renewal Petition, 
pp. 19, 21).  However, there is no indication that teaching staff received or was offered 
professional development in Project-Based Learning techniques.
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3. Special Education Program and § 504 Compliance:    

Analysis:      

Sunrise elected, for special education purposes, to join the El Dorado SELPA as a Local 
Educational Agency under Ed. Code § 47641(a). Since Sunrise did not elect to be a 
“school of the district” for special education purposes under Ed. Code § 47646(a), the 
District has no role in the delivery of special education services to Sunrise students, 
other than ensuring, as part of its oversight responsibilities, that the charter school 
complies with all applicable legal requirements.

Because Sunrise does not have access to the District’s or County’s special education 
infrastructure in the delivery of special education services, special attention must be 
paid to the charter school’s staffing and training of its special education personnel.  The 
Renewal Petition does not reference any training or professional development in the 
area of providing special education services in a manner consistent with applicable law.  
The Renewal Petition lacks a reasonably comprehensive description of the numerous 
legal obligations that the charter school must meet in the process of providing special 
education services, including but not limited to child find, identification and assessment, 
interim and initial placements, the conduct of Individualized Educational Plan (IEP) 
meetings, non-public school placements and due process hearings.  As a member of a 
SELPA, the charter school would have independent responsibility for performing these 
functions, and the Renewal Petition contains no indication that the charter school has 
developed the sufficient infrastructure or knowledge base to function as an LEA for the 
purposes of special education.  The charter school’s budget for staffing also does not 
appear to be structured to accommodate students requiring more extensive and 
expensive special education services. 

4. English Learner Instruction

Analysis:

The Renewal Petition’s description of its program for English Learners contains the 
fundamental steps of the process, including CELDT testing, reclassification procedures, 
strategies for instruction and intervention and monitoring and evaluation of program 
effectiveness. (Renewal Petition, p. 34-38.)  However, the Renewal Petition discusses 
assessment of progress in English Language Development as a function of increases in 
mean scale scores across grades between 2011-2012 and 2012-2013 (Renewal 
Petition, p. 60.), which is not an  appropriate measure of progress.  Moreover, the 
Renewal Petition lacks a reasonably comprehensive description of the school’s 
reclassification procedure in that the reclassification criteria are not sufficiently spelled 
out, but only described in a general manner.   
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5. Other Education Code Requirements:

Analysis:

The Renewal Petition addresses the following elements in a manner that meets minimal 
legal requirements:   What it means to be a 21st Century Educated Person (p. 17); how 
learning best occurs (p. 18); plan for low-achieving students (p. 32-33), plan for high-
achieving students (p. 33-34) and the District’s Voluntary Integration Plan (pp. 37-38).

6. Integration of Common Core and LCFF-Required Standards

Analysis:

The Renewal Petition states that the charter school is in the process of integrating 
Common Core standards into its curriculum.  (Renewal Petition, p. 18.)  It also contains 
a template, beginning on p. 24, for the creation of its Local Control Accountability Plan 
(“LCAP”), as required under Education Code § 47605(b)(5)(A)(ii), and which is aligned 
with the State’s priorities as set forth in the Local Control Funding Formula legislation.

B. Elements Two and Three: Measurable Student Outcomes and 
Measuring Student Progress [Ed. Code, §47605, subd. (b)(5)(B), (C)]

Regarding the descriptions of Measurable Pupil Outcomes and Measuring Pupil 
Progress, the Petition must meet the legal requirements of Education Code §47605, 
subdivisions (b)(5)(B), (C) and California Code of Regulations, title 5, §11967.5.1, 
subdivisions (f)(2), (3) regarding the identification of outcomes and assessment tools 
and plans. Pupil outcomes shall include outcomes that address increases in pupil 
academic achievement both schoolwide and for all groups of pupils served by the 
charter school, as that term is defined in subparagraph (B) of paragraph (3) of 
subdivision (a) of Section 47607. The pupil outcomes shall align with the state priorities, 
as described in subdivision (d) of Section 52060, that apply for the grade levels served, 
or the nature of the program operated, by the charter school.

The SBE regulations provide that a petition should set out measurable student 
outcomes to be used by the charter school.  (Cal. Code Regs., tit. 5, § 11967.5.1(f)(2))  
The student outcomes should, at a minimum:

(a) specify skills, knowledge, and attitudes that reflect the school’s 
educational objectives and can be assessed by objective means that 
are frequent and sufficiently detailed enough to determine whether 
students are making satisfactory progress;  

(i) the frequency of the objective means of measuring 
student outcomes should vary according to such factors as 
grade level, subject matter, the outcome of previous 
objective measurements, and information that may be 
collected from anecdotal sources; and
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(ii) objective means of measuring student outcomes must be 
capable of being used readily to evaluate the effectiveness 
of and to modify instruction for individual students and 
groups of students.  

(b) include the school’s API growth target, if applicable. (Ibid.)

Analysis:  

Ed. Code § 47607(a)(3)(A) provides that “[t]he authority that granted the charter shall 
consider increases in pupil academic achievement for all groups of pupils served by the 
charter school as the most important factor in determining whether to grant a charter 
renewal.”  

1. Preliminary Note on Student Demographics:

The Renewal Petition states on several occasions that the charter school is serving a 
high-poverty student demographic, a factor that the charter school states should be 
taken into account in evaluating the school’s academic performance.  (Renewal  
Petition, p. 65.) The Renewal Petition also states that “there is no school in San Jose 
Unified with demographics comparable to Sunrise.” (Renewal Petition, p. 62.)  However, 
this statement does not withstand objective scrutiny.  Sunrise’s Request for Facilities 
under Proposition 39 for the 2014-2015 school year indicates that nearly all of the 
charter school’s projected in-District enrollment for that school year resides in the 
Burnett Middle School attendance area, with one student residing in the Hoover Middle 
School attendance area.  

While serving socioeconomically disadvantaged students is a laudable objective, it does 
not exempt the charter school from evaluation of its academic performance against the 
standards set forth in the original charter petition, the performance of demographically 
similar District schools, and the objective measures set forth in legislation such as the 
California Charter Schools Act and the No Child Left  Behind Act.

2. Demographically Comparable District Schools:

To determine a group of demographically comparable schools, the District selected the 
two middle schools whose attendance areas from whom the charter school draws its in-
District student population:

Groups Peter Burnett Middle Herbert Hoover Middle Sunrise Middle School

Latino 83.4% 77.1% 79.0%

African American   0.9%   3.8%   0.0%

SED1 89.1%  (729/818) 79.7% (811/1,017) 98.0% (101/103)

English Learners 27.7% 23.7% 40.3%

(For 2012-2013; Source:  http://www.ed-data.k12.ca.us.)

                                                
1 Based on percentage of students included in 2013 Growth API scores. (http://www.ed-data.k12.ca.us )
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3. Measurable Pupil Outcomes Set Forth in Original Charter:

The charter petition approved by the Board in 2011 contained the following measurable 
pupil outcome goals for the charter school’s API Growth score:

2011-2012 2012-2013 2013-2014 2014-2015
CST Participation Rate 95% 95% 95% 95%
API Growth 690 730 770 810
(2011 Sunrise Petition, p.  29.)

In addition, the original charter states that “[o]ur goal is that our students who are not 
scoring proficient in math and/or English advance an average of one band (e.g., from  
below basic to basic) each year.”  (2011 Sunrise Petition, p. 28.)

a. Evaluation of Charter School Academic Performance:

The District considered increases in pupil performances for all groups of Sunrise 
students in a number of different contexts:

i. Sunrise’s Self-Reported Change in Performance:

The following chart depicts the increase reported by Sunrise in its renewal application. 

Increase in Mean Scale Scores
Subject Matter English/Language Arts Mathematics
Increase 16 points 4.35 points
(Source:  Renewal Petition, p. 16.)

For English/Language Arts, Sunrise took the mean scaled score for each grade level (6-
8) in 2011-2012 and 2012-2013 and created a mean of the mean.  It  then took the 
difference between the 2012-2013 mean of the mean and the 2011-2012 mean of the 
mean.  This is not an appropriate method if the number of students varies between 
school years.2  In order to apply this method properly, the number of students would 
need to be equal across the grade levels for both years, or the Charter School would 
need to use a weighted mean to account for the difference in sample sizes between 
school years.  The Charter School’s analysis did neither.

The number of students Sunrise tested in E/LA in 2011-2012 was 70; in 2012-2013 it 
was 113.  It is not possible to attribute, based on available information, the growth noted 
in the Renewal Petition to the educational program at Sunrise.  For example, the 
Charter School’s claimed growth could be a result of incoming/new students arriving at 
a higher level of readiness, as opposed to an actual growth in performance by the same 
                                                
2 Because the methodology was not specified in the Renewal Petition, the District assumes that Sunrise 
used the same methodology to evaluate student performance in Mathematics as well.
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returning cohort of students.  However, Sunrise has not provided sufficient information 
to support the conclusion that significant growth occurred among the same cohort of 
students as a direct result of Sunrise’s academic program.  (See, Section 3(a)(ii), 
below.)

Moreover, while the Charter School, under its own methodology, claims an increase in 
E/LA and Mathematics from 2011-2012 to 2012-2013, these increases are minimal and 
not significant (i.e., they are equivalent to a student answering 1-2 additional questions 
correctly on the CST). The growth was not sufficient to move this cohort of students to 
the next highest performance band -- which was an express outcome goal contained in 
the original charter -- as, in both subjects ,the mean performance level for students 
stayed in the Basic performance level.  Given the small nature of Sunrise’s program and 
its focus on students behind grade level, it is expected that the growth in this cohort 
would have been greater. 

ii. Changes in Performance from Fifth to Sixth Grades Based upon 
Data Available to the District:

The Charter School did not use a comparison of 5th to 6th grade scores for students 
enrolled in 6th grade at Sunrise. To provide a meaningful context in which to assess the 
increases in pupil academic achievement for all groups of pupils served by Sunrise, the 
District examined the performance of the cohort of students moving from 5th grade from 
a District school, to 6th grade at Sunrise.  Specifically, the District evaluated the mean 
scaled scores in English/Language Arts and Mathematics for this cohort, since mean 
scaled scores provide a meaningful comparison for matched cohorts of students 
between performances in consecutive years.

In order to make this comparison meaningful, the District used available scores from a 
limited cohort of students (6th graders in 2011-2012) and looked at their 5th and 6th 
grade CST scores.  This approach produced a limited cohort of 25 students, as it was 
not possible to access Sunrise scores for 2012-2013 from CalPads.3  For this limited 
cohort of students, the District found a decline in CST performance from 5th to 6th 
grade: 

Change in CST scores for 6th Graders Entering Sunrise in 2011-2012
Subject Matter English/Language Arts Mathematics
Decrease 336 to 312.5 (24.1 points) 364 to 289 (74.6 points)

Performance Level Basic (no change) Below Basic (from Proficient)

Evaluating pupil performance in this particular manner provides the only meaningful 
comparison of pupil progress between District schools and Sunrise for a matched cohort 

                                                
3 The District also notes that the Renewal Petition did not sufficiently disaggregate its pupil performance 
data among all subgroups of pupils.  However, because nearly all of the Charter School’s pupil population 
is classified as Socioeconomically Disadvantaged, a correlation can be drawn between the Charter 
School’s overall performance and that for students falling into that subgroup.
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of students. This evaluation shows that Sunrise students performed no better than 
District students moving from 5th to 6th grade.  However, for a smaller program targeted 
specifically to serve students in a low socioeconomic demographic, the District expects 
the growth in pupil performance at Sunrise to significantly exceed that occurring in 
District schools.  This growth did not occur.

iii. Sunrise’s Academic Performance

Because of its initial 3-year term, Sunrise only has one year of performance data 
(relative to a baseline year) to assess growth in student performance.  Sunrise reports 
that it achieved significant growth in all subgroups of students in 2012-2013:

Groups 2012 Base API 2013 API API Growth
Schoolwide 573 648 75

Latino 570 629 59

SED 573 648 75

English Learners 524 621 97
Students w/Disabilities 404 503 99

(Source:  Renewal Petition, p. 64.)

Although the charter school demonstrated a one-year growth in its API scores, it did not 
reach the performance targets set forth in its original charter, which projected an API 
Growth score of 730 for 2012-2013, as contrasted with Sunrise’s actual score of 648.

Moreover, API will increase at a faster rate when students are moved from Far Below 
Basic/Below Basic to Basic and above. For E/LA, Sunrise did see an increase of 12% in 
terms of the percentage of students scoring Proficient/Advanced from 2011-2012 to 
2012-2013. However, it is not possible to attribute this increase exclusively to success 
of the academic program (returning, continuously enrolled Sunrise students) or to newly 
enrolled students (grades 6-8) arriving at a higher level of academic readiness. Based 
on the information available publically and provided by Sunrise, it is not possible to 
attribute the growth in E/LA exclusively to Sunrise’s academic program.

Also, despite the one-year growth, Sunrise’s performance lags behind that of other 
District middle schools, including those with the demographic profile most closely 
approximating that of Sunrise:

School 2012 Base API 2013 API 12-13 API Growth
Peter Burnett Middle 734 740 6

Herbert Hoover Middle 698 704 6

Sunrise Middle School 573 648 75

(Source:  http://www.ed-data.k12.ca.us.)

In fact, based on API scores, Sunrise was the lowest-scoring middle school in the 
District in 2012-2013.
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Broken down by student subgroups, students at the District’s demographically similar 
middle schools outperform those at Sunrise by a significant margin, with the sole 
exception of students with disabilities and English Learners at Hoover (2013):

Groups Burnett 2012 
Base API

Hoover 2012 
Base API

Sunrise 2012 
Base API

Schoolwide 734 698 573

Latino 714 673 570

SED 720 661 573

English Learners 687 627 524
Students w/Disabilities 546 485 404

(Source:  http://www.ed-data.k12.ca.us.)

Sunrise students still lag behind demographically comparable District middle schools, by 
a significant margin, in the percentage of students scoring proficient or above on the 
CSTs (with the exception of English Learners):

Groups Burnett E/LA Hoover
E/LA

Sunrise
E/LA (change)

Schoolwide 41.2 40.8 31.1 (+ 12.0)

Latino 37.2 34.5 26.7 (+7.7)

SED 37.9 33.8 31.7 (+12.6)

English Learners 18.1 18.9 25.7
Students w/Disabilities N/A 14.0 N/A

Groups Burnett
Math

Hoover
Math

Sunrise
Math (change)

Schoolwide 32.2 29.8 13.6 (-1.1)

Latino 27.6 24.0 11.6 (-2.7)

SED 29.5 23.5 13.9  (-.8)

English Learners 20.0 15.3 15.7

Students w/Disabilities N/A 13.3 N/A

(For 2012-2013; Source: http://www.ed-data.k12.ca.us.)

Groups Burnett 2013 
API 

Hoover 2013 
API

Sunrise 2013 
API

Schoolwide 740 704 648

Latino 720 679 629

SED 726 669 648

English Learners 654 606 621

Students w/Disabilities 552 471 503
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The Charter Review Team also considered the following factors:

 Sunrise did not meet Adequate Yearly Progress goals in 2012-2013;

 While the percentage of students scoring proficient in English/Language arts grew 
from 19.1% to 31.1% from 2011-2012 to 2012-2013, the percentage in Mathematics 
fell from 14.7% to 13.6%.  (Source:  Sunrise Renewal Petition, pp. 64-65.)  Therefore, 
Sunrise failed to meet the goal in its original charter that “students who are not 
scoring proficient in math and/or English advance an average of one band … each 
year.”)  (2011 Charter, p. 28.)

Assessment Measures:

The Charter Review Team also found the following deficiencies in the charter Renewal 
Petition’s measurable pupil outcomes section: 

  The Renewal Petition and supplement place inappropriate emphasis on 
growth in mean scaled scores on the CST, as well as the CELDT (Renewal 
Petition, p. 60).   Increases in mean scaled scores, by themselves, are not a 
meaningful assessment of student growth.  It is more appropriate to assess  
movement of students from one performance band to another, or, if using 
mean scaled scores, these should be used to compare growth for a matched 
cohort of students.

  95% of Sunrise students scored Basic or Below on the 2012-2013 Algebra 1 
CST.

  The Renewal Petition states that “[a]t least 80 percent of students who enter 
Sunrise from one to four years below grade level will grow by at least 1.5 
grade levels each year he or she is at Sunrise …”  (Renewal Petition, p. 73.)   
Measuring growth by the metric of 1.5 grade levels is not an appropriate 
target, and the Renewal Petition fails to provide a reasonably comprehensive 
description of the methodology behind how the school would measure 
progress in an increment of 1.5 grade levels.

  The Renewal Petition fails to contain a reasonably comprehensive description 
of measurable pupil outcome goals in the form of specific grade-level growth.

  The Renewal Petition’s description of its measurable pupil outcome goals was 
not reasonably comprehensive in that it fails to identify a baseline for its 
outcome goals, fails to identify performance goals that are capable of 
measurement, and fails to sufficiently incorporate the projected mobility rate 
into its outcome goals. 

Education Code §47605, subdivision (b)(5)(C), requires a petitioner to identify “[p]upil 
outcomes [including] outcomes that address increases in pupil academic achievement 
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both schoolwide and for all groups of pupils served by the charter school.” While the 
Renewal Petition contains pupil outcome goals for economically disadvantaged 
students (Renewal Petition, p. 72-73), it does not contain such outcome goals for other 
subgroups of students.  Nonetheless, the conclusions reached above by the District with 
respect to the lack of student growth among matched cohorts of students, and the 
methodology used by Sunrise to measure pupil progress between 2011-2012 and 2012-
2013, apply to the performance of all Sunrise students during that period.

C. Element Four: Governance Structure, Including Parental Involvement 
[Ed. Code, § 47605, subd. (b)(5)(D)]

Education Code §47605(b)(5)(D) requires the Petition to describe the governance 
structure of the school, including, but not limited to, the process to be followed by the 
school to ensure parental involvement. The regulations consider whether the proposed 
governance structure evidences that the charter school will become and remain a viable 
enterprise through organizational and technical designs, whether there will be active 
and effective representation of interested parties, including, but not limited to parents 
and guardians, and whether the educational program will be successful and parental 
involvement encouraged in a variety of ways at all levels of the program. (Cal. Code 
Regs., tit. 5 , § 11967.5(f)(4).)

Analysis:

The charter school is governed by a nonprofit public benefit corporation. (Renewal 
Petition, p. 83.)   The Renewal Petition includes Articles of Incorporation and Bylaws for 
the Board.   The Board’s agendas for its bi-monthly meetings are posted on the school’s 
website.  The school maintains a School Site Council to facilitate  parental involvement.  
This section of the Renewal Petition meets minimal legal requirements.

D. Element Five: Employee Qualifications [Ed. Code, § 47605, subd. 
(b)(5)(E)]

The regulations governing charter school petitions consider whether general 
qualifications for the various categories of employees (e.g., administrative, instructional, 
instructional support, non-instructional support) are identified, whether the qualifications 
ensure the health and safety of the school’s faculty, staff, and students, and the 
academic success of the students; whether positions that the charter school regards as 
key in each category are identified and specify the additional qualifications expected of 
individuals assigned to those positions; and whether all requirements for employment 
set forth in applicable provisions of law will be met, including, but not limited to 
credentials as necessary.  (Cal. Code Regs., tit. 5, § 11967.5(f)(5))

Analysis:

This section of the Renewal Petition contains a description of the charter school’s key 
positions and their qualifications (Renewal Petition, p. 88).  However, the Renewal 
Petition lacks a reasonably comprehensive description of how the qualifications ensure 
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the health and safety of the school’s faculty, staff and students.  It also lacks a 
reasonably comprehensive description of the terms and conditions of employment for 
the charter school’s employees, such as salary scale, benefits, employee leave rights, 
and whether the terms of employment are determined by contract or statute. 

E. Element Six: Procedures to Ensure Health and Safety of Students 
and Staff [Ed. Code, §47605(b)(5)(F)]

Education Code §47605(b)(5)(F) requires the Petition to describe the procedures that 
the school will follow to ensure the health and safety of pupils and staff, including the 
requirement that each employee of the school furnish the school with a criminal record 
summary as described in §44237. Among other items, the regulations consider whether 
health and safety procedures require criminal record summaries from employees, 
tuberculosis examinations of employees, student immunizations, and vision, hearing 
and scoliosis screening for students.  (Cal. Code Regs., tit. 5, § 11967.5(f)(6).)

Analysis:

The Renewal Petition references, but does not attach, policies in a number of areas 
impacting health and safety, including disaster training, criminal record summary, first
aid response, child abuse reporting, and administration of medication and immunization.  
Because the Renewal Petition only references, but does not describe or attach, the 
policies in these areas, it fails to contain a reasonably comprehensive description of the 
policies it has implement to ensure the health and safety of students.  Also, while the 
Renewal Petition references procedures for vision and hearing, it does not reference 
screening for scoliosis, as required by the regulations.

F. Element Seven:  Racial and Ethnic Balance
[Ed. Code, §47605(b)(5)(F)]

The Petition must contain a description of the means by which the school will achieve a 
racial and ethnic balance among its pupils that is reflective of the general population 
residing within the territorial jurisdiction of the school district. (Cal. Code Regs., tit. 5, § 
11967.5(f)(7).)

Analysis:

This section of the Renewal Petition contains a description of the general outreach 
measures that the school takes to represent the District’s racial and ethnic balance.  
Given the school’s commitment to and track record of admitting and serving 
socioeconomically disadvantaged students (see p. 11 of this Report), this section meets 
legal requirements.
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G. Element Eight:  Admissions Requirements
[Ed. Code, §47605(b)(5)(F)]

The Petition must contain a reasonably comprehensive description of admissions 
requirements in compliance with the requirements of law.  (Cal. Code Regs., tit. 5, § 
11967.5(f)(8).)

Analysis:

This section of the Renewal Petition describes the documentation to be submitted with 
the enrollment application, and the preferences to be applied in a random public 
drawing in the event that the number of applicants exceeds available seats.  This 
section of the Renewal Petition meets minimum legal requirements. 

H. Element Nine: Audit of Financial and Programmatic Operations [Ed. 
Code, § 47605, subd. (b)(5)(I)]

Education Code §47605(b)(5)(I) requires the Petition to describe the manner in which 
annual, independent financial audits shall be conducted, which shall employ generally 
accepted accounting principles, and the manner in which audit exceptions and 
deficiencies shall be resolved to the satisfaction of the chartering authority.  The 
regulations consider whether audits will employ generally accepted accounting 
principles, and whether the Petition specifies who is responsible for contracting and 
overseeing the independent audit; whether the auditor will have experience in education 
finance; whether the process of providing audit reports to the chartering district, or other 
agency as the district may direct, is addressed, including timelines and procedures for 
addressing findings and/or resolving any audit exceptions.  (Cal. Code Regs., tit. 5, 
§11967.5(f)(9).)

Analysis:

 This section of the Renewal Petition meets minimum legal requirements. 

I. Element Ten: Student Suspension/Expulsion Procedures [Ed. Code, 
§ 47605, subd. (b)(5)(J)]

Education Code §47605(b)(5)(J) requires the Petition to describe the procedures by 
which pupils can be suspended or expelled. The regulations consider numerous factors 
related to this charter petition element. Procedures must minimally identify a preliminary 
list of offenses for which students may (or must, where discipline is non-discretionary) 
be suspended or expelled; identify the procedures by which students can be suspended 
or expelled; identify the procedures by which parents, guardians, and students will be 
informed about reasons for suspension or expulsion and of their due process rights in 
regard to suspension or expulsion; provide evidence that the petitioners reviewed the 
lists of offenses and discipline procedures and believe their lists provide adequate 
safety for students, staff, and visitors to the school and serve the best interests of the 
school’s students and their parents/guardians; and provide due process for all students 
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and demonstrate an understanding of the rights of students with disabilities in regard to 
suspension and expulsion; and outline how detailed policies and procedures will be 
developed and periodically reviewed and modified, as necessary.  (Cal. Code Regs., tit. 
5, § 11967.5(f)(10).)

(a) identify a preliminary list of offenses for which students may (or must, 
where discipline is non-discretionary) be suspended or expelled, and how 
these grounds are consistent with federal law;

Analysis:

The Renewal Petition contains a single, undifferentiated list of the mandatory and 
permissive grounds for suspension and expulsion on pp. 98-99.   While this section of 
the Renewal Petition states that the grounds align with those listed in the Education 
Code, it is not sufficiently explicit whether the charter school intends that  the entire 
suspension/expulsion process is intended to comply with all of the requirements --
procedural and substantive -- of the Education Code. 

(b) identify the procedures by which students can be suspended or expelled;

Analysis:

The general suspension and expulsion procedure is outlined on pp. 99-101 of the 
Petition.  

(c) identify the procedures by which parents, guardians, and students will be 
informed about reasons for suspension or expulsion and of their due 
process rights in regard to suspension or expulsion;

Analysis:

Parental notification procedures are included on pp. 99-100 of the Petition.

(d) provide evidence that the petitioners reviewed the lists of offenses and 
discipline procedures and believe their lists provide adequate safety for 
students, staff, and visitors to the school and serve the best interests of 
the school’s students and their parents/guardians; 

Analysis:

The Renewal Petition does not contain any indication that the charter school reviewed 
the lists of offenses and procedures to determine whether they provide adequate safety, 
and serve the best interest, of students and parents.

(e) provide due process for all students and demonstrate an understanding of 
the rights of students with disabilities in regard to suspension and 
expulsion; and
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Analysis:

The Renewal Petition addresses the discipline of students with disabilities, including the 
Manifestation Determination procedure, on p. 102-103.

(f) outline how detailed policies and procedures will be developed and 
periodically reviewed and modified, as necessary.  

Analysis:

This requirement has not been addressed.

J. Element Eleven: Manner in Which Staff Will Be Covered by STRS, 
PERS, or Federal Social Security [Ed. Code, § 47605, subd. (b)(5)(K)]

Education Code §47605(b)(5)(K) requires the Petition to describe the manner by which 
staff members of the charter school will be covered by the State Teachers' Retirement 
System, the Public Employees' Retirement System, or federal social security.  This 
requires, at a minimum, that the charter specify the positions to be covered under each 
system and identify the staff who will be responsible for arranging coverage.  

Analysis:

This section meets minimal legal requirements.

K. Element Twelve:  Student Attendance Alternatives
[Ed. Code, § 47605, subd. (b)(5)(L)]

The Petition shall address the public school attendance alternatives for pupils residing 
within the school district who choose not to attend charter schools. (Cal. Code Regs., tit. 
5, § 11967.5(f)(12).)

Analysis:

This section meets minimal legal requirements.

L. Element Thirteen:  Employee Rights
[Ed. Code, § 47605, subd. (b)(5)(M)]

The Petition shall contain a description of the rights of any employees of the school 
district upon leaving the employment of the school district to work in a charter school, 
and of any rights of return to the school district after employment at a charter school.  
(Cal. Code Regs., tit. 5, § 11967.5(f)(13).)
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Analysis:

The Renewal Petition provides that no District employee shall be required to work at the 
charter school, and that former District employees working at the charter school have no 
automatic rights of return to the District, unless specifically granted by the District.  This 
section meets minimal legal requirements.

M. Element Fourteen: Dispute Resolution [Ed. Code, § 47605, subd. 
(b)(5)(N)]

The Petition must contain the procedures to be followed by the charter school and the 
chartering authority to resolve disputes relating to provisions of the charter.  (Subd. 
(b)(5)(N)) The procedures shall, at a minimum:

(a) describe how the costs of the dispute resolution process, if needed, would 
be funded; and
(b) recognize that if the substance of a dispute is a matter that could result in 
the taking of appropriate action, including, but not limited to, revocation of the 
charter, the matter will be addressed at the chartering district’s discretion in 
accordance with that provision of law and any regulations pertaining thereto. (5 
C.C.R. § 11967.5.1(f)(14).)

Analysis:

The Renewal Petition contains a dispute resolution procedure involving an initial 
meeting between the charter school’s Executive Director and the District’s 
Superintendent or designee; and, if necessary, a meeting between two members of the 
charter school and District Boards, respectively; and, further, if necessary, referral to an 
independent mediator.   It also contains a procedure to address disputes that are 
internal to the charter school.  This section meets minimal legal requirements.

N. Element Fifteen:  Exclusive Public School Employer [Ed. Code, § 
47605, subd. (b)(5)(O)]

The Petition must also contain a “declaration of whether or not the charter school shall 
be deemed the exclusive public school employer of the employees of the charter school 
for the purposes of the Rodda Act.” (5 C.C.R. § 11967.5.1(f)(15).)

Analysis:

The charter school is the exclusive employer of the charter school’s employees for the 
purposes of the Rodda Act, meaning that, should the charter school’s employees elect 
to organize and certify a union, they would collectively bargain with the charter school 
as employer.  This section meets minimal legal requirements.
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O. Element Sixteen: Closure Protocol [Ed. Code, § 47605, subd. 
(b)(5)(P)]

The Petition must include a description of closure procedures, including a plan for 
disposing of any net assets and for the maintenance and transfer of student records.  

Analysis: This section meets legal requirements.

IV. THE PETITIONERS ARE DEMONSTRABLY UNLIKELY TO 
SUCCESSFULLY IMPLEMENT THE PROGRAM DESCRIBED IN 
THE PETITION [EDUCATION CODE §47605 (B)(2)]

The regulations require consideration of whether a charter petition has presented a 
realistic financial and operational plan in determining whether petitioners are likely to be 
successful in implementing the charter program, including the areas of administrative 
services, financial administration, insurance and facilities. (Cal. Code Regs., tit. 5, § 
11967.5(c))   

All of the findings set forth above are incorporated into this section of the Report.  In 
addition, the Charter Review Team makes the following additional findings.

A. Administrative Services

Analysis:

The Renewal Petition addresses this requirement on p. 109.  The charter school obtains 
its administrative services independent of the District.

B. Unrealistic Financial/Operational Plan

The Education Code requires a petition to contain cash flow and financial projections for 
the first three years of operation. (Education Code §47605(g))  

Analysis:

The Renewal Petition contains the necessary budget and financial plan.   However, it 
does not contain the information required in Education Code section 47606.5, which 
states as follows:  

“Charter schools, on or before July 1, 2015, must update the goals and 
annual actions to achieve those goals identified in its charter, including the 
following:

 A review of the progress towards the goals included in the charter, an 
assessment of the effectiveness of specific actions toward achieving those 
goals, and a description of the changes to the specific actions the charter 
school will make as a result of the review and assessment.
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 Listing and description of the expenditures for the fiscal year in 
implementing the specific actions included in the charter as a result of the 
reviews and assessments. (Emphasis Provided.)

The Renewal Petition’s budget for fiscal year 15-16 does not contain the expenditures 
necessary to implement the specific actions required under the LCFF legislation.

C. Insurance

Analysis:

The Renewal Petition contains reference to the charter school’s insurance coverage 
(Renewal Petition, p. 110), though it lacks a reasonably comprehensive description of 
policy limits, as well as endorsements adding the District as an additional insured.

D. Facilities

Analysis:

The charter school anticipates occupying its current District-owned facility at 1149 East 
Julian St., San Jose, for 2014-2015 under Proposition 39, but only in the event that it 
successfully obtains renewal. 

E. District Impact Statement

Education Code §47605(g) requires that a charter petition “provide information 
regarding the proposed operation and potential effects of the school … upon the school 
district.”  

Analysis:

The Renewal Petition addresses this element on p. 110.

V. CONCLUSION

Ed. Code §47607(a)(3)(A) provides that “[t]he authority that granted the charter shall 
consider increases in pupil academic achievement for all groups of pupils served by the 
charter school as the most important factor in determining whether to grant a charter 
renewal.”  

Although the Charter School failed to meet the requirement of Education Code §47605, 
subdivisions (b)(5)(C), to identify “[p]upil outcomes [including] outcomes that address 
increases in pupil academic achievement both schoolwide and for all groups of pupils 
served by the charter school,” the District has nonetheless considered increases in pupil 
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academic achievement for all groups of pupils served by the charter school as the most 
important factor in determining whether to renew the charter.  

Based on its one year of growth data, Sunrise saw a 75-point increase in its Growth API 
score in 2012-2013, along with increases in all subgroups of pupils.  However, the 
District has  balanced this one-year increase against other data regarding the charter 
school’s academic performance, including the following:

  Comparing performance at District schools to that at the Charter School within the 
cohort of sixth graders entering Sunrise from District elementary schools in 2011-
2012 demonstrates a decrease in performance.  (Report, p. 10-16.) That is, Charter 
School students enrolling in the 6th  Grade at Sunrise from District schools fared no 
better than those moving from 5th to 6th grades at District schools.

  The charter school failed to meet Adequate Yearly Progress Goals in the last two 
years.

  While the charter school demonstrated an increase in the percentage of students 
scoring proficient in English/Language Arts (19.1% to 31.1%) on the CSTs, it saw a 
decrease in that percentage in Math (14.7% to 13.6%). While the charter school saw 
growth in E/LA, it is not possible to determine if this growth was due to improved 
year- over-year student performance or due to new students enrolling at Sunrise in 
grades 6-8 with a higher level of academic preparation.

  Even with its one-year growth, the charter school’s API Growth score in 2012-2013 
is 56 points lower than the next lowest District middle school. 

  The Charter School’s alleged growth in mean scaled scores (Renewal Petition, p. 
60) is based on an inappropriate methodology since it is not based on an identical 
pupil population size or upon weighted means.  (Report, p. 12.)

Based on the above conclusions, the Charter Review Team finds as follows:

(1) The charter school presents an unsound educational program for 
the pupils to be enrolled in the charter school.

(2) The petitioners are demonstrably unlikely to successfully implement 
the program set forth in the petition.

(3) The petition does not contain reasonably comprehensive 
descriptions of the required elements of a charter petition, including 
but not limited to the Education Program, Measurable Pupil 
Outcomes, Method of Measuring Measurable Pupil Outcomes, 
Employee Qualifications, Health and Safety of Students and 
Student Discipline.
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The Charter Review Team recommends that the Board deny the petition to renew the 
charter of Sunrise Middle School, and adopt as its findings the conclusions set forth in 
this report.

Respectfully Submitted,

San Jose Unified School District
Charter Review Team
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SUNRISE MIDDLE SCHOOL 

RESPONSE TO THE DISTRICT’S STAFF 

REPORT 
 
This document contains Sunrise Middle School’s (“Sunrise” or the “Charter School”) 

response to the San Jose Unified School District (“SJUSD” or the “District”) Staff Report 

and findings for denial of Sunrise’s renewal charter.  This response follows the order of 

the District’s Staff Report and includes references to specific findings.  This response 

also identifies how the District’s findings for denial of Sunrise’s renewal charter were all 

unlawful. 

 
I. INTRODUCTION AND BACKGROUND 

 

Sunrise Middle School applied for a charter in the fall of 2010, to open for the 2011-12 

school year. Former SJUSD Assistant Superintendent Bill Erlendson was a major 

proponent of the Charter School’s plan, which was to enroll academically or behaviorally 

at-risk students referred by the District, work with them intensively for the three middle 

years, and then return them to the District, much better prepared for success in high 

school and beyond.  Students recruited by the Charter School directly would fill any 

remaining openings. Through a negotiation process, the charter was modified to win staff 

approval. Eventually, all issues were resolved, and Sunrise became only the second 

charter school in ten years to win SJUSD support. There was just one hitch: Mr. 

Erlendson was not able to convince key staff to grant a five-year charter, so Sunrise was 

granted a charter for only three years.  Mr. Erlendson quietly resigned as assistant 

superintendent three months later, and District schools ended up referring only a few 

students to Sunrise. The Charter School quickly recruited more students during the 

summer months, and Sunrise was nearly at capacity by late August of 2011.  Sunrise 

recruited students from the impoverished neighborhoods surrounding the Charter School 

in an effort to stay true to its mission of serving an underserved population. 

 

During this time, the state also changed its policy on facilities rent reimbursement, and, in 

June 2012, near the end of the first academic year, said that it would not reimburse 

Sunrise for its rent since we were renting from the District. As late as January 2012, the 

state had told us in writing that we would be reimbursed for rent. This change in policy 

meant a loss of about $250,000 to our small school in the first three years of operation – a 

loss that we could barely afford to withstand. We asked the District to be released from 

our three-year market rate lease, since by this time we qualified for a Proposition 39 

facility. The District denied our request, but did eventually advance us our in lieu of 

property tax payments so that we would have cash flow to pay the rent. Still, in the 

second year we needed to eliminate one of two full-time math positions in order to handle 

our huge cut in funding. There wasn’t any place in the budget to cut fat, only meat, and 

our math teacher said she would take on the entire job. Halfway through the year, she 

started running out of steam and got sick. We made a big push in math right before the 
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CSTs, and tried to get the kids to do the best they could. They were already doing quite 

well in English. 

 

By the time a District team visited the Charter School in late spring of 2013, the team 

noted that Sunrise had scored low on the CSTs the previous spring, but at the same time 

continually remarked on how much the Charter School seemed to have improved over the 

past year. The District review team came up with a short list of items for Sunrise to 

provide it, such as the professional development schedule for the following school year.  

 

In August of 2013, Sunrise’s API results for 2012-13 were released, and they showed we 

had jumped 75 points to 648 and met 14 of our 17 AYP growth targets. A few weeks 

later the District’s new Assistant Superintendent asked to meet with us about the charter 

renewal process for the coming year. The meeting was brief and pleasant; the District 

didn’t offer any hint that our charter renewal was in danger. The California Charter 

Schools Association said they would support our renewal because of our outstanding API 

results. We had a stronger teaching team than ever, and finally had enough money to hire 

a second math teacher and part-time teacher’s aides for both math and ELD.  In 

November, our early Scantron testing showed significant leaps in both English and Math. 

The District asked for an extra month to consider our charter renewal, and we agreed, in 

the spirit of cooperation. Over the holidays, the 2013 CELDT scores were released, and 

we learned we would be able to reclassify 44 percent of our seventh and eighth grader 

continuing students as English proficient.  

 

We were excited. It had been a struggle, but the results were finally starting to show.  

 

Meanwhile, we kept checking in with the District to see if they had any questions about 

our renewal petition or wanted any additional information. We were continually, with a 

smile, told “no,” that the District team had all the information they needed.  We asked 

what the decision would be, or in what way they were leaning, but all we were told was, 

“Oh, you know I can’t tell you that.” 

 

When we received the email announcing that the January 14, 2014 SJUSD Board of 

Education meeting agenda was available, we checked it and, to our surprise, the District 

staff had recommended against charter renewal. 

 

What shocked us even more was the tone with which the staff report was written. There 

was barely a mention of our notable accomplishments. The Data, Research and 

Assessment Director, who had come on board with the District only months before, 

following the sudden resignation of the former data director, portrayed the academic data 

from the Charter School in the most disparaging light possible, leaving out several 

important achievements and calling others “exceptions” or noting them in parentheses. 

 

The Board of Education members, at their January 14
th

 regular meeting, after only a brief 

discussion announced they would trust their staff’s recommendation and they voted, 5-0, 

for non-renewal of the Sunrise charter. 
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II. PROCEDURAL STATUS (District Staff Report, Page 2) 

 

Sunrise Middle School granted the District an extra 30 days to review the renewal 

petition. It was partly for this reason that the Charter School believed that the District 

would be more collaborative with its findings and at least discuss them with the Charter 

School before announcing its recommendation to deny renewal. Instead, the District 

withheld important information to support some of its claims, and refused to discuss its 

recommendation for non-renewal with the Charter School until after the recommendation 

was already announced publicly. 

 

III. REVIEW OF THE RENEWAL PETITION (District Staff Report, Page 3) 

 

It is absolutely clear, as the District agrees, that Sunrise Middle School is eligible for 

renewal because it meets one of the four academic threshold requirements, as well as 

other performance goals and legal requirements. 

 

The chief academic threshold criterion met is: 

 

Sunrise “attained its Academic Performance Index growth target in the prior year … both 

school-wide and for all groups of pupils served by the charter school.” 

 

In addition, Sunrise also demonstrated superiority over the neighboring District schools 

in several key areas, including the academic achievement of pupil subgroups, though not 

school-wide. 

 

Further, by law, the District must consider academic increases by the Charter School’s 

students as the most important factor for renewal.  Sunrise has clearly demonstrated 

increases in pupil academic achievement. 

 

IV. CHARTER REVIEW TEAM RECOMMENDATION (District Staff Report, Page 6) 

 

Despite its laudable record after only its second full year of operation – and despite this 

performance in the midst of severe financial crisis – District staff recommended, and the 

Board of Education agreed, that Sunrise Middle School should be shut down. 

 

V. FINDINGS OF THE CHARTER REVIEW TEAM (District Staff Report, Page 6) 

 

1. The District concluded that the Charter School is operating within the geographic 

boundaries of the District.  

 

2. Educational Program (see later in Response). 

 

3. Sixteen Required Charter Elements 
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A. Element One – Educational Program (District Staff Report, Page 7) 

 

1. The District concluded that Sunrise’s description of its targeted student 

population is “reasonably comprehensive.”  

 

2. Curriculum. (District Staff Report, Page 8) 

 

Our math program is changing as we are moving from the California State Standards to 

Common Core State Standards (“CCSS”), just like every charter school and school 

district in California. We are complete in sixth grade, with enVisionMATH  Common 

Core texts, and are utilizing a variety of resources for seventh and eighth grade 

mathematics, with a final decision on our new texts to be made by next summer. ALEKS 

is used for Algebra support, and not as a stand-alone program. We are constantly guiding 

our instruction with the use of our Common Core aligned Scantron testing.  

 

Staff  received  training in Project-Based Learning techniques in the 2012-13 school year. 

This year, the professional development focus has needed to shift to the implementation 

of CCSS. 

 

The District’s Staff Report here simply made observations about Sunrise’s curriculum.  It 

did not include any specific findings for denial of the charter renewal petition.  

Accordingly, this is an impermissible basis for denial of the charter renewal petition. 

 

3. Special Education Program and 504 Compliance (District Staff Report, Page 

9) 

 

The District’s former Special Education director strongly discouraged Sunrise from 

becoming a “school of the district” for special education purposes. So instead, we turned 

to the El Dorado Special Education Local Plan Area (“SELPA”) and now are held in high 

regard by that SELPA. Our special education director is a veteran in the field, and 

frequently provides training to our resource specialist, who has three years experience 

with SJUSD as a resource specialist. Sunrise’s special education director participates in 

monthly meetings of the SELPA to ensure our compliance and to review our policies and 

procedures. The El Dorado SELPA monitors our performance on legal requirements. 

While we did attach a 2012-13 schoolwide professional development training outline to 

our charter, it would be unusual to detail our special education staff individual trainings 

in a charter. The Charter School’s principal is a licensed academic counselor with many 

years of experience in child find and identification. In fact, we have identified two 

students with obvious learning disabilities who went to District schools for years without 

ever being assessed and given the specialized help they needed. Our staff works hard to 

accommodate all our students with the hours and services required in their IEPs. We are 

happy to demonstrate this to either SJUSD or to the Santa Clara County Office of 

Education. If nothing else, the fact that our API for Students with Disabilities went up 99 

points in 2012-13 should indicate that we are taking our responsibilities in this area 

seriously. Parents of students with disabilities seek out Sunrise, and these students now 
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comprise 17 percent of our student population. Our students with disabilities subgroup 

had a base API of 503 in 2012-13, higher than the 471 API at Hoover Middle School, yet 

lower than the 552 API at Burnett Middle School, the two District middle schools with 

which we are often compared. 

 

There is no legal requirement to detail training for special education staff in a charter 

petition.  Accordingly, this finding is an impermissible basis for denial of the charter 

renewal petition. 

 

4. English Learner Instruction (District Staff Report, Page 9) 

 

The SJUSD Charter Renewal Team’s analysis of our ELD instruction is exceedingly 

shallow and appears to be an obvious effort to mask the effectiveness of our ELD 

instruction when compared with that of Hoover and Burnett. The Staff Report focuses 

only on one discussion of our CELDT data and glosses over other data furnished by the 

charter school, that  demonstrate major success in this area.   

 

Sunrise has made a major effort to excel in English Learner (“EL”) instruction, because, 

on average, half of our students are EL, and another third are recently reclassified, 

compared with Burnett and Hoover, where only about a quarter of the students are 

English Learners.  We have taken an approach that allows ELs access to grade-level 

English Language Arts curriculum, while also giving them the specialized ELD 

instruction that they need.  The results were evident already in 2012-13, when we were 

able to reclassify one third of the English Learner students who continued on with us 

from the previous year. This 33% reclassification rate was twice that at Burnett or 

Hoover. The results of this year’s CELDT test released in early January, after our renewal 

petition was written, are even more outstanding. We will be reclassifying 44 percent of 

our ELs who continued with us from last year. A total of 94 percent of our continuing 

ELs (including those to be reclassified) increased at least one bandwidth in CELDT, e.g., 

from Intermediate to Early Advanced, or from Early Advanced to Advanced. This is even 

more than the 85 percent we set as a five-year goal in our original charter.  

 

The District Staff Report doesn’t acknowledge our 2012-13 CELDT growth, claiming 

that the renewal petition lacked a “reasonably comprehensive” description of the school’s 

reclassification criteria. Again, it would be unusual to insert this much detail in a charter 

petition.  Nonetheless, had the District staff asked us our reclassification criteria just one 

of the numerous times we inquired if they wanted more information, they would have 

learned that our criteria were purposely set to be nearly identical to those of the District, 

and in line with applicable legal requirements. While we don’t require a formal writing 

rubric, we do consider the writing scores in the CELDT test and in the student’s English 

class. We also require scores of Early Advanced or Advanced in all categories (with only 

rare exceptions), while the District allows scores as low as Intermediate. 

 

Accordingly, this finding lacks a factual basis and is an impermissible basis for denial of 

the charter renewal petition. 
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5. Other Education Code Requirements. (District Staff Report, Page 10) 

The District Staff Report concluded that Sunrise met minimum legal 

requirement.  

 

6. The District Staff Report concluded that Sunrise addressed integration of 

CCSS and LCFF-Required Standards, and that the charter in this area met 

legal requirements.  

 

B. Elements Two and Three: Measurable Student Outcomes and Measuring 

Student Progress (District Staff Report, Page 10) 

 

The District Staff report cites Education Code as saying that “the authority that granted 

the charter shall consider increases in pupil academic achievement for all groups of 

pupils served by the charter school as the most important factor in determining (emphasis 

added) whether to grant a charter renewal.” 

 

If the District renewal team had truly believed in and followed the Education Code on 

this point, it would have recommended renewal of our charter. The state’s school level 

2012-13 API report for Sunrise shows the following increases for all of the numerically 

significant subgroups (other subgroups were not numerically significant). 

 

School-wide     + 75 points 

Latino      + 59 points 

Socioeconomically Disadvantaged             + 75 points  

English Learners     + 97 points 

Students with Disabilities   + 99 points 

 

 

1. Preliminary Note on Student Demographics (District Staff Report, Page 11) 

 

The renewal team’s report notes that we contend it is difficult to compare our school to 

other District schools because we have so many more students – 80 percent – who live 

below the federal poverty level. The Charter School has obtained this high percentage of 

high-poverty students by purposefully recruiting in low-income apartment complexes, at 

food-giveaways, etc. The District Staff Report states, “[w]hile serving socioeconomically 

disadvantaged students is a laudable objective, it does not exempt the charter school from 

evaluation of its academic performance against the standards set forth.” No, it does not. 

However, we question, would the District think it fair if we compared Hoover or Burnett 

to the District’s most affluent schools and said the scores at those two schools are 

significantly lower so they should be shut down? Clearly, the significantly more 

impoverished status of Sunrise’s students should be considered when comparing the 

Charter School to the neighboring District schools. 

 

This finding does not contain facts comprising a permissible basis for denial of the 

charter renewal petition.  
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2. Demographically Comparable District Schools (District Staff Report, Page 

11) 

 

The District Staff Report, at the bottom of Page 11, maintains that Sunrise is 

“demographically comparable” to Hoover and Burnett. It says our Latino population is 

even smaller than that of Burnett Middle School, when in fact nearly all of our students 

are Latino, and the figures are skewed because a rather high percentage of our parents 

“declined to state” race. The graph on Page 11 also states that we have just about 10% 

more socioeconomically disadvantaged (“SED”) students than the other two schools, 

totally ignoring our argument made on Page 66 of the renewal charter that Free and 

Reduced Meal Program data do not give the whole picture. Poverty data are far more 

telling.  

 

Families living below the federal poverty line have about half the income of a free or 

reduced price meal (“FRMP”) family ($23,550 for a family of four, vs. $43,568, in 2014). 

We have 80 percent of our families living below poverty level, far more than any other 

charter school in San Jose, according to the Santa Clara County Office of Education. 

Downtown College Prep has about 44 percent, and ACE Charter Middle, 55 percent. We 

showed the District exactly how we obtained our data – from the FRMP applications – 

and asked whether they could do the same to determine poverty rates at Burnett and 

Hoover to see if they actually were comparable schools for Sunrise. The District either 

chose not to do this, or did check the data and decided not to release it.  Finally, the graph 

at the bottom of Page 11 notes that Sunrise had 40.3 percent English Learners in 2012-13. 

This is correct, but the average has been 50 percent; it was 61 percent the first year, and is 

again 50 percent this year. Burnett and Hoover’s English Learner populations also 

fluctuate, but stay close to 25 percent.  

 

This finding contains no facts upon which the charter renewal petition could be denied. 

 

3. Measureable Pupil Outcomes Set Forth in Original Charter (District Staff 

Report, Page 12) 

 

It is accurate that we did not meet the API scores that we set out to meet in our original 

charter. In hindsight, we were too optimistic. Our original goals were intended for a five-

year charter, not a three-year charter, as we were granted. Also, we did not expect that the 

students coming to us from SJUSD schools would be from one to four years behind in 

English and Math, and the effort it would take just to reverse this trend and bring them up 

a grade level. Nonetheless, the growth that we set forth in our original charter has been 

achieved. We surpassed it and nearly doubled our anticipated growth. We originally 

expected we would have a baseline API of 690 in 2011-12 and increase 40 points to 730 

in 2012-13.  In fact, we started with a baseline of 573 and increased 75 points to 648. We 

also were too optimistic in thinking that the majority of our students might increase a 

bandwidth each year on the CSTs. The Charter School’s founders were more experienced 

with high school and saw Sunrise as an opportunity to provide a nurturing environment 

for students as they go through those vulnerable middle school years so that they 

wouldn’t fail academically, or get into drugs, gangs or other socially unacceptable 
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behaviors before getting to high school. We did not know, as the District’s Assistant 

Superintendent acknowledged at the January 14
th

 Board of Education meeting, that sixth 

graders generally take a dive in standardized test scores when they enter middle school – 

most likely due to the increased rigor of middle school, as well as to the hormonal 

changes. 

 

This finding contains no facts upon which the charter renewal petition could be denied. 

 

a. Evaluation of Charter School Academic Performance (District Staff Report, 

Page 12) 

 

i. Sunrise’s Self-Reported Change in Performance 

 

Sunrise students made substantial gains in CST scores between 2011-2012 and 2012-

2013.  District staff, however, doubted that the rise was due to the Sunrise academic 

program.  Rather, they speculated that the increase was due to an influx of bright students 

in 2012-2013 who bumped scores up artificially. We tested their speculation by taking all 

the CST ELA scores for our continuing students and comparing them with the CST ELA 

scores for our new students and found that the average scores for the two groups differed 

by only four points —318 for the returning students and 322 for the new students.  That is 

not enough of a difference to account for the gains.  (Statistically speaking, this translates 

to a P value of 0.5616 on a t Test, which tests whether two means are significantly 

different from each other. The P value would have needed to be <0.05 in order to be able 

to say the new students were artificially inflating the 2013 scores.) 

 

Our contention that CST scores were not artificially bumped up by an influx of new 

students is supported by the corresponding CELDT data for our English Learners, who 

comprise half of our student population. As mentioned earlier, we were able to reclassify 

33 percent of our continuing English Learners last year, and 45 percent rose one 

bandwidth on the CELDT test. The reclassification rate was twice that of Burnett or 

Hoover. 

 

This trend in highly positive English scores continues this year, with a 44 percent 

reclassification rate and with 94 percent of our continuing ELs increasing one bandwidth 

on CELDT. Also this year, we’ve started administering the Scantron Performance Series 

tests, and already in the first 12 weeks of the year, our student showed an average 92-

point gain in ELA. 

 

This finding contains no facts upon which the charter renewal petition could be denied. 

 

ii. Changes in Performance from Fifth to Sixth (District Staff Report, 

Page 13) 

 

The District states that it compared the CST scores of Sunrise students entering sixth 

grade and found that they were on the average lower than the students’ fifth grade scores. 

However, the District acknowledged that the scores of District students also dropped 
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when they moved from fifth grade to middle school. The District seemed concerned that 

our students “fared no better” than theirs. We believe that our sixth graders this year and 

last did do better than the sixth graders in our somewhat rocky first year. But we cannot 

demonstrate that because many District schools have still not sent us the students’ 

cumulative files and because the latest STAR test scores are missing from many of the 

files we do have. The District would not release their data to us, and certain District 

specific data were not available to us in CALPADS. 

 

This finding contains no facts upon which the charter renewal petition could be denied. 

 

iii. Sunrise’s Academic Performance (District Staff Report, Page 14) 

 

Pages 14, 15, and the top of 16 of the District’s Staff Report include some of the most 

biased interpretation of data in the entire staff report.  

 

The bottom half of Page 15 of the Staff Report states: “Sunrise students still lag behind 

demographically comparable District middle schools by a significant margin, in the 

percentage of students scoring proficient or above on the CSTs,” and then, in parenthesis, 

“with the exception of English Learners.” English Learners, however, comprise on 

average, half of our student population, compared to only a quarter of the students at 

Burnett or Hoover. So at the Charter School, English Learners are no small exception. 

Put another way, one could say that half of our students did significantly better in English 

on the CSTs than their counterparts at Burnett or Hoover, and that the same half also did 

a little better in math than their counterparts at Hoover. 

 

Also, on the top of Page 15, the Staff Report, this time comparing subgroup APIs, states: 

“[s]tudents at the District’s demographically similar middle schools outperform those at 

Sunrise by a significant margin” – and then again, “with the exception of students with 

disabilities and English Learners at Hoover.” 

 

Students with disabilities, however, represent 17 percent of Sunrise’s student population, 

so, again, that’s no small exception. Combined with the 50 percent of our students who 

are English learners, we would turn this sentence around and say, “Nearly two thirds of 

Sunrise students outperform their counterparts at Hoover, who lag behind by a significant 

15-point difference in API for English Learners and an even more significant 32-point 

difference in API for students with disabilities.” To us, that seems like a more honest way 

to frame the numbers. 

 

And so what about Burnett Middle School? Why does Burnett have a schoolwide API of 

740, while Hoover has an API of “only” 704 and Sunrise, 648? District middle school 

staff has suggested in private conversations that perhaps it’s because Burnett’s API made 

a significant leap the year Sunrise opened and took nearly 80 of their lowest skilled, most 

socioeconomically disadvantaged students. The year we opened, 2011-12, Burnett’s API 

jumped way more than it ever had – it went up 42 points to 734. The next year, it rose 

only 6 points, to 740. 
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The District Staff Report not only did not acknowledge the possible link between the 

Burnett increase and the opening of Sunrise, it also refused to acknowledge any merit at 

all in Sunrise’s 75-point increase in API this past year. Rather, the Staff Report 

downplays the increase in student academic achievement, saying that maybe we just got a 

lot more smart kids coming in last year. In our second year of operation we did get a few 

bright students coming into our school. But we also got some very low-achieving 

students. As previously mentioned, we compared the CST scores of our new students to  

those of our continuing students, and the two groups’ average scores were only a few 

points apart, or statistically, virtually the same. So, having a few more smart kids was not 

the reason for our jump in API. Rather, we got better at what we were doing, we started 

an awesome after school program, and we spent nearly a month prepping our students for 

the STAR test – something we didn’t do the first year, because we don’t believe in 

teaching to the test. We welcome CCSS and the state’s new standardized test, the 

California Assessment of Student Performance and Progress (“CAASPP”). Rather than 

just recalling facts, students will likely need to demonstrate that they can use academic 

information in practical contexts to solve real problems—a process much closer to our 

academic program. 

 

The District Staff Report mentions three times that the Sunrise CST math proficiency rate 

decreased the second year, when in fact the decrease was by only 1 percent, which at our 

small school means 1 student. Effectively, math scores remained the same. We note here 

that the reason our math instruction suffered in 2012-13 was largely for financial reasons 

– and that the District could have assisted us more in this area by granting us the 

Proposition 39 facility for which we by this time had qualified.  

 

The District Staff Report also states, “Sunrise did not meet Adequate Yearly Progress 

goals in 2012-13.” Sunrise met 14 of our 17 AYP criteria. As for the schools to which 

we’re compared, Hoover met 15 of 25, and Burnett, 9 of 17.  

 

This finding contains no specific facts upon which the charter could be denied. 

 

Assessment Measures (District Staff Report, Page 16) 

 

In evaluating the Charter School’s assessment measures, the District claims deficiencies, 

but seems to largely ignore our Local Control Accountability Plan (“LCAP”), at the 

beginning of Charter Element 2: Measurable Pupil Outcomes – Charter School Outcomes 

that Align with State Priorities, as set forth in the new Local Control Funding Formula 

legislation. This plan is now required to be the primary descriptor for a charter school’s 

measurable outcomes, to be updated annually. It is difficult to set assessment measures 

when we don’t even know yet what the new state standardized test is going to look like. 

Nonetheless, we attempted to set some kind of a goal by essentially stating that our 

percentage of students scoring proficient and above on the state’s new standardized test, 

now called CAASPP, would be greater or equal to those of other SED students at other 

District schools (see Renewal Charter, Pages 72-73). The reason we compared our 

students to only the SED subgroup at other schools is because all but a very few of our 

students are SED.  We have only five students who do not qualify for the Free and 
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Reduced Meal Program. Additionally, these results will be significantly more challenging 

for us to obtain, since our students are of a much lower SED level, i.e., below federal 

poverty rate, than students at other District and charter schools. The Staff Report also 

claims our charter doesn’t address how we’ll measure grade level growth. However, our 

Fountas & Pinnell ELA testing measures grade level growth, as does the CCSS-aligned 

Scantron Performance Series testing. The District has used Scantron, so staff there should 

understand that test and our test results. (See Renewal Charter, pages 19, 46, 52, 53, 57, 

58, 61, 65 and 68 for more on Fountas & Pinnell or Scantron.) 

 

In this finding, the District simply listed concerns with the actual performance of the 

Charter School (i.e., not concerns about the charter language), or the objections are 

impermissible bases for denial of the charter renewal petition (there is no legal 

requirement to address baseline performance data); accordingly, this finding is an 

impermissible basis for denial of the charter renewal petition. 

 

C. Governance Structure (District Staff Report, Page 17) 

 

The District concluded this section meets legal requirements.  

 

D. Employee Qualifications (District Staff Report, Page 17)  

 

The District Staff Report maintains that we failed to provide a reasonable description of 

how our qualifications ensure health and safety at the school, and also fails to provide a 

comprehensive description of terms and conditions for employment, salary scale, 

benefits, etc. The latter are all items that change with time and should not be put in a 

charter, but rather in a “living” document, such as our employee handbook, which is 

available for review. Further, there is no legal requirement to include them in the charter.  

The description of our lead employees’ qualifications is very similar to that in the original 

charter, which satisfied District staff. The link between our established qualifications and 

school safety is transparent. For example, the principal will be responsible for “providing 

a safe environment for staff, students and all other individuals involved with the charter 

school.”  The qualifications, which meet or exceed applicable legal requirements, were 

set so as to ensure the health and safety of the staff and students at Sunrise. 

 

Accordingly, this finding lacks a factual basis and is an impermissible basis for denial of 

the charter petition. 

 

E. Procedures to Ensure Health and Safety of Students and Staff (District Staff 

Report, Page 18) 

 

The staff alleges we do not meet the requirements of this section because we did not 

attach all our policies on health and safety, disaster training, criminal record summary, 

immunization, child abuse reporting, etc. The charter plainly states that a comprehensive 

set of policies is maintained at the school site.  However, we are happy to provide any 

policies requested. No law requires that these policies be attached to the charter. Many of 

these areas are already being inspected by the District or other external reviewers – for 
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example, our auditors annually check for immunization records, child abuse reporting 

requirements, and criminal record summaries. Our annual, independent financial audits 

have never resulted in any negative findings. A four-day inspection conducted on behalf 

of the State of California, as part of our charter school start-up grant requirement, also 

gave us a clean slate in this area. The District was provided a summary of that report last 

year, and the Santa Clara County Office of Education (“SCCOE”) is welcome to have the 

full report, if it would like. 

 

The Staff Report then goes on to state that the renewal petition references procedures for 

vision and hearing screening, but “it does not reference screening for scoliosis, as 

required by the regulations.” This is a particularly interesting assertion, being that no area 

school, including any in San Jose Unified, has done scoliosis screening for three years 

now, as the program is no longer funded. Even still, we recognize the importance of 

scoliosis screening and will be happy to make that part of our health and safety program, 

if SCCOE would like. 

 

This finding is therefore an impermissible basis for denial of the charter renewal petition. 

 

F. Racial and Ethnic Balance (District Staff Report, Page 18) 

 

The District Staff Report concluded that this section meets legal requirements.  

 

G. Admissions Requirements (District Staff Report, Page 19) 

This section meets minimum legal requirements. Agreed. 

 

H. Financial and Programmatic Audit (District Staff Report, Page 19) 

 

This section meets minimum legal requirements. Agreed. 

 

I. Student Suspension/Expulsion (District Staff Report, Page 19) 

 

In our renewal charter, we listed the offenses for which we are required to, or may, 

suspend or expel a student. However, we make it clear that while we can suspend or 

expel for these reasons, we do not necessarily intend to do so in all cases. As stated in our 

charter, our goal is to help middle school students through this vulnerable time in their 

lives, and to help shape them so that they withstand the peer pressure to engage in 

negative social behavior in high school. A number of District staff members are well 

aware of this Sunrise philosophy. While the District will likely expel a student for 

bringing a knife to school, depending on the particular circumstances, we most likely will 

not, at least not on the first offense. We will counsel the student and work with the 

student, but also periodically check in on him or her to ensure the safety of the other 

students.  We contend that a middle school student has plenty of room to change.  This 

opportunity for change can occur at the same time that a safe zone is created for the other 

students. This is far easier to do in a small school such as ours, than in a larger, 1,000-

student District middle school. Safety is one of the aspects of school life for which 

Sunrise prides itself. Many parents bring their students to our school because they believe 
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it is much safer than District middle schools.  

 

Similarly, the allegation that we may not provide due process to students with disabilities 

in regard to suspension and expulsion, bottom of Page 20, is totally false. The fact that 

we promise to comply with all laws concerning students with disabilities is proof enough 

that we need to periodically review our procedures on this. We are assisted in this 

systematic review process by our Director of Special Education, who is a veteran in the 

field and a vigorous defender of the rights of students with disabilities. Top District 

administrators have met our special education director and are well aware of her 

priorities. The special attention and consideration we give our IEP and 504 students is the 

reason that special education students now account for 17 percent of our total student 

population. 

 

This finding is therefore an impermissible basis for denial of the charter renewal petition. 

 

J. The District Staff Report concluded that Elements 11-16 all meet minimum 

legal requirements. (District Staff Report, Pages 21-23) 

 

IV. THE PETITIONERS ARE UNLIKELY TO SUCCESSFULLY IMPLEMENT 

THEIR PROGRAM (District Staff Report, Page 23) 

 

Financial / LCFF 

 

The Staff Report alleges that Sunrise fails in this area because it has not set aside the 

expenditures necessary to implement changes required under LCFF legislation in 2015-

16. Nobody knows yet what those changes and expenses will be. Some do not cost; 

others do. Naturally, we will make budget adjustments or take from our reserve, which by 

then will be healthy, to ensure the LCFF changes are made. 

 

Accordingly, this finding is an impermissible basis upon which to deny the charter 

renewal petition. 

 

Insurance (District Staff Report, Page 24) 

 

The charter team said we didn’t include a comprehensive description of insurance policy 

limits and endorsements  adding the District on as an additional insured. The reason for 

this is that, as the charter notes, insurance details also may change from year to year and 

therefore, are to be included in the annual Memorandum of Understanding between the 

Charter School and the District. In the charter, Page 110, we do promise to hold liability, 

property and errors and omissions insurance, and to hold the District as an additional 

insured, which we have always done. We have this proof on file at the school site, and 

have provided it promptly to the District whenever asked.  

 

Accordingly, this finding is an impermissible basis upon which to deny the charter 

renewal petition. 
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Facilities and District Impact – The District Staff Report concluded that these 

requirements were addressed (District Staff Report, Page 24) 

 

V. CONCLUSION (District Staff Report, Pages 24-26) 

 

The District Staff Report, in its conclusion, restates the main reasons why the District 

review team believed the Sunrise charter should not be renewed.  

 

 The District states Sunrise did not show increases in pupil achievement for all 

groups of students served by the school.  

o Yet Sunrise did show increases in pupil academic achievement, in every 

numerically significant category. Schoolwide API went up 75 points, and 

the API for Latinos increased by 59 points; for SED by 75 points; for ELs 

by 97 points; and for students with disabilities by 99 points. 

 Using figures it refused to release to us, the District says that fifth graders coming 

to Sunrise as sixth graders in 2011-12 “fared no better than those moving from 5
th

 

to 6
th

 at District schools.”  

o This is not a legal reason to deny Charter renewal. Charter schools are not 

required to be better than District schools. 

 The District says we failed to meet AYP goals. However, we met 11 of our 14 

goals in 2012-13, which is considerably better than the number of goals other 

District schools met.  

o The fact that Sunrise did so well after only two years suggests that had we 

been given the five-year charter term we requested in our original charter, 

we most likely would have reached all of our goals. 

 The District acknowledges our ELA growth on the CSTs, but says the number of 

students scoring proficient in Math declined by 1 percent.  

o One percent at Sunrise is equal to one student, so math scores effectively 

remained the same. 

 The District states we should be shut down because our schoolwide API is still 56 

points lower than the next lowest District middle school.  

o What the District declines to mention – and what it refused to try to 

determine – is that we have a far higher poverty rate at our school than at 

any other charter or District school in San Jose. If the District wants to 

argue this way, then we would contend that Burnett and Hoover Middle 

Schools should be shut down because their API is far below that of the 

District’s more affluent Bret Harte or Castillero Middle Schools.  

 The District report doesn’t like our “alleged growth” in mean scaled scores 

because they might not account for students new to the school.  

o Earlier in this response we proved that the new students’ CST scores were 

no better than the continuing students’ CST scores. Also, we question why 

the District did not acknowledge our CELDT and Scantron scores, which 

we did group by same student population and which also showed 

significant growth. 

 

Based on the above flimsy arguments, on distortions and on omissions, the District 
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charter review team concludes that Sunrise has an “unsound educational program” and is 

“demonstrably unlikely to successfully implement the program set forth in the petition.” 

The District’s argument is based almost entirely on the results from the CSTs, an old 

outdated test that the State of California no longer considers a good measure of student 

achievement. And, it is based on criteria designed to judge the performance of a school 

that has been in existence for at least four years, not two.  

 

In just two years, Sunrise not only has produced strong, and in some cases, amazing, 

growth on its standards-based tests – CSTs, CELDT, and Scantron – but the Charter 

School also has won the respect of its community. This respect is not only for its 

academic program,  but also for other reasons that the SJUSD charter review team failed 

to acknowledge.  Sunrise is beloved for its “second home” close-knit community, its 

caring staff, small size, individualized attention, anti-bullying efforts, strong counseling 

program, hands-on learning, after school program, and outdoor education opportunities. 

 

At the public hearing on the charter renewal petition, dozens of Sunrise parents and 

students filled the hearing room to full capacity. The Board of Education heard 

compelling testimony from the parent of a student who, due to severe emotional and 

social issues, felt ostracized at every school until Sunrise, from an  Advanced/Proficient 

student who had felt put down at his elementary school because he was so far behind, 

from a parent whose child was finally diagnosed with a learning disability stemming 

from lack of oxygen at birth and who can now get the extra academic help that he 

deserves, from the parent whose child now is class secretary and getting straight A’s in 

honors courses at San Jose High, and from the student whom Sunrise introduced to long-

distance running and who now is believed to be the youngest person in the world to run 

100 miles in less than 24 hours. 

 

At best, SJUSD administration is recommending closure of Sunrise because of a lack of 

understanding of the school’s program; at worst, it is a deliberate effort to shut down a 

school just as it was beginning to demonstrate that it would fulfill its promise for 

hundreds and thousands of underserved youth to come. We urge the Santa Clara County 

Board of Education to honor the deep commitment for educating underserved youth that 

stands behind the founding of Sunrise, and to honor all the early successes of the Charter 

School’s academic program. We ask that Sunrise may now become a charter school 

authorized by the County Board of Education so that its teachers and staff may continue 

to educate the underserved students we have targeted in our mission statement, and so 

that together, the school and the County may work to build the inspirational model in 

middle school education that Sunrise is making strides toward becoming.  

 


