
EXECUTIVE SUMMARY 
 
The staff and community of Alpha Public Schools (CMO) and Jose Hernandez Middle 
School hereby submit a material revision of the current charter petition to begin serving 
fifth grade students. Below please find information out the first year performance of the 
school and the justifications for the request to materially revise the petition. 
 
First Year Enrollment as of CBEDS Date 
 
6th Grade 129 
7th Grade 40 
8th Grade 0 
 
 
First Year Performance of Jose Hernandez Middle School1 
 
Percent of all students achieving a year’s growth on NWEA (fall to spring) 
 

MATH 76% 
READING 80% 

 
NWEA Growth Data: Math (fall to spring) 

                                                        
1 Alpha recently hired a Data Analyst who will shortly begin sifting through online 
program data. 



 
  



NWEA Math Quartile Changes 
 4th (top) Quartile 3rd Quartile 2nd Quartile 1st (bottom) 

Quartile 
Fall to Winter +1% +1% NC +1% 
Winter to Spring +3% +4% +5% -13% 
 
NWEA Growth Data: Reading (fall to spring) 

 
 
  



NWEA Reading Quartile Changes 
 4th (top) Quartile 3rd Quartile 2nd Quartile 1st (bottom) 

Quartile 
Fall to Winter +4% +5% -3% -5% 
Winter to Spring NC +1% +10% -11% 
 
English Learner Performance 
As a first year school, Alpha: Jose Hernandez Middle School does not yet have CELDT 
growth data or a reclassification rate that represents the value-add of the school. As 
students have only been tested in Fall 2014, the data provided reflects the prior year’s 
and hence, prior school’s, effect on performance.  
 
Percent of EL students achieving a year’s growth on NWEA (fall to spring) 

MATH 78% 
READING 81% 
 
Percent of EL Students Achieving a Year’s CELDT Growth 
 
Fewer than 5 years cohort 23.1% in cohort attaining the English Proficient Level 
5 years or greater cohort 43.6% in cohort attaining the English Proficient Level 

 
Percent of SPED students achieving a year’s growth on NWEA (fall to spring) 

MATH 54% 
READING 54% 
 
Other Data Measures 
 
Attendance Rate 95% 
Excused absences 3% 
Unexcused absences 2% 
Suspensions 22 
Expulsions 0 
 
School Culture & Parent Engagement 
Events 

• Ribbon Cutting Ceremony with Jose Hernandez 
• Dia de los Muertos story telling 
• Family Sock Hop 
• Cinco De Mayo celebration 
• Several dances (holiday jam and spring dance) 
• Talent Show 



• Fall Fest 
 
Field Trips 

• College trip to UC Berkeley 
• Angel Island Trip 
• San Francisco, Fisherman's Wharf 
• We Day concert 

 
Parent Engagement 

• 1,675 parent volunteer hours 
• Community Meetings 

 
Justification for Material Revision 
 
There are two primary justifications for this material revision. The first is based in data 
that demonstrates that fifth grade is a grade at which declines in student achievement 
become pronounced. Recent research indicates that middle school entry at grade six 
can lead to declines in both math and English, declines that persist throughout middle 
school and often into high school. Schwerdt, G. & West, M.R. (2011) The Impact of 
Alternative Grade Configurations on Student Outcomes through Middle and High 
School. Retrieved from http://www.edweek.org/media/gradeconfiguration-
13structure.pdf; Malaspina, D., & Rimm-Kaufman, S. E. (2008). Early predictors of school 
performance declines at school transition points. Research in Middle Level Education, 
31(9), 1-16; Combs, J. P., Clark, D., Moore, G. W., Onwuegbuzie, A. K., Edmonson, S. L., & 
Slate, J. R. (2011). Academic Achievement for Fifth-Grade Students in Elementary and 
Intermediate School Settings: Grade Span Configurations. Current Issues in Education, 
14(1). Retrieved from http://cie.asu.edu/  
Even more troublesome are findings that students who enter with lower initial levels of 
achievement perform significantly poorer in middle school than students on average. 
Rockoff, J.E., & Lockwood, B.B. (2010) Stuck in the Middle: Impacts of Grade 
Configuration in Public Schools. Retrieved from http://bit.ly/1BOSgqw. 
 
As stated in our initial charter petition, Alpha: Jose Hernandez Middle School’s target 
student population will generally reflect that of the community currently served by 
Alum Rock Union Elementary School District’s middle schools.  As seen in the table 
below, by the completion of 4th grade, according to 2012 STAR data, 72% of Alum Rock 
students tested at or above grade level in mathematics, and 56% for language arts. By 
the completion of 5th grade, according to 2012 STAR data, the number dropped to 65% 
of students at or above grade level in mathematics, and 52% at or above grade level in 
language arts.  By the completion of 6th grade, proficiency levels dropped to 43% for 
math and 50% for language arts.  The declines continue and by the end of 8th grade, 
nearly six of ten students in ARUSD tested below grade level in math. We feel it 
unacceptable that essentially half of all students are performing below grade level. To 

http://www.edweek.org/media/gradeconfiguration-13structure.pdf
http://www.edweek.org/media/gradeconfiguration-13structure.pdf
http://cie.asu.edu/
http://bit.ly/1BOSgqw


master the fundamental literacy and numeracy skills needed for high school, and to be 
prepared for the rigors of college, incoming students will require rapid acceleration.   
 
Percent of Alum Rock Students Performing at or above grade level (2012 STAR data) 
 
 4th grade 5th grade 6th grade 
Math 72% 65% 43% 
Language Arts 56% 52% 50% 
 
The second justification for submission of this material revision is based on current 
operating practice of most charter schools in the area in which Jose Hernandez Middle 
School is located of serving grades 5-8. In order to increase alignment with these schools 
and establish a more universal transition point, we seek to include grade five with the 
grades already served at the school.   
  



Program Expansion 
Beginning in the 2016-2017 school year, the school proposes to serve four classes of 
fifth grade, four classes of sixth grade, four classes of seventh grade and four classes of 
eighth grade, each with 34 students and one teacher. The existing principal of Jose 
Hernandez Middle School will oversee the program expansion. Staff is currently 
developing all programmatic elements of grade five, which will align with the existing 
educational program of the school. Given an anticipated start date of Fall 2016, staff has 
sufficient time to fully develop the grade five program, prepare professional 
development, hire teachers, and ensure a smooth transition for students. Please see 
Appendix J for grade five curricular materials. 
 
Materials 
The attached materials include a redlined charter petition, the final revised charter 
petition incorporating all redline changes, and documentation related to the fifth grade 
academic program and resources. 
 
Location of Primary Petition Changes 
 
Pg. 11 Executive Summary 
Pg. 21-23 Description of Target Population 
Pg. 35-39 Professional Development 
Pg. 41-50 English Learners 
Pg. 51-55 Special Education 
Pg. 56-62 Annual Goals and Actions in the State Priorities 
Pg. 74-75 Parent Participation 
Pg. 79 Non-Core, Non-College Preparatory Staff 
Pg. 82 Mandated Reporter Training (newly enacted law) 
Pg. 83 Epinephrine Auto-Injectors Provision (newly enacted law) 
Pg. 91 Prohibition of Expulsion for Disruption and Willful Defiance 
Appendix J Addition of Grade Five Curriculum Documents 
Appendix U 5 Year Budget and Cash Flow Projections 
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CHARTER SCHOOL INTENT AND CHARTER REQUIREMENTS  

 
It is the intent of the California Legislature, in enacting the Charter Schools Act of 1992, to 
provide opportunities for teachers, parents, pupils, and community members to establish and 
maintain schools that operate independently from the existing school district structure, as a 
method to accomplish all of the following:  

(a) Improve pupil learning.  

(b) Increase learning opportunities for all pupils, with special emphasis on expanded learning 
experiences for pupils who are identified as academically low achieving.  

(c) Encourage the use of different and innovative teaching methods.  

(d) Create new professional opportunities for teachers, including the opportunity to be 
responsible for the learning program at the school site.  

(e) Provide parents and pupils with expanded choices in the types of educational opportunities 
that are available within the public school system.  

(f) Hold the schools established under this part accountable for meeting measurable pupil 
outcomes, and provide the schools with a method to change from rule-based to performance-
based accountability systems.  

(g) Provide vigorous competition within the public school system to stimulate continual 
improvements in all public schools.  

California Education Code Section 47601(a)-(g)  

In reviewing petitions for the establishment of charter schools, the chartering authority shall be 
guided by the intent of the Legislature that charter schools are and should become an integral 
part of the California educational system and that establishment of charter schools should be 
encouraged.  
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AFFIRMATIONS AND ASSURANCES 

 
As the authorized lead petitioner, I, John Glover, hereby certify that the information submitted 
in this application for a charter for the creation of the California public charter school Alpha 
Middle School 2Alpha: Jose Hernandez Middle School (“Alpha” or “JHMS” or “the school”) 
located within the boundaries of the Santa Clara County Office of Education (“County”) is true 
to the best of my knowledge and belief; I also certify that this application does not constitute 
the conversion of a private school to the status of a public charter school; and further, I 
understand that if awarded the charter, Alpha will follow any and all other federal, state, and 
local laws and regulations that apply to Alpha including but not limited to:  
 

• Alpha shall meet all statewide standards and conduct the student assessments required, 
pursuant to Education Code Section 60605 and 60851, and any other statewide 
standards authorized in statute, or student assessments applicable to students in non-
charter public schools. [Ref. Education Code Section 47605(c)(1)]  

 
• Alpha employees shall be employees of Alpha Public Schools, a California nonprofit, 

public benefit corporation. Alpha Public Schools shall operate Alpha and shall be 
deemed the exclusive public school employer of the employees of Alpha for purposes of 
the Educational Employment Relations Act. [Ref. Education Code Section 47605 
(b)(5)(O)]  

 
• Alpha shall be non-sectarian in its programs, admissions policies, employment practices, 

and all other operations. [Ref. Education Code Section 47605(d)(1)]  
 

• Alpha shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]  
 

• Alpha shall admit all students who wish to attend Alpha, and who submit a timely 
application, unless Alpha receives a greater number of applications than there are 
spaces for students, in which case each application will be given equal chance of 
admission through a public random lottery process with preferences as required by 
Education Code Section 47605(d)(2). Except as provided in Education Code Section 
47605(d)(2), admission to Alpha shall not be determined according to the place of 
residence of the student or his or her parents within the State. In the case of a public 
random drawing, the District shall make reasonable efforts to accommodate the growth 
of the charter and shall not take action to impede the charter school from expanding 
enrollment to meet pupil demand as required by Education Code Section 47605(d)(2) 
[Ref. Education Code Section 47605(d)(2)(A)-(C)]  

 
• Alpha shall not discriminate on the basis of the characteristics listed in Section 220 

(actual or perceived disability, gender, gender expression, gender identity, nationality, 
race or ethnicity, religion, sexual orientation, or any other characteristic that is 
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code 
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or association with an individual who has any of the aforementioned characteristics). 
[Ref. Education Code Section 47605(d)(1)]  

 
• Alpha shall adhere to all provisions of federal law related to students with disabilities 

including, but not limited to, Section 504 of the Rehabilitation Act of 1974, Title II of the 
Americans with Disabilities Act of 1990 and the Individuals with Disabilities in Education 
Improvement Act of 2004.  

 
• Alpha shall meet all requirements for employment set forth in applicable provisions of 

law, including, but not limited to credentials, as necessary. [Ref. Title 5 California Code 
of Regulations Section 11967.5.1(f)(5)(C)]  

 
• Alpha shall ensure that teachers in Alpha hold a Commission on Teacher Credentialing 

certificate, permit, or other document equivalent to that which a teacher in other public 
schools are required to hold. As allowed by statute, flexibility will be given to non-core, 
non-college preparatory teachers. [Ref. California Education Code Section 47605(l)]  

 
• Alpha shall at all times maintain all necessary and appropriate insurance coverage.  

 
• Alpha shall, for each fiscal year, offer at a minimum, the number of minutes of 

instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D)  
 

• If a pupil is expelled or leaves Alpha without graduating or completing the school year 
for any reason, the charter school shall notify the superintendent of the school district 
of the pupil’s last known address within 30 days, and shall, upon request, provide that 
school district with a copy of the cumulative record of the pupil, including a transcript of 
grades or report card and health information. This paragraph applies only to pupils 
subject to compulsory full-time education pursuant to Education Code Section 48200. 
[Ref. California Education Code Section 47605(d)(3)]  

 
• Alpha shall maintain accurate and contemporaneous written records that document all 

pupil attendance and make these records available for audit and inspection. [Ref. 
California Education Code Section 47612.5(a)]  

 
• Alpha shall on a regular basis consult with its parents and teachers regarding the Charter 

School's education programs. [Ref. California Education Code Section 47605(c)]  
 

• Alpha shall comply with any jurisdictional limitations to location of its facility. [Ref. 
California Education Code Section 47605 and 47605.1]  

 
• Alpha shall comply with all laws establishing the minimum and maximum age for public 

school enrollment. [Ref. California Education Code Section 48000 and 47612]  
 

• Alpha shall comply with all applicable portions of the No Child Left Behind Act. 
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• Alpha shall comply with the Public Records Act.  
 

• Alpha shall comply with the Family Educational Rights and Privacy Act.  
 

• Alpha shall meet or exceed the legally required minimum of school days [Ref. Title 5 
California Code of Regulations Section 11960.].  

 
As the authorized representative of the applicant, I hereby certify that the information 
submitted in this application for a charter for Alpha to be located in the boundaries of the 
District is true to the best of my knowledge and belief; I further understand that if awarded a 
charter, the school will comply with all assurances listed above.  
 
 
 
   

John Glover 

Lead Petitioner for Alpha Middle School 
2Alpha: Jose Hernandez Middle School 

 Date 

 
 
 
  



 12 

INTRODUCTION 

EXECUTIVE SUMMARY 
 
The staff and community of Alpha Public Schools (CMO) and Jose Hernandez Middle School 
hereby submit a material revision of the current charter petition to begin serving fifth grade 
students. Below please find information out the first year performance of the school and the 
justifications for the request to materially revise the petition. 
 
First Year Enrollment as of CBEDS Date 
 
6th Grade 129 
7th Grade 40 
8th Grade 0 
 
 
First Year Performance of Jose Hernandez Middle School1 
 
Percent of all students achieving a year’s growth on NWEA (fall to spring) 
 
MATH 76% 
READING 80% 

 
NWEA Growth Data: Math (fall to spring) 

                                                           
1 Alpha recently hired a Data Analyst who will shortly begin sifting through online program data. 
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NWEA Math Quartile Changes 
 4th (top) 

Quartile 
3rd Quartile 2nd Quartile 1st (bottom) 

Quartile 
Fall to Winter +1% +1% NC +1% 
Winter to 
Spring 

+3% +4% +5% -13% 

 
NWEA Growth Data: Reading (fall to spring) 
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NWEA Reading Quartile Changes 
 4th (top) 

Quartile 
3rd Quartile 2nd Quartile 1st (bottom) 

Quartile 
Fall to Winter +4% +5% -3% -5% 
Winter to 
Spring 

NC +1% +10% -11% 

 
English Learner Performance 
As a first year school, Alpha: Jose Hernandez Middle School does not yet have CELDT growth 
data or a reclassification rate that represents the value-add of the school. As students have only 
been tested in Fall 2014, the data provided reflects the prior year’s and hence, prior school’s, 
effect on performance.  
 
Percent of EL students achieving a year’s growth on NWEA (fall to spring) 

MATH 78% 
READING 81% 
 
Percent of EL Students Achieving a Year’s CELDT Growth 
 
Fewer than 5 years cohort 23.1% in cohort attaining the English Proficient Level 
5 years or greater cohort 43.6% in cohort attaining the English Proficient Level 

 
Percent of SPED students achieving a year’s growth on NWEA (fall to spring) 

MATH 54% 
READING 54% 
 
Other Data Measures 
 
Attendance Rate 95% 
Excused absences 3% 
Unexcused absences 2% 
Suspensions 22 
Expulsions 0 
 
School Culture & Parent Engagement 
Events 

• Ribbon Cutting Ceremony with Jose Hernandez 
• Dia de los Muertos story telling 
• Family Sock Hop 
• Cinco De Mayo celebration 
• Several dances (holiday jam and spring dance) 
• Talent Show 
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• Fall Fest 
 
Field Trips 

• College trip to UC Berkeley 
• Angel Island Trip 
• San Francisco, Fisherman's Wharf 
• We Day concert 

 
Parent Engagement 

• 1,675 parent volunteer hours 
• Community Meetings 

 
Justification for Material Revision 
 
There are two primary justifications for this material revision. The first is based in data that 
demonstrates that fifth grade is a grade at which declines in student achievement become 
pronounced. Recent research indicates that middle school entry at grade six can lead to 
declines in both math and English, declines that persist throughout middle school and often 
into high school. Schwerdt, G. & West, M.R. (2011) The Impact of Alternative Grade 
Configurations on Student Outcomes through Middle and High School. Retrieved 
from http://www.edweek.org/media/gradeconfiguration-13structure.pdf; Malaspina, D., & 
Rimm-Kaufman, S. E. (2008). Early predictors of school performance declines at school 
transition points. Research in Middle Level Education, 31(9), 1-16; Combs, J. P., Clark, D., 
Moore, G. W., Onwuegbuzie, A. K., Edmonson, S. L., & Slate, J. R. (2011). Academic 
Achievement for Fifth-Grade Students in Elementary and Intermediate School Settings: Grade 
Span Configurations. Current Issues in Education, 14(1). Retrieved from http://cie.asu.edu/  
Even more troublesome are findings that students who enter with lower initial levels of 
achievement perform significantly poorer in middle school than students on average. Rockoff, 
J.E., & Lockwood, B.B. (2010) Stuck in the Middle: Impacts of Grade Configuration in Public 
Schools. Retrieved from http://bit.ly/1BOSgqw. 
 
As stated in our initial charter petition, Alpha: Jose Hernandez Middle School’s target student 
population will generally reflect that of the community currently served by Alum Rock Union 
Elementary School District’s middle schools.  As seen in the table below, by the completion of 
4th grade, according to 2012 STAR data, 72% of Alum Rock students tested at or above grade 
level in mathematics, and 56% for language arts. By the completion of 5th grade, according to 
2012 STAR data, the number dropped to 65% of students at or above grade level in 
mathematics, and 52% at or above grade level in language arts.  By the completion of 6th grade, 
proficiency levels dropped to 43% for math and 50% for language arts.  The declines continue 
and by the end of 8th grade, nearly six of ten students in ARUSD tested below grade level in 
math. We feel it unacceptable that essentially half of all students are performing below grade 
level. To master the fundamental literacy and numeracy skills needed for high school, and to be 
prepared for the rigors of college, incoming students will require rapid acceleration.   
 
Percent of Alum Rock Students Performing at or above grade level (2012 STAR data) 

http://www.edweek.org/media/gradeconfiguration-13structure.pdf
http://cie.asu.edu/
http://bit.ly/1BOSgqw
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 4th grade 5th grade 6th grade 
Math 72% 65% 43% 
Language Arts 56% 52% 50% 
 
The second justification for submission of this material revision is based on current operating 
practice of most charter schools in the area in which Jose Hernandez Middle School is located of 
serving grades 5-8. In order to increase alignment with these schools and establish a more 
universal transition point, we seek to include grade five with the grades already served at the 
school.   
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Program Expansion 
Beginning in the 2016-2017 school year, the school proposes to serve four classes of fifth grade, 
four classes of sixth grade, four classes of seventh grade and four classes of eighth grade, each 
with 34 students and one teacher. The existing principal of Jose Hernandez Middle School will 
oversee the program expansion. Staff is currently developing all programmatic elements of 
grade five, which will align with the existing educational program of the school. Given an 
anticipated start date of Fall 2016, staff has sufficient time to fully develop the grade five 
program, prepare professional development, hire teachers, and ensure a smooth transition for 
students. Please see Appendix J for grade five curricular materials. 
 
Materials 
The attached materials include a redlined charter petition, the final revised charter petition 
incorporating all redline changes, and documentation related to the fifth grade academic 
program and resources. 
 
 
Location of Primary Petition Changes 
 
Pg. 11 Executive Summary 
Pg. 21‐23 Description of Target Population 
Pg. 35‐39 Professional Development 
Pg. 41‐50 English Learners 
Pg. 51‐55 Special Education 
Pg. 56‐62 Annual Goals and Actions in the State Priorities 
Pg. 74‐75 Parent Participation 
Pg. 79 Non‐Core, Non‐College Preparatory Staff 
Pg. 82 Mandated Reporter Training (newly enacted law) 
Pg. 83 Epinephrine Auto‐Injectors Provision (newly enacted law) 
Pg. 91 Prohibition of Expulsion for Disruption and Willful Defiance 
Appendix J Addition of Grade Five Curriculum Documents 
Appendix U 5 Year Budget and Cash Flow Projections 
 
 
In the last year, it has been a privilege to work with Alum Rock students and to partner with the 
District in the opening and operation of Alpha: Blanca Alvarado Middle School.  Alpha’s 
students have made tremendous progress.  The school has learned a great deal about how to 
better personalize instruction for students, to effectively utilize technology in the classroom, 
and to leverage data to increase students’ sense of ownership and investment in their 
education.  
Alpha Public Schools admires and honors the work of the Alum Rock Union Elementary School 
District, and seeks to contribute and collaborate to achieve the city of San Jose’s commendable 
goal of eliminating the achievement gap by 2020 by bringing Alpha Middle School 2 to Alum 
Rock.  Therefore, with the support and encouragement of ARUSD parents, community 
members, and educators, this group of petitioners respectfully submits a charter petition for a 
new middle school named Alpha Middle School 2 for the County’s consideration.  
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We are eager and excited to continue contributing to the Alum Rock Union Elementary School 
District’s commitment to high expectations of achievement by delivering effective instruction 
that leads to outstanding student performance.  Alpha firmly believes that through continued 
innovation and partnership, its schools can fulfill the intended promise of charter schools: 
providing high quality education to its students while serving as labs for innovative practices 
that are shared with others. 
Thank you for your consideration.  
The Petitioners for Alpha Middle School 2 
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HISTORY AND ACCOMPLISHMENTS 

In 2012, Alpha Public Schools opened its first school, Alpha: Blanca Alvarado Middle School, on 
the Slonaker campus. Driven by the urgent needs of middle school families and born out of a 
process that included petitioners, local families, and community leaders in San Jose, petitioners 
conducted research around the need for a charter school program like Alpha: Blanca Alvarado 
Middle School and collected signatures from parents meaningfully interested in enrolling their 
children in the proposed school.  Alpha’s petition was approved by the Alum Rock Union 
Elementary School District in 2012, the first charter to receive local district approval since 2004. 
 
Over the past year, students at Alpha: Blanca Alvarado Middle School have made significant 
gains. Throughout the first year, Alpha has maintained a robust waiting list, demonstrating that 
there is additional need for strong middle school options in Alum Rock. For the 2013-2014 
school year, Alpha: Blanca Alvarado Middle School accepted 293 applications for 200 spaces. 
 
Student Demographics 
 
African American  1% 
American Indian/Alaskan Native  0% 
Asian/Pacific Islander  8% 
Caucasian  0% 
Hispanic or Latino  90% 
 
Economically Disadvantaged 

  
89% 

English Learners  43% 
Special Education  12% 
 
Academic Performance 
 
As demonstrated in the chart below, Alpha: Blanca Alvarado Middle School students have made 
tremendous gains in the past ten months. Students took the NWEA MAP assessment three 
times throughout the past ten months, and will take it a fourth time in June. The NWEA 
assessment system establishes growth projections for students, based on normative data, and 
the table below illustrates our students’ growth from fall to winter. 
 
    Percentage of students who met or exceeded their fall to winter growth projections: 

 TARGET ACTUAL 
MATH 62% 63% 
READING 55% 62% 
 

This represents the growth of a typical student. The average/typical school would expect to see 
50% of students meeting or exceeding the target.  Alpha is significantly outpacing the typical 
school.  In addition, Alpha students on average have made significant progress, in some cases 
two grade levels worth of growth, as is reflected in the table below. 
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     Alpha: Blanca Alvarado Middle School 2012‐2013 NWEA MAP Administration 
 Fall Mean RIT 

Score 
Grade Level 
Equivalent 

Winter Mean RIT 
Score 

Grade Level 
Equivalent 

6th Grade Math 215.2 5th grade 223.3 6th grade 
6th Grade Reading 205.7 4th grade 213.5 6th grade 
7th Grade Math 217.6 5th grade 224.9 6th grade 
7th Grade Reading 204.9 4th grade 212.6 6th grade 

 
 
     Fall to Winter Growth: Alpha: Blanca Alvarado Middle School Compared to Typical Student 

 Alpha Growth National Growth 
6th Grade Math 8.1 points 3.2 points 
6th Grade Reading 7.8 points 2 points 
7th Grade Math 7.3 points 2.6 points 
7th Grade Reading 7.7 points 1.9 points 

 
In addition to NWEA MAP data, all Alpha staff analyze data weekly through a shared dashboard.  
The dashboard contains important data on student attendance and performance on all of our 
online content, as well as standards mastery for the week. Following is data current as of May 
1, 2013. 
 
DATA SOURCE SCHOOLWIDE AVERAGE 
Achieve 3000: Weekly Activities Completed 14,247 
Accelerated Reader: Number of Words Read 93,263,317 
Weekly Attendance 97.38% 
 
Alpha students have also focused on improving their community and developed a sense of 
ownership and responsibility through activities like a student government-sponsored food drive 
and a Saturday morning service learning opportunity during which students, staff, and families 
cleaned up garbage around Lake Cunningham. Students have also taken pride in ensuring the 
campus stays clean and in good condition by picking up garbage, sweeping and cleaning the 
lunchroom and classrooms, and taking out their class’ garbage and recycling.   
 
Since Alpha opened its first school in the fall of 2012, parents have volunteered in many ways at 
the school: helping with the school’s ribbon cutting ceremony and other events, participating in 
parent leadership groups, attending community meetings, helping classroom teachers with 
grading and classroom culture, monitoring breakfast and lunch, and doing light office work.  
During this time, they have logged over 2600 hours of volunteering. 
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I. EDUCATIONAL PHILOSOPHY AND PROGRAM 

 
A description of the school’s educational program, designed, among other things, to identify 
those whom the school is attempting to educate, what it means to be an “educated person” in 
the 21st century, and how learning best occurs. The goals identified in that program shall 
include the objective of enabling pupils to become self-motivated, competent, and lifelong 
learners.--California Education Code Section 47605(b)(5)(A)(i). 
 
Mission Statement 
 
The mission of Alpha Middle School 2Alpha: Jose Hernandez Middle School (“Alpha”) is to 
provide children from high-poverty communities an education that effectively develops the 
academic skills and competencies of character to overcome the achievement gap, graduate 
from college, and become self-reliant and productive leaders. 
 
Vision Statement 
 
Alpha Middle School 2Alpha: Jose Hernandez Middle School will eliminate the achievement gap 
by inspiring thousands of children from traditionally underserved communities to become self-
motivated, competent, and lifelong learners who graduate from college and serve as leaders 
and role models for their families and communities. 

 
Mission and Vision Alignment with Anticipated Student Population 
 
The mission and vision of Alpha Middle School 2Alpha: Jose Hernandez Middle School are 
intentionally aligned with the needs of its target student population.  Alpha Middle School 
2Alpha: Jose Hernandez Middle School will provide the rigor, structure, and support needed to 
guide students to academic success.  Alpha will provide an excellent educational program that 
rests on best practices, quality professional development, and an instructional framework that 
allows for a strong match between learning needs and teaching methods through 
differentiation. 
 
Students from the communities Alpha will serve enter middle school with a wide range of 
abilities and experiences.  Alpha will provide the structure, support, and individualization 
needed to ensure that all students have the opportunity to master grade-level standards and 
achieve academic success. 
 
Educational Philosophy 
 
The educational philosophy of Alpha Middle School 2Alpha: Jose Hernandez Middle School is 
based on the growing body of research which decisively shows that the achievement gap for 
traditionally underserved students – mostly low-income children of color – can be bridged if the 
school community focuses its attention on several key tasks.  Though successful schools are 
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often innovative, and no two successful schools are the same, there are common traits which 
are shared by most high-achieving schools.  
 
As articulated in projects like “Dispelling the Myth,” a program initiated by the Education Trust 
(Appendix B), a national education advocacy organization dedicated to eliminating the 
achievement gap and publications like, “Needles in a Haystack” (Appendix C), successful urban 
schools share several common strategies.  Alpha incorporates these strategies into its core 
educational philosophy. 
 
Alpha Middle School 2Alpha: Jose Hernandez Middle School believes that successful schools 
share these common traits: 
 

• Use state and common core standards extensively to design comprehensive curriculum 
and instruction, assess student work, and evaluate teachers 

• Increase instructional time in reading and math in order to help students meet 
standards 

• Support professional development focused on changing instructional practice 
• Create a culture of data-driven instruction that includes assessment, analysis, and 

action, to monitor individual student progress and provide extra support to students as 
soon as it is needed 

• Create a culture of data-driven students and families who are educated about the 
various assessments used to gather student achievement data and what this data 
means with respect to students’ performance 

• Attract and effectively retain high-quality teachers and leaders, and implement 
accountability systems that have real consequences for adults in the school 

• Set high expectations for all students, teachers, and staff 
• Keep a laser-like focus on student achievement 
• Maintain a structured and supportive learning environment where students can learn 

and teachers can teach 
• Build strong, positive relationships between school, family, and community 
• Provide opportunities to empower parents as leaders in their community 

 
Description of Target Population – Whom the School is Attempting to Educate 
 
At full enrollment, Alpha Middle School 2Alpha: Jose Hernandez Middle School will serve 
544442 students in grades six five through eight.  In its first year, 2014-2015, Alpha will serve 
five four classes of sixth grade and one class of seventh grade (a total, first-year enrollment of 
170 students). In its second year, Alpha will serve five classes of sixth grade,  and four classes of 
seventh grade, and one class of eighth grade. In subsequent years, Alpha expects to serve five 
four classes of students in grades six five and four classes in grades seven through eight.  
Historically, Alpha has found that most attrition occurs between the sixth and seventh grades, 
and that this is also the grade transition with the highest number of students not promoted to 
the next grade level, which is why Alpha has more sixth grade classes than seventh and eighth 
grade classes.  Alpha also understands that a small percentage of families may move during the 
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school year.  Alpha plans to enroll additional students at each grade level to maintain the 
enrollment levels described above. 
 
Alpha is designed to serve students who are, or may be at risk of achieving below basic 
proficiency on state exams, and whose families are seeking an alternative to the current 
educational system and desire a proven educational approach, which emphasizes high 
academic achievement for all students.  Alpha Middle School 2 Alpha: Jose Hernandez Middle 
School’s target student population will generally reflect that of the community currently served 
by Alum Rock Union Elementary School District’s middle schools.  As seen in the table below, by 
the completion of 4th grade, according to 2012 STAR data, 72% of Alum Rock students tested at 
or above grade level in mathematics, and 56% for language arts. By the completion of 5th grade, 
according to 2012 STAR data, the number dropped to 65% of students at or above grade level in 
mathematics, and 52% at or above grade level in language arts.  By the completion of 6th grade, 
proficiency levels dropped to 43% for math and 50% for language arts.  The declines continue 
and by the end of 8th grade, nearly six of ten students in ARUSD tested below grade level in 
math. We feel it unacceptable that essentially half of all students are performing below grade 
level. To master the fundamental literacy and numeracy skills needed for high school, and to be 
prepared for the rigors of college, incoming students will require rapid acceleration.   
 
Percent of Alum Rock Students Performing at or above grade level (2012 STAR data) 
 
 4th grade 5th grade 6th grade 
Math 72% 65% 43% 
Language Arts 56% 52% 50% 
 
’s target student population will generally reflect that of the community currently served by 
Alum Rock Union Elementary School District’s middle schools.  By the completion of 5th grade, 
according to 2012 STAR data, 65% of Alum Rock students tested at or above grade level in 
mathematics, and 52% were at or above grade level in language arts.  By the completion of 6th 
grade, proficiency levels dropped to 43% for math and 50% for language arts.  By the end of 8th 
grade, nearly six of ten students in ARUSD were testing below grade level in math.  To master 
the fundamental literacy and numeracy skills needed for high school, and to be prepared for 
the rigors of college, incoming students will require rapid acceleration.  Alpha Middle School 
2Alpha: Jose Hernandez Middle School intends to enroll a diverse student population of 
Hispanic, Asian, Filipino, and other subgroups, including a substantial number of English 
Learners, students with disabilities, and Socio-economically disadvantaged students. 
 
As required by law, the School will conduct outreach to recruit a student body that is reflective 
of the school-age population of ARUSD.  The school’s demographic profile is expected to 
correspond broadly with those of Clyde L. Fischer Middle School, as follows: 
 

Subgroup Percentage 
African American < 5% 
American Indian/Alaska Native < 5% 
Asian 7% 
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Filipino < 5% 
Hispanic or Latino 86% 
Pacific Islander < 5% 
White < 5% 
Economically Disadvantaged* 82% 
English Learners* 44% 
Special Education 10% 

*2011-12 data 
While it is not anticipated that all Alpha Middle School 2Alpha: Jose Hernandez Middle School 
students will reside in ARUSD, the demographic profiles above are expected to be generally 
consistent with the School’s enrollment.  (The demographic data in the table above was taken 
from the California Department of Education’s DataQuest for the 2012-13 school year.) 
 
What it Means to be an Educated Person in the 21st Century 
 
An educated person in the 21st century must possess the knowledge, skill, and strength of 
character to succeed in school and to become a self-reliant and contributing member of society.  
The goal of Alpha is support children as they work to become self-motivated, competent, and 
lifelong learners. 
 
Alpha believes that an educated person in the 21st Century should possess the academic skills 
and competencies of character listed below.  Alpha will work diligently to impart these skills 
and support the development of these competencies by the time that a student has completed 
middle school. 
 
Academic Skills 

• Students will read at or above grade level 
• Students will develop both computational abilities and a conceptual understanding of 

math 
• Students will be curious about the world around them, leading them to become 

inquisitive and self-motivated, life-long learners 
• Students will communicate effectively through excellent listening, speaking, writing, and 

multi-lingual skills 
• Students will possess creative, logical, and critical thinking skills enhanced through art, 

science, and technology 
• Students will use technology as a tool for learning and communication 
• Students will have confidence in adapting to new situations and be receptive to learning 
• Students will be eager to synthesize and act upon new information 
• Students will find, select, evaluate, organize, and use information from various sources 

and disciplines of thought.  They will be able to make logical connections among them 
 
Competencies of Character 

• Students understand that every action has a consequence, and they accept 
responsibility for their personal decisions and actions 



 26 

• Students respect themselves, their classmates, their school, and their community at all 
times 

• Students develop self-confidence and self-esteem by setting challenging goals and by 
working hard to achieve those goals 

• Students are willing to take risks and to persevere when they encounter obstacles or 
failure 

• Students learn the value of discipline and concentration 
• Students work successfully both cooperatively and independently 
• Students learn to embrace healthy competition 
• Students do not lie, cheat, steal, or tolerate those who do 

 
How Learning Best Occurs 
 
Alpha believes that learning best occurs when students are taught a comprehensive curriculum 
through innovative instructional design that promotes learning in a challenging and exciting 
way.  Socio-economically disadvantaged students who have a strong academic foundation are 
more likely to succeed in school and life.  The key to a successful middle school is strong 
administrative leadership, excellent teachers who know their students well, and a structured 
learning environment that focuses on hard work and academics and encourages positive 
interaction and support with informed family and community. 
Learning Best Occurs when there are School-wide Expectations of High Achievement for the 
Entire School Community: Students, Teachers, Staff, and Families 
 
All members of the Alpha school community will work together to ensure that every student 
acquires the academic skills and competencies of character needed to succeed in high school 
and in college.  Alpha students, teachers, and staff will work together to meet the goal of 
ensuring every student performs above grade level, demonstrating proficiency in math, 
language arts, history, and science by the time they graduate from 8th grade.  Individualized 
Learning Plans for students, regular classroom observations by school leaders, annual reviews 
of school leaders by an independent board of directors, and monthly parent organization 
meetings will ensure that these high expectations are coupled with an equally rigorous 
accountability system for all stakeholders. 
 
Learning Best Occurs within a Culture of Data-Driven Instruction, Where there is an Unyielding 
Focus on Student Achievement 
 
Alpha will utilize challenging interim assessments and other metrics to provide meaningful data 
that indicates the level of student mastery of grade-level standards.  In addition to state-
mandated, end-of-year tests, students will complete standard-aligned, NWEA MAP assessments 
four times per year.  These computer adaptive tests measure growth in reading, language use, 
and mathematics and provide all stakeholders with meaningful information about student 
progress.  School created interim, formative and summative assessments; projects, homework, 
and other forms of formal and informal assessments will be used to monitor student-level and 
school-wide performance on a daily, weekly, and monthly basis.  See the attached sample 
school calendar (Appendix D), which includes professional development days dedicated to the 
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analysis and interpretation of student data every six weeks.  Too often schools accumulate data 
but fail to have a plan for analysis and action.  These regularly scheduled “data days” will allow 
for professional development that focuses on effective uses of data, data analysis, Individual 
Learning Plan development and modification, and the development of grade-level and school-
wide action plans based on student performance data.  (See Appendix F1 for a Data Analysis 
Tool) Students, families, teachers, and leaders will carefully analyze these and other data to 
identify the causes of academic strengths and weaknesses.  Teachers, through collaboration 
and consultation with one another and with instructional leaders, will modify instruction based 
on the analysis of student data, effectively individualizing instruction for each student.  The 
school community will embrace a culture of data-driven instruction.   
 
Learning Best Occurs When a Comprehensive Curriculum, Aligned to State Standards is 
Individualized   
 
Alpha believes that individualization should be a core component of all twenty-first century 
schools.  Alpha schools will implement a full Response to Intervention (RtI) model, providing 
three levels of intervention for students in need of additional assistance.  A general overview of 
the Response to Intervention model that Alpha will implement can be found in Appendix F.  A 
sample Individualized Learning Plan (ILP) template can be found in Appendix G. 
Initial Student Study Team Meetings are scheduled for students in need of additional support 
within the first several months of school and/or on an ongoing basis throughout the year. The 
SST process enables the family, teacher, student, administrative team, and/or other support 
providers to work together to construct a differentiated learning and/or behavior plan to 
address the student’s needs and areas of growth. Follow up SSTs are scheduled for the SST 
team to check on progress towards the goals identified in the SST and/or to reflect/review data 
on the viability of the strategies implemented as a result of the SST.  
 
The first level of intervention is in the classroom, where teachers differentiate instruction to 
deliver more individualized objectives throughout the day.  Teachers and staff will monitor 
student behavior and academic performance daily.  In addition, as articulated in the section 
above, a myriad of metrics will be used to monitor the progress of all students every six weeks, 
and results will be analyzed to identify students who are failing to make adequate progress 
towards mastery of the core, standards-based curriculum.  This data analysis is the foundation 
for the differentiated instruction delivered in Level 1 of intervention.  Every student will work 
with his or her teacher to create an Individualized Learning Plan (ILP), which specifies areas of 
strength and weakness and explicit classroom modifications, areas to target in our computer-
based activities and specific goals and methods for learning coaches working in the After School 
Academy (discussed below).  Teachers will create ILPs during “data days” and during prep 
periods.  Students will review ILPs with teachers during academic enrichment, After School 
Academy, or at other times outside of core instructional activities.  During these meetings, 
teachers will support students in reflecting on their progress over the last eight weeks and 
setting specific, measurable, attainable, realistic, and timely (S.M.A.R.T) goals to improve their 
performance.  Families will always participate in the review of ILPs; depending on student 
performance and student behavior, parent-teacher conferences may be a required part of the 
ILP process. 
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The second level of intervention occurs in our After School Academy.  Alpha’s After School 
Academy is an after-school program that focuses on providing low-achieving students the 
support necessary to ensure rapid progress towards the mastery of core academic standards.  
The school will employ learning coaches to work with students in small groups (no more than 
12:1 student-coach ratio), will implement appropriate computer-based activities, and will 
provide access to a leveled library and reading comprehension / language acquisition activities.  
Learning coaches will not be credentialed teachers, but will meet all Alpha policies for non-core 
staff, will receive professional development in effective differentiation, and will communicate 
regularly with classroom teachers (at least weekly) to ensure that proper modifications are 
made based on student progress.  The principal will monitor and facilitate this process and 
continuously monitor the effectiveness of coaches.  Whenever possible, learning coaches will 
provide small-group intervention with students whose ILPs indicate similar instructional needs.  
For example, there may be one or two sixth grade students in each class that have not yet 
mastered long division.  MAP and other assessments will identify this gap.  Learning coaches 
will work on this specific weakness, with only the students who have not yet mastered the skill.  
This targeted approach to supplemental instruction will ensure more rapid progress for all 
students in the After School Academy.  
 
If classroom modifications and ILP strategies fail to help a student make adequate progress, the 
student enters Level 3 of the RtI process.  In addition to continuing Level 2 activities, these 
students will meet weekly with their classroom teachers, 1:1, during academic enrichment.  
These meetings will serve as an opportunity for progress monitoring, but also for individualized 
tutoring and instruction.  Another core activity at Level 3 is small group intervention during the 
regular school day in the form of small group pull-outs organized by full-time learning coaches, 
based on MAP and mastery data.  Students who do not demonstrate mastery on exit tickets will 
be groups for reteaching by learning coaches during the academic enrichment portion of the 
day. The groups may be fluid, in that certain students will come and go based on data, but the 
lowest scoring students on the most recent MAP assessment will participate regularly in the 
group, being pulled-out up to four times per week. By continually monitoring and modifying (as 
needed) each student’s program, the teacher is able to design an effective, individualized 
instructional program.  As part of weekly staff meetings, Alpha principals will receive updates 
on all students in Level 3.  These weekly meetings (as well as input from families) will help 
determine whether or not further intervention, including the convening of at Student Success 
Team, is necessary. 
 
Learning Best Occurs in a Structured and Supportive Learning Environment Where Students Can 
Learn and Teachers Can Teach 
 
Alpha staff understands that adolescence is a special time in a student’s life that can present a 
variety of unique scenarios with respect to behavior. Alpha will set clear expectations for 
student behavior in the Family Handbook (See Appendix H).  Just as Alpha’s full Response to 
Intervention model provides differentiated interventions with respect to academics, Alpha will 
implement a tiered discipline policy that ensures students respect themselves, others, and the 
school, but provides for an appropriate measure of self-regulation and personal responsibility. 
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Students are expected to work hard and to take pride in the product of their work.  Students 
who fail to meet these expectations will be subject to the school’s discipline policy, which is 
also outlined in the Family Handbook.  Families receive this handbook with the registration 
packet.  The school’s discipline policy will also be communicated during orientation and in the 
classroom during the first day of school.   
 
Fair and consistent application of the school’s discipline policy creates a school culture where 
appropriate behavior and exceptional student work are the norm.  This allows teachers to teach 
and students to learn and explore in a safe and supportive environment.  For students who 
continuously struggle with behavior challenges, the school’s tiered discipline policy will be 
followed and students will be supported as they learn to modify their behavior.   
 
Learning Best Occurs in Schools that Effectively Hire and Retain the Highest-Quality Teachers 
and Leaders 
 
Alpha is constructed to combat the enormous turnover among new teachers and leaders that 
plagues our public schools.  It is estimated that 50% of new teachers leave the profession within 
five years.  (Ingersoll, 2001)  We believe that teachers and leaders need career paths that 
reward their successes with more responsibility, greater compensation, or both.  Alpha will 
create a career ladder for teachers and leaders that recognize student performance as a 
primary factor in advancement.  This will improve employee retention, succession planning, and 
career development.  (CA State Dept. of Employee Development, 2003).  By providing 
exceptional teachers with opportunities to advance professionally (as either teachers or 
leaders), providing effective professional development for all employees, and fostering the 
supporting conditions that empower and support faculty and staff, Alpha will lower attrition 
rates. 
 
Learning Best Occurs in Schools that Foster a Positive Relationship between School, Family and 
Community 
 
The most important relationships that occur in a school are between teachers and students.  
Alpha will facilitate productive teacher-student relationships by minimizing the number of 
different teachers each student sees during a given academic term. At fifth and sixth grade, 
classes will be self-contained, with each teacher responsible for instruction in math, English, 
history, and science. This will ease the transition between elementary and middle school while 
still ensuring high quality instruction for all incoming students.  At seventh and eighth grade, 
classes will be cored, and each student will have two teachers, one for math/science and one 
for English/history.  Seventh grade teachers will loop with their students the following year, 
teaching the same students in eighth grade, maintaining the school’s focus on strong 
relationships. 
 
Positive relationships between students and teachers have positive academic effects. Close 
relationships with teachers lead to higher levels of student engagement and achievement 
(Pianta, 1999).  In an article entitled Relationships Matter, Deborah Stipek reports that 
adolescents “work harder for teachers who treat them as individuals and express interest in 
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their personal lives outside school” (Stipek, 2006).  By building positive relationships with 
students, educators can provide the motivation, initiative, and engagement, which are essential 
for success. (Pianta, Stuhlman, & Hamre, 2002)  At fifth and sixth grade, in self-contained 
classrooms, a single teacher will be responsible for delivering all core content, developing and 
monitoring ILPs, communicating with families, directing and monitoring After School Academy 
activities, and modifying instruction based on analysis of student data.  This allows for the 
development of a family culture in each classroom, where caring and involved teachers set high 
expectations and hold students accountable for meeting them. At seventh grade, students are 
maturing and there are two primary adults playing a role in a student’s life at school. These two 
teachers collaborate around the ILP process, family communication, and other activities in 
which the student is engaged. Students are assigned to one of their two teachers as an advisee, 
and this teacher will continue to provide a single point of contact for families. Providing a single 
point of contact is of significant benefit to families, who develop a relationship with one 
teacher who provides specific information about a child’s performance in each core area, and 
can also provide an overview of both academic growth and character development. 
Transitioning students from a self-contained classroom to a cored classroom is a scaffolded and 
responsible way to help students move from the structure of elementary school to the 
freedoms of high school.   
 
Alpha will encourage parent involvement at many levels and will support and empower parent 
leaders and volunteers, but will never force parents to choose between volunteering at the 
school and supporting their families.  Alpha will encourage all families to help improve the 
academic outcomes for their children, e.g. providing a quiet place for students to do homework 
or making sure that students get enough rest.  In these ways, even families that cannot 
participate more directly can still have a positive impact.  The school principal will meet with 
parent leaders and attend community meetings, and will provide parents, families, and other 
members of the community opportunities to participate in the life of the school.  Alpha Middle 
School 2Alpha: Jose Hernandez Middle School recognizes that the community supported the 
development of the school, and it will work hard to be a positive and productive member of the 
community. 
 
Learning Best Occurs When Students Have Extra Time to Practice 
 
As discussed above, Alpha’s After School Academy is an after-school program that focuses on 
providing low-achieving students the support necessary to ensure rapid progress towards the 
mastery of core academic standards.  Students whose ILPs prescribe participation in the 
Academy will be required to attend for two and a half hours each day, Monday through 
Thursday, and five hours on Fridays.  At least 25% of students will attend the Academy on any 
given school day, depending upon academic performance and ILP goals and recommendations.  
The After School Academy will include computer labs and libraries, which will be set-up to be 
conducive to both independent and small group learning.  The libraries will contain leveled 
books where students can read independently at the top of their independent reading level, as 
well as at computers running a learning management system that allows students to access 
instruction at exactly their current level of understanding.   
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According to a 2007 report published by the Nellie Mae Education Foundation (See Appendix E) 
researchers have found that, “Children in all socioeconomic groups are learning at the same 
rate, at least when it comes to basic skills, during the school year, and that nearly all the 
differences in achievement between poor and middle-class children are rooted in the inequities 
that young people experience outside the schoolhouse door: namely, before they begin 
kindergarten, and once in school, during out-of-school time. These inequities are especially 
pronounced during the summer months, when middle-class children continue to learn or hold 
steady in reading and language skills, while poor children lose knowledge and skills.”  To help 
level the playing field, Alpha will host three weeks of summer school for all students, where 
students will begin to acclimate to the culture of high expectations, review key concepts and 
standards from their previous grade, and begin to master content from the grade they will be 
entering. Alpha will also hold monthly Saturday school for students who have been absent from 
school or who require additional support to ensure academic success. 
 
Curriculum and Instructional Design 
 
The academic program at Alpha is a fully inclusive, site-based curriculum that puts all students 
on track for academic proficiency and eventual college and career success.  The school’s 
curriculum framework is developed for the 56th-8th grade with the explicit purpose of helping all 
students become college and career ready by graduation, despite the wide range of 
achievement levels of entering 56th grade students.  The school model integrates curricular and 
instructional practices proven most effective with the target population.  All teaching and 
learning is directed toward student mastery of California/Common Core Standards, as well as 
key college-prep skills, learning strategies and work habits crucial for long-term academic 
success. 
 
Students will move through an age-appropriate curriculum for English-Language Arts, 
Mathematics, History-Social Science, and Science at each grade level.  Students will also receive 
instruction in Visual/Performing Arts, Foreign Language, and Physical Education.  The extended 
daily and yearly schedule will allow students to master both the academic skills and 
competencies of character needed to become lifelong learners and successful college students.  
Students will be expected to attend school daily and follow a prescribed schedule, with core 
instruction taking place between 8:30 AM and 3:30 PM and the After School Academy between 
3:30 PM and 6:00 PM.  With more time, teachers will be able to delve into topics more deeply 
to ensure student mastery.  See the sample bell schedule in Appendix I and curriculum 
information in Appendix J for more detail. 
 
Alpha will provide 195 days of instruction, fifteen days more than traditional public schools 
provide, and twenty more than the legal minimum applicable for charter schools. Summer 
school, a modified version of year-round schooling, enhances continuous learning. Reports 
from the California State Department of Education show that standardized reading test scores 
increased 19.3% for year-round grade school students and that a greater number of year-round 
students met state score objectives than those on traditional schedules (United States 
Department of Education, 1992).  Research is clear that more instructional time enhances 
learning and reduces the opportunities to “forget” what has been learned. Students in Asia 
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attend school many more days per year than U.S. students: 243 days in Japan and 220 days in 
South Korea; in China, students typically attend academic programs during any breaks in the 
school year.  All three of these nations scored well above the United States in OECD’s most 
recent international student assessment rankings (2009).  In addition to extending the school 
year, Alpha will focus on excellent student attendance of at least 97% in the first five years. 
 
The environment will be small and personalized.  Research shows that small schools allow 
students and teachers to develop more intensive, long-term relationships that enable better 
conditions for teaching and learning. Alpha will provide these opportunities to its students and 
faculty through its small size (544442 students).  In addition, Alpha will facilitate productive 
teacher-student relationships by minimizing the number of different students each teacher sees 
during a given academic term. Classes will be either self-contained, with each teacher 
responsible for instruction in math, English, history, and science, or will be cored.  This small 
school model will help to support larger class sizes without negatively impacting student 
performance.  Research on the relationship between class size and student performance 
supports this approach, as evidenced in Caroline Hoxby’s article, “The Effects of Class Size on 
Student Achievement: New Evidence from Population Variation.”  All Alpha classroom teachers 
must be capable of teaching each of the core classes for which they are responsible, well.  To 
ensure this, Alpha will screen teachers for subject matter competency in the hiring process, 
ensure that all classroom teachers hold the appropriate credentials, provide professional 
development that supports instruction across multiple disciplines, and mandate teacher 
collaboration among teachers with expertise in different subject matters. 
 
Alpha is a cohort model, which means that all students of the same grade level will take the 
same course in English, history, math and science each year. Alpha will use a variety of supports 
and pedagogical strategies, as outlined in the following section, to make certain that all 
students in the target population can successfully access the curriculum.  All students will take 
Algebra 1 in 8th grade, unless otherwise indicated in a student’s IEP, to ensure they have the 
fundamental math skills needed for a college-preparatory, high school curriculum. We believe 
that with the appropriate supports, all students can be successful in an Algebra course.  
 
The faculty will consist of highly qualified teachers who are well supported by the school’s 
administrative staff and through targeted professional development.  Teachers will hold 
appropriate teaching certifications.  Professional development, teacher planning time, and 
other opportunities for collaboration will be scheduled on a regular and on-going basis to 
support teachers throughout their career. In establishing a professional teaching environment, 
Alpha will ensure collaborative planning time for teachers to design interdisciplinary curricula, 
so that students will be able to make connections across the subjects, and thereby deepen their 
conceptual understanding of content.  At Alpha: Blanca Alvarado Middle School, the entire staff 
meets for 3 hours on Friday afternoons, students’ early release day, for professional 
development.  This model has proven extremely effective and will be replicated at Alpha 
Middle School 2Alpha: Jose Hernandez Middle School. 
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The following curriculum provides the foundation for Alpha to meet State Content Standards2: 
 
a) English: structured around engageny/Expeditionary Learning’s English Language Arts 
Curriculum (grade 5), Novel Study Units, and the College Board’s Springboard, a pre-AP 
curriculum. See Appendix J for Springboard materials. Alpha teachers will: 

1. teach reading and language arts as central to all academic subjects and as a 
means for obtaining and communicating information. 

2. teach the fundamentals of spelling and grammar.   
3. teach students the necessary skills for researching information, taking notes, 

organizing ideas, developing an outline, using the dictionary, editing and 
revising. 

4. teach oral communication skills through group discussions and classroom 
presentations. 

5. teach the mechanics of expository writing, creative writing, poetry, 
journalism, business communication, and scientific writing. 

 
b) Mathematics: structured around Bridges in Mathematics (grade 5) and the state standards 
for each level, utilizing state-approved curriculum. Alpha teachers will: 

6. cover the grade level curricular content specified in Mathematics Content 
Standards for California Public Schools: Kindergarten through Grade Twelve 
(California Department of Education, 1999). 

7. teach content and learning experiences in mathematics that allow students 
to develop the skills, knowledge, and attitudes necessary to meet the 
measurable student outcomes for critical thinking and core academics as 
listed in Table I on page 2016. 

8. teach fluency with traditional (abstract) mathematical concepts, statistics, 
and computation skills. 

9. teach mathematics with scientific quantification to emphasize the 
relationships between math, science, and technology. 

 
c) Science: structured around Tthe Next Generation Science Standardsstate standards for each 
grade level utilizing state-approved curriculum.  Alpha teachers will: 

10. present an effective science curriculum using the grade level, instructional 
strategies and assessment guidelines outlined in Science Framework for 
California Public Schools: Kindergarten through Grade Twelve (California 
Department of Education, 2004). 

11. teach content and learning experiences in science that allow students to 
develop the skills, knowledge, and attitudes necessary to meet the 

                                                           
2The Charter School recognizes that full implementation of the Common Core State Standards must be  
accomplished by the 2014-15 school year. The Charter School will adhere to the Common Core State Standards  
and the required implementation timeline. All references in the charter to adherence with the California State  
Content Standards will become adherence to the Common Core State Standards, in alignment with directives from  
the California Department of Education regarding implementation. For an overview of our expected timeline  
for Common Core Standards implementation, please see Appendix J1. 

http://www.mathlearningcenter.org/bridges
http://www.cde.ca.gov/pd/ca/sc/ngssintrod.asp
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measurable student outcomes for critical thinking and core academics listed 
in Table  I on page 2016. 

12. provide a science program that combines the core sciences of biology, 
physics, and chemistry. 

13. teach students to use the scientific method to identify a problem and pose 
relevant questions, state a hypothesis, conduct an experiment, understand 
the variables, analyze the data, and reach a conclusion or solution that serves 
as the hypothesis for the next round of inquiry. 

 
d) History and Social Studies: structured around Scott Foresman History-Social Science for 
California (grade 5) and  the state standards for each grade level utilizing state-approved 
curriculum.  Alpha teachers will 

14. present an effective history and social-science curriculum using the grade-
level considerations, instructional strategies, and assessment guidelines 
outlined in History-Social Science Framework for California Public Schools: 
Kindergarten through Grade Twelve (California Department of Education, 
2005). 

15. teach content in history and social science that allows students to develop 
the skills, knowledge, and attitudes necessary to meet the measurable 
student outcomes for core academics listed in Table I on page 2016. 

16. teach students a global perspective of history and social science by studying 
other nations. 

17. teach culture of societies, both ancient and modern, through archaeology, 
anthropology, history, and geography. 

e) Foreign Languages: structured around the state standards for appropriate grade levels.  
Alpha teachers will: 

18. teach world languages curriculum using the grade level considerations, 
instructional strategies, and assessment guidelines outlined in Foreign 
Language Curriculum Framework K-12 (California Department of Education, 
2001). 

19. teach content and learning experiences in world languages that allow 
students to develop the skills, knowledge, and attitudes necessary to meet 
measurable student outcomes for critical thinking and core academics.  

20. Provide access to computer-based Spanish content through Rosetta Stone in 
grades 6-8. 

21. teach Spanish as the foreign language beginning in grade 8, either through 
teacher-led instruction or using appropriate online curriculum. 

22. Teach an integrated approach in which reading and the language arts 
facilitate and reinforce language fluency in Spanish. 

 
f) Visual and Performing Arts: structured around the state standards for each grade level.  Alpha 
teachers will: 

23. provide an effective visual and performing arts curriculum using the grade-
level considerations, the instructional strategies, and assessment guidelines 
outlined in Visual and Performing Arts Framework for California Public 
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Schools: Kindergarten through Grade Twelve (California Department of 
Education, 2003). 

24. teach content and learning experiences in the visual and performing arts that 
allow students to develop the skills, knowledge, and attitudes necessary to 
meet the measurable student outcomes for critical thinking and core 
academics. 

25. teach content by embedding curriculum in other core classes, promoting 
project based learning that encourages visual and performing arts 
component, and through weekly (Friday) arts programs which may include 
music, painting/drawing, dance, and drama.  

 
g) Physical Education and Health: structured around the state standards for each grade level.  
Alpha teachers will: 

26. teach the grade level curricular content specified in Challenge Standards for 
Student Success: Physical Education (California Department of Education, 
1998) and Moving into the Future: National Standards for Physical Education: 
A Guide to Content and Assessment (National Association for Sport and 
Physical Education, 1995).  

27. teach the grade level curricular content specified in Challenge Standards for 
Student Success: Health Education (California Department of Education, 
1998). 

28. provide a physical education program that offers both individual and team 
sports, during physical education class, which may include basketball, cross 
country, soccer, and other physical activities that promote fitness, teamwork, 
and individual abilities. 

 
Revisions to the list of courses offered by the school will be made based on a continuous 
improvement process that involves analyzing student performance data and educational trends 
to determine how the curriculum can best meet the needs of the student population and align 
with the mission of the school. 
 
Please see curriculum information for the core subjects of language arts, mathematics, science, 
and history in grade 6, located in Appendix J. 
 
Pedagogy (Teaching Methods) 
 
Alpha recognizes that there is no single pedagogical strategy that is best for all students at all 
times.  Therefore, Alpha will employ a range of pedagogical strategies that are researched-
based and considered “best practices” in other academically high-performing schools. This 
variety of instructional methods will provide opportunities for all students to learn academic 
content at high levels of conceptual understanding. 
 

• Instruction will be differentiated.  Alpha will implement a full Response to Intervention 
model, providing three levels of intervention for students in need of additional 
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assistance.  The first level of intervention is in the classroom, where teachers 
differentiate instruction to deliver more individualized objectives throughout the day.   
 

• Instruction will be delivered directly from the teacher, the same approach most 
commonly used in the nation’s top colleges and universities.  Research by Kirschner, 
Sweller, and Clark indicates evidence from controlled studies “uniformly supports direct, 
strong instructional guidance rather than constructivist-based minimal guidance.” 
(2006) Alpha’s goal is to begin preparing students for the rigors of high school and 
college.  To ensure that students develop the skills required to succeed in a lecture-
based system, the curriculum will be delivered through direct instruction when 
appropriate, and students will work to develop their note-taking, recall, and response 
skills. Students will be scaffolded from direct instruction through guided practice and 
then ultimately independent practice. 
 

• Instruction will be project-based.  The use of in-depth and rigorous classroom projects 
will facilitate learning and assess student competence.  Students will use technology and 
inquiry to respond to a complex issue, problem or challenge.  Projects will link the 
curriculum content with current events, primary sources, scientific investigation, and 
students’ experiences while also allowing classroom teachers to teach and assess visual 
arts standards, which will be integrated into many projects.  Most important, project-
based instruction will allow students to develop the strong communication, leadership, 
and teamwork skills necessary to succeed in college and the global economy. 
 

• Instruction will be integrated with technology.  Technology will be used as a tool 
throughout a student’s experience at Alpha to provide each student with access to 
information stored around the world, to facilitate communication and collaboration on 
projects with other students, and as another vehicle through which a student can 
express his or her knowledge and understanding of content.  Instruction properly 
integrated with technology will allow more individualized and differentiated delivery of 
the curriculum. 
 
Computer-based activities will allow motivated, high-achieving students to move 
through more challenging material at their own pace.  Additionally, it will help to 
diagnose and remediate learning gaps for low-achieving students.  These activities will 
employ computer-based curricula that is either purchased off-the-shelf or developed by 
teachers using open-source resources.  Computer-based learning is a powerful way of 
engaging today’s students who have a natural affinity to technology. Computer-based 
curricula provide an additional tool for teachers to differentiate their instruction. 
Students are able to move at their own pace, moving faster through material they 
understand and repeating the more difficult sections. In addition, the multi-media 
capabilities of online programs enable students to visually interact with abstract 
concepts that are often difficult to understand when presented in traditional textbooks 
or lectures.  
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The availability of online curricula and learning resources has grown tremendously over 
the last several years. Alpha continuously outreaches and engages the technology 
community so richly found in our geographic area.  Alpha is currently in the process of 
evaluating and choosing the computer-based content for the school, in addition to the 
programs currently in use by Alpha: Blanca Alvarado Middle School, with which we have 
had success in improving student performance. Our criteria for selection are that the 
programs: 
 

a. adhere to state/national content standards 
b. provide rich, interactive, and engaging materials and activities for students 
c. provide a sufficient number and variety of lessons and materials for teachers to 

be able to differentiate their instruction 
d. allow teachers to customize lessons 
e. include embedded assessments 
f. enable students to be largely self-directed as they progress through the course. 

(Ideally the programs would have an “adaptive” capacity that automatically 
changes the difficulty level of the material based on the student’s performance.) 

 
Materials and Technology 
 
The materials used by Alpha Middle School 2Alpha: Jose Hernandez Middle School’s teachers 
will be selected in accordance with the guidelines and recommendations provided by the 
California Department of Education. 
 
The materials Alpha will use are necessary to support the college-preparatory program and 
include: 
 

• Textbooks 
• Computers and Projection Devices 
• Software Programs 
• Laboratory Science Materials 
• Test Preparation Guides 
• Internet Connectivity 
• Research and Reading Library Materials 
• Math Manipulatives 
• Maps and Atlases 
• Dictionaries and Thesauruses 
• Televisions, VCRs and DVD Players 
• California Physical Fitness Test Equipment 

 
Professional Development 
 
There are 6.5 hours of professional development built in to the staff schedule each week. These 
sessions take place after students have been dismissed from the building. Sessions cover a 
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variety of topics including, lesson planning, academic data analysis, school culture and 
classroom management. A lead teacher, administrator or guest speaker facilitates sessions.  
There are also full professional development days built into the staff calendar. For new and 
returning teachers, there are 13 and 8 days respectively of professional development that take 
place before the school year begins. In July, there is a two-day retreat for all staff that focuses 
on the social, cultural and emotional development of staff. In addition to the summer 
professional development schedule, there are three full days of professional development built 
into the school year in November, February and May. At least once every two weeks, teachers 
receive coaching and feedback from a school leader. In-class observations are conducted on a 
regular basis and teachers have the chance to discuss feedback with a school leader. This 
provides school leaders an opportunity to individualize professional development to further 
strengthen the skills of teachers. 
 
The following are some of the major topics and themes that are addressed during the school 
year through professional development.    
 
Common Core and Next Generation Science Standards 

Curriculum at Alpha is created in alignment with the Common Core and Next Generation 
Science Standards. During summer professional development, teachers receive curriculum 
maps outlining the content and standards that will be covered for each subject and grade level. 
Teachers are trained on their curriculum and implementation tools.  In addition, grade level and 
content partner teachers are provided with weekly common planning time. There are also 
professional development sessions built in to the school year where staff analyzes student 
mastery data and creates plans to bridge any gaps. This time is also used to ensure that 
Common Core and Next Generation Science Standards are being implemented appropriately 
throughout the school year. 
 

Blended Learning 

Alpha uses a blended learning model to individualize instruction for students. Every student at 
Alpha is provided with a personal computer to use at school. Throughout professional 
development, teachers learn to integrate the use of online software into their daily lessons so 
that students are able to further explore content and practice skills. The software used is highly 
personalized so that all students may access the material. For example, a science teacher may 
have students read an article about earthquakes. Instead of each student being handed the 
same article, the article is available online in a variety of reading levels. This allows all students, 
regardless of reading level, the ability to access the same content. The use of blended learning 
also allows students to learn and practice in a variety of different ways. This further 
differentiates instruction and gives students more control over their learning. 
 
Positive School Culture 

School culture is an integral piece to the success of students. Teachers are trained in proactive 
and positive classroom management techniques that foster a comfortable and community 
driven learning environment. Teachers also receive training on a comprehensive advisory 
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curriculum that is implemented throughout the school year. In addition to professional 
development centered on student culture, teachers also participate in activities and discussions 
that encourage the development of a positive and productive staff culture.  
 
Culturally Relevant Teaching Practices 

At the beginning of the year, teachers will learn what culturally relevant teaching means and be 
educated on the background of their students.  Families and community members will educate 
staff about Latino and Vietnamese culture through discussions and home visits.  Throughout 
the school year, teachers will work together to strategize ways to ensure their teaching 
practices are consistently culturally relevant. Teachers will learn that culturally relevant 
teaching is more than just facilitating a one-time Kwanzaa activity in December. Diverse cultural 
relevancy should drive daily instruction to ensure the identity of all students is validated and 
respected. Teachers use a variety of instructional methods that empower students to embrace 
their heritage and foster a sense of community between diverse groups. For example, culturally 
relevant practices distinguish between academic and home language, being careful to message 
that one is not better than the other. In a classroom that is not culturally relevant, student 
language is corrected frequently and students perceive that their family language is bad and 
should not ever be used. Teachers are also given time on a regular basis to reflect on their own 
teaching practices to ensure lessons are culturally relevant to their students, and not just 
themselves. 
 
ELD  

Alpha fully integrates English language learners into the core curriculum. Alpha uses the New 
ELD standards to ensure that students are developing their English skills at an appropriate rate 
in addition to meeting core curriculum standards. Learning coaches at Alpha provide English 
language learners with addition English development support when needed. Teachers receive 
training on the ELD standards and time to collaboratively problem solve when students are not 
achieving these standards. 
 
SPED 

Staff at Alpha receive training and guidance on the individual needs of their students with 
special needs. Alpha utilizes the expertise of the Seneca Center to train and advise staff on 
supporting students with IEPs and 504s. During the summer, teachers are walked through the 
parts of an IEP and 504 and taught how to read them. They are also trained on how to use this 
information to guide their planning and instruction. Throughout the year, staff from Seneca 
provides feedback and instruction on how Alpha can better serve all students.     
 
Data Analysis 

In order to drive instruction, teachers will collect and analyze data on a regular basis. It is 
essential that staff understands what students are learning and areas in which students need 
more assistance. Every week teachers will participate in an hour of collaborative data analysis. 
This includes the analysis of exit tickets, quizzes, unit assessments, projects, and writing 
assignments. This will ensure teachers know exactly where their students are performing and 
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can make appropriate changes to upcoming lessons. It also allows for staff to compare data, 
share best practices, and normalize on grading application. There are also three scheduled full 
professional development days for teachers to analyze interim assessments, MAP NWEA, and 
iReady data. This will ensure that there is strong alignment between teacher created 
assessments and national standards. If there are any discrepancies between data, teachers will 
take a collaborative approach to increasing the rigor of their assessments and adapting the way 
they are teaching new content. 
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Tentative PD Calendar 

July 

Behavior Management 101 
Orientation to Alpha’s Systems and Procedure 
Long Term Planning 
Building Lesson and Unit Plans 
Aligning Assessment and Instruction 
Classroom Management Role Plays 
Intro to the CCSS and Smarter Balance 
Building a Positive Class Culture 
Accommodating Students With Disabilities/ IEPs 101 

August 
FOSS 
College Prep Math 
EL and SPED Modifications 

September 

Responding to Misbehavior 
Improving the Ratio of Positive to Negative Student Interactions 
Data Analysis (NWEA) 
What is Blended/Personalized Learning 

October 

Close Reading 
COST and Tier 2 Interventions 
Class Culture Building/Reset 
Intro Collaborative Teaching (FTLCs) 
CFUs 

November 

DBQ Best Practice 
Together Teacher/Organizational PD 
Classroom Management Plan Review 
Data Analysis (Interims) 

December 
Blended Learning Best Practices 
Intro to Culturally Relevant Teaching 

January 

Smarter Balance Follow Up 
Chronically Misbehaving Students/ COST 
Differentiation Through Personalization 
Data Analysis (NWEA) 
Supporting ELs 

February 
Smarter Balance Follow Up 
Data Analysis (Interims) 
Collaborative Teaching Best Practices 



 42 

Blended Learning Best Practices 

March 

Developing Rigorous Questioning Techniques 
Smarter Balance Follow Up 
Student Incentive Systems 
Analyzing Student Work 
Personalization Best Practices 

April 
Smarter Balance Follow Up 
Analyzing Blended Learning Data 
CFUs 

May 
Data Analysis (Interims) 
Analyzing Student Work 
Smarter Balance Follow Up 

 
 
 
Special Populations 
 
Academically Low-Achieving Students 
 
At Alpha, low-achieving students are defined as those who perform at or below a basic level on 
California State Standards Exams, those who earn one or more grades of “C-” or lower per 
grading period, or those who score below proficiency level on interim benchmark assessments.  
Students designated as low-achieving may or may not qualify for special education services (as 
discussed below). 
 
Low-achieving students benefit from learning experiences that have clear and high expectations 
combined with a supportive learning environment. Additionally, low-achieving and at-risk 
students benefit greatly from placement in a classroom with students who achieve at different 
levels.  Low-achieving students are thoroughly integrated into the entire student body at the 
school and participate fully in all aspects of the curriculum.  Lastly, as discussed in a previous 
section, Alpha schools will implement a full Response to Intervention (RtI) model, providing 
three levels of intervention for students in need of additional assistance.   
 
The following list provides examples of the methods by which Alpha will serve its low- 
achieving/at-risk students: 
 

• Academic Enrichment Period – Each school day includes an academic enrichment 
period.  Teachers use formal and informal assessment data to determine appropriate 
activities and resources for each student.  During this time, low-achieving students may 
receive small group or individual instruction from their teacher, or a learning coach, 
partner with high-achieving students for peer tutoring, or participate in computer-based 
activities designed to build proficiency. 
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• After School Academy – Alpha will operate the Academy from 3-6 pm, Monday – 
Thursday, and 1-6 pm on Fridays.  As outlined in a previous section, learning coaches will 
provide intervention to low-achieving students.  The focus of the Academy will be 
providing low-achieving students the support necessary to ensure rapid progress 
towards the mastery of core academic standards.   

 
• Individualized Learning Plans – An Individualized Learning Plan (ILP) that specifies areas 

of strength and weakness and explicit classroom modifications, areas to target in 
computer-based activities and specific goals and methods for learning coaches, will be 
designed for every student.  Teachers will create ILPs during “data days” and during 
prep periods.  Students will review ILPs with teachers during academic enrichment, 
After School Academy, or at other times outside of core instructional activities.  During 
these meetings, teachers will support students in reflecting on their progress over the 
last six weeks and setting specific, measurable, attainable, realistic, and timely 
(S.M.A.R.T) goals to improve their performance.  Families will also participate in the 
review of ILPs; depending on student performance and student behavior, parent-
teacher conferences may be a required part of the ILP process.  These plans will also 
ensure that students, families, and school remain aware of continuous improvement 
and obstacles to progress. 

 
• Saturday School – Each month, Alpha will host Saturday school to provide additional 

support to low-achieving students and students with excessive absences.  Classroom 
teachers will tailor activities for each low-achieving student based on individual areas of 
weakness. 

 
Academically High Achieving Students 
 
At Alpha, academically high-achieving students are those who perform at an “Advanced” level 
on California State Standards Exams and/or who consistently earn “A” grades in a majority of 
their courses.  The curriculum at Alpha is designed to challenge all students, including high-
achieving students.  The differentiated curriculum regularly provides high achieving students 
with opportunities to deepen their study of concepts and subject matter, via specialized 
projects and assignments. 
 
In addition to ensuring that the needs of high-achieving students are met inside the classrooms, 
Alpha will take steps to support high-achieving students outside of core instruction.  This will 
include providing access to novels and supplemental literature activities that are appropriate 
for each student’s reading level.  Alpha students may also participate in programs like 
MathCounts and Techbridge, which will be integrated into academic enrichment periods or 
implemented after school (Appendix K).  In addition, students will have access to more 
advanced content in computer labs. 
 
Lastly, Alpha will explore partnerships with programs like Johns Hopkins University Center for 
Talented Youth (CTY) so that academically high-achieving students can take college courses at 
local universities, including Stanford and the University of California campuses (Appendix K).  
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Scholarships for socio-economically disadvantaged students help pay for the costs related to 
the courses. 
 
English Learners 
 
Overview 
 
Alpha will meet all applicable legal requirements for English Learners as it pertains to annual 
notification to parents, student identification, placement, program options, EL and core content 
instruction, teacher qualifications and training, re-classification to Fluent English Proficient 
(FEP) status, monitoring and evaluating program effectiveness, and standardized testing 
requirements. Alpha will implement policies to assure proper placement, evaluation, and 
communication regarding ELs and the rights of students and parents. .  Alpha will comply with 
federal, state, and district mandates regarding EL education and re-designation of EL students.   
 
Program Goals 
 

A. Ensure that English learners acquire full proficiency in English as rapidly and effectively 
as possible and attain parity with native speakers of English. 

 
B. Ensure that English learners, within a reasonable period of time, achieve the same 

rigorous grade-level academic standards that are expected of all students in the 
domains of listening, speaking, reading, and writing.  

 
C. ELs are taught challenging academic content that enables them to meet performance 

standards in all content areas.  
 

D. ELs receive instruction that builds on their previous education and cognitive abilities and 
that reflects their language proficiency levels. 

 
E. ELs are evaluated with appropriate and valid assessments that are aligned to state and 

local standards and that take into account the language development stages and 
cultural backgrounds of the students.  

 
 
Identification and Referral for Assessment/Evaluation 
 
Alpha has established a procedure for the identification of ELL students, beginning with the 
completion of the Home Language Survey or with the submission of a referral.   
 
A. Home Language Survey: All families are asked to complete this survey at the time of 

registration regardless of the student’s language, race, or ethnicity. Administration review 
the educational records of potential ELLs identified through the survey as well as the 
records of students with possible ESL needs. (see home language survey below) 
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This survey is available in different languages in order for parents to fully understand what is 
being asked. If any of the responses to the first three questions is a language other than English, 
California Education Code requires that the child be assessed within 30 days of enrollment, 
using the state-designated assessment instrument, the California English Language 
Development Test (CELDT).  
 
Alpha will notify parents of the school’s responsibility to conduct CELDT testing and will inform 
parents of CELDT testing results within 30 calendar days following receipt of test results.  
Parents or guardians will be informed of their rights, and they will be encouraged to participate 
in the reclassification process. As Alpha expects to serve 21 or more EL students, an English 
Learner Advisory Council will be formed. 
 
B. Referral: A student experiencing academic difficulty may be referred for ELL services by the 

classroom teacher or the parent. The referring individual completes the Informal 
Assessment of Primary Language Proficiency referral form and submits the form to 
administration to determine if there is a second language influence. If considered 
necessary, administration will refer the student for assessment/evaluation.  
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Assessment/Evaluation 
 
The California English language Development Test (CELDT) is given as an initial assessment to 
newly enrolled students whose primary language is not English and as an annual assessment to 
English learners. It shall be administered to a student if he or she has not previously been 
identified as an English learner by a California public school or if there is no record of prior 
CELDT test results. CELDT testing will take place within 60 days prior to the start of the school 
year or within 30 calendar days after the date of first enrollment at Alpha and at least annually 
thereafter between July 1 and October 31st until re-designated as fluent English proficient. 
Alpha will maintain a record of all students who participate in each administration of the CELDT 
test and CELDT testing will be used to fulfill the requirements for annual English proficiency 
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testing and will comply with the accountability requirements under Title III of the Elementary 
and Secondary Education Act. Alpha will adhere to all legal requirements regarding oversight 
and administration of the CELDT test.  
 
The CELDT is used to identify students who are limited English proficient, determine the level of 
English language proficiency of students who are limited English proficient, and assess the 
progress of limited English proficient students in acquiring the skills of listening, speaking, 
reading, and writing in English. Overall English proficiency on this test is identified in one of five 
categories:  
 
Home Language Survey 
 
Alpha will administer the home language survey upon a student’s initial enrollment into Alpha 
(on enrollment forms). 
 
CELDT Testing 
 

1. ELD 1: Beginning: The student will respond in English using gestures, simple words and 
phrases to demonstrate understanding while working with familiar situations and texts. 

2. ELD 2: Early Intermediate: The student will respond in English using expanded vocabulary 
in phrases and simple sentences to demonstrate understanding of story details and basic 
situations with increasing independence. 

3. ELD 3: Intermediate: The student will respond in English using expanded vocabulary and 
descriptive words for social and academic purposes with increased complexity and 
independence but with some inconsistencies. 

4. ELD 4: Early Advanced: The student will respond in English using complex vocabulary with 
greater accuracy; the student will also demonstrate detailed understanding of social and 
academic language and concepts with increased independence. 

5. ELD 5: Advanced: The student is required to respond in English using extended vocabulary 
in social and academic discourse to negotiate meaning and apply knowledge across the 
content areas. 

 
The appropriate placement and educational program for each student is determined by this 
assessment. Parents are notified in writing of their child’s test results, the recommended 
instructional program for their child based on the assessment results and their option for 
seeking parental exception waivers from those plans. If they need translation services to fully 
understand this information, one will be provided for them; these waivers require written 
informed consent on the part of the parent, an annual request for the waiver and a personal 
visit to the school to apply for it.  
 
Once all steps in the identification process have been completed, the following criteria are used 
to determine eligibility: 

● A designation of less than “Fully English Proficient” based on information gathered from 
the Home Language Survey and the CELDT; 
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AND  
● Less than average progress towards mastery of content-area standards;  

OR  
● Cannot fully access the curriculum due to their level of English language proficiency; 

     OR 
● Scoring below the 50th percentile in ELA and Math on the NWEA/MAP assessment;  

All students who indicate that their home language is other than English will be CELDT tested 
within thirty days of initial enrollment and at least annually thereafter between July 1st and 
October 31st until re-designated as FEP.  This thirty-day requirement applies to students who 
are entering a California public school for the first time or for students who have not yet been 
CELDT tested. All other students who have indicated a home language other than English will 
continue with annual CELDT testing based upon the date last tested at the prior school of 
enrollment. 
 
Alpha will notify all parents of its responsibility for CELDT testing and of CELDT results within 
thirty days of receiving results from the publisher. The CELDT shall be used to fulfill the 
requirements under the No Child Left Behind Act for annual English proficiency testing. 
 
English Language Learner Reclassification Procedures Plan 
  
The EL reclassification cycle occurs every fall and is initiated by Alpha administration. Newly 
enrolled English Learners may be re-designated at any point throughout the year.  
 
The school has established local reclassification policies and procedures based on the four 
criteria below: 

1. Assessment of ELP using an objective assessment instrument, including, 
but not limited to, the ELD test that is developed or acquired pursuant to EC Section 
60810 (i.e., the CELDT); 
2. Teacher evaluation including, but not limited to, a review of the student’s curriculum 

mastery; 
3. Parental opinion and consultation; and 
4. Comparison of the performance of the student in basic skills against an empirically 

established range of performance in basic skills based upon the performance of 
English proficient students of the same age, that demonstrates whether the student 
is sufficiently proficient in English to participate effectively in a curriculum designed 
for students of the same age whose native language is English. 

 
The local policy for reclassification requires that students: 

1. Achieve a scaled score of “5” on the overall score of the CELDT test, with a score of 4 or 
5 in each of the sub-categories (Speaking, Reading, Listening, and Writing). 

2. Achieve a score on or above grade level on the NWEA MAP assessment in reading.3 

                                                           
3 Based on the absence of state administered test of student performance skills and pursuant to 
the August 11, 2014 CDE Guidance on Academic Criterion for Reclassification 
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3. Achieve a grade of A or B in English on their Alpha report cards for all three trimesters. 
4. Evidence presented by the family and school at the EL reclassification meeting 

demonstrates proficiency in English.  
 
Alpha staff will meet with the English Learner’s family to discuss and determine reclassification. 
If a student is reclassified, Alpha will monitor the progress of English Learners after 
classification for a minimum of two years. 
 
The reclassification process occurs annually in the fall of each year.  It is initiated and conducted 
by the site administration.  The re-designation of newly enrolled EL students may take place 
throughout the year. 
 
In order to be reclassified, students will meet all the following criteria: 
 
1.   Achieve a scaled score of “5” on the overall score of the CELDT test, with a score of 4 or 

5 in each of the sub-categories (Speaking, Reading, Listening, and Writing). 
 
2. Achieve a score of Proficient or Advanced on the ELA section of the California State 

Standards Test (CST or CMA). 
 
3.  Achieve a grade of A or B on their Alpha report cards for both semesters of the school year.   
  
The decision to reclassify based on this criteria is made by a member of the school 
administration.  The Principal, Classroom Teacher, Parent, and Student will all be notified. 
 
Strategies for English Language Learner Instruction and Intervention 
 
Academically, Alpha will primarily meet the needs of its EL students through an inclusion model 
in which all students are instructed in English by subject area teachers who are specially trained 
in methods and strategies that promote rapid acquisition of English as well as academic 
knowledge in core subjects, e.g., using non-verbal and context clues to provide meaning for 
instruction, pre-teaching background knowledge and key vocabulary, and increasing interaction 
for EL students while creating a classroom climate that allows students to be comfortable 
taking risks.  In addition, like all students at Alpha, all EL students will be held to clearly-
articulated high expectations, provided access to the school’s rigorous curriculum, and offered 
personalized support as needed.  Though EL students may not be characterized as low-
achieving, EL students will be provided access to and benefit from the same resources outlined 
above for low-achieving students.  These include academic enrichment period activities to 
improve literacy and language development, Saturday school, and After School Academy. 

                                                                                                                                                                                           
(http://www.cde.ca.gov/sp/el/rd/acadreclass14.asp), the school will use NWEA MAP as its 
objective assessment of basic skills in English–language arts. NWEA MAP has an empirically 
established range of performance in basic skills based on the performance of English proficient 
students of the same age and is suitable for comparison of student performance. 
 

http://www.cde.ca.gov/sp/el/rd/acadreclass14.asp
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English Learners will be expected to meet school and state standards in all academic and non-
academic areas of the instructional program.  At Alpha, we believe that holding EL students to 
such high expectations will ensure that every student at our school is challenged to reach his or 
her highest potential. 
 
In order to make sure that all English Learners have the ability to meet these expectations, all 
teachers at Alpha utilize pedagogical strategies that “shelter” and “scaffold” both content and 
skills in each discipline, and all teachers will receive training and support in the effective 
implementation of techniques such as Specially Designed Academic Instruction in English 
(SDAIE) and Scaffolding. These Additional strategies may include the front-loading of language 
for content, language development focused on academic vocabulary, and the use of inquiry-
based learning, heterogeneous cooperative grouping, culturally relevant pedagogy, and 
contrastive analysis.   
 
English Learners will be enrolled in regular classes and depending upon individual needs, will 
receive regular small group instruction, including designated ELD, during the school day.  These 
students will also be able to receive before and after school support as needed through Alpha’s 
afterschool tutoring program. English Learners will be enrolled in regular classes and will 
receive supplementary instruction to learn English. The goal is high-quality instructional 
programs and services for English Learners that will allow them to achieve the same challenging 
academic and graduation standards as English-speaking students. Listening, speaking, reading, 
and writing skills will be assessed daily through formal and informal assessments, class 
discussions, and small group workshops during academic enrichment periods and the After 
School Academy. In Alpha’s model of ELD instruction students receive extensive exposures to 
literature through teachers reading aloud, daily silent reading time, weekly reading and writing 
circles and workshops, and direct literacy instruction via the mainstream Common Core English 
language arts curriculum.  As they emerge into content reading and writing, extensive language 
and academic support will be provided. To ensure English Learners’ success on the Common 
Core State Standards, Alpha: Jose Hernandez will integrate a variety of resources into its 
professional development and instructional programs, including: exemplar lesson plans from 
the Stanford Graduate School of Education’s Understanding Language and the Framework for 
English Language Proficiency Development (ELPD) Standards corresponding to the Common 
Core State Standards and Next Generation Science Standards (NGSS).  The ELPC CCSS and NGSS 
will provide teachers a clear framework for unpacking the language demands of each standard, 
so that they can scaffold their instruction appropriately.  
 Alpha’s English Learners will be prepared with the skills in English and mathematics to meet 
California State Standards.  
 
Alpha uses a variety of assessment tools, including those discussed above, to diagnose the 
needs of our English Learners (EL). Based on the CELDT, as well as the range of assessments 
administered to all Alpha students, students in need of additional support and/or challenge-
including EL students- are identified for differentiated instructional, acceleration, and/or 
support services. 
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In summary, Alpha utilizes an English Language Mainstream classroom setting for English 
learners. In addition to ELD instruction, English learners continue to receive additional and 
appropriate educational services (pull-out groups) in order to recoup any academic deficits that 
may have been incurred in other areas of the core curriculum as a result of language barriers. 
The instructional practices and lesson design of our ESL supports include: 

• Classroom GLAD Strategies for EL Students  
o Integrating language teaching with the teaching of curricular content  
o Customizing the learning environment to meet individual language needs 
o Providing explicit instruction in learning strategies and complex thinking skills 
o Providing research-based explicit instruction in reading comprehension  

• Instructional Strategies geared toward ELL development 
• Teaching the English Language Development (ELD) standards in correlation with 

Common Core State Standards (CCSS) 
• Providing access to online programs dedicated to increasing English language 

proficiency through pull-out groups.   
 

Specific GLAD Strategies for EL Students 

Alpha Public Schools uses and will continue to strengthen its use of effective, research-based 
instructional strategies to support our EL students.  Specifically, this includes the following: 

• Sheltered Instruction. Using sheltered instruction, teachers enable EL students to access 
grade level content and concepts as they continue to improve their language 
proficiency. This instructional approach integrates language and content while also 
infusing socio-cultural awareness. Teaching and learning is appropriately scaffolded to 
aid comprehension of content and objectives by adjusting delivery of instruction, 
modifying tasks, and providing students with appropriate background information and 
experiences. 
 

• Sheltered English Observation Protocol (SIOP). To effectively support all EL students at 
Alpha and strengthen our teachers’ knowledge and skills in effectively meeting their 
needs, Alpha has begun to integrate the SIOP Model into our existing professional 
development and planning processes. Using this model, lessons will be evaluated to 
ensure they include three critical components: (1) preparation (determining content 
objectives, selecting concepts and vocabulary, and assembling supplementary materials 
to contextualize lessons for EL students); (2) instruction (using strategies such as 
activating and connecting background experiences and prior learning, modulating 
teacher speech, emphasizing vocabulary development, using multi-modal techniques, 
promoting higher-order thinking skills, grouping students appropriately for language and 
content development, and providing hands-on materials and experiences); and (3) 
review/assessment (conducing informal assessment of student comprehension and 
learning of lesson objectives). 
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• Guided Language Acquisition Design (GLAD). GLAD strategies are used within instruction 
to support our EL population. These strategies include: (1) holding high expectations and 
standards for all EL students and providing authentic opportunities for use of academic 
language; (2) utilizing and integrating metacognitive strategies such as activating prior 
knowledge, charting, clustering, graphic organizers, “think alouds”; (3) utilizing and 
integrating second language acquisition methods such as including a student set 
purpose for learning, inclusion of cooperative activities and problem-solving, and use of 
flexible grouping; (4) emphasizing reading and writing to, with, and by students such as 
conferencing and maintaining a language functional environment; (5) providing active 
participation in all components of a curricular unit; (6) fostering respect, identify, and 
voice; and (7) a use of ongoing assessment and evaluation to provide reflection on what 
has been learned, how it was learned, and what will be done with the information. 

 
• ELL students receive additional in-class support in mathematics through the use of a 

variety of differentiated instruction strategies, including strategies designed to support 
language acquisition such as GLAD techniques, explicit vocabulary support/instruction, 
and/or other appropriate language acquisition strategies.  

 
• ELL students who demonstrate difficulty with reading according to the NWEA MAPP or 

our QRI-5 data are grouped according to their instructional reading level and are 
provided small group guided reading instruction related to their areas of need. For 
reading groups that include English Language Learners, teachers employ additional 
instructional strategies, such as GLAD techniques, explicit vocabulary support and 
instruction, and/or other appropriate language acquisition strategies. In addition, 
teachers work with each student in order to assist him/her in selecting independent 
reading material that is appropriate for each student’s independent reading level. 

Key Instructional Strategies 

Alpha’s Academic Program emphasizes Close Reading, Accountable Talk, and Socratic Seminar 
as instructional strategies throughout all classrooms.  
 

1. Close Reading: is a central focus of the Common Core State Standards. It requires 
students to get truly involved with the text they are reading by teaching them to notice 
features and language used by the author. Students are required to think thoroughly 
and methodically about the details in the text. While this strategy is initially modeled 
and then guided by a teacher, over time the teacher releases the responsibility of close 
reading to the student. Teachers help students determine how a text is organized, and 
understand the effect of the author’s word choice in a certain passage. Close Reading 
goes deeper than the text to mine what is under the surface of the words. Students then 
evaluate or critique what is written to gain that deeper understanding. Close Reading 
also provides ELLs with an opportunity to reread information and decipher the meaning 
of words in context and provides opportunities for discussion of all types of questions at 
all levels.  
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2. Accountable Talk: is an instructional method that structures the discourse between 
students in classroom discussions. It enables students the opportunity to organize their 
thinking, hear how their thinking sounds out loud, listen to how others respond, and 
hear others add to or expand on their thinking. Accountable Talk creates classrooms 
that respond to and further develop what students are thinking and saying, demand 
knowledge that is accurate and relevant to the issue under discussion, and use evidence 
to support claims with established norms of good reasoning. Accountable Talk also 
incorporates speaking and listening skills essential to the success of mastering the CCSS. 
Students synthesize several sources of information, construct explanations, formulate 
conjectures and hypotheses, test their own understanding of concepts, and challenge 
the quality of each student’s evidence and reasoning. Focusing on these skills also gives 
ELL students the structure to practice language skills with their entire classroom.  

 
3. Socratic Seminar: The Socratic method of teaching is based on Socrates' theory that it is 

more important to enable students to think for themselves than to merely fill their 
heads with "right" answers. Students are given opportunities to "examine" a common 
piece of text, whether it is in the form of a novel, poem, art print, or piece of music. 
After "reading" the common text open-ended questions are posed. Open-ended 
questions allow students to think critically, analyze multiple meanings in text, and 
express ideas with clarity and confidence. Dialogue is exploratory and involves the 
suspension of biases and prejudices. Discussion/debate is a transfer of information 
designed to win an argument and bring closure. Participants in a Socratic Seminar 
respond to one another with respect by carefully listening instead of interrupting. 
Students are encouraged to "paraphrase" essential elements of another's ideas before 
responding, either in support of or in disagreement. Members of the dialogue look each 
other in the "eyes" and use each other names. This simple act of socialization reinforces 
appropriate behaviors and promotes team building. ELL students benefit from speaking 
practice and by hearing their peers using the academic language they are struggling to 
learn. Socratic Seminar allows ELLs to practice their answers in English and increase 
their success in academic discourse.  
 

ELD Standards/CCSS 

Alpha curriculum follows the Common Core State Standards (CCSS), which provide standards 
for reading, writing, speaking, listening, and language which make clear what students are to 
know and do. Aside from the CCSS Alpha teachers use the CA ELD standards to determine how 
to support their ELs in achieving the CA CCSS for ELA/Literacy and the content standards 
specific to each discipline. The CA ELD standards guide teachers to support their EL students to 
fully engage with the academic grade-level curricula that the CA CCSS for ELA/Literacy and 
other content standards call for while developing English in an accelerated time frame.  

The CA CCSS for ELA and the CA ELD standards recognize the role that complex skills in literacy 
and language analysis and applications play across the curricula. The language arts are used in 
all content areas to acquire knowledge and inquiry skills (through reading, listening, viewing, 
and conversing) as well as convey knowledge in a variety of modes (writing, speaking, 
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incorporating multimedia). Although presented separately in the CA CCSS for ELA, the strands 
of Reading, Writing, Speaking and Listening and Language are learned and used by students in 
an interrelated fashion. This relationship is made even more visible by the focus on literacy 
across the content areas in grades six through eight.  

Students in grades six through eight are expected to comprehend literary works as well as 
informational and technical materials of increasing length and complexity, basing their analyses 
and inferences on explicit and relevant evidence from the texts. Similarly, the components of 
the CA ELD Standards-- “Interacting in Meaningful Ways,” “Learning About How English Works.” 
and “Using Foundational Literacy Skills”-- are integrated throughout the curriculum in 
classrooms with ELs, rather than being addressed exclusively during designated ELD time. Given 
these interrelationships, all teachers become teachers of language--the language needed to 
understand, engage with, and communicate about written texts, digital formats, and oral 
discourse in each discipline.  

EL Pullouts/Online Programs 

Aside from providing the above supports, Alpha provides an additional ELD specific pull-out 
each week for 90 minutes using ESL Reading Smart. This is an innovative, standards-based 
English language learning program for grades 4-12. ESL Reading Smart helps EL students face 
the formidable challenge of learning English while mastering content in academic subjects. It 
offers a unique program for newcomers who are beginning to learn English and includes 126 
content-based reading selections written at all levels of English proficiency.  The program 
provides a placement test that generates an individualized path for each student to follow. 
Aside from this path our Full-Time Learning Coaches can select a specific level for a class or 
individual student in order to focus on specific skills.  

ESL Reading Smart includes a section called Newcomers, as well as a four-level Lexiled reading 
program based on multi-cultural, high-interest selections. The Newcomers section facilitates 
the introduction of basic vocabulary and sentence structure needed by beginning English 
language learners. The reading program includes Lexiled multi-cultural, multi-genre reading 
selections that incorporate vocabulary support, audio tracks, activities, and quizzes. The reading 
selections increase in complexity as students progress through the program.  

The instructional pedagogy of ESL Reading Smart is balanced. Lessons for each unit in the 
program contain activities that support all four modalities of language learning: listening, 
speaking, reading, and writing. The lessons that support each unit offer vocabulary 
development, reading comprehension, grammar activities, and writing opportunities. Each 
instructional level is designed to provide a comprehensive sequence of learning activities.  

Staffing 

Alpha Public Schools is committed to hiring an instructional staff that can meet the needs of all 
students, including English Learners, by prioritizing the hiring of teachers who have already 
obtained CLAD certification. Alpha teachers will be supported in their ongoing growth and 
professional development in serving EL students through professional development training 
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and other resources to support he use of best practices to support the academic acceleration of 
our English Learner population.  

Alpha Public Schools complies with all applicable federal law in regard to services and the 
education of English Learner students. Alpha Public Schools has developed and implemented 
policies and procedures for the provision of services to EL students in accordance with 
guidelines published by the Office of Civil Rights of the U.S. Department of Education. At a 
minimum, these policies and procedures shall ensure the following: 

• Identify students who need assistance (through CELDT and a Home Language Survey); 
• Implement the Alpha program which, based on research by experts in the field, has a 

reasonable chance for success; 
• Ensure that necessary staff, curricular materials, and facilities are in place and property 

used; 
• Apply appropriate evaluation standards, including program exit criteria for measuring 

the progress of students; assess the success of the program and modify it where 
needed. 

Special Education 

Overview 
 
The following provisions govern the application of special education to Alpha students: 
 

• It is understood that all children will have access to Alpha and no student shall be 
denied admission due to disability. 

 
• Alpha shall comply with the Individuals with Disabilities in Education Improvement Act 

of 2004 (“IDEIA” or “IDEA”), Section 504 of the Rehabilitation Act (“Section 504”) and 
the Americans with Disabilities (“ADA”). 

 
• Alpha shall be solely responsible for compliance with Section 504 and the ADA. 

 
• Alpha agrees to implement a Student Study Team Process, a regular education function 

which shall monitor and guide referrals for Section 504 and special education services. 
 

• Alpha intends is a member of the El Dorado County Charter SELPA to be an LEA and a 
member of a Special Education Local Plan Area (“SELPA”) for provision of special 
education services pursuant to Education Code Section 47641(a) as of July 1, 2014.  
Alpha shall seek the County’s support in the provision of data or information in Alpha’s 
pursuit of membership in a SELPA as an LEA. OnceAs an LEA, and a member of a SELPA, 
the Charter School shall be solely responsible for compliance with the IDEIA. 

 
• Until such time as a SELPA grants Alpha membership in the SELPA as an LEA, Alpha shall 

be deemed a public school of the County that granted the charter pursuant to Education 
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Code Section 47641(b) and shall work jointly with the County to ensure full compliance 
with the IDEIA. 

 
Section 504 of the Rehabilitation Act 
 
Alpha recognizes its legal responsibility to ensure that no qualified person with a disability shall, 
on the basis of disability, be excluded from participation, be denied the benefits of, or 
otherwise be subjected to discrimination under any program of Alpha. Any student, who has an 
objectively identified disability that substantially limits a major life activity including but not 
limited to learning, is eligible for accommodation by the School. 
 
A 504 team will be assembled by the Principal and, as appropriate, shall include the 
parent/guardian, the student and other qualified persons knowledgeable about the student, 
the meaning of the evaluation data, placement options, and accommodations. The 504 team 
will review the student’s existing records; including academic, social and behavioral records, 
and is responsible for making a determination as to whether an evaluation for 504 services is 
appropriate. If the student has already been evaluated under the IDEIA but found ineligible for 
special education instruction or related services under the IDEIA, those evaluations may be 
used to help determine eligibility under Section 504. The student evaluation shall be carried out 
by the 504 team who will evaluate the nature of the student’s disability and the impact upon 
the student’s education. This evaluation will include consideration of any behaviors that 
interfere with regular participation in the educational program and/or activities. The 504 team 
may also consider the following information in its evaluation: 
 

• Tests and other evaluation materials that have been validated for the specific purpose 
for which they are used and are administered by trained personnel. 

 
• Tests and other evaluation materials include those tailored to assess specific areas of 

educational need, and not merely those that are designed to provide a single general 
intelligent quotient. 

 
• Tests are selected and administered to ensure that when a test is administered to a 

student with impaired sensory, manual or speaking skills, the test results accurately 
reflect the student’s aptitude or achievement level, or whatever factor the test purports 
to measure, rather than reflecting the student’s impaired sensory, manual or speaking 
skills. 

 
The final determination of whether the student will or will not be identified as a person with a 
disability is made by the 504 team in writing and notice is given in writing to the parent or 
guardian of the student in their primary language along with the procedural safeguards 
available to them. If during the evaluation, the 504 team obtains information indicating 
possible eligibility of the student for special education per the IDEIA, the 504 team will make a 
referral for assessment under the IDEIA.  If the student is found by the 504 team to have a 
disability under Section 504, the 504 team shall be responsible for determining what, if any, 
accommodations or services are needed to ensure that the student receives the free and 
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appropriate public education (“FAPE”). In developing the 504 Plan, the 504 team shall consider 
all relevant information utilized during the evaluation of the student, drawing upon a variety of 
sources, including, but not limited to, assessments conducted by the School’s professional staff. 
 
The 504 Plan shall describe the Section 504 disability and any program accommodations, 
modifications or services that may be necessary.  The 504 plan can be found in Appendix L.   
 
All 504 team participants, parents, guardians, teachers and any other participants in the 
student’s education, including substitutes and learning coaches, must have a copy of each 
student’s 504 Plan. The principal will ensure that teachers include 504 Plans with lesson plans 
for short-term substitutes and that he/she reviews the 504 Plan with a long-term substitute. A 
copy of the 504 Plan shall be maintained in the student’s file. Each student’s 504 Plan will be 
reviewed at least once per year to determine the appropriateness of the plan, needed 
modifications to the plan, and continued eligibility. 
 
Services for Students under the IDEIA 
 
The Charter School is a member of the El Dorado County Charter SELPA (commencing July 1, 
2014). Any change in the Charter School’s SELPA affiliation or LEA status for purposes of special 
education shall require written notification to the SCCOE. If the Charter School wishes to join 
the SCCOE SELPA, the Charter School must send written notification to the SCCOE SELPA 
Director by March 15th for the coming school year. 
 
The Charter School is responsible for ensuring that all children with disabilities enrolled in the 
Charter School receive special education and related services in a manner that is consistent 
with all applicable provisions of state and federal law, regardless of students’ home district.  
 
The Charter School’s Special Education Responsibilities: 
 

• The Charter School will work to identify students with special needs and refer students 
through the SST process who have or may have exceptional needs that qualify them to 
receive services under the Individuals with Disabilities Education Act (IDEA). 

 
• The Charter School as an LEA is responsible to have a full continuum of services to 

address the needs of students with IEPs and provide a “free and appropriate education” 
(FAPE) as defined in the IDEA at no cost to the parent/student.   

 
• The Charter School will obtain the cumulative files, prior and/or current individual 

education plan (IEP) and other special education information on any student enrolling. 
 

• The Charter School will provide appropriate and timely interim placements for students 
who are new to the Charter School and have IEPs. Students with an existing 
individualized education program (IEP) are entitled to receive a comparable program on 
a 30-day "interim placement" basis, unless the parent and the Charter School agree 
otherwise or the Charter School does not currently have a service or program specified 
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on the transfer IEP. The interim placement is to begin as soon as the Charter School 
verifies the student has an existing IEP and the parent completes the school enrollment 
process. 

 
• The Charter School will participate in the evaluation and assessment processes to make 

certain that the appropriate services are provided on an individualized basis for every 
child with a disability. 

 
• The Education Specialist along with the IEP team will lead development of IEPs, manage 

IEPs, communicate plans for modifications and accommodations, and work with 
teachers and stakeholders to implement the IEP. 

 
• The Charter will develop, maintain and implement policies and procedures to ensure 

that all parents/guardians are fully informed of their rights and those families of Special 
Education students are given the most current version of the document, Special 
Education Rights of Parents and Children: Notice of Procedural Safeguards.  The link for 
this document is http://www.cde.ca.gov/sp/se/qa/documents/pseng.doc 

 
Special Education Program Structure 
 
Case managers (“CMs”) are RSP teachers assigned to provide academic services and manage 
the IEPs of specific students. The ratio of CMs to students is 26:1, though that ratio drops to 
20:1 including the full-time learning coach (similar to a paraprofessional) who works with 
students with IEPs. CMs write and share an IEP-At-A-Glance document with each student’s 
GenEd teacher, which includes information about all IEP goals (baselines, end goals, frequency 
of monitoring, and suggestions on measuring progress on the goal).  In addition to this, GenEd 
teachers receive professional development on how to read and use these documents, as well as 
trainings on how to support CMs in updating progress on goals. 
 
GenEd teachers also receive ongoing support throughout the year from CMs in how to work 
effectively with individual students (including goal support), and how to problem solve 
challenges that arise (this collaboration is written into the IEP as an accommodation for all 
students). 
 
CMs split academic time with each student into three categories; the percentage depends on 
individual student need. The categories include GenEd work support, corrective instruction for 
GenEd content, and work on IEP goals/remedial skills. In addition to having a binder with 
targeted IEP goal practice that students work on if they finish an assignment early, CMs spend 
1-2 days per week working directly on IEP goals, depending on student need. 
 
IEP goals are updated by CMs four times per IEP year.  During these updates, CMs compile data 
both from their work with the student and from qualitative and quantitative reports from 
GenEd teachers, which are synthesized and included in the goal update. Goals are updated in 
the online IEP system, printed, and sent to teachers and home to parents.  The school has 
purchased licenses for Goalbook, an online program with customizable goals that can be easily 

http://www.cde.ca.gov/sp/se/qa/documents/pseng.doc
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scaffolded based on student need.  Additionally, as our SPED model is one of inclusion, we elicit 
feedback and suggestions from GenEd teachers when designing goals, as they have unique 
insight into what skills are truly holding back student performance in the GenEd classroom.   
 
The following provisions are meant to summarize Alpha’s understanding of the manner in 
which special education instruction and related services shall be provided by Alpha and the 
County if at any point Alpha exists as a public school of the County. The following language 
reflects the “industry standard” arrangement between a County Office of Education and a 
charter school and aligns with State and Federal law, which requires that students in charter 
schools receive special education and related services in the same manner as any other student 
in the County. The language that follows is not meant to unilaterally bind the County, or to 
preclude alternative arrangements between the County and Alpha as agreed upon in a 
Memorandum of Understanding (“MOU”). 
 
As a public school of the County, solely for purposes of providing special education and related 
services under the IDEIA pursuant to Education Code Section 47641(b), in accordance with 
Education Code Section 47646 and 20 U.S.C. 1413, Alpha seeks services from the County for 
special education students enrolled in Alpha in the same manner as is provided to students in 
other County schools. Alpha will follow the County and SELPA policies and procedures, and shall 
utilize SELPA forms provided by the County in seeking out and identifying and serving students 
who may qualify for special education programs and services and for responding to record 
requests and maintaining the confidentiality of pupil records. Alpha will comply with County 
protocol as to the delineation of duties between the County central office and the local school 
site in providing special education instruction and related services to identified pupils. Alpha 
will participate in an annual meeting, as arranged by the County, between Alpha and the 
County to review special education policies, procedures, protocols, and forms of the County 
and the SELPA and County protocol, to ensure that Alpha and the County have an ongoing 
mutual understanding of County protocol and will facilitate ongoing compliance. 
 
Alpha acknowledges the importance of cooperating with the County so that the County can 
provide special education services to Alpha students. Alpha agrees to promptly respond to all 
County inquiries, to comply with reasonable County directives, and to allow the County access 
to Alpha’s students, staff, facilities, equipment and records as required to fulfill all County 
obligations under this Agreement or imposed by law. Alpha believes that the allocation of 
responsibility for the provision of services (including but not limited to referral, identification, 
assessment, case management, Individualized Education Plan (“IEP”) development, 
modification and implementation) shall be divided in a manner consistent with their allocation 
between the County and its school sites.  Alpha expects, whenever possible, that the County 
will provide special education services to students outside the hours that Alpha administers its 
core curriculum so that students receiving special education services have the same 
opportunity as all other students to master core content. 
 
IDEIA Staffing 
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All special education services at Alpha will be delivered by individuals or agencies qualified to 
provide special education services as required by California’s Education Code and the IDEIA. 
Alpha staff shall participate in all mandatory County in-service training relating to special 
education. 
 
It is Alpha’s understanding that the County will be responsible for the hiring, training, and 
employment of site staff necessary to provide special education services to its students, 
including, without limitation, special education teachers, paraprofessionals, translators, and 
resource specialists unless the County directs Alpha that current County practice is for the 
individual school sites to hire site special education staff or the County and Alpha agree that 
Alpha must hire on-site special education staff. In that instance, Alpha shall ensure that all 
special education staff hired by Alpha is qualified pursuant to County and SELPA policies, as well 
as meet all legal requirements. The County may review the qualifications of all special 
education staff hired by Alpha (with the agreement of the County) and may require pre-
approval by the County of all hires to ensure consistency with County and SELPA policies. The 
County shall be responsible for the hiring, training, and employment of itinerant staff necessary 
to provide special education services to Alpha students, including, without limitation, speech 
therapists, occupational therapists, behavioral therapists, and psychologists. 
 
IDEIA Notification and Coordination 
 
Alpha shall promptly notify the County of all requests it receives for assessment, services, 
complaints, IEP meetings, reimbursement, compensatory education, mediation, and/or due 
process whether these requests are verbal or in writing. 
 
Alpha shall follow County policies as they apply to all County schools for notifying County 
personnel regarding the discipline of special education students to ensure County pre-approval 
prior to imposing a suspension or expulsion. Alpha shall assist in the coordination of any 
communications and immediately act according to County and SELPA policies relating to 
disciplining special education students. 
IDEIA Identification and Referral 
 
Alpha shall have the responsibility to identify, refer, and work cooperatively in locating students 
who have or may have exceptional needs that qualify them to receive special education 
services.  Alpha will implement County and SELPA policies and procedures to ensure timely 
identification and referral of students who have, or may have, such exceptional needs. A pupil 
shall be referred by Alpha for special education only after the resources of the regular 
education program have been considered, and where appropriate, utilized.  This includes 
Alpha’s Response to Intervention framework, outlined in a previous section. 
 
It is Alpha’s understanding that the County shall provide Alpha with any assistance that it 
generally provides County schools in the identification and referral processes, and will ensure 
that Alpha is provided with notification and relevant files of all students who have an existing 
IEP and who are transferring to Alpha from a County school. The County shall have access to 
Alpha student records and information in order to serve all of Alpha’s students’ special needs. 
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IDEIA Assessments  
 
The term “assessments” shall have the same meaning as the term “evaluation” in the IDEIA, as 
provided in Section 1414, Title 20 of the United States Code. The County will determine what 
assessments, if any, are necessary and arrange for such assessments for referred or eligible 
students in accordance with the County’s general practice, procedure and applicable law.  
Alpha shall work in collaboration with the County to obtain parent/guardian consent to assess 
Alpha’s students. Alpha shall not conduct special education assessments unless directed by the 
County. 
 
IDEIA IEP Meetings 
 
In accordance with the role of the County and the County school sites, the County shall arrange 
and notice the necessary IEP meetings. IEP team membership shall be in compliance with state 
and federal law. Alpha shall be responsible for having the following individuals in attendance at 
the IEP meetings or as otherwise agreed upon by the County and Alpha: the Principal and/or 
Alpha designated representative with appropriate administrative authority as required by the 
IDEIA; the student’s special education teacher (if Alpha employee as opposed to County 
employee); the student’s general education teacher if the student is or may be in a regular 
education classroom; the student, if appropriate; and other Alpha representatives who are 
knowledgeable about the regular education program at Alpha and/or about the student. It is 
Alpha’s understanding that the County shall arrange for the attendance or participation of all 
other necessary staff that may include, but are not limited to, an appropriate administrator to 
comply with the requirements of the IDEIA, a speech therapist, psychologist, resource 
specialist, and behavior specialist; and shall document the IEP meeting and provide the notice 
of parental rights. 
 
IDEIA IEP Development 
 
Alpha understands that the decisions regarding eligibility, goals/objectives, program, services, 
placement, and exit from special education shall be the decision of the County, pursuant to the 
County’s IEP process. Programs, services and placements shall be provided to all eligible Alpha 
students in accordance with the policies, procedures and requirements of the County and of 
the SELPA and State and Federal law. 
 
IDEIA IEP Implementation 
 
Pursuant to County policy and how the County operates special education at all other public 
schools in the County, the County shall be responsible for all school site implementation of the 
IEP, but Alpha classroom teachers will implement IEPs, pursuant to County and SELPA polices in 
the same manner as any other school of the County. The County and Charter School will need 
to be jointly involved in all aspects of the special education program, with the County holding 
ultimate authority over implementation and supervision of services. As part of this 
responsibility, Alpha shall provide the County and the parents with timely reports on the 
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student’s progress as provided in the student’s IEP, and at least quarterly or as frequently as 
progress reports are provided for Alpha’s non-special education students, whichever is more. 
 
IDEIA Interim and Initial Placements of New Alpha Students 
 
For students who enroll in Alpha from another school district outside of the SELPA with a 
current IEP, the County and Alpha shall conduct an IEP meeting within thirty days. Prior to such 
meeting and pending agreement on a new IEP, the County and Alpha shall implement the 
existing IEP at Alpha, to the extent practicable or as otherwise agreed between the County and 
parent/guardian. 
 
IDEIA Non-Public Placements/Non-Public Agencies 
 
The County shall be solely responsible for selecting, contracting with, and overseeing all non-
public schools and non-public agencies used to serve special education students. Alpha shall not 
hire, request services from, or pay any non-public school or agency to provide education or 
services to special education students without the prior written approval of the County, with 
the exception of those also made available to other Alpha students. Alpha shall immediately 
notify the County of all parental requests for services from non-public schools or agencies, 
unilateral placements, and/or requests for reimbursement. 
 
IDEIA Non-Discrimination 
 
It is understood and agreed that all children will have access to Alpha and no student shall be 
denied admission to, nor counseled out of, Alpha due to the nature, extent, or severity of 
his/her disability or due to the student’s request for, or actual need for, special education 
services. 
 
IDEIA Parent/Guardian Concerns and Complaints 
 
Alpha shall follow County policies as they apply to all County schools for responding to parental 
concerns or complaints related to special education services. Alpha shall instruct 
parents/guardians to raise concerns regarding special education services, related services and 
rights to the County unless otherwise directed by the County. Alpha shall immediately notify 
the County of any concerns raised by parents. 
 
The County’s designated representative, in consultation with Alpha’s designated 
representative, shall investigate as necessary, respond to, and address the parent/guardian 
concern or complaint.  Alpha shall allow the County appropriate access to conduct such an 
investigation. 
 
Alpha and the County shall timely notify the other of any meetings scheduled with 
parents/guardians or their representatives to address the parent/guardian concerns or 
complaints so that a representative of each entity may attend. The County, as the LEA, shall be 
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ultimately responsible for determining how to respond to parent concerns or complaints, and 
Alpha shall comply with the County’s decision. 
 
Alpha and the County shall cooperate in responding to any complaint to or investigation by the 
California Department of Education, the United States Department of Education, Office of Civil 
Rights or any other agency, and shall provide timely notice to the other upon receipt of such a 
complaint or request for investigation. 
 
IDEIA Due Process Hearings 
 
The County may initiate a due process hearing or request for mediation with respect to a 
student enrolled in Alpha if the County determines such action is legally necessary or advisable. 
Alpha agrees to cooperate fully with the County in such a proceeding. In the event that the 
parents/guardians file for a due process hearing, or request mediation, the County and Alpha 
shall work together to defend the case. In the event that the County determines that legal 
representation is needed, Alpha agrees that it shall be jointly represented by legal counsel of 
the County’s choosing. 
 
As all costs will be borne by the County, Alpha understands that the County shall have sole 
discretion to settle any matter in mediation or due process. The County shall also have sole 
discretion to file an appeal from a due process hearing or take other legal action involving any 
Alpha student necessary to protect its rights. 
 
IDEIA SELPA Representation 
 
It is Alpha’s understanding that the County shall represent Alpha at all SELPA meetings and 
report to Alpha of SELPA activities in the same manner as is reported to all schools within the 
County. 
 
IDEIA Funding 
 
Alpha understands that it will enter into a MOU with the County regarding Special Education 
funding, and cannot at this time unilaterally dictate the funding relationship between the 
County and Alpha.  Alpha anticipates, without binding the County to Alpha, that based upon 
State and Federal law, the fiscal relationship could be summarized as follows: 
 
The County shall retain all state and federal special education funding allocated for Alpha 
students though the SELPA Annual Budget Plan, and shall be entitled to count Alpha students as 
its own for all such purposes. 
 
The Parties acknowledge that the County may be required to pay for or provide Alpha students 
with placements at locations other than at Alpha’s school site in order to provide them with a 
free appropriate public education. Such placements could include, without limitation, programs 
or services in other County schools, in other public school districts within the SELPA, in a County 
Office of Education program, in a non-public school, at home, at a hospital, or in a residential 
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program. When such programs and/or services are provided at County expense, the County 
shall be entitled to receive from Alpha the pro rata share of all funding received for such 
student, including, without limitation, all ADA funds, based on the number of instructional days 
or minutes per day that the student is not at Alpha site. 
 
Alpha shall contribute its fair share to offset special education’s encroachment upon the 
County’s general fund. Accordingly, Alpha shall pay to the County a pro-rata share of the 
County’s unfunded special education costs (“Encroachment”). At the end of each fiscal year, the 
County shall invoice Alpha for Alpha’s pro-rata share of the County-wide Encroachment for that 
year as calculated by the total unfunded special education costs of the County (including those 
costs attributable to Alpha) divided by the total number of County ADA (including Alpha 
students), and multiplied by the total number of Alpha ADA. Alpha ADA shall include all Alpha 
students, regardless of home district. 
 
 
Services for Students under the IDEIA when Alpha Becomes an LEA and Member of SELPA 
 
Alpha: Blanca Alvarado Middle School is a member of the Eldorado County Office of Education 
Charter SELPA.  As stated above, Alpha intends to apply for SELPA membership for Alpha 2. 
Upon approval as a member of the SELPA, Alpha shall be solely responsible and liable for 
providing special education services under the Individuals with Disabilities Education 
Improvement Act (“IDEIA”) (20 U.S.C. 1400, et seq.) with respect to eligible students. All 
obligations of the County recited above with respect to identifying, assessing, and serving 
special education students will default to Alpha. Alpha shall comply with all applicable State and 
Federal special education laws and the SELPA Local Plan and policies and procedures. As an LEA, 
Alpha shall receive its State and Federal special education funds directly from the SELPA in 
accordance with the SELPA local allocation plan and shall utilize those funds to provide special 
education instruction and related services to eligible pupils. As an LEA, Alpha shall be solely 
responsible for all special education costs that exceed State and Federal special education 
revenue, and shall participate in the SELPA governance and SELPA-wide benefits in accordance 
with the Local Plan and SELPA policies and procedures. 
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Compliance Monitoring 
 
Annual Goals and Actions in the State Priorities 
 
Alpha created its initial comprehensive Local Control and Accountability Plan (LCAP) by July 
2014.  Below please find, in accordance with the Local Control Funding Formula (“LCFF”) 
requirements, a description, for the School, of annual goals, for all pupils and for each subgroup 
of pupils identified pursuant to Education Code Section 52052, to be achieved in the state 
priorities, as described in Education Code Section 52060(d) that apply for the grade levels 
served, or the nature of the program operated, by the School, and specific annual actions to 
achieve those goals. Relevant subgroups include English Learners and low-income students. 

STATE PRIORITY #1— BASIC SERVICES  

The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully 
credentialed, and every pupil  has sufficient access to standards-aligned instructional 

materials (E.C. § 60119), and school facilities are maintained in good repair (E.C. §17002(d))  

Subpriority A ‐ Teachers 
Goal to achieve Subpriority 100% of core teachers will be appropriately assigned and 

hold a valid CA Teaching Credential with appropriate English 
learner authorization as defined by the CA Commission on 
Teaching Credentialing. 

Actions to achieve goal A. All core teacher candidates screened for employment 
will hold valid CA Teaching Credential with appropriate 
English learner authorization; Alpha Human Resources 
will annually review assignment and credential status. 

B. Alpha will support teachers in becoming highly qualified 
and in completing the Professional Clear credential 
through Beginning Teacher Support and Assessment 
program, subject matter examination, and advanced 
certification. 

C. Balance placement of staff by experience and skill level. 
Subpriority B – Instructional Materials 

Goal to achieve Subpriority 100% of all students, including all student subgroups, 
unduplicated students, and students with exceptional 
needs, will have access to standards-aligned materials and 
additional instructional materials. 

Actions to achieve goal A. Purchased instructional materials will be aligned to CA 
Common Core State Standards and/or with charter 
petition. 

B. AJHMS will provide teachers with collaborative time to 
plan, create and share standards-based lessons. 

Subpriority C – Facilities 
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Goal to achieve Subpriority School leaders rate the facilities as “excellent” on 90% of 
inspections. 

Actions to achieve goal Regular custodial cleaning; facility inspections 

STATE PRIORITY #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS 

Implementation of Common Core State Standards, including how EL students will be enabled 
to gain academic content knowledge and English language proficiency 

 

SUBPRIORITY A – CCSS IMPLEMENTATION 

Goal to achieve Subpriority 100% of AJHMS teachers will receive professional 
development based on the CCSS. 

Actions to achieve goal Professional development based on CCSS will be provided to 
all teachers.  

SUBPRIORITY B – EL STUDENTS & ACADEMIC CONTENT KNOWLEDGE 

Goal to achieve Subpriority 50% of EL students will demonstrate increases in proficiency 
on NWEA MAP, demonstrating gains in academic content. 

Actions to achieve goal A. Provide differentiated instruction through use of 
Learning Coaches. 

B. AJHMS will provide teachers with collaborative time to 
plan, create, and share standards-based lessons that 
incorporate SDAIE. 

SUBPRIORITY C – EL STUDENTS & ENGLISH LANGUAGE PROFICIENCY 

Goal to achieve Subpriority 40% of EL students will advance one level in language 
proficiency on the CELDT after completing sixth and seventh 
grade at AJHMS. 

Actions to achieve goal A. EL students participate in English Language Arts/Literacy 
instruction with targeted instructional support. 

B. All teachers will participate in professional development 
focusing on appropriate strategies of support and 
intervention and on ELD standards, and effective 
instruction through Integrated and Designated ELD. 

C. Teachers will closely monitor progress of EL students, 
providing support to accelerate academic achievement 
through the use of regular data analysis cycles. 

STATE PRIORITY #3— PARENTAL INVOLVEMENT 
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Parental involvement, including efforts to seek parent input for making decisions for schools, 
and how the school will promote parent participation 

Goal to achieve priority At least 25% of families will volunteer three hours annually 
and will participate in Alpha community events. Volunteer 
hours are suggested and not a requirement. 

Actions to achieve goal A. AJHMS will hold monthly community meetings. 
B. AJHMS will maintain structures such as the Parent 

Committee (SSC/ELAC), in which parents will be strongly 
encouraged to participate. 

STATE PRIORITY #4— STUDENT ACHIEVEMENT 

Pupil achievement, as measured by all of the following, as applicable: 

A. CA Assessment of Student Performance and Progress statewide assessment 
B. The Academic Performance Index (API) 
C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU 

entrance requirements, or career technical education – N/A 
D. Percentage of ELs who make progress toward English language proficiency as 

measured by the California English Language Development Test (CELDT) and/or 
English Language Proficiency Assessment for California (ELPAC) 

E. EL reclassification rate 
F. Percentage of pupils who have passed an AP exam with a score of 3 or higher – N/A 
G. Percentage of pupils who participate in and demonstrate college preparedness 

pursuant to the Early Assessment Program (E.C. §99300 et seq.) or any subsequent 
assessment of college preparedness - NA 

 

SUBPRIORITY A – CA Assessment of Student Performance and Progress statewide 
assessment 

Goal to achieve priority 50% of all students, including all student subgroups, 
unduplicated students, and students with exceptional needs 
students demonstrate at least one year of growth towards 
grade-level proficiency in the areas of language arts and 
math on NWEA MAP. 
 

Actions to achieve goal A. Implementation of the CCSS aligned curriculum and 
AJHMS’ core instructional strategies, monitored through 
classroom observation protocol using Alpha’s teacher 
effectiveness tool. 

B. Each student will spend approximately 120 minutes 
each day using a variety of targeted, differentiated 
computer programs that provide individualized 
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instruction. 
C. Implement COST process to address academic issues. 
D. Teachers will closely monitor progress of students 

towards grade-level proficiency through the use of 
regular data analysis cycles. 
SUBPRIORITY B – API 

Goal to achieve priority AJHMS will meet Statewide academic performance index  
(“API”) growth target school wide and for all subgroups. 

Actions to achieve goal Implementation of the CCSS aligned curriculum and ABAM’s 
core instructional strategies, monitored through classroom 
observation protocol using Alpha’s teacher effectiveness 
tool. 

SUBPRIORITY D – EL progress towards proficiency 

Goal to achieve priority 40% of EL students will advance one level in language 
proficiency on the CELDT after completing sixth and seventh 
grade at AJHMS. 

Actions to achieve goal A. EL students participate in English Language Arts/Literacy 
instruction with targeted instructional support. 

B. All teachers will participate in professional development 
focusing on appropriate strategies of support and 
intervention and on ELD standards, and effective 
instruction through Integrated and Designated ELD. 

C. Teachers will closely monitor progress of EL students, 
providing support to accelerate academic achievement 
through the use of regular data analysis cycles. 

SUBPRIORITY E – EL RECLASSIFICATION RATES 
 

Goal to achieve priority 10% of students will be reclassified after three years of 
enrollment at AJHMS. 

Actions to achieve goal EL students will receive in class instructional support, which 
includes 1-on-1 teacher support, small group work, usage of 
SDAIE and ELD instructional strategies, and additional EL 
instructional practices as outlined in the charter. 

STATE PRIORITY #5: STUDENT ENGAGEMENT 
 

A. School attendance rates 
B. Chronic absenteeism rates 

C. Middle school dropout rates (EC §52052.1(a)(3)) – N/A 
D. High school dropout rates  

E. High school graduation rates 
 

SUBPRIORITY A – SCHOOL ATTENDANCE RATES 
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Goal to achieve priority At least 95% attendance as measured by ADA. 
 

Actions to achieve goal Implementation of community and culture building events 
related to student attendance at school. 

SUBPRIORITY B – STUDENT ABSENTEEISM RATES 
 

Goal to achieve priority No more than 15% of students will have more than 5 
unexcused absences in any school year. 

Actions to achieve goal AJHMS will hold community meetings throughout the 
school year, including an annual orientation during which 
parents learn about the importance of attendance. 

SUBPRIORITY C – MIDDLE SCHOOL DROP OUT RATES 
 

Goal to achieve priority AJHMS will maintain an annual dropout rate of less than 3%. 
Actions to achieve goal AJHMS will implement a daily advising program that helps 

students build a close relationship with a trusted adult, who 
will monitor their academic standing and other factors 
related to middle school persistence, and intervene when 
appropriate. 

STATE PRIORITY #6: SCHOOL CLIMATE 
 

School climate, as measured by all of the following, as applicable: 
(A) Pupil suspension rates. 
(B) Pupil expulsion rates. 

(C) Other local measures, including surveys of pupils, parents, and teachers on the sense of 
safety and school connectedness. 

(D)  
SUBPRIORITY A – PUPIL SUSPENSION RATES 

 
Goal to achieve priority AJHMS will maintain an annual suspension rate of less than 

10% as measured by the State. 
Actions to achieve goal AJHMS will implement clear expectations for student 

conduct and protocols for developing constructive student 
conduct, including problem solving around behaviors that 
are inconsistent with school expectations, and will provide 
ongoing professional development for teachers on existing 
student conduct protocols. 

SUBPRIORITY B – PUPIL EXPULSION RATES 
 

Goal to achieve priority AJHMS will maintain an annual expulsion rate of less than 
2%. 

Actions to achieve goal AJHMS will implement clear expectations for student 
conduct and protocols for developing constructive student 
conduct, including problem solving around behaviors that 
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are inconsistent with school expectations, and will provide 
ongoing professional development for teachers on existing 
student conduct protocols. 
 

SUBPRIORITY C – OTHER MEASURES 
 

Goal to achieve priority At least 75% of responding parents indicate that the school 
environment is safe and supportive on an annual parent 
survey. 

Actions to achieve goal AJHMS will administer an annual survey, and will tabulate 
and share results. 
 

STATE PRIORITY #7— COURSE ACCESS 
 

The extent to which pupils have access to, and are enrolled in, a broad course of study, 
including programs and services developed and provided to unduplicated students (classified 
as EL, FRPM-eligible, or foster youth; E.C. §42238.02) and students with exceptional needs. 

“Broad course of study” includes the following, as applicable:  Grades 1-6: English, 
mathematics, social sciences, science, visual and performing arts, health, physical 

education, and other as prescribed by the governing board. (E.C. §51210)  Grade  -12: 
English, social sciences, foreign language(s), physical education, science, mathematics, 

visual and performing arts, applied arts, and career technical education. (E.C. §51220(a)-(i)) 
 

Goal to achieve priority Provide all students, including all student subgroups, 
unduplicated students, and students with exceptional 
needs, access to a broad course of study. 
 

Actions to achieve goal All academic content areas will be available to all students, 
including all student subgroups, unduplicated students, and 
students with exceptional needs, at all grade levels. 
 
 

STATE PRIORITY #8—OTHER STUDENT OUTCOMES 
 

Pupil outcomes, if available, in the subject areas described above in #7, as applicable. 
 

SUBPRIORITY A – ENGLISH 
 

Goal to achieve priority 50% of all students demonstrate at least one year of growth 
towards grade-level proficiency in the area of language arts 
on NWEA MAP. 

Actions to achieve goal A. Implementation of the CCSS aligned curriculum and 
Alpha core instructional strategies, monitored through 
classroom observation protocol using Alpha’s teacher 
effectiveness tool. 
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B. Each student will spend approximately 120 minutes 
each day using a variety of targeted, differentiated 
computer programs that provide individualized 
instruction. 

C. Implement COST process to address academic issues. 
D. Teachers will closely monitor progress of students 

towards grade-level proficiency through the use of 
regular data analysis cycles. 

SUBPRIORITY B – MATHEMATICS 
 

Goal to achieve priority 50% of all students demonstrate at least one year of growth 
towards grade-level proficiency in the area of math on 
NWEA MAP. 

Actions to achieve goal A. Implementation of the CCSS aligned curriculum and 
Alpha core instructional strategies, monitored through 
classroom observation protocol using Alpha’s teacher 
effectiveness tool. 

B. Each student will spend approximately 120 minutes 
each day using a variety of targeted, differentiated 
computer programs that provide individualized 
instruction. 

C. Implement COST process to address academic issues. 
D. Teachers will closely monitor progress of students 

towards grade-level proficiency through the use of 
regular data analysis cycles. 
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II. MEASURABLE STUDENT OUTCOMES AND OTHER USES OF DATA  

 
The measurable pupil outcomes identified for use by the Charter School. “Pupil Outcomes,” for 
purposes of this part, means the extent to which all pupils of the school demonstrate that they 
have attained the skills, knowledge, and attitudes specified as goals in the school’s educational 
program. Pupil outcomes shall include outcomes that address increases in pupil academic 
achievement both schoolwide and for all groups of pupils served by the charter school, as that 
term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607.  The 
pupil outcomes shall align with the state priorities, as described in subdivision (d) of Section 
52060, that apply for the grade levels served, or the nature of the program operated by the 
charter school.”  California Education Code Section 47605(b)(5)(B) All identified subgroups (EL 
and low income) will meet performance goals stated herein. 
California Education Code Section 47605(b)(5)(B) 
 
The method by which pupil progress in meeting those pupil outcomes is measured. California 
Education Code Section 47605(b)(5)(C) 
 

Measurable Student Outcomes 
 
The school’s outcomes are designed to align with the school’s mission, curriculum, and 
assessments and the California State Standards for the courses offered at Alpha.  Upon 
graduation from the School, students will have demonstrated the following, which indicate 
their ability to be self-motivated, competent, life-long learners. 
 
Academic Achievers who: 

1. produce quality work across the curriculum 
2. are proficient readers 
3. compute and solve advanced math problems 
4. are knowledgeable about educational pathways and career choices 
5. are equipped with the necessary skills to succeed in high school 

 
Effective Communicators who: 

1. demonstrate excellent listening, speaking, writing, and multi-lingual skills 
2. collaborate, work effectively, and manage interpersonal relationships within diverse 

groups 
3. read and respond accurately and analytically to text questions 
4. possess the academic vocabulary, confidence, and etiquette to thrive in the professional 

world 
 
Critical Thinkers who: 

1. know how to access information and integrate knowledge 
2. identify and use resources effectively to gather, communicate, and evaluate information 
3. demonstrate creative, logical, and critical thinking skills enhanced through art, science, 

and technology 



 73 

4. are eager to synthesize and act upon new information 
5. find, select, evaluate, organize, and use information from various sources and disciplines 

of thought, so that they are able to make logical, interdisciplinary connections 
 
Life-long Learners who: 

1. are curious about the world around them, leading them to be inquisitive and self-
motivated 

2. have confidence in adapting to a wide array of professional and cultural settings 
3. are goal-oriented, understand the importance of hard work and continual goal setting 
4. comprehend and use technology as a tool for learning and communication 
5. are willing to take risks and to persevere when they encounter obstacles or failure 

 
Socially Responsible Citizens who: 

1. are aware and understand the relevance of different cultures in society 
2. respect themselves, their classmates, their school, their families and their community at 

all times 
3. understand that actions have consequences, and who demonstrate personal 

responsibility and integrity 
4. value discipline, concentration, and healthy competition 

 
Alpha will use the following clearly articulated measurable student outcomes to determine 
success: 
 

Measurable Outcomes Local Formative Metric Statewide Summative Metric 

Attendance Rate ≥ 96% Daily attendance reporting via 
Student management System 

Calculated ADA rate 

Academic Performance Index 
(API) Score will exceed 800 

Not applicable locally Year 1   API ≥ 800 

Year 2   API ≥ 825 

Year 3+ API ≥ 850 

Meet or exceed AYP targets Bi-monthly interim 
assessments 

AYP Report 

80% of students make at least 
one level of advancement in 
language proficiency, annually 
for ELs 

Formal and informal 
classroom assessments and 
bi-monthly interim 
assessments 

CELDT Individual Student 
Score Reports 

70% of students demonstrate 
mastery of grade-level 

Northwest Evaluation 
Association (NWEA) 

CST Scores meet the targets 
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standards at the “Proficient” 
level or better in all core 
subjects by the time they 
graduate  

assessment administered four 
times per year, pre-post 
diagnostic assessments, 
curriculum embedded 
benchmark assessments 
aligned to standards, informal 
classroom based assessments 

outlined in the chart below 

> 80% of students 
demonstrate at least one year 
of growth towards grade-level 
proficiency on standards in 
the areas of language arts, 
math, science, and social 
studies 

 

Northwest Evaluation 
Association (NWEA) 
assessment administered four 
times per year, pre-post 
diagnostic assessments, 
curriculum embedded 
benchmark assessments 
aligned to standards, informal 
classroom based assessments 

State assessments are not 
currently as precise in 
calculating student gains as 
NWEA but can be used to 
show quintile growth. 

 
 

CST Target Proficiency Levels 

Course of Study School Year % Students Proficient or Above 

Mathematics and Language 
Arts 

2014-2015 

2015-2016 

2016-2017 
 

2017-2018 

2018-2019 

50% 

55% 

60% 

65% 

70% 

Science and Social Studies 2014-2015 

2015-2016 

2016-2017 
 

2017-2018 

2018-2019 

N/A 

45% 

50% 

55% 

60% 
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The CST target proficiency levels above align with Alpha’s API goals. 
 
 
 

Academic Performance Index 
 
Alpha will meet or exceed the school’s annual Academic Performance Index (API) growth target 
in all years of operation. In addition, Alpha will meet or exceed Adequate Yearly Progress (AYP).  
Alpha will incorporate the Content Standards for California Schools in the curriculum. Alpha will 
update to all amended standards and will continue to incorporate them in the curriculum to 
enhance student performance.  
 

III. THE METHOD BY WHICH PUPIL PROGRESS IN MEETING OUTCOMES WILL BE 
MEASURED 

 

 
 
Methods of AssessmentThe method by which pupil progress in meeting those pupil 
outcomes is measured. To the extent practicable, the method for measuring pupil outcomes for 
state priorities shall be consistent with the way information is reported on a school 
accountability report card. California Education Code Section 47605(b)(5)(C) The methods by 
which pupil progress in meeting outcomes shall be aligned with the measurable student 
outcomes.  
 
 
Alpha will use a variety of assessment tools that are appropriate for the grade level, subject 
matter, skills, knowledge, and attitudes being assessed.  These assessments are aligned with 
pupil outcomes, which themselves are aligned with the state priorities. As such, the 
assessments selected provide targeted information about student progress towards meeting 
the above described pupil outcomes. Alpha will use objective means of assessment that are 
frequent and sufficiently detailed to determine whether students are making satisfactory 
progress. 
 
 

Assessments, Annually Assessments, Each Trimester Assessments, Ongoing 

 
• California State 

Standards Exams 
• California English 

Language 

• Progress in 
coursework, including 
tests, quizzes, projects, 
homework, 
participation and 
other formal and 

• Daily Exit Tickets 
• Curriculum embedded 

interim standards-
aligned assessments  

• Assessments via 
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Development Test 
• 7th Grade Test of 

Physical Fitness 
• Cumulative Final and 

Diagnostic Exams 

 

informal assessments 
• Progress toward 

achieving Individual 
Learning Plan (ILP) 
goals 

• Progress toward 
achieving Individual 
Education Plan (IEP) 
goals 

• NWEA MAP 
assessments 

 

Mastery Connect 
• Provider assessments 

including those from 
Achieve3000 and 
Accelerated Reader 

• Benchmark 
Assessments via 
IlluminatED 

• Informal classroom-
based assessments 

• Experiment design 
• Homework 
• Student 

behavior/display of 
competencies of 
character 

• Research projects 
• Revision process 
• Class discussion 
• Essays 
• Lab reports 

 
Use and Reporting of Data 
 
The primary tool to be used for capturing student data is IlluminatED, a database designed 
specifically for school use.  This system has the capability to record results for the tools 
described in the previous section and to aid in the analysis and reporting of data. 
 
Collection 

• Standardized assessment results are all available electronically and are uploaded by the 
Principal or his/her designee. 

• All results from assessments given at school are inputted by faculty members. 
• All information pertaining to student goals is inputted by faculty members or RSP 

teachers. 
 
Analysis 

• Individual students, their families, and faculty members will analyze each student’s 
individual performance as part of their ILP discussions and through regular report cards 

• The school faculty will analyze data from all of the tools listed for individual students as 
well as school-wide, at least 4 times per year. 
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• The Board will review the data, and the faculty’s analysis of it, at least 2 times per year. 
 
Reporting 

• Results from all of the tools listed above are available for each individual student and his 
parents to view at all times via a secure web-based IlluminatEd platform that can be 
accessed from any internet connection or on specially designated computers at the 
school during regular operating hours. 

• Beginning in year two and annually, the school will publish a School Accountability 
Report Card (SARC) that will be posted on the school’s website and made available in 
the main office. 

• On an as-needed basis, the school will publish bulletins reporting general student or 
school performance data. 

 
 
Continuous Improvement 
 
Alpha is committed to using student performance data to refine and improve the educational 
program.  As outlined above, Alpha teachers, leaders, and staff will participate in bi-monthly 
professional development days dedicated to the analysis and interpretation of student data 
every eight weeks.  Too often schools accumulate data but fail to have a plan for analysis and 
action.  These regularly scheduled “data days” will allow for professional development that 
focuses on effective uses of data, data analysis, Individual Learning Plan development, and the 
development of school-wide action plans based on student performance data.  Students, 
families, teachers, and leaders will carefully analyze these and other data to identify the causes 
of academic strengths and weaknesses.  Teachers, through collaboration and consultation with 
one another and with instructional leaders, will modify instruction based on the analysis of 
student data, effectively individualizing instruction for each student.  The school community will 
embrace a culture of data-driven instruction. NWEA MAP assessments provide detailed, 
actionable data about student performance. MAP questions adapt to a student’s responses; as 
they take the test and answer a question correctly, the test presents a more challenging item.  
If a student misses a question, MAP provides a simpler item. In this way, the test narrows in on 
a student’s learning level. MAP provides normative data, based on samples of at least 20,000 
students per grade level. NWEA provides growth targets for students and allows teachers to 
analyze student growth in discrete areas within content areas, providing a powerful tool for 
reteaching and extended learning. 
 
County Visitation/Inspection 
 
Alpha will comply with a County requested visitation process to enable the County to gather 
information needed to validate the school’s performance and compliance with the terms of this 
charter.  Additionally, Alpha agrees to and submits to the right of the County to make random 
visits and inspections or observations in order to carry out its statutorily required oversight in 
accordance with Educational Code Section 47607. 
 
Response to Inquiries 
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Pursuant to Educational Code Section 47604.3 the School shall promptly respond to all 
reasonable inquiries including, but not limited to, inquiries regarding its financial records the 
County Office of Education, County Board of Education, and the State Superintendent of Public 
Instruction. 
 
Public Record 
 
Alpha acknowledges that pursuant to Article XVI section 8.5(e) of the California Constitution, 
sections 2(e), 6, and 8 of Proposition 98, and sections 33126.1(b), 35256(c), and 35258 of the 
Education Code require schools, including Alpha to provide certain information in certain 
formats in certain ways to the general public and specifically to parents of students at Alpha 
and of the County.  Alpha further acknowledges that it has the obligation to provide all of such 
information to the County that is required by these referenced authorities in a timely manner 
so that the County may meet its obligations under those authorities as well.  To the extent that 
there is information that the County has, but that Alpha does not have that Alpha needs in 
order to meet its obligations, the County shall provide the same to Alpha in a reasonably timely 
manner upon request. 
 
 
 
Parent Complaints 
 
Alpha will establish both a Uniform Complaint Policy that addresses complaints alleging 
discrimination or violations of law and a Local Complaint Policy that addresses complaints 
regarding other areas.  Alpha will not, at any time, refer complaints to the County.   
 
The complaint procedures will include clear information with respect to the response timeline 
of the school, whether the school’s response will be in writing, the party identified to respond 
to complaints, the party identified and charged with making final decisions regarding 
complaints, and whether the final decision will be issued in writing.  The procedures will also 
identify an ombudsperson for situations in which the school leader is the subject of the 
complaint.  The complaint procedures will be clearly articulated in the Family Handbook and 
will be available in the school’s office and on its website. 
 
Alpha will designate at least one employee to coordinate its efforts to comply with and carry 
out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and 
Section 504 of the Rehabilitation Act of 1973 (Section 504) including any investigation of any 
complaint filed with Alpha alleging its noncompliance with these laws or alleging any actions 
which would be prohibited by these laws.  Alpha will notify all its students and employees of 
the name, office address, and telephone number of the designated employee or employees. 
 
Alpha will adopt and publish grievance procedures providing for prompt and equitable 
resolution of student and employee complaints alleging any action, which would be prohibited 
by Title IX, or Section 504. 
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Alpha will implement specific and continuing steps to notify applicants for admission and 
employment, students and parents of elementary and secondary school students, employees, 
sources of referral of applicants for admission and employment, and all unions or professional 
organizations holding collective bargaining or professional agreements with the recipient, that 
it does not discriminate on the basis of sex or mental or physical disability in the educational 
program or activity which it operates, and that it is required by Title IX and Section 504 not to 
discriminate in such a manner. 
  



 80 

III.IV. GOVERNANCE STRUCTURE  

 
 
The Governance structure of the school including, but not limited to, the process to be followed 
by the school to ensure parental involvement.  California Education Code Section 47605 (b)(5)(E) 
 
Legal Status 
 
Alpha Public Schools has constituted itself as a California non-profit public benefit corporation 
pursuant to California law that has 501(c)(3) tax exempt status, as Alpha Public Schools, Inc. 
 
Alpha Middle School 2Alpha: Jose Hernandez Middle School will be operated by Alpha Public 
Schools in accordance with Education Code Section 47604(a).  Alpha shall be governed pursuant 
to the corporate bylaws adopted by the Board of Directors of Alpha Public Schools, which shall 
be consistent with the terms of this charter, the Charter Schools Act, and all other applicable 
laws.  Alpha Public Schools’ Articles of Incorporation, approved by-laws, 501(c)3 tax exempt 
letter, and other related documents are included in Appendix M. 
 
Alpha shall operate autonomously from the Santa Clara County Office of Education with the 
exception of supervisory oversight as required by statute.  Pursuant to Education Code Section 
47604(c), the Santa Clara County Office of Education shall not be liable for the debts and 
obligations of The Coalition for Better Public Schools or Alpha, operated as a California non-
profit, public benefit corporation or for claims arising out of the performance of acts, errors or 
omissions by the school, as long as the Santa Clara County Office of Education has complied 
with all oversight responsibilities required by law. 
 
Board of Directors 
 
Alpha Public Schools is governed by a Board of Directors (hereinafter “the Board”).  The Board 
shall be ultimately responsible for the operation and activities of the school.  The Board shall be 
governed in its operations and its actions by the corporate bylaws of the organization that shall 
be consistent with the charter, the Charter Schools Act and all other applicable laws.  The 
primary methods for executing their responsibilities are to create, adopt and monitor a long-
term strategic plan and associated budget, and to employ and evaluate the CEO.   
 
In accordance with the Alpha Public Schools bylaws, the Board consists of at least three 
members and should not exceed eleven members. Each Board member will serve a three-year 
term.  Terms will be staggered to ensure that at any given time no more than one third of the 
members have less than one year of experience on the board. All members of the board will 
participate in annual training, which will cover – at a minimum – conflicts of interest and the 
Brown Act.  In addition, new Board members will be partnered with experienced ones in order 
to further the new Board members’ effectiveness. Board members may not serve more than 
two consecutive terms. 
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Board members’ terms will expire according to the Board of Directors with Term Expiration 
Dates chart, included below. Board members shall have experience in one or more areas critical 
to charter schools success: education, school administration, school finance, corporate 
structure, accounting, legal compliance, leadership or fundraising.  
 

Member Position Term Expiration Date 
Cindy Avitia Vice-President June 15, 2014 
Dick Garrett Treasurer September 15, 2015 
Preston Smith Director September 1, 2015 
Mary Stephens Secretary September 1, 2015 
Tim Ranzetta President June 15, 2014 
 
Summary of Necessary Background Critical to Charter School Success 
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Board and Responsibilities:  
 
The Board will meet on a regular basis. The responsibilities of the Board include but are not 
limited to:  
 

• Uphold the mission of the School  
• Oversee the implementation of the charter  
• Approve and monitor the school budget, fiscal reports, and the School’s fiscal practices  
• Approve contracts and expenses  
• Receive and review the yearly independent financial audit  
• Approve and monitor the school’s facility arrangements and plans  
• Oversee and evaluate the CEO 
• Hire the Principal upon recommendation of the CEO 
• Hire Alpha employees upon recommendation of the CEO 
• Employee action upon recommendation of the CEO 
• Approve Board Policies  

 
The Board will comply with all federal, state and local laws that are applicable to independent 
public charter schools, including but not limited to the Brown Act and the Political Reform Act. 
Alpha Public Schools has adopted a conflicts code, which is included in Appendix N. The 
organization will retain its own legal counsel when necessary, and will purchase and maintain, 
as necessary, general liability, officers and directors’, property, workers’ compensation, and 
unemployment insurance policies. 
  
Alpha Public Schools may initiate and carry out any program or activity, or may otherwise act in 
any manner which is not in conflict with or inconsistent with, or preempted by any law and 
which is not in conflict with the purposes for which charter schools are established. 
  
The Board may execute any powers delegated by law to it and shall discharge any duty imposed 
by law upon it and may delegate to an employee of Alpha Public Schools any of those duties 
with the exception of budget approval or revision, approval of the fiscal audits, and the 
adoption of Board policies. The Board however, retains ultimate responsibility over the 
performance of those powers or duties so delegated. Such delegation will:  
 

• Be in writing,  
• Specify the entity designated;  
• Describe in specific terms the authority of the Board of Directors being delegated, any 

conditions on the delegated authority or its exercise and the beginning and ending dates 
of the delegation; and  

• Require an affirmative vote of a majority of Board members.  
 
The Board of Directors will attend an annual in-service for the purposes of training individual 
board members on their responsibilities with topics to include at a minimum Conflicts of 
Interest and the Brown Act. 
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To the extent allowable by law, the Board of Directors may delegate the implementation of its 
duties to the employees of the organization or other responsible parties. At the current time, 
consistent with best practice, the Alpha Public Schools Board of Directors oversees operations 
but delegates day-to-day authority to the Chief Executive Officer, who is responsible for the 
day-to-day operations but may delegate certain responsibilities to other staff, including the 
Principal at the School. The Principal may delegate his or her responsibilities further to other 
school site staff such as the Assistant Principal, office manager, and/or teachers.  
 
The Principal is the senior authority at the school site but the final management authority 
resides with the Chief Executive Officer and the ultimate overall organizational authority resides 
in the Board of Directors, as indicated above. This is separate from the oversight responsibilities 
of the charter authorizer under the Charter Schools Act. 
 
Principal  
 
The Principal will work full-time within the school and will communicate with and report 
directly to the Chief Executive Officer.  The Principal is the instructional leader and key person 
at the School responsible for supervising the teachers and non-instructional staff at the school. 
The Principal is responsible for guiding the School student achievement outcomes as outlined in 
the Educational Program.  
 
The responsibilities of the Principal or his/her designee may include, but are not limited to, the 
following:  
 

• Attend County Administrative meetings as necessary and stay in direct contact with the 
County regarding changes, progress, etc.  

• Assist CEO in developing Board meeting agendas in conjunction with the Board 
president in compliance with the Brown Act.  

• Supervise all employees of the School.  
• Provide timely performance evaluations of all School employees.  
• Provide comments and recommendations regarding policies presented by others to the 

Board.  
• Communicate with School legal counsel and any outside consultants.  
• Stay abreast of school laws and regulations.  
• Participate in the dispute resolution procedure and the complaint procedure when 

necessary.  
• Establish and execute enrollment procedures.  
• Develop and administer the budget in accordance with generally accepted accounting 

principles.  
• Provide assistance and coordination to the faculty in the development of curriculum.  
• Oversee parent/student/teacher relations.  
• Attend IEP meetings when necessary.  
• Supervise student disciplinary matters.  
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• Coordinate the administration of Standardized Testing.  
• Plan and coordinate student orientation.  
• Attend Charter Board meetings and attend as necessary any County Office of Education 

meetings as the charter representative.  
• Establish procedures designed to carry out Charter Board policies.  

 
Board Committees  
 
The Board will appoint one or more committees, comprised of faculty, parents, community 
members or other members of the public with varying areas of expertise. The purpose of a 
committee is to provide advice, expertise and resources as necessary related to charter schools, 
finances, facilities, and other areas relevant to the success of the school. The Board of Directors 
will select the committees. 
 
Parent Participation  
 
As the school is being established to serve the needs of the students, it is imperative that 
families be actively involved. Alpha will work with families to form a Parent Council which will 
be established to facilitate communication between all members of the organization and to 
bring needed human resources to help meet the goals and objectives of the school. This group 
will be facilitated by People Acting in Community Together (PACT) and will meet monthly.  The 
school principal and his or her designee will actively participate in Alpha’s Parent Council.  The 
Principal of the school will meet every other month with the Chairperson of the Parent Council, 
who will bring parent community questions, concerns, and ideas to the school administration. 
In this way, parents will have direct and regular communication with the school’s leadership.  
Alpha parents will develop their organization based on the needs of their community.   
 
Procedurally, the school will initially form two groups-the Parent Council and the English 
Learner Advisory Council (“ELAC”), consistent with the statutory requirements for each group 
with respect to composition. Should the ELAC agree, the group will delegate its responsibilities, 
pursuant to law, to the SSC for up to two years, at which point the Parent Council will function 
as the ELAC. The Parent Council will also assist with the development and annual review of the 
school’s Local Control Accountability plan, as required by law. 
 
 
Families will be encouraged to become actively involved in the school and their child’s 
education. Several opportunities for parent involvement exist and include: 
  

• Parents participate in the review, modification, and implementation of students’ ILPs.  
• Parents are encouraged to attend the several Parent Education Nights held each year. 

Evenings are planned by the parent organization in conjunction with the school 
administration. Meetings address such topics as high school and college preparation, 
school finances, and organizational planning. 
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• Parents can assist in a variety of on-site and at-home, short-term and ongoing, daytime 
and evening projects that help improve the school.  These activities will be organized 
and communicated by the Parent Council. 

• Parents are invited to all school social functions. 
• Parents are asked to complete a parent satisfaction survey each year. 
• Alpha Board meetings are open to the public, and parents are encouraged to attend. 
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IV.V. HUMAN RESOURCES  

 
 
The qualifications to be met by individuals to be employed by the school.  California Education 
Code Section 47605(b)(5)(E). 
 
Qualifications of School Employees 
 
Alpha will recruit and employ professional, effective, and qualified personnel for all 
administrative, instructional, and non-instructional support positions. All employees will 
demonstrate a belief in the mission, program design, instructional philosophy, and curriculum 
documented in this charter.  All employees of the school will be employees of Alpha Public 
Schools. 
 
In accordance with Education Code 47605(d)(1), Alpha shall be nonsectarian in its employment 
practices and all other operations. Alpha shall not discriminate against any individual (employee 
or pupil) on the basis of the characteristics listed in Education Code Section 220 (actual or 
perceived disability, gender, gender expression, gender identity, nationality, race or ethnicity, 
religion, sexual orientation, or any other characteristic that is contained in the definition of hate 
crimes set forth in Section 422.55 of the Penal Code or association with an individual who has 
any of the aforementioned characteristics). All employees are expected to possess the personal 
characteristics, skills, knowledge and experience required by their job description as 
determined by the school. All employees must comply with the employee processing policies 
and procedures (to include, but not limited to, fingerprints, criminal records, proof of identity, 
right to work in the United States, and TB screening). 
 
Specific Qualifications for All Staff 
 
The Board of Directors shall define specific employee minimum qualifications that shall include, 
but not be limited to, the following: 
 

• Commitment of time, energy, and effort in developing Alpha’s program 
• Belief in the basic philosophy of emphasizing the core curriculum 
• Commitment to working with parents as educational partners 
• Strong written and verbal communication skills 
• Knowledge of the developmental needs of students 
• Awareness of the social, emotional and academic needs of the students 
• Ability to plan cooperatively with other staff 
• Willingness to continue education through additional courses and training, workshops, 

seminars and staff development 
• Active participation in faculty meetings 
• Focus on working closely with the school faculty by providing any information regarding 

a student's behavior change, attitude and/or classroom performance 
• Take a leadership role in some aspect of Alpha’s development 
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Administrators 
 
The Principal at Alpha shall possess leadership abilities and a comprehensive educational vision 
that is consistent with the school’s mission and educational program. In addition, the Principal 
shall possess skills in hiring and supervising excellent teachers, and, where possible, business 
experience. 
  
Alpha administrators should have demonstrated at least three years of successful teaching or 
school leadership experience. Alpha administrators will demonstrate proficiency on the 
California/Interstate School Leader Licensure Consortium’s six Professional Standards for 
Educational Leaders. Alpha will give preference to administrative candidates who hold a valid 
California Administrative Services Credential or those who have met the California standard for 
passage of the School Leaders Licensure Assessment. 
 
Principal 
 
The Principal will be the instructional leader at the School and will be responsible for helping 
the School and students achieve the outcomes outlined in this charter petition.  The Principal 
will have the following qualifications: 
  
Required knowledge, skills, and abilities: 

• Superb communication and community-building skills 
• Deep knowledge of curriculum development and secondary program design 
• A record of success in developing teachers 
• Entrepreneurial passion 

 
Office Manager 
 
The School’s Office Manager will be responsible for overall front office activities, will report to 
the Principal, and will work with students, parents, and outside parties.  The Office Manager 
will have the following qualifications: 
  
Required knowledge, skills, and abilities: 

• Strong organizational, time management, and multi-tasking skills 
• Strong interpersonal and communication skills 
• Expedience in office management capacity 
• Ability to work independently as well as with a team 
• Fluency in Spanish is highly desirable 

 
Teachers 
 
Instructional employees will hold appropriate California teaching certificates or permits issued 
by the Commission on Teacher Credentialing. Alpha will comply with Section 47605(l), which 
states: 
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“Teachers in charter schools shall be required to hold a Commission on Teacher Credentialing 
certificate, permit, or other document equivalent to that which a teacher in other public schools 
would be required to hold. It is the intent of the Legislature that charter schools be given 
flexibility with regard to non-core, non-college preparatory courses.” 
 
Alpha will retain or employ teaching staff who hold appropriate California teaching certificates, 
permits, or other documents issued by the Commission on Teacher Credentialing.  Additionally, 
core teachers, as defined by the No Child Left Behind Act (“NCLB”), shall meet the applicable 
definitions of “highly qualified.” 
 
In addition to the specific qualifications expected of all Alpha staff members, the following 
qualifications are expected of all teachers: 
 

• Strong instructional leadership 
• Responsible for students and their academic success 
• Familiarity with or willingness to be trained in Alpha’s curriculum, instructional 

methodology, and procedural compliance 
• Demonstrable effectiveness in teaching, mentoring, and writing 
• Commitment to the philosophy of Alpha and its mission 
• Recognizing the family as a vital partner in the learning process 
• Working flexible schedules in order to accommodate the varying needs and schedules of 

enrolled students, parents and community 
• Deep commitment to student achievement 

 
Responsibilities 

• Implement curricula and activities to meet academic standards. 
• Design and implement assessments that measure progress towards academic standards. 
• Use assessment data to refine curriculum and inform instructional practices. 
• Participate in collaborative curriculum development, grade-level activities, and school-

wide functions. 
• Provide consistent rewards and/or consequences for student behavior. 
• Be accountable for students’ mastery of academic standards. 
• Communicate effectively with students, families, and colleagues. 
• Participate in an annual three-week staff orientation and training.   

 
See Appendix O for Teacher Performance Documents, including the Alpha Public Schools 
Evaluation Rubric. 
 
Learning Coaches 
As part of Alpha’s unique blended model, learning coaches serve an integral role in ensuring 
students perform exceptionally well at Alpha.  Alpha learning coaches have high expectations 
for all students and work with them individually and in small groups, coaching students on all 
computer programs and performing targeted individual interventions during school day and 
during the afterschool program.  Learning coaches are very comfortable with technology, skilled 
at tracking student progress, and value communication with classroom teachers, collaborating 
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effectively as part of a team.  Learning coaches have the option to participate in the Alpha 
Residency Program, whereby individuals who wish to become teachers will have the benefit of 
spending significant time with students in an interventionist role, receiving meaningful 
professional development, and being paired with a mentor teacher, while independently 
pursuing a teaching credential.   
 
Alpha may also employ or retain non-certificated instructional support staff in any case where a 
prospective staff member has an appropriate mix of subject matter expertise, professional 
experience, and the demonstrated capacity to work successfully in an instructional support 
capacity. Instructional support staff will not serve as the teacher of record for individual pupils 
and may not assign grades or approve student work assignments without the approval of the 
teacher of record, except in non-core, non-college preparatory courses and activities. All non-
instructional staff will possess experience and expertise appropriate for their position as 
determined by the Principal and Board of Directors. 
 
Non‐Core, Non‐College Preparatory Staff 
 
Alpha may also employ non-core, non-college prep staff.  All non-instructional staff will possess  
experience and expertise appropriate for their position as determined by the Principal and 
Board of Directors.  All non-core, non-college staff must meet the base level expectations listed 
below: 
 

• High school degree or GED equivalent 
• Ability to work independently as well as with a team 
• Commitment to the philosophy of Alpha and its mission 
• Willingness to work flexible schedules in order to accommodate the varying needs of 

students,  
• parents, and community 
• Experience working with students is highly desirable 

 
Services Provided Via Contractors  
 
Alpha will receive service from employees of organizations with which Alpha contracts. 
Additionally, Alpha will receive financial, human resource, technology, leadership, facilities and 
professional development services from Alpha Public Schools. Alpha will ensure that the 
qualifications of the employees of contractors and Alpha Public Schools are consistent with the 
expectations for Alpha’s employees. 
 
Professional Development  
 
Each faculty and staff member will have a Personalized Growth Plan (“PGP”).  The plan will be 
developed by the employee with the input and approval of the Principal and using a template 
that will be finalized through a collaborative process that includes the school’s principal and 
teachers.  The plan will ask the employee to identify a set of professional development goals 
from seven different areas that have been identified as the strands most pertinent to the 
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success of an Alpha educator.  They will include content, curriculum, instruction, assessment, 
mentoring, leadership, and knowing and understanding learners.  The plan will identify the 
teacher’s present level of performance in each strand using a standard rubric.  The plan will 
indicate the teacher’s annual goals for growth in one or more strand, how the goals will be 
measured and what will define success.  Additionally, a strategy for achieving the goals will be 
designed, and subsequently supported by the school and its professional development activities 
throughout the year. 
 
Compensation and Benefits  
 
The manner by which staff members of the charter schools will be covered by the State 
Teachers’ Retirement System, the Public Employees’ Retirement System or federal social 
security. California Education Code Section 47605(b)(5)(K). 
 
The financial compensation for school employees will include a base salary that is competitive 
with like jobs in other local public secondary schools and the opportunity to earn an annual 
achievement bonus. The achievement bonus will be awarded based upon the employee 
successfully achieving goals and objectives identified by the Board. 
  
The Principal will oversee the arrangements for retirement coverage for all employees at Alpha.  
All employees at Alpha will participate in the federal Social Security System. The Alpha Public 
Schools Board of Directors will have the option to participate in the State Teachers Retirement 
System (STRS) or Public Employees Retirement System (PERS) or to implement any other 
retirement plan at its disposal.  If Alpha Public Schools chooses to participate in STRS/PERS 
program, it will work directly with the Santa Clara County Office of Education and STRS/PERS to 
provide the appropriate payroll information. 
 
Alpha Public Schools will provide mandatory benefits such as workers’ compensation, 
unemployment insurance, Medicare and social security. Alpha Public Schools will provide 
health, dental, and vision insurance to each qualifying employee at Alpha. 
 
Employee Representation  
 
A declaration whether or not the charter school shall be deemed the exclusive public school 
employer of the employees of the charter school for the purposes of the Educational 
Employment Relations Act. California Education Code Section 47605(b)(5)(O).  
 
For the purposes of the Educational Employment Relations Act (“EERA”), Alpha Public Schools 
as the California non-profit public benefit corporation operating Alpha is deemed the exclusive 
public school employer of the school’s employees. Thus, the collective bargaining contracts of 
local school districts shall not be controlling. Alpha Public Schools recognizes the employees’ 
rights under the EERA provisions to organize for collective bargaining. 
  
Persons employed by the school are not considered employees of the Santa Clara County Office 
of Education for any purposes whatsoever. 
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Rights of County Office Employees 
  
A description of the rights of any employee of the county office upon leaving the employment of 
the county office to work in a charter school, and of any rights of return to the county office 
after employment at a charter school. California Education Code Section 47605(b)(5)(M). 
  
All employees at Alpha shall be considered the exclusive employees of Alpha Public Schools and 
not those of any school district or the Santa Clara County Office of Education unless otherwise 
mutually agreed in writing. No county office employee shall be required to work at Alpha. 
Employees of the County who resign from employment to work at Alpha Public Schools and 
who later wish to return to the County shall be treated the same as any other former County 
employee seeking reemployment in accordance with County policy, applicable law, and 
applicable bargaining agreements. 
Alpha Public Schools shall not have any authority to confer any rights to return on County 
employees. Sick or vacation leave or years of service credit at the Santa Clara County Office of 
Education or any county office of education shall not be transferred to Alpha.  
 
A former employee of any county office of education shall have the following rights:  
 

• Any rights upon leaving the employment of a local education agency to work in the 
charter school that the local education agency may specify.  

• Any rights of return to employment in a local education agency after employment in the 
charter school as the local education agency may specify.  

• Any other applicable rights upon leaving employment to work in the charter school that 
are outlined in law.  

 
Health and Safety  
 
The procedures that the school will follow to ensure the health and safety of pupils and staff. 
These procedures shall include the requirement that each employee of the school furnish the 
school with a criminal record summary as described in Section 44237.  California Education Code 
Section 47605(b)(5)(F). 
 
A healthy and safe environment is imperative to productive teaching and learning. Alpha will 
adopt and implement a comprehensive set of health, safety, and risk management policies. 
These policies will be developed in consultation with Alpha’s insurance carriers. These policies 
will be reviewed and updated as required in response to any change in conditions or operations 
that may affect the health and safety of students and staff. The policies will be incorporated as 
appropriate into the Family and the Employee handbooks. The Board has adopted a set of 
Health and Safety Policies. The policies are contained in Appendix P. The policies will be tailored 
to the unique facility needs and submitted to the County no later than 90 days prior to 
operation.   
 
The following summarizes the health and safety policies of Alpha:  
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Procedures for Background Checks 
  
Employees and contractors at Alpha will be required to submit to a criminal background check 
and furnish a criminal record summary as required by Ed. Code 44237 and 45125.1. New 
employees must submit two sets of fingerprints to the California Department of Justice for the 
purpose of obtaining a criminal record summary. The Principal of the school shall monitor 
compliance with this policy and report to the Board of Directors on a quarterly basis. The Board 
President shall monitor the fingerprinting and background clearance of the Principal. 
Volunteers who will volunteer outside of the direct supervision of a credentialed employee 
shall be fingerprinted and receive background clearance prior to volunteering without the 
direct supervision of a credentialed employee.  
 
 
Role of Staff as Mandated Child Abuse Reporters  
 
All classified and certificated staff will be mandated child abuse reporters and will follow all 
applicable training and reporting laws.4 
  
TB Testing  
 
Alpha will follow the requirement of Education Code Section 49406 in requiring tuberculosis 
testing of all employees.  
 
Immunizations  
 
Alpha will adhere to all law related to legally required immunizations for entering students 
pursuant to Health and Safety Code Section 120325-120375, and Title 17, California Code of 
Regulations Section 6000-6075.  
 
CPR /First Aid Training  
 
Alpha will provide CPR and First Aid training to all employees, annually.  
 
Medication in School  
 
Alpha will adhere to Education Code Section 49423 regarding administration of medication in 
school.  
 

                                                           
4 The school will comply with Education Code Section 44691; specifically, the school will train all 
applicable staff using an online training module to be provided by the State Department of 
Social Services, or an alternate source, and will comply with other provisions outlined in this 
section. All applicable policies and procedures will be updated to reflect this recent change. 
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Epinephrine Auto-Injectors 
 
Alpha will maintain emergency epinephrine auto-injectors for school nurses and/or trained 
personnel to provide emergency medical aid to persons suffering from an anaphylactic 
reaction, or another reaction warranting use of an epinephrine auto-injector, pursuant to 
Education Code Section 49414.5 
 
Vision/Hearing/Scoliosis  
 
Alpha shall adhere to Education Code Section 49450 et. seq. as applicable to the grade levels 
served by the School. 
 
Diabetes 
 
Alpha will provide an information sheet regarding type 2 diabetes to the parent or guardian of 
incoming 7th grade students, pursuant to Education Code Section 49452.7.  The information 
sheet shall include, but shall not be limited to, all of the following: 
 

1. A description of type 2 diabetes. 
 

2. A description of the risk factors and warning signs associated with type 2 diabetes. 
 

3. A recommendation that students displaying or possibly suffering from risk factors or 
warning signs associated with type 2 diabetes should be screened for type 2 diabetes. 

 
4. A description of treatments and prevention of methods of type 2 diabetes. 

 
5. A description of the different types of diabetes screening tests available. 

  
Emergency Preparedness  
 
Alpha shall adhere to an Emergency Preparedness Plan drafted specifically to the needs of the 
school site in conjunction with law enforcement and the Fire Marshall, as appropriate. This plan 
shall include but not be limited to the following responses: fire, flood, earthquake, terrorist 
threats, and hostage situations. If assuming a facility used prior as a school site, any existing 
emergency preparedness plan for the school site shall be used as a starting basis for updating 
Alpha’s plan. 
  
Blood Borne Pathogens 
  
Alpha shall meet state and federal standards for dealing with blood borne pathogens and other 
potentially infectious materials in the work place. The Alpha Public Schools Board has 
established a written infectious control plan designed to protect employees and students from 

                                                           
5 Health and Safety Policies and Procedures will be updated to reflect this recent change. 
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possible infection due to contact with blood borne viruses, including human immunodeficiency 
virus (“HIV”) and hepatitis B virus (“HBV”).  
 
Whenever exposed to blood or other bodily fluids through injury or accident, staff and students 
shall follow the latest medical protocol for disinfecting procedures.  
 
Facility Safety  
 
Alpha shall comply with Education Code Section 47610 by utilizing facilities that are compliant 
with the California Building Standards Code. The School agrees to maintain visitor policies, test 
sprinkler systems, fire extinguishers, and fire alarms annually at its facilities to ensure that they 
are maintained in an operable condition at all times. The School shall conduct fire drills at in 
accordance with Title 5 California Code of Regulations Section 550. 
  
Drug Free/Smoke Free Environment  
Alpha shall maintain a drug and alcohol and smoke free environment.  
 
Integrated Complaint and Investigation Procedure  
 
The Board of Directors has adopted a comprehensive complaint and investigation procedure to 
centralize all complaints and concerns coming into Alpha. These procedures can be found in 
Appendix M1. 
 
Comprehensive Sexual Harassment Policies and Procedures  
 
Alpha is committed to providing a school that is free from sexual harassment, as well as any 
harassment based upon such factors as race, religion, creed, color, national origin, ancestry, 
age, medical condition, marital status, sexual orientation, or disability. Alpha Public Schools has 
adopted a comprehensive policy to prevent and immediately remediate any concerns about 
sexual discrimination or harassment at the School (including employee to employee, employee 
to student, and student to employee misconduct). Misconduct of this nature is very serious and 
will be addressed in accordance with the Charter School policy included in the Employee 
Handbook, which can be found in  .  
 
Procedures 
  
Alpha Public Schools on behalf of Alpha adopted procedures to implement the policy 
statements listed above.  
 
Dispute Resolution  
 
The procedures to be followed by the charter school and the entity granting the charter to 
resolve disputes relating to provisions of the charter.  California Education Code Section 
47605(b)(5)(N)  
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Intent  
 
The intent of this dispute resolution process is to (1) resolve disputes within the school 
pursuant to the school’s policies, (2) minimize the oversight burden on the County, (3) ensure a 
fair and timely resolution to disputes, and (4) frame a charter oversight and renewal process 
and timeline so as to avoid disputes regarding oversight and renewal matters. Alpha 
understands that agreement to a dispute resolution process must be bilateral and that Alpha 
cannot unilaterally bind the County to a specific procedure. As such, the following represents 
Alpha’s proposed process for resolving disputes between the County and Alpha. Alpha agrees 
that this process may be revised as agreed upon by the County and Charter School in a mutually 
agreed upon MOU.  
 
Public Comments  
 
The staff and Board and Santa Clara County Office of Education agree to attempt to resolve all 
disputes regarding this charter pursuant to the terms of this section. Both shall refrain from 
public commentary regarding any disputes until the matter has progressed through the dispute 
resolution process.  
 
Disputes Arising from within Alpha 
 
Disputes arising from within Alpha, including all disputes among and between students, staff, 
parents, volunteers, advisors, partner organizations, and governing board members of the 
school, shall be resolved pursuant to policies and processes developed by the School. The Santa 
Clara County Office of Education shall not intervene in any such internal disputes without the 
consent of the Board of Directors and shall refer any complaints or reports regarding such 
disputes to the Board of Directors or the Principal for resolution in keeping with Alpha’s 
policies. The County agrees not to intervene or become involved in the dispute unless the 
dispute has given the County reasonable cause to believe that a violation of the material 
provisions of the charter or related laws or agreements has occurred, or unless the Board of 
Directors has requested the County to intervene in the dispute.  
 
Disputes between Alpha and the Santa Clara County Office of Education  
 
Alpha and the County will always attempt to resolve any disputes between them amicably and 
reasonably without resorting to formal procedures. 
 

• Actions That Could Lead to Revocation: Charter School Due Process – In the event that 
the County determines that Alpha has engaged in an act that could lead to revocation of 
the charter, the County and Alpha shall have a face to face meeting within 10 days of 
the Superintendent’s and/or designee’s determination that a violation has occurred. 
Present in the face-to-face meeting shall be at least the Superintendent of the County or 
designee and Alpha’s Principal. If after such meeting, the County Board determines that 
a violation has occurred which requires a cure, the County Board may act to send a 
formal written notification to Alpha outlining the alleged violation and demanding the 
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violation be cured in accordance with Education Code Section 47607 and its 
implementing regulations. Alpha shall have a reasonable amount of time after the date 
such formal written notice was sent to cure the violation. If the violation cannot be 
cured within the time period specified by the County, the parties may agree to another 
predetermined time to commence to cure and diligently prosecute the cure to 
completion. Thereafter, if necessary, revocation of the charter may be commenced by 
the County Board of Education in accordance with Education Code Section 47607 and its 
implementing regulations. 

 
• Disputes not Leading to Revocation: Dispute Resolution – In the event that Alpha and 

the Santa Clara County Office of Education have disputes regarding the terms of this 
charter or any other issue regarding Alpha and the County’s relationship, both parties 
agree to follow the process outlined below.  

 
a. In the event of a dispute between Alpha and the County Office, the staff and 

Board of Directors of Alpha and the County administration agree to first frame 
the issue in written format and refer the issue to the Superintendent of the 
County Office and the Principal of Alpha. The party initiating the dispute 
resolution process shall prepare and send to the other party a notice of dispute 
that shall include the following information: (1) the name, addresses and phone 
numbers of designated representatives of the party; (2) a statement of the facts 
of the dispute, including information regarding the parties attempts to resolve 
the dispute; (3) the specific sections of the charter, memorandum of 
understanding, law etc. that are in dispute; and (4) the specific resolution sought 
by the party. Within ten days from receipt of the notice of dispute the 
representatives from Alpha shall meet with representatives from the County in 
an informal setting to try to resolve the dispute.  

 
b. If the informal meeting fails to resolve the dispute the party initiating the dispute 

resolution process shall notify the other party (the responding party) in writing 
that it intends to proceed to mediation of the dispute and shall request the State 
Mediation and Conciliation Service to appoint a mediator within seven days to 
assist the parties in resolving the dispute. The initiating party shall request 
appointment of a mediator who is available to meet as soon as possible but not 
later than 45 days after receipt of the request for appointment. If the State 
Mediation and Conciliations Service is not available the parties shall mutually 
agree upon a mediator. The party initiating the dispute shall forward a copy of 
the notice of the dispute to the appointed mediator. The responding party shall 
file a written response with the mediator and serve a copy on the initiating party 
within seven days of the first scheduled mediation. The mediation procedure 
shall be entirely informal in nature; however, copies of exhibits upon which 
either party bases its case shall be shared with the other party at least five (5) 
business days before the mediation. The relevant facts should be elicited in a 
narrative fashion to the extent possible, rather than through examination and 
cross-examination of witnesses. The rules of evidence will not apply and no 
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record of the proceedings will be made. If an agreement is reached, the 
agreement shall be reduced to writing and shall be signed by the County and 
Alpha. If the County and Alpha fail to meet within the specified time line, have 
not reached an agreement within 15 days from the first meeting held by the 
mediator, or if the mediator declares the parties at impasse, either party may 
terminate mediation and may pursue its dispute as otherwise allowed by law.  

 
c. All costs of the mediation, including but not limited to, the mediators’ fees, per 

diem, travel, and subsistence expenses, and the costs, if any, of the location for 
mediation, shall be borne equally by the County and Alpha.  

 
d. All timelines and procedures for mediation as described herein may be revised 

by mutual agreement.  
 

This dispute resolution procedure shall not apply to any request for equitable or injunctive 
relief prior to the mediation to preserve the status quo pending the completion of that process. 
Except for such an action to obtain equitable or injunctive relief, neither party may commence 
a civil action with respect to the matters submitted to dispute resolution until that process is 
complete. 
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V.VI. STUDENT ADMISSIONS, ATTENDANCE, AND SUSPENSION / EXPULSION POLICIES  

Governing Law - Admission Requirements, if applicable—California Education Code Section 
47605(b)(5)(H)  
 
Overview 
 
The Board of Directors shall determine all policies, processes, and procedures governing 
application, admission, and enrollment at Alpha. All students attending Alpha must follow the 
application, admission, and enrollment policies of the school.  The application packet for 
admission to Alpha shall include information that allows students and parents to be informed 
about the school’s operation as a charter school, its educational programs, the academic and 
behavioral expectations of students, and the rights and responsibilities of students and parents 
who wish to become part of the School. The application packet shall include: 
 

• An enrollment guide outlining the enrollment process at Alpha  
• Registration form which requests basic information about the prospective student  
• Alpha Family Handbook  

 
The Board shall have the sole authority to determine the size and grade-level breakdown of the 
student body at Alpha. The determination of school capacity shall be based on, among other 
things, the school’s academic program, the school’s fiscal viability, the educational needs of 
currently enrolled students, the capacity of the school site, and the level of interest shown by 
students who want to attend the school. 
 
By October 1 of each year, Alpha will notify the County in writing of the application deadline 
and proposed lottery date.  Alpha will ensure that all application materials will reference these 
dates as well as provide complete information regarding application procedures, key dates, and 
admissions preferences and requirements consistent with approved charter. 
 
Admission Criteria 
 
Alpha shall be open to all students at the appropriate grade levels who wish to attend within 
the minimum and maximum age requirements specified in applicable law. Alpha shall be open 
to all students without regard for the place of residence of students or parents within California 
except as provided in Education Code Section 47605(d)(2). If oversubscribed by the application 
deadline, admission to Alpha, except for existing students, shall be determined by a public 
random drawing in accordance with the preferences given in the next section. 
 
The only enrollment requirement is that students wishing to attend Alpha must follow the 
school’s admission procedures with respect to completing registration forms by the announced 
deadlines. Application deadlines, which will normally be in the winter for admission the 
following September, shall be coordinated with local public schools to give students and their 
parents opportunity to consider the full range of educational opportunities available to them. 
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There shall be no admission testing or other evaluation required of any applicant. Alpha shall 
not charge an application fee nor shall it charge tuition [California Education Code Section 
47605(d)(1)].  Alpha will neither solicit nor require parent contributions to help fund Alpha’s 
educational programs nor shall it require any monetary contribution as a condition for 
application, admission, enrollment, or participation in any of the school’s required educational 
activities. 
 
Alpha shall be nonsectarian in its admission and enrollment policies and shall not discriminate 
against any student on the basis of the characteristics listed in Education Code Section 220 
(actual or perceived disability, gender, gender expression, gender identity, nationality, race or 
ethnicity, religion, sexual orientation, or any other characteristic that is contained in the 
definition of hate crimes set forth in Section 422.55 of the Penal Code or association with an 
individual who has any of the aforementioned characteristics). [Education Code Section 
47605(d)(1)]. 
 
Public Random Drawing and Preferences 
 
Alpha will annually establish an enrollment window and a deadline by which applications must 
be submitted.  If the number of students who apply to attend Alpha within each grade level by 
the application deadline exceeds the school’s capacity, attendance, except for existing students 
shall be determined by a public random drawing for each grade level conducted in advance of 
the start of summer school. During any period of Public Charter School‘s Grant Program 
("PCSGP") funding, the public random drawing shall be handled as a single weighted 
drawing.  In accordance with Education Code Section 47605(d)(2), preference in the public 
random drawing shall be provided in the following order of descending priority: 
  

1. Siblings of currently enrolled students (During any PCSGP funding, siblings will be 
considered an "exception" to the single weighted drawing.) 

2. Students residing within the boundaries of the District 
3. All other students who wish to attend the School 

 
At the conclusion of the public random drawing, all students who were not granted admission 
due to capacity shall be given the option to put their name on a wait-list according to their draw 
in the public random drawing. This wait-list will allow students the option of enrollment in the 
case of an opening during the current school year. In no circumstance will a wait-list carry over 
to the following school year. The order of admission of students at any time during the year 
shall be based solely on the order of applicants on the admission wait-list.  Applications 
received after the application deadline will be added to the wait-list in the order received.  
 
Alpha and the County mutually agree that the preferences in the public random drawing as 
listed above are consistent with Education Code Section 47605(d)(2) and applicable federal law 
and non-regulatory guidance; however, should the preferences require modification in order to 
meet requirements of the PCSGP, such modifications may be made at the Charter School’s 
discretion without any need to materially revise the charter as long as such modifications are 
consistent with the law and written notice is provided by the Charter School to the County. 
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Conditions of Enrollment 
 
Conditions for enrollment at Alpha are communicated in writing to parents throughout the 
application and enrollment process.  The enrollment information guide, registration form, and 
FAQ are included in Appendix R. 
 
Non‐Discrimination 
 
The means by which the school will achieve a racial and ethnic balance among its pupils that is 
reflective of the general population residing within the territorial jurisdiction of the school 
district to which the charter petition is submitted.  - California Education Code Section 
47605(b)(5)(G) 
 
Alpha will make attempts to recruit a student population that will be reflective of the school 
age population of ARUSD. Alpha will engage in a variety of means and strategies to try to 
achieve a racially and ethnically diverse student population. These strategies will include: 
 

• Enrollment timeline and process that allow for a broad-based recruiting and application 
process 

• Outreach efforts via elementary schools, neighborhood groups, community 
organizations, churches, and local businesses (See Outreach Plan in Appendix R) 

• Each year the School shall review its racial and ethnic balance and these policies to 
determine which policies and practices are the most effective in achieving a diverse 
student population 

 
Public School Attendance Alternatives 
 
Governing Law:  The public school attendance alternatives for pupils residing within the school 
district who choose not to attend charter schools. —California Education Code Section 
47605(b)(5)(L) 
  
No student shall be required to attend Alpha. Students who opt not to attend Alpha may attend 
school district of residence schools or pursue an inter-district transfer in accordance with 
existing enrollment and transfer policies of their district or county of residence. Parents or 
guardians of each pupil enrolled in Alpha shall be informed that the pupil(s) has no right to 
admission in a particular school of any local education agency (or program of any local 
education agency) as a consequence of enrollment in Alpha, except to the extent that such a 
right is extended by the local education agency. 
 
Suspension/Expulsion Procedures 
 
Governing Law:  The procedures by which pupils can be suspended or expelled—California 
Education Code Section 47605 (b)(5)(J) 
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Alpha will have a comprehensive set of suspension and expulsion policies, which are attached in 
Appendix S.  Additionally, the school will have a schoolwide discipline system, called the STAR 
System. See a sample STAR System Guide in Appendix T. The discipline system and policies will 
be printed and distributed as part of Alpha’s Family Handbook and will clearly describe the 
school’s expectations regarding attendance, mutual respect, substance abuse, violence, safety, 
and work habits.6 Each student and his or her parent or guardian will be required to verify that 
they have reviewed and understand the policies prior to enrollment. These policies will provide 
all students with an opportunity for due process and will conform to applicable federal and 
state law regarding students with exceptional needs.   
 
In the case of students with an IEP, or a student who receives 504 accommodations, Alpha will 
ensure that it makes the necessary adjustments to comply with the mandates of State and 
federal laws, including the IDEA and Section 504 of the Rehabilitation Plan of 1973, regarding 
the discipline of students with disabilities. Prior to recommending expulsion for a Section 504 
student or a student with an IEP, Alpha’s Principal will convene a manifestation hearing, which 
will include the IEP team, to determine 1) if the conduct in question was caused by, or had a 
direct and substantial relationship to the child’s disability; or 2) if the conduct in question was 
the direct result of the LEA’s failure to implement the 504 plan or IEP. If it is determined that 
the student’s misconduct was not caused by or had direct and substantial relationship to the 
child’s disability or the conduct in question was not a direct result of the LEA’s failure to 
implement the 504 plan or IEP, the student may be expelled. 
  

                                                           
6 Given the recent change to Education Code prohibiting the expulsion of students on the basis 
of disruption or willful defiance,  the school is in the process of amending its expulsion policies 
to ensure compliance with the revised statute. 
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VI.VII. FINANCIAL PLANNING, REPORTING, AND ACCOUNTABILITY 

 
Budgets 
 
Governing Law: The petitioner or petitioners shall also be required to provide financial 
statements that include a proposed first year operational budget, including startup costs, and 
cash flow and financial projections for the first three years of operation. —California Education 
Code Section 47605(g).  
 
Alpha will ensure that it operates using a sound financial model.  The five-year budget, cash 
flow, and budget narrative and assumptions can be found in Appendix U.  
 
The budget demonstrates that when Alpha is fully enrolled with 442 students, there will be no 
need for private funding. Alpha will operate its basic program on the general purpose 
entitlement, categorical block grant revenue and Title funding amounts.   
 
Financial Reporting  
 
Alpha has drafted a complete set of fiscal control policies and procedures (Appendix V) for 
Alpha’s operation. Alpha shall comply with all financial reporting requirements of Education 
Code Section 47604.33 and shall comply fully with Education Code Section 47604.3. 
 
Insurance  
 
Alpha will maintain general liability, workers compensation, and other necessary insurance of 
the types and in the amounts required for an enterprise of its size and nature for the operation 
of the school. 
 
Throughout the life of this contract, Alpha shall pay for and maintain in full force and effect 
with an insurance company or companies admitted by the California Insurance Commissioner 
to do business in the State of California and rated not less than "A-/Vll”, very low, in Best 
Insurance Rating Guide, the following policies of insurance: 
 

1. COMMERCIAL GENERAL LIABILITY insurance, which shall include contractual, products 
and completed operations, corporal punishment and sexual misconduct and harassment 
coverage, and bodily injury and property damage liability insurance with combined 
single limits of not less than $1,000,000.00 per occurrence. 
 

2. COMMERCIAL GENERAL LIABILITY insurance that shall include coverage for owned and 
non-owned autos, with bodily injury liability limits not less than $1,000,000.00 per 
person, per occurrence and property damage liability limits of not less than 
$500,000.00, per occurrence. 
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3. WORKERS’ COMPENSATION INSURANCE, as required by the California Labor Code, with 
not less than statutory limits. 

 
Administrative Services 
 
Governing Law: The manner in which administrative services of the School are to be provided. —
California Education Code Section 47605(g). 
  
With the exception of services performed by SCCOE in providing oversight to Alpha as defined 
by Education Code Section 47604.32, all charter-requested services from SCCOE will be on a 
pay-for-service basis.  
 
The County may charge for the actual costs of supervisorial oversight of Alpha not to exceed 1% 
of the charter school’s revenue, or the County may charge for the actual costs of supervisorial 
oversight of the Charter School not to exceed 3% if Alpha is able to obtain substantially rent 
free facilities from the County.  Notwithstanding the foregoing, the County may charge the 
maximum supervisorial oversight fee allowed under the law as it may change from time to 
time.  For purposes of this charter, “revenue of the charter school” means the general-purpose 
entitlement and categorical block grant, as defined in subdivisions (a) and (b) of Section 47632. 
Subject to availability, Alpha may request SCCOE services on a pay-for-service basis. 
 
The school reports daily attendance requirements to SCCOE in a format acceptable to the 
County and state. Required reports regarding daily attendance are completed and submitted to 
requesting agencies.  
 
All other administrative services will be completed by Alpha employees or through contracted 
agreements with qualified outside agencies. 
 
Facilities  
 
Governing Law: The facilities to be utilized by the school.  The description of the facilities to be 
used by the charter school shall specify where the school intends to locate.  —California 
Education Code Section 47605(g). 
 
Alpha will operate within the boundaries of Alum Rock Union Elementary School District. Alpha 
wishes to be located on the East side of San Jose, California. A description of Alpha’s anticipated 
facility requirements for the first year of operation is included in Appendix W. 
 
Transportation 
 
The school does not anticipate the need to make arrangements for transportation of the 
students, except as required by law for students with disabilities in accordance with a student’s 
IEP which shall be handled in accordance with the MOU between the County and Alpha if the 
school operates as a public school of the County for special education purposes, but solely by 
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Alpha in accordance with SELPA policy and the IDEIA once Alpha becomes an LEA and a 
member of the SELPA as intended by this charter. 
 
Financial Audits 
 
The manner in which annual, independent, financial audits shall be conducted, which shall 
employ generally accepted accounting principles, and the manner in which audit exceptions and 
deficiencies shall be resolved to the satisfaction of the chartering authority. California Education 
Code Section 47605(b)(5)(I) 
  
An annual independent fiscal audit of the books and records of Alpha will be conducted as 
required under the Charter Schools Act, section 47605(b)(5)(I) and 47605(m). The books and 
records of Alpha will be kept in accordance with generally accepted accounting principles, and 
as required by applicable law and the audit will employ generally accepted accounting 
procedures. The audit shall be conducted in accordance with applicable provisions within the 
California Code of Regulations governing audits of charter schools as published in the State 
Controllers Guide.  
 
An audit committee appointed by the Board of Alpha Public Schools will select an independent 
auditor through a request for proposal format. The auditor will have, at a minimum, a CPA and 
educational institution audit experience and approved by the State Controller on its published 
list as an educational audit provider. To the extent required under applicable federal law, the 
audit scope will be expanded to include items and processes specified in applicable Office of 
Management and Budget Circulars.  
 
It is anticipated that the annual audit will be completed within four months of the close of the 
fiscal year and that a copy of the auditor's findings will be forwarded to the County, the County 
Superintendent of Schools, the State Controller, and to the CDE by the 15th of December of 
each year. The Principal, along with the audit committee, will review any audit exceptions or 
deficiencies and meet with the County with regard to resolution of audit exception or 
deficiencies to the satisfaction of the County and shall report to the Board of Directors of Alpha 
Public Schools with recommendations. The Board will submit a report to the County describing 
how the exceptions and deficiencies have been or will be resolved to the satisfaction of the 
County along with an anticipated timeline for the same. Any appeals of audit exceptions will be 
made to the Education Audit Appeals panel in accordance with applicable law.  
 
The independent fiscal audit of Alpha is public record to be provided to the public upon 
request. 
 
Closure Protocol  
 
A description of the procedures to be used if the charter school closes. The procedures shall 
ensure a final audit of the school to determine the disposition of all assets and liabilities of the 
charter school, including plans for disposing of any net assets and for the maintenance and 
transfer of public records. California Education Code Section 47605(b)(5)(P) 
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The following procedures shall apply in the event the charter school closes. The following 
procedures apply regardless of the reason for closure.  
 
Closure of the school shall be documented by official action of the Board of Alpha Public 
Schools. The action shall identify the reason for closure. The official action will also identify an 
entity and person or persons responsible for closure-related activities. The Board of Directors 
will promptly notify parents and students of the School, the District, the Santa Clara County 
Office of Education, the School’s SELPA, the retirement systems in which the School’s 
employees participate and the California Department of Education of the closure as well as the 
effective date of the closure. This notice will also include the name(s) of and contact 
information for the person(s) to whom reasonable inquiries may be made regarding the 
closure; the pupils’ school districts of residence; and the manner in which parents and 
guardians may obtain copies of pupil records, including specific information on completed 
courses and credits that meet graduation requirements. 
  
The Board shall ensure notification to the parents and students of the school provides 
information to assist parents and students in locating suitable alternative programs and the 
manner in which they can obtain a copy of their child(ren)’s student record. This notice shall be 
provided promptly, within 10 business days following the Board’s decision to close the school.  
 
Upon proper notification and request by a new school of attendance, student records will be 
transferred. During the close out process, all pupil records shall be maintained by the 
“responsibility entity” designated by the Board. Alpha shall otherwise assist students in 
transferring to their next school. All transfers of student records shall be made in compliance 
with the Family Educational Rights and Privacy Act (“FERPA”), 20 U.S.C. §1232g.  
 
Personnel records shall be maintained and transferred in accordance with applicable law by the 
“responsibility entity” designated by the Board.  
 
The Board will also develop a list of pupils in each grade level and the classes they have 
completed, together with information on the pupils’ districts of residence, which they will 
provide to the entity responsible for closure-related activities. 
  
Alpha will ask the County to store remaining original records of Alpha students. All records of 
the Alpha shall be transferred to the County upon closure. If the County will not or cannot store 
the records, Alpha shall work with the County Office of Education to determine a suitable 
alternative location for storage.  
 
As soon as reasonably practical, Alpha shall prepare final financial records. The school shall also 
have an independent audit completed within six months after closure. Alpha shall pay for the 
final audit. The audit shall be prepared by a qualified CPA selected by the school and shall be 
provided to the County Office of Education, and California Department of Education promptly 
upon completion.  
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The final audit will include an accounting of all financial assets, including cash and accounts 
receivable and an inventory of property, equipment, and other items of material value, an 
accounting of the liabilities, including accounts payable and any reduction in apportionments as 
a result of audit findings or other investigations, loans, and unpaid staff compensation, and an 
assessment of the disposition of any restricted funds received by or due to Alpha. 
  
Alpha will complete and file any annual reports required pursuant to Education Code section 
47604.33.  
 
On closure of the school, all assets of the school, including but not limited to all leaseholds, 
tangible and intangible personal property, intellectual property, and all ADA apportionments 
and other revenues generated by students attending the school, shall remain the sole property 
of Alpha Public Schools and shall be distributed in accordance with the corporation’s Articles of 
Incorporation upon the dissolution of the non-profit public benefit corporation to another 
California public educational entity. Any assets acquired from the County or County property 
will be promptly returned upon School closure to the County. The distribution shall include 
return of any grant funds and restricted categorical funds to their source in accordance with the 
terms of the grant or state and federal law, as appropriate, which may include submission of 
final expenditure reports for entitlement grants and the filing of any required Final Expenditure 
Reports and Final Performance Reports, as well as the return of any donated materials and 
property in accordance with any conditions established when the donation of such materials or 
property was accepted.  
 
On closure, Alpha Public Schools shall remain responsible for satisfaction of all liabilities arising 
from the operation of the school.  
 
As Alpha Public Schools is organized as a nonprofit public benefit corporation under California 
law, if Alpha Public Schools will dissolve along with Alpha, the Board shall follow the provisions 
set forth in the California Corporations Code for the dissolution of a nonprofit public benefit 
corporation, and shall file all necessary filings with the appropriate state and federal agencies.  
 
As specified by the Budget in Appendix U, Alpha will utilize the reserve fund to undertake any 
expenses associated with the closure procedures identified above. 
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VII.VIII. IMPACT ON THE CHARTER AUTHORIZER 

Governing Law: Potential civil liability effects, if any, upon the school and upon the District. 
(Education Code Section 47605(g).  
 
Potential Civil Liability Effects  
 
Intent  
 
This statement is intended to fulfill the terms of Education Code Section 47605(g) and provides 
information regarding the proposed operation and potential effects of the Charter School on 
the County.  
 
Civil Liability  
 
Alpha shall be operated by a California non-profit public benefit corporation, Alpha Public 
Schools. This corporation is organized and operated exclusively for charitable purposes within 
the meaning of Section 501(c)(3) of the Internal Revenue Code and California Revenue and 
Taxation Code Section 23701(d).  
 
Pursuant to the Education Code Section 47604(c), the County shall not be liable for the debts 
and obligations of the Charter School, operated by a California non-profit benefit corporation or 
for claims arising from the performance of acts, errors, or omissions by the Charter School as 
long as the County has complied with all oversight responsibilities required by law. Alpha shall 
work diligently to assist the County in meeting any and all oversight obligations under the law, 
including monthly meetings, reporting, or other County-requested protocol to ensure the 
County shall not be liable for the operation of Alpha.  
 
Further, Alpha Public Schools and the County shall enter into a memorandum of understanding, 
wherein Alpha shall indemnify County for the actions of Alpha under this charter. 
 
The corporate bylaws of Alpha Public Schools shall provide for indemnification of the School’s 
Board, officers, agents, and employees.  The School will purchase general liability insurance, 
Board Members and Officer’s insurance, and fidelity bonding to secure against financial risks. 
  
The County shall be named an additional insured on the general liability insurance that Alpha 
Public Schools maintains for the operation of Alpha. 
  
The Board of Alpha Public Schools will maintain and implement appropriate risk management 
practices as discussed herein, including screening of employees, establishing codes of conduct 
for students, and dispute resolution. 
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VIII.IX. CONCLUSION 

 
By approving this charter, the Santa Clara County Office of Education will be fulfilling the intent 
of the California Legislature.  
 
Education Code Section 47601. It is the intent of the Legislature, in enacting this part, to provide 
opportunities for teachers, parents, pupils, and community members to establish and maintain 
schools that operate independently from the existing school district structure, as a method to 
accomplish all of the following:  
(a) Improve pupil learning.  
(b) Increase learning opportunities for all pupils, with special emphasis on expanded learning 
experiences for pupils who are identified as academically low achieving.  
(c) Encourage the use of different and innovative teaching methods.  
(d) Create new professional opportunities for teachers, including the opportunity to be 
responsible for the learning program at the schoolsite.  
(e) Provide parents and pupils with expanded choices in the types of educational opportunities 
that are available within the public school system.  
(f) Hold the schools established under this part accountable for meeting measurable pupil 
outcomes, and provide the schools with a method to change from rule-based to performance-
based accountability systems.  
(g) Provide vigorous competition within the public school system to stimulate continual 
improvements in all public schools.  
 
Pursuant to Education Code §47605: 
  
Charter law outlines the criteria governing the approval or denial of charter school 
petitions.  The following excerpt is taken from the Charter Schools Act, Education Code 
§47605.  This excerpt delineates charter approval and denial criteria: 
  
A school district governing board shall grant a charter for the operation of a school under this 
part if it is satisfied that granting the charter is consistent with sound educational practice.  The 
governing board of the school district shall not deny a petition for the establishment of a charter 
school unless it makes written factual findings, specific to the particular petition, setting forth 
specific facts to support one or more of the following findings: 
  
(1)   The charter school presents an unsound educational program for the pupils to be enrolled in 
the charter school. 
(2)   The petitioners are demonstrably unlikely to successfully implement the program set forth 
in the petition. 
(3)   The petition does not contain the number of signatures required. 
(4)   The petition does not contain an affirmation of each of the conditions described in 
Education Code §47605(d). 
(5)   The petition does not contain reasonably comprehensive descriptions of the 16 required 
charter elements. 
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Alpha pledges to work cooperatively with the County to answer any concerns over this 
document and to present the County with the strongest possible charter proposal requesting a 
five-year term. Approval of the charter shall be governed by the standards and criteria in 
Education Code Section 47605. 
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CONTENTS OF LEGAL REQUIREMENTS 

 
The Alpha: Jose Hernandez Middle School Charter has been created in the format encouraged 
by the California State Board of Education in its adopted “Model Application for Charter 
Schools” and goes beyond the legal requirements of Education Code Section 47605. The 
California SBE Model Application format ensures that charter petitioners cover all of the 
minimum elements required by law in a systematic way. This “Contents of Legal Requirements” 
is presented to assist the Reviewer in establishing that all requirements of law have been met. 
 
 

 
Element Statutory Reference 

 
Page 

1. 
Description of the educational program of the school, 
including what it means to be an “educated person” in 
the 21st century and how learning best occurs.  

E.C. § 47605(b)(5)(A)  

 

 
20 

2. Measurable pupil outcomes E.C. § 47605(b)(5)(B)  

 

 
63 

3. Method by which pupil progress is to be measured  E.C. § 47605(b)(5)(C)  

 

 
66 

4. Governance structure E.C. § 47605(b)(5)(D)  

 

 
70 

5. Qualifications to be met by individuals employed at 
the school  E.C. § 47605(b)(5)(E)  

 

 
76 

6. Procedures for ensuring health and safety of students  E.C. § 47605(b)(5)(F)  

 

 
81 

7. Means for achieving racial and ethnic balance  E.C. § 47605(b)(5)(G)  

 

 
90 

8. Admissions requirements E.C. § 47605(b)(5)(H)  

 

 
88 

9. Manner for conducting annual, independent audits 
and for resolving exceptions or deficiencies  E.C. § 47605(b)(5)(I)   94 
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10. Pupil suspension and expulsion procedures E.C. § 47605(b)(5)(J)  

 

 
90 

11. 
Manner for covering staff members through the State 
Teachers’ Retirement System, the Public Employees’ 
Retirement System or social security  

E.C. § 47605(b)(5)(K)  

 

 
80 

12. 
Attendance alternatives for pupils residing in the 
district who choose not to attend the charter school  E.C. § 47605(b)(5)(L)  

 

 
90 

13. Employee rights to return E.C. § 47605(b)(5)(M)  

 

 
81 

14. Dispute resolution procedure for school‐authorizer 
issues related to the charter.  E.C. § 47605(b)(5)(N)  

 

 
84 

15. Statement regarding exclusive employer status of the 
school  E.C. § 47605(b)(5)(O)  

 

 
80 

16. Procedures for school closure  E.C. § 47605(b)(5)(P) 

 

 
94 
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CHARTER SCHOOL INTENT AND CHARTER REQUIREMENTS  

 
It is the intent of the California Legislature, in enacting the Charter Schools Act of 1992, to 
provide opportunities for teachers, parents, pupils, and community members to establish and 
maintain schools that operate independently from the existing school district structure, as a 
method to accomplish all of the following:  

(a) Improve pupil learning.  

(b) Increase learning opportunities for all pupils, with special emphasis on expanded learning 
experiences for pupils who are identified as academically low achieving.  

(c) Encourage the use of different and innovative teaching methods.  

(d) Create new professional opportunities for teachers, including the opportunity to be 
responsible for the learning program at the school site.  

(e) Provide parents and pupils with expanded choices in the types of educational opportunities 
that are available within the public school system.  

(f) Hold the schools established under this part accountable for meeting measurable pupil 
outcomes, and provide the schools with a method to change from rule-based to performance-
based accountability systems.  

(g) Provide vigorous competition within the public school system to stimulate continual 
improvements in all public schools.  

California Education Code Section 47601(a)-(g)  

In reviewing petitions for the establishment of charter schools, the chartering authority shall be 
guided by the intent of the Legislature that charter schools are and should become an integral 
part of the California educational system and that establishment of charter schools should be 
encouraged.  
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AFFIRMATIONS AND ASSURANCES 

 
As the authorized lead petitioner, I, John Glover, hereby certify that the information submitted 
in this application for a charter for the creation of the California public charter school Alpha: 
Jose Hernandez Middle School (“Alpha” or “JHMS” or “the school”) located within the 
boundaries of the Santa Clara County Office of Education (“County”) is true to the best of my 
knowledge and belief; I also certify that this application does not constitute the conversion of a 
private school to the status of a public charter school; and further, I understand that if awarded 
the charter, Alpha will follow any and all other federal, state, and local laws and regulations 
that apply to Alpha including but not limited to:  
 

• Alpha shall meet all statewide standards and conduct the student assessments required, 
pursuant to Education Code Section 60605 and 60851, and any other statewide 
standards authorized in statute, or student assessments applicable to students in non-
charter public schools. [Ref. Education Code Section 47605(c)(1)]  

 
• Alpha employees shall be employees of Alpha Public Schools, a California nonprofit, 

public benefit corporation. Alpha Public Schools shall operate Alpha and shall be 
deemed the exclusive public school employer of the employees of Alpha for purposes of 
the Educational Employment Relations Act. [Ref. Education Code Section 47605 
(b)(5)(O)]  

 
• Alpha shall be non-sectarian in its programs, admissions policies, employment practices, 

and all other operations. [Ref. Education Code Section 47605(d)(1)]  
 

• Alpha shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]  
 

• Alpha shall admit all students who wish to attend Alpha, and who submit a timely 
application, unless Alpha receives a greater number of applications than there are 
spaces for students, in which case each application will be given equal chance of 
admission through a public random lottery process with preferences as required by 
Education Code Section 47605(d)(2). Except as provided in Education Code Section 
47605(d)(2), admission to Alpha shall not be determined according to the place of 
residence of the student or his or her parents within the State. In the case of a public 
random drawing, the District shall make reasonable efforts to accommodate the growth 
of the charter and shall not take action to impede the charter school from expanding 
enrollment to meet pupil demand as required by Education Code Section 47605(d)(2) 
[Ref. Education Code Section 47605(d)(2)(A)-(C)]  

 
• Alpha shall not discriminate on the basis of the characteristics listed in Section 220 

(actual or perceived disability, gender, gender expression, gender identity, nationality, 
race or ethnicity, religion, sexual orientation, or any other characteristic that is 
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code 
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or association with an individual who has any of the aforementioned characteristics). 
[Ref. Education Code Section 47605(d)(1)]  

 
• Alpha shall adhere to all provisions of federal law related to students with disabilities 

including, but not limited to, Section 504 of the Rehabilitation Act of 1974, Title II of the 
Americans with Disabilities Act of 1990 and the Individuals with Disabilities in Education 
Improvement Act of 2004.  

 
• Alpha shall meet all requirements for employment set forth in applicable provisions of 

law, including, but not limited to credentials, as necessary. [Ref. Title 5 California Code 
of Regulations Section 11967.5.1(f)(5)(C)]  

 
• Alpha shall ensure that teachers in Alpha hold a Commission on Teacher Credentialing 

certificate, permit, or other document equivalent to that which a teacher in other public 
schools are required to hold. As allowed by statute, flexibility will be given to non-core, 
non-college preparatory teachers. [Ref. California Education Code Section 47605(l)]  

 
• Alpha shall at all times maintain all necessary and appropriate insurance coverage.  

 
• Alpha shall, for each fiscal year, offer at a minimum, the number of minutes of 

instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D)  
 

• If a pupil is expelled or leaves Alpha without graduating or completing the school year 
for any reason, the charter school shall notify the superintendent of the school district 
of the pupil’s last known address within 30 days, and shall, upon request, provide that 
school district with a copy of the cumulative record of the pupil, including a transcript of 
grades or report card and health information. This paragraph applies only to pupils 
subject to compulsory full-time education pursuant to Education Code Section 48200. 
[Ref. California Education Code Section 47605(d)(3)]  

 
• Alpha shall maintain accurate and contemporaneous written records that document all 

pupil attendance and make these records available for audit and inspection. [Ref. 
California Education Code Section 47612.5(a)]  

 
• Alpha shall on a regular basis consult with its parents and teachers regarding the Charter 

School's education programs. [Ref. California Education Code Section 47605(c)]  
 

• Alpha shall comply with any jurisdictional limitations to location of its facility. [Ref. 
California Education Code Section 47605 and 47605.1]  

 
• Alpha shall comply with all laws establishing the minimum and maximum age for public 

school enrollment. [Ref. California Education Code Section 48000 and 47612]  
 

• Alpha shall comply with all applicable portions of the No Child Left Behind Act. 
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• Alpha shall comply with the Public Records Act.  
 

• Alpha shall comply with the Family Educational Rights and Privacy Act.  
 

• Alpha shall meet or exceed the legally required minimum of school days [Ref. Title 5 
California Code of Regulations Section 11960.].  

 
As the authorized representative of the applicant, I hereby certify that the information 
submitted in this application for a charter for Alpha to be located in the boundaries of the 
District is true to the best of my knowledge and belief; I further understand that if awarded a 
charter, the school will comply with all assurances listed above.  
 
 
 
   

John Glover 

Lead Petitioner for Alpha: Jose Hernandez 
Middle School 

 Date 
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EXECUTIVE SUMMARY 
 
The staff and community of Alpha Public Schools (CMO) and Jose Hernandez Middle School 
hereby submit a material revision of the current charter petition to begin serving fifth grade 
students. Below please find information out the first year performance of the school and the 
justifications for the request to materially revise the petition. 
 
First Year Enrollment as of CBEDS Date 
 
6th Grade 129 
7th Grade 40 
8th Grade 0 
 
 
First Year Performance of Jose Hernandez Middle School1 
 
Percent of all students achieving a year’s growth on NWEA (fall to spring) 
 
MATH 76% 
READING 80% 

 
NWEA Growth Data: Math (fall to spring) 

                                                           
1 Alpha recently hired a Data Analyst who will shortly begin sifting through online program data. 
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NWEA Math Quartile Changes 
 4th (top) 

Quartile 
3rd Quartile 2nd Quartile 1st (bottom) 

Quartile 
Fall to Winter +1% +1% NC +1% 
Winter to 
Spring 

+3% +4% +5% -13% 

 
NWEA Growth Data: Reading (fall to spring) 
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NWEA Reading Quartile Changes 
 4th (top) 

Quartile 
3rd Quartile 2nd Quartile 1st (bottom) 

Quartile 
Fall to Winter +4% +5% -3% -5% 
Winter to 
Spring 

NC +1% +10% -11% 

 
English Learner Performance 
As a first year school, Alpha: Jose Hernandez Middle School does not yet have CELDT growth 
data or a reclassification rate that represents the value-add of the school. As students have only 
been tested in Fall 2014, the data provided reflects the prior year’s and hence, prior school’s, 
effect on performance.  
 
Percent of EL students achieving a year’s growth on NWEA (fall to spring) 

MATH 78% 
READING 81% 
 
Percent of EL Students Achieving a Year’s CELDT Growth 
 
Fewer than 5 years cohort 23.1% in cohort attaining the English Proficient Level 
5 years or greater cohort 43.6% in cohort attaining the English Proficient Level 

 
Percent of SPED students achieving a year’s growth on NWEA (fall to spring) 

MATH 54% 
READING 54% 
 
Other Data Measures 
 
Attendance Rate 95% 
Excused absences 3% 
Unexcused absences 2% 
Suspensions 22 
Expulsions 0 
 
School Culture & Parent Engagement 
Events 

• Ribbon Cutting Ceremony with Jose Hernandez 
• Dia de los Muertos story telling 
• Family Sock Hop 
• Cinco De Mayo celebration 
• Several dances (holiday jam and spring dance) 
• Talent Show 
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• Fall Fest 
 
Field Trips 

• College trip to UC Berkeley 
• Angel Island Trip 
• San Francisco, Fisherman's Wharf 
• We Day concert 

 
Parent Engagement 

• 1,675 parent volunteer hours 
• Community Meetings 

 
Justification for Material Revision 
 
There are two primary justifications for this material revision. The first is based in data that 
demonstrates that fifth grade is a grade at which declines in student achievement become 
pronounced. Recent research indicates that middle school entry at grade six can lead to 
declines in both math and English, declines that persist throughout middle school and often 
into high school. Schwerdt, G. & West, M.R. (2011) The Impact of Alternative Grade 
Configurations on Student Outcomes through Middle and High School. Retrieved 
from http://www.edweek.org/media/gradeconfiguration-13structure.pdf; Malaspina, D., & 
Rimm-Kaufman, S. E. (2008). Early predictors of school performance declines at school 
transition points. Research in Middle Level Education, 31(9), 1-16; Combs, J. P., Clark, D., 
Moore, G. W., Onwuegbuzie, A. K., Edmonson, S. L., & Slate, J. R. (2011). Academic 
Achievement for Fifth-Grade Students in Elementary and Intermediate School Settings: Grade 
Span Configurations. Current Issues in Education, 14(1). Retrieved from http://cie.asu.edu/  
Even more troublesome are findings that students who enter with lower initial levels of 
achievement perform significantly poorer in middle school than students on average. Rockoff, 
J.E., & Lockwood, B.B. (2010) Stuck in the Middle: Impacts of Grade Configuration in Public 
Schools. Retrieved from http://bit.ly/1BOSgqw. 
 
As stated in our initial charter petition, Alpha: Jose Hernandez Middle School’s target student 
population will generally reflect that of the community currently served by Alum Rock Union 
Elementary School District’s middle schools.  As seen in the table below, by the completion of 
4th grade, according to 2012 STAR data, 72% of Alum Rock students tested at or above grade 
level in mathematics, and 56% for language arts. By the completion of 5th grade, according to 
2012 STAR data, the number dropped to 65% of students at or above grade level in 
mathematics, and 52% at or above grade level in language arts.  By the completion of 6th grade, 
proficiency levels dropped to 43% for math and 50% for language arts.  The declines continue 
and by the end of 8th grade, nearly six of ten students in ARUSD tested below grade level in 
math. We feel it unacceptable that essentially half of all students are performing below grade 
level. To master the fundamental literacy and numeracy skills needed for high school, and to be 
prepared for the rigors of college, incoming students will require rapid acceleration.   
 
Percent of Alum Rock Students Performing at or above grade level (2012 STAR data) 

http://www.edweek.org/media/gradeconfiguration-13structure.pdf
http://cie.asu.edu/
http://bit.ly/1BOSgqw
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 4th grade 5th grade 6th grade 
Math 72% 65% 43% 
Language Arts 56% 52% 50% 
 
The second justification for submission of this material revision is based on current operating 
practice of most charter schools in the area in which Jose Hernandez Middle School is located of 
serving grades 5-8. In order to increase alignment with these schools and establish a more 
universal transition point, we seek to include grade five with the grades already served at the 
school.   
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Program Expansion 
Beginning in the 2016-2017 school year, the school proposes to serve four classes of fifth grade, 
four classes of sixth grade, four classes of seventh grade and four classes of eighth grade, each 
with 34 students and one teacher. The existing principal of Jose Hernandez Middle School will 
oversee the program expansion. Staff is currently developing all programmatic elements of 
grade five, which will align with the existing educational program of the school. Given an 
anticipated start date of Fall 2016, staff has sufficient time to fully develop the grade five 
program, prepare professional development, hire teachers, and ensure a smooth transition for 
students. Please see Appendix J for grade five curricular materials. 
 
Materials 
The attached materials include a redlined charter petition, the final revised charter petition 
incorporating all redline changes, and documentation related to the fifth grade academic 
program and resources. 
 
 
Location of Primary Petition Changes 
 
Pg. 11 Executive Summary 
Pg. 21‐23 Description of Target Population 
Pg. 35‐39 Professional Development 
Pg. 41‐50 English Learners 
Pg. 51‐55 Special Education 
Pg. 56‐62 Annual Goals and Actions in the State Priorities 
Pg. 74‐75 Parent Participation 
Pg. 79 Non‐Core, Non‐College Preparatory Staff 
Pg. 82 Mandated Reporter Training (newly enacted law) 
Pg. 83 Epinephrine Auto‐Injectors Provision (newly enacted law) 
Pg. 91 Prohibition of Expulsion for Disruption and Willful Defiance 
Appendix J Addition of Grade Five Curriculum Documents 
Appendix U 5 Year Budget and Cash Flow Projections 
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HISTORY AND ACCOMPLISHMENTS 

In 2012, Alpha Public Schools opened its first school, Alpha: Blanca Alvarado Middle School, on 
the Slonaker campus. Driven by the urgent needs of middle school families and born out of a 
process that included petitioners, local families, and community leaders in San Jose, petitioners 
conducted research around the need for a charter school program like Alpha: Blanca Alvarado 
Middle School and collected signatures from parents meaningfully interested in enrolling their 
children in the proposed school.  Alpha’s petition was approved by the Alum Rock Union 
Elementary School District in 2012, the first charter to receive local district approval since 2004. 
 
Over the past year, students at Alpha: Blanca Alvarado Middle School have made significant 
gains. Throughout the first year, Alpha has maintained a robust waiting list, demonstrating that 
there is additional need for strong middle school options in Alum Rock. For the 2013-2014 
school year, Alpha: Blanca Alvarado Middle School accepted 293 applications for 200 spaces. 
 
Student Demographics 
 
African American  1% 
American Indian/Alaskan Native  0% 
Asian/Pacific Islander  8% 
Caucasian  0% 
Hispanic or Latino  90% 
 
Economically Disadvantaged 

  
89% 

English Learners  43% 
Special Education  12% 
 
Academic Performance 
 
As demonstrated in the chart below, Alpha: Blanca Alvarado Middle School students have made 
tremendous gains in the past ten months. Students took the NWEA MAP assessment three 
times throughout the past ten months, and will take it a fourth time in June. The NWEA 
assessment system establishes growth projections for students, based on normative data, and 
the table below illustrates our students’ growth from fall to winter. 
 
    Percentage of students who met or exceeded their fall to winter growth projections: 

 TARGET ACTUAL 
MATH 62% 63% 
READING 55% 62% 
 

This represents the growth of a typical student. The average/typical school would expect to see 
50% of students meeting or exceeding the target.  Alpha is significantly outpacing the typical 
school.  In addition, Alpha students on average have made significant progress, in some cases 
two grade levels worth of growth, as is reflected in the table below. 
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     Alpha: Blanca Alvarado Middle School 2012‐2013 NWEA MAP Administration 
 Fall Mean RIT 

Score 
Grade Level 
Equivalent 

Winter Mean RIT 
Score 

Grade Level 
Equivalent 

6th Grade Math 215.2 5th grade 223.3 6th grade 
6th Grade Reading 205.7 4th grade 213.5 6th grade 
7th Grade Math 217.6 5th grade 224.9 6th grade 
7th Grade Reading 204.9 4th grade 212.6 6th grade 

 
 
     Fall to Winter Growth: Alpha: Blanca Alvarado Middle School Compared to Typical Student 

 Alpha Growth National Growth 
6th Grade Math 8.1 points 3.2 points 
6th Grade Reading 7.8 points 2 points 
7th Grade Math 7.3 points 2.6 points 
7th Grade Reading 7.7 points 1.9 points 

 
In addition to NWEA MAP data, all Alpha staff analyze data weekly through a shared dashboard.  
The dashboard contains important data on student attendance and performance on all of our 
online content, as well as standards mastery for the week. Following is data current as of May 
1, 2013. 
 
DATA SOURCE SCHOOLWIDE AVERAGE 
Achieve 3000: Weekly Activities Completed 14,247 
Accelerated Reader: Number of Words Read 93,263,317 
Weekly Attendance 97.38% 
 
Alpha students have also focused on improving their community and developed a sense of 
ownership and responsibility through activities like a student government-sponsored food drive 
and a Saturday morning service learning opportunity during which students, staff, and families 
cleaned up garbage around Lake Cunningham. Students have also taken pride in ensuring the 
campus stays clean and in good condition by picking up garbage, sweeping and cleaning the 
lunchroom and classrooms, and taking out their class’ garbage and recycling.   
 
Since Alpha opened its first school in the fall of 2012, parents have volunteered in many ways at 
the school: helping with the school’s ribbon cutting ceremony and other events, participating in 
parent leadership groups, attending community meetings, helping classroom teachers with 
grading and classroom culture, monitoring breakfast and lunch, and doing light office work.  
During this time, they have logged over 2600 hours of volunteering. 
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I. EDUCATIONAL PHILOSOPHY AND PROGRAM 

 
A description of the school’s educational program, designed, among other things, to identify 
those whom the school is attempting to educate, what it means to be an “educated person” in 
the 21st century, and how learning best occurs. The goals identified in that program shall 
include the objective of enabling pupils to become self-motivated, competent, and lifelong 
learners.--California Education Code Section 47605(b)(5)(A)(i). 
 
Mission Statement 
 
The mission of Alpha: Jose Hernandez Middle School (“Alpha”) is to provide children from high-
poverty communities an education that effectively develops the academic skills and 
competencies of character to overcome the achievement gap, graduate from college, and 
become self-reliant and productive leaders. 
 
Vision Statement 
 
Alpha: Jose Hernandez Middle School will eliminate the achievement gap by inspiring 
thousands of children from traditionally underserved communities to become self-motivated, 
competent, and lifelong learners who graduate from college and serve as leaders and role 
models for their families and communities. 

 
Mission and Vision Alignment with Anticipated Student Population 
 
The mission and vision of Alpha: Jose Hernandez Middle School are intentionally aligned with 
the needs of its target student population.  Alpha: Jose Hernandez Middle School will provide 
the rigor, structure, and support needed to guide students to academic success.  Alpha will 
provide an excellent educational program that rests on best practices, quality professional 
development, and an instructional framework that allows for a strong match between learning 
needs and teaching methods through differentiation. 
 
Students from the communities Alpha will serve enter middle school with a wide range of 
abilities and experiences.  Alpha will provide the structure, support, and individualization 
needed to ensure that all students have the opportunity to master grade-level standards and 
achieve academic success. 
 
Educational Philosophy 
 
The educational philosophy of Alpha: Jose Hernandez Middle School is based on the growing 
body of research which decisively shows that the achievement gap for traditionally underserved 
students – mostly low-income children of color – can be bridged if the school community 
focuses its attention on several key tasks.  Though successful schools are often innovative, and 
no two successful schools are the same, there are common traits which are shared by most 
high-achieving schools.  
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As articulated in projects like “Dispelling the Myth,” a program initiated by the Education Trust 
(Appendix B), a national education advocacy organization dedicated to eliminating the 
achievement gap and publications like, “Needles in a Haystack” (Appendix C), successful urban 
schools share several common strategies.  Alpha incorporates these strategies into its core 
educational philosophy. 
 
Alpha: Jose Hernandez Middle School believes that successful schools share these common 
traits: 
 

• Use state and common core standards extensively to design comprehensive curriculum 
and instruction, assess student work, and evaluate teachers 

• Increase instructional time in reading and math in order to help students meet 
standards 

• Support professional development focused on changing instructional practice 
• Create a culture of data-driven instruction that includes assessment, analysis, and 

action, to monitor individual student progress and provide extra support to students as 
soon as it is needed 

• Create a culture of data-driven students and families who are educated about the 
various assessments used to gather student achievement data and what this data 
means with respect to students’ performance 

• Attract and effectively retain high-quality teachers and leaders, and implement 
accountability systems that have real consequences for adults in the school 

• Set high expectations for all students, teachers, and staff 
• Keep a laser-like focus on student achievement 
• Maintain a structured and supportive learning environment where students can learn 

and teachers can teach 
• Build strong, positive relationships between school, family, and community 
• Provide opportunities to empower parents as leaders in their community 

 
Description of Target Population – Whom the School is Attempting to Educate 
 
At full enrollment, Alpha: Jose Hernandez Middle School will serve 544 students in grades five 
through eight.  In its first year, 2014-2015, Alpha will serve four classes of sixth grade and one 
class of seventh grade (a total, first-year enrollment of 170 students). In its second year, Alpha 
will serve five classes of sixth grade, four classes of seventh grade, and one class of eighth 
grade. In subsequent years, Alpha expects to serve four classes of students in grades five 
through eight.  Historically, Alpha has found that most attrition occurs between the sixth and 
seventh grades, and that this is also the grade transition with the highest number of students 
not promoted to the next grade level, which is why Alpha has more sixth grade classes than 
seventh and eighth grade classes.  Alpha also understands that a small percentage of families 
may move during the school year.  Alpha plans to enroll additional students at each grade level 
to maintain the enrollment levels described above. 
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Alpha is designed to serve students who are, or may be at risk of achieving below basic 
proficiency on state exams, and whose families are seeking an alternative to the current 
educational system and desire a proven educational approach, which emphasizes high 
academic achievement for all students.   Alpha: Jose Hernandez Middle School’s target student 
population will generally reflect that of the community currently served by Alum Rock Union 
Elementary School District’s middle schools.  As seen in the table below, by the completion of 
4th grade, according to 2012 STAR data, 72% of Alum Rock students tested at or above grade 
level in mathematics, and 56% for language arts. By the completion of 5th grade, according to 
2012 STAR data, the number dropped to 65% of students at or above grade level in 
mathematics, and 52% at or above grade level in language arts.  By the completion of 6th grade, 
proficiency levels dropped to 43% for math and 50% for language arts.  The declines continue 
and by the end of 8th grade, nearly six of ten students in ARUSD tested below grade level in 
math. We feel it unacceptable that essentially half of all students are performing below grade 
level. To master the fundamental literacy and numeracy skills needed for high school, and to be 
prepared for the rigors of college, incoming students will require rapid acceleration.   
 
Percent of Alum Rock Students Performing at or above grade level (2012 STAR data) 
 
 4th grade 5th grade 6th grade 
Math 72% 65% 43% 
Language Arts 56% 52% 50% 
 
Alpha: Jose Hernandez Middle School intends to enroll a diverse student population of Hispanic, 
Asian, Filipino, and other subgroups, including a substantial number of English Learners, 
students with disabilities, and Socio-economically disadvantaged students. 
 
As required by law, the School will conduct outreach to recruit a student body that is reflective 
of the school-age population of ARUSD.  The school’s demographic profile is expected to 
correspond broadly with those of Clyde L. Fischer Middle School, as follows: 
 

Subgroup Percentage 
African American < 5% 
American Indian/Alaska Native < 5% 
Asian 7% 
Filipino < 5% 
Hispanic or Latino 86% 
Pacific Islander < 5% 
White < 5% 
Economically Disadvantaged* 82% 
English Learners* 44% 
Special Education 10% 

*2011-12 data 
While it is not anticipated that all Alpha: Jose Hernandez Middle School students will reside in 
ARUSD, the demographic profiles above are expected to be generally consistent with the 
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School’s enrollment.  (The demographic data in the table above was taken from the California 
Department of Education’s DataQuest for the 2012-13 school year.) 
 
What it Means to be an Educated Person in the 21st Century 
 
An educated person in the 21st century must possess the knowledge, skill, and strength of 
character to succeed in school and to become a self-reliant and contributing member of society.  
The goal of Alpha is support children as they work to become self-motivated, competent, and 
lifelong learners. 
 
Alpha believes that an educated person in the 21st Century should possess the academic skills 
and competencies of character listed below.  Alpha will work diligently to impart these skills 
and support the development of these competencies by the time that a student has completed 
middle school. 
 
Academic Skills 

• Students will read at or above grade level 
• Students will develop both computational abilities and a conceptual understanding of 

math 
• Students will be curious about the world around them, leading them to become 

inquisitive and self-motivated, life-long learners 
• Students will communicate effectively through excellent listening, speaking, writing, and 

multi-lingual skills 
• Students will possess creative, logical, and critical thinking skills enhanced through art, 

science, and technology 
• Students will use technology as a tool for learning and communication 
• Students will have confidence in adapting to new situations and be receptive to learning 
• Students will be eager to synthesize and act upon new information 
• Students will find, select, evaluate, organize, and use information from various sources 

and disciplines of thought.  They will be able to make logical connections among them 
 
Competencies of Character 

• Students understand that every action has a consequence, and they accept 
responsibility for their personal decisions and actions 

• Students respect themselves, their classmates, their school, and their community at all 
times 

• Students develop self-confidence and self-esteem by setting challenging goals and by 
working hard to achieve those goals 

• Students are willing to take risks and to persevere when they encounter obstacles or 
failure 

• Students learn the value of discipline and concentration 
• Students work successfully both cooperatively and independently 
• Students learn to embrace healthy competition 
• Students do not lie, cheat, steal, or tolerate those who do 
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How Learning Best Occurs 
 
Alpha believes that learning best occurs when students are taught a comprehensive curriculum 
through innovative instructional design that promotes learning in a challenging and exciting 
way.  Socio-economically disadvantaged students who have a strong academic foundation are 
more likely to succeed in school and life.  The key to a successful middle school is strong 
administrative leadership, excellent teachers who know their students well, and a structured 
learning environment that focuses on hard work and academics and encourages positive 
interaction and support with informed family and community. 
Learning Best Occurs when there are School-wide Expectations of High Achievement for the 
Entire School Community: Students, Teachers, Staff, and Families 
 
All members of the Alpha school community will work together to ensure that every student 
acquires the academic skills and competencies of character needed to succeed in high school 
and in college.  Alpha students, teachers, and staff will work together to meet the goal of 
ensuring every student performs above grade level, demonstrating proficiency in math, 
language arts, history, and science by the time they graduate from 8th grade.  Individualized 
Learning Plans for students, regular classroom observations by school leaders, annual reviews 
of school leaders by an independent board of directors, and monthly parent organization 
meetings will ensure that these high expectations are coupled with an equally rigorous 
accountability system for all stakeholders. 
 
Learning Best Occurs within a Culture of Data-Driven Instruction, Where there is an Unyielding 
Focus on Student Achievement 
 
Alpha will utilize challenging interim assessments and other metrics to provide meaningful data 
that indicates the level of student mastery of grade-level standards.  In addition to state-
mandated, end-of-year tests, students will complete standard-aligned, NWEA MAP assessments 
four times per year.  These computer adaptive tests measure growth in reading, language use, 
and mathematics and provide all stakeholders with meaningful information about student 
progress.  School created interim, formative and summative assessments; projects, homework, 
and other forms of formal and informal assessments will be used to monitor student-level and 
school-wide performance on a daily, weekly, and monthly basis.  See the attached sample 
school calendar (Appendix D), which includes professional development days dedicated to the 
analysis and interpretation of student data every six weeks.  Too often schools accumulate data 
but fail to have a plan for analysis and action.  These regularly scheduled “data days” will allow 
for professional development that focuses on effective uses of data, data analysis, Individual 
Learning Plan development and modification, and the development of grade-level and school-
wide action plans based on student performance data.  (See Appendix F1 for a Data Analysis 
Tool) Students, families, teachers, and leaders will carefully analyze these and other data to 
identify the causes of academic strengths and weaknesses.  Teachers, through collaboration 
and consultation with one another and with instructional leaders, will modify instruction based 
on the analysis of student data, effectively individualizing instruction for each student.  The 
school community will embrace a culture of data-driven instruction.   
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Learning Best Occurs When a Comprehensive Curriculum, Aligned to State Standards is 
Individualized   
 
Alpha believes that individualization should be a core component of all twenty-first century 
schools.  Alpha schools will implement a full Response to Intervention (RtI) model, providing 
three levels of intervention for students in need of additional assistance.  A general overview of 
the Response to Intervention model that Alpha will implement can be found in Appendix F.  A 
sample Individualized Learning Plan (ILP) template can be found in Appendix G. 
Initial Student Study Team Meetings are scheduled for students in need of additional support 
within the first several months of school and/or on an ongoing basis throughout the year. The 
SST process enables the family, teacher, student, administrative team, and/or other support 
providers to work together to construct a differentiated learning and/or behavior plan to 
address the student’s needs and areas of growth. Follow up SSTs are scheduled for the SST 
team to check on progress towards the goals identified in the SST and/or to reflect/review data 
on the viability of the strategies implemented as a result of the SST.  
 
The first level of intervention is in the classroom, where teachers differentiate instruction to 
deliver more individualized objectives throughout the day.  Teachers and staff will monitor 
student behavior and academic performance daily.  In addition, as articulated in the section 
above, a myriad of metrics will be used to monitor the progress of all students every six weeks, 
and results will be analyzed to identify students who are failing to make adequate progress 
towards mastery of the core, standards-based curriculum.  This data analysis is the foundation 
for the differentiated instruction delivered in Level 1 of intervention.  Every student will work 
with his or her teacher to create an Individualized Learning Plan (ILP), which specifies areas of 
strength and weakness and explicit classroom modifications, areas to target in our computer-
based activities and specific goals and methods for learning coaches working in the After School 
Academy (discussed below).  Teachers will create ILPs during “data days” and during prep 
periods.  Students will review ILPs with teachers during academic enrichment, After School 
Academy, or at other times outside of core instructional activities.  During these meetings, 
teachers will support students in reflecting on their progress over the last eight weeks and 
setting specific, measurable, attainable, realistic, and timely (S.M.A.R.T) goals to improve their 
performance.  Families will always participate in the review of ILPs; depending on student 
performance and student behavior, parent-teacher conferences may be a required part of the 
ILP process. 
 
The second level of intervention occurs in our After School Academy.  Alpha’s After School 
Academy is an after-school program that focuses on providing low-achieving students the 
support necessary to ensure rapid progress towards the mastery of core academic standards.  
The school will employ learning coaches to work with students in small groups (no more than 
12:1 student-coach ratio), will implement appropriate computer-based activities, and will 
provide access to a leveled library and reading comprehension / language acquisition activities.  
Learning coaches will not be credentialed teachers, but will meet all Alpha policies for non-core 
staff, will receive professional development in effective differentiation, and will communicate 
regularly with classroom teachers (at least weekly) to ensure that proper modifications are 
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made based on student progress.  The principal will monitor and facilitate this process and 
continuously monitor the effectiveness of coaches.  Whenever possible, learning coaches will 
provide small-group intervention with students whose ILPs indicate similar instructional needs.  
For example, there may be one or two sixth grade students in each class that have not yet 
mastered long division.  MAP and other assessments will identify this gap.  Learning coaches 
will work on this specific weakness, with only the students who have not yet mastered the skill.  
This targeted approach to supplemental instruction will ensure more rapid progress for all 
students in the After School Academy.  
 
If classroom modifications and ILP strategies fail to help a student make adequate progress, the 
student enters Level 3 of the RtI process.  In addition to continuing Level 2 activities, these 
students will meet weekly with their classroom teachers, 1:1, during academic enrichment.  
These meetings will serve as an opportunity for progress monitoring, but also for individualized 
tutoring and instruction.  Another core activity at Level 3 is small group intervention during the 
regular school day in the form of small group pull-outs organized by full-time learning coaches, 
based on MAP and mastery data.  Students who do not demonstrate mastery on exit tickets will 
be groups for reteaching by learning coaches during the academic enrichment portion of the 
day. The groups may be fluid, in that certain students will come and go based on data, but the 
lowest scoring students on the most recent MAP assessment will participate regularly in the 
group, being pulled-out up to four times per week. By continually monitoring and modifying (as 
needed) each student’s program, the teacher is able to design an effective, individualized 
instructional program.  As part of weekly staff meetings, Alpha principals will receive updates 
on all students in Level 3.  These weekly meetings (as well as input from families) will help 
determine whether or not further intervention, including the convening of at Student Success 
Team, is necessary. 
 
Learning Best Occurs in a Structured and Supportive Learning Environment Where Students Can 
Learn and Teachers Can Teach 
 
Alpha staff understands that adolescence is a special time in a student’s life that can present a 
variety of unique scenarios with respect to behavior. Alpha will set clear expectations for 
student behavior in the Family Handbook (See Appendix H).  Just as Alpha’s full Response to 
Intervention model provides differentiated interventions with respect to academics, Alpha will 
implement a tiered discipline policy that ensures students respect themselves, others, and the 
school, but provides for an appropriate measure of self-regulation and personal responsibility. 
Students are expected to work hard and to take pride in the product of their work.  Students 
who fail to meet these expectations will be subject to the school’s discipline policy, which is 
also outlined in the Family Handbook.  Families receive this handbook with the registration 
packet.  The school’s discipline policy will also be communicated during orientation and in the 
classroom during the first day of school.   
 
Fair and consistent application of the school’s discipline policy creates a school culture where 
appropriate behavior and exceptional student work are the norm.  This allows teachers to teach 
and students to learn and explore in a safe and supportive environment.  For students who 
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continuously struggle with behavior challenges, the school’s tiered discipline policy will be 
followed and students will be supported as they learn to modify their behavior.   
 
Learning Best Occurs in Schools that Effectively Hire and Retain the Highest-Quality Teachers 
and Leaders 
 
Alpha is constructed to combat the enormous turnover among new teachers and leaders that 
plagues our public schools.  It is estimated that 50% of new teachers leave the profession within 
five years.  (Ingersoll, 2001)  We believe that teachers and leaders need career paths that 
reward their successes with more responsibility, greater compensation, or both.  Alpha will 
create a career ladder for teachers and leaders that recognize student performance as a 
primary factor in advancement.  This will improve employee retention, succession planning, and 
career development.  (CA State Dept. of Employee Development, 2003).  By providing 
exceptional teachers with opportunities to advance professionally (as either teachers or 
leaders), providing effective professional development for all employees, and fostering the 
supporting conditions that empower and support faculty and staff, Alpha will lower attrition 
rates. 
 
Learning Best Occurs in Schools that Foster a Positive Relationship between School, Family and 
Community 
 
The most important relationships that occur in a school are between teachers and students.  
Alpha will facilitate productive teacher-student relationships by minimizing the number of 
different teachers each student sees during a given academic term. At fifth and sixth grade, 
classes will be self-contained, with each teacher responsible for instruction in math, English, 
history, and science. This will ease the transition between elementary and middle school while 
still ensuring high quality instruction for all incoming students.  At seventh and eighth grade, 
classes will be cored, and each student will have two teachers, one for math/science and one 
for English/history.  Seventh grade teachers will loop with their students the following year, 
teaching the same students in eighth grade, maintaining the school’s focus on strong 
relationships. 
 
Positive relationships between students and teachers have positive academic effects. Close 
relationships with teachers lead to higher levels of student engagement and achievement 
(Pianta, 1999).  In an article entitled Relationships Matter, Deborah Stipek reports that 
adolescents “work harder for teachers who treat them as individuals and express interest in 
their personal lives outside school” (Stipek, 2006).  By building positive relationships with 
students, educators can provide the motivation, initiative, and engagement, which are essential 
for success. (Pianta, Stuhlman, & Hamre, 2002)  At fifth and sixth grade, in self-contained 
classrooms, a single teacher will be responsible for delivering all core content, developing and 
monitoring ILPs, communicating with families, directing and monitoring After School Academy 
activities, and modifying instruction based on analysis of student data.  This allows for the 
development of a family culture in each classroom, where caring and involved teachers set high 
expectations and hold students accountable for meeting them. At seventh grade, students are 
maturing and there are two primary adults playing a role in a student’s life at school. These two 
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teachers collaborate around the ILP process, family communication, and other activities in 
which the student is engaged. Students are assigned to one of their two teachers as an advisee, 
and this teacher will continue to provide a single point of contact for families. Providing a single 
point of contact is of significant benefit to families, who develop a relationship with one 
teacher who provides specific information about a child’s performance in each core area, and 
can also provide an overview of both academic growth and character development. 
Transitioning students from a self-contained classroom to a cored classroom is a scaffolded and 
responsible way to help students move from the structure of elementary school to the 
freedoms of high school.   
 
Alpha will encourage parent involvement at many levels and will support and empower parent 
leaders and volunteers, but will never force parents to choose between volunteering at the 
school and supporting their families.  Alpha will encourage all families to help improve the 
academic outcomes for their children, e.g. providing a quiet place for students to do homework 
or making sure that students get enough rest.  In these ways, even families that cannot 
participate more directly can still have a positive impact.  The school principal will meet with 
parent leaders and attend community meetings, and will provide parents, families, and other 
members of the community opportunities to participate in the life of the school.  Alpha: Jose 
Hernandez Middle School recognizes that the community supported the development of the 
school, and it will work hard to be a positive and productive member of the community. 
 
Learning Best Occurs When Students Have Extra Time to Practice 
 
As discussed above, Alpha’s After School Academy is an after-school program that focuses on 
providing low-achieving students the support necessary to ensure rapid progress towards the 
mastery of core academic standards.  Students whose ILPs prescribe participation in the 
Academy will be required to attend for two and a half hours each day, Monday through 
Thursday, and five hours on Fridays.  At least 25% of students will attend the Academy on any 
given school day, depending upon academic performance and ILP goals and recommendations.  
The After School Academy will include computer labs and libraries, which will be set-up to be 
conducive to both independent and small group learning.  The libraries will contain leveled 
books where students can read independently at the top of their independent reading level, as 
well as at computers running a learning management system that allows students to access 
instruction at exactly their current level of understanding.   
 
According to a 2007 report published by the Nellie Mae Education Foundation (See Appendix E) 
researchers have found that, “Children in all socioeconomic groups are learning at the same 
rate, at least when it comes to basic skills, during the school year, and that nearly all the 
differences in achievement between poor and middle-class children are rooted in the inequities 
that young people experience outside the schoolhouse door: namely, before they begin 
kindergarten, and once in school, during out-of-school time. These inequities are especially 
pronounced during the summer months, when middle-class children continue to learn or hold 
steady in reading and language skills, while poor children lose knowledge and skills.”  To help 
level the playing field, Alpha will host three weeks of summer school for all students, where 
students will begin to acclimate to the culture of high expectations, review key concepts and 
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standards from their previous grade, and begin to master content from the grade they will be 
entering. Alpha will also hold monthly Saturday school for students who have been absent from 
school or who require additional support to ensure academic success. 
 
Curriculum and Instructional Design 
 
The academic program at Alpha is a fully inclusive, site-based curriculum that puts all students 
on track for academic proficiency and eventual college and career success.  The school’s 
curriculum framework is developed for the 5th-8th grade with the explicit purpose of helping all 
students become college and career ready by graduation, despite the wide range of 
achievement levels of entering 5th grade students.  The school model integrates curricular and 
instructional practices proven most effective with the target population.  All teaching and 
learning is directed toward student mastery of California/Common Core Standards, as well as 
key college-prep skills, learning strategies and work habits crucial for long-term academic 
success. 
 
Students will move through an age-appropriate curriculum for English-Language Arts, 
Mathematics, History-Social Science, and Science at each grade level.  Students will also receive 
instruction in Visual/Performing Arts, Foreign Language, and Physical Education.  The extended 
daily and yearly schedule will allow students to master both the academic skills and 
competencies of character needed to become lifelong learners and successful college students.  
Students will be expected to attend school daily and follow a prescribed schedule, with core 
instruction taking place between 8:30 AM and 3:30 PM and the After School Academy between 
3:30 PM and 6:00 PM.  With more time, teachers will be able to delve into topics more deeply 
to ensure student mastery.  See the sample bell schedule in Appendix I and curriculum 
information in Appendix J for more detail. 
 
Alpha will provide 195 days of instruction, fifteen days more than traditional public schools 
provide, and twenty more than the legal minimum applicable for charter schools. Summer 
school, a modified version of year-round schooling, enhances continuous learning. Reports 
from the California State Department of Education show that standardized reading test scores 
increased 19.3% for year-round grade school students and that a greater number of year-round 
students met state score objectives than those on traditional schedules (United States 
Department of Education, 1992).  Research is clear that more instructional time enhances 
learning and reduces the opportunities to “forget” what has been learned. Students in Asia 
attend school many more days per year than U.S. students: 243 days in Japan and 220 days in 
South Korea; in China, students typically attend academic programs during any breaks in the 
school year.  All three of these nations scored well above the United States in OECD’s most 
recent international student assessment rankings (2009).  In addition to extending the school 
year, Alpha will focus on excellent student attendance of at least 97% in the first five years. 
 
The environment will be small and personalized.  Research shows that small schools allow 
students and teachers to develop more intensive, long-term relationships that enable better 
conditions for teaching and learning. Alpha will provide these opportunities to its students and 
faculty through its small size (544 students).  In addition, Alpha will facilitate productive 
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teacher-student relationships by minimizing the number of different students each teacher sees 
during a given academic term. Classes will be either self-contained, with each teacher 
responsible for instruction in math, English, history, and science, or will be cored.  This small 
school model will help to support larger class sizes without negatively impacting student 
performance.  Research on the relationship between class size and student performance 
supports this approach, as evidenced in Caroline Hoxby’s article, “The Effects of Class Size on 
Student Achievement: New Evidence from Population Variation.”  All Alpha classroom teachers 
must be capable of teaching each of the core classes for which they are responsible, well.  To 
ensure this, Alpha will screen teachers for subject matter competency in the hiring process, 
ensure that all classroom teachers hold the appropriate credentials, provide professional 
development that supports instruction across multiple disciplines, and mandate teacher 
collaboration among teachers with expertise in different subject matters. 
 
Alpha is a cohort model, which means that all students of the same grade level will take the 
same course in English, history, math and science each year. Alpha will use a variety of supports 
and pedagogical strategies, as outlined in the following section, to make certain that all 
students in the target population can successfully access the curriculum.  All students will take 
Algebra 1 in 8th grade, unless otherwise indicated in a student’s IEP, to ensure they have the 
fundamental math skills needed for a college-preparatory, high school curriculum. We believe 
that with the appropriate supports, all students can be successful in an Algebra course.  
 
The faculty will consist of highly qualified teachers who are well supported by the school’s 
administrative staff and through targeted professional development.  Teachers will hold 
appropriate teaching certifications.  Professional development, teacher planning time, and 
other opportunities for collaboration will be scheduled on a regular and on-going basis to 
support teachers throughout their career. In establishing a professional teaching environment, 
Alpha will ensure collaborative planning time for teachers to design interdisciplinary curricula, 
so that students will be able to make connections across the subjects, and thereby deepen their 
conceptual understanding of content.  At Alpha: Blanca Alvarado Middle School, the entire staff 
meets for 3 hours on Friday afternoons, students’ early release day, for professional 
development.  This model has proven extremely effective and will be replicated at Alpha: Jose 
Hernandez Middle School. 
 
The following curriculum provides the foundation for Alpha to meet State Content Standards2: 
 
a) English: structured around engageny/Expeditionary Learning’s English Language Arts 
Curriculum (grade 5), Novel Study Units, and the College Board’s Springboard, a pre-AP 
curriculum. See Appendix J for Springboard materials. Alpha teachers will: 

                                                           
2The Charter School recognizes that full implementation of the Common Core State Standards must be  
accomplished by the 2014-15 school year. The Charter School will adhere to the Common Core State Standards  
and the required implementation timeline. All references in the charter to adherence with the California State  
Content Standards will become adherence to the Common Core State Standards, in alignment with directives from  
the California Department of Education regarding implementation. For an overview of our expected timeline  
for Common Core Standards implementation, please see Appendix J1. 
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1. teach reading and language arts as central to all academic subjects and as a 
means for obtaining and communicating information. 

2. teach the fundamentals of spelling and grammar.   
3. teach students the necessary skills for researching information, taking notes, 

organizing ideas, developing an outline, using the dictionary, editing and 
revising. 

4. teach oral communication skills through group discussions and classroom 
presentations. 

5. teach the mechanics of expository writing, creative writing, poetry, 
journalism, business communication, and scientific writing. 

 
b) Mathematics: structured around Bridges in Mathematics (grade 5) and the state standards 
for each level, utilizing state-approved curriculum. Alpha teachers will: 

6. cover the grade level curricular content specified in Mathematics Content 
Standards for California Public Schools: Kindergarten through Grade Twelve 
(California Department of Education, 1999). 

7. teach content and learning experiences in mathematics that allow students 
to develop the skills, knowledge, and attitudes necessary to meet the 
measurable student outcomes for critical thinking and core academics listed  
on page 20. 

8. teach fluency with traditional (abstract) mathematical concepts, statistics, 
and computation skills. 

9. teach mathematics with scientific quantification to emphasize the 
relationships between math, science, and technology. 

 
c) Science: structured around The Next Generation Science Standards for each grade level 
utilizing state-approved curriculum.  Alpha teachers will: 

10. present an effective science curriculum using the grade level, instructional 
strategies and assessment guidelines outlined in Science Framework for 
California Public Schools: Kindergarten through Grade Twelve (California 
Department of Education, 2004). 

11. teach content and learning experiences in science that allow students to 
develop the skills, knowledge, and attitudes necessary to meet the 
measurable student outcomes for critical thinking and core academics listed 
on page 20. 

12. provide a science program that combines the core sciences of biology, 
physics, and chemistry. 

13. teach students to use the scientific method to identify a problem and pose 
relevant questions, state a hypothesis, conduct an experiment, understand 
the variables, analyze the data, and reach a conclusion or solution that serves 
as the hypothesis for the next round of inquiry. 

 
d) History and Social Studies: structured around Scott Foresman History-Social Science for 
California (grade 5) and the state standards for each grade level utilizing state-approved 
curriculum.  Alpha teachers will 

http://www.mathlearningcenter.org/bridges
http://www.cde.ca.gov/pd/ca/sc/ngssintrod.asp
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14. present an effective history and social-science curriculum using the grade-
level considerations, instructional strategies, and assessment guidelines 
outlined in History-Social Science Framework for California Public Schools: 
Kindergarten through Grade Twelve (California Department of Education, 
2005). 

15. teach content in history and social science that allows students to develop 
the skills, knowledge, and attitudes necessary to meet the measurable 
student outcomes for core academics listed on page 20. 

16. teach students a global perspective of history and social science by studying 
other nations. 

17. teach culture of societies, both ancient and modern, through archaeology, 
anthropology, history, and geography. 

e) Foreign Languages: structured around the state standards for appropriate grade levels.  
Alpha teachers will: 

18. teach world languages curriculum using the grade level considerations, 
instructional strategies, and assessment guidelines outlined in Foreign 
Language Curriculum Framework K-12 (California Department of Education, 
2001). 

19. teach content and learning experiences in world languages that allow 
students to develop the skills, knowledge, and attitudes necessary to meet 
measurable student outcomes for critical thinking and core academics.  

20. Provide access to computer-based Spanish content through Rosetta Stone in 
grades 6-8. 

21. teach Spanish as the foreign language beginning in grade 8, either through 
teacher-led instruction or using appropriate online curriculum. 

22. Teach an integrated approach in which reading and the language arts 
facilitate and reinforce language fluency in Spanish. 

 
f) Visual and Performing Arts: structured around the state standards for each grade level.  Alpha 
teachers will: 

23. provide an effective visual and performing arts curriculum using the grade-
level considerations, the instructional strategies, and assessment guidelines 
outlined in Visual and Performing Arts Framework for California Public 
Schools: Kindergarten through Grade Twelve (California Department of 
Education, 2003). 

24. teach content and learning experiences in the visual and performing arts that 
allow students to develop the skills, knowledge, and attitudes necessary to 
meet the measurable student outcomes for critical thinking and core 
academics. 

25. teach content by embedding curriculum in other core classes, promoting 
project based learning that encourages visual and performing arts 
component, and through weekly (Friday) arts programs which may include 
music, painting/drawing, dance, and drama.  
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g) Physical Education and Health: structured around the state standards for each grade level.  
Alpha teachers will: 

26. teach the grade level curricular content specified in Challenge Standards for 
Student Success: Physical Education (California Department of Education, 
1998) and Moving into the Future: National Standards for Physical Education: 
A Guide to Content and Assessment (National Association for Sport and 
Physical Education, 1995).  

27. teach the grade level curricular content specified in Challenge Standards for 
Student Success: Health Education (California Department of Education, 
1998). 

28. provide a physical education program that offers both individual and team 
sports, during physical education class, which may include basketball, cross 
country, soccer, and other physical activities that promote fitness, teamwork, 
and individual abilities. 

 
Revisions to the list of courses offered by the school will be made based on a continuous 
improvement process that involves analyzing student performance data and educational trends 
to determine how the curriculum can best meet the needs of the student population and align 
with the mission of the school. 
 
Please see curriculum information for the core subjects of language arts, mathematics, science, 
and history in grade 6, located in Appendix J. 
 
Pedagogy (Teaching Methods) 
 
Alpha recognizes that there is no single pedagogical strategy that is best for all students at all 
times.  Therefore, Alpha will employ a range of pedagogical strategies that are researched-
based and considered “best practices” in other academically high-performing schools. This 
variety of instructional methods will provide opportunities for all students to learn academic 
content at high levels of conceptual understanding. 
 

• Instruction will be differentiated.  Alpha will implement a full Response to Intervention 
model, providing three levels of intervention for students in need of additional 
assistance.  The first level of intervention is in the classroom, where teachers 
differentiate instruction to deliver more individualized objectives throughout the day.   
 

• Instruction will be delivered directly from the teacher, the same approach most 
commonly used in the nation’s top colleges and universities.  Research by Kirschner, 
Sweller, and Clark indicates evidence from controlled studies “uniformly supports direct, 
strong instructional guidance rather than constructivist-based minimal guidance.” 
(2006) Alpha’s goal is to begin preparing students for the rigors of high school and 
college.  To ensure that students develop the skills required to succeed in a lecture-
based system, the curriculum will be delivered through direct instruction when 
appropriate, and students will work to develop their note-taking, recall, and response 
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skills. Students will be scaffolded from direct instruction through guided practice and 
then ultimately independent practice. 
 

• Instruction will be project-based.  The use of in-depth and rigorous classroom projects 
will facilitate learning and assess student competence.  Students will use technology and 
inquiry to respond to a complex issue, problem or challenge.  Projects will link the 
curriculum content with current events, primary sources, scientific investigation, and 
students’ experiences while also allowing classroom teachers to teach and assess visual 
arts standards, which will be integrated into many projects.  Most important, project-
based instruction will allow students to develop the strong communication, leadership, 
and teamwork skills necessary to succeed in college and the global economy. 
 

• Instruction will be integrated with technology.  Technology will be used as a tool 
throughout a student’s experience at Alpha to provide each student with access to 
information stored around the world, to facilitate communication and collaboration on 
projects with other students, and as another vehicle through which a student can 
express his or her knowledge and understanding of content.  Instruction properly 
integrated with technology will allow more individualized and differentiated delivery of 
the curriculum. 
 
Computer-based activities will allow motivated, high-achieving students to move 
through more challenging material at their own pace.  Additionally, it will help to 
diagnose and remediate learning gaps for low-achieving students.  These activities will 
employ computer-based curricula that is either purchased off-the-shelf or developed by 
teachers using open-source resources.  Computer-based learning is a powerful way of 
engaging today’s students who have a natural affinity to technology. Computer-based 
curricula provide an additional tool for teachers to differentiate their instruction. 
Students are able to move at their own pace, moving faster through material they 
understand and repeating the more difficult sections. In addition, the multi-media 
capabilities of online programs enable students to visually interact with abstract 
concepts that are often difficult to understand when presented in traditional textbooks 
or lectures.  
 
The availability of online curricula and learning resources has grown tremendously over 
the last several years. Alpha continuously outreaches and engages the technology 
community so richly found in our geographic area.  Alpha is currently in the process of 
evaluating and choosing the computer-based content for the school, in addition to the 
programs currently in use by Alpha: Blanca Alvarado Middle School, with which we have 
had success in improving student performance. Our criteria for selection are that the 
programs: 
 

a. adhere to state/national content standards 
b. provide rich, interactive, and engaging materials and activities for students 
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c. provide a sufficient number and variety of lessons and materials for teachers to 
be able to differentiate their instruction 

d. allow teachers to customize lessons 
e. include embedded assessments 
f. enable students to be largely self-directed as they progress through the course. 

(Ideally the programs would have an “adaptive” capacity that automatically 
changes the difficulty level of the material based on the student’s performance.) 

 
Materials and Technology 
 
The materials used by Alpha: Jose Hernandez Middle School’s teachers will be selected in 
accordance with the guidelines and recommendations provided by the California Department 
of Education. 
 
The materials Alpha will use are necessary to support the college-preparatory program and 
include: 
 

• Textbooks 
• Computers and Projection Devices 
• Software Programs 
• Laboratory Science Materials 
• Test Preparation Guides 
• Internet Connectivity 
• Research and Reading Library Materials 
• Math Manipulatives 
• Maps and Atlases 
• Dictionaries and Thesauruses 
• Televisions, VCRs and DVD Players 
• California Physical Fitness Test Equipment 

 
Professional Development 
 
There are 6.5 hours of professional development built in to the staff schedule each week. These 
sessions take place after students have been dismissed from the building. Sessions cover a 
variety of topics including, lesson planning, academic data analysis, school culture and 
classroom management. A lead teacher, administrator or guest speaker facilitates sessions.  
There are also full professional development days built into the staff calendar. For new and 
returning teachers, there are 13 and 8 days respectively of professional development that take 
place before the school year begins. In July, there is a two-day retreat for all staff that focuses 
on the social, cultural and emotional development of staff. In addition to the summer 
professional development schedule, there are three full days of professional development built 
into the school year in November, February and May. At least once every two weeks, teachers 
receive coaching and feedback from a school leader. In-class observations are conducted on a 
regular basis and teachers have the chance to discuss feedback with a school leader. This 
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provides school leaders an opportunity to individualize professional development to further 
strengthen the skills of teachers. 
 
The following are some of the major topics and themes that are addressed during the school 
year through professional development.    
 
Common Core and Next Generation Science Standards 

Curriculum at Alpha is created in alignment with the Common Core and Next Generation 
Science Standards. During summer professional development, teachers receive curriculum 
maps outlining the content and standards that will be covered for each subject and grade level. 
Teachers are trained on their curriculum and implementation tools.  In addition, grade level and 
content partner teachers are provided with weekly common planning time. There are also 
professional development sessions built in to the school year where staff analyzes student 
mastery data and creates plans to bridge any gaps. This time is also used to ensure that 
Common Core and Next Generation Science Standards are being implemented appropriately 
throughout the school year. 
 

Blended Learning 

Alpha uses a blended learning model to individualize instruction for students. Every student at 
Alpha is provided with a personal computer to use at school. Throughout professional 
development, teachers learn to integrate the use of online software into their daily lessons so 
that students are able to further explore content and practice skills. The software used is highly 
personalized so that all students may access the material. For example, a science teacher may 
have students read an article about earthquakes. Instead of each student being handed the 
same article, the article is available online in a variety of reading levels. This allows all students, 
regardless of reading level, the ability to access the same content. The use of blended learning 
also allows students to learn and practice in a variety of different ways. This further 
differentiates instruction and gives students more control over their learning. 
 
Positive School Culture 

School culture is an integral piece to the success of students. Teachers are trained in proactive 
and positive classroom management techniques that foster a comfortable and community 
driven learning environment. Teachers also receive training on a comprehensive advisory 
curriculum that is implemented throughout the school year. In addition to professional 
development centered on student culture, teachers also participate in activities and discussions 
that encourage the development of a positive and productive staff culture.  
 
Culturally Relevant Teaching Practices 

At the beginning of the year, teachers will learn what culturally relevant teaching means and be 
educated on the background of their students.  Families and community members will educate 
staff about Latino and Vietnamese culture through discussions and home visits.  Throughout 
the school year, teachers will work together to strategize ways to ensure their teaching 
practices are consistently culturally relevant. Teachers will learn that culturally relevant 
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teaching is more than just facilitating a one-time Kwanzaa activity in December. Diverse cultural 
relevancy should drive daily instruction to ensure the identity of all students is validated and 
respected. Teachers use a variety of instructional methods that empower students to embrace 
their heritage and foster a sense of community between diverse groups. For example, culturally 
relevant practices distinguish between academic and home language, being careful to message 
that one is not better than the other. In a classroom that is not culturally relevant, student 
language is corrected frequently and students perceive that their family language is bad and 
should not ever be used. Teachers are also given time on a regular basis to reflect on their own 
teaching practices to ensure lessons are culturally relevant to their students, and not just 
themselves. 
 
ELD  

Alpha fully integrates English language learners into the core curriculum. Alpha uses the New 
ELD standards to ensure that students are developing their English skills at an appropriate rate 
in addition to meeting core curriculum standards. Learning coaches at Alpha provide English 
language learners with addition English development support when needed. Teachers receive 
training on the ELD standards and time to collaboratively problem solve when students are not 
achieving these standards. 
 
SPED 

Staff at Alpha receive training and guidance on the individual needs of their students with 
special needs. Alpha utilizes the expertise of the Seneca Center to train and advise staff on 
supporting students with IEPs and 504s. During the summer, teachers are walked through the 
parts of an IEP and 504 and taught how to read them. They are also trained on how to use this 
information to guide their planning and instruction. Throughout the year, staff from Seneca 
provides feedback and instruction on how Alpha can better serve all students.     
 
Data Analysis 

In order to drive instruction, teachers will collect and analyze data on a regular basis. It is 
essential that staff understands what students are learning and areas in which students need 
more assistance. Every week teachers will participate in an hour of collaborative data analysis. 
This includes the analysis of exit tickets, quizzes, unit assessments, projects, and writing 
assignments. This will ensure teachers know exactly where their students are performing and 
can make appropriate changes to upcoming lessons. It also allows for staff to compare data, 
share best practices, and normalize on grading application. There are also three scheduled full 
professional development days for teachers to analyze interim assessments, MAP NWEA, and 
iReady data. This will ensure that there is strong alignment between teacher created 
assessments and national standards. If there are any discrepancies between data, teachers will 
take a collaborative approach to increasing the rigor of their assessments and adapting the way 
they are teaching new content. 
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Tentative PD Calendar 

July 

Behavior Management 101 
Orientation to Alpha’s Systems and Procedure 
Long Term Planning 
Building Lesson and Unit Plans 
Aligning Assessment and Instruction 
Classroom Management Role Plays 
Intro to the CCSS and Smarter Balance 
Building a Positive Class Culture 
Accommodating Students With Disabilities/ IEPs 101 

August 
FOSS 
College Prep Math 
EL and SPED Modifications 

September 

Responding to Misbehavior 
Improving the Ratio of Positive to Negative Student Interactions 
Data Analysis (NWEA) 
What is Blended/Personalized Learning 

October 

Close Reading 
COST and Tier 2 Interventions 
Class Culture Building/Reset 
Intro Collaborative Teaching (FTLCs) 
CFUs 

November 

DBQ Best Practice 
Together Teacher/Organizational PD 
Classroom Management Plan Review 
Data Analysis (Interims) 

December 
Blended Learning Best Practices 
Intro to Culturally Relevant Teaching 

January 

Smarter Balance Follow Up 
Chronically Misbehaving Students/ COST 
Differentiation Through Personalization 
Data Analysis (NWEA) 
Supporting ELs 

February 
Smarter Balance Follow Up 
Data Analysis (Interims) 
Collaborative Teaching Best Practices 
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Blended Learning Best Practices 

March 

Developing Rigorous Questioning Techniques 
Smarter Balance Follow Up 
Student Incentive Systems 
Analyzing Student Work 
Personalization Best Practices 

April 
Smarter Balance Follow Up 
Analyzing Blended Learning Data 
CFUs 

May 
Data Analysis (Interims) 
Analyzing Student Work 
Smarter Balance Follow Up 

 
 
 
Special Populations 
 
Academically Low-Achieving Students 
 
At Alpha, low-achieving students are defined as those who perform at or below a basic level on 
California State Standards Exams, those who earn one or more grades of “C-” or lower per 
grading period, or those who score below proficiency level on interim benchmark assessments.  
Students designated as low-achieving may or may not qualify for special education services (as 
discussed below). 
 
Low-achieving students benefit from learning experiences that have clear and high expectations 
combined with a supportive learning environment. Additionally, low-achieving and at-risk 
students benefit greatly from placement in a classroom with students who achieve at different 
levels.  Low-achieving students are thoroughly integrated into the entire student body at the 
school and participate fully in all aspects of the curriculum.  Lastly, as discussed in a previous 
section, Alpha schools will implement a full Response to Intervention (RtI) model, providing 
three levels of intervention for students in need of additional assistance.   
 
The following list provides examples of the methods by which Alpha will serve its low- 
achieving/at-risk students: 
 

• Academic Enrichment Period – Each school day includes an academic enrichment 
period.  Teachers use formal and informal assessment data to determine appropriate 
activities and resources for each student.  During this time, low-achieving students may 
receive small group or individual instruction from their teacher, or a learning coach, 
partner with high-achieving students for peer tutoring, or participate in computer-based 
activities designed to build proficiency. 
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• After School Academy – Alpha will operate the Academy from 3-6 pm, Monday – 
Thursday, and 1-6 pm on Fridays.  As outlined in a previous section, learning coaches will 
provide intervention to low-achieving students.  The focus of the Academy will be 
providing low-achieving students the support necessary to ensure rapid progress 
towards the mastery of core academic standards.   

 
• Individualized Learning Plans – An Individualized Learning Plan (ILP) that specifies areas 

of strength and weakness and explicit classroom modifications, areas to target in 
computer-based activities and specific goals and methods for learning coaches, will be 
designed for every student.  Teachers will create ILPs during “data days” and during 
prep periods.  Students will review ILPs with teachers during academic enrichment, 
After School Academy, or at other times outside of core instructional activities.  During 
these meetings, teachers will support students in reflecting on their progress over the 
last six weeks and setting specific, measurable, attainable, realistic, and timely 
(S.M.A.R.T) goals to improve their performance.  Families will also participate in the 
review of ILPs; depending on student performance and student behavior, parent-
teacher conferences may be a required part of the ILP process.  These plans will also 
ensure that students, families, and school remain aware of continuous improvement 
and obstacles to progress. 

 
• Saturday School – Each month, Alpha will host Saturday school to provide additional 

support to low-achieving students and students with excessive absences.  Classroom 
teachers will tailor activities for each low-achieving student based on individual areas of 
weakness. 

 
Academically High Achieving Students 
 
At Alpha, academically high-achieving students are those who perform at an “Advanced” level 
on California State Standards Exams and/or who consistently earn “A” grades in a majority of 
their courses.  The curriculum at Alpha is designed to challenge all students, including high-
achieving students.  The differentiated curriculum regularly provides high achieving students 
with opportunities to deepen their study of concepts and subject matter, via specialized 
projects and assignments. 
 
In addition to ensuring that the needs of high-achieving students are met inside the classrooms, 
Alpha will take steps to support high-achieving students outside of core instruction.  This will 
include providing access to novels and supplemental literature activities that are appropriate 
for each student’s reading level.  Alpha students may also participate in programs like 
MathCounts and Techbridge, which will be integrated into academic enrichment periods or 
implemented after school (Appendix K).  In addition, students will have access to more 
advanced content in computer labs. 
 
Lastly, Alpha will explore partnerships with programs like Johns Hopkins University Center for 
Talented Youth (CTY) so that academically high-achieving students can take college courses at 
local universities, including Stanford and the University of California campuses (Appendix K).  
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Scholarships for socio-economically disadvantaged students help pay for the costs related to 
the courses. 
 
English Learners 
 
Overview 
 
Alpha will meet all applicable legal requirements for English Learners as it pertains to annual 
notification to parents, student identification, placement, program options, EL and core content 
instruction, teacher qualifications and training, re-classification to Fluent English Proficient 
(FEP) status, monitoring and evaluating program effectiveness, and standardized testing 
requirements. Alpha will implement policies to assure proper placement, evaluation, and 
communication regarding ELs and the rights of students and parents. .  Alpha will comply with 
federal, state, and district mandates regarding EL education and re-designation of EL students.   
 
Program Goals 
 

A. Ensure that English learners acquire full proficiency in English as rapidly and effectively 
as possible and attain parity with native speakers of English. 

 
B. Ensure that English learners, within a reasonable period of time, achieve the same 

rigorous grade-level academic standards that are expected of all students in the 
domains of listening, speaking, reading, and writing.  

 
C. ELs are taught challenging academic content that enables them to meet performance 

standards in all content areas.  
 

D. ELs receive instruction that builds on their previous education and cognitive abilities and 
that reflects their language proficiency levels. 

 
E. ELs are evaluated with appropriate and valid assessments that are aligned to state and 

local standards and that take into account the language development stages and 
cultural backgrounds of the students.  

 
 
Identification and Referral for Assessment/Evaluation 
 
Alpha has established a procedure for the identification of ELL students, beginning with the 
completion of the Home Language Survey or with the submission of a referral.   
 
A. Home Language Survey: All families are asked to complete this survey at the time of 

registration regardless of the student’s language, race, or ethnicity. Administration review 
the educational records of potential ELLs identified through the survey as well as the 
records of students with possible ESL needs. (see home language survey below) 
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This survey is available in different languages in order for parents to fully understand what is 
being asked. If any of the responses to the first three questions is a language other than English, 
California Education Code requires that the child be assessed within 30 days of enrollment, 
using the state-designated assessment instrument, the California English Language 
Development Test (CELDT).  
 
Alpha will notify parents of the school’s responsibility to conduct CELDT testing and will inform 
parents of CELDT testing results within 30 calendar days following receipt of test results.  
Parents or guardians will be informed of their rights, and they will be encouraged to participate 
in the reclassification process. As Alpha expects to serve 21 or more EL students, an English 
Learner Advisory Council will be formed. 
 
B. Referral: A student experiencing academic difficulty may be referred for ELL services by the 

classroom teacher or the parent. The referring individual completes the Informal 
Assessment of Primary Language Proficiency referral form and submits the form to 
administration to determine if there is a second language influence. If considered 
necessary, administration will refer the student for assessment/evaluation.  
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Assessment/Evaluation 
 
The California English language Development Test (CELDT) is given as an initial assessment to 
newly enrolled students whose primary language is not English and as an annual assessment to 
English learners. It shall be administered to a student if he or she has not previously been 
identified as an English learner by a California public school or if there is no record of prior 
CELDT test results. CELDT testing will take place within 60 days prior to the start of the school 
year or within 30 calendar days after the date of first enrollment at Alpha and at least annually 
thereafter between July 1 and October 31st until re-designated as fluent English proficient. 
Alpha will maintain a record of all students who participate in each administration of the CELDT 
test and CELDT testing will be used to fulfill the requirements for annual English proficiency 
testing and will comply with the accountability requirements under Title III of the Elementary 
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and Secondary Education Act. Alpha will adhere to all legal requirements regarding oversight 
and administration of the CELDT test.  
 
The CELDT is used to identify students who are limited English proficient, determine the level of 
English language proficiency of students who are limited English proficient, and assess the 
progress of limited English proficient students in acquiring the skills of listening, speaking, 
reading, and writing in English. Overall English proficiency on this test is identified in one of five 
categories:  
 

1. ELD 1: Beginning: The student will respond in English using gestures, simple words and 
phrases to demonstrate understanding while working with familiar situations and texts. 

2. ELD 2: Early Intermediate: The student will respond in English using expanded vocabulary 
in phrases and simple sentences to demonstrate understanding of story details and basic 
situations with increasing independence. 

3. ELD 3: Intermediate: The student will respond in English using expanded vocabulary and 
descriptive words for social and academic purposes with increased complexity and 
independence but with some inconsistencies. 

4. ELD 4: Early Advanced: The student will respond in English using complex vocabulary with 
greater accuracy; the student will also demonstrate detailed understanding of social and 
academic language and concepts with increased independence. 

5. ELD 5: Advanced: The student is required to respond in English using extended vocabulary 
in social and academic discourse to negotiate meaning and apply knowledge across the 
content areas. 

 
The appropriate placement and educational program for each student is determined by this 
assessment. Parents are notified in writing of their child’s test results, the recommended 
instructional program for their child based on the assessment results and their option for 
seeking parental exception waivers from those plans. If they need translation services to fully 
understand this information, one will be provided for them; these waivers require written 
informed consent on the part of the parent, an annual request for the waiver and a personal 
visit to the school to apply for it.  
 
Once all steps in the identification process have been completed, the following criteria are used 
to determine eligibility: 

● A designation of less than “Fully English Proficient” based on information gathered from 
the Home Language Survey and the CELDT; 

AND  
● Less than average progress towards mastery of content-area standards;  

OR  
● Cannot fully access the curriculum due to their level of English language proficiency; 

     OR 
● Scoring below the 50th percentile in ELA and Math on the NWEA/MAP assessment;  
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English Language Learner Reclassification Plan 
  
The EL reclassification cycle occurs every fall and is initiated by Alpha administration. Newly 
enrolled English Learners may be re-designated at any point throughout the year.  
 
The school has established local reclassification policies and procedures based on the four 
criteria below: 

1. Assessment of ELP using an objective assessment instrument, including, 
but not limited to, the ELD test that is developed or acquired pursuant to EC Section 
60810 (i.e., the CELDT); 
2. Teacher evaluation including, but not limited to, a review of the student’s curriculum 

mastery; 
3. Parental opinion and consultation; and 
4. Comparison of the performance of the student in basic skills against an empirically 

established range of performance in basic skills based upon the performance of 
English proficient students of the same age, that demonstrates whether the student 
is sufficiently proficient in English to participate effectively in a curriculum designed 
for students of the same age whose native language is English. 

 
The local policy for reclassification requires that students: 

1. Achieve a scaled score of “5” on the overall score of the CELDT test, with a score of 4 or 
5 in each of the sub-categories (Speaking, Reading, Listening, and Writing). 

2. Achieve a score on or above grade level on the NWEA MAP assessment in reading.3 
3. Achieve a grade of A or B in English on their Alpha report cards for all three trimesters. 
4. Evidence presented by the family and school at the EL reclassification meeting 

demonstrates proficiency in English.  
 
Alpha staff will meet with the English Learner’s family to discuss and determine reclassification. 
If a student is reclassified, Alpha will monitor the progress of English Learners after 
classification for a minimum of two years. 
 
Strategies for English Language Learner Instruction and Intervention 
 
Academically, Alpha will primarily meet the needs of its EL students through an inclusion model 
in which all students are instructed in English by subject area teachers who are specially trained 
in methods and strategies that promote rapid acquisition of English as well as academic 
knowledge in core subjects, e.g., using non-verbal and context clues to provide meaning for 

                                                           
3 Based on the absence of state administered test of student performance skills and pursuant to 
the August 11, 2014 CDE Guidance on Academic Criterion for Reclassification 
(http://www.cde.ca.gov/sp/el/rd/acadreclass14.asp), the school will use NWEA MAP as its 
objective assessment of basic skills in English–language arts. NWEA MAP has an empirically 
established range of performance in basic skills based on the performance of English proficient 
students of the same age and is suitable for comparison of student performance. 
 

http://www.cde.ca.gov/sp/el/rd/acadreclass14.asp
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instruction, pre-teaching background knowledge and key vocabulary, and increasing interaction 
for EL students while creating a classroom climate that allows students to be comfortable 
taking risks.  In addition, like all students at Alpha, all EL students will be held to clearly-
articulated high expectations, provided access to the school’s rigorous curriculum, and offered 
personalized support as needed.  Though EL students may not be characterized as low-
achieving, EL students will be provided access to and benefit from the same resources outlined 
above for low-achieving students.  These include academic enrichment period activities to 
improve literacy and language development, Saturday school, and After School Academy. 
 
English Learners will be expected to meet school and state standards in all academic and non-
academic areas of the instructional program.  At Alpha, we believe that holding EL students to 
such high expectations will ensure that every student at our school is challenged to reach his or 
her highest potential. 
 
In order to make sure that all English Learners have the ability to meet these expectations, all 
teachers at Alpha utilize pedagogical strategies that “shelter” and “scaffold” both content and 
skills in each discipline, and all teachers will receive training and support in the effective 
implementation of techniques such as Specially Designed Academic Instruction in English 
(SDAIE) and Scaffolding. Additional strategies may include the front-loading of language for 
content, language development focused on academic vocabulary, and the use of inquiry-based 
learning, heterogeneous cooperative grouping, culturally relevant pedagogy, and contrastive 
analysis.   
 
English Learners will be enrolled in regular classes and depending upon individual needs, will 
receive regular small group instruction, including designated ELD, during the school day.  These 
students will also be able to receive before and after school support as needed through Alpha’s 
afterschool tutoring program. The goal is high-quality instructional programs and services for 
English Learners that will allow them to achieve the same challenging academic and graduation 
standards as English-speaking students. Listening, speaking, reading, and writing skills will be 
assessed daily through formal and informal assessments, class discussions, and small group 
workshops during academic enrichment periods and the After School Academy. In Alpha’s 
model of ELD instruction students receive extensive exposures to literature through teachers 
reading aloud, daily silent reading time, weekly reading and writing circles and workshops, and 
direct literacy instruction via the mainstream Common Core English language arts curriculum.  
As they emerge into content reading and writing, extensive language and academic support will 
be provided. To ensure English Learners’ success on the Common Core State Standards, Alpha: 
Jose Hernandez will integrate a variety of resources into its professional development and 
instructional programs, including: exemplar lesson plans from the Stanford Graduate School of 
Education’s Understanding Language and the Framework for English Language Proficiency 
Development (ELPD) Standards corresponding to the Common Core State Standards and Next 
Generation Science Standards (NGSS).  The ELPC CCSS and NGSS will provide teachers a clear 
framework for unpacking the language demands of each standard, so that they can scaffold 
their instruction appropriately.  
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Alpha uses a variety of assessment tools, including those discussed above, to diagnose the 
needs of our English Learners (EL). Based on the CELDT, as well as the range of assessments 
administered to all Alpha students, students in need of additional support and/or challenge-
including EL students- are identified for differentiated instructional, acceleration, and/or 
support services. 

In summary, Alpha utilizes an English Language Mainstream classroom setting for English 
learners. In addition to ELD instruction, English learners continue to receive additional and 
appropriate educational services (pull-out groups) in order to recoup any academic deficits that 
may have been incurred in other areas of the core curriculum as a result of language barriers. 
The instructional practices and lesson design of our ESL supports include: 

• Classroom GLAD Strategies for EL Students  
o Integrating language teaching with the teaching of curricular content  
o Customizing the learning environment to meet individual language needs 
o Providing explicit instruction in learning strategies and complex thinking skills 
o Providing research-based explicit instruction in reading comprehension  

• Instructional Strategies geared toward ELL development 
• Teaching the English Language Development (ELD) standards in correlation with 

Common Core State Standards (CCSS) 
• Providing access to online programs dedicated to increasing English language 

proficiency through pull-out groups.   
 

GLAD Strategies for EL Students 

Alpha Public Schools uses and will continue to strengthen its use of effective, research-based 
instructional strategies to support our EL students.  Specifically, this includes the following: 

• Sheltered Instruction. Using sheltered instruction, teachers enable EL students to access 
grade level content and concepts as they continue to improve their language 
proficiency. This instructional approach integrates language and content while also 
infusing socio-cultural awareness. Teaching and learning is appropriately scaffolded to 
aid comprehension of content and objectives by adjusting delivery of instruction, 
modifying tasks, and providing students with appropriate background information and 
experiences. 
 

• Sheltered English Observation Protocol (SIOP). To effectively support all EL students at 
Alpha and strengthen our teachers’ knowledge and skills in effectively meeting their 
needs, Alpha has begun to integrate the SIOP Model into our existing professional 
development and planning processes. Using this model, lessons will be evaluated to 
ensure they include three critical components: (1) preparation (determining content 
objectives, selecting concepts and vocabulary, and assembling supplementary materials 
to contextualize lessons for EL students); (2) instruction (using strategies such as 
activating and connecting background experiences and prior learning, modulating 
teacher speech, emphasizing vocabulary development, using multi-modal techniques, 
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promoting higher-order thinking skills, grouping students appropriately for language and 
content development, and providing hands-on materials and experiences); and (3) 
review/assessment (conducing informal assessment of student comprehension and 
learning of lesson objectives). 
 

• Guided Language Acquisition Design (GLAD). GLAD strategies are used within instruction 
to support our EL population. These strategies include: (1) holding high expectations and 
standards for all EL students and providing authentic opportunities for use of academic 
language; (2) utilizing and integrating metacognitive strategies such as activating prior 
knowledge, charting, clustering, graphic organizers, “think alouds”; (3) utilizing and 
integrating second language acquisition methods such as including a student set 
purpose for learning, inclusion of cooperative activities and problem-solving, and use of 
flexible grouping; (4) emphasizing reading and writing to, with, and by students such as 
conferencing and maintaining a language functional environment; (5) providing active 
participation in all components of a curricular unit; (6) fostering respect, identify, and 
voice; and (7) a use of ongoing assessment and evaluation to provide reflection on what 
has been learned, how it was learned, and what will be done with the information. 

 
• EL students receive additional in-class support in mathematics through the use of a 

variety of differentiated instruction strategies, including strategies designed to support 
language acquisition such as GLAD techniques, explicit vocabulary support/instruction, 
and/or other appropriate language acquisition strategies.  

 
• EL students who demonstrate difficulty with reading according to the NWEA MAP are 

grouped according to their instructional reading level and are provided small group 
guided reading instruction related to their areas of need. For reading groups that 
include English Language Learners, teachers employ additional instructional strategies, 
such as GLAD techniques, explicit vocabulary support and instruction, and/or other 
appropriate language acquisition strategies. In addition, teachers work with each 
student in order to assist him/her in selecting independent reading material that is 
appropriate for each student’s independent reading level. 

Key Instructional Strategies 

Alpha’s Academic Program emphasizes Close Reading, Accountable Talk, and Socratic Seminar 
as instructional strategies throughout all classrooms.  
 

1. Close Reading: is a central focus of the Common Core State Standards. It requires 
students to get truly involved with the text they are reading by teaching them to notice 
features and language used by the author. Students are required to think thoroughly 
and methodically about the details in the text. While this strategy is initially modeled 
and then guided by a teacher, over time the teacher releases the responsibility of close 
reading to the student. Teachers help students determine how a text is organized, and 
understand the effect of the author’s word choice in a certain passage. Close Reading 
goes deeper than the text to mine what is under the surface of the words. Students then 
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evaluate or critique what is written to gain that deeper understanding. Close Reading 
also provides ELLs with an opportunity to reread information and decipher the meaning 
of words in context and provides opportunities for discussion of all types of questions at 
all levels.  
 

2. Accountable Talk: is an instructional method that structures the discourse between 
students in classroom discussions. It enables students the opportunity to organize their 
thinking, hear how their thinking sounds out loud, listen to how others respond, and 
hear others add to or expand on their thinking. Accountable Talk creates classrooms 
that respond to and further develop what students are thinking and saying, demand 
knowledge that is accurate and relevant to the issue under discussion, and use evidence 
to support claims with established norms of good reasoning. Accountable Talk also 
incorporates speaking and listening skills essential to the success of mastering the CCSS. 
Students synthesize several sources of information, construct explanations, formulate 
conjectures and hypotheses, test their own understanding of concepts, and challenge 
the quality of each student’s evidence and reasoning. Focusing on these skills also gives 
ELL students the structure to practice language skills with their entire classroom.  

 
3. Socratic Seminar: The Socratic method of teaching is based on Socrates' theory that it is 

more important to enable students to think for themselves than to merely fill their 
heads with "right" answers. Students are given opportunities to "examine" a common 
piece of text, whether it is in the form of a novel, poem, art print, or piece of music. 
After "reading" the common text open-ended questions are posed. Open-ended 
questions allow students to think critically, analyze multiple meanings in text, and 
express ideas with clarity and confidence. Dialogue is exploratory and involves the 
suspension of biases and prejudices. Discussion/debate is a transfer of information 
designed to win an argument and bring closure. Participants in a Socratic Seminar 
respond to one another with respect by carefully listening instead of interrupting. 
Students are encouraged to "paraphrase" essential elements of another's ideas before 
responding, either in support of or in disagreement. Members of the dialogue look each 
other in the "eyes" and use each other names. This simple act of socialization reinforces 
appropriate behaviors and promotes team building. ELL students benefit from speaking 
practice and by hearing their peers using the academic language they are struggling to 
learn. Socratic Seminar allows ELLs to practice their answers in English and increase 
their success in academic discourse.  
 

ELD Standards/CCSS 

Alpha curriculum follows the Common Core State Standards (CCSS), which provide standards 
for reading, writing, speaking, listening, and language which make clear what students are to 
know and do. Aside from the CCSS Alpha teachers use the CA ELD standards to determine how 
to support their ELs in achieving the CA CCSS for ELA/Literacy and the content standards 
specific to each discipline. The CA ELD standards guide teachers to support their EL students to 
fully engage with the academic grade-level curricula that the CA CCSS for ELA/Literacy and 
other content standards call for while developing English in an accelerated time frame.  
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The CA CCSS for ELA and the CA ELD standards recognize the role that complex skills in literacy 
and language analysis and applications play across the curricula. The language arts are used in 
all content areas to acquire knowledge and inquiry skills (through reading, listening, viewing, 
and conversing) as well as convey knowledge in a variety of modes (writing, speaking, 
incorporating multimedia). Although presented separately in the CA CCSS for ELA, the strands 
of Reading, Writing, Speaking and Listening and Language are learned and used by students in 
an interrelated fashion. This relationship is made even more visible by the focus on literacy 
across the content areas in grades six through eight.  

Students in grades six through eight are expected to comprehend literary works as well as 
informational and technical materials of increasing length and complexity, basing their analyses 
and inferences on explicit and relevant evidence from the texts. Similarly, the components of 
the CA ELD Standards-- “Interacting in Meaningful Ways,” “Learning About How English Works.” 
and “Using Foundational Literacy Skills”-- are integrated throughout the curriculum in 
classrooms with ELs, rather than being addressed exclusively during designated ELD time. Given 
these interrelationships, all teachers become teachers of language--the language needed to 
understand, engage with, and communicate about written texts, digital formats, and oral 
discourse in each discipline.  

EL Pullouts/Online Programs 

Aside from providing the above supports, Alpha provides an additional ELD specific pull-out 
each week for 90 minutes using ESL Reading Smart. This is an innovative, standards-based 
English language learning program for grades 4-12. ESL Reading Smart helps EL students face 
the formidable challenge of learning English while mastering content in academic subjects. It 
offers a unique program for newcomers who are beginning to learn English and includes 126 
content-based reading selections written at all levels of English proficiency.  The program 
provides a placement test that generates an individualized path for each student to follow. 
Aside from this path our Full-Time Learning Coaches can select a specific level for a class or 
individual student in order to focus on specific skills.  

ESL Reading Smart includes a section called Newcomers, as well as a four-level Lexiled reading 
program based on multi-cultural, high-interest selections. The Newcomers section facilitates 
the introduction of basic vocabulary and sentence structure needed by beginning English 
language learners. The reading program includes Lexiled multi-cultural, multi-genre reading 
selections that incorporate vocabulary support, audio tracks, activities, and quizzes. The reading 
selections increase in complexity as students progress through the program.  

The instructional pedagogy of ESL Reading Smart is balanced. Lessons for each unit in the 
program contain activities that support all four modalities of language learning: listening, 
speaking, reading, and writing. The lessons that support each unit offer vocabulary 
development, reading comprehension, grammar activities, and writing opportunities. Each 
instructional level is designed to provide a comprehensive sequence of learning activities.  

Staffing 
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Alpha Public Schools is committed to hiring an instructional staff that can meet the needs of all 
students, including English Learners, by prioritizing the hiring of teachers who have already 
obtained CLAD certification. Alpha teachers will be supported in their ongoing growth and 
professional development in serving EL students through professional development training 
and other resources to support he use of best practices to support the academic acceleration of 
our English Learner population.  

Alpha Public Schools complies with all applicable federal law in regard to services and the 
education of English Learner students. Alpha Public Schools has developed and implemented 
policies and procedures for the provision of services to EL students in accordance with 
guidelines published by the Office of Civil Rights of the U.S. Department of Education. At a 
minimum, these policies and procedures shall ensure the following: 

• Identify students who need assistance (through CELDT and a Home Language Survey); 
• Implement the Alpha program which, based on research by experts in the field, has a 

reasonable chance for success; 
• Ensure that necessary staff, curricular materials, and facilities are in place and property 

used; 
• Apply appropriate evaluation standards, including program exit criteria for measuring 

the progress of students; assess the success of the program and modify it where 
needed. 

Special Education 

Overview 
 
The following provisions govern the application of special education to Alpha students: 
 

• It is understood that all children will have access to Alpha and no student shall be 
denied admission due to disability. 

 
• Alpha shall comply with the Individuals with Disabilities in Education Improvement Act 

of 2004 (“IDEIA” or “IDEA”), Section 504 of the Rehabilitation Act (“Section 504”) and 
the Americans with Disabilities (“ADA”). 

 
• Alpha shall be solely responsible for compliance with Section 504 and the ADA. 

 
• Alpha agrees to implement a Student Study Team Process, a regular education function 

which shall monitor and guide referrals for Section 504 and special education services. 
 

• Alpha is a member of the El Dorado County Charter SELPA for provision of special 
education services pursuant to Education Code Section 47641(a) as of July 1, 2014.  As 
an LEA, and a member of a SELPA, the Charter School shall be solely responsible for 
compliance with the IDEIA. 
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Section 504 of the Rehabilitation Act 
 
Alpha recognizes its legal responsibility to ensure that no qualified person with a disability shall, 
on the basis of disability, be excluded from participation, be denied the benefits of, or 
otherwise be subjected to discrimination under any program of Alpha. Any student, who has an 
objectively identified disability that substantially limits a major life activity including but not 
limited to learning, is eligible for accommodation by the School. 
 
A 504 team will be assembled by the Principal and, as appropriate, shall include the 
parent/guardian, the student and other qualified persons knowledgeable about the student, 
the meaning of the evaluation data, placement options, and accommodations. The 504 team 
will review the student’s existing records; including academic, social and behavioral records, 
and is responsible for making a determination as to whether an evaluation for 504 services is 
appropriate. If the student has already been evaluated under the IDEIA but found ineligible for 
special education instruction or related services under the IDEIA, those evaluations may be 
used to help determine eligibility under Section 504. The student evaluation shall be carried out 
by the 504 team who will evaluate the nature of the student’s disability and the impact upon 
the student’s education. This evaluation will include consideration of any behaviors that 
interfere with regular participation in the educational program and/or activities. The 504 team 
may also consider the following information in its evaluation: 
 

• Tests and other evaluation materials that have been validated for the specific purpose 
for which they are used and are administered by trained personnel. 

 
• Tests and other evaluation materials include those tailored to assess specific areas of 

educational need, and not merely those that are designed to provide a single general 
intelligent quotient. 

 
• Tests are selected and administered to ensure that when a test is administered to a 

student with impaired sensory, manual or speaking skills, the test results accurately 
reflect the student’s aptitude or achievement level, or whatever factor the test purports 
to measure, rather than reflecting the student’s impaired sensory, manual or speaking 
skills. 

 
The final determination of whether the student will or will not be identified as a person with a 
disability is made by the 504 team in writing and notice is given in writing to the parent or 
guardian of the student in their primary language along with the procedural safeguards 
available to them. If during the evaluation, the 504 team obtains information indicating 
possible eligibility of the student for special education per the IDEIA, the 504 team will make a 
referral for assessment under the IDEIA.  If the student is found by the 504 team to have a 
disability under Section 504, the 504 team shall be responsible for determining what, if any, 
accommodations or services are needed to ensure that the student receives the free and 
appropriate public education (“FAPE”). In developing the 504 Plan, the 504 team shall consider 
all relevant information utilized during the evaluation of the student, drawing upon a variety of 
sources, including, but not limited to, assessments conducted by the School’s professional staff. 
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The 504 Plan shall describe the Section 504 disability and any program accommodations, 
modifications or services that may be necessary.  The 504 plan can be found in Appendix L.   
 
All 504 team participants, parents, guardians, teachers and any other participants in the 
student’s education, including substitutes and learning coaches, must have a copy of each 
student’s 504 Plan. The principal will ensure that teachers include 504 Plans with lesson plans 
for short-term substitutes and that he/she reviews the 504 Plan with a long-term substitute. A 
copy of the 504 Plan shall be maintained in the student’s file. Each student’s 504 Plan will be 
reviewed at least once per year to determine the appropriateness of the plan, needed 
modifications to the plan, and continued eligibility. 
 
Services for Students under the IDEIA 
 
The Charter School is a member of the El Dorado County Charter SELPA (commencing July 1, 
2014). Any change in the Charter School’s SELPA affiliation or LEA status for purposes of special 
education shall require written notification to the SCCOE. If the Charter School wishes to join 
the SCCOE SELPA, the Charter School must send written notification to the SCCOE SELPA 
Director by March 15th for the coming school year. 
 
The Charter School is responsible for ensuring that all children with disabilities enrolled in the 
Charter School receive special education and related services in a manner that is consistent 
with all applicable provisions of state and federal law, regardless of students’ home district.  
 
The Charter School’s Special Education Responsibilities: 
 

• The Charter School will work to identify students with special needs and refer students 
through the SST process who have or may have exceptional needs that qualify them to 
receive services under the Individuals with Disabilities Education Act (IDEA). 

 
• The Charter School as an LEA is responsible to have a full continuum of services to 

address the needs of students with IEPs and provide a “free and appropriate education” 
(FAPE) as defined in the IDEA at no cost to the parent/student.   

 
• The Charter School will obtain the cumulative files, prior and/or current individual 

education plan (IEP) and other special education information on any student enrolling. 
 

• The Charter School will provide appropriate and timely interim placements for students 
who are new to the Charter School and have IEPs. Students with an existing 
individualized education program (IEP) are entitled to receive a comparable program on 
a 30-day "interim placement" basis, unless the parent and the Charter School agree 
otherwise or the Charter School does not currently have a service or program specified 
on the transfer IEP. The interim placement is to begin as soon as the Charter School 
verifies the student has an existing IEP and the parent completes the school enrollment 
process. 
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• The Charter School will participate in the evaluation and assessment processes to make 

certain that the appropriate services are provided on an individualized basis for every 
child with a disability. 

 
• The Education Specialist along with the IEP team will lead development of IEPs, manage 

IEPs, communicate plans for modifications and accommodations, and work with 
teachers and stakeholders to implement the IEP. 

 
• The Charter will develop, maintain and implement policies and procedures to ensure 

that all parents/guardians are fully informed of their rights and those families of Special 
Education students are given the most current version of the document, Special 
Education Rights of Parents and Children: Notice of Procedural Safeguards.  The link for 
this document is http://www.cde.ca.gov/sp/se/qa/documents/pseng.doc 

 
Special Education Program Structure 
 
Case managers (“CMs”) are RSP teachers assigned to provide academic services and manage 
the IEPs of specific students. The ratio of CMs to students is 26:1, though that ratio drops to 
20:1 including the full-time learning coach (similar to a paraprofessional) who works with 
students with IEPs. CMs write and share an IEP-At-A-Glance document with each student’s 
GenEd teacher, which includes information about all IEP goals (baselines, end goals, frequency 
of monitoring, and suggestions on measuring progress on the goal).  In addition to this, GenEd 
teachers receive professional development on how to read and use these documents, as well as 
trainings on how to support CMs in updating progress on goals. 
 
GenEd teachers also receive ongoing support throughout the year from CMs in how to work 
effectively with individual students (including goal support), and how to problem solve 
challenges that arise (this collaboration is written into the IEP as an accommodation for all 
students). 
 
CMs split academic time with each student into three categories; the percentage depends on 
individual student need. The categories include GenEd work support, corrective instruction for 
GenEd content, and work on IEP goals/remedial skills. In addition to having a binder with 
targeted IEP goal practice that students work on if they finish an assignment early, CMs spend 
1-2 days per week working directly on IEP goals, depending on student need. 
 
IEP goals are updated by CMs four times per IEP year.  During these updates, CMs compile data 
both from their work with the student and from qualitative and quantitative reports from 
GenEd teachers, which are synthesized and included in the goal update. Goals are updated in 
the online IEP system, printed, and sent to teachers and home to parents.  The school has 
purchased licenses for Goalbook, an online program with customizable goals that can be easily 
scaffolded based on student need.  Additionally, as our SPED model is one of inclusion, we elicit 
feedback and suggestions from GenEd teachers when designing goals, as they have unique 
insight into what skills are truly holding back student performance in the GenEd classroom.   

http://www.cde.ca.gov/sp/se/qa/documents/pseng.doc
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Compliance Monitoring 
 
Annual Goals and Actions in the State Priorities 
 
Alpha created its initial comprehensive Local Control and Accountability Plan (LCAP) by July 
2014.  Below please find, in accordance with the Local Control Funding Formula (“LCFF”) 
requirements, a description, for the School, of annual goals, for all pupils and for each subgroup 
of pupils identified pursuant to Education Code Section 52052, to be achieved in the state 
priorities, as described in Education Code Section 52060(d) that apply for the grade levels 
served, or the nature of the program operated, by the School, and specific annual actions to 
achieve those goals. Relevant subgroups include English Learners and low-income students. 

STATE PRIORITY #1— BASIC SERVICES  

The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully 
credentialed, and every pupil  has sufficient access to standards-aligned instructional 

materials (E.C. § 60119), and school facilities are maintained in good repair (E.C. §17002(d))  

Subpriority A ‐ Teachers 
Goal to achieve Subpriority 100% of core teachers will be appropriately assigned and 

hold a valid CA Teaching Credential with appropriate English 
learner authorization as defined by the CA Commission on 
Teaching Credentialing. 

Actions to achieve goal A. All core teacher candidates screened for employment 
will hold valid CA Teaching Credential with appropriate 
English learner authorization; Alpha Human Resources 
will annually review assignment and credential status. 

B. Alpha will support teachers in becoming highly qualified 
and in completing the Professional Clear credential 
through Beginning Teacher Support and Assessment 
program, subject matter examination, and advanced 
certification. 

C. Balance placement of staff by experience and skill level. 
Subpriority B – Instructional Materials 

Goal to achieve Subpriority 100% of all students, including all student subgroups, 
unduplicated students, and students with exceptional 
needs, will have access to standards-aligned materials and 
additional instructional materials. 

Actions to achieve goal A. Purchased instructional materials will be aligned to CA 
Common Core State Standards and/or with charter 
petition. 

B. AJHMS will provide teachers with collaborative time to 
plan, create and share standards-based lessons. 

Subpriority C – Facilities 
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Goal to achieve Subpriority School leaders rate the facilities as “excellent” on 90% of 
inspections. 

Actions to achieve goal Regular custodial cleaning; facility inspections 

STATE PRIORITY #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS 

Implementation of Common Core State Standards, including how EL students will be enabled 
to gain academic content knowledge and English language proficiency 

 

SUBPRIORITY A – CCSS IMPLEMENTATION 

Goal to achieve Subpriority 100% of AJHMS teachers will receive professional 
development based on the CCSS. 

Actions to achieve goal Professional development based on CCSS will be provided to 
all teachers.  

SUBPRIORITY B – EL STUDENTS & ACADEMIC CONTENT KNOWLEDGE 

Goal to achieve Subpriority 50% of EL students will demonstrate increases in proficiency 
on NWEA MAP, demonstrating gains in academic content. 

Actions to achieve goal A. Provide differentiated instruction through use of 
Learning Coaches. 

B. AJHMS will provide teachers with collaborative time to 
plan, create, and share standards-based lessons that 
incorporate SDAIE. 

SUBPRIORITY C – EL STUDENTS & ENGLISH LANGUAGE PROFICIENCY 

Goal to achieve Subpriority 40% of EL students will advance one level in language 
proficiency on the CELDT after completing sixth and seventh 
grade at AJHMS. 

Actions to achieve goal A. EL students participate in English Language Arts/Literacy 
instruction with targeted instructional support. 

B. All teachers will participate in professional development 
focusing on appropriate strategies of support and 
intervention and on ELD standards, and effective 
instruction through Integrated and Designated ELD. 

C. Teachers will closely monitor progress of EL students, 
providing support to accelerate academic achievement 
through the use of regular data analysis cycles. 

STATE PRIORITY #3— PARENTAL INVOLVEMENT 
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Parental involvement, including efforts to seek parent input for making decisions for schools, 
and how the school will promote parent participation 

Goal to achieve priority At least 25% of families will volunteer three hours annually 
and will participate in Alpha community events. Volunteer 
hours are suggested and not a requirement. 

Actions to achieve goal A. AJHMS will hold monthly community meetings. 
B. AJHMS will maintain structures such as the Parent 

Committee (SSC/ELAC), in which parents will be strongly 
encouraged to participate. 

STATE PRIORITY #4— STUDENT ACHIEVEMENT 

Pupil achievement, as measured by all of the following, as applicable: 

A. CA Assessment of Student Performance and Progress statewide assessment 
B. The Academic Performance Index (API) 
C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU 

entrance requirements, or career technical education – N/A 
D. Percentage of ELs who make progress toward English language proficiency as 

measured by the California English Language Development Test (CELDT) and/or 
English Language Proficiency Assessment for California (ELPAC) 

E. EL reclassification rate 
F. Percentage of pupils who have passed an AP exam with a score of 3 or higher – N/A 
G. Percentage of pupils who participate in and demonstrate college preparedness 

pursuant to the Early Assessment Program (E.C. §99300 et seq.) or any subsequent 
assessment of college preparedness - NA 

 

SUBPRIORITY A – CA Assessment of Student Performance and Progress statewide 
assessment 

Goal to achieve priority 50% of all students, including all student subgroups, 
unduplicated students, and students with exceptional needs 
students demonstrate at least one year of growth towards 
grade-level proficiency in the areas of language arts and 
math on NWEA MAP. 
 

Actions to achieve goal A. Implementation of the CCSS aligned curriculum and 
AJHMS’ core instructional strategies, monitored through 
classroom observation protocol using Alpha’s teacher 
effectiveness tool. 

B. Each student will spend approximately 120 minutes 
each day using a variety of targeted, differentiated 
computer programs that provide individualized 
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instruction. 
C. Implement COST process to address academic issues. 
D. Teachers will closely monitor progress of students 

towards grade-level proficiency through the use of 
regular data analysis cycles. 
SUBPRIORITY B – API 

Goal to achieve priority AJHMS will meet Statewide academic performance index  
(“API”) growth target school wide and for all subgroups. 

Actions to achieve goal Implementation of the CCSS aligned curriculum and ABAM’s 
core instructional strategies, monitored through classroom 
observation protocol using Alpha’s teacher effectiveness 
tool. 

SUBPRIORITY D – EL progress towards proficiency 

Goal to achieve priority 40% of EL students will advance one level in language 
proficiency on the CELDT after completing sixth and seventh 
grade at AJHMS. 

Actions to achieve goal A. EL students participate in English Language Arts/Literacy 
instruction with targeted instructional support. 

B. All teachers will participate in professional development 
focusing on appropriate strategies of support and 
intervention and on ELD standards, and effective 
instruction through Integrated and Designated ELD. 

C. Teachers will closely monitor progress of EL students, 
providing support to accelerate academic achievement 
through the use of regular data analysis cycles. 

SUBPRIORITY E – EL RECLASSIFICATION RATES 
 

Goal to achieve priority 10% of students will be reclassified after three years of 
enrollment at AJHMS. 

Actions to achieve goal EL students will receive in class instructional support, which 
includes 1-on-1 teacher support, small group work, usage of 
SDAIE and ELD instructional strategies, and additional EL 
instructional practices as outlined in the charter. 

STATE PRIORITY #5: STUDENT ENGAGEMENT 
 

A. School attendance rates 
B. Chronic absenteeism rates 

C. Middle school dropout rates (EC §52052.1(a)(3)) – N/A 
D. High school dropout rates  

E. High school graduation rates 
 

SUBPRIORITY A – SCHOOL ATTENDANCE RATES 
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Goal to achieve priority At least 95% attendance as measured by ADA. 
 

Actions to achieve goal Implementation of community and culture building events 
related to student attendance at school. 

SUBPRIORITY B – STUDENT ABSENTEEISM RATES 
 

Goal to achieve priority No more than 15% of students will have more than 5 
unexcused absences in any school year. 

Actions to achieve goal AJHMS will hold community meetings throughout the 
school year, including an annual orientation during which 
parents learn about the importance of attendance. 

SUBPRIORITY C – MIDDLE SCHOOL DROP OUT RATES 
 

Goal to achieve priority AJHMS will maintain an annual dropout rate of less than 3%. 
Actions to achieve goal AJHMS will implement a daily advising program that helps 

students build a close relationship with a trusted adult, who 
will monitor their academic standing and other factors 
related to middle school persistence, and intervene when 
appropriate. 

STATE PRIORITY #6: SCHOOL CLIMATE 
 

School climate, as measured by all of the following, as applicable: 
(A) Pupil suspension rates. 
(B) Pupil expulsion rates. 

(C) Other local measures, including surveys of pupils, parents, and teachers on the sense of 
safety and school connectedness. 

(D)  
SUBPRIORITY A – PUPIL SUSPENSION RATES 

 
Goal to achieve priority AJHMS will maintain an annual suspension rate of less than 

10% as measured by the State. 
Actions to achieve goal AJHMS will implement clear expectations for student 

conduct and protocols for developing constructive student 
conduct, including problem solving around behaviors that 
are inconsistent with school expectations, and will provide 
ongoing professional development for teachers on existing 
student conduct protocols. 

SUBPRIORITY B – PUPIL EXPULSION RATES 
 

Goal to achieve priority AJHMS will maintain an annual expulsion rate of less than 
2%. 

Actions to achieve goal AJHMS will implement clear expectations for student 
conduct and protocols for developing constructive student 
conduct, including problem solving around behaviors that 
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are inconsistent with school expectations, and will provide 
ongoing professional development for teachers on existing 
student conduct protocols. 
 

SUBPRIORITY C – OTHER MEASURES 
 

Goal to achieve priority At least 75% of responding parents indicate that the school 
environment is safe and supportive on an annual parent 
survey. 

Actions to achieve goal AJHMS will administer an annual survey, and will tabulate 
and share results. 
 

STATE PRIORITY #7— COURSE ACCESS 
 

The extent to which pupils have access to, and are enrolled in, a broad course of study, 
including programs and services developed and provided to unduplicated students (classified 
as EL, FRPM-eligible, or foster youth; E.C. §42238.02) and students with exceptional needs. 

“Broad course of study” includes the following, as applicable:  Grades 1-6: English, 
mathematics, social sciences, science, visual and performing arts, health, physical 

education, and other as prescribed by the governing board. (E.C. §51210)  Grade  -12: 
English, social sciences, foreign language(s), physical education, science, mathematics, 

visual and performing arts, applied arts, and career technical education. (E.C. §51220(a)-(i)) 
 

Goal to achieve priority Provide all students, including all student subgroups, 
unduplicated students, and students with exceptional 
needs, access to a broad course of study. 
 

Actions to achieve goal All academic content areas will be available to all students, 
including all student subgroups, unduplicated students, and 
students with exceptional needs, at all grade levels. 
 
 

STATE PRIORITY #8—OTHER STUDENT OUTCOMES 
 

Pupil outcomes, if available, in the subject areas described above in #7, as applicable. 
 

SUBPRIORITY A – ENGLISH 
 

Goal to achieve priority 50% of all students demonstrate at least one year of growth 
towards grade-level proficiency in the area of language arts 
on NWEA MAP. 

Actions to achieve goal A. Implementation of the CCSS aligned curriculum and 
Alpha core instructional strategies, monitored through 
classroom observation protocol using Alpha’s teacher 
effectiveness tool. 
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B. Each student will spend approximately 120 minutes 
each day using a variety of targeted, differentiated 
computer programs that provide individualized 
instruction. 

C. Implement COST process to address academic issues. 
D. Teachers will closely monitor progress of students 

towards grade-level proficiency through the use of 
regular data analysis cycles. 

SUBPRIORITY B – MATHEMATICS 
 

Goal to achieve priority 50% of all students demonstrate at least one year of growth 
towards grade-level proficiency in the area of math on 
NWEA MAP. 

Actions to achieve goal A. Implementation of the CCSS aligned curriculum and 
Alpha core instructional strategies, monitored through 
classroom observation protocol using Alpha’s teacher 
effectiveness tool. 

B. Each student will spend approximately 120 minutes 
each day using a variety of targeted, differentiated 
computer programs that provide individualized 
instruction. 

C. Implement COST process to address academic issues. 
D. Teachers will closely monitor progress of students 

towards grade-level proficiency through the use of 
regular data analysis cycles. 

 

  



 63 

II. MEASURABLE STUDENT OUTCOMES AND OTHER USES OF DATA  

 
The measurable pupil outcomes identified for use by the Charter School. “Pupil Outcomes,” for 
purposes of this part, means the extent to which all pupils of the school demonstrate that they 
have attained the skills, knowledge, and attitudes specified as goals in the school’s educational 
program. Pupil outcomes shall include outcomes that address increases in pupil academic 
achievement both schoolwide and for all groups of pupils served by the charter school, as that 
term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of Section 47607. The 
pupil outcomes shall align with the state priorities, as described in subdivision (d) of Section 
52060, that apply for the grade levels served, or the nature of the program operated by the 
charter school.”  California Education Code Section 47605(b)(5)(B) All identified subgroups (EL 
and low income) will meet performance goals stated herein. 
 

Measurable Student Outcomes 
 
The school’s outcomes are designed to align with the school’s mission, curriculum, and 
assessments and the California State Standards for the courses offered at Alpha.  Upon 
graduation from the School, students will have demonstrated the following, which indicate 
their ability to be self-motivated, competent, life-long learners. 
 
Academic Achievers who: 

1. produce quality work across the curriculum 
2. are proficient readers 
3. compute and solve advanced math problems 
4. are knowledgeable about educational pathways and career choices 
5. are equipped with the necessary skills to succeed in high school 

 
Effective Communicators who: 

1. demonstrate excellent listening, speaking, writing, and multi-lingual skills 
2. collaborate, work effectively, and manage interpersonal relationships within diverse 

groups 
3. read and respond accurately and analytically to text questions 
4. possess the academic vocabulary, confidence, and etiquette to thrive in the professional 

world 
 
Critical Thinkers who: 

1. know how to access information and integrate knowledge 
2. identify and use resources effectively to gather, communicate, and evaluate information 
3. demonstrate creative, logical, and critical thinking skills enhanced through art, science, 

and technology 
4. are eager to synthesize and act upon new information 
5. find, select, evaluate, organize, and use information from various sources and disciplines 

of thought, so that they are able to make logical, interdisciplinary connections 
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Life-long Learners who: 
1. are curious about the world around them, leading them to be inquisitive and self-

motivated 
2. have confidence in adapting to a wide array of professional and cultural settings 
3. are goal-oriented, understand the importance of hard work and continual goal setting 
4. comprehend and use technology as a tool for learning and communication 
5. are willing to take risks and to persevere when they encounter obstacles or failure 

 
Socially Responsible Citizens who: 

1. are aware and understand the relevance of different cultures in society 
2. respect themselves, their classmates, their school, their families and their community at 

all times 
3. understand that actions have consequences, and who demonstrate personal 

responsibility and integrity 
4. value discipline, concentration, and healthy competition 

 
Alpha will use the following clearly articulated measurable student outcomes to determine 
success: 
 

Measurable Outcomes Local Formative Metric Statewide Summative Metric 

Attendance Rate ≥ 96% Daily attendance reporting via 
Student management System 

Calculated ADA rate 

Academic Performance Index 
(API) Score will exceed 800 

Not applicable locally Year 1   API ≥ 800 

Year 2   API ≥ 825 

Year 3+ API ≥ 850 

Meet or exceed AYP targets Bi-monthly interim 
assessments 

AYP Report 

80% of students make at least 
one level of advancement in 
language proficiency, annually 
for ELs 

Formal and informal 
classroom assessments and 
bi-monthly interim 
assessments 

CELDT Individual Student 
Score Reports 

70% of students demonstrate 
mastery of grade-level 
standards at the “Proficient” 
level or better in all core 
subjects by the time they 

Northwest Evaluation 
Association (NWEA) 
assessment administered four 
times per year, pre-post 
diagnostic assessments, 

CST Scores meet the targets 
outlined in the chart below 
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graduate  curriculum embedded 
benchmark assessments 
aligned to standards, informal 
classroom based assessments 

> 80% of students 
demonstrate at least one year 
of growth towards grade-level 
proficiency on standards in 
the areas of language arts, 
math, science, and social 
studies 

 

Northwest Evaluation 
Association (NWEA) 
assessment administered four 
times per year, pre-post 
diagnostic assessments, 
curriculum embedded 
benchmark assessments 
aligned to standards, informal 
classroom based assessments 

State assessments are not 
currently as precise in 
calculating student gains as 
NWEA but can be used to 
show quintile growth. 

 
 

CST Target Proficiency Levels 

Course of Study School Year % Students Proficient or Above 

Mathematics and Language 
Arts 

2014-2015 

2015-2016 

2016-2017 
 

2017-2018 

2018-2019 

50% 

55% 

60% 

65% 

70% 

Science and Social Studies 2014-2015 

2015-2016 

2016-2017 
 

2017-2018 

2018-2019 

N/A 

45% 

50% 

55% 

60% 

 
The CST target proficiency levels above align with Alpha’s API goals. 
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Academic Performance Index 
 
Alpha will meet or exceed the school’s annual Academic Performance Index (API) growth target 
in all years of operation. In addition, Alpha will meet or exceed Adequate Yearly Progress (AYP).  
Alpha will incorporate the Content Standards for California Schools in the curriculum. Alpha will 
update to all amended standards and will continue to incorporate them in the curriculum to 
enhance student performance.  
 

III. THE METHOD BY WHICH PUPIL PROGRESS IN MEETING OUTCOMES WILL BE 
MEASURED 

 

The method by which pupil progress in meeting those pupil outcomes is measured. To the extent 
practicable, the method for measuring pupil outcomes for state priorities shall be consistent 
with the way information is reported on a school accountability report card. California 
Education Code Section 47605(b)(5)(C) The methods by which pupil progress in meeting 
outcomes shall be aligned with the measurable student outcomes.  
 
Alpha will use a variety of assessment tools that are appropriate for the grade level, subject 
matter, skills, knowledge, and attitudes being assessed.  These assessments are aligned with 
pupil outcomes, which themselves are aligned with the state priorities. As such, the 
assessments selected provide targeted information about student progress towards meeting 
the above described pupil outcomes. Alpha will use objective means of assessment that are 
frequent and sufficiently detailed to determine whether students are making satisfactory 
progress. 
 
 

Assessments, Annually Assessments, Each Trimester Assessments, Ongoing 

 
• California State 

Standards Exams 
• California English 

Language 
Development Test 

• 7th Grade Test of 
Physical Fitness 

• Cumulative Final and 
Diagnostic Exams 

 

• Progress in 
coursework, including 
tests, quizzes, projects, 
homework, 
participation and 
other formal and 
informal assessments 

• Progress toward 
achieving Individual 
Learning Plan (ILP) 
goals 

• Progress toward 
achieving Individual 
Education Plan (IEP) 

• Daily Exit Tickets 
• Curriculum embedded 

interim standards-
aligned assessments  

• Assessments via 
Mastery Connect 

• Provider assessments 
including those from 
Achieve3000 and 
Accelerated Reader 

• Benchmark 
Assessments via 
IlluminatED 
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goals 
• NWEA MAP 

assessments 

 

• Informal classroom-
based assessments 

• Experiment design 
• Homework 
• Student 

behavior/display of 
competencies of 
character 

• Research projects 
• Revision process 
• Class discussion 
• Essays 
• Lab reports 

 
Use and Reporting of Data 
 
The primary tool to be used for capturing student data is IlluminatED, a database designed 
specifically for school use.  This system has the capability to record results for the tools 
described in the previous section and to aid in the analysis and reporting of data. 
 
Collection 

• Standardized assessment results are all available electronically and are uploaded by the 
Principal or his/her designee. 

• All results from assessments given at school are inputted by faculty members. 
• All information pertaining to student goals is inputted by faculty members or RSP 

teachers. 
 
Analysis 

• Individual students, their families, and faculty members will analyze each student’s 
individual performance as part of their ILP discussions and through regular report cards 

• The school faculty will analyze data from all of the tools listed for individual students as 
well as school-wide, at least 4 times per year. 

• The Board will review the data, and the faculty’s analysis of it, at least 2 times per year. 
 
Reporting 

• Results from all of the tools listed above are available for each individual student and his 
parents to view at all times via a secure web-based IlluminatEd platform that can be 
accessed from any internet connection or on specially designated computers at the 
school during regular operating hours. 

• Beginning in year two and annually, the school will publish a School Accountability 
Report Card (SARC) that will be posted on the school’s website and made available in 
the main office. 
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• On an as-needed basis, the school will publish bulletins reporting general student or 
school performance data. 

 
 
Continuous Improvement 
 
Alpha is committed to using student performance data to refine and improve the educational 
program.  As outlined above, Alpha teachers, leaders, and staff will participate in bi-monthly 
professional development days dedicated to the analysis and interpretation of student data 
every eight weeks.  Too often schools accumulate data but fail to have a plan for analysis and 
action.  These regularly scheduled “data days” will allow for professional development that 
focuses on effective uses of data, data analysis, Individual Learning Plan development, and the 
development of school-wide action plans based on student performance data.  Students, 
families, teachers, and leaders will carefully analyze these and other data to identify the causes 
of academic strengths and weaknesses.  Teachers, through collaboration and consultation with 
one another and with instructional leaders, will modify instruction based on the analysis of 
student data, effectively individualizing instruction for each student.  The school community will 
embrace a culture of data-driven instruction. NWEA MAP assessments provide detailed, 
actionable data about student performance. MAP questions adapt to a student’s responses; as 
they take the test and answer a question correctly, the test presents a more challenging item.  
If a student misses a question, MAP provides a simpler item. In this way, the test narrows in on 
a student’s learning level. MAP provides normative data, based on samples of at least 20,000 
students per grade level. NWEA provides growth targets for students and allows teachers to 
analyze student growth in discrete areas within content areas, providing a powerful tool for 
reteaching and extended learning. 
 
County Visitation/Inspection 
 
Alpha will comply with a County requested visitation process to enable the County to gather 
information needed to validate the school’s performance and compliance with the terms of this 
charter.  Additionally, Alpha agrees to and submits to the right of the County to make random 
visits and inspections or observations in order to carry out its statutorily required oversight in 
accordance with Educational Code Section 47607. 
 
Response to Inquiries 
 
Pursuant to Educational Code Section 47604.3 the School shall promptly respond to all 
reasonable inquiries including, but not limited to, inquiries regarding its financial records the 
County Office of Education, County Board of Education, and the State Superintendent of Public 
Instruction. 
 
Public Record 
 
Alpha acknowledges that pursuant to Article XVI section 8.5(e) of the California Constitution, 
sections 2(e), 6, and 8 of Proposition 98, and sections 33126.1(b), 35256(c), and 35258 of the 
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Education Code require schools, including Alpha to provide certain information in certain 
formats in certain ways to the general public and specifically to parents of students at Alpha 
and of the County.  Alpha further acknowledges that it has the obligation to provide all of such 
information to the County that is required by these referenced authorities in a timely manner 
so that the County may meet its obligations under those authorities as well.  To the extent that 
there is information that the County has, but that Alpha does not have that Alpha needs in 
order to meet its obligations, the County shall provide the same to Alpha in a reasonably timely 
manner upon request. 
 
 
Parent Complaints 
 
Alpha will establish both a Uniform Complaint Policy that addresses complaints alleging 
discrimination or violations of law and a Local Complaint Policy that addresses complaints 
regarding other areas.  Alpha will not, at any time, refer complaints to the County.   
 
The complaint procedures will include clear information with respect to the response timeline 
of the school, whether the school’s response will be in writing, the party identified to respond 
to complaints, the party identified and charged with making final decisions regarding 
complaints, and whether the final decision will be issued in writing.  The procedures will also 
identify an ombudsperson for situations in which the school leader is the subject of the 
complaint.  The complaint procedures will be clearly articulated in the Family Handbook and 
will be available in the school’s office and on its website. 
 
Alpha will designate at least one employee to coordinate its efforts to comply with and carry 
out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and 
Section 504 of the Rehabilitation Act of 1973 (Section 504) including any investigation of any 
complaint filed with Alpha alleging its noncompliance with these laws or alleging any actions 
which would be prohibited by these laws.  Alpha will notify all its students and employees of 
the name, office address, and telephone number of the designated employee or employees. 
 
Alpha will adopt and publish grievance procedures providing for prompt and equitable 
resolution of student and employee complaints alleging any action, which would be prohibited 
by Title IX, or Section 504. 
 
Alpha will implement specific and continuing steps to notify applicants for admission and 
employment, students and parents of elementary and secondary school students, employees, 
sources of referral of applicants for admission and employment, and all unions or professional 
organizations holding collective bargaining or professional agreements with the recipient, that 
it does not discriminate on the basis of sex or mental or physical disability in the educational 
program or activity which it operates, and that it is required by Title IX and Section 504 not to 
discriminate in such a manner. 
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IV. GOVERNANCE STRUCTURE  

 
 
The Governance structure of the school including, but not limited to, the process to be followed 
by the school to ensure parental involvement.  California Education Code Section 47605 (b)(5)(E) 
 
Legal Status 
 
Alpha Public Schools has constituted itself as a California non-profit public benefit corporation 
pursuant to California law that has 501(c)(3) tax exempt status, as Alpha Public Schools, Inc. 
 
Alpha: Jose Hernandez Middle School will be operated by Alpha Public Schools in accordance 
with Education Code Section 47604(a).  Alpha shall be governed pursuant to the corporate 
bylaws adopted by the Board of Directors of Alpha Public Schools, which shall be consistent 
with the terms of this charter, the Charter Schools Act, and all other applicable laws.  Alpha 
Public Schools’ Articles of Incorporation, approved by-laws, 501(c)3 tax exempt letter, and 
other related documents are included in Appendix M. 
 
Alpha shall operate autonomously from the Santa Clara County Office of Education with the 
exception of supervisory oversight as required by statute.  Pursuant to Education Code Section 
47604(c), the Santa Clara County Office of Education shall not be liable for the debts and 
obligations of The Coalition for Better Public Schools or Alpha, operated as a California non-
profit, public benefit corporation or for claims arising out of the performance of acts, errors or 
omissions by the school, as long as the Santa Clara County Office of Education has complied 
with all oversight responsibilities required by law. 
 
Board of Directors 
 
Alpha Public Schools is governed by a Board of Directors (hereinafter “the Board”).  The Board 
shall be ultimately responsible for the operation and activities of the school.  The Board shall be 
governed in its operations and its actions by the corporate bylaws of the organization that shall 
be consistent with the charter, the Charter Schools Act and all other applicable laws.  The 
primary methods for executing their responsibilities are to create, adopt and monitor a long-
term strategic plan and associated budget, and to employ and evaluate the CEO.   
 
In accordance with the Alpha Public Schools bylaws, the Board consists of at least three 
members and should not exceed eleven members. Each Board member will serve a three-year 
term.  Terms will be staggered to ensure that at any given time no more than one third of the 
members have less than one year of experience on the board. All members of the board will 
participate in annual training, which will cover – at a minimum – conflicts of interest and the 
Brown Act.  In addition, new Board members will be partnered with experienced ones in order 
to further the new Board members’ effectiveness. Board members may not serve more than 
two consecutive terms. 
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Board members’ terms will expire according to the Board of Directors with Term Expiration 
Dates chart, included below. Board members shall have experience in one or more areas critical 
to charter schools success: education, school administration, school finance, corporate 
structure, accounting, legal compliance, leadership or fundraising.  
 

Member Position Term Expiration Date 
Cindy Avitia Vice-President June 15, 2014 
Dick Garrett Treasurer September 15, 2015 
Preston Smith Director September 1, 2015 
Mary Stephens Secretary September 1, 2015 
Tim Ranzetta President June 15, 2014 
 
Summary of Necessary Background Critical to Charter School Success 
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Board and Responsibilities:  
 
The Board will meet on a regular basis. The responsibilities of the Board include but are not 
limited to:  
 

• Uphold the mission of the School  
• Oversee the implementation of the charter  
• Approve and monitor the school budget, fiscal reports, and the School’s fiscal practices  
• Approve contracts and expenses  
• Receive and review the yearly independent financial audit  
• Approve and monitor the school’s facility arrangements and plans  
• Oversee and evaluate the CEO 
• Hire the Principal upon recommendation of the CEO 
• Hire Alpha employees upon recommendation of the CEO 
• Employee action upon recommendation of the CEO 
• Approve Board Policies  

 
The Board will comply with all federal, state and local laws that are applicable to independent 
public charter schools, including but not limited to the Brown Act and the Political Reform Act. 
Alpha Public Schools has adopted a conflicts code, which is included in Appendix N. The 
organization will retain its own legal counsel when necessary, and will purchase and maintain, 
as necessary, general liability, officers and directors’, property, workers’ compensation, and 
unemployment insurance policies. 
  
Alpha Public Schools may initiate and carry out any program or activity, or may otherwise act in 
any manner which is not in conflict with or inconsistent with, or preempted by any law and 
which is not in conflict with the purposes for which charter schools are established. 
  
The Board may execute any powers delegated by law to it and shall discharge any duty imposed 
by law upon it and may delegate to an employee of Alpha Public Schools any of those duties 
with the exception of budget approval or revision, approval of the fiscal audits, and the 
adoption of Board policies. The Board however, retains ultimate responsibility over the 
performance of those powers or duties so delegated. Such delegation will:  
 

• Be in writing,  
• Specify the entity designated;  
• Describe in specific terms the authority of the Board of Directors being delegated, any 

conditions on the delegated authority or its exercise and the beginning and ending dates 
of the delegation; and  

• Require an affirmative vote of a majority of Board members.  
 
The Board of Directors will attend an annual in-service for the purposes of training individual 
board members on their responsibilities with topics to include at a minimum Conflicts of 
Interest and the Brown Act. 
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To the extent allowable by law, the Board of Directors may delegate the implementation of its 
duties to the employees of the organization or other responsible parties. At the current time, 
consistent with best practice, the Alpha Public Schools Board of Directors oversees operations 
but delegates day-to-day authority to the Chief Executive Officer, who is responsible for the 
day-to-day operations but may delegate certain responsibilities to other staff, including the 
Principal at the School. The Principal may delegate his or her responsibilities further to other 
school site staff such as the Assistant Principal, office manager, and/or teachers.  
 
The Principal is the senior authority at the school site but the final management authority 
resides with the Chief Executive Officer and the ultimate overall organizational authority resides 
in the Board of Directors, as indicated above. This is separate from the oversight responsibilities 
of the charter authorizer under the Charter Schools Act. 
 
Principal  
 
The Principal will work full-time within the school and will communicate with and report 
directly to the Chief Executive Officer.  The Principal is the instructional leader and key person 
at the School responsible for supervising the teachers and non-instructional staff at the school. 
The Principal is responsible for guiding the School student achievement outcomes as outlined in 
the Educational Program.  
 
The responsibilities of the Principal or his/her designee may include, but are not limited to, the 
following:  
 

• Attend County Administrative meetings as necessary and stay in direct contact with the 
County regarding changes, progress, etc.  

• Assist CEO in developing Board meeting agendas in conjunction with the Board 
president in compliance with the Brown Act.  

• Supervise all employees of the School.  
• Provide timely performance evaluations of all School employees.  
• Provide comments and recommendations regarding policies presented by others to the 

Board.  
• Communicate with School legal counsel and any outside consultants.  
• Stay abreast of school laws and regulations.  
• Participate in the dispute resolution procedure and the complaint procedure when 

necessary.  
• Establish and execute enrollment procedures.  
• Develop and administer the budget in accordance with generally accepted accounting 

principles.  
• Provide assistance and coordination to the faculty in the development of curriculum.  
• Oversee parent/student/teacher relations.  
• Attend IEP meetings when necessary.  
• Supervise student disciplinary matters.  
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• Coordinate the administration of Standardized Testing.  
• Plan and coordinate student orientation.  
• Attend Charter Board meetings and attend as necessary any County Office of Education 

meetings as the charter representative.  
• Establish procedures designed to carry out Charter Board policies.  

 
Board Committees  
 
The Board will appoint one or more committees, comprised of faculty, parents, community 
members or other members of the public with varying areas of expertise. The purpose of a 
committee is to provide advice, expertise and resources as necessary related to charter schools, 
finances, facilities, and other areas relevant to the success of the school. The Board of Directors 
will select the committees. 
 
Parent Participation  
 
As the school is being established to serve the needs of the students, it is imperative that 
families be actively involved. Alpha will work with families to form a Parent Council which will 
be established to facilitate communication between all members of the organization and to 
bring needed human resources to help meet the goals and objectives of the school. This group 
will be facilitated by People Acting in Community Together (PACT) and will meet monthly.  The 
school principal and his or her designee will actively participate in Alpha’s Parent Council.  The 
Principal of the school will meet every other month with the Chairperson of the Parent Council, 
who will bring parent community questions, concerns, and ideas to the school administration. 
In this way, parents will have direct and regular communication with the school’s leadership.  
Alpha parents will develop their organization based on the needs of their community.   
 
Procedurally, the school will initially form two groups-the Parent Council and the English 
Learner Advisory Council (“ELAC”), consistent with the statutory requirements for each group 
with respect to composition. Should the ELAC agree, the group will delegate its responsibilities, 
pursuant to law, to the SSC for up to two years, at which point the Parent Council will function 
as the ELAC. The Parent Council will also assist with the development and annual review of the 
school’s Local Control Accountability plan, as required by law. 
 
 
Families will be encouraged to become actively involved in the school and their child’s 
education. Several opportunities for parent involvement exist and include: 
  

• Parents participate in the review, modification, and implementation of students’ ILPs.  
• Parents are encouraged to attend the several Parent Education Nights held each year. 

Evenings are planned by the parent organization in conjunction with the school 
administration. Meetings address such topics as high school and college preparation, 
school finances, and organizational planning. 
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• Parents can assist in a variety of on-site and at-home, short-term and ongoing, daytime 
and evening projects that help improve the school.  These activities will be organized 
and communicated by the Parent Council. 

• Parents are invited to all school social functions. 
• Parents are asked to complete a parent satisfaction survey each year. 
• Alpha Board meetings are open to the public, and parents are encouraged to attend. 
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V. HUMAN RESOURCES  

 
 
The qualifications to be met by individuals to be employed by the school.  California Education 
Code Section 47605(b)(5)(E). 
 
Qualifications of School Employees 
 
Alpha will recruit and employ professional, effective, and qualified personnel for all 
administrative, instructional, and non-instructional support positions. All employees will 
demonstrate a belief in the mission, program design, instructional philosophy, and curriculum 
documented in this charter.  All employees of the school will be employees of Alpha Public 
Schools. 
 
In accordance with Education Code 47605(d)(1), Alpha shall be nonsectarian in its employment 
practices and all other operations. Alpha shall not discriminate against any individual (employee 
or pupil) on the basis of the characteristics listed in Education Code Section 220 (actual or 
perceived disability, gender, gender expression, gender identity, nationality, race or ethnicity, 
religion, sexual orientation, or any other characteristic that is contained in the definition of hate 
crimes set forth in Section 422.55 of the Penal Code or association with an individual who has 
any of the aforementioned characteristics). All employees are expected to possess the personal 
characteristics, skills, knowledge and experience required by their job description as 
determined by the school. All employees must comply with the employee processing policies 
and procedures (to include, but not limited to, fingerprints, criminal records, proof of identity, 
right to work in the United States, and TB screening). 
 
Specific Qualifications for All Staff 
 
The Board of Directors shall define specific employee minimum qualifications that shall include, 
but not be limited to, the following: 
 

• Commitment of time, energy, and effort in developing Alpha’s program 
• Belief in the basic philosophy of emphasizing the core curriculum 
• Commitment to working with parents as educational partners 
• Strong written and verbal communication skills 
• Knowledge of the developmental needs of students 
• Awareness of the social, emotional and academic needs of the students 
• Ability to plan cooperatively with other staff 
• Willingness to continue education through additional courses and training, workshops, 

seminars and staff development 
• Active participation in faculty meetings 
• Focus on working closely with the school faculty by providing any information regarding 

a student's behavior change, attitude and/or classroom performance 
• Take a leadership role in some aspect of Alpha’s development 
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Administrators 
 
The Principal at Alpha shall possess leadership abilities and a comprehensive educational vision 
that is consistent with the school’s mission and educational program. In addition, the Principal 
shall possess skills in hiring and supervising excellent teachers, and, where possible, business 
experience. 
  
Alpha administrators should have demonstrated at least three years of successful teaching or 
school leadership experience. Alpha administrators will demonstrate proficiency on the 
California/Interstate School Leader Licensure Consortium’s six Professional Standards for 
Educational Leaders. Alpha will give preference to administrative candidates who hold a valid 
California Administrative Services Credential or those who have met the California standard for 
passage of the School Leaders Licensure Assessment. 
 
Principal 
 
The Principal will be the instructional leader at the School and will be responsible for helping 
the School and students achieve the outcomes outlined in this charter petition.  The Principal 
will have the following qualifications: 
  
Required knowledge, skills, and abilities: 

• Superb communication and community-building skills 
• Deep knowledge of curriculum development and secondary program design 
• A record of success in developing teachers 
• Entrepreneurial passion 

 
Office Manager 
 
The School’s Office Manager will be responsible for overall front office activities, will report to 
the Principal, and will work with students, parents, and outside parties.  The Office Manager 
will have the following qualifications: 
  
Required knowledge, skills, and abilities: 

• Strong organizational, time management, and multi-tasking skills 
• Strong interpersonal and communication skills 
• Expedience in office management capacity 
• Ability to work independently as well as with a team 
• Fluency in Spanish is highly desirable 

 
Teachers 
 
Instructional employees will hold appropriate California teaching certificates or permits issued 
by the Commission on Teacher Credentialing. Alpha will comply with Section 47605(l), which 
states: 
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“Teachers in charter schools shall be required to hold a Commission on Teacher Credentialing 
certificate, permit, or other document equivalent to that which a teacher in other public schools 
would be required to hold. It is the intent of the Legislature that charter schools be given 
flexibility with regard to non-core, non-college preparatory courses.” 
 
Alpha will retain or employ teaching staff who hold appropriate California teaching certificates, 
permits, or other documents issued by the Commission on Teacher Credentialing.  Additionally, 
core teachers, as defined by the No Child Left Behind Act (“NCLB”), shall meet the applicable 
definitions of “highly qualified.” 
 
In addition to the specific qualifications expected of all Alpha staff members, the following 
qualifications are expected of all teachers: 
 

• Strong instructional leadership 
• Responsible for students and their academic success 
• Familiarity with or willingness to be trained in Alpha’s curriculum, instructional 

methodology, and procedural compliance 
• Demonstrable effectiveness in teaching, mentoring, and writing 
• Commitment to the philosophy of Alpha and its mission 
• Recognizing the family as a vital partner in the learning process 
• Working flexible schedules in order to accommodate the varying needs and schedules of 

enrolled students, parents and community 
• Deep commitment to student achievement 

 
Responsibilities 

• Implement curricula and activities to meet academic standards. 
• Design and implement assessments that measure progress towards academic standards. 
• Use assessment data to refine curriculum and inform instructional practices. 
• Participate in collaborative curriculum development, grade-level activities, and school-

wide functions. 
• Provide consistent rewards and/or consequences for student behavior. 
• Be accountable for students’ mastery of academic standards. 
• Communicate effectively with students, families, and colleagues. 
• Participate in an annual three-week staff orientation and training.   

 
See Appendix O for Teacher Performance Documents, including the Alpha Public Schools 
Evaluation Rubric. 
 
Learning Coaches 
As part of Alpha’s unique blended model, learning coaches serve an integral role in ensuring 
students perform exceptionally well at Alpha.  Alpha learning coaches have high expectations 
for all students and work with them individually and in small groups, coaching students on all 
computer programs and performing targeted individual interventions during school day and 
during the afterschool program.  Learning coaches are very comfortable with technology, skilled 
at tracking student progress, and value communication with classroom teachers, collaborating 
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effectively as part of a team.  Learning coaches have the option to participate in the Alpha 
Residency Program, whereby individuals who wish to become teachers will have the benefit of 
spending significant time with students in an interventionist role, receiving meaningful 
professional development, and being paired with a mentor teacher, while independently 
pursuing a teaching credential.   
 
Alpha may also employ or retain non-certificated instructional support staff in any case where a 
prospective staff member has an appropriate mix of subject matter expertise, professional 
experience, and the demonstrated capacity to work successfully in an instructional support 
capacity. Instructional support staff will not serve as the teacher of record for individual pupils 
and may not assign grades or approve student work assignments without the approval of the 
teacher of record, except in non-core, non-college preparatory courses and activities. All non-
instructional staff will possess experience and expertise appropriate for their position as 
determined by the Principal and Board of Directors. 
 
Non‐Core, Non‐College Preparatory Staff 
 
Alpha may also employ non-core, non-college prep staff.  All non-instructional staff will possess  
experience and expertise appropriate for their position as determined by the Principal and 
Board of Directors.  All non-core, non-college staff must meet the base level expectations listed 
below: 
 

• High school degree or GED equivalent 
• Ability to work independently as well as with a team 
• Commitment to the philosophy of Alpha and its mission 
• Willingness to work flexible schedules in order to accommodate the varying needs of 

students,  
• parents, and community 
• Experience working with students is highly desirable 

 
Services Provided Via Contractors  
 
Alpha will receive service from employees of organizations with which Alpha contracts. 
Additionally, Alpha will receive financial, human resource, technology, leadership, facilities and 
professional development services from Alpha Public Schools. Alpha will ensure that the 
qualifications of the employees of contractors and Alpha Public Schools are consistent with the 
expectations for Alpha’s employees. 
 
Professional Development  
 
Each faculty and staff member will have a Personalized Growth Plan (“PGP”).  The plan will be 
developed by the employee with the input and approval of the Principal and using a template 
that will be finalized through a collaborative process that includes the school’s principal and 
teachers.  The plan will ask the employee to identify a set of professional development goals 
from seven different areas that have been identified as the strands most pertinent to the 
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success of an Alpha educator.  They will include content, curriculum, instruction, assessment, 
mentoring, leadership, and knowing and understanding learners.  The plan will identify the 
teacher’s present level of performance in each strand using a standard rubric.  The plan will 
indicate the teacher’s annual goals for growth in one or more strand, how the goals will be 
measured and what will define success.  Additionally, a strategy for achieving the goals will be 
designed, and subsequently supported by the school and its professional development activities 
throughout the year. 
 
Compensation and Benefits  
 
The manner by which staff members of the charter schools will be covered by the State 
Teachers’ Retirement System, the Public Employees’ Retirement System or federal social 
security. California Education Code Section 47605(b)(5)(K). 
 
The financial compensation for school employees will include a base salary that is competitive 
with like jobs in other local public secondary schools and the opportunity to earn an annual 
achievement bonus. The achievement bonus will be awarded based upon the employee 
successfully achieving goals and objectives identified by the Board. 
  
The Principal will oversee the arrangements for retirement coverage for all employees at Alpha.  
All employees at Alpha will participate in the federal Social Security System. The Alpha Public 
Schools Board of Directors will have the option to participate in the State Teachers Retirement 
System (STRS) or Public Employees Retirement System (PERS) or to implement any other 
retirement plan at its disposal.  If Alpha Public Schools chooses to participate in STRS/PERS 
program, it will work directly with the Santa Clara County Office of Education and STRS/PERS to 
provide the appropriate payroll information. 
 
Alpha Public Schools will provide mandatory benefits such as workers’ compensation, 
unemployment insurance, Medicare and social security. Alpha Public Schools will provide 
health, dental, and vision insurance to each qualifying employee at Alpha. 
 
Employee Representation  
 
A declaration whether or not the charter school shall be deemed the exclusive public school 
employer of the employees of the charter school for the purposes of the Educational 
Employment Relations Act. California Education Code Section 47605(b)(5)(O).  
 
For the purposes of the Educational Employment Relations Act (“EERA”), Alpha Public Schools 
as the California non-profit public benefit corporation operating Alpha is deemed the exclusive 
public school employer of the school’s employees. Thus, the collective bargaining contracts of 
local school districts shall not be controlling. Alpha Public Schools recognizes the employees’ 
rights under the EERA provisions to organize for collective bargaining. 
  
Persons employed by the school are not considered employees of the Santa Clara County Office 
of Education for any purposes whatsoever. 
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Rights of County Office Employees 
  
A description of the rights of any employee of the county office upon leaving the employment of 
the county office to work in a charter school, and of any rights of return to the county office 
after employment at a charter school. California Education Code Section 47605(b)(5)(M). 
  
All employees at Alpha shall be considered the exclusive employees of Alpha Public Schools and 
not those of any school district or the Santa Clara County Office of Education unless otherwise 
mutually agreed in writing. No county office employee shall be required to work at Alpha. 
Employees of the County who resign from employment to work at Alpha Public Schools and 
who later wish to return to the County shall be treated the same as any other former County 
employee seeking reemployment in accordance with County policy, applicable law, and 
applicable bargaining agreements. 
Alpha Public Schools shall not have any authority to confer any rights to return on County 
employees. Sick or vacation leave or years of service credit at the Santa Clara County Office of 
Education or any county office of education shall not be transferred to Alpha.  
 
A former employee of any county office of education shall have the following rights:  
 

• Any rights upon leaving the employment of a local education agency to work in the 
charter school that the local education agency may specify.  

• Any rights of return to employment in a local education agency after employment in the 
charter school as the local education agency may specify.  

• Any other applicable rights upon leaving employment to work in the charter school that 
are outlined in law.  

 
Health and Safety  
 
The procedures that the school will follow to ensure the health and safety of pupils and staff. 
These procedures shall include the requirement that each employee of the school furnish the 
school with a criminal record summary as described in Section 44237.  California Education Code 
Section 47605(b)(5)(F). 
 
A healthy and safe environment is imperative to productive teaching and learning. Alpha will 
adopt and implement a comprehensive set of health, safety, and risk management policies. 
These policies will be developed in consultation with Alpha’s insurance carriers. These policies 
will be reviewed and updated as required in response to any change in conditions or operations 
that may affect the health and safety of students and staff. The policies will be incorporated as 
appropriate into the Family and the Employee handbooks. The Board has adopted a set of 
Health and Safety Policies. The policies are contained in Appendix P. The policies will be tailored 
to the unique facility needs and submitted to the County no later than 90 days prior to 
operation.   
 
The following summarizes the health and safety policies of Alpha:  
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Procedures for Background Checks 
  
Employees and contractors at Alpha will be required to submit to a criminal background check 
and furnish a criminal record summary as required by Ed. Code 44237 and 45125.1. New 
employees must submit two sets of fingerprints to the California Department of Justice for the 
purpose of obtaining a criminal record summary. The Principal of the school shall monitor 
compliance with this policy and report to the Board of Directors on a quarterly basis. The Board 
President shall monitor the fingerprinting and background clearance of the Principal. 
Volunteers who will volunteer outside of the direct supervision of a credentialed employee 
shall be fingerprinted and receive background clearance prior to volunteering without the 
direct supervision of a credentialed employee.  
 
 
Role of Staff as Mandated Child Abuse Reporters  
 
All classified and certificated staff will be mandated child abuse reporters and will follow all 
applicable training and reporting laws.4 
  
TB Testing  
 
Alpha will follow the requirement of Education Code Section 49406 in requiring tuberculosis 
testing of all employees.  
 
Immunizations  
 
Alpha will adhere to all law related to legally required immunizations for entering students 
pursuant to Health and Safety Code Section 120325-120375, and Title 17, California Code of 
Regulations Section 6000-6075.  
 
CPR /First Aid Training  
 
Alpha will provide CPR and First Aid training to all employees, annually.  
 
Medication in School  
 
Alpha will adhere to Education Code Section 49423 regarding administration of medication in 
school.  
 

                                                           
4 The school will comply with Education Code Section 44691; specifically, the school will train all 
applicable staff using an online training module to be provided by the State Department of 
Social Services, or an alternate source, and will comply with other provisions outlined in this 
section. All applicable policies and procedures will be updated to reflect this recent change. 
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Epinephrine Auto-Injectors 
 
Alpha will maintain emergency epinephrine auto-injectors for school nurses and/or trained 
personnel to provide emergency medical aid to persons suffering from an anaphylactic 
reaction, or another reaction warranting use of an epinephrine auto-injector, pursuant to 
Education Code Section 49414.5 
 
Vision/Hearing/Scoliosis  
 
Alpha shall adhere to Education Code Section 49450 et. seq. as applicable to the grade levels 
served by the School. 
 
Diabetes 
 
Alpha will provide an information sheet regarding type 2 diabetes to the parent or guardian of 
incoming 7th grade students, pursuant to Education Code Section 49452.7.  The information 
sheet shall include, but shall not be limited to, all of the following: 
 

1. A description of type 2 diabetes. 
 

2. A description of the risk factors and warning signs associated with type 2 diabetes. 
 

3. A recommendation that students displaying or possibly suffering from risk factors or 
warning signs associated with type 2 diabetes should be screened for type 2 diabetes. 

 
4. A description of treatments and prevention of methods of type 2 diabetes. 

 
5. A description of the different types of diabetes screening tests available. 

  
Emergency Preparedness  
 
Alpha shall adhere to an Emergency Preparedness Plan drafted specifically to the needs of the 
school site in conjunction with law enforcement and the Fire Marshall, as appropriate. This plan 
shall include but not be limited to the following responses: fire, flood, earthquake, terrorist 
threats, and hostage situations. If assuming a facility used prior as a school site, any existing 
emergency preparedness plan for the school site shall be used as a starting basis for updating 
Alpha’s plan. 
  
Blood Borne Pathogens 
  
Alpha shall meet state and federal standards for dealing with blood borne pathogens and other 
potentially infectious materials in the work place. The Alpha Public Schools Board has 
established a written infectious control plan designed to protect employees and students from 

                                                           
5 Health and Safety Policies and Procedures will be updated to reflect this recent change. 
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possible infection due to contact with blood borne viruses, including human immunodeficiency 
virus (“HIV”) and hepatitis B virus (“HBV”).  
 
Whenever exposed to blood or other bodily fluids through injury or accident, staff and students 
shall follow the latest medical protocol for disinfecting procedures.  
 
Facility Safety  
 
Alpha shall comply with Education Code Section 47610 by utilizing facilities that are compliant 
with the California Building Standards Code. The School agrees to maintain visitor policies, test 
sprinkler systems, fire extinguishers, and fire alarms annually at its facilities to ensure that they 
are maintained in an operable condition at all times. The School shall conduct fire drills at in 
accordance with Title 5 California Code of Regulations Section 550. 
  
Drug Free/Smoke Free Environment  
Alpha shall maintain a drug and alcohol and smoke free environment.  
 
Integrated Complaint and Investigation Procedure  
 
The Board of Directors has adopted a comprehensive complaint and investigation procedure to 
centralize all complaints and concerns coming into Alpha. These procedures can be found in 
Appendix M1. 
 
Comprehensive Sexual Harassment Policies and Procedures  
 
Alpha is committed to providing a school that is free from sexual harassment, as well as any 
harassment based upon such factors as race, religion, creed, color, national origin, ancestry, 
age, medical condition, marital status, sexual orientation, or disability. Alpha Public Schools has 
adopted a comprehensive policy to prevent and immediately remediate any concerns about 
sexual discrimination or harassment at the School (including employee to employee, employee 
to student, and student to employee misconduct). Misconduct of this nature is very serious and 
will be addressed in accordance with the Charter School policy included in the Employee 
Handbook, which can be found in  .  
 
Procedures 
  
Alpha Public Schools on behalf of Alpha adopted procedures to implement the policy 
statements listed above.  
 
Dispute Resolution  
 
The procedures to be followed by the charter school and the entity granting the charter to 
resolve disputes relating to provisions of the charter.  California Education Code Section 
47605(b)(5)(N)  
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Intent  
 
The intent of this dispute resolution process is to (1) resolve disputes within the school 
pursuant to the school’s policies, (2) minimize the oversight burden on the County, (3) ensure a 
fair and timely resolution to disputes, and (4) frame a charter oversight and renewal process 
and timeline so as to avoid disputes regarding oversight and renewal matters. Alpha 
understands that agreement to a dispute resolution process must be bilateral and that Alpha 
cannot unilaterally bind the County to a specific procedure. As such, the following represents 
Alpha’s proposed process for resolving disputes between the County and Alpha. Alpha agrees 
that this process may be revised as agreed upon by the County and Charter School in a mutually 
agreed upon MOU.  
 
Public Comments  
 
The staff and Board and Santa Clara County Office of Education agree to attempt to resolve all 
disputes regarding this charter pursuant to the terms of this section. Both shall refrain from 
public commentary regarding any disputes until the matter has progressed through the dispute 
resolution process.  
 
Disputes Arising from within Alpha 
 
Disputes arising from within Alpha, including all disputes among and between students, staff, 
parents, volunteers, advisors, partner organizations, and governing board members of the 
school, shall be resolved pursuant to policies and processes developed by the School. The Santa 
Clara County Office of Education shall not intervene in any such internal disputes without the 
consent of the Board of Directors and shall refer any complaints or reports regarding such 
disputes to the Board of Directors or the Principal for resolution in keeping with Alpha’s 
policies. The County agrees not to intervene or become involved in the dispute unless the 
dispute has given the County reasonable cause to believe that a violation of the material 
provisions of the charter or related laws or agreements has occurred, or unless the Board of 
Directors has requested the County to intervene in the dispute.  
 
Disputes between Alpha and the Santa Clara County Office of Education  
 
Alpha and the County will always attempt to resolve any disputes between them amicably and 
reasonably without resorting to formal procedures. 
 

• Actions That Could Lead to Revocation: Charter School Due Process – In the event that 
the County determines that Alpha has engaged in an act that could lead to revocation of 
the charter, the County and Alpha shall have a face to face meeting within 10 days of 
the Superintendent’s and/or designee’s determination that a violation has occurred. 
Present in the face-to-face meeting shall be at least the Superintendent of the County or 
designee and Alpha’s Principal. If after such meeting, the County Board determines that 
a violation has occurred which requires a cure, the County Board may act to send a 
formal written notification to Alpha outlining the alleged violation and demanding the 
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violation be cured in accordance with Education Code Section 47607 and its 
implementing regulations. Alpha shall have a reasonable amount of time after the date 
such formal written notice was sent to cure the violation. If the violation cannot be 
cured within the time period specified by the County, the parties may agree to another 
predetermined time to commence to cure and diligently prosecute the cure to 
completion. Thereafter, if necessary, revocation of the charter may be commenced by 
the County Board of Education in accordance with Education Code Section 47607 and its 
implementing regulations. 

 
• Disputes not Leading to Revocation: Dispute Resolution – In the event that Alpha and 

the Santa Clara County Office of Education have disputes regarding the terms of this 
charter or any other issue regarding Alpha and the County’s relationship, both parties 
agree to follow the process outlined below.  

 
a. In the event of a dispute between Alpha and the County Office, the staff and 

Board of Directors of Alpha and the County administration agree to first frame 
the issue in written format and refer the issue to the Superintendent of the 
County Office and the Principal of Alpha. The party initiating the dispute 
resolution process shall prepare and send to the other party a notice of dispute 
that shall include the following information: (1) the name, addresses and phone 
numbers of designated representatives of the party; (2) a statement of the facts 
of the dispute, including information regarding the parties attempts to resolve 
the dispute; (3) the specific sections of the charter, memorandum of 
understanding, law etc. that are in dispute; and (4) the specific resolution sought 
by the party. Within ten days from receipt of the notice of dispute the 
representatives from Alpha shall meet with representatives from the County in 
an informal setting to try to resolve the dispute.  

 
b. If the informal meeting fails to resolve the dispute the party initiating the dispute 

resolution process shall notify the other party (the responding party) in writing 
that it intends to proceed to mediation of the dispute and shall request the State 
Mediation and Conciliation Service to appoint a mediator within seven days to 
assist the parties in resolving the dispute. The initiating party shall request 
appointment of a mediator who is available to meet as soon as possible but not 
later than 45 days after receipt of the request for appointment. If the State 
Mediation and Conciliations Service is not available the parties shall mutually 
agree upon a mediator. The party initiating the dispute shall forward a copy of 
the notice of the dispute to the appointed mediator. The responding party shall 
file a written response with the mediator and serve a copy on the initiating party 
within seven days of the first scheduled mediation. The mediation procedure 
shall be entirely informal in nature; however, copies of exhibits upon which 
either party bases its case shall be shared with the other party at least five (5) 
business days before the mediation. The relevant facts should be elicited in a 
narrative fashion to the extent possible, rather than through examination and 
cross-examination of witnesses. The rules of evidence will not apply and no 
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record of the proceedings will be made. If an agreement is reached, the 
agreement shall be reduced to writing and shall be signed by the County and 
Alpha. If the County and Alpha fail to meet within the specified time line, have 
not reached an agreement within 15 days from the first meeting held by the 
mediator, or if the mediator declares the parties at impasse, either party may 
terminate mediation and may pursue its dispute as otherwise allowed by law.  

 
c. All costs of the mediation, including but not limited to, the mediators’ fees, per 

diem, travel, and subsistence expenses, and the costs, if any, of the location for 
mediation, shall be borne equally by the County and Alpha.  

 
d. All timelines and procedures for mediation as described herein may be revised 

by mutual agreement.  
 

This dispute resolution procedure shall not apply to any request for equitable or injunctive 
relief prior to the mediation to preserve the status quo pending the completion of that process. 
Except for such an action to obtain equitable or injunctive relief, neither party may commence 
a civil action with respect to the matters submitted to dispute resolution until that process is 
complete. 
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VI. STUDENT ADMISSIONS, ATTENDANCE, AND SUSPENSION / EXPULSION POLICIES  

Governing Law - Admission Requirements, if applicable—California Education Code Section 
47605(b)(5)(H)  
 
Overview 
 
The Board of Directors shall determine all policies, processes, and procedures governing 
application, admission, and enrollment at Alpha. All students attending Alpha must follow the 
application, admission, and enrollment policies of the school.  The application packet for 
admission to Alpha shall include information that allows students and parents to be informed 
about the school’s operation as a charter school, its educational programs, the academic and 
behavioral expectations of students, and the rights and responsibilities of students and parents 
who wish to become part of the School. The application packet shall include: 
 

• An enrollment guide outlining the enrollment process at Alpha  
• Registration form which requests basic information about the prospective student  
• Alpha Family Handbook  

 
The Board shall have the sole authority to determine the size and grade-level breakdown of the 
student body at Alpha. The determination of school capacity shall be based on, among other 
things, the school’s academic program, the school’s fiscal viability, the educational needs of 
currently enrolled students, the capacity of the school site, and the level of interest shown by 
students who want to attend the school. 
 
By October 1 of each year, Alpha will notify the County in writing of the application deadline 
and proposed lottery date.  Alpha will ensure that all application materials will reference these 
dates as well as provide complete information regarding application procedures, key dates, and 
admissions preferences and requirements consistent with approved charter. 
 
Admission Criteria 
 
Alpha shall be open to all students at the appropriate grade levels who wish to attend within 
the minimum and maximum age requirements specified in applicable law. Alpha shall be open 
to all students without regard for the place of residence of students or parents within California 
except as provided in Education Code Section 47605(d)(2). If oversubscribed by the application 
deadline, admission to Alpha, except for existing students, shall be determined by a public 
random drawing in accordance with the preferences given in the next section. 
 
The only enrollment requirement is that students wishing to attend Alpha must follow the 
school’s admission procedures with respect to completing registration forms by the announced 
deadlines. Application deadlines, which will normally be in the winter for admission the 
following September, shall be coordinated with local public schools to give students and their 
parents opportunity to consider the full range of educational opportunities available to them. 
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There shall be no admission testing or other evaluation required of any applicant. Alpha shall 
not charge an application fee nor shall it charge tuition [California Education Code Section 
47605(d)(1)].  Alpha will neither solicit nor require parent contributions to help fund Alpha’s 
educational programs nor shall it require any monetary contribution as a condition for 
application, admission, enrollment, or participation in any of the school’s required educational 
activities. 
 
Alpha shall be nonsectarian in its admission and enrollment policies and shall not discriminate 
against any student on the basis of the characteristics listed in Education Code Section 220 
(actual or perceived disability, gender, gender expression, gender identity, nationality, race or 
ethnicity, religion, sexual orientation, or any other characteristic that is contained in the 
definition of hate crimes set forth in Section 422.55 of the Penal Code or association with an 
individual who has any of the aforementioned characteristics). [Education Code Section 
47605(d)(1)]. 
 
Public Random Drawing and Preferences 
 
Alpha will annually establish an enrollment window and a deadline by which applications must 
be submitted.  If the number of students who apply to attend Alpha within each grade level by 
the application deadline exceeds the school’s capacity, attendance, except for existing students 
shall be determined by a public random drawing for each grade level conducted in advance of 
the start of summer school. During any period of Public Charter School‘s Grant Program 
("PCSGP") funding, the public random drawing shall be handled as a single weighted 
drawing.  In accordance with Education Code Section 47605(d)(2), preference in the public 
random drawing shall be provided in the following order of descending priority: 
  

1. Siblings of currently enrolled students (During any PCSGP funding, siblings will be 
considered an "exception" to the single weighted drawing.) 

2. Students residing within the boundaries of the District 
3. All other students who wish to attend the School 

 
At the conclusion of the public random drawing, all students who were not granted admission 
due to capacity shall be given the option to put their name on a wait-list according to their draw 
in the public random drawing. This wait-list will allow students the option of enrollment in the 
case of an opening during the current school year. In no circumstance will a wait-list carry over 
to the following school year. The order of admission of students at any time during the year 
shall be based solely on the order of applicants on the admission wait-list.  Applications 
received after the application deadline will be added to the wait-list in the order received.  
 
Alpha and the County mutually agree that the preferences in the public random drawing as 
listed above are consistent with Education Code Section 47605(d)(2) and applicable federal law 
and non-regulatory guidance; however, should the preferences require modification in order to 
meet requirements of the PCSGP, such modifications may be made at the Charter School’s 
discretion without any need to materially revise the charter as long as such modifications are 
consistent with the law and written notice is provided by the Charter School to the County. 
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Conditions of Enrollment 
 
Conditions for enrollment at Alpha are communicated in writing to parents throughout the 
application and enrollment process.  The enrollment information guide, registration form, and 
FAQ are included in Appendix R. 
 
Non‐Discrimination 
 
The means by which the school will achieve a racial and ethnic balance among its pupils that is 
reflective of the general population residing within the territorial jurisdiction of the school 
district to which the charter petition is submitted.  - California Education Code Section 
47605(b)(5)(G) 
 
Alpha will make attempts to recruit a student population that will be reflective of the school 
age population of ARUSD. Alpha will engage in a variety of means and strategies to try to 
achieve a racially and ethnically diverse student population. These strategies will include: 
 

• Enrollment timeline and process that allow for a broad-based recruiting and application 
process 

• Outreach efforts via elementary schools, neighborhood groups, community 
organizations, churches, and local businesses (See Outreach Plan in Appendix R) 

• Each year the School shall review its racial and ethnic balance and these policies to 
determine which policies and practices are the most effective in achieving a diverse 
student population 

 
Public School Attendance Alternatives 
 
Governing Law:  The public school attendance alternatives for pupils residing within the school 
district who choose not to attend charter schools. —California Education Code Section 
47605(b)(5)(L) 
  
No student shall be required to attend Alpha. Students who opt not to attend Alpha may attend 
school district of residence schools or pursue an inter-district transfer in accordance with 
existing enrollment and transfer policies of their district or county of residence. Parents or 
guardians of each pupil enrolled in Alpha shall be informed that the pupil(s) has no right to 
admission in a particular school of any local education agency (or program of any local 
education agency) as a consequence of enrollment in Alpha, except to the extent that such a 
right is extended by the local education agency. 
 
Suspension/Expulsion Procedures 
 
Governing Law:  The procedures by which pupils can be suspended or expelled—California 
Education Code Section 47605 (b)(5)(J) 
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Alpha will have a comprehensive set of suspension and expulsion policies, which are attached in 
Appendix S.  Additionally, the school will have a schoolwide discipline system, called the STAR 
System. See a sample STAR System Guide in Appendix T. The discipline system and policies will 
be printed and distributed as part of Alpha’s Family Handbook and will clearly describe the 
school’s expectations regarding attendance, mutual respect, substance abuse, violence, safety, 
and work habits.6 Each student and his or her parent or guardian will be required to verify that 
they have reviewed and understand the policies prior to enrollment. These policies will provide 
all students with an opportunity for due process and will conform to applicable federal and 
state law regarding students with exceptional needs.   
 
In the case of students with an IEP, or a student who receives 504 accommodations, Alpha will 
ensure that it makes the necessary adjustments to comply with the mandates of State and 
federal laws, including the IDEA and Section 504 of the Rehabilitation Plan of 1973, regarding 
the discipline of students with disabilities. Prior to recommending expulsion for a Section 504 
student or a student with an IEP, Alpha’s Principal will convene a manifestation hearing, which 
will include the IEP team, to determine 1) if the conduct in question was caused by, or had a 
direct and substantial relationship to the child’s disability; or 2) if the conduct in question was 
the direct result of the LEA’s failure to implement the 504 plan or IEP. If it is determined that 
the student’s misconduct was not caused by or had direct and substantial relationship to the 
child’s disability or the conduct in question was not a direct result of the LEA’s failure to 
implement the 504 plan or IEP, the student may be expelled. 
  

                                                           
6 Given the recent change to Education Code prohibiting the expulsion of students on the basis 
of disruption or willful defiance,  the school is in the process of amending its expulsion policies 
to ensure compliance with the revised statute. 
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VII. FINANCIAL PLANNING, REPORTING, AND ACCOUNTABILITY 

 
Budgets 
 
Governing Law: The petitioner or petitioners shall also be required to provide financial 
statements that include a proposed first year operational budget, including startup costs, and 
cash flow and financial projections for the first three years of operation. —California Education 
Code Section 47605(g).  
 
Alpha will ensure that it operates using a sound financial model.  The five-year budget, cash 
flow, and budget narrative and assumptions can be found in Appendix U.  
 
The budget demonstrates that when Alpha is fully enrolled with 442 students, there will be no 
need for private funding. Alpha will operate its basic program on the general purpose 
entitlement, categorical block grant revenue and Title funding amounts.   
 
Financial Reporting  
 
Alpha has drafted a complete set of fiscal control policies and procedures (Appendix V) for 
Alpha’s operation. Alpha shall comply with all financial reporting requirements of Education 
Code Section 47604.33 and shall comply fully with Education Code Section 47604.3. 
 
Insurance  
 
Alpha will maintain general liability, workers compensation, and other necessary insurance of 
the types and in the amounts required for an enterprise of its size and nature for the operation 
of the school. 
 
Throughout the life of this contract, Alpha shall pay for and maintain in full force and effect 
with an insurance company or companies admitted by the California Insurance Commissioner 
to do business in the State of California and rated not less than "A-/Vll”, very low, in Best 
Insurance Rating Guide, the following policies of insurance: 
 

1. COMMERCIAL GENERAL LIABILITY insurance, which shall include contractual, products 
and completed operations, corporal punishment and sexual misconduct and harassment 
coverage, and bodily injury and property damage liability insurance with combined 
single limits of not less than $1,000,000.00 per occurrence. 
 

2. COMMERCIAL GENERAL LIABILITY insurance that shall include coverage for owned and 
non-owned autos, with bodily injury liability limits not less than $1,000,000.00 per 
person, per occurrence and property damage liability limits of not less than 
$500,000.00, per occurrence. 
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3. WORKERS’ COMPENSATION INSURANCE, as required by the California Labor Code, with 
not less than statutory limits. 

 
Administrative Services 
 
Governing Law: The manner in which administrative services of the School are to be provided. —
California Education Code Section 47605(g). 
  
With the exception of services performed by SCCOE in providing oversight to Alpha as defined 
by Education Code Section 47604.32, all charter-requested services from SCCOE will be on a 
pay-for-service basis.  
 
The County may charge for the actual costs of supervisorial oversight of Alpha not to exceed 1% 
of the charter school’s revenue, or the County may charge for the actual costs of supervisorial 
oversight of the Charter School not to exceed 3% if Alpha is able to obtain substantially rent 
free facilities from the County.  Notwithstanding the foregoing, the County may charge the 
maximum supervisorial oversight fee allowed under the law as it may change from time to 
time.  For purposes of this charter, “revenue of the charter school” means the general-purpose 
entitlement and categorical block grant, as defined in subdivisions (a) and (b) of Section 47632. 
Subject to availability, Alpha may request SCCOE services on a pay-for-service basis. 
 
The school reports daily attendance requirements to SCCOE in a format acceptable to the 
County and state. Required reports regarding daily attendance are completed and submitted to 
requesting agencies.  
 
All other administrative services will be completed by Alpha employees or through contracted 
agreements with qualified outside agencies. 
 
Facilities  
 
Governing Law: The facilities to be utilized by the school.  The description of the facilities to be 
used by the charter school shall specify where the school intends to locate.  —California 
Education Code Section 47605(g). 
 
Alpha will operate within the boundaries of Alum Rock Union Elementary School District. Alpha 
wishes to be located on the East side of San Jose, California. A description of Alpha’s anticipated 
facility requirements for the first year of operation is included in Appendix W. 
 
Transportation 
 
The school does not anticipate the need to make arrangements for transportation of the 
students, except as required by law for students with disabilities in accordance with a student’s 
IEP which shall be handled in accordance with the MOU between the County and Alpha if the 
school operates as a public school of the County for special education purposes, but solely by 
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Alpha in accordance with SELPA policy and the IDEIA once Alpha becomes an LEA and a 
member of the SELPA as intended by this charter. 
 
Financial Audits 
 
The manner in which annual, independent, financial audits shall be conducted, which shall 
employ generally accepted accounting principles, and the manner in which audit exceptions and 
deficiencies shall be resolved to the satisfaction of the chartering authority. California Education 
Code Section 47605(b)(5)(I) 
  
An annual independent fiscal audit of the books and records of Alpha will be conducted as 
required under the Charter Schools Act, section 47605(b)(5)(I) and 47605(m). The books and 
records of Alpha will be kept in accordance with generally accepted accounting principles, and 
as required by applicable law and the audit will employ generally accepted accounting 
procedures. The audit shall be conducted in accordance with applicable provisions within the 
California Code of Regulations governing audits of charter schools as published in the State 
Controllers Guide.  
 
An audit committee appointed by the Board of Alpha Public Schools will select an independent 
auditor through a request for proposal format. The auditor will have, at a minimum, a CPA and 
educational institution audit experience and approved by the State Controller on its published 
list as an educational audit provider. To the extent required under applicable federal law, the 
audit scope will be expanded to include items and processes specified in applicable Office of 
Management and Budget Circulars.  
 
It is anticipated that the annual audit will be completed within four months of the close of the 
fiscal year and that a copy of the auditor's findings will be forwarded to the County, the County 
Superintendent of Schools, the State Controller, and to the CDE by the 15th of December of 
each year. The Principal, along with the audit committee, will review any audit exceptions or 
deficiencies and meet with the County with regard to resolution of audit exception or 
deficiencies to the satisfaction of the County and shall report to the Board of Directors of Alpha 
Public Schools with recommendations. The Board will submit a report to the County describing 
how the exceptions and deficiencies have been or will be resolved to the satisfaction of the 
County along with an anticipated timeline for the same. Any appeals of audit exceptions will be 
made to the Education Audit Appeals panel in accordance with applicable law.  
 
The independent fiscal audit of Alpha is public record to be provided to the public upon 
request. 
 
Closure Protocol  
 
A description of the procedures to be used if the charter school closes. The procedures shall 
ensure a final audit of the school to determine the disposition of all assets and liabilities of the 
charter school, including plans for disposing of any net assets and for the maintenance and 
transfer of public records. California Education Code Section 47605(b)(5)(P) 
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The following procedures shall apply in the event the charter school closes. The following 
procedures apply regardless of the reason for closure.  
 
Closure of the school shall be documented by official action of the Board of Alpha Public 
Schools. The action shall identify the reason for closure. The official action will also identify an 
entity and person or persons responsible for closure-related activities. The Board of Directors 
will promptly notify parents and students of the School, the District, the Santa Clara County 
Office of Education, the School’s SELPA, the retirement systems in which the School’s 
employees participate and the California Department of Education of the closure as well as the 
effective date of the closure. This notice will also include the name(s) of and contact 
information for the person(s) to whom reasonable inquiries may be made regarding the 
closure; the pupils’ school districts of residence; and the manner in which parents and 
guardians may obtain copies of pupil records, including specific information on completed 
courses and credits that meet graduation requirements. 
  
The Board shall ensure notification to the parents and students of the school provides 
information to assist parents and students in locating suitable alternative programs and the 
manner in which they can obtain a copy of their child(ren)’s student record. This notice shall be 
provided promptly, within 10 business days following the Board’s decision to close the school.  
 
Upon proper notification and request by a new school of attendance, student records will be 
transferred. During the close out process, all pupil records shall be maintained by the 
“responsibility entity” designated by the Board. Alpha shall otherwise assist students in 
transferring to their next school. All transfers of student records shall be made in compliance 
with the Family Educational Rights and Privacy Act (“FERPA”), 20 U.S.C. §1232g.  
 
Personnel records shall be maintained and transferred in accordance with applicable law by the 
“responsibility entity” designated by the Board.  
 
The Board will also develop a list of pupils in each grade level and the classes they have 
completed, together with information on the pupils’ districts of residence, which they will 
provide to the entity responsible for closure-related activities. 
  
Alpha will ask the County to store remaining original records of Alpha students. All records of 
the Alpha shall be transferred to the County upon closure. If the County will not or cannot store 
the records, Alpha shall work with the County Office of Education to determine a suitable 
alternative location for storage.  
 
As soon as reasonably practical, Alpha shall prepare final financial records. The school shall also 
have an independent audit completed within six months after closure. Alpha shall pay for the 
final audit. The audit shall be prepared by a qualified CPA selected by the school and shall be 
provided to the County Office of Education, and California Department of Education promptly 
upon completion.  
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The final audit will include an accounting of all financial assets, including cash and accounts 
receivable and an inventory of property, equipment, and other items of material value, an 
accounting of the liabilities, including accounts payable and any reduction in apportionments as 
a result of audit findings or other investigations, loans, and unpaid staff compensation, and an 
assessment of the disposition of any restricted funds received by or due to Alpha. 
  
Alpha will complete and file any annual reports required pursuant to Education Code section 
47604.33.  
 
On closure of the school, all assets of the school, including but not limited to all leaseholds, 
tangible and intangible personal property, intellectual property, and all ADA apportionments 
and other revenues generated by students attending the school, shall remain the sole property 
of Alpha Public Schools and shall be distributed in accordance with the corporation’s Articles of 
Incorporation upon the dissolution of the non-profit public benefit corporation to another 
California public educational entity. Any assets acquired from the County or County property 
will be promptly returned upon School closure to the County. The distribution shall include 
return of any grant funds and restricted categorical funds to their source in accordance with the 
terms of the grant or state and federal law, as appropriate, which may include submission of 
final expenditure reports for entitlement grants and the filing of any required Final Expenditure 
Reports and Final Performance Reports, as well as the return of any donated materials and 
property in accordance with any conditions established when the donation of such materials or 
property was accepted.  
 
On closure, Alpha Public Schools shall remain responsible for satisfaction of all liabilities arising 
from the operation of the school.  
 
As Alpha Public Schools is organized as a nonprofit public benefit corporation under California 
law, if Alpha Public Schools will dissolve along with Alpha, the Board shall follow the provisions 
set forth in the California Corporations Code for the dissolution of a nonprofit public benefit 
corporation, and shall file all necessary filings with the appropriate state and federal agencies.  
 
As specified by the Budget in Appendix U, Alpha will utilize the reserve fund to undertake any 
expenses associated with the closure procedures identified above. 
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VIII. IMPACT ON THE CHARTER AUTHORIZER 

Governing Law: Potential civil liability effects, if any, upon the school and upon the District. 
(Education Code Section 47605(g).  
 
Potential Civil Liability Effects  
 
Intent  
 
This statement is intended to fulfill the terms of Education Code Section 47605(g) and provides 
information regarding the proposed operation and potential effects of the Charter School on 
the County.  
 
Civil Liability  
 
Alpha shall be operated by a California non-profit public benefit corporation, Alpha Public 
Schools. This corporation is organized and operated exclusively for charitable purposes within 
the meaning of Section 501(c)(3) of the Internal Revenue Code and California Revenue and 
Taxation Code Section 23701(d).  
 
Pursuant to the Education Code Section 47604(c), the County shall not be liable for the debts 
and obligations of the Charter School, operated by a California non-profit benefit corporation or 
for claims arising from the performance of acts, errors, or omissions by the Charter School as 
long as the County has complied with all oversight responsibilities required by law. Alpha shall 
work diligently to assist the County in meeting any and all oversight obligations under the law, 
including monthly meetings, reporting, or other County-requested protocol to ensure the 
County shall not be liable for the operation of Alpha.  
 
Further, Alpha Public Schools and the County shall enter into a memorandum of understanding, 
wherein Alpha shall indemnify County for the actions of Alpha under this charter. 
 
The corporate bylaws of Alpha Public Schools shall provide for indemnification of the School’s 
Board, officers, agents, and employees.  The School will purchase general liability insurance, 
Board Members and Officer’s insurance, and fidelity bonding to secure against financial risks. 
  
The County shall be named an additional insured on the general liability insurance that Alpha 
Public Schools maintains for the operation of Alpha. 
  
The Board of Alpha Public Schools will maintain and implement appropriate risk management 
practices as discussed herein, including screening of employees, establishing codes of conduct 
for students, and dispute resolution. 
  



 98 

IX. CONCLUSION 

 
By approving this charter, the Santa Clara County Office of Education will be fulfilling the intent 
of the California Legislature.  
 
Education Code Section 47601. It is the intent of the Legislature, in enacting this part, to provide 
opportunities for teachers, parents, pupils, and community members to establish and maintain 
schools that operate independently from the existing school district structure, as a method to 
accomplish all of the following:  
(a) Improve pupil learning.  
(b) Increase learning opportunities for all pupils, with special emphasis on expanded learning 
experiences for pupils who are identified as academically low achieving.  
(c) Encourage the use of different and innovative teaching methods.  
(d) Create new professional opportunities for teachers, including the opportunity to be 
responsible for the learning program at the schoolsite.  
(e) Provide parents and pupils with expanded choices in the types of educational opportunities 
that are available within the public school system.  
(f) Hold the schools established under this part accountable for meeting measurable pupil 
outcomes, and provide the schools with a method to change from rule-based to performance-
based accountability systems.  
(g) Provide vigorous competition within the public school system to stimulate continual 
improvements in all public schools.  
 
Pursuant to Education Code §47605: 
  
Charter law outlines the criteria governing the approval or denial of charter school 
petitions.  The following excerpt is taken from the Charter Schools Act, Education Code 
§47605.  This excerpt delineates charter approval and denial criteria: 
  
A school district governing board shall grant a charter for the operation of a school under this 
part if it is satisfied that granting the charter is consistent with sound educational practice.  The 
governing board of the school district shall not deny a petition for the establishment of a charter 
school unless it makes written factual findings, specific to the particular petition, setting forth 
specific facts to support one or more of the following findings: 
  
(1)   The charter school presents an unsound educational program for the pupils to be enrolled in 
the charter school. 
(2)   The petitioners are demonstrably unlikely to successfully implement the program set forth 
in the petition. 
(3)   The petition does not contain the number of signatures required. 
(4)   The petition does not contain an affirmation of each of the conditions described in 
Education Code §47605(d). 
(5)   The petition does not contain reasonably comprehensive descriptions of the 16 required 
charter elements. 
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Alpha pledges to work cooperatively with the County to answer any concerns over this 
document and to present the County with the strongest possible charter proposal requesting a 
five-year term. Approval of the charter shall be governed by the standards and criteria in 
Education Code Section 47605. 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Notes: AR-Q and David  
July 30, 2015 

by Which Pupil Progress in 
Meeting Outcomes Will Be 
Measured”- see page 57 
Alpha refers to this as 
Methods of Assessment-
and does not provide an 
element number to it. 
Element IV ought to be 
“Governance Structure” 

D.  Governance Structure 
of School (including 
Parental Involvement) 

• ELAC Meetings –  
• Any descriptions of school/community 

functions?  Formal versus informal (fun) 
that helps establish and strengthen the 
school culture? 

Need more clarification and language 
addressing this assurance  in the charter 
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GRADE 5 
Curriculum Map 

 

 
These grades 3-–5 curriculum modules are designed to address CCSS ELA outcomes during a one-hour English Language Arts block. The overarching focus for all modules 
is on building students’ literacy skills as they develop knowledge about the world. 
 
Taken as a whole, these modules are designed to give teachers concrete strategies to address the “instructional shifts” required by the CCSS.  
 
Structure of a Module 
 
• Each module provides eight weeks of instruction, broken into three shorter units. Each module includes seven assessments: 

– Six unit-level assessments that almost always are on-demand: students’ independent work on a reading, writing, speaking, or listening task.  

– One final performance task that is a more supported project, often involving research.  

 

Structure of a Year of Instruction 
 
• There are six modules per grade level.  

• Of these six modules, teachers would teach four: Module 1, followed by either Module 2A or 2B, then either 3A or 3B, then Module 4. 

• Teachers should begin the year with Module 1, which lays the foundation for both teachers and students regarding instructional routines.  

• For Modules 2 and 3, option B formally assesses all standards formally assessed in Option A (and possibly some additional standards as well).  

• Option 2B specifically includes supplemental lessons with explicit writing instruction aligned with ELA CCSS L1–3 and with Reading Foundations instruction aligned 
with ELA CCSS RF.5 and RF.6. These lessons are intended as models of the type of robust instruction that teachers need to incorporate in their literacy time beyond the 
bounded “one-hour per day” of the modules.  

 

How to Read This Document 
 
The purpose of this document is to provide a high-level summary of each module and name the standards formally assessed in each module.  

• Module focus: Read this first. The “focus” is the same across the grades 3-5 band and signals the progression of literacy skills across  
the year as well as alignment to the CCSS instructional shifts. 

• Module title: This signals the topic students will be learning about (often connected to social studies or science) and aligns with Instructional Shift #1,  
building knowledge through content-rich nonfiction. 

• Description: These three or four sentences tell the basic “story” of the eight-week arc of instruction: the literacy skills, content knowledge, and central text.  
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GRADE 5 
Curriculum Map 

 

 

• Texts: This lists texts that all students read. The text in bold is the extended text for a given module: the text(s) with which students spend the most time. Remember 
that texts can be complex based on both qualitative and quantitative measures. Texts are listed in order from most quantitatively complex (based on Lexile® measure) to 
least quantitatively complex. Texts near the bottom of the list are often complex in ways other than Lexile. Within a given module, the list shows the wide variety of texts 
students read as they build knowledge about a topic. This aligns with Instructional Shift #1, building knowledge through content-rich nonfiction. For a procurement list 
that specifics texts that need to be purchased for use with the curriculum, go to commoncoresuccess.elschools.org or EngageNY.org and search for the document “Trade 
Books and Other Resources.” 

• Final Performance Task: This is a culminating project, which takes place during Unit 3 of every module. Performance tasks are designed to help students synthesize 
and apply their learning from the module in an engaging and authentic way. Performance tasks are developed using the writing process, are scaffolded, and almost 
always include peer critique and revision. Performance tasks are not “on-demand” assessments. (Note: The end of Unit 3 assessment often addresses key components of 
the performance task.)  

• Unit-Level Assessments 

– Each unit includes two assessments, most of which are “on-demand” (i.e., show what you know/can do on your own). 

– Mid-unit assessments typically, though not always, are reading assessments: text-based answers.  

– End of unit assessments typically, though not always, are writing assessments: writing from sources.  

– Most assessments have a heavy emphasis on academic vocabulary, particularly determining words in context.   

– Assessments are designed to be curriculum-embedded opportunities to practice the types of skills needed on state assessments.  

– The curriculum map below lists the title of each assessment, the standards assessed, and the assessment format. 

– Selected response (multiple-choice questions) 

– Short constructed-response (short-answer questions of the type that is scored using the New York State 2-point rubric) 

– Extended response (longer writing or essays of the type that is scored using the New York State 4-point rubric) (either on-demand or supported) 

– Speaking and listening (discussion or oral presentation) 

– Scaffolded essay (involving planning, drafting, and revision) 

• Standards: In each module, the standards formally assessed are indicated with a check mark; see details below. 
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 Module 1 Module 2A Module 2B Module 3A Module 3B Module 41 

Focus Becoming a Close Reader 
and Writing to Learn 

Researching to Build 
Knowledge and Teaching 
Others 

Researching to Build 
Knowledge and Teaching 
Others 

Considering Perspectives and 
Supporting Opinions 

Considering Perspectives 
and Supporting Opinions  

Gathering Evidence and 
Speaking to Others  

Module Title Stories of Human Rights Biodiversity in Rainforests of 
the Western Hemisphere 

Inventions that Changed 
Peoples Lives 

Sports and Athletes’ Impact 
on Culture 

Balancing Competing 
Needs in Canada 

Natural Disasters in the 
Western Hemisphere 

1 Based on field feedback, the novel Dark Water Rising has been removed from 5M4. Districts using 5M4 in the 2013-14 school year: teach just Units 1 and 3. For 2014-15, Unit 2 of 5M4 will be revised. Eight Days: A 
Story of Haiti will remain. The new unit will not require any new text purchases. 
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 Module 1 Module 2A Module 2B Module 3A Module 3B Module 42 

Description What are human rights, and 
how do real people and 
fictional characters respond 
when those rights are 
challenged? Students read 
closely the introduction and 
selected articles of the 
Universal Declaration of 
Human Rights (UDHR), 
paired with firsthand 
accounts of real people 
facing human rights 
challenges. They then study 
Esperanza Rising, applying 
their new learning about 
human rights as one lens 
through which to interpret 
character and theme. 
Finally, students revisit the 
text and themes of the 
UDHR and Esperanza 
Rising as they prepare and 
perform a Readers Theater.  

This module (which could be 
used in conjunction with a 
study of Latin America) 
features a close read of The 
Most Beautiful Roof in the 
World, which describes the 
work of scientists 
documenting rainforest 
biodiversity. Students build 
knowledge about the 
rainforests and how 
scientists closely observe the 
natural world to then help 
them communicate their 
research. They then do a 
case study of Meg Lowman, 
the researcher featured in 
The Most Beautiful Roof in 
the World. Finally, students 
examine the qualities of field 
guides and journals, 
research either ants or 
butterflies of the rainforest, 
and produce an 
informational report and a 
field journal–style page for 
younger readers. 

Students learn about new or 
improved technologies that 
have been developed to meet 
societal needs and how those 
inventions have changed 
people’s lives. They conduct 
authentic research to build 
their own knowledge and 
teach others through writing. 
Students read the graphic 
novel Investigating the 
Scientific Method with Max 
Axiom, Super Scientist as 
well as several informational 
articles about inventions in 
order to write a short 
opinion paragraph about 
which of the inventions they 
learned about has been most 
important to people and 
why. Students conclude the 
module by conducting 
research about one of two 
inventions, Garrett A. 
Morgan’s traffic light or the 
Wright brothers’ airplane in 
order to develop a narrative 
in the form of a graphic 
novelette about the 
invention they researched. 

Students learn about the 
importance of sports in 
American culture. They read 
the challenging biography 
Promises to Keep: How 
Jackie Robinson Changed 
America, focusing on 
Robinson as a case study of an 
athlete who broke societal 
barriers. They also analyze 
how Sharon Robinson 
provides evidence to support 
her opinions. Next, students 
research either Althea Gibson 
or Roberto Clemente, both of 
whom broke cultural barriers. 
Finally, students write an 
opinion letter to a publishing 
company explaining the need 
for a biography about that 
athlete given his/her impact 
on society.   

Students explore how 
native Inuit and other 
people of Canada have used 
the natural resources 
available to meet their 
needs. They read The Inuit 
Thought of It: Amazing 
Arctic Innovations, to 
learn about how the native 
Inuit people of Canada 
used natural resources to 
meet the needs of their 
community hundreds of 
years ago. They then 
read/view a variety of 
informational texts and 
media to examine how the 
resources in Canada are 
used meet the needs and 
wants of people throughout 
the Western Hemisphere, 
today. Finally, students 
reflect upon two points of 
view regarding a current 
mining project that has 
been proposed for 
development in a present-
day Inuit community and 
express their opinion in the 
form of an editorial essay. 

This module integrates 
science and social studies 
content. Students read 
literature set during a 
natural disaster: the 
beautifully illustrated picture 
book Eight Days: A Story of 
Haiti and the novel Dark 
Water Rising. They analyze 
how the narrator’s 
perspective determines how 
events are described. Then, 
students conduct a short 
research project about Haiti 
and the Red Cross, and 
ultimately draft and revise 
an opinion speech in which 
they take a stand on what 
role humanitarian 
organizations should take 
when neighboring countries 
are struck by natural 
disasters. They deliver this 
speech to the class. 

2 Based on field feedback, the novel Dark Water Rising has been removed from 5M4. Districts using 5M4 in the 2013-14 school year: teach just Units 1 and 3. For 2014-15, Unit 2 of 5M4 will be revised. Eight Days: A 
Story of Haiti will remain. The new unit will not require any new text purchases. 
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 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

Texts  
(central text(s) 
in bold)3 

• Readers on Stage, Aaron 
Shepard (RL Reader’s 
Theater, NL) 

• “The History of the 
United Nations,” 
http://www1.umn.edu/hu
manrts/edumat/hreduser
ies/hereandnow/Part-
1/whatare.htm (excerpt) 
(RI, NL) 

• Fluency Practice Read-
Aloud Plays: Grades 5-
6: 15 Short, Leveled 
Fiction and Nonfiction 
Plays with Research-
Based Strategies to Help 
Students Build Fluency 
and Comprehension, 
Kathleen M. Hollenbeck 
(RL Reader’s Theater, 
NL) 

• Readers Theater Grade 
5, Michael Ryall (RL, NL) 

• The Universal 
Declaration of Human 
Rights (RI, 1695L) 
(excerpts only) 

• “Background on the 
UDHR,” excerpted from 
Human Rights: Here & 
Now, edited by Nancy 
Flowers (RI, 1690L) 

• The Universal Declaration 

• Transcript: “Great Bear 
Rainforest Remote 
Camera Project” (RI, 
1250L) 

• The Most Beautiful 
Roof in the World, Meg 
Lowman (RI, 1160L) 

• “Meg Lowman Interview: 
Questions and Answers,” 
adapted from Smithsonian 
and Visitraleigh .com  
(RI, 1110L) 

• “Amazon Rainforest,” 
Phyllis Barkas Goldman 
(RI, 1030L) 

• “Sloth Researcher: Bryson 
Voirin,” The Wild 
Classroom interview  
(RI, 950L) 

• “Hawaii’s Endangered 
Happy Face Spider,” 
Expeditionary Learning  
(RI, 940L) 

• “Live Online Interview 
with Eve Nilson,” 
Scholastic  
(RI, 880L) 

•  “I Want to Be a Rainforest 
Scientist,” poem  
(RL, 1100L) 

• “Facts about Howler 
Monkeys,” National 

• “Dr. James Naismith, 
Inventor of Basketball,” 
http://www.kansasheritag
e.org/people/naismith.ht
ml (RI, 1290L) 

• “Airplane.” The New Book 
of Knowledge, Grolier 
Online, 2013. Web. Sept. 
16, 2013 (excerpts) (RI, 
1170L) 

• How Do Inventions Affect 
the Way We Live? Susan 
Quinn (RI, 1130L) 

• “First College Basketball 
Game,” 
http://www.americaslibra
ry.gov/jb/progress/jb_pro
gress_basketball_1.html, 
http://www.americaslibra
ry.gov/jb/progress/jb_pro
gress_basketball_2.html, 
http://www.americaslibra
ry.gov/jb/progress/jb_pro
gress_basketball_3.html. 
(RI, 1120L) 

• “How Did We Learn to Fly 
Like Birds?” 
http://www.grc.nasa.gov/
WWW/k-
12/UEET/StudentSite/hist
oryofflight.html (excerpts) 
(RI, 1120L) 

• “The Electric Motor,” 

• “H.R. 4130: The Althea 
Gibson Excellence Act,” 
112th Congress (RI, 1670L) 

• “The Great Roberto 
Clemente—Latino Legends 
in Sports,” Ozzie Gonzales 
(RI, 1240L) 

• “Sports in America,” 
abridged from U.S. State 
Department IIP 
publications (RI, 1190L) 

• H.R. 4130, United States 
Congress (RI, 1160L) 

• “Rules for Riding 
Desegregated Buses,” Dr. 
Martin Luther King Jr. (RI, 
1160L) 

• “Notable Southerners: 
Althea Gibson,” as found at 
www.punctuationmadesimp
le.com/files/Althea_Gibson
.doc (RI, 1130L) 

• Promises to Keep: How 
Jackie Robinson 
Changed America, 
Sharon Robinson  
(RI, 1030L) 

• “It’s Not Just a Game,” Lori 
Calabrese  
(RI, 1020L)  

• “Gibson, Althea (1927-
2003),” Reviewed by Frank 

• The Inuit Thought of 
It:  
Amazing Arctic 
Innovations (We 
Thought Of It), 
Alootook Ipellie and 
David MacDonald (RI, 
NL) 

• “Multibillion-dollar Iron 
Mine Approved for Baffin 
Island” excerpts CBC 
News Posted: Sep 15, 
2012 (RI, 1410L) 

• “Deforestation in 
Canada” 
http://cfs.nrcan.gc.ca/pa
ges/391 (RI, 1300L) 

• “Monitoring the Mary 
River Project” excerpt 
http://www.qia.ca/apps/
authoring/dspPage.aspx?
page=MRP-monitoring 
(RI, 1260L) 

• “Developing a Vital 
Resource for Canadians 
and the World” video 
transcript 
http://www.actionplan.g
c.ca/en/blog/r2d-
dr2/developing-vital-
resource-canadians-and-
world (RI, 1250L) 

• ”Products of Mining in 

• Eight Days, Edwidge 
Danticat (RL, 820L) 

• “Help for Haiti,” Weekly 
Reader (RI, NL) 

• “Haiti Earthquake Relief 
One-Year Report,” 
http://www.redcross.org/i
mages/MEDIA_CustomPr
oductCatalog/m3140113_
HaitiEarthquake_OneYear
Report.pdf (RI, 1380L) 

• “American Red Cross 
Disaster Relief,” 
redcross.com (RI, 1320L) 

• “Earthquakes,” 
scienceforkids.kidipede.com 
(RI, 1240L) 

• “The Red Cross at a 
Glance,” Dave Coustan 
(RI, 1200L) 

• “How Does a Hurricane 
Form?” 
scijinks.nasa.gov/hurrican
e (RI, 1140L) 

• Characteristics of 
Multinational 
Organizations, Matt Reher 
(RI, 1070L) 

• “How Do Hurricanes 
Form?” 
eo.ucar.edu/kids/dangerw
x/hurricane3.htm (RI, 

3 Texts listed in order of informational text first, then literature; both categories shown from most to least quantitatively complex (based on Lexile®). 
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 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

of Human Rights—Plain 
Language Version (RI, 
1520L) 

• “A Short History of the 
UDHR,” adapted from 
Human Rights Here & 
Now, edited by Nancy 
Flowers (RI, 930L) 

• “Teaching Nepalis to 
Read, Plant, and Vote,” 
Lesley Reed (RI, 930L) 

• “From Kosovo to the 
United States,” Isau Ajeti 
and Blanche Gosselin (RI, 
560L) 

• Esperanza Rising, 
Pam Munoz Ryan (RL, 
740L) 

• “Readers Theater Script: 
American Heroes”  
(RL, 660L) 

 

Geographic (RI, 910L) 

• “The Wings of the 
Butterfly: A Tale of the 
Amazon Rainforest,” 
Aaron Shepard (RL, 720L) 

• Rainforest Research 
Journal, Paul Mason 
(excerpts) (RI, NL; teacher 
copy only)  

• Peterson First Field Guide 
to Birds of North America 
(RI, NL) 

 

Expeditionary Learning 
(RI, 1090L) 

• Inventing the Plane, Kate 
Reuther (RI, 1080L) 

• “Garrett Morgan: Inventor 
Hero,” Paula Morrow, in 
Ask Magazine, 
http://www.askmagkids.c
om/ (RI, 1090L) 

• Inventing the Plane, Kate 
Reuther (RI, 1080L) 

• “Ingenious Inventions by 
Women: The Windshield 
Wiper and Paper Bag 
Machine,” Expeditionary 
Learning (RI, 1050L) 

• “Transportation, from the 
Soap Box Derby to the 
Jeep: First Automatic 
Traffic Signal,” from The 
Ohio Academy of Sciences, 
Heartland Science 
www.heartlandscience.org 
(RI, 1040L) 

• “Steve Jobs,” Time for 
Kids 
http://www.timeforkids.c
om/news/steve-
jobs/21806 (excerpts) (RI, 
1030L) 

• “The Twofold Genius of 
Garrett Morgan,” from 
Social Studies for Kids, 
http://www.socialstudiesf
orkids.com/articles/ushist
ory/garrettmorgan.htm. 
(RI, 950L) 

V. Phelps. The New Book of 
Knowledge. Grolier Online 
(RI, 1000L) 

• “Roberto Clemente,” Lynn 
C. Kronzek (RI, 990L) 

• “Roots of American Sports,” 
Ally’s Multicultural History 
& How It Relates to Us 
Today. (RI, 940L) 

• “Courage on the Field,” 
Marc Stewart (RI, 930L) 

•  “Roberto Clemente’s Gifts 
From the Heart,” Scholastic 
News (RI, 870L) 

• “The Great Migration,” 
Junior Scholastic  
(RI, 540L) 

 

 

Canada: From Batteries 
to Vehicles” 
http://www.acareerinmi
ning.ca/en/industry/ever
ydayproducts.asp (RI, 
1180L) 

• “Products” excerpts 
http://www.oilandgasinf
o.ca/oil-gas-
you/products/ (RI, 
1170L) 

• “Nunavut Braces for 
Massive Mary River 
Mine” CBC, September 
13, 2012 (RI, 1120L) 

• “Natural Resources and 
the Canadian Economy” 
http://actionplan.gc.ca/e
n/page/r2d-
dr2/overview  (RI, 1110L) 

• “Excerpts from the 
Qikiqtani Inuit 
Association Website” 
http://www.qia.ca/apps/
authoring/dspPage.aspx?
page=theproject (RI, 
1110L) 

• “Should We Drill?” 
Scholastic News Edition 
5/6, April 26, 2010 (RI, 
1070L) 

• “Nunavut” excerpts 
Bone, R. M. "Nunavut." 
The New Book of 
Knowledge. Grolier 
Online, 2013. Web. 11 
Sept. 2013 (RI, 970L) 

1050L) 

•  “Remarks by President 
Obama, Former President 
Bill Clinton, and Former 
President George W. Bush 
on the Recovery and 
Rebuilding Effort in Haiti” 
(RI, 1040L) 

•  “Surface Amplified Haiti 
Earthquake,” Weekly 
Reader (RI, 910L) 

•  “A Rocky Road Ahead,” 
Scholastic News  
(RI, 820L) 

• Earthquake." The New 
Book of Knowledge. 
Grolier Online  (RI, 770L) 

• “On Shaky Ground,” 
Scholastic Inc. (RI, 760L) 
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• “Big Thinkers: Was Steve 
Jobs this Generation’s 
Thomas Edison?” Junior 
Scholastic. 11/21/2011, 
Vol. 114 Issue 6, p5-5. 1p 
(RI, 940L) 

• Garrett Augustus Morgan, 
Expeditionary Learning 
(RI, 930L) 

• “Invention of the 
Airplane,” Shashank 
Nakate, 
http://www.buzzle.com/ar
ticles/invention-of-the-
airplane.html (excerpts) 
(RI, 920L) 

• The Boy Who Invented 
TV: The Story of Philo 
Farnsworth, Kathleen 
Krull (RI, 860L) 

• “The TV Guy,” 
http://www.ilovehistory.u
tah.gov/people/difference
/farnsworth.html (RI, 
850L) 

• Investigating the 
Scientific Method with 
Max Axiom, Super 
Scientist, Donald B. 
Lemke (RI, 760L) 

• “Television Takes the 
World by Storm” (video 
excerpts), 
http://www.history.com/s
hows/modern-
marvels/videos/television-
takes-the-world-by-

• “Minerals and Metals in 
Your Life” excerpts 
PDAC Mining Matters 
News September 2004 – 
Issue 4 (RI, 940L) 

•  “A Limited Supply” 
http://www.ecokids.ca/p
ub/eco_info/topics/cana
das_north/nature/resou
rces.cfm (RI, 910L) 
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 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

storm#television-takes-
the-world-by-storm (RI, 
NL) 

Lexile® Common Core Band Level Text Difficulty Ranges for Grades 4–54: 740–1010L 

Performance 
Task 

Readers Theater Script and 
Performance of Scenes from 
Esperanza Rising 
(W.5.3, W.5.4, W.5.5, W.5.9, 
W.5.10, W.5.11, and SL.5.6) 
scaffolded script writing 
and dramatic presentation 
 

Research-Based Narrative 
Writing: Rainforest Field 
Journal Page (RI.5.7, RI.5.9, 
W.5.2, W.5.3, W.5.4, W.5.5, 
W.5.7, W.5.8, and W.5.9) 
scaffolded narrative and 
explanatory essay 
 

Graphic Style Novelette 
(RI.5.9, W.5.2, W.5.3, W.5.4, 
W.5.5, W.5.6, W.5.7, W.5.8, 
L.5.1c, L.5.3, and L.5.4)  
scaffolded research-based 
graphic novel 
 
 
 
 

Letter to a Publisher 
(RI.5.9, W.5.1, W.5.4, W.5.5, 
W.5.7, W.5.8, W.5.9b, L.5.1, 
L.5.2a-c and L.5.6) 
scaffolded opinion essay 

Editorial Essay (W.5.1, 
W.5.4a, W.5.5, W.5.8, 
W.5.9b, L.5.1c, d, L.5.2a, b, 
d, e, SL.5.1, and SL.5.3) 
scaffolded opinion essay 
 
 
 
 

Opinion Speech: How 
Should U.S. Humanitarian 
Organizations Prioritize  
Aid to Neighboring 
Countries Following a 
Natural Disaster?  
(RI.5.7, RI.5.9, W.5.1, W.5.4, 
W.5.5, W.5.7, W.5.8, W.5.9,  
W.5.11, L.5.1, L.5.2, L.5.3a, 
L.5.6, SL.5.4, SL.5.5, and 
SL.5.6) 
scaffolded essay and speech 

4 Supplemental Information for Appendix A of the Common Core State Standards for English Language Arts and Literacy: New Research on Text Complexity 
http://www.corestandards.org/assets/E0813_Appendix_A_New_Research_on_Text_Complexity.pdf 
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Unit-Level Assessments (ELA CCSS) 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

Mid-Unit 1 Human Rights Vocabulary 
and Common Prefixes 
(L.5.6 and W.5.10) 
selected response and 
short constructed response 
 

Analyzing an Interview 
with a Rainforest  
Scientist Part 1 
(RI.5.1, RI.5.2, RI.5.3 and 
L.5.4) 
selected response and 
short constructed response 
 
 

Text Dependent Questions: 

Investigating the Scientific 

Method with Max Axiom 

Super Scientist, pages 24–

27 (RL.5.7, W.5.9, and 

L.5.4) 
selected response and 
short constructed response 

Identifying Author’s 
Opinion and Supporting 
Evidence: Sports in 
American Culture 
(RI.5.2, RI.5.4, and RI.5.8) 
selected response and 
short constructed response 

Text-Dependent and Short 
Answer Questions: “Arctic 
Fun” (RI.5.1, RI.5.2, RI.5.4, 
and L.5.5c) short 
constructed response 

Text-Dependent Short-
Answer Quiz—the Effects 
of Natural Disasters 
(RI.5.1, RI.5.3 and RI.5.4) 
selected response and short 
constructed response 

End of Unit 1 
 

On-Demand Analysis of a 
Human Rights Account 
(RI.5.1, RI.5.2, RI.5.3, 
RI.5.9, and W.5.9) 
selected response and 
extended response 

Analyzing an Interview 
with a Rainforest Scientist 
Part 2, and Comparing and 
Contrasting Texts about 
Rainforest Biodiversity 
(RI.5.1, RI.5.2, RI.5.4, 
RI.5.5, RI.5.9, and W.5.1a, 
b) 
selected response, short 
constructed response, and 
speaking and listening  

Using Quotes to Explain 

Relationships and Support 

an Opinion (RI.5.1, RI.5.3, 

RI.5.4, RI.5.5, and W.5.1a 

and b) 

selected response, short 

constructed response, and 

short opinion essay 

On-Demand Opinion and 
Evidence Paragraph about 
the Importance of Sports in 
American Culture 
(W.5.1 and W.5.9) 
short constructed response 

On-Demand Note Taking 
and Summarizing: “The 
Inuit Today” (RI.5.1, 
RI.5.2, RI.5.3, RI.5.4, and 
L.5.5c) on-demand note 
taking 

Part I, On-Demand Essay: 
“What Makes a Hurricane 
a Natural Disaster?” 
(W.5.2, W.5.4, W.5.9b); 
Part II, Science Talk 
(SL.5.1a, b, c, d, e and f) 
extended response and 
speaking and listening  

Mid-Unit 2 Analyzing Sections of 
Esperanza Rising on My 
Own 
(RL.5.1, RL.5.3, RL.5.2, 
and RL.5.4) 
selected response and 
short constructed response 

The Most Beautiful Roof in 
the World Quiz  
(RI.5.1, RI.5.2, RI.5.4,  
and L.5.4a and b) 
selected response and 
short constructed response 

Text-Dependent 

Questions: “The TV Guy” 
(RI.5.1, RI.5.2, RI.5.4, and 
L.5.4) 
selected response and 
short constructed response 

Identifying Author’s 
Opinion, Reasons, and 
Supporting Evidence: 
“Courage on the Field” 
(RI.5.2, RI.5.4, RI.5.6 and 
RI.5.8) 
selected response and 
short constructed response 

Text-Dependent and Short 
Answer Questions: 
Excerpts from “A Limited 
Supply” (RI.5.1, L.5.4 (a, c), 
and L.5.5c) short 
constructed response 

Text-Dependent Questions, 
Dark Water Rising 
Chapter 13  (RL.5.6, 
RL.5.7, and L.5.5a, b, c) 
selected response and short 
constructed response 

End of Unit 2 
 

On-Demand Analytical 
Essay about How 
Esperanza Changes Over 
Time 

On-Demand Analysis of 
Meg Lowman’s Research in 
the Rainforest 
(W.5.2a, b, d, e, W.5.4, 

On-Demand Informational 

Writing: Philo 

Farnsworth’s Invention of 

Writing an Opinion  
Essay with Supporting 
Evidence about Jackie 
Robinson’s Legacy 

Research and Response 
(RI.5.1, RI.5.3, RI.5.9, 
W.5.7, W.5.8, SL.5.1 and 
SL.5.2) research and 

On-Demand Analysis of 
How Different Narrators 
Describe Similar Events  
(RL.5.9, W.5.2, W.5.4 and 
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 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

(RL.5.1, RL.5.2, RL.5.3, 
W.5.2, W.5.4, W.5.5, and 
W.5.9a) 
extended response 

W.5.8 and W.5.9b) 
extended response 
 

the Television and How It 

Changed People’s Lives 
(RL.5.3, W.5.2, and L.5.4) 
on-demand essay 

(W.5.1, W.5.4 and W.5.9) 
extended response 

speaking and listening 
response 

W.5.9a) 
extended response 

Mid-Unit 3 Evaluating a Novel versus a 
Script 
(RL.5.1, RL.5.4, RL.5.5, 
RL.5.6, and RL.5.9) 
short constructed response 

On-Demand Note-Taking 
about Howler Monkeys 
(RI.5.1, RI.5.2, RI.5.7, 
W.5.8, and W.5.9b) 
short constructed response 
 

On-Demand Note Taking 

and Text-Dependent 

Questions: “Garrett 

Augustus Morgan” or “How 

Did We Learn to Fly?”  
(RI.5.1, RI.5.4, RI.5.7, 
W.5.7 and W.5.8) 
selected response and 
short constructed response 

Notes and Graphic 
Organizer for a Letter to a 
Publisher 
(RI.5.9, W.5.1, W.5.7, and 
L.5.6) 
short constructed response 

On-Demand Note-Taking, 
Analysis, and Reflection: 
“Should We Drill?” (RI.5.1, 
RI.5.6, RI.5.8, W.5.8, 
W.5.9b, and L.5.4a) note 
taking 

Short Constructed 
Response and Organizing 
Notes for a Public Speech 
(RI.5.7, W.5.7, W.5.8, and 
W.5.9b) 
short constructed response 

End of Unit 3 Individual Scene of a 
Readers Theater Script 
(W.5.3, W.5.4, and W.5.9) 
extended response 

Writing a Rainforest Field 
Journal Entry about 
Howler Monkeys 
(RI.5.7, W.5.2a, b, c, d, 
W.5.3, W.5.4, W.5.7, and 
W.5.9b) 
extended response 
 

Text-Dependent Questions 

about “You Can Do a 

Graphic Novel” excerpt and 

Storyboard Draft  
(RI.5.1, RI.5.4, RI.5.9, 
W.5.2, W.5.3a and b, 
W.5.4, and W.5.8) 
selected response, short 
constructed response, and 
notes 
 

Draft Letter to a Publisher 
(RI.5.9, W.5.1, W.5.4, 
L.5.1c, d) 
extended response 

Text-Dependent Questions 
and Draft Editorial: The 
Mary River Project on 
Baffin Island (RI.5.1, W.5.1, 
W.5.8, W.5.9b, and L.5.4a) 
short response and 
scaffolded essay 

On-demand Draft Opinion 
Speech: How Should U.S. 
Humanitarian 
Organizations Prioritize  
Aid to Neighboring 
Countries Following a 
Natural Disaster?  
(RI.5.9, W.5.1, W.5.4, 
W.5.5, W.5.7, W.5.8, W.5.9 
and L.5.2) 
extended response 
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Common Core ELA Standards Formally Assessed, by Module 
 
• In the curriculum map below, any specific CCSS with a check mark indicates formally assessed. 

• Some standards are formally assessed in multiple modules. 

• “B” modules will assess all the same standards as “A” modules but may address additional standards as well. 

• Because of the integrated nature of the standards, even standards that are not formally assessed are often embedded in instruction  
throughout every module (e.g., RI/RL.1).  

• Some standards are not applicable in an on-demand assessment context (e.g., R.10 or W.10). In the curriculum map below,  
these standards are noted as “integrated throughout.” 

• Some standards (e.g., W.2) have a main or “parent” standard and then subcomponents (e.g., W.2a). Often, students’ mastery of the entirety of this standard 
is scaffolded across multiple modules. Therefore, in the curriculum map below, the “parent” standard is checked only if all components of that standard are  
formally assessed within that particular module. Otherwise, just the specific components are checked.  

• For more guidance about how to address CCSS RF.3 (Phonics and Word Recognition), CCSS RF.4 (Fluency), and CCSS L.1, 2, and 3, see the stand-alone document 
Foundational Reading and Language Standards: Resources Packages for Grades 3-5.  This resource provides guidance about structures and purpose for an Additional 
Literacy Block alongside the modules. The overview in that stand-alone document also includes a list of example lessons that teachers can use as a model to develop 
additional similar lessons. 
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Reading Standards for Literature 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

RL.5.1. Quote accurately from a text when explaining what the text says explicitly and when drawing 
inferences from the text.       

RL.5.2. Determine a theme of a story, drama, or poem from details in the text, including how 
characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a 
topic; summarize the text. 

      

RL.5.3. Compare and contrast two or more characters, settings, or events in a story or drama, 
drawing on specific details in the text (e.g., how characters interact).       

RL.5.4. Determine the meaning of words and phrases as they are used in a text, including figurative 
language such as metaphors and similes.       

RL.5.5. Explain how a series of chapters, scenes, or stanzas fits together to provide the overall 
structure of a particular story, drama, or poem.       

RL.5.6. Describe how a narrator’s or speaker’s point of view influences how events are described.      ** 

A. Recognize and describe how an author’s background affects his or her perspective.5      * 

RL.5.7. Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of a 
text (e.g., graphic novel, multimedia presentation of fiction, folktale, myth, poem). 

     * 

RL.5.9. Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on 
their approaches to similar themes and topics.6      * 

RL.5.10. By the end of the year, read and comprehend literature, including stories, dramas, and 
poetry, at the high end of the grades 4–5 text complexity band independently and proficiently. 

Integrated throughout. 

RL.5.11. Recognize, interpret, and make connections in narratives, poetry, and drama, to other texts, Implemented through Accountable Independent Reading: see “Launching Independent Reading in  

* Not formally assessed; to be addressed upon revision. 
5 This is a standard specific to New York State. 
6 RI.5.9 is particularly emphasized in M4. 
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Common Core State Standards Formally Assessed 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

ideas, cultural perspectives, eras, personal events, and situations. 7 Grades 3–5: Sample Plan” (stand-alone document on EngageNY.org). 

A. Self-select texts to develop personal preferences regarding favorite authors. Integrated throughout. 

B. Use established criteria to categorize, select texts and assess to make informed judgments 
about the quality of the piece. 

Implemented through Accountable Independent Reading: see “Launching Independent Reading in  
Grades 3–5: Sample Plan” (stand-alone document on EngageNY.org). 

7 This is a standard specific to New York State. In the elementary modules, RL.11a and b are also addressed through Accountable Independent Reading. See “Foundational Reading and Language Skills: Resource 
Package for Grades 3-5” (in Resources on commoncoresuccess.elschools.org). On this document, look specifically at the section titled “Independent Reading: The Importance of a Volume of Reading and Sample Plans.” 
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Reading Standards for Informational Text 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

RI.5.1. Quote accurately from a text when explaining what the text says explicitly and when drawing 
inferences from the text.       

RI.5.2. Determine two or more main ideas of a text and explain how they are supported by key 
details; summarize the text.8       

RI.5.3. Explain the relationships or interactions between two or more individuals, events, ideas, or 
concepts in a historical, scientific, or technical text based on specific information in the text.       

RI.5.4. Determine the meaning of general academic and domain-specific words and phrases in a 
text relevant to a grade 5 topic or subject area.       

RI.5.5. Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, 
problem/solution) of events, ideas, concepts, or information in two or more texts.       

RI.5.6. Analyze multiple accounts of the same event or topic, noting important similarities and 
differences in the point of view they represent.       

RI.5.7. Draw on information from multiple print or digital sources, demonstrating the ability to 
locate an answer to a question quickly or to solve a problem efficiently.       

RI.5.8. Explain how an author uses reasons and evidence to support particular points in a text, 
identifying which reasons and evidence support which point(s).       

RI.5.9. Integrate information from several texts on the same topic in order to write or speak about 
the subject knowledgeably.       

RI.5.10. By the end of the year, read and comprehend informational texts, including history/social 
studies, science, and technical texts, at the high end of the grades 4–5 text complexity band 
independently and proficiently. 

Integrated throughout. 

8 RI.5.2: The assessment in M2A and M2B is a scaffold toward full mastery of the standard, which is assessed again in M3A and M3B.  
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Reading Standards: Foundational Skills 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

RF.5.3. Know and apply grade-level phonics and word analysis skills in decoding words 
  +∗    

A. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and 
morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in 
context and out of context.  

  +    

RF.5.4. Read with sufficient accuracy and fluency to support comprehension. 
  +    

A. Read grade-level text with purpose and understanding. 
  +    

B. Read grade-level prose and poetry orally with accuracy, appropriate rate, and expression on 
successive readings.    +    

C. Use context clues to confirm or self-correct word recognition and understanding,  
rereading as necessary.    +    

+ This module includes an example lesson to show teachers how to address the standard, but this specific component of the standard is not formally assessed. See the Overview document in the Foundational Reading 
and Language Standards: Resources Packages for Grades 3-5. 
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Writing Standards 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

W.5.1. Write opinion pieces on topics or texts, supporting a point of view with  
reasons and information.       

A. Introduce a topic or text clearly, state an opinion, and create an organizational structure in 
which ideas are logically grouped to support the writer’s purpose.       

B. Provide logically ordered reasons that are supported by facts and details.       

C. Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically).       

D. Provide a concluding statement or section related to the opinion presented.       

W.5.2. Write informative/explanatory texts to examine a topic and convey ideas  
and information clearly.       

A. Introduce a topic clearly and group related information in paragraphs and sections; include 
formatting (e.g., headings), illustrations, and multimedia when useful to aiding 
comprehension. 

      

B. Develop the topic with facts, definitions, concrete details, quotations, or other information 
and examples related to the topic.       

C. Link ideas within and across categories of information using words, phrases, and clauses 
(e.g., in contrast, especially).       

D. Use precise language and domain-specific vocabulary to inform about or explain the topic. 
      

E. Provide a concluding statement or section related to the information or  
explanation presented.       
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 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

W.5.3. Write narratives to develop real or imagined experiences or events using effective techniques, 
descriptive details, and clear event sequences.       

A. Orient the reader by establishing a situation and introducing a narrator and/or characters; 
organize an event sequence that unfolds naturally.       

B. Use narrative techniques, such as dialogue, description, and pacing, to develop experiences 
and events or show the responses of characters to situations.       

C. Use a variety of transitional words, phrases, and clauses to manage the sequence of events. 
      

D. Use concrete words and phrases and sensory details to convey  
experiences and events precisely.       

E. Provide a conclusion that follows from the narrated experiences or events. 
      

W.5.4. Produce clear and coherent writing in which the development and organization are 
appropriate to task, purpose, and audience.       

A. Produce text (print or nonprint) that explores a variety of cultures and perspectives.9  
   *∗   

W.5.5. With guidance and support from peers and adults, develop and strengthen writing as needed 
by planning, revising, editing, rewriting, or trying a new approach. Integrated throughout. 

W.5.6. With some guidance and support from adults, use technology, including the Internet, to 
produce and publish writing as well as to interact and collaborate with others; demonstrate 
sufficient command of keyboarding skills to type a minimum of two pages in a single sitting. 

Integrated throughout. 

W.5.7. Conduct short research projects that use several sources to build knowledge through 
investigation of different aspects of a topic.       

9 This is a standard specific to New York State. 
∗ Not formally assessed; to be addressed upon revision. 
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Common Core State Standards Formally Assessed 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

W.5.8. Recall relevant information from experiences or gather relevant information from  
print and digital sources; summarize or paraphrase information in notes and finished work,  
and provide a list of sources. 

      

W.5.9. Draw evidence from literary or informational texts to support analysis,  
reflection, and research.       

A. Apply grade 5 Reading standards to literature (e.g., “Compare and contrast two or more 
characters, settings, or events in a story or a drama, drawing on specific details in the text 
[e.g., how characters interact]”). 

      

B. Apply grade 5 Reading standards to informational texts (e.g., “Explain how an author uses 
reasons and evidence to support particular points in a text, identifying which reasons and 
evidence support which point[s]”). 

      

W.5.10. Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. 

Integrated throughout. 

W.5.11. Create and present an original poem, narrative, play, artwork, or literary critique in 
response to a particular author or theme studied in class.10               

A. Recognize and illustrate social, historical, and cultural features in the presentation  
of literary texts.         

10 This is a standard specific to New York State. 
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GRADE 5 
Curriculum Map 

Common Core State Standards Formally Assessed 
 

 
Speaking and Listening Standards 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

SL.5.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 5 topics and texts, building on others’ ideas and 
expressing their own clearly. 

      

A. Come to discussions prepared, having read or studied required material; explicitly  
draw on that preparation and other information known about the topic to explore ideas  
under discussion. 

      

B. Follow agreed-upon rules for discussions and carry out assigned roles. 
      

C. Pose and respond to specific questions by making comments that contribute to the discussion 
and elaborate on the remarks of others.       

D. Review the key ideas expressed and draw conclusions in light of information and knowledge 
gained from the discussions.       

E. Seek to understand and communicate with individuals from different perspectives and 
cultural backgrounds.11        

F. Use their experience and their knowledge of language and logic, as well as culture, to think 
analytically, address problems creatively, and advocate persuasively.12       

SL.5.2. Summarize a written text read aloud or information presented in diverse media and formats, 
including visually, quantitatively, and orally.       

SL.5.3. Summarize the points a speaker makes and explain how each claim is supported  
by reasons and evidence.       

11 This is a standard specific to New York State. 
12 This is a standard specific to New York State. 
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GRADE 5 
Curriculum Map 

Common Core State Standards Formally Assessed 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

SL.5.4. Report on a topic or text or present an opinion, sequencing ideas logically and using 
appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at 
an understandable pace. 

      

SL.5.5. Include multimedia components (e.g., graphics, sound) and visual displays in presentations 
when appropriate to enhance the development of main ideas or themes.       

SL.5.6. Adapt speech to a variety of contexts and tasks, using formal English when appropriate to 
task and situation.       
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GRADE 5 
Curriculum Map 

Common Core State Standards Formally Assessed 
 

 
Language Standards 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

L.5.1 Demonstrate command of the conventions of standard English grammar and usage when 
writing or speaking.       ++ 

A. Explain the function of conjunctions, prepositions, and interjections in general and their 
function in particular sentences.      + 

B. Form and use the perfect (e.g., I had walked; I have walked; I will have walked) verb tenses.       

C. Use verb tense to convey various times, sequences, states, and conditions.      + 

D. Recognize and correct inappropriate shifts in verb tense.      + 

E. Use correlative conjunctions (e.g., either/or, neither/nor).       

L.5.2. Demonstrate command of the conventions of standard English capitalization, punctuation, 
and spelling when writing.       

A. Use punctuation to separate items in a series.       

B. Use a comma to separate an introductory element from the rest of the sentence.       

C. Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question 
from the rest of the sentence (e.g., It’s true, isn’t it?), and to indicate direct address (e.g., Is 
that you, Steve?). 

      

+ This module includes an example lesson to show teachers how to address the standard, but this specific component of the standard is not formally assessed. See the Overview document in the Foundational Reading 
and Language Standards: Resources Packages for Grades 3-5. 
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GRADE 5 
Curriculum Map 

Common Core State Standards Formally Assessed 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

D. Use underlining, quotation marks, or italics to indicate titles of works.       

E. Spell grade-appropriate words correctly, consulting references as needed.       

L.5.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening.       

A. Expand, combine, and reduce sentences for meaning, reader/listener interest, and style.       

B. Compare and contrast the varieties of English (e.g., dialects, registers) used in stories, 
dramas, or poems.       

L.5.4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on grade 5 reading and content, choosing flexibly from a range of strategies. 

      

A. Use context (e.g., cause/effect relationships and comparisons in text) as a clue to the meaning 
of a word or phrase.       

B. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of 
a word (e.g., photograph, photosynthesis).       

C. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print  
and digital, to find the pronunciation and determine or clarify the precise meaning of  
key words and phrases. 

      

L.5.5. Demonstrate understanding of figurative language, word relationships,  
and nuances in word meanings. 

    ++  

A. Interpret figurative language, including similes and metaphors, in context.      +  

B. Recognize and explain the meaning of common idioms, adages, and proverbs.     +  

+ This module includes an example lesson to address the standard, but this component of the standard is not formally assessed. See the Overview document in the Foundational Reading and Language Standards: 
Resources Packages for Grades 3-5 
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GRADE 5 
Curriculum Map 

Common Core State Standards Formally Assessed 
 

 Module 1 Module 2A Module 2B Module 3A Module 3B Module 4 

C. Use the relationship between particular words (e.g., synonyms, antonyms, homographs) to 
better understand each of the words.       

L.5.6. Acquire and use accurately grade-appropriate general academic and domain-specific words 
and phrases, including those that signal contrast, addition, and other logical relationships (e.g., 
however, although, nevertheless, similarly, moreover, in addition). 

Integrated throughout. 
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HISTORY-SOCIAL SCIENCE
FOR CALIFORNIA

Active Path Support

Grade 5, Unit 1    

 Lesson 1 .  How did geography and climate affect how early people lived?

Note-Taking Chart 1        and        2        handouts (pp. 10T3–T4)
Information from student research may include the following:

Pacific Northwest Region (Tlingit)
Geography: Land stretching up the Pacific Coast from northwest California to

southern Alaska
Climate: Long winters, heavy precipitation
Shelter: Multifamily houses made of wooden planks
Tools and Utensils: Woodcarving tools to build and shape canoes and household

containers; dishes and spoons made of animal horns
Food: Fish, especially salmon; berries
Clothing: Thick clothing made from animal skins and fur

Desert Southwest Region (Hopi)
Geography: Between the Rocky Mountains and the Mexican Sierra Madre,

around present-day Arizona and New Mexico
Climate: Desert
Shelter: Villages of large stone and adobe dwellings known as pueblos
Tools and Utensils: Looms for making textiles; pottery
Food: Corn and beans; game such as deer, antelope, and rabbit
Clothing: Breechcloths made of cotton, with deerskin leggings and moccasins

(men); wraparound dresses made of cotton, and deerskin moccasins
(women)

Great Plains Region (Crow, Cheyenne)
Geography: Between the Mississippi River and the Rocky Mountains, stretching

north into Canada
Climate: Temperate, with four seasons
Shelter: Tepees (Crow); Earth lodges (Cheyenne)
Tools and Utensils: Bows and arrows
Food: Large game such as bison, deer, elk, and antelope; sometimes traded for

corn
Clothing: Shirts, leggings, and moccasins made from deer or bison skin (men);

dresses of deerskin and moccasins (women)
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Grade 5, Unit 1 (continued)

Eastern Woodlands Region (Iroquois)
Geography: Present-day eastern United States, from Lake Superior to the Atlantic

Coast
Climate: Temperate climate with four seasons
Shelter: Longhouses made from a tree frame and bark walls; other Eastern

Woodlands used wigwams
Tools and Utensils: Some stone blades; wood utensils such as ladles and bowls;

pottery
Food: Crops such as beans, squash, and most importantly, corn; men fished and

hunted deer and birds
Clothing: Deerskin clothing, including moccasins, sewn with thread made from

deer sinew (shredded fibers of tendon)

Journal Entry Rubric (p. 10T2)
Journal entries should creatively incorporate facts about the shelter, food, clothing, and
tools of the region and should be written from the perspective of an American Indian. Use
the following rubric to score students’ work:

4 Journal entry is well focused, clearly organized, and provides many
accurate, vivid details. Spelling and grammar are correct.

3 Journal entry is focused, organized, and provides accurate details.
Spelling and grammar are mostly correct.

2 Journal entry may lack focus and organization and provides minimal or
inaccurate details. There are some spelling and grammatical errors.

1 Journal entry is lacks focus and organization and provides few or no
accurate details. There are numerous spelling and grammatical errors.
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Grade 5, Unit 1 (continued)   

 Lesson 2 .  What common ways of life developed among American Indian
cultures?

Customs and Traditions Worksheet       Rubric (p. 14T4)
Students’ drawings should be accurate and demonstrate an understanding of the
importance of the custom or tradition to the American Indian group. Use the following
rubric to score students’ work:

4
Drawing is neat, accurate, and colorful. Presentation contains many
interesting factual details and clearly explains the significance of the
custom or tradition.

3 Drawing is mostly neat, accurate, and colorful. Presentation contains
factual details and explains the significance of the custom or tradition.

2
Drawing is somewhat neat, may be inaccurate, and lacks color or detail.
Presentation provides minimal details and does not clearly explain the
significance of the custom or tradition.

1 Drawing is inaccurate and not neat. Presentation lacks details and fails to
explain the significance of the custom or tradition.

 Lesson 3 .  How did American Indian groups work together?

American Indian Groups Graphic Organizer       handout (p. 18T4)
Information from student research may include the following:

Kwakiutl
Government: Highly stratified society with no single leader; power shared among

spiritual leaders, warriors, and high-ranking households.

Trade: Food, tobacco, and wooden crafts were traded among groups, often in
ceremonies called potlatches, which marked important events such as
births, deaths, and marriages.

Hopi
Government: Villages were the centers of power. Each village had a village chief

who served as an elder and resolved disputes, and a war chief who was
considered the village’s best warrior. The two chiefs’ power extended
within their village.

Trade: Grew crops such as corn, beans, and squash and made finished products
such as baskets, pottery, and cotton clothing. Villages were generally self-
sufficient and had limited interaction with other villages.
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Grade 5, Unit 1 (continued)

Cheyenne
Government: The Cheyenne instituted a sophisticated system of tribal

government, with eleven bands sending four representatives each.
Representatives were chosen informally, based on their leadership and
wisdom. The leaders gave rulings on inter-band disputes as well as issues
of defense.

Trade: Plains Indians such as the Cheyenne were dependent on big-game hunting,
especially the hunting of bison, for subsistence rather than trade. Groups
sometimes traded for agricultural products, including corn.

Iroquois League
Government: Historians believe the Iroquois League dates back to the fifteenth

century. A sixth nation, the Tuscarora, was added to the League in 1722.
While not every nation sent an equal number of representatives, each
nation had equal representation. The League handled civil matters only,
not matters of warfare.

Trade: Iroquois villages were large and mostly self-sufficient, minimizing the
need to trade goods. The Iroquois traded wampum, not as currency but to
legitimize an agreement. Beginning in the sixteenth century with European
contact, the Iroquois entered the fur trade. This introduced them to metal
tools such as axes and fishhooks.

American Indian Community Poster Rubric (p. 18T2)
Students’ posters should describe how their assigned American Indian group was
governed and what kind of economy and natural resources the group used. Posters should
include a title, drawing, and informative captions. Use the following rubric to score
students’ work:

4
Student works cooperatively within his or her group. Poster is neatly
organized and colorful. Drawing(s) and captions include many accurate,
vivid details. Spelling and grammar are correct.

3
Student works cooperatively within his or her group. Poster is organized
and colorful. Drawing(s) and captions include accurate details. Spelling
and grammar are mostly correct.

2
Student works cooperatively, with encouragement, within his or her
group. Poster is somewhat difficult to follow and lacks color or detail.
Drawing(s) and captions include minimal or inaccurate details. There are
some spelling and grammatical errors.

1
Student has difficulty cooperating when working with others. Poster is
not neat. Drawing(s) and captions include few or no accurate details.
There are numerous spelling and grammatical errors.
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HISTORY-SOCIAL SCIENCE
FOR CALIFORNIA

Active Path Support

Grade 5, Unit 2    

 Lesson 1 .  Why did Europeans sail to new places?

Role Play Rubric (p. 24T2)
Students’ role plays should demonstrate an understanding of the entrepreneurial
characteristics of early explorers and sponsors. Use the following rubric to score
students’ work:

4 Role play is persuasive and convincing. All information presented is
factual and accurate. Student works cooperatively within his or her group.

3 Role play is persuasive and convincing. Most information presented is
factual and accurate. Student works cooperatively within his or her group.

2
Role play has elements that are persuasive and convincing. Some
information presented is factual and accurate. Student works
cooperatively, with encouragement, within his or her group.

1
Role play is not persuasive or convincing. Information presented is not
factual or accurate. Student does not work cooperatively within his or her
group.

 Lesson 2 .  Who were the explorers and what did they find?

Student Note-Taking        handout (p. 30T3)
Student information may include the following:

Christopher Columbus
1. Point of Departure: Spain
2. Destination: San Salvador, though he was hoping to reach the East Indies
3. Method of Transportation: ship
4. Purpose: to find a western trade route by sea to Asia
5. Accomplishments: His voyage started the exploration of the Americas.

Amerigo Vespucci
1. Point of Departure: Spain
2. Destination: the coast of South America
3. Method of Transportation: ship
4. Purpose: to find new lands
5. Accomplishments: He realized that the Americas were not Asia and called these

lands a “New World.”
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Grade 5, Unit 2 (continued)   

Vasco Nuñez de Balboa
1. Point of Departure: Spain
2. Destination: Isthmus of Panama
3. Method of Transportation: ship and by foot
4. Purpose: to find gold
5. Accomplishments: He was the first European to see the Pacific Ocean.

Samuel de Champlain
1. Point of Departure: France
2. Destination: northeastern North America
3. Method of Transportation: ship
4. Purpose: to find a Northwest Passage to Asia
5. Accomplishments: He founded Quebec, the first permanent French settlement

in North America.

Henry Hudson
1. Point(s) of Departure: England and the Netherlands
2. Destination: northeastern North America
3. Method of Transportation: ship
4. Purpose: to find a Northwest Passage to Asia
5. Accomplishments: His voyages led to the Hudson Bay and Hudson River being

named after him.

Francisco Pizarro
1. Point of Departure: Panama
2. Destination: present-day Peru
3. Method of Transportation: ship and by foot
4. Purpose: to conquer the Inca
5. Accomplishments: He conquered the Inca Empire and founded the city of Lima.

Hernando Cortés
1. Point of Departure: Cuba
2. Destination: present-day Mexico
3. Method of Transportation: ship and by foot
4. Purpose: to find riches
5. Accomplishments: He conquered the Aztecs and gained control of their lands.

Ferdinand Magellan
1. Point of Departure: Spain
2. Destination: the coast of South America and the islands that are now called the

Philippines
3. Method of Transportation: ship
4. Purpose: to prove that the Spice Islands belonged to Spain, not Portugal
5. Accomplishments: His expedition was the first to circumnavigate the globe.
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Grade 5, Unit 2 (continued)   

Recruiting Brochure Rubric (p. 30T4)
Recruiting brochures should creatively incorporate facts about the specific voyage and be
persuasive in nature. Brochures should include all elements indicated in the directions.
Use the following rubric to score students’ work:

4
All information is factual. Brochure is neat and highly detailed with
colorful illustrations. Persuasive paragraph contains a clear position
statement and many accurate supporting arguments. Map is neatly done
and accurate.

3
All or most information is factual. Brochure is neat and detailed with
colorful illustrations. Persuasive paragraph contains a position statement
and accurate supporting arguments. Map is neatly done and mostly
accurate.

2
Information contains factual errors. Brochure is somewhat neat with few
illustrations. Persuasive paragraph does not give a clear position
statement or lacks accurate supporting arguments. Map may be
inaccurate.

1
Information is incorrect. Brochure is poor, with few or no illustrations.
Persuasive paragraph does not give a clear position statement and
contains few or no accurate supporting arguments. Map is incomplete and
inaccurate.

 Lesson 3 .  What explorations were made by land?

Explorer Biography Sheet       handout (p. 34T3)
Student information may include the following:

Juan Ponce de León
1. Juan Ponce de León
2. 1460–1521
3. Spain
4. Spain
5. to find gold
6. present-day Florida
7. He discovered Florida, which he named.
8. Though he did not find the riches he was looking for, he did map part of the

coast of present-day Florida.
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Grade 5, Unit 2 (continued)   

Hernando de Soto
1. Hernando de Soto
2. 1496?–1542
3. Spain
4. Spain
5. to find riches
6. He explored land in what is today the southeastern United States.
7. He led a group that was the first Europeans to see the Mississippi River.
8. Though he did not find the riches he was looking for, he claimed much of the

land in what is today the southeastern United States for Spain.

Robert La Salle
1. Robert La Salle
2. 1643–1687
3. France
4. France
5. to strengthen French land claims to secure the fur trade along the Mississippi

River
6. the length of the Mississippi River
7. traced the Mississippi River to its mouth in the Gulf of Mexico
8. He was successful because he claimed lands for France, giving France control

of a large portion of North America.

Atlantic Trade Map        handout (p. 34T4)
Use the maps on pp. 33–34 for reference.

Explorer Biography Presentation Rubric (p. 34T2)
Students’ presentations should accurately represent the accomplishments of the assigned
explorer and all the questions found in the Explorer Biography Sheet should be
mentioned. Use the following rubric to score students’ work:

4
All information presented is factual. Group clearly states why it believes
their explorer was or was not successful. Student participates actively in
the presentation and works cooperatively within his or her group.

3
All or most information presented is factual. Group states why it believes
their explorer was or was not successful. Student participates in the
presentation and works cooperatively within his or her group.

2
Information presented contains factual errors. Group states why it
believes their explorer was or was not successful. Student participates,
with encouragement, in the presentation and may have difficulty working
cooperatively within his or her group.

1
Information presented is incorrect. Group does not state why it believes
their explorer was or was not successful. Student does not participate in
the presentation and has difficulty cooperating within his or her group.

Grade 5, Unit 2 (continued)   
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 Lesson 4 .  Where in the Americas did European countries claim land?

Activity Step 3        Teacher Background Information (p. 38T2)
Which country claimed the most land?

Spain claimed the largest amount of land in the Americas.

Which country claimed the least land?
Sweden claimed the least amount of land in the Americas.

Which country claimed land on two continents?
Spain claimed land on both North and South America. Based on research,
students may also find that France and the Netherlands also claimed land in both
North and South America (France in present-day French Guiana, the Netherlands
in present-day Guyana and Suriname).

Early European Land Claims       handout (p. 38T4)
Use the map on p. 37 for reference.
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HISTORY-SOCIAL SCIENCE
FOR CALIFORNIA

Active Path Support

Grade 5, Unit 3    

 Lesson 1 .  Why did European nations and American Indians compete in North
America?

Nations Chart       Teacher Background Information (p. 44T3)
France

The French went to war with the English in 1754 due to their competing land
claims in the resource-rich Ohio and Mississippi River Valleys. The French also
competed with the Dutch for control of the lucrative North American fur trade.

Spain
The Spanish competed with English and French settlers to keep them from
moving south into present-day Florida.  The Spanish also competed with
American Indians, who forced them out of present-day New Mexico in what
today is know as the Pueblo Revolt.

England
The English competed with the Dutch and took over the Dutch colony of New
Netherland in 1664. The English also competed with the French over claims to the
Ohio and Mississippi River Valleys.

Netherlands
The Dutch competed with the French for control of the North American fur trade.
The Dutch also competed with the English, who took control of the Dutch colony
of New Netherland in 1664.

North America and Central America Map        handout (p. 44T4)
The colors in students’ legends should correspond to the following areas for each
country:

France
Area on map that includes the Mandan, Lakota, Dakota, Ojibwa, and Huron

Spain
Area on map that includes the Hopi, Navajo, Chumash, and Aztec

England
Area on map that includes the Pequot, Iroquois, Powhatan, Shawnee, Cherokee,
Creek, and Choctaw
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Grade 5, Unit 3 (continued)   

Netherlands
Area on map that includes the Iroquois (small area of land that leads north from
present-day New York City along the Hudson River)

 Lesson 2 .  How did colonists and American Indians cooperate?

Cooperation in North America        handout (p. 48T3)
Answers may include the following:

Squanto and the Plymouth Colony
Type of cooperation?
Squanto and the settlers at Plymouth Colony established a relationship in which
they helped each other in different ways.

How did this help Europeans?
Squanto showed the settlers at Plymouth Colony where to hunt and fish and how
to grow crops.

How would this help American Indians?
Squanto and the Wampanoag’s solid relationship with the settlers provided
protection against attacks from their rivals.

John Smith and the Powhatan
Type of cooperation?
John Smith and the settlers at Jamestown traded with the Powhatan.

How did this help Europeans?
Smith and the Jamestown settlers received food from the Powhatan that aided
their survival.

How would this help American Indians?
The Powhatan received European items they did not make themselves, such as
beads and metal pots.

Samuel de Champlain and the Huron
Type of cooperation?
The Huron traded beaver furs with Champlain and the French.

How did this help Europeans?
Champlain formed alliances with the Huron that helped expand the French fur
trade.

How would this help American Indians?
The Huron received European goods such as cloth and metal tools in exchange for
furs.
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Grade 5, Unit 3 (continued)   

Cooperation in North America        Rubric (p. 48T2)
Students’ illustrations should show cooperation between American Indians and colonists
based on one of the stories. Illustrations should include a caption. Use the following
rubric to score students’ work:

4 Handout and illustration include many accurate details. Spelling and
grammar are correct.

3 Handout and illustration include accurate details. Spelling and grammar
are mostly correct.

2 Handout and illustration include limited or inaccurate details. There are
some spelling and grammatical errors.

1 Handout and illustration include few or no accurate details. There are
numerous spelling and grammatical errors.

 Lesson 3 .  What major conflicts did European colonists and American Indians
have?

Activity Step 2        Teacher Background Information (p. 52T2)
For whom is the student reporting?

The Powhatan Wars
The Powhatan Wars—Report One: Reporting for the English
The Powhatan Wars—Report Two: Reporting for the Powhatan

The Pequot War
Pequot War—Report One: Reporting for the Pequot
Pequot War—Report Two: Reporting for the English

King Philip’s War
King Philip’s War—Report One: Reporting for the five American Indian groups
King Philip’s War—Report Two: Reporting for the English
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Grade 5, Unit 3 (continued)   

French and Indian War News Story Rubric (p. 52T2)
Students’ news stories should include facts that support the point of view from which
they are writing. Use the following rubric to score students’ work:

4
Student actively participates in the discussion and the completion of the
class chart. News story is well focused, clearly organized, and provides
many factual, vivid details. Spelling and grammar are correct.

3
Student participates in the discussion and the completion of the class
chart. News story is focused, organized, and provides factual details.
Spelling and grammar are mostly correct.

2
Student participates, with encouragement, in the discussion and the
completion of the class chart. News story is not focused, may lack
organization, and provides limited or inaccurate details. There are some
spelling and grammatical errors.

1
Student does not participate in the discussion and the completion of the
class chart. News story is poorly focused, lacks organization, and
provides few accurate details. There are numerous spelling and
grammatical errors.

 Lesson 4 .  How were American Indians forced off their lands?

Situation Card Rubric (p. 56T2)
Students’ statements should summarize the information learned from the Situation Cards
handouts (pp. 56T3–T4). Use the following rubric to score students’ work:

4
Student works cooperatively within his or her group. Student provides
four to five accurate statements that fully summarize the assigned
situation.

3
Student works cooperatively within his or her group. Student provides
four to five mostly accurate statements that adequately summarize the
assigned situation.

2
With encouragement, student works cooperatively within his or her
group. Student may provide less than four accurate statements. Student’s
statements partially summarize the assigned situation.

1
Student has difficulty working cooperatively within his or her group.
Student provides less than three accurate statements. Student’s statements
do not summarize the assigned situation.
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Grade 5, Unit 3 (continued)   

 Lesson 5 .  What conflicts occurred among American Indians?

American Indian Conflict Poem Rubric (p. 60T2)
Students’ poems should identify the name of the group (line 1), a description of who was
involved in the conflict (line 2), a description of the conflict (lines 3 and 4), and a
possible outcome of the conflict (line 5). Use the following rubric to score students’
work:

4 Poem is creative, factually accurate, and contains five lines. Spelling and
grammar are correct.

3 Poem is factually accurate and contains five lines. Spelling and grammar
are mostly correct.

2 Poem may contain some inaccuracies and may be less than five lines.
There are some spelling and grammatical errors.

1 Poem contains numerous inaccuracies and does not contain five lines.
There are numerous spelling and grammatical errors.

 Lesson 6 .  Who were the leaders in the struggle for American Indian lands?

Significant Leaders 1        and        2        handouts (pp. 64T3–T4)
Student information may include the following:

Chief Logan
What happened during this event?

In 1774 Chief Logan, an Iroquois, sent a message to a council of settlers,
detailing the initial peace agreement between American Indians and
settlers. His message called for an end to hostilities.

What is important about this event?
Logan made a plea for peace between American Indians and European
settlers, which won the respect of many, including Thomas Jefferson.

Joseph Brant
What happened during this event?

Joseph Brant, a Mohawk chief, convinced four of the six Iroquois League
nations to fight on the British side, attacking several colonial outposts in
New York and Pennsylvania.

What is important about this event?
Brant’s decision to side with the British reflected frustration with the
actions of American colonists (broken treaties, land and trade disputes,
etc.).
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Grade 5, Unit 3 (continued)   

Chief Tecumseh
What happened during this event?

Chief Tecumseh, a Shawnee, had successfully formed alliances with other
American Indian groups to oppose westward expansion by the United
States. While attempting to recruit southern American Indian groups, his
forces were defeated by William Henry Harrison at the Battle of
Tippecanoe in 1811. Tecumseh aided the British during the War of 1812.
He was killed in battle in 1813.

What is important about this event?
Tecumseh’s skill in making alliances with other American Indian groups
was unprecedented. His defeat at the Battle of Tippecanoe effectively
ended these large-scale alliances.

Black Hawk
What happened during this event?

Black Hawk, a leader of the Sauk, opposed white settlements on land in
present-day Illinois. Following years of opposition (including siding with
the British during the War of 1812), the so-called Black Hawk War of
1832 was put down by the U.S. military and new settlers to Illinois.

What is important about this event?
The Black Hawk War signaled the deep conflicts between American
Indian groups and westward-moving settlers and the inability of treaties to
enforce peace.

Sequoyah
What happened during this event?

Sequoyah translated his native Cherokee language into a writing system,
which was subsequently used in education.

What is important about this event?
His development of Cherokee as a written language helped preserve and
transmit Cherokee culture.

Andrew Jackson
What happened during this event?

President Jackson instituted the forced removal of American Indians east
of the Mississippi River. This drastic move resulted in large-scale
removals such as the Cherokee in the “Trail of Tears” and the resettlement
of the Seminole to present-day Oklahoma.

What is important about this event?
The Indian Removal Act permanently moved southeastern American
Indian groups westward onto less desirable land, disrupting their lives and
political and social organization.
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John Marshall
What happened during this event?

In the Supreme Court decision Worcester v. Georgia (1832), Chief Justice
Marshall ruled that only the federal government, not individual states, had
jurisdiction over American Indian affairs. This ruling essentially made the
Indian Removal Act unconstitutional and defied President Jackson, who
was a defender of “states’ rights.”

What is important about this event?
President Jackson ignored the Supreme Court’s decision, setting the stage
for the 1838 removal of the Cherokee from Georgia to present-day
Oklahoma.

Winfield Scott
What happened during this event?

After years of negotiations, legal challenges, and threats, the Cherokee
agreed to move westward following the Choctaw, the Chickasaw, and the
Creek. Winfield Scott was given command of 7,000 troops, who forced
the Cherokee off their ancestral land in Georgia in 1838. On the 116-day
march, about one-quarter of the Cherokee nation (approximately 4,000
people) died.

What is important about this event?
The “Trail of Tears” was the final result of the Indian Removal Act. Scott
was appointed commander of the U.S. Army three years later, where he
served until 1861.

Chief Osceola
What happened during this event?

Chief Osceola led a group of young American Indians opposed to the
Seminole chiefs’ agreement to move west under the Indian Removal Act
(1830) and the Treaty of Payne’s Landing (1832).

What is important about this event?
Though unsuccessful, the guerilla warriors under Osceola’s command
from 1835 to 1837 demonstrated opposition to both forced American
Indian removal and group leaders’ concessions to the United States.
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John Ross
What happened during this event?

Elected principal chief of the Cherokee in 1828, he led his people
westward on the “Trail of Tears” in 1838. His attempts at diplomacy with
President Andrew Jackson were largely ignored. Once settled in present-
day Oklahoma, Ross helped draft the Constitution for the Cherokee
Nation.

What is important about this event?
Ross’s diplomatic efforts were at odds with the coercion and military
might that fueled American Indian removal under President Jackson.

Significant Leaders Rubric (p. 64T2)
Students’ time line cards should include an illustration of their assigned leader and
answer the questions from the Significant Leaders handout (pp. 64T3–T4). Use the
following rubric to score students’ work:

4
Student works cooperatively with his or her partner. Presentation provides
many accurate, vivid details. Time line card is accurate and has detailed
answers to the handout questions.

3
Student works cooperatively with his or her partner. Presentation provides
accurate details. Time line card is accurate and has reasonable answers to
the handout questions.

2
Student works cooperatively, with encouragement, with his or her partner.
Presentation provides limited or inaccurate details. Time line card may be
inaccurate and answers only one handout question.

1
Student does not work cooperatively with his or her partner. Presentation
provides few or no accurate details. Time line card is inaccurate and does
not answer the handout questions.
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 Lesson 1 .  What influenced where Europeans settled in North America?

Map of the Thirteen Colonies        handout (p. 70T3)
Use the map on p. 72 for reference.

Character Cards       handout (p. 70T4)
Card 1

Region: Southern
Possible American Indian group interactions: Powhatan, Pamlico, Cherokee,

Creek

Card 2
Region: Middle
Possible American Indian group interactions: Lenape

Card 3
Region: New England
Possible American Indian group interactions: Wampanoag, Narragansett, Pequot

Card 4
Region: Middle or Southern
Possible American Indian group interactions: Lenape; Powhatan, Pamlico,

Cherokee, Creek

Card 5
Region: New England
Possible American Indian group interactions: Wampanoag, Narragansett, Pequot

Card 6
Region: New England or Middle
Possible American Indian group interactions: Wampanoag, Narragansett, Pequot;

Lenape

Card 7
Region: Southern
Possible American Indian group interactions: Powhatan, Pamlico, Cherokee,

Creek

Card 8
Region: Middle
Possible American Indian group interactions: Lenape
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Card 9
Region: New England
Possible American Indian group interactions: Wampanoag, Narragansett, Pequot

 Lesson 2 .  Who founded the colonies and why?

Colonial Founders Fact Sheet       handout (p. 76T3)
Students’ information may include the following:

Thomas Hooker
In 1636 Puritan minister Thomas Hooker left Massachusetts with about 100
followers and founded Hartford. Hooker was seeking a place of greater religious
and political freedom and in 1639, the area would become the colony of
Connecticut.

James Oglethorpe
In 1732 English leader James Oglethorpe was granted a charter to the land south
of the Carolinas by King George II. Oglethorpe named the new colony Georgia
and established it as a place where debtors could begin a new life.

John Smith
In 1607 John Smith helped found Jamestown, the first permanent English colony
in the Americas. The area would later become part of the colony of Virginia.

Roger Williams
Roger Williams was forced to leave Massachusetts because he thought that people
should not be punished for what they believe. In 1636 he founded the settlement
of Providence as a place where people could practice religion freely. This was the
start of the colony that would become Rhode Island.

William Penn
William Penn received a large portion of land from King Charles II as a payment
he owed to Penn’s father. In 1682 Penn used this land to establish the colony of
Pennsylvania as a place where people from different nations and of all religions
could live in peace.

Lord Baltimore
In 1634 Lord Baltimore founded Maryland as a place where Catholics, who were
persecuted in England, could practice their religion freely.

William Bradford
William Bradford was a Separatist, or a person who wanted to separate from the
Church of England. In 1620 he was among a group of Separatists that left
England and landed in what is today Massachusetts. This first group of New
England settlers became known as Pilgrims, and Bradford was elected leader of
the colony they founded, Plymouth.
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John Winthrop
In 1630 John Winthrop led a group of Puritans, or people who wanted to “purify”
the Church of England, to New England. Winthrop and the Puritans founded the
Massachusetts Bay Colony and its main settlement, Boston.

The Thirteen Colonies       handout (p. 76T4)
Students’ maps should be labeled (from top to bottom) in the following order:

Massachusetts (MA): William Bradford and John Winthrop
Rhode Island (RI): Roger Williams
Connecticut (CT): Thomas Hooker
Pennsylvania (PA): William Penn
Delaware (DE): William Penn
Maryland (MD): Lord Baltimore
Virginia (VA): John Smith
Georgia (GA): James Oglethorpe

Colonial Founders Comparison Paragraph Rubric (p. 76T2)
Students’ paragraphs should compare and contrast two colonial founders. Use the
following rubric to score students’ work:

4 Paragraph is well focused, clearly organized, and makes many interesting
and accurate comparisons. Spelling and grammar are correct.

3 Paragraph is focused and organized and makes accurate comparisons.
Spelling and grammar are mostly correct.

2 Paragraph may lack focus and organization, and makes limited or
inaccurate comparisons. There are some spelling and grammatical errors.

1 Paragraph lacks focus and organization and makes few or no accurate
comparisons. There are numerous spelling and grammatical errors.

 Lesson 3 .  How did religion affect the founding of the colonies?

Role of Religion Summary (p. 80T2)
Students’ summaries should include that many colonies were founded for religious
purposes. Students may differentiate that some colonies were founded to provide a haven
for specific religious groups, whereas some colonies were founded to provide a place for
people of all religions and backgrounds.
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 Lesson 4 .  How did the First Great Awakening affect the colonies?

Great Awakening Narrative Rubric (p. 84T2)
Students’ narratives should take on the point of view of an audience member hearing
George Whitefield preach and should include details such as how many people were
present, where Whitefield preached, and what effect he had on his audience. Use the
following rubric to score students’ work:

4
Student actively participates in the class discussion. Narrative is well
focused, clearly organized, and provides many accurate, vivid details.
Spelling and grammar are correct.

3
Student participates in the class discussion. Narrative is focused,
organized, and provides accurate details. Spelling and grammar are
mostly correct.

2
Student participates, with encouragement, in parts of the class discussion.
Narrative may lack focus and organization, and provides limited or
inaccurate details. There are some spelling and grammatical errors.

1
Student does not participate in the class discussion. Narrative lacks
focused and organization, and provides few or no accurate details. There
are numerous spelling and grammatical errors.

 Lesson 5 .  What systems developed in the colonies?

English Colonial System Role Play Teacher Background Information (p. 88T2)
After conducting the role play activity, card counts for each group should be the
following:

English Parliament and the King: 20
Small Farmer: 3
Plantation Owner: 3
Storekeeper: 2
Carpenter: 4
Cooper: 3
English Merchant: 11
Apothecary: 4
Miller: 3
Printer: 4
Shoemaker: 3
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English Colonial System Rubric (p. 88T2)
Students’ paragraphs should explain why they feel the English colonial system is fair or
unfair. Use the following rubric to score students’ work:

4 Persuasive paragraph contains a clear position statement and many
accurate supporting arguments. Map is neatly done and accurate.

3 Persuasive paragraph contains a position statement and accurate
supporting arguments. Map is neatly done and mostly accurate.

2 Persuasive paragraph does not give a clear position statement or may lack
accurate supporting arguments. Map may be inaccurate.

1
Persuasive paragraph does not give a clear position statement and
contains few or no accurate supporting arguments. Map is incomplete and
inaccurate.

 Lesson 6 .  What was the role of slavery in colonial America?

Proponents and Opponents of Slavery Venn Diagram (p. 92T2)
Students’ Venn diagrams should have few or no details in the middle section. Students’
information in the Proponents and Opponents sections should demonstrate an
understanding of the differences between these two viewpoints.

 Lesson 7 .  What brought on democratic ideas in colonial America?

Colonial Government Rubric (p. 96T2)
Students’ writing should demonstrate an understanding of at least three things that
Americans learned about government during the colonial period. Use the following rubric
to score students’ work:

4
Student actively participates in class activity and discussion. Student
writes at least three accurate statements. Spelling and grammar are
correct.

3 Student participates in class activity and discussion. Student writes at
least three accurate statements. Spelling and grammar are mostly correct.

2
Student participates, with encouragement, in class activity and discussion.
Student writes less than three accurate statements. There are some
spelling and grammatical errors.

1
Student participates minimally in class activity and discussion. Student’s
written response is incomplete and does not demonstrate an
understanding of colonial government. There are numerous spelling and
grammatical errors.
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 Lesson 1 .  What events led to the American Revolution?

Time Line Card        Rubric (p. 106T4)
Groups’ time line cards should clearly identify the causes and effects of the assigned
event from the Events Leading to the American Revolution handout (p. 106T3). Use the
following rubric to score students’ work:

4
Student works cooperatively within his or her group and actively
participates in the class discussion. Information in the group presentation
is detailed and accurate.

3
Student works cooperatively within his or her group and participates in
the class discussion. Information in the group presentation is complete
and mostly accurate.

2
With encouragement, student works cooperatively within his or her group
and participates in the class discussion. Information in the group
presentation may be incomplete or inaccurate.

1
Student has difficulty working cooperatively within his or her group and
participates minimally in the class discussion. Information in the group
presentation is incomplete and inaccurate.

 Lesson 2 .  How did the colonists work together?

Colonial Meetings Summary       Teacher Background Information (p. 110T2)
Students’ information may include the following:

Albany Plan (1754)
Colonies: (7 colonies) New Hampshire, Massachusetts, Rhode Island, Connecticut,

New York, Pennsylvania, and Maryland. An Iroquois delegation was also
present.

Important Issues: Iroquois grievances, especially stolen land and the threat of French
settlers to British colonial rule

Significance: Though never officially enacted, the Albany Plan (drafted in large part
by Benjamin Franklin) was the first to propose a central government for
the colonies, acting under the king, to address American Indian affairs,
pass laws, and raise taxes.
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Stamp Act Congress (1765)
Colonies: (9 colonies) Massachusetts, Rhode Island, Connecticut, New York,

Pennsylvania, New Jersey, Delaware, Maryland, and South Carolina.

Important Issues: To request from Parliament a repeal of the Stamp Act and to
protest taxation without representation

Significance: A majority of the colonies banded together for the first time to
protest taxation by Britain and British colonial rule. The Stamp Act was
repealed in March 1766.

First Continental Congress (1774)
Colonies: (12 colonies) New Hampshire, Massachusetts, Rhode Island,

Connecticut, New York, Pennsylvania, New Jersey, Delaware, Maryland,
Virginia, North Carolina, and South Carolina.

Important Issues: To draw up a list of grievances against Great Britain on issues
of personal freedom and taxation and to plan the formation of state militias
and a boycott of British goods

Significance: The Congress was an organized response to a series of punitive acts
against the colonies, such as the closing of the port of Boston. Formation
of the Congress strengthened cooperation between the colonies and set the
stage for the sentiments expressed in the Declaration of Independence.

Second Continental Congress (1775–1781)
Colonies: (13 colonies) New Hampshire, Massachusetts, Rhode Island,

Connecticut, New York, Pennsylvania, New Jersey, Delaware, Maryland,
Virginia, North Carolina, South Carolina, and Georgia.

Important Issues: To respond to the outbreak of war by declaring independence,
overseeing the Continental army, raising money, and creating a workable
central government.

Significance: The Declaration of Independence asserted both individual rights and
the sovereignty of the former colonies. To a certain extent, the Second
Continental Congress laid the foundation for a central government.
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Colonial Meetings Summary Rubric (p. 110T2)
Groups’ summaries should detail what issues were considered at each meeting and
whether or not their assigned colony sent representatives. Use the following rubric to
score students’ work:

4 Student works cooperatively within his or her group. Summary is highly
detailed and accurate.

3 Student works cooperatively within his or her group. Summary is detailed
and mostly accurate.

2 Student may have difficulty working cooperatively within his or her
group. Summary may be incomplete and may contain inaccuracies.

1 Student has difficulty working cooperatively within his or her group.
Summary is incomplete and inaccurate.

 Lesson 3 .  Why did the colonists declare independence?

Flap Book Rubric (p. 114T2)
Students’ flap books should be neatly constructed and demonstrate an understanding of
the significance of each section of the Declaration of Independence. Use the following
rubric to score students’ work:

4 Illustrations are neat and colorful. Writing clearly explains what each
section means. Spelling and grammar are correct.

3 Illustrations are mostly neat and colorful. Writing explains what each
section means. Spelling and grammar are mostly correct.

2
Illustrations are somewhat neat and may lack color. Writing may not
clearly explain the meaning of some sections. There are some spelling
and grammatical errors.

1
Illustrations are untidy and inaccurate. Writing fails to explain the
meaning of most or all sections. There are numerous spelling and
grammatical errors.
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 Lesson 4 .  Who caused change in the colonies?

Biographical Plate Teacher Background Information (p. 118T2)
Abigail Adams

Date of birth: November 22, 1744
Date of death: October 28, 1818
Where was the person born? Weymouth, Massachusetts
Where was the person living when the Revolution started? Braintree,

Massachusetts
Explain the person’s beliefs: Supported American independence, as well as a

visible role for women in the young republic
Name two important things this person did. Answers will vary but may include:

served as First Lady; urged her husband John Adams to “remember the
ladies” during the Continental Congress; maintained correspondence with
her husband as well as important figures like Thomas Jefferson and Mercy
Otis Warren, advocating education for young women and opposing
slavery.

How did this person affect the history of the United States? Influenced her
powerful husband; early advocate for women’s rights

Patriot or Loyalist? Patriot

John Adams
Date of birth: October 30, 1735
Date of death: July 4, 1826
Where was the person born? Braintree, Massachusetts
Where was the person living when the Revolution started? Braintree,

Massachusetts
Explain the person’s beliefs: Strongly opposed British rule, especially in the area

of taxation; advocated a complete break from Great Britain
Name two important things this person did. Answers will vary but may include:

Second President of the United States; Vice-President under George
Washington; nominated George Washington to be commander-in-chief of
the Continental Army; leader of the Continental Congress; helped secure
French assistance during the American Revolution; largely responsible for
the creation  of the U.S. Navy; negotiated the Treaty of Paris, which ended
the American Revolution.

How did this person affect the history of the United States? Adams was a visible
and outspoken Patriot before, during, and after the Revolution. Many of
his efforts helped to bring about American independence.

Patriot or Loyalist? Patriot
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Samuel Adams
Date of birth: September 27, 1722
Date of death: October 2, 1803
Where was the person born? Boston, Massachusetts
Where was the person living when the Revolution started? Boston, Massachusetts
Explain the person’s beliefs: Adams was one of the first public figures to urge

complete independence from Britain.
Name two important things this person did. Answers will vary but may include:

spearheaded the Boston Tea Party; wrote anti-British propaganda; founded
the Committee of Correspondence in Boston; member of the First and
Second Continental Congresses; delegate to the Constitutional
Convention; lieutenant governor and governor of Massachusetts

How did this person affect the history of the United States? Outspoken advocate
for American independence and self-government

Patriot or Loyalist? Patriot

Crispus Attucks
Date of birth: c. 1723
Date of death: March 5, 1770
Where was the person born? Unknown
Where was the person living when the Revolution started? Attucks was killed

before the Revolution started.
Explain the person’s beliefs: Though his participation in the Boston Massacre

certainly suggests he opposed the British, his exact political beliefs are
undocumented.

Name two important things this person did. Answers will vary but may include:
one of the first Americans to lose his life in the cause for American
independence; symbol of Revolutionary spirit

How did this person affect the history of the United States? Attucks’ death
became a symbol of British oppression, making him a hero.

Patriot or Loyalist? Probably Patriot

Edmund Burke
Date of birth: January 1, 1729
Date of death: July 9, 1797
Where was the person born?: Dublin, Ireland
Where was the person living when the Revolution started? London, England
Explain the person’s beliefs: As a member of Parliament, Burke attempted to

persuade King George III and Parliament to work with the colonies on the
issues of sovereignty and taxation. Though loyal to the king, he disagreed
with Great Britain’s arrogant treatment of the colonies.

Name two important things this person did. Answers will vary but may include:
gave speeches in Parliament requesting changes in the taxation of the
colonies; opposed the Stamp Act and the Declaratory Act; wrote about
political issues
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How did this person affect the history of the United States? Many historians
believe that, if instituted, Burke’s plans would have delayed American
independence.

Patriot or Loyalist? Loyalist

John Murray, Earl of Dunmore
Date of birth: 1730
Date of death: February 25, 1809
Where was the person born? Taymount, Perthshire, Scotland
Where was the person living when the Revolution started? Williamsburg, Virginia
Explain the person’s beliefs: As the Royal Governor of the colony of Virginia,

Lord Dunmore was charged with following royal orders and putting down
rebellions.

Name two important things this person did. Answers will vary but may include:
appointed Royal Governor of Virginia; led soldiers in battle against
American Indians in “Lord Dunmore’s War”; dissolved the Virginia
House of Burgesses twice for its anti-British stance; moved ammunition
out of Williamsburg’s Powder Magazine

How did this person affect the history of the United States? Demonstrated how
ineffective royally appointed governors were in putting down rebellions

Patriot or Loyalist? Loyalist

Benjamin Franklin
Date of birth: January 17, 1706
Date of death: April 17, 1790
Where was the person born? Boston, Massachusetts
Where was the person living when the Revolution started? Philadelphia,

Pennsylvania
Explain the person’s beliefs: Though once loyal to Britain, he opposed the king’s

taxation of the colonies
Name two important things this person did. Answers will vary but may include:

created the Albany Plan; delegate to the Second Continental Congress;
signer of the Declaration of Independence and the Treaty of Paris;
diplomat to France; political thinker; inventor

How did this person affect the history of the United States? His skills as a writer
and thinker, combined with his personal charm, made him a worldwide
symbol of American independence.

Patriot or Loyalist? Patriot

General Thomas Gage
Date of birth: 1721
Date of death: April 2, 1787
Where was the person born? Firle, Sussex, England
Where was the person living when the Revolution started? Boston, Massachusetts
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Explain the person’s beliefs: As a high-ranking general in the British army and
military governor of Massachusetts (1774–1775), Gage swore complete
loyalty to King George III.

Name two important things this person did. Answers will vary but may include:
commanded British forces during the French and Indian War; enforced the
Coercive Acts and the Intolerable Acts, which closed the port of Boston;
advisor to King George III; military governor of Massachusetts during the
Battles of Lexington and Concord

How did this person affect the history of the United States? His unwavering
opposition to the growing Patriot movement likely intensified the violence
of the early skirmishes in Massachusetts.

Patriot or Loyalist? Loyalist

John Hancock
Date of birth: January 12, 1737
Date of death: October 8, 1793
Where was the person born? Braintree, Massachusetts
Where was the person living when the Revolution started? Lexington,

Massachusetts
Explain the person’s beliefs: Strongly believed in American independence
Name two important things this person did: Answers will vary but may include:

leader of Massachusetts Patriots; chairman of the Boston Committee
protesting the Boston Massacre; President of the Second Continental
Congress; first signer of the Declaration of Independence; governor of
Massachusetts after the Revolutionary War

How did this person affect the history of the United States? He was a bold
advocate for independence.

Patriot or Loyalist? Patriot

Patrick Henry
Date of birth: May 29, 1736
Date of death: June 6, 1799
Where was the person born? Hanover County, Virginia
Where was the person living when the Revolution started? Virginia
Explain the person’s beliefs: Henry strongly believed that the colonies should be

allowed to defend themselves, make their own laws, and collect their own
taxes.

Name two important things this person did. Answers will vary but may include:
gave the famous “Give Me Liberty or Give Me Death” speech; member of
the Virginia Committee of Correspondence; member of the First
Continental Congress; helped draft the Virginia Constitution; governor of
Virginia; advocate for the Bill of Rights

How did this person affect the history of the United States? Henry was a fiery
leader in the movement toward American independence.

Patriot or Loyalist? Patriot
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Thomas Jefferson
Date of birth: April 2, 1743
Date of death: July 4, 1826
Where was the person born? Shadwell, Virginia
Where was the person living when the Revolution started? Albemarle County,

Virginia
Explain the person’s beliefs: Jefferson believed that the king and Parliament had

violated their agreements with the American colonies, and that the
colonies must declare independence to assert their rights.

Name two important things this person did. Answers will vary but may include:
Drafted and signed the Declaration of Independence; member of the
Second Continental Congress; governor of Virginia; minister to France;
third President of the United States; purchased the Louisiana Territory;
political philosopher

How did this person affect the history of the United States? Jefferson expressed in
articulate language the individual’s right to freedom.

Patriot or Loyalist? Patriot

King George III
Date of birth: June 4, 1738
Date of death: January 19, 1820
Where was the person born? London, England
Where was the person living when the Revolution started? London, England
Explain the person’s beliefs: King George III believed that America was and

should remain under British rule. He fully supported Parliament’s attempts
to tax the colonies.

Name two important things this person did. Answers will vary but may include:
supported tariffs such as the Stamp Act and the Townshend Acts; British
monarch during the Seven Years’ War and the American Revolution

How did this person affect the history of the United States? Became the object of
patriotic scorn during the American Revolution

Patriot or Loyalist? Loyalist

James Otis
Date of birth: February 5, 1725
Date of death: May 23, 1783
Where was the person born? West Barnstable, Massachusetts
Where was the person living when the Revolution started? Andover,

Massachusetts
Explain the person’s beliefs:  He believed in natural human rights and “no

taxation without representation.”
Name two important things this person did. Answers will vary but may include:

Challenged British writs of assistance (search warrants) in court; coined
the phrase “no taxation without representation”; wrote patriotic pamphlets;
served on the Stamp Act Congress
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How did this person affect the history of the United States? One of the first people
to openly challenge British rule and cite natural law as the basis for
American freedom.

Patriot or Loyalist? Patriot

Thomas Paine
Date of birth: January 29, 1737
Date of death: June 8, 1809
Where was the person born? Norfolk, England
Where was the person living when the Revolution started? Philadelphia,

Pennsylvania
Explain the person’s beliefs: Believed the American Revolution should be fought

over personal freedom, not just taxation.
Name two important things this person did. Answers will vary but may include:

author of Common Sense, The Crisis, The Rights of Man, and The Age of
Reason; opponent of slavery; secretary to the Committee for Foreign
Affairs during the American Revolution; fundraiser for the Continental
Army

How did this person affect the history of the United States? His writings,
especially Common Sense, paved the way for the Declaration of
Independence and strongly influenced colonists’ support of American
independence.

Patriot or Loyalist? Patriot

William Pitt (also known as William Pitt the Elder)
Date of birth: November 15, 1708
Date of death: May 11, 1778
Where was the person born? London, England
Where was the person living when the Revolution started? Hayes, England
Explain the person’s beliefs: A former member of Parliament, Pitt called for fair

treatment of, but not independence for, the American colonies.
Name two important things this person did. Answers will vary but may include:

called for fairer treatment of the colonies; questioned measures like the
Stamp Act; opposed King George III’s treatment of the colonies

How did this person affect the history of the United States? Though not a Patriot,
Pitt offered an alternative to the king’s suppression of the colonies.

Patriot or Loyalist? Loyalist

Mercy Otis Warren
Place of birth: September 25, 1728
Place of death: October 19, 1814
Where was the person born? Barnstable, Massachusetts
Where was the person living when the Revolution started? Massachusetts
Explain the person’s beliefs: Believed in American independence and increased

opportunities for women
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Name two important things this person did. Answers will vary but may include:
poet, dramatist, and historian of the American Revolution; early advocate
of women’s rights; friend of John and Abigail Adams; sister of James
Otis.

How did this person affect the history of the United States? She wrote several
first-hand accounts of life during the American Revolution.

Patriot or Loyalist? Patriot

George Washington
Place of birth: February 22, 1732
Place of death: December 14, 1799
Where was the person born? Westmoreland County, Virginia
Where was the person living when the Revolution started? Fairfax County,

Virginia
Explain the person’s beliefs: Opposed British taxation but was initially unwilling

to fight for independence
Name two important things this person did. Answers will vary but may include:

commander-in-chief of the Continental army; member of the Continental
Congress; President of the Constitutional Convention; first President of
the United States

How did this person affect the history of the United States? His heroic stature as
“Father of Our Country” was as important to the country as were his
military victories and political leadership.

Patriot or Loyalist? Patriot

Biographical Plate Rubric (p. 118T2)
Students’ plates should include a portrait of their selected leader and a biographical
paragraph that includes the leader’s important contributions and how he or she affected
the history of the United States. Use the following rubric to score students’ work:

4
Portrait is detailed and colorful. Paragraph is well focused, clearly
organized, and contains many accurate details. Spelling and grammar are
correct.

3 Portrait is mostly detailed and colorful. Paragraph is focused, organized,
and contains accurate details. Spelling and grammar are mostly correct.

2
Portrait is somewhat detailed and colorful. Paragraph may lack focus and
organization, and contains limited or inaccurate details. There are some
spelling and grammatical errors.

1
Portrait lacks detail and color. Paragraph lacks focus and organization,
and contains few or no accurate details. There are numerous spelling and
grammatical errors.
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 Lesson 1 .  How did the American colonies defeat Great Britain?

Major Battles of the American Revolution        handout (p. 128T3)
Students’ charts should be filled out with the following information:

1. Thomas Gage
2. Long Island
3. George Washington
4. October 1777
5. Benedict Arnold
6. Savannah
7 Henry Clinton
8. Horatio Gates
9. October 1781

10. Charles Cornwallis

Revolutionary War Battle Sites       handout (p. 128T4)
(from top to bottom) Battle of Bunker Hill (1775), Battle of Saratoga (1777), Battle of
Long Island (1776), Battle of Trenton (1776), Battle of Yorktown (1781), Battle of
Camden (1780), Battle of Charleston (1780), Battle of Savannah (1778)

Battles of the Revolution Rubric (p. 128T2)
Students’ worksheets and presentations should demonstrate an understanding of the
major battles of the Revolutionary War. Use the following rubric to score students’ work:

4
Student works cooperatively within his or her group and actively
participates in the group presentation. Group completes research for its
assigned battle. Student accurately completes both handouts.

3
Student works cooperatively within his or her group and participates in
the group presentation. Group completes research for its assigned battle.
Student completes both handouts, possibly with some minor inaccuracies.

2
With encouragement, student works within his or her group and
participates in the group presentation. Group partially completes research
for its assigned battle. Student completes both handouts with some
notable inaccuracies.

1
Student has difficulty working cooperatively within his or her group and
participates minimally in the group presentation. Group completes little or
no research for its assigned battle. Student does not complete either
handout.
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 Lesson 2 .  How did other nations help the Patriots?

American Revolution Crossword Puzzle (pp. 132T3–T4)
Students’ clues may include the following:

1. France: Joined the war against Britain in 1778.
2. Treaty of Paris: 1783 peace treaty between Britain and the United States, Spain,

and France. Formally ended the American Revolution.
3. Russia: Declined American appeals for assistance against Britain.
4. [Comte de] Rochambeau: French general who played a major role in defeating

the British at Yorktown, Virginia.
5. [Benjamin] Franklin: Sought financial and military assistance from France during

the American Revolution. He was also one of the three American
commissioners who drafted the Treaty of Paris that ended the war.

6. [Comte] De Grasse: French navy commander who assisted during the siege of
Yorktown, Virginia.

7. John Jay: Former minister to Spain who helped negotiate the Treaty of Paris.
8. [Marquis de] Lafayette: French nobleman who served as a major general in the

Continental army at the battle of Brandywine and the siege of Yorktown.
9. [John] Adams: Future American President who sought assistance from the

Netherlands during the American Revolution and helped negotiate the
Treaty of Paris.

10. French Navy: Weakened the British navy and helped the American cause through
privateering and blockades.

11. [Casimir] Pulaski: Polish army officer who, after being recommended by
Benjamin Franklin, served in the Continental Army under George
Washington. He was killed during the battle of Savannah in 1778.

12. [Baron Friedrich Wilhelm von] Steuben: Prussian-born officer who improved the
discipline and fighting skills of Continental Army soldiers.

13. [Tadeusz] Kosciuszko: Polish army officer who led American soldiers from 1776
to 1781.

14. Spain: Joined the war against Britain in 1779.
15. Netherlands: Joined the war against Britain in 1780.
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 Lesson 3 .  What role did women play in the Revolutionary War?

Biography Information        handout (p. 136T3)
Student information may include the following:

Sybil Ludington
1. When was she born? 1761
2. When did she die? 1839
3. What was her family background? Her father was a New York militia officer.
4. Was she a Loyalist or Patriot? Patriot

How do you know? She alerted militia members to the planned British attack
on Danbury, Connecticut.

5. What contribution did she make? She is remembered as the “female Paul
Revere.”

Molly Pitcher (Mary Ludwig Hays)
1. When was she born? 1754
2. When did she die? 1832
3. What was her family background? Unknown
4. Was she a Loyalist or Patriot? Patriot

How do you know? She served at the Battle of Monmouth.
5. What contribution did she make? She became a symbol of women’s efforts

during the American Revolution.

Deborah Sampson
1. When was she born? 1760
2. When did she die? 1827
3. What was her family background? She was an indentured servant.
4. Was she a Loyalist or Patriot? Patriot

How do you know? She assumed a man’s identity and volunteered to serve in
the Continental Army.

5. What contribution did she make? She served in the Continental army and later
spoke about her experiences during the war.

Phillis Wheatley
1. When was she born? 1753(?)
2. When did she die? 1784
3. What was her family background? Born in Senegal, she was kidnapped and

sold in Boston as a house slave to the Wheatley family.
4. Was she a Loyalist or Patriot? Probably Patriot

How do you know? Before the war, she wrote poems praising King George III.
But by 1775, she began writing poems praising the new commanding
general, George Washington.

5. What contribution did she make? Some believe she was the first female African
American poet.
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Abigail Adams
1. When was she born? 1744
2. When did she die? 1818
3. What was her family background? Her father was a minister. She was educated

and well read.
4. Was she a Loyalist or Patriot? Patriot

How do you know? In letters to her husband, she expressed a desire to break
free from Britain.

5. What contribution did she make? She strongly supported American
independence and the rights of women.

Martha Washington
1. When was she born? 1731
2. When did she die? 1802
3. What was her family background? Virginia plantation owners.
4. Was she a Loyalist or Patriot? Patriot

How do you know? She visited her husband, George, at the Continental Army’s
winter quarters and encouraged other women to contribute to the cause.

5. What contribution did she make? She encouraged women to support the
Continental Army.

Mercy Otis Warren
1. When was she born? 1728
2. When did she die? 1814
3. What was her family background? Wealthy and politically connected.
4. Was she a Loyalist or Patriot? Patriot

How do you know? Her letters and writings were extremely patriotic.
5. What contribution did she make? She wrote first-person histories of the events

and people surrounding the American Revolution.

Women of the Revolution Poster Rubric (p. 136T2)
Students’ posters should demonstrate an understanding of the role their assigned woman
played during the Revolutionary War. Use the following rubric to score students’ work:

4
Poster is neatly organized and colorful. Paragraph is well focused, clearly
organized, and contains many interesting and accurate details. Spelling
and grammar are correct.

3
Poster is organized and colorful. Paragraph is focused, organized, and
contains interesting and accurate details. Spelling and grammar are
mostly correct.

2
Poster lacks organization, color, and detail. Paragraph may lack focus and
organization and contains limited or inaccurate details. There are some
spelling and grammatical errors.

1
Poster is not neat. Paragraph is lacks focus and organization and contains
few or no accurate details. There are numerous spelling and grammatical
errors.
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Women of the Revolution Scavenger Hunt       handout (p. 136T4)
1. Sybil Ludington
2. Molly Pitcher
3. Deborah Sampson
4. Phillis Wheatley
5. Abigail Adams
6. Martha Washington
7. Mercy Otis Warren

 Lesson 4 .  What was life like in the colonies during the Revolution?

Life During the Revolution Rubric (p. 140T2)
Students’ narratives should demonstrate an understanding of the hardships faced by
colonists during the Revolution. Use the following rubric to score students’ work:

4
Student works cooperatively within his or her group and actively
participates in the board game activity. Narrative is well focused, clearly
organized, and provides many accurate, vivid details. Spelling and
grammar are correct.

3
Student works cooperatively within his or her group and participates in
the board game activity. Narrative is focused, organized, and provides
accurate details. Spelling and grammar are mostly correct.

2
Student works cooperatively, with encouragement, within his or her
group and participates minimally in the board game activity. Narrative
may lack focus and organization, and provides limited or inaccurate
details. There are some spelling and grammatical errors.

1
Student does not work cooperatively within his or her group and does not
participate in the board game activity. Narrative lacks focus and
organization, and provides few or no accurate details. There are numerous
spelling and grammatical errors.
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 Lesson 5 .  How did the American Revolution affect the creation of state
governments?

Revolutionary Ideals Rubric (p. 144T2)
Students’ illustrations and paragraphs should demonstrate an understanding of the ideals
that helped shape state governments. Use the following rubric to score students’ work:

4
Student’s illustration is detailed and colorful. Paragraph is focused, well
organized, and clearly expresses which ideal he or she feels is most
important. Spelling and grammar are correct.

3
Student’s illustration is mostly detailed and colorful. Paragraph is
focused, organized, and expresses which ideal he or she feels is most
important. Spelling and grammar are mostly correct.

2
Student’s illustration may lack detail and color. Paragraph may lack focus
and organization and partially expresses which ideal he or she feels is
most important. There are some spelling and grammatical errors.

1
Student’s illustration lacks detail and color. Paragraph lacks focus and
organization and does not express which ideal he or she feels is most
important. There are numerous spelling and grammatical errors.

 Lesson 6 .  How did the United States move into western lands?

Northwest Territory Study Sheet       handout (p. 148T4)
1. H
2. J
3. D
4. A
5. F
6. I
7. C
8. B
9. G

10. E
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 Lesson 7 .  How did people’s views on slavery change after independence?

Abolishment of Slavery Rubric (p. 152T2)
Students’ persuasive paragraphs should demonstrate an understanding of the reasons why
people thought slavery should be abolished. Use the following rubric to score students’
work:

4 Persuasive paragraph contains a clear position statement and strong
supporting details. Spelling and grammar are correct.

3 Persuasive paragraph contains a clear position statement and supporting
details. Spelling and grammar are mostly correct.

2
Persuasive paragraph  contains a position statement that is unclear and
includes limited supporting details. There are some spelling and
grammatical errors.

1
Persuasive paragraph does not give a position statement and includes few
or no supporting details. There are numerous spelling and grammatical
errors.
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 Lesson 1 .  What problems did the new United States government face?

Limits of the Articles of Confederation Rubric (p. 158T2)
Students’ paragraphs should provide facts and draw a conclusion about the limitations of
the government formed by the Articles of Confederation. Use the following rubric to
score students’ work:

4
Student actively participates in the role-play activity. Student’s paragraph
provides numerous facts and draws a clear conclusion about the
government established by the Articles of Confederation. Spelling and
grammar are correct.

3
Student participates in the role-play activity. Student’s paragraph
provides facts and draws a conclusion about the government established
by the Articles of Confederation. Spelling and grammar are mostly
correct.

2
With encouragement, student participates in the role-play activity.
Student’s paragraph provides limited facts and may draw an unclear
conclusion about the government established by the Articles of
Confederation. There are some spelling and grammatical errors.

1
Student participates minimally in the role-play activity. Student’s
paragraph contains few or no facts and does not draw a conclusion about
the government established by the Articles of Confederation. There are
numerous spelling and grammatical errors.
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 Lesson 2 .  How did the United States create a constitution?

Federalist vs. Antifederalist Rubric (p. 162T2)
Students’ posters should demonstrate an understanding of the Federalist or Antifederalist
point of view. Use the following rubric to score students’ work:

4
Student actively participates in the group discussion. Poster is clearly
organized, colorful, and accurately supports a point of view. Spelling and
grammar are correct.

3 Student participates in the group discussion. Poster is organized, colorful,
and supports a point of view. Spelling and grammar are mostly correct.

2
Student participates, with encouragement, in the group discussion. Poster
is somewhat difficult to follow, may lack color or detail, and does not
clearly support a point of view. There may be some factual errors. There
are some spelling and grammatical errors.

1
Student participates minimally in the group discussion. Poster is not neat,
does not illustrate a point of view, and contains factual errors. There are
numerous spelling and grammatical errors.

 Lesson 3 .  What are the rights of U.S. citizens?

Anytown, U.S.A. Questions       handout (p. 166T4)
1. First Amendment
2. Sixth Amendment
3. First Amendment
4. Fourth Amendment

Student responses to “How is this amendment important to you?” will vary.
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 Lesson 4 .  What is the role of government?

Checks and Balan       ces Rubric (p. 170T2)
Students’ diagrams should demonstrate an understanding of the system of checks and
balances. Use the following rubric to score students’ work:

4 Diagram is neatly organized, includes many accurate details, and
demonstrates a clear understanding of how a law is passed.

3 Diagram is organized, includes accurate details, and demonstrates an
understanding of how a law is passed.

2 Diagram may lack organization, includes limited or inaccurate details,
and demonstrates a basic understanding of how a law is passed.

1 Diagram lacks organization, contains few or no accurate details, and does
not demonstrate an understanding of how a law is passed.

 Lesson 5 .  How do citizens help protect liberty?

You Have a Voice!       Rubric (p. 174T4)
Students’ projects should clearly express their selected opinion. Use the following rubric
to score students’ work:

4
Student works cooperatively within his or her group and actively
participates in the class discussion. Group project is creative, well
presented, and expresses a strong, clear opinion regarding the selected
issue.

3
Student works cooperatively within his or her group and participates in
the class discussion. Group project is well presented and expresses an
opinion regarding the selected issue.

2
Student works within his or her group, with encouragement, and is
minimally involved in the class discussion. Group project expresses an
unclear opinion regarding the selected issue.

1
Student has difficulty working cooperatively within his or her group and
participates minimally in the class discussion. Group project is off topic
and does not express a clear opinion regarding the selected issue.
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 Lesson 6 .  How does music express American ideals?

Patriotic Song Poster Rubric (p. 178T2)
Use the Teacher Background: Patriotic Song List handout (p. 178T4) to check the
accuracy of students’ information. Students’ posters should demonstrate an understanding
of the American ideals that are expressed in their assigned patriotic song. Use the
following rubric to score students’ work:

4
Student works cooperatively within his or her group. Group poster is
clearly organized, colorfully illustrated, and includes all required
elements. Group presentation provides many interesting, accurate details
and clearly explains the song’s meaning.

3
Student works cooperatively within his or her group. Group poster is
organized, colorful, and includes all required elements. Group
presentation provides accurate details and explains the song’s meaning.

2
With encouragement, student works within his or her group. Group poster
may lack organization, contains few illustrations, and is missing some
required elements. Group presentation provides limited or inaccurate
details and provides a basic explanation of the song’s meaning.

1
Student has difficulty working cooperatively within his or her group.
Group poster lacks organization and illustrations and does not include the
required elements. Group presentation provides few or no accurate details
and does not explain the song’s meaning.
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 Lesson 1 .  How did people reach lands west of the Appalachians?

Westward Movement Diary Rubric (p. 184T2)
Students’ diary entries should be written from the point of view of immigrants traveling
west in early nineteenth-century America. Entries should also include details about the
factors that caused immigrants to move and the modes of transportation they used. Use
the following rubric to score students’ work:

4
Diary entry is well focused, clearly organized, and provides many vivid,
accurate details about the lives of immigrants traveling west. Spelling and
grammar are correct.

3
Diary entry is focused, organized, and provides accurate details about the
lives of immigrants traveling west. Spelling and grammar are mostly
correct.

2
Diary entry may lack focus and organization and provides minimal or
inaccurate details about the lives of immigrants traveling west. There are
some spelling and grammatical errors.

1
Diary entry lacks focus and organization and provides few or no accurate
details about the lives of immigrants traveling west. There are numerous
spelling and grammatical errors.



45

Grade 5, Unit 8 (continued)   

 Lesson 2 .  What were the geographic features of western lands?

States and Territories Postcard Rubric (p. 188T2)
Students’ illustrations and paragraphs should demonstrate an understanding of the major
geographic features of their assigned state or territory. Use the following rubric to score
students’ work:

4
Postcard is visually appealing and contains a detailed, accurate
illustration. Letter is clearly organized and contains many accurate details
about the geographic features of the state or territory. Spelling and
grammar are correct.

3
Postcard is mostly appealing and contains an accurate illustration. Letter
is organized and contains accurate details about the geographic features of
the state or territory. Spelling and grammar are mostly correct.

2
Postcard may lack neatness and contains an illustration with minimal
detail. Letter may lack organization and provides limited or inaccurate
details about the geographic features of the state or territory. There are
some spelling and grammatical errors.

1
Postcard is not neat and contains an illustration with few or no accurate
details. Letter is disorganized and provides few or no accurate details
about the geographic features of the state or territory. There are numerous
spelling and grammatical errors.

 Lesson 3 .  What were the major explorations of western lands?

Wax Museum Checklist       Teacher Background Information (p. 192T3)
Students’ information may include the following:

Lewis and Clark Expedition (Group 1)
Tell who ordered the expedition.

President Thomas Jefferson
List the leaders of the expedition.

Meriwether Lewis and William Clark
Find out the purpose of the expedition.

To find a water route to the Pacific Ocean; to establish trade and
relationships with American Indian groups; to gather detailed scientific
information about the plants, animals, and other natural resources in the
Louisiana Territory

Give background information on the members.
Lewis was a private secretary for Jefferson. Clark had served in the army.

Give the starting date and location of the expedition.
May 14, 1804, near St. Louis, Missouri

Tell the location where the expedition ended.
St. Louis, Missouri
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Lewis and Clark Expedition (Group 2)
Find out what areas were explored during the expedition.

From St. Louis, up the Missouri River, through the Louisiana Territory to
the Pacific Ocean

Describe the contributions of important members of the expedition.
Lewis studied botany and zoology; Clark was a mapmaker; Toussaint
Charbonneau and his wife Sacagawea were interpreters and emissaries to
American Indian groups they encountered during the expedition.

Discuss the scientific findings (such as plants and animals) unfamiliar to
members of the expedition.

Students’ answers will vary. The expedition encountered dozens of
unfamiliar plants and animals. Correct responses may include plants and
trees such as: bitterroot, prairie apple, American Indian tobacco, whitebark
pine, lodgepole pine, ponderosa pine, sitka alder, sitka spruce, grand fir.
Animals may include: prairie dog, grizzly bear, elk, pronghorn antelope,
bobcat, Rocky Mountain bighorn sheep, mountain beaver, common
nighthawk, golden eagle, sage grouse, pileated woodpecker, rattlesnake,
short-horned lizard, painted turtle, steelhead trout, sockeye salmon, king
salmon.

Describe geographical features and weather encountered by the expedition.
The group encountered mountains, rivers, and harsh weather such as
blizzards, thunderstorms, and extreme heat.

Describe any difficulties the expedition faced along the way.
Unfamiliar surroundings, sickness, near-starvation, conflict with some
American Indian groups, encounters with dangerous animals such as bears

Describe methods of travel used on the expedition.
On foot, on horseback, in canoes

Give the date and a description of the conclusion of the expedition.
September 23, 1806. The group was welcomed home in St. Louis.

Pike Expedition (Group 1)
Tell who ordered the expedition.

General James Wilkinson, governor of the U.S. territory of Louisiana
(without the permission or knowledge of the President or U.S. War
Department).

List the leaders of the expedition.
Zebulon Pike

Find out the purpose of the expedition.
To explore the headwaters of the Arkansas and Red Rivers and
reconnoiter Spanish settlements in New Spain.

Give background information on the members.
Pike was a captain in the U.S. Army and had been authorized in the past to
negotiate with American Indians.
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Give the starting date and location of the expedition.
July 15, 1806, Fort Bellefontaine, Missouri (Note: Pike led two
expeditions; the expedition to the American Southwest was the second
one.)

Tell the location where the expedition ended.
Natchitoches, Louisiana, where the men who had been captured by
Spanish officials were released on July 1, 1807. The men had been
captured near present-day Alamosa, Colorado, and taken through Santa
Fe, Mexico, and Texas.

Pike Expedition (Group 2)
Find out what areas were explored during the expedition.

The Rocky Mountains, and present-day Colorado, New Mexico, and
Texas

Describe the contributions of important members of the expedition.
Pike was the sole leader of the expedition and was charged with spying by
Spain.

Discuss the scientific findings (such as plants and animals) unfamiliar to
members of the expedition.

Pike noted, but did not explore or name, a mountain he called Grand Peak,
now known as Pike’s Peak. Pike’s expedition did not result in new
scientific knowledge or discoveries.

Describe geographical features and weather encountered by the expedition.
High mountain ranges, extreme winter weather for which the party was
unprepared.

Describe any difficulties the expedition faced along the way.
Lack of supplies, poor planning, harsh weather, dangerous animals,
hostility from some American Indian groups, and possible capture by the
Spanish

Describe methods of travel used on the expedition.
On foot, on horseback, in boats

Give the date and a description of the conclusion of the expedition.
The group was captured by the Spanish on Feb. 26, 1807 near present-day
Alamosa, Colorado. They were taken through Santa Fe, Chihuahua
(Mexico), and present-day Texas to Natchitoches, Louisiana, arriving July
1, 1807. The men were released a few at a time, some of them up to two
years after their capture.

Fremont Expedition (Group 1)
Tell who ordered the expedition.

U.S. War Department
List the leaders of the expedition.

John C. Fremont, with guides Thomas Fitzpatrick and later Kit Carson
Find out the purpose of the expedition.

To survey a southerly route through the Rockies, to scout the headwaters
of the Columbia, Colorado, Missouri, Yellow, and Platte Rivers
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Give background information on the members.
Fremont was a U.S. Army officer and a skilled mapmaker and explorer.
This was the second of five expeditions that he led. Carson and Fitzpatrick
were frontiersmen.

Give the starting date and location of the expedition.
Westport, Missouri, 1843 (Note: Fremont led five expeditions. This was
his second expedition as a leader.)

Tell the location where the expedition ended.
Westport, Missouri, 1844

Fremont Expedition (Group 2)
Find out what areas were explored during the expedition.

Land between the Rocky Mountains and Pacific Ocean, present-day
California, Oregon, Nevada, Colorado, and Utah

Describe the contributions of important members of the expedition.
Fremont mapped the unfamiliar territory.

Discuss the scientific findings (such as plants and animals) unfamiliar to
members of the expedition.

Fremont’s maps illustrated the geography of the new territory.
Describe geographical features and weather encountered by the expedition.

Mountains, extreme winter weather, heat
Describe any difficulties the expedition faced along the way.

Lack of supplies, near-starvation, resistance from Mexican authorities,
hostility from some American Indian groups, dangerous animals.

Describe methods of travel used on the expedition.
On foot, on horseback, in boats

Give the date and a description of the conclusion of the expedition.
Returned to Westport, Missouri, in October 1844, after a harsh winter in
the Sierra Nevada
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Wax Museum Rubric (p. 192T2)
Students’ role-playing should demonstrate an understanding of the responsibilities and
roles of expedition members. Use the following rubric to score students’ work:

4
Student works cooperatively within his or her group and actively
participates in the role-play activity. Group thoroughly researches its
expedition and presents an informative, historically accurate skit. Student
completes the graphic organizer with highly detailed notes.

3
Student works cooperatively within his or her group and participates in
the role-play activity. Group adequately researches its expedition and
presents a historically accurate skit. Student completes the graphic
organizer with detailed notes.

2
With encouragement, student works cooperatively within his or her group
and plays a limited part in the role-play activity. Group researches its
expedition and presents a skit with some historical inaccuracies. Student
completes the graphic organizer with limited or inaccurate details.

1

Student has difficulty working cooperatively within his or her group and
participates minimally in the role-play activity. Group does not
adequately research its expedition and presents a historically inaccurate
skit. Student’s graphic organizer is incomplete and contains few or no
accurate details.

 Lesson 4 .  What was life like on the overland trails?

Western Trails, 1840s       handout (p. 196T3)
Students’ information may include the following:

Oregon Trail
Destination: Oregon
Purpose for going: Seeking farmland
Terrain: Rough, with many mountain passes
Rivers: Platte, Snake, Columbia
Animals: Answers will vary but may include American bison, elk, pronghorn

antelope, salmon, and freshwater clams
Vegetation: Answers will vary but may include prairie grasses, cottonwood,

hawthorn, sage, dwarf pine, and cedar trees
Climate: Harsh winters, hot summers
Dangers: Diseases (especially cholera), exhaustion, possible American Indian

attack, difficult terrain, extreme weather
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California Trail
Destination: Central Valley of California
Purpose for going: Seeking gold and farmland
Terrain: Rough with many mountain passes
Rivers: Sweetwater, Snake, Humboldt
Animals: Answers will vary but may include sage grouse (also called prairie

hens), prairie dogs, American bison, rattlesnakes, elk, and pronghorn
antelope

Vegetation: Answers will vary but may include prairie grasses, sagebrush, pine
trees, and cedar trees

Climate: Harsh winters and hot, dry summers
Dangers: Disease, exhaustion, possible American Indian attack, difficult terrain,

extreme weather

Mormon Trail
Destination: Present-day Utah
Purpose for going: Religious freedom, land
Terrain: Rough, with many mountain passes
Rivers: Missouri, Platte
Animals: Answers will vary but may include American bison, elk, and antelope
Vegetation: Answers will vary but may include sage and prairie grasses
Climate: Harsh winters
Dangers: Disease, exhaustion, possible American Indian attack, difficult terrain,

extreme weather

Santa Fe Trail
Destination: Santa Fe, New Mexico
Purpose for going: Trade route
Terrain: Desert
Rivers: Arkansas, Kansas, Cimarron
Animals: Answers will vary but may include prairie dogs, American bison,

pronghorn antelope, and elk
Vegetation: Answers will vary but may include prairie grasses, oak trees, ash

trees, walnut trees, and cottonwood trees
Climate: Temperate Midwest, Desert Southwest
Dangers: Heat, exhaustion, disease, possible American Indian attack, difficult

terrain, extreme weather
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Old Spanish Trail
Destination: Los Angeles, California

Purpose for going: Trade route
Terrain: Desert
Rivers: Rio Grande, Colorado
Animals: Answers will vary but may include sidewinders, rattlesnakes, ground

squirrel, bighorn sheep, coyote, horned lizard, and tarantula
Vegetation: Answers will vary but may include: yucca, Joshua trees, grass

(though forage for animals was scarce), cactus, desert willow, prickly
poppy, and desert dandelion

Climate: Hot and dry
Dangers: Heat, disease, exhaustion, possible American Indian attack, difficult

terrain, extreme weather

Overland Trails Rubric (p. 196T2)
Students’ posters should demonstrate an understanding of the geographic features of their
assigned trail, as well as the difficulties settlers may have encountered. Use the following
rubric to score students’ work:

4
Student works cooperatively within his or her group and actively
participates in the group presentation. Group thoroughly researches its
assigned trail and creates a neat, detailed poster. Student completes the
handout with highly detailed notes.

3
Student works cooperatively within his or her group and participates in
the group presentation. Group adequately researches and presents its
assigned trail and creates a visually appealing poster. Student completes
the handout with detailed notes.

2

With encouragement, student works cooperatively within his or her group
and somewhat participates in the group presentation. Group partially
completes the research for its assigned trail and creates a poster that
provides limited detail. Student completes the handout with limited or
inaccurate details.

1

Student has difficulty working cooperatively within his or her group and
participates minimally in the group presentation. Group does not
adequately complete the research for its assigned trail and creates a poster
that is not neat and includes minimal detail. Student’s handout is
incomplete and contains few or no accurate details.



52

Grade 5, Unit 8 (continued)   

 Lesson 5 .  Why did Mexican settlers migrate into the West and Southwest?

Mexican Settlers Rubric (p. 200T2)
Students’ letters should demonstrate an understanding of the experiences of Mexican
settlers in the Southwest, including circumstances that made their trip possible and what
problems they faced. Use the following rubric to score students’ work:

4 Student works cooperatively within his or her group. Letter is highly
detailed and accurate. Spelling and grammar are correct.

3 Student works cooperatively within his or her group. Letter is detailed
and accurate. Spelling and grammar are mostly correct.

2
With encouragement, student works cooperatively within his or her
group. Letter contains limited or inaccurate details. There are some
spelling and grammatical errors.

1
Student has difficulty working cooperatively within his or her group.
Letter is incomplete and contains few or no accurate details. There are
numerous spelling and grammatical errors.

 Lesson 6 .  How did the United States expand in the 1800s?

Western Expansion Rubric (p. 204T2)
Students’ illustrative maps should demonstrate an understanding of how western lands
became states. Use the following rubric to score students’ work:

4
Illustrative map is visually appealing and properly constructed.
Illustrations are highly detailed and informative. Information on western
land includes many accurate details.

3 Illustrative map is neat and properly constructed. Illustrations are detailed
and informative. Information on western land includes accurate details.

2
Illustrative map is neat but is constructed improperly. Illustrations contain
limited detail and may be inaccurate. Information on western land
includes limited or inaccurate details.

1
Illustrative map is incomplete and improperly constructed. Illustrations
contain minimal detail and are inaccurate. Information on western land
includes few or no accurate details.
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HISTORY-SOCIAL SCIENCE
FOR CALIFORNIA

Active Path Support

Grade 5, Unit 9    

 Lesson 1 .  What are the fifty states and capitals?

“I Am…” Game Rubric (p. 210T2)
Students should demonstrate knowledge of the fifty state capitals. Use the following
rubric to score students’ work:

4
Student actively participates in the “I am…” question game. Student
quickly identifies the correct capital when his or her state name is read
aloud.

3 Student participates in the “I am…” question game. Student identifies the
correct capital when his or her state name is read aloud.

2
Student participates, with encouragement, in the “I am…” question game.
Student may incorrectly identify the capital when his or her state name is
read aloud.

1 Student participates minimally in the “I am…” question game. Student is
unable to identify the capital when his or her state name is read aloud.
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 Scott Foresman History-Social Science for California  
Grade 5 Lesson Map** 

Week Day 1 Day 2 Day 3 Day 4 Day 5 
 
 
 

1 
 

Introduce Unit 1 
Unit Essential Question  

(Unit 1 TE- p. 1T5;  Unit Poster) 
Lesson 5.1.1 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

Lesson 5.1.1 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 

Reading Transparency R1 
 “Find Out More” (Unit 1 TE- p. 10T5) 

Lesson 5.1.1 
Active Path Activity 

(Unit 1 TE- p. 10T2 - 10T4)  
 
 
 

Lesson 5.1.1 Interactive Practice  
(Digital Path) 

Lesson 5.1.1 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Lesson 5.1.2 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

Lesson 5.1.2 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 

Reading Transparency R2 
 “Find Out More”(Unit 1 TE- p. 14T5) 

 
 
 

2 

Lesson 5.1.2 
Active Path Activity 

(Unit 1 TE- p. 14T2 - 14T4)  
 

 
 
 

 Lesson 5.1.2 Interactive Practice  
(Digital Path) 

Lesson 5.1.2 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Introduce Unit 1 Project 
(Unit 1 TE- p. 2T2 – 2T3) 

 
 

Vocabulary Card Activity  
 (Unit 1 TE- p. 1T4) 

Lesson 5.1.3 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
 
 

Leveled Content Readers  
(Unit 1 TE- p. 18T10) 

Lesson 5.1.3 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 

Reading Transparency R3 
 “Find Out More” (Unit 1 TE- p. 18T5) 

Lesson 5.1.3 
Active Path Activity 

(Unit 1 TE- p. 18T2 - 18T4)  
 
 
 
 

 Lesson 5.1.3 Interactive Practice  
(Digital Path) 

 
 
 
 

3 

Lesson 5.1.3 
Active Path Activity (cont.) 
(Unit 1 TE- p. 18T2 - 18T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Study Journal   

(Unit 1 TE- p. 1, 2) 
 

Vocabulary Card Activity   
(Unit 1 TE- p. 1T4)  

Unit 1 Wrap Up 
Unit Assessment  

 (Paper/Pencil or Online versions)      
Complete Unit Project  

(Unit 1 TE- p. 2T2 – 2T3) 
 
 
 
 

Culminating Writing Project  
 (Unit 1 TE- p. 18T19 – 18T22) 

Read-Aloud Literature Book  
(Unit 1 TE- p. 18T11) 

Introduce Unit 2 
Unit Essential Question  

(Unit 2 TE- p. 19T5;  Unit Poster) 
Lesson 5.2.1 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

 Lesson 5.2.1 Interactive Practice  
(Digital Path) 

Lesson 5.2.1 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Introduce Active Path Activity 

(Unit 2 TE- p. 24T2 - 24T4)  
Use “Find Out More” w/Activity   

(Unit 2 TE- p. 24T5) 
 

Reading Transparency R4 
Atlas Activity (Unit 2 TE- p. 19T5) 

Lesson 5.2.1 
Active Path Activity (cont.) 
(Unit 2 TE- p. 24T2 - 24T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Read-Aloud Literature Book  
(Unit 2 TE- p. 38T11) 

 
 
 

4 
 
 

Lesson 5.2.2 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
 

 Introduce Unit 2 Project  
(Unit 2 TE- p. 20T2 – 20T3) 

Lesson 5.2.2 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 

Reading Transparency R5 
“Find Out More” (Unit 2 TE- p. 30T5) 

Lesson 5.2.2 
Active Path Activity 

(Unit 2 TE- p. 30T2 - 30T4)  
 
 
 
 

Lesson 5.2.2 Interactive Practice  
(Digital Path) 

Lesson 5.2.2 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Unit 2 Project (cont.) 

(Unit 2 TE- p. 20T2 – 20T3) 
 

 
Leveled Content Readers  

(Unit 2 TE- p. 38T10) 

Lesson 5.2.3 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
 
 
 
 
 
 
 

Lesson 5.2.3 Interactive Practice 
(Digital Path) 

 
 
 
 

5 
 
 

Lesson 5.2.3 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 

Reading Transparency R6 
“Find Out More” (Unit 2 TE- p. 34T5) 

Lesson 5.2.3 
Active Path Activity 

(Unit 2 TE- p. 34T2 - 34T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 

 Vocabulary Card Activity   
(Unit 2 TE- p. 19T4) 

Lesson 5.2.4 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Unit 2 Project (cont.) 

(Unit 2 TE- p. 20T2 – 20T3) 
Lesson 5.2.4 Interactive Practice 

(Digital Path) 

Lesson 5.2.4 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 

Reading Transparency R7 
“Find Out More” (Unit 2 TE- p. 38T5) 

Lesson 5.2.4 
Active Path Activity 

(Unit 2 TE- p. 38T2 - 38T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 

Study Journal   
(Unit 2 TE- p. 19, 20)      

Biography Card Activity   
(Unit 2 TE- p. 19T4) 

**   Based on 45 - 60 minute periods of instruction    
*** Italicized activities are optional activities that can be completed during the period, during ELA instruction, or as short independent activities during the day 
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6 
 
 

Unit 2 Wrap Up 
Unit 2 Project (cont.) 

(Unit 2 TE- p. 20T2 – 20T3) 

Unit Assessment  
 (Paper/Pencil or Online versions) 

 
 
 
 
 
 
 

Time Line Card Activity   
(Unit 2 TE- p. 19T4) 

Introduce Unit 3 
Unit Essential Question  

(Unit 3 TE- p. 39T7;  Unit Poster) 
Lesson 5.3.1 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

 Lesson 5.3.1 Interactive Practice  
(Digital Path) 

Lesson 5.3.1 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 
 
 
 

Reading Transparency R8 
“Find Out More” (Unit 3 TE- p. 44T5) 

Lesson 5.3.1 
Active Path Activity 

(Unit 3 TE- p. 44T2 - 44T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 

 
 
 
 
 
 

Atlas Activity (Unit 3 TE- p. 39T7) 

Introduce Unit 3 Project  
(Unit 3 TE- p. 40T2 – 40T3) 

Lesson 5.3.2 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 

 
 
 

7 
 

Lesson 5.3.2 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 

 
Reading Transparency R9 

“Find Out More” (Unit 3 TE- p. 48T5) 

Lesson 5.3.2 
Active Path Activity 

(Unit 3 TE- p. 48T2 - 48T4)  
 
 

Lesson 5.3.2 Interactive Practice  
(Digital Path) 

Lesson 5.3.2 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Unit 3 Project (cont.) 

(Unit 3 TE- p. 40T2 – 40T3) 
Leveled Content Readers  

(Unit 3 TE- p. 64T10) 

Lesson 5.3.3 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
 

Lesson 5.3.3 Interactive Practice 
(Digital Path) 

Lesson 5.3.3 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 

Reading Transparency R10 
“Find Out More” (Unit 3 TE- p. 52T5) 

 
 
 

8 
 
 

Lesson 5.3.3 
Active Path Activity 

(Unit 3 TE- p. 34T2 - 34T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 

 
 

 

Atlas Activity (Unit 3 TE- p. 39T7)  

Unit 3 Project (cont.) 
(Unit 3 TE- p. 40T2 – 40T3) 

Lesson 5.3.4 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  

Lesson 5.3.4 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 

 

Reading Transparency R11 
“Find Out More”  

(Unit 3 TE- p. 56T5-56T7) 

Lesson 5.3.4 
Active Path Activity 

(Unit 3 TE- p. 38T2 - 38T4) 
 
 
 
 
 

Lesson 5.3.4 Interactive Practice 
(Digital Path) 

Lesson 5.3.4 
Active Path Activity (cont.) 
(Unit 3 TE- p. 38T2 - 38T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Read-Aloud Literature Book  

(Unit 3 TE- p. 64T11) 

 
 
 

9 
 
 

Unit 3 Project (cont.) 
(Unit 3 TE- p. 40T2 – 40T3) 

Lesson 5.3.5 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Lesson 5.3.5 Interactive Practice 

(Digital Path) 

Lesson 5.3.5 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 

 

Reading Transparency R12 
“Find Out More”  

(Unit 3 TE- p. 60T5) 

Lesson 5.3.5 
Active Path Activity (cont.) 
(Unit 3 TE- p. 38T2 - 38T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 

  
 
 
 

 
 
 
 

Vocabulary Cards Activity  
(Unit 3 TE- p. 39T6) 

Complete Unit 3 Project 
(Unit 3 TE- p. 40T2 – 40T3) 

Lesson 5.3.6 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Lesson 5.3.6 Interactive Practice 

(Digital Path) 

Lesson 5.3.6 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 
 
 

 

Reading Transparency R13 
“Find Out More”  

(Unit 3 TE- p. 60T5) 
 
 
 
 

10 
 
 

Lesson 5.3.6 
Active Path Activity 

(Unit 3 TE- p. 64T2 - 64T4) 
 
 
 
 
 
 
 
 

Biography Cards Activity  
(Unit 3 TE- p. 39T7) 

Lesson 5.3.6 
Active Path Activity (cont.) 
(Unit 3 TE- p. 64T2 - 64T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 
 
 

  
 
 
 
 
 

Time Line Cards Activity  
(Unit 3 TE- p. 39T6) 

Unit 3 Wrap Up 
Study Journal   

(Unit 3 TE- p. 39, 40)      
Unit Assessment  

 (Paper/Pencil or Online versions) 
 
 
 

Culminating Writing Project  
 (Unit 3 TE- p. 60T29 – 60T36) 

Introduce Unit 4 
Unit Essential Question  

(Unit 4 TE- p. 65T5;  Unit Poster) 
Lesson 5.4.1 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

 Lesson 5.4.1 Interactive Practice  
(Digital Path) 

Lesson 5.4.1 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 
 
 
 

Reading Transparency R14 
“Find Out More” (Unit 4 TE- p. 70T5) 

 
 
 
 

11 

Lesson 5.4.1 
Active Path Activity 

(Unit 4 TE- p. 70T2 - 70T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 

 
 
 
 
 

 

 

Introduce Unit 4 Project  
(Unit 4 TE- p. 66T2 – 66T3) 

Lesson 5.4.2 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
Lesson 5.4.2 Interactive Practice  

(Digital Path) 

Lesson 5.4.2 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 

 
 
 

Reading Transparency R15 
“Find Out More” (Unit 4 TE- p. 76T5) 

Lesson 5.4.2 
Active Path Activity 

(Unit 4 TE- p. 76T2 - 76T4)  
 
 
 
 
 
 
 
 
 
 
 
 
 

Leveled Content Readers  
(Unit 4 TE- p. 96T10) 

Lesson 5.4.2 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Unit 4 Project (cont.) 

(Unit 4 TE- p. 66T2 – 66T3) 
 

 

**   Based on 45 - 60 minute periods of instruction    
*** Italicized activities are optional activities that can be completed during the period, during ELA instruction, or as short independent activities during the day 
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12 
 

Lesson 5.4.3 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
 

Lesson 5.4.3 Interactive Practice 
(Digital Path) 

Lesson 5.4.3 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 

Reading Transparency R16 
“Find Out More” (Unit 4 TE- p. 80T5) 

Lesson 5.4.3 
Active Path Activity 

(Unit 4 TE- p. 80T2 - 80T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 

 

Read-Aloud Literature Book  
(Unit 4 TE- p. 96T11) 

Lesson 5.4.4 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
Unit 4 Project (cont.) 

(Unit 4 TE- p. 66T2 – 66T3) 

Lesson 5.4.4 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 

 

Reading Transparency R17 
“Find Out More” (Unit 4 TE- p. 84T5) 

 
 
 

13 
 
 

Lesson 5.4.4 
Active Path Activity 

(Unit 4 TE- p. 84T2 - 84T4) 
 
 
 
 
 
 

Lesson 5.4.4 Interactive Practice 
(Digital Path) 

Lesson 5.4.4 
Active Path Activity (cont.) 
(Unit 4 TE- p. 84T2 - 84T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 

Lesson 5.4.5 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
 

Lesson 5.4.5 Interactive Practice 
(Digital Path) 

Lesson 5.4.5 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 

 

Reading Transparency R18 
“Find Out More”(Unit 4 TE- p. 88T5) 

Lesson 5.4.5 
Active Path Activity (cont.) 
(Unit 4 TE- p. 88T2 - 88T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 

Vocabulary Cards Activity  
(Unit 4 TE- p. 65T5) 

 
 
 

14 
 

Lesson 5.4.6 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Unit 4 Project (cont.) 

(Unit 4 TE- p. 66T2 – 66T3) 

 Lesson 5.4.6 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 
 
 

 

Reading Transparency R19 
“Find Out More”(Unit 4 TE- p. 92T5) 

Lesson 5.4.6 
Active Path Activity 

(Unit 4 TE- p. 92T2 - 92T4) 
 

Lesson 5.4.6 
Active Path Activity (cont.) 
(Unit 4 TE- p. 92T2 - 92T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 

Lesson 5.4.7 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Unit 4 Project (cont.) 

(Unit 4 TE- p. 66T2 – 66T3) 

 
 
 

15 
 

Lesson 5.4.7 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 
 

 

 
Reading Transparency R20 

“Find Out More”(Unit 4 TE- p. 96T5) 

Lesson 5.4.7 
Active Path Activity 

(Unit 4 TE- p. 96T2 - 96T4) 
 
 
 
 
 
 
 

 
Vocabulary Cards Activity  

(Unit 4 TE- p. 65T5) 

Lesson 5.4.7 
Active Path Activity (cont.) 
(Unit 4 TE- p. 96T2 - 96T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 

Unit 4 Wrap Up 
Study Journal   

(Unit 4 TE- p. 65, 66)      
Unit Assessment  

 (Paper/Pencil or Online versions) 
 

Culminating Writing Project  
 (Unit 4 TE- p. 96T27 – 96T30) 

Introduce Unit 5 
Unit Essential Question  

(Unit 5 TE- p. 97T5;  Unit Poster) 
Lesson 5.5.1 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

 
 
 

16 
 
 

Lesson 5.5.1 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 

Reading Transparency R21 
“Find Out More” 

 (Unit 5 TE- p. 106T5) 

Lesson 5.5.1 
Active Path Activity 

(Unit 5 TE- p. 106T2 - 106T4)  
  
 
 
 
 
 

 
 

 
Leveled Content Readers  
(Unit 5 TE- p. 118T10) 

Lesson 5.5.1 
Active Path Activity (cont.) 

(Unit 5 TE- p. 106T2 - 106T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 

 
Lesson 5.5.1 Interactive Practice  

(Digital Path) 

Introduce Unit 5 Project  
(Unit 5 TE- p. 98T2 – 98T3) 

Lesson 5.5.2 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 

Lesson 5.5.2 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Active Path Activity 

(Unit 5 TE- p. 110T2 - 110T4)  
Reading Transparency R22 

“Find Out More” 
 (Unit 5 TE- p. 110T5) 

 
 
 

17 
 
 

Lesson 5.5.1 
Active Path Activity (cont.) 

(Unit 5 TE- p. 110T2 - 110T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 

Lesson 5.5.2 Interactive Practice  
(Digital Path) 

Lesson 5.5.2 
Lesson 5.5.3 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

Lesson 5.5.3 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 

Reading Transparency R23 
“Find Out More”  

(Unit 5 TE- p. 114T5) 

Lesson 5.5.3 
Active Path Activity 

(Unit 5 TE- p. 114T2 - 114T4) 
 
 
 

Lesson 5.5.3 Interactive Practice 
(Digital Path) 

Lesson 5.5.3 
Active Path Activity (cont.) 

(Unit 5 TE- p. 114T2 - 114T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 

 

Read-Aloud Literature Book  
(Unit 5 TE- p. 96T11) 

**   Based on 45 - 60 minute periods of instruction   
 *** Italicized activities are optional activities that can be completed during the period, during ELA instruction, or as short independent activities during the day 
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Lesson 5.5.4 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
Complete Unit 5 Project 

(Unit 4 TE- p. 98T2 – 98T3) 

Lesson 5.5.4 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Reading Transparency R24 
“Find Out More” (Unit 5 TE- p. 118T5) 

Lesson 5.5.4 
Active Path Activity 

(Unit 5 TE- p. 118T2 - 118T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Biography & Vocabulary Activities   
(Unit 5 TE- p. 97T5) 

Unit 5 Wrap Up 
Study Journal   

(Unit 5 TE- p. 97, 98)      
Unit Assessment  

 (Paper/Pencil or Online versions) 
 
 
 
 
 
 
 
 
 
 
 
 

Culminating Writing Project  
 (Unit 2 TE- p. 118T27 – 118T32) 

Introduce Unit 6 
Unit Essential Question  

(Unit 6 TE- p. 119T5;  Unit Poster) 
Lesson 5.6.1 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

Lesson 5.6.1 Interactive Practice  
(Digital Path) 

 
 
 

19 
 
 

Lesson 5.6.1 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Lesson 5.6.1 

Active Path Activity 
(Unit 6 TE- p. 128T2 - 128T4) 

Reading Transparency R25 
“Find Out More” (Unit 6 TE- p. 128T5) 

Lesson 5.6.1 
Active Path Activity 

(Unit 6 TE- p. 70T2 - 70T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 

Leveled Content Readers  
(Unit 6 TE- p. 152T10) 

Introduce Unit 6 Project  
(Unit 6 TE- p. 120T2 – 120T3) 

Lesson 5.6.2 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 

Lesson 5.6.2 
Student Text  (Read Together) 

Digital Path Lesson Video (Review) 
Active Path Activity 

(Unit 6 TE- p. 132T2 - 132T4)  
 
 
 
 

Reading Transparency R26 
“Find Out More” (Unit 6 TE- p. 132T5) 

Lesson 5.6.2 
Active Path Activity (cont.) 

(Unit 6 TE- p. 132T2 - 132T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 

Lesson 5.6.2 Interactive Practice  
(Digital Path) 

 
 
 

20 

Lesson 5.6.3 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 

 
 

 

Lesson 5.6.3 Interactive Practice 
(Digital Path) 

Lesson 5.6.3 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 
 

Reading Transparency R27 
“Find Out More” (Unit 6 TE- p. 136T5) 

Lesson 5.6.3 
Active Path Activity 

(Unit 6 TE- p. 136T2 - 136T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 

 

 

Lesson 5.6.4 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
Unit 6 Project (cont.) 

(Unit 6 TE- p. 120T2 – 120T3) 

Lesson 5.6.4 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 

 

Reading Transparency R28 
“Find Out More” (Unit 6 TE- p. 140T5) 

 
 
 

21 

Lesson 5.6.4 
Active Path Activity 

(Unit 6 TE- p. 140T2 - 140T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Lesson 5.6.4 Interactive Practice 

(Digital Path) 

Lesson 5.6.5 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Lesson 5.6.5 Interactive Practice 

(Digital Path) 

Lesson 5.6.5 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 

Reading Transparency R29 
“Find Out More”(Unit 6 TE- p. 144T5) 

Lesson 5.6.5 
Active Path Activity 

(Unit 6 TE- p. 144T2 - 144T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Read-Aloud Literature Book  

(Unit 6 TE- p. 152T11) 

Lesson 5.6.6 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Unit 6 Project (cont.) 

(Unit 6 TE- p. 120T2 – 120T3) 
 
 
 

22 
 

Lesson 5.6.6 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 
 

 

Reading Transparency R30 
“Find Out More”(Unit 6 TE- p. 148T5) 

Lesson 5.6.6 
Active Path Activity 

(Unit 6 TE- p. 148T2 - 148T4) 
 
 

Lesson 5.6.6 Interactive Practice 
(Digital Path) 

Lesson 5.6.6 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
Unit 6 Project (cont.) 

(Unit 6 TE- p. 120T2 – 120T3) 

Lesson 5.6.7 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Lesson 5.6.7 Interactive Practice 

(Digital Path) 

 Lesson 5.6.7 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 
 

 

Reading Transparency R31 
“Find Out More”(Unit 6 TE- p. 152T5) 
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Lesson 5.6.7 
Active Path Activity 

(Unit 6 TE- p. 152T2 - 152T4) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Biography Cards Activity  
(Unit 6 TE- p. 119T5) 

Lesson 5.6.7 
Active Path Activity (cont.) 

(Unit 6 TE- p. 152T2 - 152T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 
 
 
 
 
 
 

 
Time Line Cards Activity  

(Unit 6 TE- p. 119T5) 

Unit 6 Wrap Up 
Study Journal   

(Unit 6 TE- p. 119, 120)      
Unit Assessment  

 (Paper/Pencil or Online versions) 
 
 
 
 
 
 
 
 

Culminating Writing Project  
 (Unit 6 TE- p. 152TT27 – 152T28) 

Introduce Unit 7 
Unit Essential Question  

(Unit 7 TE- p. 153T5;  Unit Poster) 
Lesson 5.7.1 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

 Lesson 5.7.1 Interactive Practice  
(Digital Path) 

Lesson 5.7.1 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Active Path Activity 

(Unit 7 TE- p. 158T2 - 158T4)  
 
 
 
 
 
 
 

Reading Transparency R32 
“Find Out More” (Unit 7 TE- p. 158T5) 

**   Based on 45 - 60 minute periods of instruction   
 *** Italicized activities are optional activities that can be completed during the period, during ELA instruction, or as short independent activities during the day 
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Lesson 5.7.1 
Active Path Activity 

(Unit 7 TE- p. 158T2 - 158T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 

 

 

Introduce Unit 7 Project  
(Unit 7 TE- p. 154T2 – 154T3) 

Lesson 5.7.2 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 

Lesson 5.7.2 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 

 
Reading Transparency R33 

“Find Out More”(Unit 7 TE- p.1622T5) 

Lesson 5.7.2 
Active Path Activity 

(Unit 7 TE- p. 162T2 - 162T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions 
Lesson 5.7.2 Interactive Practice  

(Digital Path) 

Lesson 5.7.3 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
 

Lesson 5.7.3 Interactive Practice 
(Digital Path) 
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Lesson 5.7.3 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 

Reading Transparency R34 
“Find Out More” (Unit 7 TE- p. 166T5) 

Lesson 5.7.3 
Active Path Activity 

(Unit 7 TE- p. 166T2 - 166T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 

 

Read-Aloud Literature Book  
(Unit 7 TE- p. 178T11) 

Unit 7 Project (cont.) 
(Unit 7 TE- p. 154T2 – 154T3) 

Lesson 5.7.4 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 

Lesson 5.7.4 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 

 
 

Reading Transparency R35 
“Find Out More” 

(Unit 7TE- p.170T5) 

Lesson 5.7.4 
Active Path Activity 

(Unit 7 TE- p. 170T2 - 170T4) 
 
 
 
 
 
 

Lesson 5.7.4 Interactive Practice 
(Digital Path) 
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Lesson 5.7.4 
Active Path Activity (cont.) 

(Unit 7 TE- p. 170T2 - 170T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 
 
 
 
 
 

Leveled Content Readers  
(Unit 7 TE- p. 178T10) 

Unit 7 Project (cont.) 
(Unit 7 TE- p. 154T2 – 154T3) 

Lesson 5.7.5 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Lesson 5.7.5 Interactive Practice 

(Digital Path) 

Lesson 5.7.5 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Active Path Activity  

(Unit 7 TE- p. 174T2 - 174T4) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Reading Transparency R36 
“Find Out More” (Unit 7 TE- p. 174T5) 

Lesson 5.7.5 
Active Path Activity (cont.) 

(Unit 7 TE- p. 174T2 - 174T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Biography Cards Activity  
(Unit 7 TE- p. 153T5) 

Unit 7 Project (Complete) 
(Unit 7 TE- p. 154T2 – 154T3) 

Lesson 5.7.6 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Lesson 5.7.6 Interactive Practice 

(Digital Path) 
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Lesson 5.7.6 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 
 
 
 
 
 
 
 
 

 

Reading Transparency R37 
“Find Out More”(Unit 7 TE- p. 178T5) 

Lesson 5.7.6 
Active Path Activity 

(Unit 7 TE- p. 178T2 - 178T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 
 
 
 
 
 
 
 
 

Time Line Cards Activity  
(Unit 7 TE- p. 153T5) 

 Unit 7 Wrap Up 
Study Journal   

(Unit 7 TE- p. 153, 154)      
Unit Assessment  

 (Paper/Pencil or Online versions) 

 
 
 
 
 
 
 
 
 
 
 
 

Culminating Writing Project  
 (Unit 7 TE- p. 178T25 – 178T30) 

 Introduce Unit 8 
Unit Essential Question  

(Unit 8 TE- p. 179T5;  Unit Poster) 
Lesson 5.8.1 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 

 Lesson 5.8.1 Interactive Practice  
(Digital Path) 

Lesson 5.8.1 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Active Path Activity 

(Unit 8 TE- p. 185T2 - 185T4)  
 
 
 
 
 
 
 

Reading Transparency R38 
“Find Out More” (Unit 8 TE- p. 184T5) 
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Lesson 5.8.1 
Active Path Activity 

(Unit 8 TE- p. 185T2 - 185T4)  
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 

 

Introduce Unit 8 Project 
(Unit 8 TE- p. 180T2 – 180T3) 

Lesson 5.8.2 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 

Lesson 5.8.2 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Active Path Activity 

(Unit 8 TE- p. 188T2 - 188T4) 
Reading Transparency R39 

“Find Out More”(Unit 8 TE- p.1882T5) 

Lesson 5.8.2 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions 
Unit 8 Project (cont.) 

(Unit 8 TE- p. 180T2 – 180T3) 
Lesson 5.8.2 Interactive Practice  

(Digital Path) 

Lesson 5.8.3 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 
Lesson 5.8.3 Interactive Practice 

(Digital Path) 
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Lesson 5.8.3 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Active Path Activity 

(Unit 8 TE- p. 192T2 - 192T4) 
 
 
 

Reading Transparency R40 
“Find Out More”(Unit 8 TE- p.192T5) 

Lesson 5.8.3 
Active Path Activity 

(Unit 8 TE- p. 192T2 - 192T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 

 

Read-Aloud Literature Book  
(Unit 8 TE- p. 204T11) 

Unit 8 Project (cont.) 
(Unit 8 TE- p. 180T2 – 180T3) 

Lesson 5.8.4 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path) 

Lesson 5.8.4 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
 

 
 
 
 
 
 
 
 
 

Reading Transparency R41 
“Find Out More”(Unit 8TE- p.196T) 

Lesson 5.8.4 
Active Path Activity 

(Unit 8 TE- p. 196T2 - 196T4) 
 
 
 
 
 
 

Lesson 5.8.4 Interactive Practice 
(Digital Path) 

**   Based on 45 - 60 minute periods of instruction   
 *** Italicized activities are optional activities that can be completed during the period, during ELA instruction, or as short independent activities during the day 
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Lesson 5.8.4 
Active Path Activity (cont.) 

(Unit 8 TE- p. 196T2 - 196T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 
 
 
 
 
 

Leveled Content Readers  
(Unit 8 TE- p. 204T10) 

Lesson 5.8.5 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
Unit 8 Project (cont.) 

(Unit 8 TE- p. 180T2 – 180T3) 
Lesson 5.8.5 Interactive Practice 

(Digital Path) 

Lesson 5.8.5 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Active Path Activity  

(Unit 8 TE- p. 200T2 - 200T4) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Reading Transparency R42 
“Find Out More” (Unit 8 TE- p. 200T5) 

Lesson 5.8.5 
Active Path Activity (cont.) 

(Unit 8 TE- p. 200T2 - 200T4) 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Atlas Activity  
(Unit 8 TE- p. 179T5) 

Lesson 5.8.6 
Digital Path Lesson Introduction 

Digital Path Lesson Video  
(DVD/Digital Path) 

Print Partner (Digital Path)  
 
 

Lesson 5.8.6 Interactive Practice 
(Digital Path) 
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Lesson 5.8.6 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Active Path Activity 

(Unit 8 TE- p. 204T2 - 204T4) 
 
 

 
 
 

Reading Transparency R43 
“Find Out More”(Unit 8 TE- p. 204T5) 

Lesson 5.8.6 
Active Path Activity (cont.) 

(Unit 8 TE- p. 204T2 - 204T4) 
 
 
 
 
 
 
 
 
 
 
 

Map and Atlas Activities  
(Unit 8 TE- p. 205T3) 

Lesson 5.8.6 
Lesson Quiz/Assessment  

(Paper/Pencil or Online versions) 
 

Unit 8 Project (Complete) 
(Unit 8 TE- p. 180T2 – 180T3) 

 
 
 

Time Line Cards Activity  
(Unit 8 TE- p. 179T5)  

Unit 8 Wrap Up 
Study Journal   

(Unit 8 TE- p. 179, 180)      
Unit Assessment  

 (Paper/Pencil or Online versions) 

 
   
 
 

Culminating Writing Project  
 (Unit 8 TE- p. 204T27 – 204T28) 

Introduce Unit 9 
Unit Essential Question  

(Unit Poster) 
Lesson 5.9.1 

Digital Path Lesson Introduction 
Digital Path Lesson Video  

(DVD/Digital Path) 
Print Partner (Digital Path) 
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Unit 9 Project  
(Unit 8 TE- p. 206T2 – 206T3) 

 
 
 
 
 
 
 
 
 
 
 
 

Read-Aloud Literature Book  
(Unit 8 TE- p. 210T11) 

Lesson 5.9.1 
Student Text  (Read Together) 

Digital Path Lesson Video (Review)   
Active Path Activity 

(Unit 8 TE- p. 210T2 - 210T4)  
 
 
 
 
 
 
 
 
 

Reading Transparency R44 
“Find Out More” (Unit 8 TE- p. 210T5) 

Lesson 5.9.1 
Active Path Activity (cont.) 

(Unit 8 TE- p. 210T2 - 210T4) 
 

Map and Atlas Activities  
(Unit 8 TE- p. 205T3) 

 

Leveled Content Readers  
(Unit 8 TE- p. 210T10) 

Unit 9 Project  
(Unit 8 TE- p. 206T2 – 206T3) 

 
 
 
 

Lesson 5.8.1 Interactive Practice  
(Digital Path) 

Unit 9 Wrap Up 
Study Journal   

(Unit 9 TE- p. 205, 206)      
Unit Assessment  

 (Paper/Pencil or Online versions) 

 
 

Culminating Writing Project  
 (Unit 8 TE- p. 210T17 – 210T20) 

**   Based on 45 - 60 minute periods of instruction   
*** Italicized activities are optional activities that can be completed during the period, during ELA instruction, or as short independent activities during the day 
 

 
 







 
 

5th Grade Science Scope & Sequence 

Big Idea NGSS 
Link / 
Time 

Standard 
 

Key Points Objective(s) 
 
*To be filled by teachers* 

Resources/ 
Experiments  

5-PS1 
Matter 
and Its 
Interacti
ons 

5-PS1-1 
 
(4-5 days) 
 
 

Develop a model to describe 
that matter is made of 
particles too small to be seen 
 

• Adding air to expand a 
basketball 

• Compressing air in a 
syringe 

• Dissolving sugar in water 
• Evaporating salt water 

 *FOSS Investigations 
*Brainpop.com 
* 

5-PS1-2 
 
(7-8 days) 

Measure and graph quantities 
to provide evidence that 
regardless of the type of 
change that occurs when 
heating, cooling, or mixing 
substances, the total weight 
of matter is conserved. 

• Phase Changes 
• Dissolving 
• Mixing to form new 

substances 

 

5-PS1-3 
 
(7-8 days) 

Make observations and 
measurements to identify 
materials based on their 
properties.  

• Identify baking soda (and 
other powders), metals, 
minerals, liquids 

• Properties: color, 
hardness, reflectivity, 
electrical conductivity, 
thermal conductivity, 
response to magnetic 
forces, solubility  

 

 

 
 
 
 
 
 
 
 
 



 
 

5th Grade Science Scope & Sequence 

Big Idea NGSS 
Link / 
Time 

Standard 
 

Key Points Objective(s) 
 
*To be filled by teachers* 

Resources/ 
Experiments  

5-PS2 
Motion 
and 
Stability: 
Forces 
and 
Interacti
ons 

5-PS2-1 
 
(4-5 days) 
 
 

Support an argument that the 
gravitational force exerted by 
Earth on objects ids directed 
down. 
 

• Description of the 
direction that points 
toward the center of the 
spherical Earth 

• Cause and Effect 
relationships 

 *FOSS Investigations 
*Brainpop.com 
* 

 
 

Big Idea NGSS 
Link / 
Time 

Standard 
 

Key Points Objective(s) 
 
*To be filled by teachers* 

Resources/ 
Experiments  

5-PS3 
Energy 

5-PS3-1 
 
(4-5 days) 
 
 

Use models to describe that 
energy in animals’ food (used 
for body repair, growth, 
motion, and to maintain body 
warmth) was once energy 
from the sun.  
 

• Diagrams 
• Flow Charts  
• Energy can be 

transferred in various 
ways and between 
objects 

• Energy in chemical 
processes 

• Organization for matter 
and energy flow in 
organisms 

 *FOSS Investigations 
*Brainpop.com 
* 

 
 
 
 
 
 
 



 
 

5th Grade Science Scope & Sequence 

 
Big Idea NGSS 

Link / 
Time 

Standard 
 

Key Points Objective(s) 
 
*To be filled by teachers* 

Resources/ 
Experiments  

5-LS1 
From 
Molecule
s to 
Organis
ms: 
Structur
es and 
Processe
s  

5-SL1-1 
 
(4-5 days) 
 
 

Support an argument that 
plants get the materials they 
need for growth chiefly from 
air and water 
 

• Plant matter comes 
mostly from air and 
water, not from the soil 

• Matter is transported 
into, out of, and within 
systems 

 *FOSS Investigations 
*Brainpop.com 
* 

 
Big Idea NGSS 

Link / 
Time 

Standard 
 

Key Points Objective(s) 
 
*To be filled by teachers* 

Resources/ 
Experiments  

5-LS2 
Ecosyste
ms: 
Interacti
ons, 
Energy, 
and 
Dynamic
s 

5-LS2-1 
 
(9-10 
days) 
 
 

Develop a model to describe 
the movement of matter 
among plants, animals, 
decomposers, and the 
environment  
 

• Matter is not food (air, 
water, decomposed 
materials in soil) is 
changed by plants into 
matter that is food 

• Examples of systems: 
organisms, ecosystems, 
and the Earth.  

• A system can be 
described in terms of its 
components and their 
interactions. 

• Interdependent 
relationships in 
Ecosystems 

• Cycles of Matter and 
Energy Transfer in  

• Ecosystems 

 *FOSS Investigations 
*Brainpop.com 
* 



 
 

5th Grade Science Scope & Sequence 

 
Big Idea NGSS 

Link / 
Time 

Standard 
 

Key Points Objective(s) 
 
*To be filled by teachers* 

Resources/ 
Experiments  

5-ESS1 
Earth’s 
Place in 
the 
Universe 

5-ESS1-1 
 
(4-5 days) 
 
 

Support an argument that 
differences in the apparent 
brightness of the sun 
compared to other stars is 
due to their relative distances 
from Earth 
 

• Relative distances, not 
sizes, of stars 

• Similarities and 
differences in patterns 
used to sort, classify, 
communicate and 
analyze simple rates of 
change for natural 
phenomena 

 *FOSS Investigations 
*Brainpop.com 
* 

5-ESS1-2 
 
(4-5 days) 

Represent data in graphical 
displays to reveal patterns of 
daily changes in length and 
direction of shadows, day and 
night, and the seasonal 
appearance of some stars in 
the night sky. 

• Examples of patterns: 
position and motion of 
Earth with respect to the 
sun and selected stars 
that are visible only in 
particular months  

• Natural objects exist from 
the very small to the 
immensely large. 

 

 
 
 
 
 
 
 
 
 
 
 
 



 
 

5th Grade Science Scope & Sequence 

 
Big Idea NGSS 

Link / 
Time 

Standard 
 

Key Points Objective(s) 
 
*To be filled by teachers* 

Resources/ 
Experiments  

5-ESS2 
Earth’s 
Systems 

5-ESS2-1 
 
(9-10 
days) 
 
 

Develop a model using an 
example to describe the ways 
the geosphere, biosphere, 
hydrosphere, and/or 
atmosphere interact.  
 

• Examples include: 
influence of the ocean on 
ecosystems, landform 
shape, and climate 

• Influence of the 
atmosphere on landforms 
and ecosystems through 
weather and climate 

• The influence of 
mountain ranges on 
winds and clouds in the 
atmosphere 

• The geosphere, 
hydrosphere, 
atmosphere, and 
biosphere are each a 
system  

 *FOSS Investigations 
*Brainpop.com 
* 

5-ESS2-2 
 
(9-10 
days) 

Describe and graph the 
amounts and percentages of 
water and fresh water in 
various reservoirs to provide 
evidence about the 
distribution of water on 
Earth. 

• Oceans, Lakes, rivers, 
glaciers, ground water, 
and polar ice caps  

 

 
 
 
 
 
 
 



 
 

5th Grade Science Scope & Sequence 

 
Big Idea NGSS 

Link / 
Time 

Standard 
 

Key Points Objective(s) 
 
*To be filled by teachers* 

Resources/ 
Experiments  

5-ESS3 
Earth 
and 
Human 
Activity  

5-ESS3-1 
 
(9-10days) 
 
 

Obtain and combine 
information about ways 
individual communities use 
science ideas to protect the 
Earth’s resources and 
environment 
 

• A system can be 
described in terms of its 
components and their 
interactions 

 *FOSS Investigations 
*Brainpop.com 
* 

 
Big Idea NGSS Link 

/Time 
Standard 
 

Objective(s) 
 
*To be filled by teachers* 

Resources/ 
Experiments  

3-5-ETS1 
Engineer
ing 
Design 

3-5-ETS1-1 
 
(9-10 days) 
 
 

Describe a simple design problem reflecting a 
need or a want that includes specified criteria 
for success and constraints on materials, time, 
or cost 
 

 *FOSS Investigations 
*Brainpop.com 
* 

3-5-ETS1-2 
 
(9-10days) 

Generate and compare multiple possible 
solutions to a problem based on how well each 
is likely to meet the criteria and constraints of 
the problem 

 

3-5-ETS1-3 
 
 
(9-10 days) 

Plan and carry out fair tests in which variables 
are controlled and failure points are considered 
to identify aspects of a model or prototype that 
can be improved 

 

 



 
 

 

Fifth Grade 
 
The performance expectations in fifth grade help students formulate answers to questions such 
as: “When matter changes, does its weight change? How much water can be found in different 
places on Earth? Can new substances be created by combining other substances? How does 
matter cycle through ecosystems? Where does the energy in food come from and what is it 
used for? How do lengths and directions of shadows or relative lengths of day and night change 
from day to day, and how does the appearance of some stars change in different seasons?” 
Fifth grade performance expectations include PS1, PS2, PS3, LS1, LS2, ESS1, ESS2, and ESS3 
Disciplinary Core Ideas from the NRC Framework. Students are able to describe that matter is 
made of particles too small to be seen through the development of a model. Students develop 
an understanding of the idea that regardless of the type of change that matter undergoes, the 
total weight of matter is conserved. Students determine whether the mixing of two or more 
substances results in new substances.  Through the development of a model using an example, 
students are able to describe ways the geosphere, biosphere, hydrosphere, and/or atmosphere 
interact.  They describe and graph data to provide evidence about the distribution of water on 
Earth. Students develop an understanding of the idea that plants get the materials they need 
for growth chiefly from air and water. Using models, students can describe the movement of 
matter among plants, animals, decomposers, and the environment and that energy in animals’ 
food was once energy from the sun. Students are expected to develop an understanding of 
patterns of daily changes in length and direction of shadows, day and night, and the seasonal 
appearance of some stars in the night sky. The crosscutting concepts of patterns; cause and 
effect; scale, proportion, and quantity; energy and matter; and systems and systems models 
are called out as organizing concepts for these disciplinary core ideas. In the fifth grade 
performance expectations, students are expected to demonstrate grade-appropriate proficiency 
in developing and using models, planning and carrying out investigations, analyzing and 
interpreting data, using mathematics and computational thinking, engaging in argument from 
evidence, and obtaining, evaluating, and communicating information; and to use these practices 
to demonstrate understanding of the core ideas. 
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5-PS1  Matter and Its Interactions 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

5-PS1     Matter and Its Interactions 
Students who demonstrate understanding can: 

5-PS1-1. Develop a model to describe that matter is made of particles too small to be seen.  [Clarification Statement:  Examples of 
evidence could include adding air to expand a basketball, compressing air in a syringe, dissolving sugar in water, and evaporating salt water.] [Assessment 
Boundary:  Assessment does not include the atomic-scale mechanism of evaporation and condensation or defining the unseen particles.] 

5-PS1-2. Measure and graph quantities to provide evidence that regardless of the type of change that occurs when 
heating, cooling, or mixing substances, the total weight of matter is conserved.  [Clarification Statement:  Examples of reactions 
or changes could include phase changes, dissolving, and mixing that form new substances.] [Assessment Boundary:  Assessment does not include distinguishing 
mass and weight.] 

5-PS1-3. Make observations and measurements to identify materials based on their properties.  [Clarification Statement:  Examples of 
materials to be identified could include baking soda and other powders, metals, minerals, and liquids. Examples of properties could include color, hardness, 
reflectivity, electrical conductivity, thermal conductivity, response to magnetic forces, and solubility; density is not intended as an identifiable property.] [Assessment 
Boundary:  Assessment does not include density or distinguishing mass and weight.] 

5-PS1-4. Conduct an investigation to determine whether the mixing of two or more substances results in new substances.   
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

 

Science and Engineering Practices 

Developing and Using Models 

Modeling in 3–5 builds on K–2 experiences and 
progresses to building and revising simple models and 
using models to represent events and design solutions. 
 Develop a model to describe phenomena. (5-PS1-1) 

Planning and Carrying Out Investigations 

Planning and carrying out investigations to answer 
questions or test solutions to problems in 3–5 builds on 
K–2 experiences and progresses to include investigations 
that control variables and provide evidence to support 
explanations or design solutions.  
 Conduct an investigation collaboratively to produce 

data to serve as the basis for evidence, using fair 
tests in which variables are controlled and the 
number of trials considered. (5-PS1-4) 

 Make observations and measurements to produce 
data to serve as the basis for evidence for an 
explanation of a phenomenon. (5-PS1-3) 

Using Mathematics and Computational Thinking 
Mathematical and computational thinking in 3–5 builds 
on K–2 experiences and progresses to extending 
quantitative measurements to a variety of physical 
properties and using computation and mathematics to 
analyze data and compare alternative design solutions. 
 Measure and graph quantities such as weight to 

address scientific and engineering questions and 
problems. (5-PS1-2) 

 

Disciplinary Core Ideas 

PS1.A:  Structure and Properties of Matter 

 Matter of any type can be subdivided into particles that are too 
small to see, but even then the matter still exists and can be 
detected by other means. A model showing that gases are made 
from matter particles that are too small to see and are moving 
freely around in space can explain many observations, including 
the inflation and shape of a balloon and the effects of air on 
larger particles or objects. (5-PS1-1) 

 The amount (weight) of matter is conserved when it changes 
form, even in transitions in which it seems to vanish. (5-PS1-2) 

 Measurements of a variety of properties can be used to identify 
materials. (Boundary: At this grade level, mass and weight are 
not distinguished, and no attempt is made to define the unseen 
particles or explain the atomic-scale mechanism of evaporation 
and condensation.) (5-PS1-3) 

PS1.B:  Chemical Reactions 
 When two or more different substances are mixed, a new 

substance with different properties may be formed. (5-PS1-4) 
 No matter what reaction or change in properties occurs, the total 

weight of the substances does not change. (Boundary:  Mass 
and weight are not distinguished at this grade level.) (5-PS1-2) 

 

Crosscutting Concepts 

Cause and Effect 

 Cause and effect relationships are routinely 
identified, tested, and used to explain 
change. (5-PS1-4) 

Scale, Proportion, and Quantity 
 Natural objects exist from the very small to 

the immensely large. (5-PS1-1) 
 Standard units are used to measure and 

describe physical quantities such as weight, 
time, temperature, and volume. (5-PS1-
2),(5-PS1-3) 

 
------------------------------------------------ 

Connections to Nature of Science 
 
Scientific Knowledge Assumes an Order 
and Consistency in Natural Systems 
 Science assumes consistent patterns in 

natural systems. (5-PS1-2) 

Connections to other DCIs in fifth grade:  N/A 
Articulation of DCIs across grade-levels:  2.PS1.A (5-PS1-1),(5-PS1-2),(5-PS1-3); 2.PS1.B (5-PS1-2),(5-PS1-4); MS.PS1.A (5-PS1-1),(5-PS1-2),(5-PS1-3),(5-PS1-4); MS.PS1.B (5-
PS1-2),(5-PS1-4) 
Common Core State Standards Connections:  
ELA/Literacy –  
RI.5.7 Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently. (5-PS1-

1) 
W.5.7  Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic. (5-PS1-2),(5-PS1-3),(5-PS1-4) 
W.5.8  Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or paraphrase information in notes and finished 

work, and provide a list of sources. (5-PS1-2),(5-PS1-3),(5-PS1-4) 
W.5.9  Draw evidence from literary or informational texts to support analysis, reflection, and research. (5-PS1-2),(5-PS1-3),(5-PS1-4) 
Mathematics – 
MP.2 Reason abstractly and quantitatively. (5-PS1-1),(5-PS1-2),(5-PS1-3) 
MP.4 Model with mathematics. (5-PS1-1),(5-PS1-2),(5-PS1-3) 
MP.5 Use appropriate tools strategically. (5-PS1-2),(5-PS1-3) 
5.NBT.A.1 Explain patterns in the number of zeros of the product when multiplying a number by powers of 10, and explain patterns in the placement of the decimal point when a 

decimal is multiplied or divided by a power of 10. Use whole-number exponents to denote powers of 10. (5-PS1-1) 
5.NF.B.7 Apply and extend previous understandings of division to divide unit fractions by whole numbers and whole numbers by unit fractions. (5-PS1-1) 
5.MD.A.1 Convert among different-sized standard measurement units within a given measurement system (e.g., convert 5 cm to 0.05 m), and use these conversions in solving 

multi-step, real-world problems. (5-PS1-2)  
5.MD.C.3 Recognize volume as an attribute of solid figures and understand concepts of volume measurement. (5-PS1-1) 
5.MD.C.4 Measure volumes by counting unit cubes, using cubic cm, cubic in, cubic ft, and improvised units. (5-PS1-1) 
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5-PS2  Motion and Stability:  Forces and Interactions 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

5-PS2     Motion and Stability:  Forces and Interactions 
Students who demonstrate understanding can: 
5-PS2-1. Support an argument that the gravitational force exerted by Earth on objects is directed down.  [Clarification Statement:  

“Down” is a local description of the direction that points toward the center of the spherical Earth.] [Assessment Boundary:  Assessment does not include mathematical 
representation of gravitational force.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

 

Science and Engineering Practices 

Engaging in Argument from Evidence  

Engaging in argument from evidence in 3–5 builds on K–2 
experiences and progresses to critiquing the scientific 
explanations or solutions proposed by peers by citing relevant 
evidence about the natural and designed world(s). 
 Support an argument with evidence, data, or a model. (5-

PS2-1) 

 

Disciplinary Core Ideas 

PS2.B:  Types of Interactions 

 The gravitational force of Earth acting on an object near Earth’s 
surface pulls that object toward the planet’s center. (5-PS2-1) 

 

Crosscutting Concepts 

Cause and Effect 

 Cause and effect relationships are 
routinely identified and used to explain 
change. (5-PS2-1) 

Connections to other DCIs in fifth grade:  N/A 
Articulation of DCIs across grade-levels:  3.PS2.A (5-PS2-1); 3.PS2.B (5-PS2-1); MS.PS2.B (5-PS2-1); MS.ESS1.B (5-PS2-1); MS.ESS2.C (5-PS2-1) 
Common Core State Standards Connections:  
ELA/Literacy –  
RI.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text. (5-PS2-1) 
RI.5.9 Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably. (5-PS2-1) 
W.5.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information. (5-PS2-1) 
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5-PS3  Energy 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

5-PS3     Energy 

Students who demonstrate understanding can: 
5-PS3-1. Use models to describe that energy in animals’ food (used for body repair, growth, motion, and to maintain body 

warmth) was once energy from the sun.  [Clarification Statement:  Examples of models could include diagrams, and flow charts.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

 

Science and Engineering Practices 

Developing and Using Models 
Modeling in 3–5 builds on K–2 experiences and 
progresses to building and revising simple models and 
using models to represent events and design solutions.  
 Use models to describe phenomena. (5-PS3-1) 

 

Disciplinary Core Ideas 

PS3.D:  Energy in Chemical Processes and Everyday Life 
 The energy released [from] food was once energy from the sun 

that was captured by plants in the chemical process that forms 
plant matter (from air and water). (5-PS3-1) 

LS1.C:  Organization for Matter and Energy Flow in Organisms 
 Food provides animals with the materials they need for body 

repair and growth and the energy they need to maintain body 
warmth and for motion. (secondary to 5-PS3-1) 

 

Crosscutting Concepts 

Energy and Matter 
 Energy can be transferred in various ways 

and between objects. (5-PS3-1) 

Connections to other DCIs in fifth grade:  N/A 
Articulation of DCIs across grade-levels:  K.LS1.C (5-PS3-1); 2.LS2.A (5-PS3-1); 4.PS3.A (5-PS3-1); 4.PS3.B (5-PS3-1); 4.PS3.D (5-PS3-1); MS.PS3.D (5-PS3-1); MS.PS4.B (5-
PS3-1); MS.LS1.C (5-PS3-1); MS.LS2.B (5-PS3-1) 
Common Core State Standards Connections:  
ELA/Literacy –  
RI.5.7 Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently. (5-PS3-

1) 
SL.5.5 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes. (5-

PS3-1) 
 

June 2013 ©2013 Achieve, Inc. All rights reserved. 4 of 10



5-LS1  From Molecules to Organisms:  Structures and Processes 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

5-LS1     From Molecules to Organisms:  Structures and Processes 

Students who demonstrate understanding can: 
5-LS1-1. Support an argument that plants get the materials they need for growth chiefly from air and water.  [Clarification 

Statement:  Emphasis is on the idea that plant matter comes mostly from air and water, not from the soil.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

 

Science and Engineering Practices 

Engaging in Argument from Evidence 
Engaging in argument from evidence in 3–5 builds on K–

2 experiences and progresses to critiquing the scientific 
explanations or solutions proposed by peers by citing 
relevant evidence about the natural and designed 
world(s). 
 Support an argument with evidence, data, or a 

model. (5-LS1-1) 

 

Disciplinary Core Ideas 

LS1.C:  Organization for Matter and Energy Flow in Organisms 
 Plants acquire their material for growth chiefly from air and water. 

(5-LS1-1) 

 

Crosscutting Concepts 

Energy and Matter 
 Matter is transported into, out of, and 

within systems. (5-LS1-1) 

Connections to other DCIs in fifth grade: 5.PS1.A (5-LS1-1) 
Articulation of DCIs across grade-levels:  K.LS1.C (5-LS1-1); 2.LS2.A (5-LS1-1); MS.LS1.C (5-LS1-1)  
Common Core State Standards Connections:  
ELA/Literacy –  
RI.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text. (5-LS1-1) 
RI.5.9  Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably. (5-LS1-1) 
W.5.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information. (5-LS1-1) 
Mathematics –  
MP.2 Reason abstractly and quantitatively. (5-LS1-1) 
MP.4 Model with mathematics. (5-LS1-1) 
MP.5 Use appropriate tools strategically. (5-LS1-1) 
5.MD.A.1 Convert among different-sized standard measurement units within a given measurement system (e.g., convert 5 cm to 0.05 m), and use these conversions in solving 

multi-step, real world problems. (5-LS1-1) 
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5-LS2  Ecosystems:  Interactions, Energy, and Dynamics 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

5-LS2     Ecosystems:  Interactions, Energy, and Dynamics 

Students who demonstrate understanding can: 
5-LS2-1. Develop a model to describe the movement of matter among plants, animals, decomposers, and the environment.  

[Clarification Statement:  Emphasis is on the idea that matter that is not food (air, water, decomposed materials in soil) is changed by plants into matter that is food. 
Examples of systems could include organisms, ecosystems, and the Earth.] [Assessment Boundary:  Assessment does not include molecular explanations.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

 

Science and Engineering Practices 

Developing and Using Models 

Modeling in 3–5 builds on K–2 models and progresses to 
building and revising simple models and using models to 
represent events and design solutions.  
 Develop a model to describe phenomena. (5-LS2-1) 

 
----------------------------------------------- 

Connections to Nature of Science 
 
Science Models, Laws, Mechanisms, and Theories 
Explain Natural Phenomena 

 Science explanations describe the mechanisms for 
natural events. (5-LS2-1) 

 

 

Disciplinary Core Ideas 

LS2.A:  Interdependent Relationships in Ecosystems 
 The food of almost any kind of animal can be traced back to 

plants. Organisms are related in food webs in which some animals 
eat plants for food and other animals eat the animals that eat 
plants. Some organisms, such as fungi and bacteria, break down 
dead organisms (both plants or plants parts and animals) and 
therefore operate as “decomposers.” Decomposition eventually 
restores (recycles) some materials back to the soil. Organisms can 
survive only in environments in which their particular needs are 
met. A healthy ecosystem is one in which multiple species of 
different types are each able to meet their needs in a relatively 
stable web of life. Newly introduced species can damage the 
balance of an ecosystem. (5-LS2-1) 

LS2.B:  Cycles of Matter and Energy Transfer in Ecosystems 
 Matter cycles between the air and soil and among plants, animals, 

and microbes as these organisms live and die. Organisms obtain 
gases, and water, from the environment, and release waste 
matter (gas, liquid, or solid) back into the environment. (5-LS2-1) 

 

Crosscutting Concepts 

Systems and System Models 

 A system can be described in terms of its 
components and their interactions. (5-LS2-
1) 

Connections to other DCIs in fifth grade:  5.PS1.A (5-LS2-1); 5.ESS2.A (5-LS2-1) 
Articulation of DCIs across grade-levels:  2.PS1.A (5-LS2-1); 2.LS4.D (5-LS2-1); 4.ESS2.E (5-LS2-1); MS.PS3.D (5-LS2-1); MS.LS1.C (5-LS2-1); MS.LS2.A (5-LS2-1); MS.LS2.B 

(5-LS2-1) 
Common Core State Standards Connections: 
ELA/Literacy –  
RI.5.7 Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently. (5-LS2-

1) 
SL.5.5 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes. (5-

LS2-1) 
Mathematics – 
MP.2 Reason abstractly and quantitatively. (5-LS2-1) 
MP.4 Model with mathematics. (5-LS2-1) 
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5-ESS1  Earth’s Place in the Universe 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

5-ESS1     Earth’s Place in the Universe 
Students who demonstrate understanding can: 
5-ESS1-1. Support an argument that differences in the apparent brightness of the sun compared to other stars is due to their 

relative distances from Earth.  [Assessment Boundary:  Assessment is limited to relative distances, not sizes, of stars.  Assessment does not include other 
factors that affect apparent brightness (such as stellar masses, age, stage).] 

5-ESS1-2. Represent data in graphical displays to reveal patterns of daily changes in length and direction of shadows, day 
and night, and the seasonal appearance of some stars in the night sky.  [Clarification Statement:  Examples of patterns could include 
the position and motion of Earth with respect to the sun and selected stars that are visible only in particular months.] [Assessment Boundary:  Assessment does not 
include causes of seasons.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

 

Science and Engineering Practices 

Analyzing and Interpreting Data 

Analyzing data in 3–5 builds on K–2 experiences and progresses 
to introducing quantitative approaches to collecting data and 
conducting multiple trials of qualitative observations. When 
possible and feasible, digital tools should be used. 
 Represent data in graphical displays (bar graphs, pictographs 

and/or pie charts) to reveal patterns that indicate 
relationships.  (5-ESS1-2) 

Engaging in Argument from Evidence  
Engaging in argument from evidence in 3–5 builds on K–2 
experiences and progresses to critiquing the scientific 
explanations or solutions proposed by peers by citing relevant 
evidence about the natural and designed world(s). 
 Support an argument with evidence, data, or a model. (5-

ESS1-1) 

 

Disciplinary Core Ideas 

ESS1.A:  The Universe and its Stars  

 The sun is a star that appears larger and brighter than other 
stars because it is closer. Stars range greatly in their distance 
from Earth. (5-ESS1-1)  

ESS1.B:  Earth and the Solar System 
 The orbits of Earth around the sun and of the moon around 

Earth, together with the rotation of Earth about an axis between 
its North and South poles, cause observable patterns. These 
include day and night; daily changes in the length and direction 
of shadows; and different positions of the sun, moon, and stars 
at different times of the day, month, and year. (5-ESS1-2)  

 

Crosscutting Concepts 

Patterns  

 Similarities and differences in patterns 
can be used to sort, classify, 
communicate and analyze simple rates 
of change for natural phenomena. (5-
ESS1-2) 

Scale, Proportion, and Quantity  
 Natural objects exist from the very 

small to the immensely large. (5-ESS1-
1) 

Connections to other DCIs in fifth grade: N/A 
Articulation of DCIs across grade-levels:  1.ESS1.A (5-ESS1-2); 1.ESS1.B (5-ESS1-2); 3.PS2.A (5-ESS1-2); MS.ESS1.A (5-ESS1-1),(5-ESS1-2); MS.ESS1.B (5-ESS1-1),(5-ESS1-2) 
Common Core State Standards Connections: 
ELA/Literacy –  
RI.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text. (5-ESS1-1) 
RI.5.7 Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently. (5-ESS1-1) 
RI.5.8 Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons and evidence support which point(s). (5-ESS1-1) 
RI.5.9  Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably. (5-ESS1-1) 
W.5.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and information. (5-ESS1-1) 
SL.5.5 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes. (5-

ESS1-2) 
Mathematics –  
MP.2 Reason abstractly and quantitatively. (5-ESS1-1),(5-ESS1-2) 
MP.4 Model with mathematics. (5-ESS1-1),(5-ESS1-2) 
5.NBT.A.2 Explain patterns in the number of zeros of the product when multiplying a number by powers of 10, and explain patterns in the placement of the decimal point when a 

decimal is multiplied or divided by a power of 10. Use whole-number exponents to denote powers of 10. (5-ESS1-1) 
5.G.A.2 Represent real world and mathematical problems by graphing points in the first quadrant of the coordinate plane, and interpret coordinate values of points in the context 

of the situation. (5-ESS1-2) 
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5-ESS2  Earth’s Systems 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

5-ESS2     Earth’s Systems 
Students who demonstrate understanding can: 
5-ESS2-1. Develop a model using an example to describe ways the geosphere, biosphere, hydrosphere, and/or atmosphere 

interact.  [Clarification Statement:  Examples could include the influence of the ocean on ecosystems, landform shape, and climate; the influence of the 
atmosphere on landforms and ecosystems through weather and climate; and the influence of mountain ranges on winds and clouds in the atmosphere. The 
geosphere, hydrosphere, atmosphere, and biosphere are each a system.] [Assessment Boundary:  Assessment is limited to the interactions of two systems at a time.] 

5-ESS2-2. Describe and graph the amounts and percentages of water and fresh water in various reservoirs to provide 
evidence about the distribution of water on Earth.  [Assessment Boundary:  Assessment is limited to oceans, lakes, rivers, glaciers, ground 
water, and polar ice caps, and does not include the atmosphere.] 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

 

Science and Engineering Practices 

Developing and Using Models 

Modeling in 3–5 builds on K–2 experiences and progresses 
to building and revising simple models and using models to 
represent events and design solutions. 
 Develop a model using an example to describe a 

scientific principle. (5-ESS2-1) 
Using Mathematics and Computational Thinking 
Mathematical and computational thinking in 3–5 builds on 
K–2 experiences and progresses to extending quantitative 
measurements to a variety of physical properties and using 
computation and mathematics to analyze data and compare 
alternative design solutions. 
 Describe and graph quantities such as area and volume 

to address scientific questions. (5-ESS2-2) 

 

Disciplinary Core Ideas 

ESS2.A:  Earth Materials and Systems 
 Earth’s major systems are the geosphere (solid and molten 

rock, soil, and sediments), the hydrosphere (water and ice), 
the atmosphere (air), and the biosphere (living things, 
including humans). These systems interact in multiple ways 
to affect Earth’s surface materials and processes. The ocean 
supports a variety of ecosystems and organisms, shapes 
landforms, and influences climate. Winds and clouds in the 
atmosphere interact with the landforms to determine 
patterns of weather. (5-ESS2-1) 

ESS2.C:  The Roles of Water in Earth’s Surface Processes 
 Nearly all of Earth’s available water is in the ocean. Most 

fresh water is in glaciers or underground; only a tiny fraction 
is in streams, lakes, wetlands, and the atmosphere. (5-
ESS2-2) 

 

Crosscutting Concepts 

Scale, Proportion, and Quantity 

 Standard units are used to measure and 
describe physical quantities such as weight and 
volume. (5-ESS2-2) 

Systems and System Models  
 A system can be described in terms of its 

components and their interactions. (5-ESS2-1) 

Connections to other DCIs in fifth grade: N/A 
Articulation of DCIs across grade-levels:  2.ESS2.A (5-ESS2-1); 2.ESS2.C (5-ESS2-2); 3.ESS2.D (5-ESS2-1); 4.ESS2.A (5-ESS2-1); MS.ESS2.A (5-ESS2-1); MS.ESS2.C (5-ESS2-
1),(5-ESS2-2); MS.ESS2.D (5-ESS2-1); MS.ESS3.A (5-ESS2-2) 
Common Core State Standards Connections: 
ELA/Literacy –  
RI.5.7 Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently. (5-ESS2-

1),(5-ESS2-2) 
W.5.8  Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or paraphrase information in notes and finished 

work, and provide a list of sources. (5-ESS2-2) 
SL.5.5 Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes. (5-

ESS2-1),(5-ESS2-2) 
Mathematics –  
MP.2 Reason abstractly and quantitatively. (5-ESS2-1),(5-ESS2-2) 
MP.4 Model with mathematics. (5-ESS2-1),(5-ESS2-2) 
5.G.A.2 Represent real world and mathematical problems by graphing points in the first quadrant of the coordinate plane, and interpret coordinate values of points in the context 

of the situation. (5-ESS2-1) 
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5-ESS3  Earth and Human Activity 

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. 
The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 

and reprinted with permission from the National Academy of Sciences. 

5-ESS3     Earth and Human Activity 
Students who demonstrate understanding can: 
5-ESS3-1. Obtain and combine information about ways individual communities use science ideas to protect the Earth’s 

resources and environment. 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

 

Science and Engineering Practices 

Obtaining, Evaluating, and Communicating 
Information 

Obtaining, evaluating, and communicating information in 3–
5 builds on K–2 experiences and progresses to evaluating 
the merit and accuracy of ideas and methods. 
 Obtain and combine information from books and/or 

other reliable media to explain phenomena or solutions 
to a design problem. (5-ESS3-1) 

 

Disciplinary Core Ideas 

ESS3.C:  Human Impacts on Earth Systems 
 Human activities in agriculture, industry, and everyday life 

have had major effects on the land, vegetation, streams, 
ocean, air, and even outer space. But individuals and 
communities are doing things to help protect Earth’s 
resources and environments. (5-ESS3-1) 

 

Crosscutting Concepts 

Systems and System Models  
 A system can be described in terms of its 

components and their interactions. (5-ESS3-1) 
 

---------------------------------------------- 
Connections to Nature of Science 

 

Science Addresses Questions About the 
Natural and Material World.  
 Science findings are limited to questions that 

can be answered with empirical evidence. (5-
ESS3-1) 

Connections to other DCIs in fifth grade:  N/A 
Articulation of DCIs across grade-levels:  MS.ESS3.A (5-ESS3-1); MS.ESS3.C (5-ESS3-1); MS.ESS3.D (5-ESS3-1) 
Common Core State Standards Connections: 
ELA/Literacy –  
RI.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text. (5-ESS3-1) 
RI.5.7 Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently.(5-ESS3-1) 
RI.5.9  Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably. (5-ESS3-1) 
W.5.8  Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or paraphrase information in notes and finished 

work, and provide a list of sources. (5-ESS3-1) 
W.5.9  Draw evidence from literary or informational texts to support analysis, reflection, and research. (5-ESS3-1) 
Mathematics  –  
MP.2 Reason abstractly and quantitatively. (5-ESS3-1) 
MP.4 Model with mathematics. (5-ESS3-1) 
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3-5-ETS1  Engineering Design 

The section entitled “Disciplinary Core Ideas” is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas.  Integrated 
and reprinted with permission from the National Academy of Sciences. 

3-5-ETS1      Engineering Design 

Students who demonstrate understanding can: 
3-5-ETS1-1. Define a simple design problem reflecting a need or a want that includes specified criteria for success and 

constraints on materials, time, or cost.  
 

3-5-ETS1-2. Generate and compare multiple possible solutions to a problem based on how well each is likely to meet the 
criteria and constraints of the problem.  

 
3-5-ETS1-3. Plan and carry out fair tests in which variables are controlled and failure points are considered to identify 

aspects of a model or prototype that can be improved. 
The performance expectations above were developed using the following elements from the NRC document A Framework for K-12 Science Education: 

 

Science and Engineering Practices 

Asking Questions and Defining Problems  
Asking questions and defining problems in 3–5 builds on 
grades K–2 experiences and progresses to specifying 
qualitative relationships. 
 Define a simple design problem that can be solved through 

the development of an object, tool, process, or system and 
includes several criteria for success and constraints on 
materials, time, or cost. (3-5-ETS1-1) 

Planning and Carrying Out Investigations  

Planning and carrying out investigations to answer questions 
or test solutions to problems in 3–5 builds on K–2 experiences 
and progresses to include investigations that control variables 
and provide evidence to support explanations or design 
solutions.  
 Plan and conduct an investigation collaboratively to 

produce data to serve as the basis for evidence, using fair 
tests in which variables are controlled and the number of 
trials considered. (3-5-ETS1-3)  

Constructing Explanations and Designing Solutions  

Constructing explanations and designing solutions in 3–5 builds 
on K–2 experiences and progresses to the use of evidence in 
constructing explanations that specify variables that describe 
and predict phenomena and in designing multiple solutions to 
design problems. 
 Generate and compare multiple solutions to a problem 

based on how well they meet the criteria and constraints 
of the design problem. (3-5-ETS1-2)  

 

Disciplinary Core Ideas 

ETS1.A:  Defining and Delimiting Engineering Problems 
 Possible solutions to a problem are limited by available materials 

and resources (constraints). The success of a designed solution is 
determined by considering the desired features of a solution 
(criteria). Different proposals for solutions can be compared on the 
basis of how well each one meets the specified criteria for success 
or how well each takes the constraints into account. (3-5-ETS1-1) 

ETS1.B:  Developing Possible Solutions 
 Research on a problem should be carried out before beginning to 

design a solution.  Testing a solution involves investigating how 
well it performs under a range of likely conditions. (3-5-ETS1-2) 

 At whatever stage, communicating with peers about proposed 
solutions is an important part of the design process, and shared 
ideas can lead to improved designs. (3-5-ETS1-2) 

 Tests are often designed to identify failure points or difficulties, 
which suggest the elements of the design that need to be 
improved. (3-5-ETS1-3) 

ETS1.C:  Optimizing the Design Solution 
 Different solutions need to be tested in order to determine which of 

them best solves the problem, given the criteria and the 
constraints. (3-5-ETS1-3) 

 

Crosscutting Concepts 

Influence of Engineering, 
Technology, and Science on Society 

and the Natural World 
 People’s needs and wants change 

over time, as do their demands for 
new and improved technologies. (3-
5-ETS1-1) 

 Engineers improve existing 
technologies or develop new ones to 
increase their benefits, decrease 
known risks, and meet societal 
demands. (3-5-ETS1-2) 

Connections to 3-5-ETS1.A:  Defining and Delimiting Engineering Problems include:  
    Fourth Grade: 4-PS3-4 
Connections to 3-5-ETS1.B:  Designing Solutions to Engineering Problems include:  
     Fourth  Grade: 4-ESS3-2 
Connections to 3-5-ETS1.C:  Optimizing the Design Solution include:  
     Fourth Grade: 4-PS4-3 
Articulation of DCIs across grade-bands:  K-2.ETS1.A (3-5-ETS1-1),(3-5-ETS1-2),(3-5-ETS1-3); K-2.ETS1.B (3-5-ETS1-2); K-2.ETS1.C (3-5-ETS1-2),(3-5-ETS1-3); MS.ETS1.A (3-5-
ETS1-1); MS.ETS1.B (3-5-ETS1-1),(3-5-ETS1-2),(3-5-ETS1-3); MS.ETS1.C (3-5-ETS1-2),(3-5-ETS1-3) 
Common Core State Standards Connections:  
ELA/Literacy –  
RI.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text. (3-5-ETS-2) 
RI.5.7 Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently. (3-5-ETS-

2) 
RI.5.9  Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably. (3-5-ETS-2) 
W.5.7  Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic. (3-5-ETS1-1),(3-5-ETS1-3) 
W.5.8  Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or paraphrase information in notes and finished 

work, and provide a list of sources. (3-5-ETS1-1),(3-5-ETS1-3) 
W.5.9  Draw evidence from literary or informational texts to support analysis, reflection, and research. (3-5-ETS1-1),(3-5-ETS1-3) 
Mathematics –  
MP.2 Reason abstractly and quantitatively. (3-5-ETS1-1),(3-5-ETS1-2),(3-5-ETS1-3) 
MP.4 Model with mathematics. (3-5-ETS1-1),(3-5-ETS1-2),(3-5-ETS1-3) 
MP.5 Use appropriate tools strategically. (3-5-ETS1-1),(3-5-ETS1-2),(3-5-ETS1-3) 
3-5.OA  Operations and Algebraic Thinking (3-5-ETS1-1),(3-5-ETS1-2) 
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PURPOSE 
The information contained in this handbook will help students and families 
understand many of Alpha’s expectations, policies, and procedures. This 
document will answer many frequently asked questions regarding academics, 
student conduct, attendance, family involvement, and other day-to-day 
aspects of school life. It is expected that all Alpha students and families will read 
and follow all of the policies and procedures described within.  
 
Please note that this handbook is subject to change.  Changes will be provided 
in writing.  Alpha campuses may have written addendums that are distributed 
with this handbook.  The teachers and staff at Alpha work very hard to prepare 
students for college; high academic and behavioral expectations help make 
that possible.   
 
 
ALPHA CAMPUSES  
 
Alpha: Blanca Alvarado Middle School – Kevin Sparks, Principal 
 
Alpha: José Hernández Middle School – Hope Evans, Principal 
 
CEO and Founder – John Glover 
 
 
The Alpha Public Schools Commitment to Excellence Form 
This family/school/student commitment outlines how parents, students, and 
school staff will share the responsibility for improving student academic 
achievement and how the school and parents will develop a partnership to 
help children achieve their potential and graduate from college. After you have 
read and understood the Student and Family Handbook, sign and return the 
following student and parent/guardian commitment to your homeroom 
teacher.  
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STUDENT’S COMMITMENT: 
I fully commit to Alpha in the following ways: 
 
ATTENDANCE AND UNIFORM 

• I will arrive at school prepared to learn every day by 9:00 a.m. (Mon. – Fri.) with all 
homework and assignments completed. 

• I will remain at school every day until 4:00 p.m. (Mon., Tue., Wed., Fri.) and 1:30 
p.m. on Thursdays. 

• I will follow the Alpha dress code and remain in uniform throughout the entire 
day. 

• If I need to miss class, I will ask for all make-up assignments. I will stay after school 
if/when I am required to do so. 

 
EFFORT AND HELP 

• I will always work, think, and behave in the best way I know how because I know 
that hard work and personal discipline lead to success. 

• I will do whatever it takes for my fellow students and me to learn. I will do all 
homework. I will work to exceed the school’s expectations. 

• I will ask my teachers for help if I am unsure of the proper way to handle a 
situation. If I can give help, I will give it. I won’t criticize other students. 

 
COMMUNICATION 

• I will always listen to others and give them my respect as I expect them to 
respect me. 

• I will follow directions. I will try to solve a problem before I ask for help. 
 
RESPONSIBILITY and HONESTY 

• I am responsible for my own behavior. 
• If I make a mistake, I will tell the truth and accept responsibility for my actions.  
• I will do the right thing, even when no one is watching. 

 
ALPHA CORE VALUES 

• I will adhere to Alpha’s core values at school and outside school. 
 
I have read, understood and will follow the Student Accountability Contract as well as 
the policies and procedures described in the Student and Family Handbook. 
  
___________________________________  X_______________________________ 
 Student Name (Please Print Neatly)     Student Signature 
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PARENTS’/GUARDIANS’ COMMITMENT: 
We fully commit to Alpha in the following ways: 
 

ATTENDANCE and PROMOTION 
• We will ensure our child arrives at school prepared to learn every day by 9:00am.  
• We will make arrangements for our child to remain at school every day until 

4:00pm (Mon., Tue., Wed., Fri.) and 1:30 p.m. on Thursdays or until 6:00 p.m. if 
he/she is enrolled in the after school program.   

• We will not schedule family vacations during school time. I will do my best to 
schedule important appointments after instructional hours. 

• We understand that our student may be retained is s/he fails 2 or more classes, is 
absent for more than 10 school days or makes less than 1 year of growth on both 
the Math and Reading NWEA MAP test. 

 

HOMEWORK and ACADEMIC SUPPORT 
• We will provide a quiet place for our student to study and see that s/he 

completes all homework and spends at least 30 minutes reading every night. 
• We will allow our child to receive tutoring and extra help outside of the school 

hours if his/her teacher indicates my child needs additional support. 
• We will make sure our child knows we want him/her to graduate from college. 
• We will keep ourselves up to date regarding our student’s academic success by 

attending Parent/Teacher/Student Conferences and soliciting updates as 
needed. 

 

BEHAVIOR and DRESS CODE 
• We will send our student to school in full uniform everyday. If our student arrives 

out of dress code, we will arrange for a family member to bring proper attire.  
• We are responsible for making sure that our child follows school rules so as to 

respect the rights of all students to learn. 
• If my student’s behavior requires it, we will come to school immediately. 

 

FAMILY SUPPORT and COMMUNICATION 
• We will commit to volunteering with Alpha for 30 hours a year in order to 

participate in my child’s journey to college. 
• We will communicate frequently with our child’s teachers and principal. 
• We will keep our contact information updated with the main office, including 

phone numbers, addresses, email addresses and emergency contact 
information 
 

I have read, understood and agree to the content within the Student and Family 
Handbook and Family Accountability Contract. 
  
____________________________  X_____________________________ 
Parent Name (Please Print Neatly)    Parent Signature 
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SCHOOL COMMITMENT: 
Alpha staff commit to the following: 
 
HIGH QUALITY EDUCATION 

• We will provide a rigorous college preparatory curriculum within a highly 
structured learning environment. 

• We will provide learning experiences of the highest quality every day. 
• We will enthusiastically provide extended day and extended year learning 

opportunities for our students. 
• We will model hard work and personal discipline and will expect the same from 

our students. 
 

RESPECT and FAIRNESS 
• We will encourage and respect every student. We will listen to students and their 

needs.  
• We will teach and enforce Alpha’s Core Values and Student Code of Conduct 

consistently and fairly. 
• We will give students recognition, incentives and privileges if they do well, and 

give consequences and remove privileges if they do not. 
 
COMMUNICATION 

• We will always be open to respectful dialogue with students, parents, and 
community members in person, by phone or by email. 

• We will return parent phone calls and emails as soon as possible, and not longer 
than 2 business days. 

• We will give frequent student progress reports to students and families. 
• We will provide families with many opportunities to volunteer and play an active 

role in their student’s education. 
 

HOMEWORK and ACADEMIC SUPPORT 
• We will assign quality homework every night to reinforce and support skills and 

concepts learned in class. 
• We will support students of all levels with excellent teaching and additional help 

during the school day and after school as needed. 
 

SAFETY 
• We will always protect the safety, interests, and rights of all students. 

 
I agree to and will uphold the School Accountability Contract 
 
_____________________________  X________________________________ 
Principal       Principal Signature 
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I. MISSION AND PRINCIPLES................................................................................. 
 
Mission 
Alpha Public Schools will provide children from low-income communities an 
education that effectively develops the academic skills and competencies of 
character needed to overcome the achievement gap, graduate from college, 
and become self-reliant and productive members of society. 

Vision 
Alpha Public Schools will eliminate the achievement gap by inspiring thousands 
of children from traditionally underserved communities to become self-
motivated, competent, and lifelong learners who graduate from college and 
serve as leaders and role models for their families and communities. 
 
Core Values 
Ambition  
Leadership  
Perspective  
Hard work  
Attitude   
 
Ambition: Students will understand that there is nothing more powerful or 
important to their future success than their own education.  Students will care 
about college and career options.  Students will set goals and work hard to 
attain them.  Students will embrace a growth mindset that ensures they know 
there is always room to grow.  Students will only succeed if they are ambitious.   
 
Ambitious Alpha students will: 

• Challenge themselves 
• Ask for help to get what they want 
• Learn new things 
• Dream big, with a plan 

 
Leadership:  Students will serve as role models for their peers.  Many students at 
Alpha will be the first in their families to attend college.  They will serve as brave 
examples and blaze a trail for their community to follow them.  They will make 
mistakes and gather wisdom during their journey.  They will pass this knowledge 
down and help others attain the success they have worked hard to be proud of.  
Students will be brave, and show courage with their actions and words.  They will 
be good citizens, and always take ownership of their actions.  
 
Alpha leaders will: 

• Help and stand up for others 
• Set a good example 
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• Listen 
• Give constructive feedback 

 
Perspective: Everyone at Alpha will understand that the people around them 
are unique, and will respect everyone’s differences.  Alpha students will not 
judge others.  Everyone will show kindness and empathy towards others.  Alpha 
students will exhibit teamwork because their success is tied to that of their 
classmates.  
 
Alpha team members with perspective will: 

• Listen to others 
• Meet new people 
• Try new things 
• Go to new places 
• Venture outside their comfort zone 

 
Hard Work:  No one makes it to college without Hard Work.  Alpha students will 
be relentless in their pursuit of excellence.  They will always put forth their best 
effort.  They will show persistence and determination constantly, even when it is 
the more difficult thing to do.   
 
Hard working Alpha students will: 

• Work on things they are not good at 
• Put in extra time to improve 
• Ask for help 
• Do more than they are asked to do 

 
Attitude:  Alpha students will believe in themselves and in their futures and will 
display the appropriate attitude to get them to college. They will maintain a 
positive attitude, even when academics and social pressures are difficult.  
Students will display an enthusiasm for learning.  Students will always be honest. 
 
Alpha team members with a positive attitude will: 

• Learn from mistakes 
• Handle frustration constructively 
• Get and respond to feedback 

 
Personal Leadership Training (PLT) 
In order to grow into college- and career-ready leaders, all Alpha students 
participate in Personalized Leadership Training (PLT) classes every day. These 
classes teach our students healthy habits for working with others, problem-
solving, and personal growth and success.   
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PLT consists of two main components: 
 

1. In-class activities in students’ homerooms, led by classroom teachers 
2. Outdoor training led by our PLT coaches  

 
During their three years at Alpha, students will move through three PLT stages: 
 

1) Self–Management: 
In school, as well as any job, individuals need to be able to manage their 
emotions and energy. This allows them to learn, build connections, and 
interact respectfully with others. Students without self-management skills 
cannot learn; adults lacking these skills struggle to find and keep jobs.   

 

2) Integrity: 
As Alpha students become people of integrity, they begin doing the right 
thing no matter who is watching—whether it’s a teacher, parent, other 
students, or nobody at all.  They will learn to take responsibility for their 
actions, and always work to grow and improve. Without integrity, students 
cannot be trusted to work independently; adults without integrity can only 
carry out work that others tell them how to do. 

 

3) Leadership: 
Students demonstrate leadership by helping their peers grow and 
succeed.  Alpha Student Leaders take an active role in teaching their 
peers by communicating effectively and solving problems.  Student 
leaders go to the college of their choice; adult leaders build businesses 
and help others achieve their dreams.   

 
Homeroom Teachers  
At the beginning of the year, all students are assigned a Homeroom and a 
respective Homeroom teacher. Homerooms are named after colleges or 
Universities (e.g., Stanford, Northwestern). All administrative forms (e.g. memos, 
permission slips) will be collected by Homeroom teachers. 

The Homeroom teacher is the Advisor for all students in the homeroom. The 
Homeroom Teacher will develop and maintain close relationships with their 
homeroom students throughout the school year. They will also play a big role in 
the classroom portion of the PLT curriculum. Families should expect to hear 
updates from their child’s homeroom teacher on a regular basis. Families should 
also see their child’s homeroom teacher as the point person for all non-subject 
specific questions and concerns. 
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II. GENERAL INFORMATION................................................................................... 
 
Daily School Schedule 
 
Monday, Tuesday, Wednesday, Friday:   9:00 a.m. – 4:00 p.m. 
Thursday:      9:00 a.m. – 1:30 p.m. 
 
After School Program Schedule 
 
Monday, Tuesday, Wednesday, Friday:   4:00 p.m. – 6:00 p.m. 
Thursday:      1:30 p.m. – 6:00 p.m. 
 
*Please note that the After School Program is free and will begin Monday, 
August 25th for students enrolled in the program.   
 
Sample Weekly Schedule 
 

 
*All students will be given a class specific schedule from their teachers.  The 
schedule will contain transition times and lunch periods.   
 
Official School Calendar 
*All students will be given an official Alpha Calendar.  
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Important Dates 
 
First Day of School 
July 28th  
 
Minimum Day Schedule 
July 28th-August 15th: 9:00am-12:30pm 
 
Regular School Hours Begin August 25th  
 
Last Day of School 
June 19th  
 
Student Holidays 
Students will be out of school on the following days: 
 
August 18-22, 2014 (August Break) 
September 1, 2014 (Labor Day) 
November 7, 2014 (Professional Development- Data Day) 
November 11, 2014 (Veteran’s Day) 
November 24-28, 2014 (Thanksgiving Break) 
December 22-January 2 (Winter Break) 
January 19 (M.L. King Jr. Day) 
February 13 (Professional Development- Data Day) 
February 16-20 (February Break) 
February 31 (Cesar Chavez Day) 
April 6-10 (Spring Break) 
May 22 (Professional Development- Data Day) 
May 25 (Memorial Day) 
 
Teacher/Parent/Student Conferences 
At the end of every trimester, parents, students and teachers will meet to discuss 
student progress and report cards. The meeting will last approximately 15 
minutes and is mandatory for all students and families.  
  
December 3rd, 4th, and 5th, 2014 (Trimester 1)  
March 11th, 12th, and 13th, 2015 (Trimester 2) 
June 18th, 19th, and 22nd, 2015 (Trimester 3) 
 
Staff Directory 
See Appendix 1 
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Purpose of the Dress Code  
Alpha Public Schools has a dress code. The dress code applies during all school 
days, after-school programs and during school-sponsored events, whether on or 
off campus. 
 
The Alpha dress code has been adopted to improve the educational 
environment for all students. The following is a description of a few specific 
reasons why the dress code is very important. 
 
The Alpha Dress Code looks professional.  Students are being prepared to 
become well-educated and successful professionals.  The students come 
mentally prepared and “dressed for work.” They are also prepared for 
expectations related to professional attire that future institutions, organizations 
and employers will have. 
 
The Alpha dress code unites us as a community.  Students make a commitment 
to the values at Alpha when they come to school in dress code. Families and 
community members can easily identify Alpha students as developing leaders in 
the community. 
 
The Alpha dress code makes sure our students stay safe.  Certain colors and 
brands are dangerous in our community.  The Alpha dress code was designed 
specifically with these concerns in mind.  Our colors are safe and will reduce the 
likelihood that our students are victims of violence and crime.  
 
Enforcement of the Dress Code Policy  
It is the goal of the school to have a dress code that makes things easier for 
parents and students rather than more difficult. For that reason, we have made 
every effort to be clear about this policy and consistent in its enforcement. 
Parents who have questions or concerns should contact the school immediately 
and seek clarification. 

Like all school policies, the dress code policy is strictly enforced. Warnings are 
not issued. Although it may seem as if small exceptions should be no problem, 
we cannot allow deviations from this code. Our staff does not have the time to 
inspect every item for acceptability or exception. If the policy states “pants must 
be light-khaki in color,” it means just that. It is important that all students adhere 
to the same code. Please read the code and purchase school clothing 
accordingly. We have tried to make the policy clear and detailed in order to 
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reduce ambiguity. Families who have concerns or questions should contact the 
school immediately. 
 
Students who are out of dress code are not allowed to attend classes until the 
uniform is fixed in accordance with school policy. In some cases, this means that 
a student will borrow an alternate uniform, be charged for the purchase of a 
uniform shirt, be told to remove a non-uniform item (multicolored socks, 
multicolored undershirt, sweatshirt with a hood, etc.) or need to have a parent 
come to the school with the proper attire before attending class. In addition, 
violation of the dress code may result in confiscation of the item and/or other 
disciplinary consequences. 

Alpha faculty and staff strictly enforce the dress code and make this a first 
priority. As students arrive to school, they are warmly welcomed and then 
proceed through a uniform check conducted by their Homeroom teacher. We 
believe that the uniform helps set the tone for learning with a purpose and 
therefore treat dress code adherence as a priority. 

Official Alpha Dress Code Policy 
 
Shirts: 

• Students must wear unaltered black polo shirts – either official school polo 
shirts or plain black polo shirts with no emblems, insignias, logos, or designs. 
Students have the option to leave only the top button unbuttoned.  

• Students may not wear anything underneath their polo shirts except one 
white or black short-sleeve T-shirt. T-shirt sleeves may not be visible at 
anytime. Long sleeve t-shirts worn under polo shirts are not permitted.   

• Polo shirts must be tucked in anytime a student is on campus or at a 
school event and must be of appropriate length and fit. Shirts may be un-
tucked during PE only, but must be tucked back in before entering the 
classroom.  

 
Sweaters: 

• Students may wear an unaltered official school sweatshirt or a plain black 
sweatshirt with no emblems, insignias, logos, designs, or hoods. 

• Sweatshirts may only be worn over the top of the school shirt, and the 
collar of the school shirt must be completely visible. 

 
Coats/Jackets/Outerwear: 

• Plain black, white or grey coats may be worn during arrival or dismissal 
while students are on campus. Students may also wear simple black, 
white or grey knit caps or gloves. These items must be removed and put 
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away immediately upon entering class and may not be taken out until the 
end of the school day. 

• If a student chooses to wear any other outerwear to and from school, it 
must be removed BEFORE a student enters campus and cannot be visible 
during the school day.  

 
Pants: 

• Boys must wear dress pants or shorts.  Girls must wear dress pants, shorts or 
skirts.  Cargo pants, spandex material, corduroys, and denim are not 
permitted. Skinny pants are not permitted. 

• All pants and skirts must be light-khaki in color. All pants and shorts must 
have belt loops. 

• No pockets, loops or straps on pants or skirts can be below the hip level.  
Rubber bands are not permitted around pants. 

• Pants must not be too baggy or too tight nor torn or frayed.  Pants must be 
worn at waist level.  Other clothing must not be visible under pants 

• Skirts must be knee length or longer and no slit may come too high, even if 
leggings are worn.  

• Shorts must not be shorter than 2 inches above the knee. 
 
Shoes 

• Black, white or grey sneakers are required.  Shoes may contain absolutely 
no other colors, no matter how small. Shoelaces must be plain, must be 
black or white and must be matching.  

• Boots, flip-flops, stilettos, stacks, platform shoes, and sandals are not 
permitted. 

• Shoes must be laced up, with tongue inside, and tied securely.  Pant legs 
must be worn over the shoe. 

• No Nike Cortez shoes or other shoes with gang affiliations.   
 
Socks/Leggings: 

• Only solid black, white or grey socks may be worn. Socks may not have 
any designs or patterns. 

• If a student chooses to wear leggings/tights/hose they must be black, 
white or grey.  

 
Belts: 

• Solid black or brown belts must be worn at all times. No fancy or large 
buckles, markings, studs, extra holes, or designs.  Belts may not hang 
down. 

• Shirts must be tucked in at all times; belts/belt loops must be visible. 
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Jewelry/Accessories: 
• One simple watch is permitted. Students may not wear bracelets or 

wristbands of any kind. 
• No more than one simple necklace is permitted.  All necklaces must be 

tucked inside the shirt. 
• Girls may wear small earrings no bigger than a quarter. Boys may not wear 

earrings of any kind.  
• Visible body piercings or tongue piercings or Band-Aids/tape covering 

piercings are not permitted. 
• No other jewelry is permitted.  
• No make up may be worn at any time.  No nail polish or fake nails are 

allowed. 
• Perfume and scented lotion should not be worn and may not be brought 

to or applied on campus. 
• No Red or Blue Accessories of any kind. This includes hair ties.  
• No distracting accessories of any kind. 

 
Headwear/Hairstyle: 

• No hats or other head coverings – including scarves, hairnets, athletic 
sweatbands, and bandanas – are permitted on school grounds, except 
where mandated by legitimate religious requirements. 

• Hair can be colored or highlighted only in a natural human hair color. 
• No designs of any kind are permitted to be in the hair or on the face.  

Alpha prohibits Mohawks, Faux-Hawks, or any distracting or unprofessional 
hairstyles. 

 
Tattoos: 

• No visible (permanent or non-permanent) tattoos or body markings of any 
kind are permitted. 

 
Backpacks 

• No blue or red is permitted on backpacks.  
 
Distracting Clothing: 

• No clothing or jewelry that is determined by any teacher or staff member 
to distract from the learning process is permitted. 
 

Any confiscated items must be picked up by a parent before or after school.  
Any item confiscated more than once may not be picked up until the last day 
of the school year. 
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Telephone Use 
Students may not use any school phone without permission from a teacher. 
Students will only be allowed to use the phone in case of emergency or to 
inform a parent/ guardian regarding a specific need.  Students who use a 
phone without permission from a teacher will be subject to disciplinary 
procedures.  
 
Transportation 
All parents/families are responsible for the transportation of their child to and 
from Alpha Public Schools.  In addition, parents must provide contact 
information and identification information for any person authorized to pick up 
their student.   

Nondiscrimination Policy 
Alpha Public Schools admit students of any race, color, national, or ethnic origin 
to all rights, privileges, programs, and activities generally accorded or made 
available to students at the school.  It does not discriminate on the basis of race, 
color, national, or ethnic origin in the administration of its educational policies, 
admissions policies, scholarship and loan programs, or athletic and other school-
administered programs. 

 
III. ATTENDANCE AND ARRIVAL/DISMISSAL......................................................... 
 
Attendance 
Alpha believes that daily participation in classroom activities is the primary way 
to ensure that students make significant progress in reaching academic and 
behavioral goals.  Regular attendance is also preparation for entry into the 
world of employment. Just as the Alpha team works with all students to help 
them succeed, students and parents must understand they are accountable for 
regular class attendance and daily assignments. Student who miss 10 or more 
days of school may be considered for retention. 
 
General Attendance Procedures: 

1. Every teacher shall maintain a day-by-day record of each student’s 
attendance and tardies. 

2. On returning to school after being absent, the student shall be permitted 
to return to class.  The student shall present any absence verification to 
the teacher, who will deliver it to the principal. 

3. The Principal or designee will determine whether absences are excused or 
unexcused.  

4. Parents/Guardians must notify the school when their son/daughter will be 
absent.  They may do this either by phone, a handwritten note, or by 
email. 



 17 

Excused Absences  
A student not present in class for any reason is considered absent.  The only valid 
reasons for a student to be excused are as follows: 
 

(1) A doctor’s note authorizing an absence due to illness 
(2) For the purpose of attending the funeral services of a member of his or her 

immediate family, so long as the absence is not more than one day if the 
service is conducted in California and not more than three days if the 
service is conducted outside California. 

(3) For justifiable personal reasons, including an appearance in court or 
observance of a holiday or ceremony of his or her religion.  

 
Make-up Work  
Students who are absent from school for any reason, whether excused or 
unexcused, must make up missed work. The student’s teachers will decide, what 
assignments the student shall make-up and in what period of time the student 
shall complete such assignments. Teachers will also determine if the assignment 
will receive full or partial credit. 
 
Excessive Absences 
Any student who has been absent from school five or more days per school year 
(excused or unexcused) may be referred to the School Attendance Review 
Board (SARB). Please see Appendix 3 for more information about truancy. 

Tardiness  
A student is considered “tardy” if s/he is not present and actively engaged in 
the learning activities by 9:00am. All students are required to obtain a “Tardy 
Pass” from the school office before proceeding to the classroom.  If a student 
enters the classroom late and does not have a pass, the teacher is required to 
have the student return to the office to check-in and obtain the tardy pass from 
the Office Manager.   
 
Excessive Tardiness 
The philosophy behind the tardy policy is as follows: 

• The opening instructions and discussion set the tone for the class. 
• These instructions prepare students for the learning activities, and help 

them understand what they are expected to accomplish. 
• The disruption caused by students arriving late to class adversely impacts 

the learning process for all students. 
• Promptness prepares young adults to be competent workers; as 

employees, they will be expected to arrive on time. 
• Class participation is an important part of the student's learning process. 
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If the school determines that a student is excessively tardy, s/he may receive 
consequences. The consequences are based on the student’s tardies for the 
semester.  It is possible for a student to accrue more than one consequence in a 
day if s/he is tardy to more than one class. After 7 tardies, students may be 
referred to SARB. Please see Appendix 3 for more information about truancy. 
 
Arrival/Dismissal Procedures 
Alpha José Hernández Middle School will be sharing a campus with Alpha 
Blanca Alvarado Middle School.  We will have our own separate entrance and 
pick up/drop off area to ensure that we cause as little disruption as possible to 
each other’s daily schedules.  Please be respectful of our shared campus 
situation and only use the Alpha José Hernández campus entrance.  Students 
should be dropped off and picked up on at the Wayword Dr. and Lanai Ave. 
intersection, in front of the Alpha sign.  Please do not drop off or pick up students 
in the parking lot or on Cunningham Ave.  
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Alpha José Hernández 
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Pick Up/Drop Off Procedures 
 
Please remember that we are located in a residential neighborhood!  We do 
not want to cause traffic for the people who live near Alpha.  Please help us 
maintain a good relationship with our neighbors by following the outlined 
procedures when picking up and dropping off your children: 
 

1. Students should get in and out of the car on the sidewalk side of the car 
only. 

2. Do not have backpacks/book bags stored in the trunk.  Pick up/Drop off is 
a busy time and getting supplies in and out of the trunk takes a long time.  
Students should be ready to exit the car with all their supplies when they 
pull up to the curb in the morning. 

3. Do not conference with a teacher or the Office Manager during arrival 
and dismissal time; make an appointment instead. 

4. Please DO NOT talk or text on your phone during this time, we need to be 
able to communicate with you for the safety of the children. 

5. Please remember to leave adequate space between cars to avoid 
collisions.   

6. If you do not see your child when you pull up, please do not park your car 
in the Pick Up/Drop Off area.  Please keep the flow of traffic moving, 
circle the block and pull into the Pick Up/Drop Off area again.  If you 
need to park and enter campus, please make sure you are not blocking 
other families that need to pick up their children. 

7. Do not double park.  Wait until there is an open space to pull in and drop 
off or pick up your child. 

 
Late Pick-Up Policy 
Students are expected to leave school grounds within 15 minutes of the end of 
the school day. If students are registered for the After School Program, they must 
leave campus within 15 minutes of the end of the program. This is extremely 
important for the safety of students because dismissal supervision ends at this 
time. If a student has not left campus within this time period, a parent/guardian 
must sign the student out of the main office in order for the student to dismiss. 
Students may receive a consequence if they do not leave campus within 15 
minutes of the end of the school day or After School Program.   
 
Early Departures 
Parents who need to pick up their children early must first report to the office to 
sign the child out.  A staff member will retrieve the student and the student will 
dismiss from the main office. No students will be dismissed directly from the 
classroom. 
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For safety reasons, no student may leave campus with anyone who is not at 
least 18 years of age and who is not listed as an emergency contact in the main 
office. Parents must inform the main office in writing if a child has permission to 
walk home for an early departure.  To protect the safety of our students, they will 
only be permitted to leave school on their own if parents/guardians have 
provided a written authorization to the main office.  
 
 
IV. ACADEMIC PROGRAM.................................................................................... 
 
Curriculum Overview 
Alpha’s curriculum is driven by clear performance standards for what students 
should know and be able to do at each grade level in order to be successful in 
top quality high schools and colleges.  For each grade level, standards are 
based on national and state curriculum frameworks. Teachers will use regular 
assessments to measure how well students are mastering the standards. 
 
We use knowledge about student skills to shape whole class instruction, small 
group work, and one-on-one tutoring. With individual student data, teachers 
can target instruction to meet individual student needs. 
 
Teachers will give students and parents/guardians ongoing feedback about 
student performance. Teachers will often send work home for parents/guardians 
to sign, and teachers will contact parents/guardians if they see a significant slip 
in academic performance or a special skill that needs extra practice at school 
and home. Parents/guardians will receive 3 report cards per year along with a 
child’s Individual Learning Plan.  You should feel free to contact your child’s 
teacher regarding his/her progress at any time.  
 
Homework 
Students will receive homework EVERY night for at least 3 academic classes. 
Students will record all homework assignments in their homework planners. 
Preparation is an important part of our curriculum, and no student is excused 
from any assignment without the permission of his or her teacher prior to the due 
date.  
 
Missing homework will negatively impact students’ academic progress. Students 
who do not complete their homework throughout the week will not be allowed 
to attend their Enrichment classes on Thursdays. Instead, they will be making up 
missed homework assignment. Students who need additional help with their 
homework are welcome to apply to the After School Program. They should also 
reach out to their teacher for additional support.  
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Grading Policy 
Alpha students take four core academic classes (math, English Language Arts, 
history and science) and a Personalized Leadership Training (PLT) class during 
the school year. The school year is divided into three grading periods called 
trimesters. Progress Reports with information about each student’s performance 
in each core subject will be distributed roughly every two weeks on 
Wednesdays. At the end of the trimester, families are required to attend a 
scheduled conference including the student, parent and homeroom teacher. A 
formal Report Card will be given to families at the conference.  
 
Progress Report Distribution Dates: 
September: 10th and 24th 
October: 8th and 22nd 
November: 5th 
December: 17th 
January: 21st 
February: 4th and 25th 
March: 18th 
April: 1st and 29th 
May: 13th and 27th 
June: 10th  
 
Formal Report Card/Conference Dates*: 
December: 3rd, 4th, 5th  
March: 11th, 12th, 13th  
June: 18th, 19th, 22nd  
 
*Note: Your student’s homeroom teacher will schedule a date and time for your 
individual conference. 
 
On each Report Card, students receive one grade per core subject area and 
one grade for PLT in addition to the current trimester GPA. A new grading period 
starts with each new trimester. Previous trimester grades do not affect the new 
trimester grade. However, they will affect the cumulative GPA.  
 
In order to set students up to strive for academic excellence and keep them on 
the pathway to college, Alpha does not issue “D’s” on report cards. Instead 
Alpha uses “N’s” (Not college ready). A grade in this range indicates that a 
student is not meeting the eligibility requirements for University of California or 
California State University, but with extra effort and support, a student could 
receive a passing grade. Alpha’s grading scale is outlined on the following 
page. 
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Grade Percentage Letter Grade GPA Equivalents 
Passing Passing Passing 
97-100% A+ 4.33 
93-96% A 4.0 
90-92% A- 3.67 
87-89% B+ 3.33 
83-86% B 3.0 
80-82% B- 2.67 
77-79% C+ 2.33 
73-76% C 2.0 
   
Not Passing Not Passing Not Passing 
60-72% N (Not College Ready) 1.0-1.67 
0-59% F 0-0.67 
 
Academic Recognition 
At the end of each trimester, a High Honor Roll and Honor Roll will be published. 
Students receiving a GPA of 3.67 will be placed on High Honor Roll. Students 
earning between a 3.33 and 3.67 will be placed on Honor Roll. 
 
Students with perfect attendance will also be recognized at the end of each 
trimester. 
 
Promotion Policies 
In order for a student to be automatically promoted, ALL of the following must 
be true: 
 

• The student passed all core classes by the end of the third trimester. 
• The student has not been absent for more than 10 days of the school 

year. 
• The student is not on an academic or behavior intervention plan or is 

meeting adequate growth as designated in the plan. 
• The student has made 1 year or more of academic growth in both math 

and English Language Arts on the NWEA MAP assessment. 
 
If a student does not meet all of the above criteria, s/he may be retained. All 
final decisions regarding promotion and retention belong to the Principal.    
 
Online Access to Grade Reports 
Students and families have online access to grades at any time using the 
Illuminate portal. Teachers are expected to update grades on a weekly basis. 
Information about how to access Illuminate Parent Portal will be distributed at 
the beginning of the school year.  
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Other Evaluation Tools 
In addition to the classroom evaluation tools teachers will use to determine 
student mastery of content, Alpha students participate in a variety of other state 
and national assessments. This allows the staff to compare the achievement of 
Alpha students to other schools and students across the district, state and 
country. Alpha staff uses data from these assessments to continuously evaluate 
and improve instruction. The following is a brief description of other evaluation 
tools Alpha uses. 
 
NWEA MAP 
The Measure of Academic Progress (MAP) assessment is computerized. When 
taking a MAP test, the difficulty of each question is based on how well a student 
answers all the previous questions. As the student answers correctly, questions 
become more difficult. If the student answers incorrectly, the questions become 
easier.  
 
Students take the MAP assessment at four points during the school year 
(summer, fall, winter, spring). Students take both the Reading and Mathematics 
portions of the MAP assessment. Alpha uses MAP to measure student growth 
and progress within a specific subject. Students below grade level are expected 
to grow at least 1.5 years in both math and reading by the end of the school 
year. Students at grade level are expected to grow 1 year by the end of the 
school year. 
 
Smarter Balanced Assessment 
The Smarter Balanced assessment (SBAC) is aligned with the Common Core 
State Standards and will be administered during the last 12 weeks of the school 
year. The assessment will consist of two parts: a computer adaptive test and a 
performance task that will be taken on a computer. This test will replace the 
California Standards Test (CST) that was previously taken each spring. The SBAC 
is designed to be a fair, reliable, nationwide measure of student progress 
towards college and career readiness.  
 
School Supplies 
Student must bring the following supplies to school every day.  

• Pencils 
• Black or blue ink pens 
• Classwork binder with extra paper  
• Backpack 
• At least one independent reading book (may be checked out from the 

school or public library) 
• Student Planner (will be provided by Alpha) 
• Headphones (no Beats by Dre or other expensive headphones) 
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V. STUDENT CODE OF CONDUCT..................................................................................... 
 
A. Purpose 
Alpha Public Schools has created a Code of Conduct in order to: 
·      Ensure that our school is a respectful space for learning 
·      Allow students to focus on their learning 
·      Prepare students to become engaged citizens who follow rules set by our 
communities 
The Student Code of Conduct (SCC) outlines procedures for both the 
proactive strategies that promote a safe and respectful learning environment 
as well as describes inappropriate behaviors and the consequences of those 
behaviors.  
 
The SCC covers the following two main areas: 
 

• Explanation of steps that all members of the school community must 
take to build a positive school environment 

• Description of the process for dealing with inappropriate student 
behavior, including suspensions and expulsions 
 

B. Where and When the SCC Applies 
The SCC applies to students at all times during the school day, while on school 
property, while off campus but in uniform, while interacting with any Alpha 
students or staff who are on school property, while traveling to and from 
school, at any school-related event, on any vehicle funded by Alpha Public 
Schools (such as a bus), and while using the Alpha Public Schools network. 
The SCC also applies to student behavior outside of school and during non-
school hours if the behavior interferes with teaching and learning at school. 
This includes inappropriate behavior on social networking websites that disrupts 
or may disrupt the educational process at the school, such as Twitter, 
Facebook, Instagram, text messages and emails.  
 
C. How the SCC Should be Used 
In a safe, respectful and productive learning environment, all students know 
what behaviors are expected of them and understand how to demonstrate 
positive behavior at school. If a student behaves appropriately at school, s/he 
will be acknowledged and encouraged to continue behaving responsibly 
through positive responses from staff members. If a student behaves 
inappropriately at school, staff members will intervene to address the behavior. 
The sections below will be used by all staff members to create a safe, 
respectful and productive learning environment for all students. 
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C-1 Guiding Students to Positive Behavior 
The most critical step to building a safe, respectful and productive learning 
environment is establishing a positive school culture. Alpha’s school culture is a 
place where students and adults have strong, positive relationships and 
students understand what is expected of them as learners at school. Students 
will also be provided with positive behavior supports and meaningful 
opportunities for improving social and emotional skills, such as recognizing and 
managing emotions, developing caring and concern for others, making 
responsible decisions, establishing positive relationships with others and 
handling challenging situations in a constructive way. Staff members will 
effectively communicate, teach and model the positive behaviors they 
expect students to exhibit at school through both the traditional classroom 
setting and Alpha’s comprehensive Personal Leadership Training (PLT) 
program. Please refer to page 8 to learn more about the PLT program. 
 
In order to guide students to positive behavior, all school staff will follow these 
steps: 
 
1. Structure for success 

• Create classroom environments that promote a positive learning 
environment 

• Create predictable routines and procedures for students 
 
2. Teach positive behavior 

• Teach expectations for positive behavior  
• Post expectations for positive behavior throughout the school 
• Model positive behavior for students 
• Practice expected behavior with students in all settings 
• Regularly communicate high expectations for student success 

demonstrating positive behavior 
3. Monitor and provide feedback to students  

• Provide frequent feedback to students on their behaviors, both 
appropriate and inappropriate, so they know if and how they are 
meeting the school’s expectations 

• Provide meaningful and specific feedback using Alpha’s character 
behavior language 

• Regularly review expectations for positive behavior, reteaching and 
allowing practice as needed 
 

4. Interact positively with students 
• Build positive relationships with students 
• Praise and reward students for demonstrating positive behavior, 

especially when it is a new behavior for that student 
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C-2 Responding to Inappropriate Student Behavior 
The second part of building a safe, respectful and productive learning 
environment is effectively addressing inappropriate behavior if it occurs. All 
members of the school community must take steps to correct the student’s 
inappropriate behavior, remedy any harm caused, and prevent the same 
inappropriate behavior from recurring.  
 
Enforcement of Alpha’s Code of Conduct is based upon a framework of 
progressive discipline.  Specifically, minor misbehaviors will result in less severe 
consequences while larger inappropriate behaviors result in more severe 
consequences.  Furthermore, first-time infractions result in less severe 
consequences while repeated infractions result in more severe consequences. 
 
The following is a list of some common behavioral infractions and possible staff 
responses. This list is not comprehensive; it offers examples of inappropriate or 
unacceptable behaviors. While we have stated possible responses and 
consequences for certain behavioral infractions, Alpha staff has sole discretion 
to determine the consequence of each behavioral infraction.  
 
Common Misbehaviors: 
Refusing to work 
Unprepared for class 
Unprofessional language (e.g. shut up) 
Untucked shirt 
Talking out of turn 
Persistent disruption  
Throwing objects 
Gross disrespect to peer 
Refusal to follow directions 
 
Common Staff Responses: 
Redirection 
Use of proximity 
Time out at desk or designated spot in the room 
Positive practice 
Seat change 
Loss of privilege  
Individual intervention 
Contact family 
Community service/restitution 
Student completes a behavior improvement form 
Goal setting meeting with staff member 
Time owed 
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In addition to the discretionary consequence system, Alpha also has a 
prescribed deduction system. The deduction system is designed to harness the 
power of peer mediation and teamwork to encourage positive behavior. Any 
staff member will assign a deduction to any student exhibiting these behaviors. 
Deductions will subtract points from the student’s homeroom class 
leaderboard. Point values are determined by the severity of the behavior. This 
helps teach students that their behavior not only affects themselves, but others 
around them.  
 
Appendix 2 contains a list of behaviors that compromise the integrity of 
Alpha’s positive and learning focused school culture or the safety and civility 
of campus. Any student exhibiting any of these behaviors will receive a 
deduction in addition to whatever consequence the Alpha staff member 
considers appropriate. Alpha staff reserves the right to add, remove or change 
behaviors in this list at any time. 
 
Although responses to many common misbehaviors will be decided on by the 
present or supporting staff member, there are a number of behaviors that must 
be enforced directly by school administration. This ensures that the learning 
environment at Alpha is protected and helps maintain the safety of students 
and staff. The following is a description of the Alpha Public Schools policies for 
these specific behaviors.  
 
Academic Dishonesty 
At Alpha, students are expected to perform with integrity and honesty. Alpha 
students will not lie, cheat, steal or tolerate those who do. Deception for 
individual gain is an offense against the members of the school community. 
There will be severe consequences for any student that is found participating in 
academic dishonesty. The following is a list of actions that is considered 
academic dishonesty. 
 

• cheating, which includes possessing unauthorized sources of information 
during examinations, copying the work of others, permitting others to copy 
your work, submitting work done by others, completing assignments for 
others, altering work after grading and subsequently submitting it for re-
grading, or retaining materials that you have been instructed to return to 
your instructor; 

• plagiarism, which includes taking the words, ideas, or substance of another 
and either copying or paraphrasing the work without giving credit to the 
source through appropriate use of footnotes, quotation marks, or reference 
citations; 

• providing materials to another with knowledge they will be improperly used; 
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• possessing another's work without permission; 
• selling, purchasing, or trading materials for class assignments (includes 

purchasing term papers via the World Wide Web); 
• altering the work of another; 
• forging signatures or falsifying information on any official academic 

document; 
 
Cell Phone Policy 
Students are not permitted to use, wear, possess, or store cellular telephones 
and other similar communication devices on or in view of the Alpha campus or 
while engaged in school related activities such as, but not limited to, after 
school programs and Field Trips. Students caught using, wearing, storing or in 
possession of cellular telephones or other similar communication devices will be 
subject to disciplinary action.  In addition, the cellular telephone or other similar 
communication device will be confiscated and returned only to the student’s 
parent/guardian.  The student’s parent/guardian must come to the office in 
person to claim any confiscated devices from the Principal. If the device is 
confiscated a second time, it will not be returned to the student until the last 
day of school. Alpha is not liable for loss or damage to confiscated devices. 
  
Exceptions to this policy can be granted by the Principal in writing in response to 
a parent/guardian’s written request for an exception.  Exceptions can be 
granted for reasons including, but not limited to, unique family medical situations 
or demonstrated safety concerns.  In the event that special permission is 
granted for a student to bring a cell phone or other similar communication 
device to school, specific instructions will be provided in writing for how the 
device will be handled while on campus.  These instructions will likely require 
students to label their cell phone. 
  
Even under special exception, Alpha is not liable for loss or damage to cell 
phones or other similar communication devices brought to campus. 
 
Electronics Policy 
Students may not wear or use gaming devices, music equipment (e.g. CD-
players, iPods, etc.), or other electronic devices while in the school building or 
on or in view of Alpha property, including before or after school, or while 
engaged in any school related activities.  If any of the items are visible or 
audible, these items will be confiscated. A parent or guardian may pick up the 
confiscated item from an administrator at the end of the day. If the device is 
confiscated a second time, it will not be returned to the student until the last 
day of school. Alpha is not liable for loss or damage to confiscated devices. 
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Alpha students may not wear or use headphones while on Alpha’s campus 
unless given permission by a staff member to use while completing academic 
work on an Alpha computer. Alpha is not liable for loss or damage to personal 
headphones. 
 
Technology Use 
Students at Alpha will use technology every day. It is imperative that they 
follow Alpha’s Internet and Laptop Usage Agreement in order to protect 
Alpha property and the safety of students, families and staff. Failure to use 
Alpha technology in an appropriate manner will result in severe consequences 
as determined by school staff and administration.  
 
Banned items 
Any student that is in possession of a banned item in any school area or 
location designated under the SCC, will be subject to immediate seizure of the 
item and appropriate consequences will be administered. The following is a list 
of banned items: 
 
Laser pointers 
Permanent Markers/Paint 
Soda 
Gum 
Sunflower seeds 
Perfume  
Any other item that interferes with academic achievement  
 
Gross Disrespect to an Adult 
For Alpha students to be successful in a professional career environment, it is 
essential that they understand how to interact appropriately with any 
authority. Therefore, students are expected to always respond respectfully to 
the authority and direction of school staff. Gross disrespect to staff will not be 
tolerated. Examples of gross disrespect include but are not limited to, cursing 
at a staff member, threats to harm and calling a staff member inappropriate 
names. Students will be disciplined according to the severity and frequency of 
the interaction(s). The consequence will include both a punitive measure as 
well as a restorative piece in order to re-establish a positive relationship 
between the student and the adult.  
 
Trespassing/Leaving Supervision 
Alpha Public Schools is located on a campus where space is shared between 
two schools. In order to ensure the safety of all students, it is imperative that all 
students are supervised by a staff member at all times or a staff member is 
aware of a student’s location (e.g- in the restroom). If a student chooses to 
remove himself or herself from the supervision of an adult, is found with an 
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invalid hall pass, leaves campus, or is any location on campus without 
permission from an adult, it creates an unsafe environment for both the 
student and others. This is considered trespassing and disciplinary action will be 
pursued according to the severity and frequency of the occurrence(s). 
 
Gang Activity, Affiliation 
A gang is a group of three or more people that have an established identity 
associated with negative intent (including, but not limited to bullying and 
fighting). Gang activity and affiliation includes recruitment, gang handshakes, 
tagging, displaying gang signal/sign or colors, wearing gang clothing or 
paraphernalia, and any actions that are gang related. Alpha Public Schools 
has a no tolerance gang policy. Any student demonstrating affiliation or 
participating in gang activity will receive an escalated consequence.  
 
Assault, Battery and Fighting 
Physical violence towards another person will not be tolerated. Physical 
violence will either be classified as assault, battery or fighting. Assault is defined 
as an attempt or reasonable threat to inflict injury on someone with a show of 
force that would cause the victim to expect a battery. Battery is defined as 
unwanted bodily contact with another person. A fight is physical contact 
between two or more people with the intent to harm that may or may not 
result in injury. If a student assaults, commits a battery or is involved in a fight, 
s/he will receive an escalated consequence. 
 
Possession of a Dangerous Object or Weapon 
Any student that is in possession of a dangerous object or weapon in any 
school area or location designated under the SCC, will be subject to 
immediate seizure of the item and severe consequences will be administered. 
 
Examples of dangerous objects and weapons: 

• Knives, including but not limited to box cutters, razors and kitchen knives 
• Tools, including but not limited to hammers, screwdrivers, saws, crowbars 

and metal pipes 
• Firearms, including but not limited to pistol, revolver, live ammunition, any 

part of a machine gun or rifle 
• Look-alike firearms including but not limited to B.B. guns, air guns 
• Explosive devices, including but not limited to tear gas, projector bombs, 

noxious liquid gas, grenades 
• Other objects, including but not limited to mace, broken bottles or other 

pieces of glass, wooden sticks, metal knuckles, throwing stars, tasers, 
sandbag 

Special Considerations 
If a student is in possession of any of the objects below, or any other similar 
objects, she or he will not be charged with a violation of the SCC. If a student 
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uses, or intends to use any of the following objects to inflict bodily harm on a 
person, the student will be charged with possession and intent to use a 
weapon or dangerous object and disciplined as outlined above. 

• Sporting equipment, including but not limited to baseball bats, golf balls 
• Personal grooming products, including but not limited to nail clippers, 

combs with sharp handles, tweezers 
• School supplies, including but not limited to scissors, pens/pencils, rulers, 

combination locks 
 
Possession or Use of Illegal Drugs, Alcohol or Tobacco 
In order to ensure the integrity and safety of the school learning environment, 
the use or possession of illegal drugs, narcotics, controlled substances, “look-
alikes” of such substances, tobacco, electronic nicotine delivery systems or 
contraband, or the use of any other substances for the purpose of intoxication 
is strictly prohibited. This also includes the possession of any paraphernalia for 
the above substances, such as papers, pipes and lighters. Escalated 
consequences will be given to any student found possessing, using or under 
the influence of any controlled substance. 
 
Teasing, Bullying and Harassment  
Teasing is a normal part of middle school interactions and should be 
differentiated from bullying and harassment. An incident is considered teasing 
when: 

• It takes place within a strong relationship with two people who see the 
teasing as affectionate 

• The teaser is using a “joking” rather than aggressive tone of voice and 
smiling 

• It happens infrequently 
• One student is not the only target 
• There is no intent to harm   

 
Bullying and harassment are much different from teasing. Harassment and 
bullying are defined as persistent, unwanted offensive behavior intended to 
disturb or upset others. This may be in the form of verbal, physical, or written 
acts, including by means of an electronic device. For an act to be classified as 
bullying or harassment, the following must be true: 
 

• The behavior is aggressive and involves, unwanted, negative actions  
• There is a negative pattern of behavior repeated over time  
• There is an imbalance of strength or power between the aggressor and 

the victim 
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If a staff member, student or family member suspects bullying or harassment, 
s/he should report it to the main office immediately by filling out a bullying 
investigation form. Alpha staff will conduct an investigation to assess the 
situation and determine appropriate consequences. After the investigation is 
complete, staff will communicate to the reporter whether the behavior is 
classified as bullying, harassment or teasing. Staff cannot give information to 
families about any consequences that may result. Please see section C-6 
Student Information on page 33 for more information.     
 
Violation of School Safety  
Violation of school safety is defined as the destruction or abuse of property 
that leads others being disturbed, upset or unsafe. This includes but is not 
limited to, throwing chairs, punching walls/lockers/windows, aggression 
towards safety devices. Any student violating the school safety policy will 
receive consequences dependent upon the severity and frequency of the 
behavior. 
 
C-3 Suspension and Expulsion 
 
For more information about suspension and expulsion procedures at Alpha 
Public Schools, please contact the main office. 
 
C-4 Student Searches 
In order to maintain the security of all its students, Alpha Public Schools staff 
reserve the right to conduct searches of its students and their property when 
there is reasonable suspicion to do so.  If searches are conducted, the school 
will ensure that the privacy of the students is respected to the best extent 
possible. School cubbies and desks, which are assigned to students for their 
use, remain the property of Alpha Public Schools; therefore, students should 
have no expectation of privacy in these areas. 
 
C-5 Police Notification Guidelines 
When a student engages in illegal activity or poses a danger to the health or 
safety of others, it may be necessary for school staff to contact the San Jose 
Police Department (SJPD) to seek their assistance. School administrators will 
determine if and when the police should be contacted. The following factors 
will be considered: 

• Whether the student presents a danger to the health, safety or welfare 
of others 

• Whether the student intends to cause others physical harm 
• Whether the student’s actions are illegal 
• The student’s age 
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Once school staff members contact SJPD, the responding police officers 
ultimately decide whether or not to investigate, arrest and/or take any other 
steps in response. School staff does not have the authority to decide whether 
a student will be arrested. Responding police officers do not have the authority 
to decide whether a student will receive interventions or consequences at 
school. 
 
The following are the behaviors in which SJPD may be notified: 

• Assault  
• Theft or possession of stolen property  
• Gang activity  
• False activation of a fire alarm which causes a school facility to be 

evacuated or emergency services to be notified 
• Vandalism or criminal damage to school property or that is done to 

personal property belonging to school personnel 
• Use, sale or possession of illegal drugs, narcotics, controlled substances, 

“look-alikes” of such substances, or contraband, or use of any other 
substance for the purpose of intoxication 

• Use, possession and/or concealment of a firearm/destructive device or 
other weapon or “look-alikes” of weapons 

• Arson 
• Bomb threat 
• Fighting- more than two people and/or involves injury 
• Possession, use, sale and/or distribution of fireworks 
• Trespassing on school property 
• Inappropriate sexual conduct 
• Use of intimidation, credible threats of violence, coercion or persistent 

severe bullying 
 
C-6 Student Information  
In accordance with the Family Educational Rights and Privacy Act, parents and 
guardians can request access to view school records about their student on 
school property. In order to protect the privacy of Alpha students, parents and 
guardians cannot receive information regarding the academics or behavior of 
any other student. This means that Alpha staff cannot discuss the disciplinary 
consequences of a student with another parent/guardian, even if that student 
was involved in an incident with the parent/guardian’s student.  
 
VI. STUDENT HEALTH AND SAFETY.................................................................................... 
 
Meals 
 
Breakfast 
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Alpha will provide breakfast for students before every school day. Breakfast will 
be served from 8:30 a.m. - 8:45 a.m. After 8:45 a.m., breakfast will not be served 
so as to allow enough time for students arrive to class on time. Students who 
qualify for free/reduced price meals will receive breakfast at no cost or at a 
reduced cost.  Families may also choose to have their children eat breakfast at 
home before coming to school.  
 
Lunch 
All families must fill out a federal free/reduced lunch form by Friday, August 15, 
2014. Families that qualify will receive free/reduced pricing for lunch. Families 
may also choose to send a bag lunch to school with their child. All bag lunches 
should provide a healthy and nutritious meal for students. Parents/guardians 
may not drop off food after the start of the school day. 
 
The following items are NOT allowed on campus:  

• Soda 
• Fast food (McDonalds, Burger King, etc.)  
• Sunflower seeds 
• Gum 

 
These items are not permitted, as they are unhealthy and counterproductive to 
student learning.  
 
Snacks 
Alpha will provide afternoon snacks to all students who participate in the After 
School Program.    
 
Emergency Procedures 
Posted in every room is a map detailing the evacuation protocol.  Students are 
to follow their teacher outside in the event of a fire drill, fire, or natural disaster 
and to stay with their class.  Students must not stop at the restrooms.  They must 
proceed directly to the designated area and wait for instructions.  Any student 
violating this procedure is jeopardizing the safety of our school and will face 
consequences including possible suspension.  Teachers will review all 
emergency procedures with their classes to ensure students understand 
necessary protocols. 

Alpha staff will send out a one-call to all parent(s)/guardian(s) of students in the 
case of an emergency on campus. 

Natural Disaster/School Closing 
In the event of a natural disaster or unscheduled school closing, Alpha staff will 
notify families by sending out a one-call to all parent(s)/guardians. In the event 
that weather conditions make traveling to school hazardous and unsafe, it is 
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recommended that parents use their discretion in bringing their child to school. 
In the case of a natural disaster, guardians will be contacted to pick up their 
student. 
Health Information 
 
Immunizations 
State law requires that all children entering middle school be immunized against 
Polio, DTP, MMR, Hepatitis B, Varicella, Whooping Cough (TDAP) and Hepatitis A.  
These requirements can be waived only if a properly signed health or religious 
exemption is filed with the school. 
 
Medications 
If it is necessary for your child to take medications at school (either prescription 
or non-prescription drugs), please be advised of the following legal 
requirements.  In order for students to take medication at school, the school 
must receive: 

• Written statement from the physician detailing the amount, time, and 
method by which medication is to be taken 

• Written statement from the student’s parents or guardian indicating 
permission for the school to assist the pupil in matters set forth in the 
physician’s statement 

• Medicine must be provided to the school in the original 
pharmaceutical container 

The school keeps over the counter medication on site for student in need, 
providing they have parent permission. Families may fill out a form authorizing 
Alpha to give out over the counter medicine such as Tylenol, Pepto-Bismol, 
Tums, cough drops, etc. to students if needed. 
 
Illness During School Hours 
If a child becomes ill or injured during the school day and is not well enough to 
stay in class, the parent/guardian will be called to pick the child up from school. 
The school does not have the capacity to watch over and care for ill children. It 
is necessary to have updated emergency contact numbers on file in the school 
office in case no one can be contacted at home. 
 
Please be sure that the school has current contact and health information.  If 
your child has needs we do not know about, we cannot provide for those 
needs.  If your child has an emergency, we must be able to reach you. 
 
Abuse 
All school personnel are mandated reporters of suspected abuse and/or 
neglect.  Mandated reporters are required to report suspected child 
maltreatment immediately when they have “reasonable cause to believe that 
a child who is 17 years of age or younger and known to them in a professional or 
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official capacity has been harmed or is in danger of being harmed – physically, 
sexually, or through neglect – and that a caregiver either committed the harm 
or should have taken steps to prevent the child from harm.”   

  
No one in the workplace, even a supervisor, is permitted to suppress, change, or 
edit a report of abuse.  A mandated reporter who willfully fails to report 
suspected incidents of child abuse or neglect is subject to license suspension or 
revocation, and commits a misdemeanor.  Falsely reporting information to the 
hotline is also a misdemeanor. 
 
 
VII. FAMILY INVOLVEMENT............................................................................................... 
 
Family Involvement Expectations 
In addition to the duties listed in the signed contract at the end of this 
handbook, families are expected to commit 30 hours of time to Alpha.  There 
are many opportunities for families to help support Alpha and reach their 
involvement goal both on and off campus. The following are some examples of 
how families can earn hours:   
 

• Attending Community Meetings 
• Attending orientations 
• Volunteering in a teacher’s classroom 
• Attending parent/teacher conferences 
• Participating in campus cleanups on weekends 
• Volunteering at school events 
• Attending classroom presentations 
• Volunteering in the main office 

 
Families will log their involvement hours when they check in to the main office 
using our online system. 
 
Parent/Teacher/Student Conferences 
Both parents/guardians and students must attend conferences with teachers to 
go over the student’s Individual Learning Plan and/or Report Card. Please refer 
page 11 to read more about conferences.   
 
Home Visits 
To establish the best possible working relationship between the school and 
home, Alpha staff conducts home visits on a yearly basis. These home visits are 
meant to be a time of collaboration between Alpha families, students, and staff 
for the betterment of the student’s education. Home visits typically last between 
20-30 minutes and take place at the student’s home. However, different 
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arrangements can be made between the member of the Alpha staff and the 
student’s family when necessary.  
 
 
Community Meetings 
All parents/guardians are invited and strongly encouraged to attend the 
scheduled Community Meetings.  These meetings are very important to your 
ability to stay informed regarding your student, school procedures and policies, 
and become actively involved in further developing the school’s mission.  Alpha 
will provide all families with a schedule of Community Meetings. 
 
School Communication 
Alpha will send a Newsletter home with your child on a regular basis.  Please 
read all of the important information in order to stay informed about what is 
happening at the school.   
 
Alpha teachers are happy to meet with families.  Please contact your student’s 
teacher to set up an appointment if you would like to meet. Teachers are not 
available to meet during the school day unless previously scheduled. This 
ensures that students do not lose instructional time and all families have a 
chance to meet with teachers. 
 
Procedure for Parent/Guardian Concerns 
If a parent has questions or concerns, they should discuss the matter with the 
teacher and attempt to resolve the issue through a scheduled appointment.  
The student should NOT be present during this conversation. Any type of 
discussion like this should be done in private between the teacher and parent. 
 
If there is no resolution to the problem, please submit an official Community 
Complaint form, which can be found in the office.   The Principal will review the 
complaint and mediate the problem with all parties involved. 
 
 































































































































































































































































































































































































































































































































































































































































































Alpha Public Schools - Middle School 
Đơn xin đăng ký 2015-2016

Ngườ i Giám Hộ
Tên Củ a

Đị a chỉ

Thành Phố , Tiể u
 Bang, Số Vùng 
Điệ n Thoạ i Di
Độ ng
Điệ n Thoạ i (Sơơ
Laơm)

Điệ n Thoạ i Nhà

Email

Apply online! Visit www.alphapublicschools.org/enroll

1. Thông Tin Ho� c Sinh (Xin Vui Lòng Viê�t Rõ Ràng)
Tên Sinh Viên Tên Đẹ

Tên Đẹ
Ho

Ngày Sinh: giới tính: ☐  nam  ☐nữ

Ho cSinhL��pĐuơ c ápDu ng Cho:  �6 ����7�����8
Trư ờ ng Hiệ n Tạ i: Quậ n Hiệ n Tạ i:

2. Thông Tin Gia đình
Mẹ Cha 

Có Anh Chị Em Tham Dự ALPHA? ☐Có    ☐ Không 

Họ c Sinh Số ng Vớ i:        ☐Mẹ      ☐Cha        ☐Cả Hai        ☐Ngườ i Giám Hộ

3. Thông Tin Khác
Làm Thế Nào Bạ n Có Nghe Về Chúng Tôi? ☐ Gia đình/Bạ n Bè ☐ Trang Web    ☐ Flyer   ☐ Other  

Bạ n có biế t ai Ai Có thể là quan tâm đế n tham dự Trung họ c Alpa?

Tên Củ a Cha Mẹ :                                  Tên Họ c Sinh :                                                                     Số điệ n Thoạ i : 

Tên Anh Chị Em: Lớ p Anh Chị Em: ☐6      ☐7     ☐8

4. Hướng Dẫ n
Xin Vui Lòng Trở Lạ i Đơ n Này Theo Cách Sau:

Gửi Thư: AlphaPublic Schools, 1601 Cunningham 
Ave. San Jose, CA 95122

Fax: (408) 780-1550 Email:
 info@alphapublicschools.org

7. FOR OFFICE USE ONLY
Date Rec'd Rec'd by:                         15-16 Grade:

5. Khuyế n nghị trường họ c
Chúng Tôi Có Hai Trườ ng Trung Họ c Chấ t Lượ ng Cao.
Các Khả Năng Chấ p Nhậ n Mộ t Trườ ng Trung Họ c Alpha Là Lớ n Hơ n Nế u Bạ n áp Dụ ng ở Cả Hai Trườ ng. Xin Cho Biế t 
Sự Lựa Chọ n Củ a Bạ n.
      ___Hoặ c Alpha: Blanca Alvarado or Alpha: José Hernández 

Tôi Chỉ Sẵ n Sàng để Tham Dự
     ____ Alpha: Blanca Alvarado, 1601 Cunningham Ave. San Jose, CA 95122 (8:30am-3:30pm)                         
     ____  Alpha: José Hernández, 1601 Cunningham Ave. San Jose, CA 95122 (9:00am-4:00pm)  

 6 . Thỏ a Thuậ n 
Tôi Xác Nhậ n Rằ ng Các Thông Tin đượ c đưa Ra Trong đơn Này Là đúng Sự Thậ t, đúng Và Chính Xác. Tôi Hiể u Rằ ng 
Trình ứng Dụ ng Này Không đả m Bả o Rằ ng Sinh Viên Củ a Tôi Sẽ đượ c Chấ p Nhậ n

Tên Cha Mẹ : Phụ Huynh ký Tên: Ngày:



Alpha Public Schools - Middle School
 Aplicación de Inscripción 2015-2016

 1601 Cunningham Ave., San José, CA 95122, (408) 780-1550

GUARDIAN LEGAL

Nombre

Dirección

Ciudad, estado
Codigo postal
Teléfono Celular

Teléfono del Trabajo

Teléfono de la Casa

Correo Electrónico

7. ÚNICAMENTE PARA USO OFICIAL
Fecha Recibido: Recibido por:                         Grado 15-16:

 Llene esta forma por internet, visite: www.alphapublicschools.org/enroll

Grado de Hermano/a:  ☐6  ☐7  ☐8

4. INSTRUCCIONES

El/la estudiante vive con:       ☐ Madre      ☐Padre     ☐Ambos      ☐ Tutor/Guardian/Otro

3. OTRA INFORMACION
¿Cómo se enteró de nosotros?    ☐Familia/Amigo    ☐Website   ☐Folleto   ☐Otro   

6. ACUERDO
Certifico que la información proporcionada en esta solicitud es verdadera, correcta y exacta. I
entiendo que el someter esta aplicacion no garantiza que mi estudiante será aceptado.

Por favor devuelva esta solicitud en una de las siguientes maneras:

Por Correo: AlphaPublic Schools, 1601 
Cunningham Ave. San Jose, CA 95122

Por fax: (408) 780-1550 Por correo electrónico:
 info@alphapublicschools.org

5. PREFERENCIA DE ESCUELA
Tenemos dos escuelas de alta calidad.
La probabilidad de ser aceptado a una escuela Alpha es más grande si aplica a ambas. Indique sus opciones.
      ____ CUALQUIERA DE LAS DOS: Alpha: Blanca Alvarado o Alpha: José Hernández
Yo no soy más que dispuesto/a asistir a:
      ____ Alpha: Blanca Alvarado, 1601 Cunningham Ave. San Jose, CA 95122 (8:30am-3:30pm)                      
      ____ Alpha: José Hernández, 1601 Cunningham Ave. San Jose, CA 95122 (9:00am-4:00pm)  

¿Conoces a alguien que podría estar interesado en asistir a Alpha?

Nombre del Padre:                                                    Nombre del Estudiante:                                              Telefono:                         

¿Tiene hermanos que están atendiendo a Alpha:         ☐Si      ☐No

Nombre de Hermano/a:

Escuela Actual:                                                                      Distrito Actual:

2. INFORMACIÓN DE LA FAMILIA
MADRE PADRE

Nombre de Padre: Firma: Date:

1. INFORMACIÓN DEL ESTUDIANTE (POR FAVOR, ESCRIBA CON LETRA DE MOLDE)
Primer Nombre el Estudiante Segundo Nombre Apellido 

Fecha
de nacimiento:

Sexo: ☐  Femenino  ☐ Masculino

Grado/Año al que solicita ingresar:    ☐6    ☐7	 	 	 ☐8



Alpha Public Schools - Middle School 
Enrollment Application 2015-2016

  

 1601 Cunningham Ave., San José, CA 95122, (408) 780-1550

LEGAL GUARDIAN

Name

Street Address

City, State, Zip

Cell Phone

Work Phone

Home Phone

Email

1. STUDENT INFORMATION (PLEASE PRINT CLEARLY)
Student First Name Middle Name Student Last Name 

Date of Birth: Gender: ☐  Female  ☐ Male

Grade Student is Applying For:  ☐6 	 	 	 ☐7	 	 	 	 ☐8
Current School: Current District:

2. FAMILY INFORMATION
MOTHER FATHER

Student Lives with:    ☐ Mother       ☐Father     ☐Both      ☐ Guardian/Other

Date Rec'd Rec'd by:                         

Do you know anyone who might be interested in Attending Alpha?
Parent Name:                                           Student Name:                                                     Phone Number:                   

4. INSTRUCTIONS

15-16 Grade:

Parent Name: Parent Signature: Date:

7. FOR OFFICE USE ONLY

6. AGREEMENT

We have two high quality middle schools. 
The likelihood of acceptane to an Alpha middle school is greater if you apply to both. Indicate your choices. 
      ____ EITHER Alpha: Blanca Alvarado or Alpha: José Hernández 
I am ONLY willing to attend
     ____ Alpha: Blanca Alvarado, 1601 Cunningham Ave. San Jose, CA 95122 (8:30am-3:30pm)                         
     ____  Alpha: José Hernández, 1601 Cunningham Ave. San Jose, CA 95122 (9:00am-4:00pm)  

I certify that the information given in this application is true, correct and accurate. Iunderstand that submitting this aplicatin 
does not gurantee that my student will be accepted. 

Are any siblings attending Alpha?   ☐ Yes      ☐No           

5. SCHOOL PREFERANCE

Please return this application in one of the following ways:

Mail: AlphaPublic Schools, 1601 Cunningham Ave. 
San Jose, CA 95122

Fax: (408) 780-1550 Email:
 info@alphapublicschools.org

Apply online! Visit www.alphapublicschools.org/enroll

Sibling Name: Sibling Grade: ☐6  ☐7  ☐8

How did you hear about us?    ☐Family/Friend    ☐Website   ☐Flyer   ☐Other   

3. OTHER INFORMATION
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Alpha	  PUBLIC	  SCHOOLS	  
Budget	  Narrative,	  Budget	  &	  Cash	  Flow	  

Statement	  
	  Charter	  Petition	  Appendix	  U	  	  

	  

	  



1.00$                2 3 4 5
Object Code               Description 2016-17 2017-18 2018-19 2019-20 2020-21

REVENUES

Local Control Funding Formula

8011 Revenue Limit State Aid—Current Year 4,048,105$       4,233,222$       4,333,831$       4,550,263$       4,604,848$       
8012 Education Protection Account State Aid—Current Year 107,520$          107,520$          107,520$          -$                  -$                  
8096 Transfers to Charter Schools in Lieu of Property Taxes 908,297$          908,297$          908,297$          908,297$          908,297$          

            Total - Local Control Funding Formula 5,063,922$       5,249,039$       5,349,647$       5,458,559$       5,513,145$       

 
 Federal Revenues

8181 Special Education—Entitlement 130.00$              34,580$            69,888$            69,888$            69,888$            69,888$            
8220 Child Nutrition Programs 75% 236,053$          243,135$          250,429$          257,942$          265,680$          
8290 No Child Left Behind (Title I and II) 562.78$              302,549$          302,549$          302,549$          302,549$          302,549$          

           Total, Federal Revenues 573,183$          615,572$          622,866$          630,379$          638,118$          

 Other State Revenue

8381 Special Education 500.00$              268,800$          268,800$          268,800$          268,800$          268,800$          
8520 Child Nutrition Programs 5% 15,737$            16,209$            16,695$            17,196$            17,712$            
8550 Mandated Cost Reimbursements $14 3,724$              7,526$              7,526$              7,526$              7,526$              
8556 State Lottery $162 87,091$            87,091$            87,091$            87,091$            87,091$            

          Total, Other State Revenues 375,352$          379,627$          380,113$          380,614$          381,130$          

 
 Other Local Revenue

8634 Food Service Sales 10% 31,474$            32,418$            33,391$            34,392$            35,424$            
8636 Uniforms 20,000$            20,000$            20,000$            20,000$            20,000$            
8660 Interest 0.5% 1,000$              1,000$              1,000$              1,000$              1,000$              

           Total, Local Revenues 52,474$            53,418$            54,391$            55,392$            56,424$            

   
 TOTAL REVENUES 6,064,930$       6,297,656$       6,407,017$       6,524,945$       6,588,816$       

 

Alpha: Jose Hernandez Middle School (Years 3-7)
5-Year Budget Summary



1.00$                2 3 4 5
Object Code               Description 2016-17 2017-18 2018-19 2019-20 2020-21

Alpha: Jose Hernandez Middle School (Years 3-7)
5-Year Budget Summary

EXPENDITURES

 Certificated Salaries

1100 Teacher Salaries 1,040,000$       1,071,200$       1,103,336$       1,136,436$       1,170,529$       
1111 Teacher Salaries - Electives 48,750$            50,213$            51,719$            53,270$            54,869$            
1300 Certificated Supervisor and Administrator Salaries 255,000$          262,650$          270,530$          278,645$          287,005$          
1900 Certificated bonuses 134,375$          138,406$          142,558$          146,835$          151,240$          

           Total, Certificated Salaries 1,478,125$       1,522,469$       1,568,143$       1,615,187$       1,663,643$       

 
 Classified (non-certificated) Salaries

2100 Non-certificated Teacher Salaries 114,000$          117,420$          120,943$          124,571$          128,308$          
2200 Non-certificated Support Salaries 190,000$          195,700$          201,571$          207,618$          213,847$          
2300 Non-certificated Supervisor and Administrator Salaries 50,000$            51,500$            53,045$            54,636$            56,275$            
2400 Clerical and Office Salaries 30,000$            30,900$            31,827$            32,782$            33,765$            
2600 Classified Bonuses 47,400$            48,822$            50,287$            51,795$            53,349$            
2900 Other Non-certificated Salaries 90,000$            92,700$            95,481$            98,345$            101,296$          

           Total, Non-certificated Salaries 521,400$          537,042$          553,153$          569,748$          586,840$          

 Employee Benefits

3100 STRS -$                  -$                  -$                  -$                  -$                  
3300 OASDI 152,964$          157,553$          162,279$          167,148$          172,162$          
3400 Health and Welfare Benefits 159,775$          175,753$          193,328$          212,661$          233,927$          
3500 Unemployment Insurance 6.20% 13,868$            14,285$            14,713$            15,154$            15,609$            
3600 Workers' Compensation Insurance 2.00% 39,991$            41,190$            42,426$            43,699$            45,010$            
3700 Other Retiree Benefits 3.00% 59,986$            61,785$            63,639$            65,548$            67,514$            
3900 Other Employee Benefits

           Total, Employee Benefits 426,583$          450,565$          476,385$          504,209$          534,222$          

 
 Books and Supplies

4100 Approved Textbooks and Core Curricula Materials 98,000$            100,940$          103,968$          107,087$          110,300$          
4200 Books and Other Reference Materials 14,000$            14,420$            14,853$            15,298$            15,757$            
4300 Materials and Supplies 140,000$          144,200$          148,526$          152,982$          157,571$          
4400 Non-capitalized Equipment(computers, printers, servers) 140,000$          144,200$          148,526$          152,982$          157,571$          
4700 Food 314,738$          324,180$          333,905$          343,923$          354,240$          

           Total, Books and Supplies 706,738$          727,940$          749,778$          772,272$          795,440$          

 
 Services and Other Operating Expenditures

5200 Travel and Conferences 10,000$            10,300$            10,609$            10,927$            11,255$            
5300 Dues and Memberships 26,929$            29,047$            29,411$            29,785$            30,170$            
5400 Insurance 33,600$            34,608$            35,646$            36,716$            37,817$            
5500 Utilities and Housekeeping Services 140,000$          144,200$          148,526$          152,982$          157,571$          
5600 Rentals, Leases, Repairs, and Noncap. Improvements 772,447$          798,897$          813,923$          830,086$          839,248$          
5800 Professional/Consulting Services and Operating Expend. 1,533,612$       1,584,190$       1,619,918$       1,657,643$       1,686,420$       
5900 Communications (Phones, ISP, Internet) 12,720$            13,102$            13,495$            13,899$            14,316$            

           Total, Services/Other Operating 2,529,308$       2,614,344$       2,671,527$       2,732,038$       2,776,798$       

 
 Other Outgo 

7438 Debt Interest 438$                 219$                 -$                  -$                  -$                  
7439 Loan Repayment 62,500$            62,500$            -$                  -$                  -$                  

           Total, Other Outgo 62,938$            62,719$            -$                  -$                  -$                  

 
 TOTAL EXPENDITURES 5,725,092$       5,915,079$       6,018,986$       6,193,454$       6,356,943$       

 

 Excess of Revenues over Expenditures 339,838$          382,577$          388,031$          331,491$          231,873$          

Beginning Fund Balance 560,000$          899,838$          1,282,415$       1,670,446$       2,001,937$       
            Operating Income 339,838$         382,577$         388,031$         331,491$         231,873$         

Ending Fund Balance 899,838$          1,282,415$       1,670,446$       2,001,937$       2,233,810$       

Reserve for Economic Uncertainties 286,255$          295,754$          300,949$          309,673$          317,847$          
Unassigned/Unappropriated Fund Balance 613,584$          986,661$          1,369,497$       1,692,264$       1,915,963$       



Alpha: Jose Hernandez Middle School 
Charter Petition Budget 
 

The following assumptions are conservative wherever possible.  School leadership feels that being 

conservative ensures the long-term financial stability of the organization.  Revenues remain relatively 

flat while expenses grow throughout the five years in these projections.  Because of that, operating 

income steadily decreases each year.  However, if all of the conservative assumptions in these 

projections were to be fully realized and the school did ultimately project a negative operating income, 

it would alter its budget in order to maintain a positive operating income and reasonable fund balance. 

 

Enrollment 
Alpha: Jose Hernandez Middle School opened in 2014-15 with sixth and 7th grades and 170 students. It 

will serve 360 students with grades 6-8 in 2015-16.  This charter revision is to increase the number of 

grades served to 5-8, beginning with the 2016-17 school year.  These projections assume four grades of 

140 students each, for a total of 560 students for all five years.  At an attendance rate of 96%, ADA is 

projected at 537.6 students for all five years. 

 

 

Demographics 

Based on the experience of Alpha’s original school, Alpha: Blanca Alvarado, and the experience of Jose 

Hernandez Middle School in its first year of operation, we believe that these are conservative estimates. 

Free and Reduced Lunch: 90% 

English Learners: 40% 

Unduplicated: 97% 

 

Revenue 
Local Control Funding Formula 

The majority of the school’s funding comes from the Local Control Funding Formula.  Using the school’s 

projected 2015-16 funding levels as a base, and the FCMAT LCFF calculator (Version 16.1e) to calculate 

the target rates and transition funding, the school will receive the following LCFF Revenues: 



 

 

The FCMAT LCFF calculator does not continue into the fifth year of these projections.  Because of this, 

an annual COLA of 1.0% was assumed in the year 2020-21.  This is lower than the DOF estimates of 

2.48% and 2.87% for the preceding two years. 

These calculations are also dependent on the percentage of unduplicated students for the district in 

which JHMS is located.  Since it is located in more than one district, the school is able to choose which 

district to claim for its concentration grant cap.  In line with the 2014-15 P-2 apportionment calculations, 

these projections assume 88.89% unduplicated percentage for the Alum Rock Union Elementary School 

District in which it is physically located. 

 

Title Funding  

The Local Education Agency (LEA) Plan for JHMS was approved in 2014-15 and the school has 

begun receiving Title I and II funding.  In order to project these revenues, the school is assuming 

that the proportion of free-and-reduced lunch students remains steady and that 14-15 rates 

stay flat for the duration of the five-year projections.  Because enrollment will increase by more 

than 25% in 2016-17, these projections assume that 2016-17 Title funding rates will be based 

on current year enrollment.  The remaining years are based on prior year 

enrollment/demographic figures, though they remain flat as there are no projected changes in 

enrollment or demographics, and funding rates are conservatively assumed to stay flat. 

 

Child Nutrition 

Based on JHMS’ percentage of students who qualify for free-and-reduced lunch and the 

school’s experience in the 2014-15 fiscal year, child nutrition revenues are assumed to be the 

following percentages of expenses: 

 Federal – 75% 

 State – 5% 

 Local – 10% 

 Total – 95% 

(assumes 5% waste factor to account for unpurchased meals and uncollected revenues) 

 

Components of LCFF By Object Code
2016-17 2017-18 2018-19 2019-20

8011 - State Aid 4,048,105$ 4,233,222$ 4,333,831$ 4,550,263$ 

8012 - EPA 107,520 107,520 107,520 - 

   8096 - In-Lieu of Property Taxes 908,297 908,297 908,297 908,297 

TOTAL FUNDING 5,063,922$ 5,249,039$ 5,349,647$ 5,458,559$ 



Special Education 

JHMS has joined the El Dorado County of Education SELPA for Special Education purposes.  The 

school has begun receiving funding in 2014-15 and is projected to continue for these 

projections.  Rates are based on the EDCOE SELPA’s projections for 2015-16, $500 per current 

year ADA for state funding and $130 per prior-year ADA for federal funding.  Because Federal 

funding is based on prior-year P-2 ADA, the 2016-17 entitlement is based on two grade levels of 

students and the 2017-18 then doubles with the increase of two additional grade levels in the 

prior year.  In order to remain conservative, these rates are assumed to remain flat for the 

duration of the five-year projections.  An administrative fee of 5% of state and federal funding 

is including in Services & Other Operating Expenses.  This fee will likely decrease to 4% in the 

first year of these projections and stay at that level for the remaining four years, but it is kept at 

5% to be conservative. 

 

Other State Revenues 

Alpha will be applying for the After School Education and Safety (ASES) grant.  Based on 

projected enrollment and demographics the school would qualify for the full $150,000 grant.  It 

currently runs an afterschool program, though it does not yet receive the funding.  In these 

projections, continued expenses for its afterschool program are assumed, while no revenue is 

included.  If it does receive the ASES grant, this will increase the forecasted operating income. 

Revenues are based on School Services of California’s projections for 2015-16.  In order to 

remain conservative, rates are assumed to stay flat for the duration of the five-year projections.  

 State Lottery: $162 per ADA 

 Mandate Block Grant: $14 per PY ADA* 

 

* Because the Mandate Block Grant is based on prior-year P-2 ADA, the 2016-17 MBG 

entitlement only includes ADA for two grades.  When the projected number of students 

doubles from 2015-16 to 2016-17, the Mandate Block Grant the following year (2017-18) 

will subsequently double. 

 

Local Revenues 

JHMS is projecting direct sales for lunches and uniforms.  Uniform purchases are not required of 

parents.  The school has a dress code, but not a required uniform.  While assuming that most of 

the lunches served will be to students who are eligible for free or reduced priced meals, 

revenue will be collected for the students who do not qualify.   

 



Accounting 

Like most charter schools, Alpha will use accrual based accounting.  This means that Alpha will 

recognize revenues when they are earned, not when they are received. 

 

Expenses 
Expenses have been estimated by school leadership based on the experiences of Alpha’s 

original school Blanca Alvarado and Jose Hernandez Middle School’s experiences in its first year 

of operation.  Expense assumptions have been increased for inflation, in addition to being 

increased for enrollment and staffing growth, where applicable. Below is a summary of the 

major expense categories and the underlying assumptions. 

 

Staffing and Benefits 

Salaries will increase an average of 3% per year. 

 

 

Alpha includes a bonus of up to 10% of salary in its compensation packages.  Full bonuses of 

10% are assumed in these projections, though it is unlikely that the full amounts will be paid 

out in any given year. 

 

Alpha offers health benefits for all full time staff members.  The average cost in its first year of 

operation was $4,500 per employee.  That rate is increased to $5,000 in the first year of these 

projections and then increased at a rate of 10% each year in order to maintain conservative 

estimates. 

Staffing Assumptions FTE 2016-17 2017-18 2018-19 2019-20 2020-21

Principal 1.00 100,000     103,000     106,090     109,273     112,551     

Assistant Principal 1.00 85,000       87,550       90,177       92,882        95,668        

Instructional Coach 1.00 70,000       72,100       74,263       76,491        78,786        

Office Manager 1.00 50,000       51,500       53,045       54,636        56,275        

Certificated Teachers 16.00 1,040,000  1,071,200  1,103,336  1,136,436  1,170,529  

School Psychologist 0.33 30,000       30,900       31,827       32,782        33,765        

Education Specialists 1.875 114,000     117,420     120,943     124,571     128,308     

Athletic Coach 1.00 60,000       61,800       63,654       65,564        67,531        

Learning Coaches (full-time) 3.00 120,000     123,600     127,308     131,127     135,061     

Art/Music Staff 0.75 48,750       50,213       51,719       53,270        54,869        

Learning Coaches (part-time) 3.50 70,000       72,100       74,263       76,491        78,786        

Food service manager 1.50 30,000       30,900       31,827       32,782        33,765        

Total Headcount 31.96 1,817,750  1,872,283  1,928,451  1,986,305  2,045,894  



 

The school does not participate in STRS or PERS.  All employees participate in social security and 

the school provides a match of up to 3% of SIMPLE IRA contributions.  The full amount of this 

3% match is built into the budget, though participation in its first year of operation have been 

lower. 

 

Books and Supplies 

JHMS is budgeting costs of $175 per student to purchase textbooks core curricular activities.  In 

addition, the school $25 per student for Books and Reference Materials.  With the school 

reaching full capacity in 2016-17, these amounts do not increase with ADA growth, but they are 

increased by 3% inflation.   

Materials and Supplies are budgeted at $250 per student and Furniture and Equipment at $250 

per student. 

The food service program is based on the actual experience of Alpha: Blanca Alvarado in year 1 

and assumes that the school serves breakfast to 15% of students, lunch to 75% of students, and 

snack to 50% of students.  The cost of meals is estimated at $1.65 for breakfast, $3.50 for lunch 

and $.76 for snack.  Meals will be served for 180 days. 

 

CMO Management and Facilities Fees:   

A Charter Management Organization (CMO) based in San Jose manages three Alpha schools, 

including Jose Hernandez Middle School.  The CMO provides wide-ranging support including 

management and coaching of school leaders, professional development, staff recruitment, 

fundraising and more.  This way, the organization’s schools can focus on teaching and learning. 

In consideration for the services, Alpha (CMO) shall receive a monthly CMO Management Fee 

equal to 15% of local, state, and federal revenues of Alpha 2 Middle School (excluding revenues 

from reimbursement programs such as NSLP and school uniforms, ASES, PCSGP, Special 

Education, and Federal Title revenue) determined in accordance with United States generally 

accepted accounting principles which are consistently applied; provided, however, that if in any 

month Alpha 2 Middle School suffers a net loss, the amount of such net loss will be carried 

forward to succeeding months and no further payment of the Services Fee shall be made until 

and to the extent that the cumulative amount of all such losses is recouped against net income 

of Alpha 2 Middle School earned in such succeeding months. The Services Fee shall be payable 

by Alpha 2 Middle School to the CMO on or before the 30th day after the end of each calendar 

month.   

The Manager shall receive a quarterly “Facilities Fee” equal to 13% of local, state, and federal 

revenues of Alpha 2 Middle School (excluding revenues from reimbursement programs such as 



NSLP and school uniforms, ASES, PCSGP, Special Education, and Federal Title revenue), 

determined in accordance with United States generally accepted accounting principles which 

are consistently applied and the facilities lease payments for that quarter.  

The Services Fee and Facilities Fee are the only compensation or other payments to which the 

CMO will be entitled hereunder; Alpha 2 Middle School shall be responsible for all of its own 

costs and expenses necessary to fulfill its obligations under this Agreement, including, but not 

limited to, compensation and other benefits payable to any employees and any travel 

expenses. 

 

Services and Other Operating Expenses 

The remaining Services and Other Operating Expenses are broken down in the attached table.  

The rates are based on JHMS’ experiences in its first year of operation and also the experiences 

of Alpha’s other two charters.  If dependent on variables like enrollment/ADA, number of 

classrooms, or staffing levels, assumptions were increased accordingly with grade growth in 

2016-17.   Assumptions are shown for the 2016-17 and then grown with 3% inflation for the 

remaining four years. 

This section of the budget also includes an entry for “CMO SPED Reserve.”  The CMO acts as a 

district for Special Education purposes and wants to protect the individual sites against the 

possibility of high-need, high-cost IEPs that exceed the funding received.  If the school was to 

experience such a circumstance, it would then have these reserves to help alleviate the effect 

of this encroachment.  This reserve comes out of the general fund, not Special Education 

revenues as those are spent entirely in the year received. 

 

Cash Flow 

JHMS received a $250K CDE Revolving Loan in its first year of operation.  Two years of 

remaining payback is built into these cash flow projections and the associated interest costs 

included in the budget.  

The cash forecast assumes that deferrals of State Aid payments will be eliminated in 2015-16.   

The Special Advance Apportionment for growing schools has been included following historical 

disbursement patterns with funds arriving in October and January. 

 



5000 Series Breakdown COLA 3%

Services and Other Operating Expense

1 2 3 4 5
Line Item Year 1 Year 2 Year 3 Year 4 Year 5

Travel and Conferences

Teacher Conference Fees 10,000$      10,300$      10,609$      10,927$      11,255$      1,000.00     flat rate
TOTAL  5200 10,000$      10,300$      10,609$      10,927$      11,255$      

Dues and Membership

California Charter Schools Assoc Membership 2,800$        2,884$        2,971$        3,060$        3,151$        5.00            per enrollment
EDCOE SELPA Administrative Fees 15,169$      16,934$      16,934$      16,934$      16,934$      5% percent of SPED revenues
Other Membership Dues 8,960$        9,229$        9,506$        9,791$        10,085$      16.00          per enrollment

TOTAL 5300 26,929$      29,047$      29,411$      29,785$      30,170$      

Insurance 

General Liability Insurance (Including D & O) 33,600$      34,608$      35,646$      36,716$      37,817$      60.00          per enrollment
TOTAL 5400 33,600$      34,608$      35,646$      36,716$      37,817$      

Utilites and Housekeeping

Utilities 80,000$      82,400$      84,872$      87,418$      90,041$      5,000.00     per classroom
Fire Prevention 8,000$        8,240$        8,487$        8,742$        9,004$        500.00        per classroom
Security Alarm 4,000$        4,120$        4,244$        4,371$        4,502$        250.00        per classroom
Custodial Service 48,000$      49,440$      50,923$      52,451$      54,024$      3,000.00     per classroom

TOTAL  5500 140,000$    144,200$    148,526$    152,982$    157,571$    

Rentals, Leases, Repairs 

CMO Facilities Fee 709,447$    734,007$    747,086$    761,244$    768,341$    13% of eligible revenues
Equipment Rental / Lease 40,000$      41,200$      42,436$      43,709$      45,020$      2,500.00     per classroom
Equipment Repair 8,000$        8,240$        8,487$        8,742$        9,004$        500.00        per classroom
Property / Building Improvement / Repair 15,000$      15,450$      15,914$      16,391$      16,883$      15,000.00   flat rate

TOTAL 5600 772,447$    798,897$    813,923$    830,086$    839,248$    

Professional/Consulting Services

Field Trips/Expeditions 80,000$      82,400$      84,872$      87,418$      90,041$      5,000.00     per Classroom
Oversight Fee 50,639$      52,490$      53,496$      54,586$      55,131$      1% percent of LCFF Revenues
Student recruitment - Fixed 1,500$        1,545$        1,591$        1,639$        1,688$        1,500.00     flat rate
Student recruitment - Variable 4,200$        4,326$        4,456$        4,589$        4,727$        30.00          per new student
Financial Services Contracts 95,200$      98,056$      100,998$    104,028$    107,148$    170.00        per Enrollment
Audit Services Contracts 10,000$      10,300$      10,609$      10,927$      11,255$      10,000.00   per School
Other Services - Health Services 5,600$        5,768$        5,941$        6,119$        6,303$        10.00          per Enrollment
Enrichment Instruction 64,000$      65,920$      67,898$      69,935$      72,033$      4,000.00     per Classroom
Other Services - Substitutes 3,200$        3,296$        3,395$        3,497$        3,602$        200.00        per Classroom
Professional Development - Admin 13,660$      14,070$      14,492$      14,927$      15,374$      2,000.00     per Salaried FTE, non-Instructional
Professional Development - Instructional 50,250$      51,758$      53,310$      54,910$      56,557$      2,000.00     per Salaried FTE, Instructional
Professional Development - Technology 5,300$        5,459$        5,623$        5,791$        5,965$        5,300.00     flat rate
Staff Recruiting 15,000$      15,450$      15,914$      16,391$      16,883$      15,000.00   $5,000 for 3 avg corp members
Principal Discretionary 21,280$      21,918$      22,576$      23,253$      23,951$      38.00          per Enrollment
Contracted Enrichment Programs 20,000$      20,600$      21,218$      21,855$      22,510$      20,000.00   flat rate
CMO Management Fee 818,593$    846,931$    862,022$    878,359$    886,547$    15% of eligible revenues
CMO SPED Reserve 27,286$      28,231$      28,734$      29,279$      29,552$      0.50% per enrollment
SPED Contract Instructors 187,264$    192,882$    198,668$    204,628$    210,767$    8,000.00     per SPED Enrollment (11%)
Background Checks/Fingerprint/TB 5,000$        5,150$        5,305$        5,464$        5,628$        5,000.00     flat rate
Legal Fees 5,000$        5,150$        5,305$        5,464$        5,628$        5,000.00     flat rate
District Oversight Fees 50,639$      52,490$      53,496$      54,586$      55,131$      1% of eligible revenues

TOTAL  5800 1,533,612$ 1,584,190$ 1,619,918$ 1,657,643$ 1,686,420$ 

Communications

Postage & Shipping 6,720$        6,922$        7,129$        7,343$        7,563$        12.00          $1 per Enrollment per Month
Internet 1,000$        1,030$        1,061$        1,093$        1,126$        1,000.00     flat rate
Telephone/Cell Phones 5,000$        5,150$        5,305$        5,464$        5,628$        5,000.00     flat rate

TOTAL  5900 12,720$      13,102$      13,495$      13,899$      14,316$      

inflation thereafter)
(grown with 3%
Year 1 Assumptions



CASH FLOW PROJECTION

School Name: Alpha: Jose Hernandez Middle School

Operating Years: Year 3 - Year 7

2016-17 Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun
Total Received 

in Current Year

Earned,

But

Accrued

Total Earned in 

Current Year

BEGINNING CASH 350,000$      160,890$      2,901$          87,484$        103,778$      109,185$      220,834$      248,014$      307,919$      434,540$      463,127$      469,941$      

REVENUES

Revenue Limit Sources

Local Control Funding Formula 202,405$      202,405$      364,329$      364,329$      364,329$      364,329$      364,329$      364,329$      364,329$      364,329$      364,329$      364,329$      4,048,105$       -$               4,048,105$       
Education Protection Account -$             -$             26,880$        -$             -$             26,880$        -$             -$             26,880$        -$             -$             26,880$        107,520$          -$               107,520$          
General Purpose Entitlement - Local Revenue (In Lieu of Property Taxes) 54,498$        108,996$      72,664$        72,664$        72,664$        72,664$        72,664$        127,162$      63,581$        63,581$        63,581$        63,581$        908,297$          -$               908,297$          
Federal Revenue

Special Education Entitlement -$             -$             -$             -$             -$             -$             -$             -$             17,290$        -$             -$             -$             17,290$            17,290$          34,580$            
Child Nutrition -$             -$             11,803$        23,605$        23,605$        23,605$        23,605$        23,605$        23,605$        23,605$        23,605$        23,605$        224,251$          11,803$          236,053$          
Title Funding -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        302,549$          -$               302,549$          
Revenue Received from Prior Year Accruals - Federal Revenue 14,546$        -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             14,546$            
Other State Revenue

Special Education Entitlement -$             13,440$        13,440$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        244,608$          24,192$          268,800$          
Child Nutrition -$             -$             787$             1,574$          1,574$          1,574$          1,574$          1,574$          1,574$          1,574$          1,574$          1,574$          14,950$            787$               15,737$            
California Lottery -$             -$             -$             -$             -$             -$             21,773$        -$             -$             21,773$        -$             -$             43,546$            43,546$          87,091$            
Mandated Cost Reimbursements -$             -$             -$             -$             -$             3,724$          -$             -$             -$             -$             -$             -$             3,724$             -$               3,724$              
Revenue Received from Prior Year Accruals - State Revenue 22,982$        -$             -$             10,886$        -$             -$             -$             -$             -$             -$             -$             -$             33,869$            
Other Local Revenue

Food Service Sales -$             1,574$          3,147$          3,147$          3,147$          3,147$          3,147$          3,147$          3,147$          3,147$          3,147$          1,574$          31,474$            31,474$            
Uniforms -$             1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          20,000$            20,000$            
Interest 83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              1,000$             1,000$              

TOTAL REVENUES 294,515$      328,316$      570,589$      502,300$      491,413$      597,654$      513,186$      545,911$      602,137$      504,103$      482,330$      583,274$      6,015,728$       97,617$          6,064,930$       

EXPENDITURES

1000 Certificated Salaries 123,177$      123,177$      123,177$      123,177$      123,177$      123,177$      123,177$      123,177$      123,177$      123,177$      123,177$      123,177$      1,478,125$       
2000 Classified Salaries 43,450$        43,450$        43,450$        43,450$        43,450$        43,450$        43,450$        43,450$        43,450$        43,450$        43,450$        43,450$        521,400$          
3000 Employee Benefits 35,549$        35,549$        35,549$        35,549$        35,549$        35,549$        35,549$        35,549$        35,549$        35,549$        35,549$        35,549$        426,583$          
4000 Books and Supplies 70,674$        70,674$        56,539$        56,539$        56,539$        56,539$        56,539$        56,539$        56,539$        56,539$        56,539$        56,539$        706,738$          
5000 Services and Other Operating Expenditures 210,776$      210,776$      210,776$      210,776$      210,776$      210,776$      210,776$      210,776$      210,776$      210,776$      210,776$      210,776$      2,529,308$       
6000 Capital Outlay -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$                 
7000 Short Term Loan Repayment -$                 -$                 10,490$        10,490$        10,490$        10,490$        10,490$        10,490$        -$                 -$                 -$                 62,938$            

TOTAL EXPENDITURES 483,625$      486,305$      486,006$      486,006$      486,006$      486,006$      486,006$      486,006$      475,516$      475,516$      475,516$      475,516$      5,788,030$       

REVENUE LESS EXPENDITURES (189,110)$     (157,989)$     84,583$        16,294$        5,407$          111,649$      27,180$        59,905$        126,621$      28,587$        6,814$          107,758$      227,698$          97,617$          

CASH BALANCE 160,890$      2,901$          87,484$        103,778$      109,185$      220,834$      248,014$      307,919$      434,540$      463,127$      469,941$      577,698$      



CASH FLOW PROJECTION

School Name: Alpha: Jose Hernandez Middle School

Operating Years: Year 3 - Year 7

2017-18 Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun
Total Received 

in Current Year

Earned,

But

Accrued

Total Earned in 

Current Year

BEGINNING CASH 577,698$      402,666$      237,776$      323,748$      352,696$      377,160$      494,378$      523,325$      584,997$      731,003$      761,320$      769,865$      

REVENUES

Revenue Limit Sources

Local Control Funding Formula 211,661$      211,661$      380,990$      380,990$      380,990$      380,990$      380,990$      380,990$      380,990$      380,990$      380,990$      380,990$      4,233,222$       -$               4,233,222$       
Education Protection Account -$             -$             26,880$        -$             -$             26,880$        -$             -$             26,880$        -$             -$             26,880$        107,520$          -$               107,520$          
General Purpose Entitlement - Local Revenue (In Lieu of Property Taxes) 54,498$        108,996$      72,664$        72,664$        72,664$        72,664$        72,664$        127,162$      63,581$        63,581$        63,581$        63,581$        908,297$          -$               908,297$          
Federal Revenue

Special Education Entitlement -$             -$             -$             -$             -$             -$             -$             -$             34,944$        -$             -$             -$             34,944$            34,944$          69,888$            
Child Nutrition -$             -$             12,157$        24,314$        24,314$        24,314$        24,314$        24,314$        24,314$        24,314$        24,314$        24,314$        230,978$          12,157$          243,135$          
Title Funding -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        302,549$          -$               302,549$          
Revenue Received from Prior Year Accruals - Federal Revenue 11,803$        -$             -$             -$             17,290$        -$             -$             -$             -$             -$             -$             -$             29,093$            
Other State Revenue

Special Education Entitlement -$             13,440$        13,440$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        244,608$          24,192$          268,800$          
Child Nutrition -$             -$             810$             1,621$          1,621$          1,621$          1,621$          1,621$          1,621$          1,621$          1,621$          1,621$          15,399$            810$               16,209$            
California Lottery -$             -$             -$             -$             -$             -$             21,773$        -$             -$             21,773$        -$             -$             43,546$            43,546$          87,091$            
Mandated Cost Reimbursements -$             -$             -$             -$             -$             7,526$          -$             -$             -$             -$             -$             -$             7,526$             -$               7,526$              
Revenue Received from Prior Year Accruals - State Revenue 46,752$        -$             -$             21,773$        -$             -$             -$             -$             -$             -$             -$             -$             68,524$            
Other Local Revenue

Food Service Sales -$             1,621$          3,242$          3,242$          3,242$          3,242$          3,242$          3,242$          3,242$          3,242$          3,242$          1,621$          32,418$            32,418$            
Uniforms -$             1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          20,000$            20,000$            
Interest 83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              1,000$             1,000$              

TOTAL REVENUES 324,797$      337,619$      587,722$      530,696$      526,213$      618,967$      530,696$      563,421$      637,302$      521,613$      499,840$      600,737$      6,279,624$       115,649$        6,297,656$       

EXPENDITURES

1000 Certificated Salaries 126,872$      126,872$      126,872$      126,872$      126,872$      126,872$      126,872$      126,872$      126,872$      126,872$      126,872$      126,872$      1,522,469$       
2000 Classified Salaries 44,754$        44,754$        44,754$        44,754$        44,754$        44,754$        44,754$        44,754$        44,754$        44,754$        44,754$        44,754$        537,042$          
3000 Employee Benefits 37,547$        37,547$        37,547$        37,547$        37,547$        37,547$        37,547$        37,547$        37,547$        37,547$        37,547$        37,547$        450,565$          
4000 Books and Supplies 72,794$        72,794$        58,235$        58,235$        58,235$        58,235$        58,235$        58,235$        58,235$        58,235$        58,235$        58,235$        727,940$          
5000 Services and Other Operating Expenditures 217,862$      217,862$      217,862$      217,862$      217,862$      217,862$      217,862$      217,862$      217,862$      217,862$      217,862$      217,862$      2,614,344$       
6000 Capital Outlay -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$                 
7000 Short Term Loan Repayment -$                 -$                 10,453$        10,453$        10,453$        10,453$        10,453$        10,453$        -$                 -$                 -$                 62,719$            

TOTAL EXPENDITURES 499,829$      502,509$      501,749$      501,749$      501,749$      501,749$      501,749$      501,749$      491,296$      491,296$      491,296$      491,296$      5,978,017$       

REVENUE LESS EXPENDITURES (175,032)$     (164,890)$     85,972$        28,947$        24,464$        117,218$      28,947$        61,672$        146,006$      30,317$        8,544$          109,441$      301,607$          115,649$        

CASH BALANCE 402,666$      237,776$      323,748$      352,696$      377,160$      494,378$      523,325$      584,997$      731,003$      761,320$      769,865$      879,306$      



CASH FLOW PROJECTION

School Name: Alpha: Jose Hernandez Middle School

Operating Years: Year 3 - Year 7

2018-19 Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun
Total Received 

in Current Year

Earned,

But

Accrued

Total Earned in 

Current Year

BEGINNING CASH 879,306$      695,432$      521,372$      613,525$      649,043$      697,732$      821,520$      857,038$      925,280$      1,067,403$   1,093,838$   1,098,500$   

REVENUES

Revenue Limit Sources

Local Control Funding Formula 216,692$      216,692$      390,045$      390,045$      390,045$      390,045$      390,045$      390,045$      390,045$      390,045$      390,045$      390,045$      4,333,831$       -$               4,333,831$       
Education Protection Account -$             -$             26,880$        -$             -$             26,880$        -$             -$             26,880$        -$             -$             26,880$        107,520$          -$               107,520$          
General Purpose Entitlement - Local Revenue (In Lieu of Property Taxes) 54,498$        108,996$      72,664$        72,664$        72,664$        72,664$        72,664$        127,162$      63,581$        63,581$        63,581$        63,581$        908,297$          -$               908,297$          
Federal Revenue

Special Education Entitlement -$             -$             -$             -$             -$             -$             -$             -$             34,944$        -$             -$             -$             34,944$            34,944$          69,888$            
Child Nutrition -$             -$             12,521$        25,043$        25,043$        25,043$        25,043$        25,043$        25,043$        25,043$        25,043$        25,043$        237,908$          12,521$          250,429$          
Title Funding -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        302,549$          -$               302,549$          
Revenue Received from Prior Year Accruals - Federal Revenue 12,157$        -$             -$             -$             34,944$        -$             -$             -$             -$             -$             -$             -$             47,101$            
Other State Revenue

Special Education Entitlement -$             13,440$        13,440$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        244,608$          24,192$          268,800$          
Child Nutrition -$             -$             835$             1,670$          1,670$          1,670$          1,670$          1,670$          1,670$          1,670$          1,670$          1,670$          15,861$            835$               16,695$            
California Lottery -$             -$             -$             -$             -$             -$             21,773$        -$             -$             21,773$        -$             -$             43,546$            43,546$          87,091$            
Mandated Cost Reimbursements -$             -$             -$             -$             -$             7,526$          -$             -$             -$             -$             -$             -$             7,526$             -$               7,526$              
Revenue Received from Prior Year Accruals - State Revenue 46,775$        -$             -$             21,773$        -$             -$             -$             -$             -$             -$             -$             -$             68,548$            
Other Local Revenue

Food Service Sales -$             1,670$          3,339$          3,339$          3,339$          3,339$          3,339$          3,339$          3,339$          3,339$          3,339$          1,670$          33,391$            33,391$            
Uniforms -$             1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          20,000$            20,000$            
Interest 83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              1,000$             1,000$              

TOTAL REVENUES 330,205$      342,698$      597,263$      540,626$      553,798$      628,897$      540,626$      573,351$      647,232$      531,543$      509,771$      610,618$      6,406,628$       116,038$        6,407,017$       

EXPENDITURES

1000 Certificated Salaries 130,679$      130,679$      130,679$      130,679$      130,679$      130,679$      130,679$      130,679$      130,679$      130,679$      130,679$      130,679$      1,568,143$       
2000 Classified Salaries 46,096$        46,096$        46,096$        46,096$        46,096$        46,096$        46,096$        46,096$        46,096$        46,096$        46,096$        46,096$        553,153$          
3000 Employee Benefits 39,699$        39,699$        39,699$        39,699$        39,699$        39,699$        39,699$        39,699$        39,699$        39,699$        39,699$        39,699$        476,385$          
4000 Books and Supplies 74,978$        74,978$        59,982$        59,982$        59,982$        59,982$        59,982$        59,982$        59,982$        59,982$        59,982$        59,982$        749,778$          
5000 Services and Other Operating Expenditures 222,627$      222,627$      222,627$      222,627$      222,627$      222,627$      222,627$      222,627$      222,627$      222,627$      222,627$      222,627$      2,671,527$       
6000 Capital Outlay -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$                 
7000 Short Term Loan Repayment -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                     

TOTAL EXPENDITURES 514,079$      516,758$      505,109$      505,109$      505,109$      505,109$      505,109$      505,109$      505,109$      505,109$      505,109$      505,109$      6,081,924$       

REVENUE LESS EXPENDITURES (183,874)$     (174,060)$     92,154$        35,518$        48,689$        123,788$      35,518$        68,243$        142,123$      26,435$        4,662$          105,510$      324,704$          116,038$        

CASH BALANCE 695,432$      521,372$      613,525$      649,043$      697,732$      821,520$      857,038$      925,280$      1,067,403$   1,093,838$   1,098,500$   1,204,009$   



CASH FLOW PROJECTION

School Name: Alpha: Jose Hernandez Middle School

Operating Years: Year 3 - Year 7

2019-20 Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun
Total Received 

in Current Year

Earned,

But

Accrued

Total Earned in 

Current Year

BEGINNING CASH 1,204,009$   1,016,432$   838,330$      909,120$      950,554$      1,005,159$   1,107,984$   1,149,418$   1,223,577$   1,344,736$   1,377,087$   1,387,665$   

REVENUES

Revenue Limit Sources

Local Control Funding Formula 227,513$      227,513$      409,524$      409,524$      409,524$      409,524$      409,524$      409,524$      409,524$      409,524$      409,524$      409,524$      4,550,263$       -$               4,550,263$       
Education Protection Account -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$                 -$               -$                  
General Purpose Entitlement - Local Revenue (In Lieu of Property Taxes) 54,498$        108,996$      72,664$        72,664$        72,664$        72,664$        72,664$        127,162$      63,581$        63,581$        63,581$        63,581$        908,297$          -$               908,297$          
Federal Revenue

Special Education Entitlement -$             -$             -$             -$             -$             -$             -$             -$             34,944$        -$             -$             -$             34,944$            34,944$          69,888$            
Child Nutrition -$             -$             12,897$        25,794$        25,794$        25,794$        25,794$        25,794$        25,794$        25,794$        25,794$        25,794$        245,045$          12,897$          257,942$          
Title Funding -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        302,549$          -$               302,549$          
Revenue Received from Prior Year Accruals - Federal Revenue 12,521$        -$             -$             -$             34,944$        -$             -$             -$             -$             -$             -$             -$             47,465$            
Other State Revenue

Special Education Entitlement -$             13,440$        13,440$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        244,608$          24,192$          268,800$          
Child Nutrition -$             -$             860$             1,720$          1,720$          1,720$          1,720$          1,720$          1,720$          1,720$          1,720$          1,720$          16,336$            860$               17,196$            
California Lottery -$             -$             -$             -$             -$             -$             21,773$        -$             -$             21,773$        -$             -$             43,546$            43,546$          87,091$            
Mandated Cost Reimbursements -$             -$             -$             -$             -$             7,526$          -$             -$             -$             -$             -$             -$             7,526$             -$               7,526$              
Revenue Received from Prior Year Accruals - State Revenue 46,800$        -$             -$             21,773$        -$             -$             -$             -$             -$             -$             -$             -$             68,572$            
Other Local Revenue

Food Service Sales -$             1,720$          3,439$          3,439$          3,439$          3,439$          3,439$          3,439$          3,439$          3,439$          3,439$          1,720$          34,392$            34,392$            
Uniforms -$             1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          20,000$            20,000$            
Interest 83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              1,000$             1,000$              

TOTAL REVENUES 341,415$      353,570$      590,362$      561,007$      574,178$      622,398$      561,007$      593,732$      640,732$      551,924$      530,151$      604,069$      6,524,544$       116,439$        6,524,945$       

EXPENDITURES

1000 Certificated Salaries 134,599$      134,599$      134,599$      134,599$      134,599$      134,599$      134,599$      134,599$      134,599$      134,599$      134,599$      134,599$      1,615,187$       
2000 Classified Salaries 47,479$        47,479$        47,479$        47,479$        47,479$        47,479$        47,479$        47,479$        47,479$        47,479$        47,479$        47,479$        569,748$          
3000 Employee Benefits 42,017$        42,017$        42,017$        42,017$        42,017$        42,017$        42,017$        42,017$        42,017$        42,017$        42,017$        42,017$        504,209$          
4000 Books and Supplies 77,227$        77,227$        61,782$        61,782$        61,782$        61,782$        61,782$        61,782$        61,782$        61,782$        61,782$        61,782$        772,272$          
5000 Services and Other Operating Expenditures 227,670$      227,670$      227,670$      227,670$      227,670$      227,670$      227,670$      227,670$      227,670$      227,670$      227,670$      227,670$      2,732,038$       
6000 Capital Outlay -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$                 
7000 Short Term Loan Repayment -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                     

TOTAL EXPENDITURES 528,992$      531,672$      519,573$      519,573$      519,573$      519,573$      519,573$      519,573$      519,573$      519,573$      519,573$      519,573$      6,256,392$       

REVENUE LESS EXPENDITURES (187,577)$     (178,102)$     70,790$        41,434$        54,605$        102,825$      41,434$        74,159$        121,160$      32,351$        10,578$        84,496$        268,152$          116,439$        

CASH BALANCE 1,016,432$   838,330$      909,120$      950,554$      1,005,159$   1,107,984$   1,149,418$   1,223,577$   1,344,736$   1,377,087$   1,387,665$   1,472,161$   



CASH FLOW PROJECTION

School Name: Alpha: Jose Hernandez Middle School

Operating Years: Year 3 - Year 7

2020-21 Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun
Total Received 

in Current Year

Earned,

But

Accrued

Total Earned in 

Current Year

BEGINNING CASH 1,472,161$   1,273,704$   1,084,372$   1,147,044$   1,180,772$   1,227,672$   1,322,791$   1,356,520$   1,422,973$   1,536,427$   1,561,073$   1,563,945$   

REVENUES

Revenue Limit Sources

Local Control Funding Formula 230,242$      230,242$      414,436$      414,436$      414,436$      414,436$      414,436$      414,436$      414,436$      414,436$      414,436$      414,436$      4,604,848$       -$               4,604,848$       
Education Protection Account -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$                 -$               -$                  
General Purpose Entitlement - Local Revenue (In Lieu of Property Taxes) 54,498$        108,996$      72,664$        72,664$        72,664$        72,664$        72,664$        127,162$      63,581$        63,581$        63,581$        63,581$        908,297$          -$               908,297$          
Federal Revenue

Special Education Entitlement -$             -$             -$             -$             -$             -$             -$             -$             34,944$        -$             -$             -$             34,944$            34,944$          69,888$            
Child Nutrition -$             -$             13,284$        26,568$        26,568$        26,568$        26,568$        26,568$        26,568$        26,568$        26,568$        26,568$        252,396$          13,284$          265,680$          
Title Funding -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        -$             -$             75,637$        302,549$          -$               302,549$          
Revenue Received from Prior Year Accruals - Federal Revenue 12,897$        -$             -$             -$             34,944$        -$             -$             -$             -$             -$             -$             -$             47,841$            
Other State Revenue

Special Education Entitlement -$             13,440$        13,440$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        24,192$        244,608$          24,192$          268,800$          
Child Nutrition -$             -$             886$             1,771$          1,771$          1,771$          1,771$          1,771$          1,771$          1,771$          1,771$          1,771$          16,826$            886$               17,712$            
California Lottery -$             -$             -$             -$             -$             -$             21,773$        -$             -$             21,773$        -$             -$             43,546$            43,546$          87,091$            
Mandated Cost Reimbursements -$             -$             -$             -$             -$             7,526$          -$             -$             -$             -$             -$             -$             7,526$             -$               7,526$              
Revenue Received from Prior Year Accruals - State Revenue 46,825$        -$             -$             21,773$        -$             -$             -$             -$             -$             -$             -$             -$             68,597$            
Other Local Revenue

Food Service Sales -$             1,771$          3,542$          3,542$          3,542$          3,542$          3,542$          3,542$          3,542$          3,542$          3,542$          1,771$          35,424$            35,424$            
Uniforms -$             1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          1,818$          20,000$            20,000$            
Interest 83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              83$              1,000$             1,000$              

TOTAL REVENUES 344,545$      356,351$      595,791$      566,848$      580,019$      628,239$      566,848$      599,573$      646,574$      557,765$      535,992$      609,858$      6,588,403$       116,851$        6,588,816$       

EXPENDITURES

1000 Certificated Salaries 138,637$      138,637$      138,637$      138,637$      138,637$      138,637$      138,637$      138,637$      138,637$      138,637$      138,637$      138,637$      1,663,643$       
2000 Classified Salaries 48,903$        48,903$        48,903$        48,903$        48,903$        48,903$        48,903$        48,903$        48,903$        48,903$        48,903$        48,903$        586,840$          
3000 Employee Benefits 44,518$        44,518$        44,518$        44,518$        44,518$        44,518$        44,518$        44,518$        44,518$        44,518$        44,518$        44,518$        534,222$          
4000 Books and Supplies 79,544$        79,544$        63,635$        63,635$        63,635$        63,635$        63,635$        63,635$        63,635$        63,635$        63,635$        63,635$        795,440$          
5000 Services and Other Operating Expenditures 231,400$      231,400$      231,400$      231,400$      231,400$      231,400$      231,400$      231,400$      231,400$      231,400$      231,400$      231,400$      2,776,798$       
6000 Capital Outlay -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$             -$                 
7000 Short Term Loan Repayment -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                 -$                     

TOTAL EXPENDITURES 543,003$      545,682$      533,120$      533,120$      533,120$      533,120$      533,120$      533,120$      533,120$      533,120$      533,120$      533,120$      6,419,881$       

REVENUE LESS EXPENDITURES (198,457)$     (189,332)$     62,671$        33,728$        46,900$        95,119$        33,728$        66,453$        113,454$      24,645$        2,873$          76,739$        168,523$          116,851$        

CASH BALANCE 1,273,704$   1,084,372$   1,147,044$   1,180,772$   1,227,672$   1,322,791$   1,356,520$   1,422,973$   1,536,427$   1,561,073$   1,563,945$   1,640,684$   
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