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EXECUTIVE SUMMARY 

Rocketship Si Se Puede was founded in 2009 as the second charter elementary school in the Rocketship 
Education network.  In October 2011, Rocketship Education submitted a petition to renew Rocketship Si 
Se Puede for a five-year term to begin in July 2012. Rocketship Si Se Puede’s charter was renewed  by 
the Santa Clara County Board of Education and the school continues to serve close to 600 students in 
San Jose. As its five-year term comes to an end, Rocketship Si Se Puede is submitting a petition for the 
renewal of its charter. As this Executive Summary and the accompanying charter petition describe, Si Se 
Puede has continually led its students to academic excellence, in most cases vastly outperforming 
students in the local Alum Rock Union School District and the State as a whole. Si Se Puede has also 
developed a robust, diverse, and close-knit community centered on parent engagement, local 
partnerships, diversity, cultural awareness and appreciation, and celebrating the whole student.   

The Si Se Puede Community 

Si Se Puede prides itself on offering a holistic experience with an emphasis on joy and love of learning. 
Staff members have described Si Se Puede as a place “where a kid can be a kid,” providing “all the rigor 
of a Rocketship school with some summer camp mixed in.”   

While maintaining a strong focus on academic achievement and preparation for college, Si Se Puede has 
also continually sought out opportunities to bolster elementary school culture and provide students 
with opportunities to probe topics and themes beyond the regular academic curriculum. One major way 
that Si Se Puede accomplishes this is through its Special Fridays. Once a month, students spend part of a 
Friday afternoon doing culture-building activities in their classrooms, such as celebrating classmate’s 
birthdays for that month. Students also spend that afternoon engaging in activities related to the 
school’s monthly theme.  School themes have included “building your legacy” (August), Martin Luther 
King (January), environmental awareness (April), and, most recently, Latino heritage (September). For 
Latino Heritage Month, students learned about various Latin American countries and had the 
opportunity to come to school dressed in traditional Latin colors for Special Friday. At the end of each 
Special Friday, the entire school comes together to do a whole-school activity, which may include 
performing a song or dance and celebrating school achievements.  

Si Se Puede also facilitates culture through its monthly community meetings. These community 
meetings typically intersect with the school’s monthly theme, and Si Se Puede has made concerted 
efforts to open them up not just to parents, but to entire families. For example, during last January’s 
MLK month, the school offered viewings of three different films at its community meeting that focused 
on racial segregation in the south targeted at kids of different ages.  

Parent engagement at the school goes far beyond participation in community meetings. Si Se Puede 
deeply values the power of partnership with parents to truly personalize the learning experience for our 
students and build a vibrant school community.  One primary way that Si Se Puede has involved parents 
is through Los Dichos, a parent-led Latino literature program where parent volunteers read Spanish 
language stories that illustrate important values of Latino culture.  Los Dichos has been a great success 
in increasing the engagement of Si Se Puede’s Spanish speaking parents in the school community.  

Si Se Puede also partners with the outside community to create opportunities for students and their 
families. The school has hosted community meetings that are directly relevant to issues that are 
affecting Si Se Puede families’ everyday lives. For example, one meeting focused on housing rights, at 
which San Jose city committee members led an informational session and Q&A. Another focused on 
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summer opportunities for kids, where various local programs and organizations came to the meeting to 
provide information and resources on summer youth programs. Si Se Puede also partners with the 
community to offer a number of extra-curricular programs for students, including a 4th and 5th grade 
after-school science enrichment program for girls and an after-school program run by local 
neighborhood high-school students.  

Si Se Puede also derives great value from its staff, which includes a rich mix of founding teachers who 
have been with Si Se Puede from the start and teachers new to Rocketship.  This blend of backgrounds 
brings a healthy diversity of perspectives and talent to teaching that is informed by both experiences at 
Rocketship and elsewhere.  The result is a strong team that is constantly working together to find new  

Si Se Puede is led by Heidy Shinn, who is in her second year as principal. Ms. Shinn has focused her 
career on education, serving as both an administrator and a teacher at a number of high-performing 
charter schools across the country. After graduating from Boston University, Ms. Shinn got a Master’s 
degree in education policy at Harvard. She then taught at a private school for two years before deciding 
to turn her focus toward education in underserved communities. She joined the Excel Charter School 
before moving to California to work as a math teacher at KIPP Heartwood Academy, just down the street 
from Si Se Puede.  While at KIPP, Ms. Shinn’s 6th graders had the highest pass rate on the math CST for 
all of Santa Clara County.   She also led 95% of her 7th graders passed the CST Algebra test in a course 
usually reserved for 8th and 9th graders. Ms. Shinn then moved to Colorado to help found a charter 
school, where she served as the Dean of School Culture. She then moved back to California where she 
served as the Principal of Ceiba College Prep in Watsonville, which became the highest-performing 
middle school in Watsonville. Ms. Shinn returned to the classroom to teach for a year before she was 
recruited to join Rocketship. Now Principal of Si Se Puede, Ms. Shinn strives to maintain a connection to 
the classroom by serving as one of the school’s 5th grade teachers. She feels fortunate to partner with 
many of the same families she worked with during her time at KIPP, and she says she feels no greater 
joy than to support children’s education from an elementary age. 

 

Academic Achievement and Growth at Si Se Puede 

For the past five years, Si Se Puede has led its students to strong academic achievement across all 
subpopulations, especially when compared to the local Alum Rock Union School District (“the District”) 
and neighboring District schools. Si Se Puede students have also demonstrated outstanding progress 
toward measureable outcomes, including the following accomplishments: 

 In 2015-16, Si Se Puede had double or more than double the percentage of all students who 
scored proficient in Mathematics on the California Assessment of Performance and Progress 
(CAASPP) than the three neighboring District elementary schools. Si Se Puede also had nearly 
double the percentage of proficient students in Mathematics than the District and 
outperformed the State of California by almost 15 percentage points.  Si Se Puede also 
outperformed the District on the CAASPP English/Language Arts (ELA), with more than double 
the percentage of proficient students than some of the local District elementary schools.  

 In 2015-16, Si Se Puede had essentially double the percentage of proficient socioeconomically 
disadvantaged (SED) students in CAASPP Mathematics than the District and the State. Si Se 
Puede’s SED students also outperformed the District and the State on CAASPP ELA.  

 In 2015-16, Si Se Puede had more than double the percentage of proficient English learners (ELs) 
than the District and the State on CAASPP Mathematics.  Si Se Puede also outperformed the 
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District and the State on CAASPP ELA.  

 In 2015-16, Si Se Puede had essentially double the percentage of proficient Hispanic students 
than the District and the State on CAASPP Mathematics. Si Se Puede’s Hispanic students also 
outperformed the Hispanic student subpopulation in the District on the CAASPP ELA.  

 Over the two years that the CAASPP has been administered in California (SY2014-15 and 
SY2015-16), Si Se Puede was able to increase the percentage of students who met or exceeded 
standards by 9 percentage points in Mathematics and 8 percentage points in ELA. 

 In the fall of 2012, 42% of RSSP students were scoring at or above the national norm (50th 
percentile rank) in Mathematics. Only 27% of students were scoring above the national norm on 
NWEA MAP Reading.  By spring 2016, four years later, 63% and 54% of these same students 
were scoring at or above the national norm in Mathematics and Reading ,respectively.  

 Over the past four school years, Si Se Puede students averaged approximately 1.3 years of 
growth in Mathematics and Reading as measured by NWEA MAP.  

 Over the past three school years, Si Se Puede’s special education students have averaged 
approximately 1.3 years of growth in Mathematics and  1.1 years of growth in Reading as 
measured by the NWEA MAP. 

 In fall 2012, 45% of Si Se Puede EL students were in the bottom two proficiency levels on the 
California English Development Test (CELDT). By fall 2015, only 12% of students remained in 
these bottom two levels. Additionally, by fall 2015, 30% of students were now Early Advanced ot 
Advanced and 26% had been reclassified as English proficient.  

 In the 2012-13 school year (the most recent year that the State calculated API), Si Se Puede 
earned an API score of 832, which exceeded the State target of 800. 

Pages 10-23 of the accompanying petition for renewal provide further details on student growth and 
achievement at Si Se Puede. The petition also describes how Si Se Puede has satisfied all criteria for 
charter renewal under Education Code 47607(b) and Assembly Bill 484.   

 

By approving the renewal of this charter, the Santa Clara County Board of Education will be fulfilling the 
intent of the Charter Schools Act of 1992 to improve student learning; increase learning opportunities 
for all students, with special emphasis on expanded learning opportunities for all students who are 
identified as academically low-achieving; create new professional opportunities for teachers; provide 
parents and students with expanded choices in education; and be following the directive of law to 
encourage the creation of Charter Schools.   
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CHARTER SCHOOL INTENT AND CHARTER REQUIREMENTS

The Charter Schools Act ("Act") of 1992, codified as California Education Code Section 47600 et seq.,
requires each charter school to have a charter that sets forth a reasonably comprehensive description of
the required elements of charter pet¡t¡ons (California Education Code Section 47605).

The California Legislature, in enacting the Charter Schools Act of 1992, sought to provide opportunities
for teachers, parents, students, and community members to establish and maintain schools that operate
independently from the existing school district structure, as a method to accomplish all of the following:

(a) lmprove student learning

(b) lncrease learning opportunities for all students, with special emphasis on expanded learning
experiences for students who are identified as academically low achieving.

(c) Encourage the use of different and innovative teaching methods.

(d) Create new professional opportunities for teachers, including the opportunity to be responsible
for the learning program at the school site.

(e) Provide parents and students with expanded choices in the types of educational opportunities
that are available within the public school system.

(f) Hold the schools established under this part accountable for meeting measurable student
outcomes, and provide the schools with a method to change from rule-based to performance-
based accountability systems.

(e) Provide vigorous competit¡on within the public school system to stimulate continual
improvements in all public schools.

The following sections of this charter explain how RSSP Elementary fulfills the requirements of Section
47605 of the Act.
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AFFIRMATIONS AND ASSURANCES

As the authorized lead petitioner, l, Cheye Calvo, hereby certify that the information submitted in this
petit¡on for the renewal of the California public charter school Rocketship Si Se Puede Elementary
School (RSSP, or "the Charter School"), submitted to the Santa Clara County Office of Education ("the
County" or "SCCOE" or "Authorizer") and located within the boundaries of Santa Clara County is true to
the best of my knowledge and belief; I also certify that this petition does not constitute the conversion
of a private school to the status of a public charter school; and further, I understand that if awarded the
renewal of a charter, the Charter School will follow any and all federal, state, and local laws and
regulations that apply to the Charter School, including but not limited to:

1.. The Charter School will meet all statewide standards and conduct the student assessments
required, pursuant to Education Code Sections 60605 and 60851, and any other statewide
standards authorized in statute, or student assessments applicable to students in non-charter
public schools. [Ref. California Education Code 5a7605(cX1)]

2. The Charter School shall be deemed the exclusive public school employer of the employees of
the Charter School for purposes of the Educational Employment Relations Act, Chapter 10
(commencing with Section 3540) of Division 4 of Title L of the Government Code. [Ref. California
Ed ucation Code $4760s(bXsXO)l

3. The Charter School will be nonsectarian in its programs, admissions policies, employment
practices, and all other operations. [Ref. California Education Code S47605(dX1)]

4. The Charter School will not charge tuition. IRef. California Education Code 547605(dX1)]

5. The Charter School shall admit all students who wish to attend the Charter School, and who
submit a timely application; unless the Charter School receives a greater number of applications
than there are spaces for students, in which case each application will be given a chance of
admission through a public random drawing process. Except as required by Education Code

Section 47605(d)(2), admission to the Charter School shall not be determined according to the
place of residence of Lhe sLudenI or ltis or lter ¡rarerrts within the State. Preference in the public
random drawing shall be given as required by Education Code Section a7605(d)(2)(B). ln the
event of a clrawing, the chartering authority shall make reasonable efforts to accommodate the
growth of the Charter School in accordance with Education Code Section 47605(d)(2XC). IRef.
California Education' Code 547605(dX2)1.

6. The Charter School shall not discriminate on the basis of the characteristics listed in Section 220
(actual or perceived disability, gender, gender identity, gender expression, nationality, race or
ethnicity, religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in Section 422.55 of the Penal Code or association with an
individual who has any of the aforementioned characteristics). [Ref. California Education Code

Section 47605(d)(1)l

7. The Charter School will adhere to all applicable provisions of federal law relating to students
with disabilities, including, but not limited to, the lndividuals with Disabilities in Education
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lmprovement Act of 2004, Section 504 of the Rehabilitation Act of 1973, and Title ll of the
Americans with Disabilities Act of 1990.

8. The Charter School will meet all requirements for employment set forth in applicable provisions
of law, as necessary. [Ref. Title 5 California Code of Regulations S11967.5.1(fXsXC)l

9. The Charter Schoolwill ensure that teachers in the Charter School hold a Commission on
Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher
in other public schools are required to hold. As allowed by statute, flexibility will be given to
non-core, non-college preparatory teachers. IRef. California Education Code S47605(l)]

10. The Charter School will at all times maintain all necessary and appropriate insurance coverage.

11. The Charter School will keep current all necessary permits, licenses, and certifications related to
fire, health and safety within the building and on school property.

12. The Charter School will have at least 175 days of instruction and for each fiscal year, offer, at a
minimum, the following number of minutes of instruction per grade level as required by
Education Code Section 476L2.5(aXfXn)-(O):to pupils in kindergarten,36,000 minutes; to pupils
in grades L to 3, inclusive, 50,400 minutes; to pupils in grades 4 and above, 54,000 minutes.

13. lf a pupil is expelled or leaves the Charter School without graduating or completing the school
year for any reason, the Charter School shall notify the superintendent of the school district of
the pupil's last known address within 30 days, and shall, upon request, provide that school
district with a copy of the cumulative record of the pupil, including a transcript of grades or
report card and health information. [Ref. California Education Code Section 47605(dX3)]

14. The Charter School shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and inspection. [Ref
Ca lifo rn ia Ed ucation Code Sectio n 47 6t2.S(a)l

15. The Charter School shall, on a regular basis, consult with its parents and teachers regarding the
Charter School's education programs. IRef. California Education Code Section a7605(c)]

16. The Charter School shall comply with any jurisdictional limitations to locations of its
facilities. [Ref. California Education Code Sections 47605 and 47605.L] The CharterSchoolwill
be located within the boundaries of the Alum Rock Union School District in Santa Clara County
as required by the Education Code.

17. The Charter School shall comply with all laws establishing the minimum and maximum age for
public school enrollment. [Ref. California Education Code Sections 47612(bl, 476101

18. The Charter School shall comply with all applicable portions of the Elementary and Secondary
Education Act.

L9. The Charter School shall comply with the Public Records Act.

20. The Charter School shall comply with the Family Educational Rights and Privacy Act.

21. The Charter School shall comply with the Ralph M. Brown Act
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22. The Charter School shall comply with all portions of California Education Code and State Board

Title 5 Regulations which are not otherwise waived under Ed Code Section 476LO.

September 30,2Ot6

(1/rr^, (^/ ff) 1,, l lzo lv,
tead Þetitio/àr

\-7 \/ r- t
Date
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INTRODUCTION

CRITERIA FOR RENEWAL

Education Code 5 476O7(b) states that a charter school must meet at least one of the following criteria
to have its charter renewed:

1. Attained its Academic Performance lndex (APl) growth target in the prior year or in two of the
last three years, or in the aggregate for the prior three years [$ a7607(bl(lll;

2. Ranked in deciles 4-10, inclusive, on the API in the prior year or in two of the last three years[$

a7607(b)(2)l;
3. Ranked in deciles 4-10, inclusive, on the API for a demographically comparable school in the

prior year or in two of the last three years [$ a7607(bX3)]; or
4. The entity that granted the charter determines that the academic performance of the charter

school is at least equal to the academic performance of the public schools that the charter
school pupils would otherwise have been required to attend; as well as the academic
performance of the schools in the school district in which the charter school is located, taking
into account the composition of the pupil population that is served at the charter school [$
47607(b)(4xA)1.

Due to the State Board of Education's suspension of APl, however, Assembly Bill 484 authorized three
alternatives to meet legislative and/or programmatic requirements, including charter renewals. These

alternatives, described below, are setforth in a May 13,2Ot4letterfrom SuperintendentTom Torlakson
at the California Department of Education (CDE).1

1. The most recent API calculation.
2. An average of the three most recent annual API calculations.
3. Alternative measures that show increase in pupil academic achievement for all groups of pupils

schoolwide and among significant student subgroups.

ln this letter, the CDE states that "[p]ursuant to EC Section a76O7(a)(31(A), the most important factor in

determining whether to grant a charter renewal is the increase in pupil academic achievement for all
groups of pupils served by the charter school." (emphasis added)

ln addition to the three options described above, the letter from the CDE also allows authorizers to use

the fourth option under current law, EC a7607(bXaXA):

The entity thot gronted the chorter determines that the ocodemic performonce of the chorter school is dt
least equal to the ocodemic performonce of the public schools thot the chorter school pupils would
otherwise have been required to attend, qs well os the acqdemic performonce of the schools ìn the
school district in which the chqrter school is locoted, taking into qccount the compositìon of the pupÍl
populatíon that is served ot the chorter school.

When making this determination, the CDE instructs authorizers to evaluate all of the following

t 
These alternatives are subject to change with the implementation of new state assessments and academic

accountability reporting, but they are current at the time of this writing.
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. Documented and clear and convincing data;

. Pr-rpil achievement data from assessments for demographically similar pupil populations in

conrpa risorr sclrools; a rrd

o lnformation submitted by the charter school.

As the data presented below shows, Rocketship Si Se Puede (RSSP) has met each and every criteria for
renewal under the Education Code and as authorized by the CDE. While the State is no longer focusing
on APl, both RSSP's most recent score and three-year average were above the statewide goal of 800.
f urthermore, over the past five years, RSSP students have demonstrated improvements in pupil
academic achievement for all groups of pupils schoolwide and among significant student subgroups as

measured by a variety of assessments. And finally, RSSP students have made substantial progress
toward measurable outcomes and achieved at levels not only equal to, but in many cases far exceeding
those of, the school district and the public schools that its students would havc othcrwisc attendcd.

STUDENT ACHIEVEMENT AND GROWTH AT RSSP

CAASPP

ln accordance with California laws and regulations, RSSP administers the California Assessment of
Student Performance and Progress (CAASPP).The CAASPP and the Common Core State Standards (CCSS)

with which they align are unparalleled in rigor. Students in California are being asked to engage in and
articulate complex, higher-order thinking across content areas, often in ways they have never previously
encountered on performance assessments, Despite the unfamiliarity and increased complexity of the
new assessment regimen, in the most recent school year, RSSP students in 3.-5* grades performed at
least equal to - and in most cases, much better than - students in the district and State in both
Mathematics and E LA/Literacy.

As described above, charter renewal laws mandate that academic performance comparisons include
comparisons to the school district in which the charter school is located and to the district schools that
charter school students would otherwise attend. Academic comparisons must also take into account the
composition of the pupil population that the charter school serves.

RSSP is located in the Alum Rock Union Elementary School District (ARUSD, or the District). A significant
number of RSSP students would otherwise attend Cesar Chavez, Clydc Arbucl<lc, or San Antonio
elementary schools, which are the District.public elementary schools located in closest proximity to
RSSP's campus (hereinafter described as the "alternative District schools"). The alternative District
schools have a pupil composition that is very similar to RSSP's. Table 1 below shows the breakdown of
RSSP's primary student subpopulations as compared to the District, the State, and the alternative
District schools.
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Enrollment % Socioeconomically
Disadvantaged

% English

Lea rner
%

Hispanic

Rocketship Si Se

Puede

253 90 63 86

State of California 1_,433,2L9 60 25 54

ARUSD 3,798 88 52 79

Cesar Chavez

Elementary
243 96 6t 87

Clyde Arbuckle
Elementary

r_56 95 66 85

San Antonio
Elementary

244 88 47 76

Source: California Department of Education, CAASPP (http://caaspp.cde.ca.gov/)

\
Table 1

2015-16 Student De Grades 3-5

The data in the remainder of this section illustrates how RSSP students in 3'-5" grades cotegoricolly
outperformed all three alternative District schools, the entire ARUSD, and the entire State of California
on CAASPP Mathematics. This is true of RSSP students as a whole as well as every primary student
subpopulation - students who are Socioeconomically Disadvantaged (SED), English learners (EL), and
Hispanic. RSSP students - including all primary student subpopulations - also outperformed almost all
comparison groups on the CAASPP ELA, as further shown below.

)
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As Figure 1 above shows, the majority of RSSP students met or exceeded Mathematics standards on the
CAASPP. RSSP had more than double the percentage of all students who scored proficient in
Mathematics as compared to two of the alternative District schools, and nearly double the percentage

as ARUSD. RSSP also outperformed the State in Mathematics by almost 15 percentage po¡nts.

RSSP students as a whole also outperformed ARUSD and all three District comparison schools in ELA.

RSSP had more than double the percentage of students score proficient in ELA han Clyde Arbuckle, and
L3 percent more prof¡cient students than Cesar Chavez.
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Ninety percent of RSSP students are socioeconomically disadvantaged. Figure 2 shows how RSSP's SED

students outperformed the SED subpopulations on CAASPP Mathematics at the alternative Distr¡ct
schools, the entire ARUSD, and the entire State. ln fact, RSSP had essentially double the percentage of
proficient SED students in Mathemat¡cs than all comparison groups. Furthermore, a majority of RSSP's

SED students met or exceeded the Mathematics standards.

RSSP's SED students also outperformed every single comparison group on CAASPP ELA. RSSP had more
than double the percentage of proficient students than Clyde Arbuckle and also outperformed Cesar

Chavez by 13 percentage points.
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Comparison - Englìsh leørners.

Figure 3
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Approximately 63% of RSSP students are English learners. As Figure 3 above shows, RSSP had more than
twice the percentage of proficient ELs in CAASPP Mathematics than the EL student subpopulation in

each alternative District school, the entire ARUSD, and the entire State. RSSP's ELs also outperformed all
comparison groups in CAASPP ELA. RSSP had four times the percentage of ELs who scored proficient in
ELA than did Clyde Arbuckle and nearly double the proficiency percentage as San Antonio.
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Comporìson - Hisponìc students.

Figure 4
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Approximately 86% of RSSP students are H¡span¡c/Latino. As Figure 4 above shows, RSSP had essentially
double the percentage of profic¡ent Hispanic students than allthree alternative District schools, the
ent¡re ARUSD, and the entire State in Mathematics. RSSP's Hispanic students also had an equal or
greater percentage of proficient Hispanic students than all three alternative District schools and the
District as a whole in ELA.
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Yedr-over-Year Chønge: All Students.

CAASPP: Percent of Students Who lrtet or Exceeded Stend¡rd
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As described above, the CAASPP is unparalleled among standardized assessments in its rigor and depth.
Although the 2015-16 school year was only the second year that California schools administered the
CAASPP assessments, Figure 5 above shows how RSSP was able to increase the percentage of students
who met or exceeded standards by 9 percentage points in Mathematics and I percentage points in ELA.

This was a much larger increase than ARUSD's two-percentage point change in each subject. Thus,
Figure 5 shows how the performance gap between RSSP and the local District has already widened; in

fact, RSSP's proficiency rate surpassed ARUSD in ELA in 20L5-16.

As further described in this petition, Rocketship is committed to exploring ways to continue to evolve
and improve our instructional model to ensure that our students are able to achieve even higher levels
of mastery of the rigorous standards called for by the CA CCSS and CAASPP.
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NWEA MAP

As described above, the CDE has stated "the most important factor in determining whether to grant a

charter renewal is the increase in pupil academic achievement for all groups of pupils served by the
charter school."

Rocketship uses the nationally-normed NWEA MAP assessments to measure growth throughout the
school year in Reading and Mathematics. The data below shows how students have made significant
growth in both subjects over the past four years of attending RSSP.

Figure 6
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Figure 6 shows how, in the fall of 2O12,42% of RSSP students were scoring at or above the national
norm (50th percentile rank) in Mathematics. By spring 2016,four years later, 63%of these same
students were scoring at or above the national norm, an increase of more than 20 percentage points. ln
addition, the number of students scoring below the 25th percentile decreased by 15 percentage points
in Mathematics and nearly 20 percentage points in Reading.

This data shows that Rocketship's instructional program works. Students really do make meaningful
growth during their time at RSSP. The ability to move such a significant percentage from below to above
grade level during a four-year time frame is why we continue to do what we do at Rocketship; that is, to
change the educational trajectories of all our students on our quest to eliminate the achievement gap.

Additionally, over the past four school years, RSSP students averaged approximately 1.3 years of growth
on both NWEA Reading and Mathematics. Put differently, this means that on average RSSP students
have grown about 30% more than their peers nationwide for the past four school years. Table 2 below
shows the average growth years in both subjects.

33% 2501" 2r% 2',1% 48% 28% 2t%

35%18% 19% 28T" 28% 18% 29% 28%
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Table 2

Average Growth Years NWEA MAP Mathematlcs and Readlng

Furthermore, as Figure 7 below shows, two-thirds or more of RSSP students scored above the 50th
percentile in Mathematicsand morethan half of RSSP studentscored abovethe 50th percentile in
Reading in each of the past four school years.

Figure 7
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Specidl Education Students.

RSSP deeply values its special education students and has an lntegrated Special Education team
dedicated to best serving each of them. Table 3 below shows RSSP's special education percentages over
the past four school years.

Table 3

Special Education Student Percentages at RSSP

School Year % Special Education

2012-t3 3.2

2013-L4 2.7

20L4-t5 3.6

20L5-1,6 6.7

As Table 3 shows, the percentage of special education students at RSSP nearly doubled in the most
recent school year, jumping from 3.6%lo 6.7% (22 students to 43 students, respectively). Even with this
doubling of the number of special education students, RSSP still achieved nearly a year of growth in the
2Ot5-1.6 schoolyear in Mathematics, as shown in Figure 8 below. Furthermore, RSSP has averaged
approximately 1.3 years of growth in Mathematics and L.L years of growth in Reading over the past four
school years.
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Furthermore, as Figure 9 below shows, despite the number of special education students doubling in the
past year, RSSP has been able to decrease the percentage of special education students scoring in the
bottom quartile in Reading over the past several school years. The percentage of students scoring in the
bottom quartile in Mathematics has also not increased, despite the significant increase in RSSP's special

education population.
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) Figure 9
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CELDT GROWTH

RSSP has also helped its EL students make tremendous gains in English proficiency over the past five
years. Figure L0 shows the California English Language Development Test (CELDT) proficiency levels
among students who were tested infall2OL2 and who were still enrolled at RSSP in fall 20L5.

Figure 10

R$SF: Percent of StudËnts Scoring Each CELÐT Levet or Reclassified
Fall Zûl? through Fatl 2û15
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As Figure 10 shows, in fall 2012, 45% of RSSP students were in the bottom two CELDT proficiency levels.
By fall 20L5, only t2% of students remained in these bottom two levels. Additionally, by fall 20L5,
30% of studentswerenowEarlyAdvancedorAdvanced-anincreaseof L6percentagepoints-and26%
of students had been reclassified. (Element A below provides more details on Rocketship's
reclassification process.)This data shows how Rocketship's instructional program is successful in
significantly increasing the English proficiency of ELs during their time at RSSP.
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API

As described above, beginning in SY 2013-14, the State suspended API as a measure of academic
performance while it began to implement new standards and assessment regimes. The CDE has
indicated that alternative performance metrics may be used for the purpose of assessing student
achievement and growth for charter renewals. Nonetheless, we have included API data in this report for
the purposes of assessing our student performance prior to CAASPP.

RSSP has a weighted 3-year average API score of 851-, which far exceeds the State target of 800. ln the
most recent school years in which API scores were calculated, RSSP had a score of 832.

ln 2013, RSSP received a Statewide Rank of 7 and a Similar Schools Rank of 9

RSSP IMPACT

While RSSP has demonstrated strong student achievement and growth across all student populations
during the past five years, the impact goes beyond quantitative.

Founded in 2009, RSSP has a long and rich history both within the Rocketship network and the local
community. RSSP prides itself on a holistic experience with an emphasis on joy and love of learning. Staff
members have described RSSP as a place "where a kid can be a kid," providing "all the rigor of a
Rocketship schoolwith some summer camp mixed in."

While maintaining a strong focus on academic achievement and preparation for college, RSSP has also
continually sought out opportunities to bolster elementary school culture and provide students with
opportunities to probe topics and themes beyond the regular academic curriculum. One major way that
RSSP accomplishes this is through its Special Fridays. Once a month, students spend part of a Friday
afternoon doing culture-building activities in their classrooms, such as celebrating classmate's birthdays
for that month. Students also spend that afternoon engaging in activities related to the school's monthly
theme. School themes have included "building your legacy" (August), Martin Luther King (January),

environmentalawareness (April), and, most recently, Latino heritage (September). For Latino Heritage
Month, students learned about various Latin American countries and had the opportunity to come to
school dressed in traditional Latin colors for Special Friday. At the end of each Special Friday, the entire
school comes together to do a whole-school activity, which may include performing a song or dance and

celebrating school achievements.

RSSP also facilitatês culture through its monthly community meetings. These iommunity meetings
typically intersect with the school's monthly theme, and RSSP has made concerted efforts to open them
up not just to parents, but to entire families. For example, during last January's MLK month, the school
offered viewings of three different films at its community meeting that focused on racial segregation in
the south targeted at kids of different ages.

Parent engagement at the school goes far beyond participation in community meetings. RSSP deeply
values the power of partnership with parents to truly personalize the learning experience for our
students and build a vibrant school community. One major way that RSSP has involved parents is

through Los Dichos, a parent-led Latino literature program where parent volunteers read Spanish
language stories that illustrate important values of Latino culture. Los Dichos has been a major success

in increasing the engagement of RSSP's Spanish speaking parents in the school community.
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RSSP also partners with the outside community to create opportunities for students and the¡r families.
The school has hosted community meetings that are directly relevant to issues that are affecting RSSP

families' everyday lives. For example, one meeting focused on housing rights, at which San jose city
committee members led an informational session and Q&A. Another focused on summer opportunities
for kids, where various local programs and organizations came to the meeting to provide information
and resources on summer youth programs. RSSP also partners with the community to offer a number of
extra-curricular programs for students, including a 4th and 5th grade after-school science enrichment
program for girls and an after-school program run by local neighborhood high-school students.

RSSP also derives great value from its staff, which includes a rich mix of founding teachers who have

been with RSSP from the start and teachers new to Rocketship. This blend of backgrounds brings a

healthy diversity of perspectives and talent to teaching that is informed by both experiences at
Rocketship and elsewhere. The result is a strong team that is constantly working together to find new

RSSP is led by Heidy Shinn, who is in her second year as principal. Ms. Shinn has focused her career on

education, serving as both an administrator and a teacher at a number of high-performing charter
schools across the country. After graduating from Boston University, Ms. Shinn got a Master's degree in

education policy at Harvard. She then taught at a private school for two years before deciding to turn
her focus toward education in underserved communities. She joined the Excel Charter School before
moving to California to work as a math teacher at KIPP Heartwood Academy, just down the street from
RSSP. While at KIPP, Ms. Shinn's 6th graders had the highest pass rate on the math CST for all of Santa

Clara County. She also led 95% of her 7th graders passed the CST Algebra test in a course usually
reserved for Bth and 9th graders. Ms. Shinn then moved to Colorado to help found a charter school,
where she served as the Dean of School Culture. She then moved back to California where she served as

the Principal of Ceiba College Prep in Watsonville, which became the highest-performing middle school
in Watsonville. Ms. Shinn returned to the classroom to teach for a year before she was recruited to join
Rocketship. Now Principal of RSSP, Ms. Shinn strives to maintain a connection to the classroom by

serving as one of the school's 5th grade teachers. She feels fortunate to partner with many of the same
families she worked with during her time at KIPP, and she says she feels no greater joy than to support
children's education from an elementary age.

RSSP AS PART OF THE ROCKETSHIP €DUCATION NETWORK

Rocketship has a long history of successfully serving our target population throughout the Bay Area and

beyond.

Rocketship's story began back in 1999, when Father Mateo Sheedy, Pastor of Sacred Heart Parish,

created the Juan Diego Scholarship to Santa Clara University. After an extensive search for candidates,
Father Mateo was surprised to discover that of the hundreds of children in his parish, none of them met
the basic academic requirements to qualify them to attend their hometown college, or any other top-
tier university.

Father Mateo immediately began researching ways to solve this problem. He soon became convinced
that the public schools around his parish were failing to educate the students in his church. He decided
that the children of his parish needed to have an alternative to their neighborhood district school.
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Unfortunately, Father Mateo Sheedy passed away too soon, but his movement lived on. ln 2006, his

parishioners approached John Danner and Preston Smith-two educational entrepreneurs who were
developing a new model for schools in low-income neighborhoods. John Danner, a former software
engineer, was interested in the ways technology could help personalize education. Preston Smith was a

young principal at a promising elementary school in San Jose who recognized the impact empowered
teachers and engaged parents can have on student success.

Rocketship Mateo Sheedy Elementary opened soon after and our students quickly showed strong results
in academic achievement. ln fact, Rocketship Mateo Sheedy became the highest ranked low-income
elementary school in Santa Clara County and the seventh ranked school in California. As more families
joined the waiting list, we realized the need for even more high quality schools in the San Jose

community. The founders decided to expand its nonprofit benefit corporation, Rocketship Education, to
serve other schools in the neediest neighborhoods.

Rocketship Education has taken the successful model pioneered at Rocketship Mateo Sheedy
Elementary School and translated it into critical systems necessary for successful replication. As

described above, Rocketship Education provides each of its schools with systems and support for
Curriculum, School Leadership, operations, Finance, Legal, Online Technology, Human Resources, and
other services. By capturing best practices, Rocketship education allows each of its schools to avoid
many of the startup hurdles faced by most charters and quickly produce strong academic results and a

solid school culture by focusing on the key levers that drive student'achievement.

As of the 2ot6-t7 school year, Rocketship operates twelve schools in California. Ten of these schools are
in San Jose, where we have grown to become a well-established presence over the past decade. We also
have a campus in Redwood City, which opened in the 2015-16 school year. Most recently, we opened a

new school in Concord.

We also have diverse experience opening new schools in other regions throughout the country. We

opened our first school in Milwaukee in 2013, followed by two schools in Nashville in the following two
school years. This year, we opened our first school in Washington, D.C.

RSSP is part of a network of high-performing charter schools that is centrally governed and operated by
Rocketship Education, a non-profit public benefit corporation with 501(c)(3) status. As further described
in Element D below, Rocketship Education is governed by a Board of Directors comprised of diverse and

experienced community leaders with a broad range of expertise in relevant fields, including academics,
education reform, community engagement, finance, management, real estate, law, and fundraising.

The Board is ultimately responsible for the operation and activities of each Rocketship school. Board

members have a responsibility to solicit input from, and opinions of, both school staff and students'
parents regarding issues of significance and to weigh the input and opinions carefully before taking
action.

We are also expanding our Advisory Board, which consists of a diverse group of parents, teachers, and

civic and business leaders committed to closing the achievement gap. The primary responsibility of the
Advisory Board is to serve as a formal structure giving voice to Rocketship student, family, and

community needs. The Advisory Board may provide advice and counselto Rocketship Education's

Regional Director/Vice President; provide meaningful input to the Board of Directors on topics such as
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plans and strategies for local growth, model improvement, and staff development; build local
partnerships to enhance the quality and sustainability of Rocketship schools; and speak at local events,
political forums, and site visits.

ln addition to benefiting from a deeply experienced Board of Directors, RSSP receives management
services from our centralized network staff. As we have expanded our network and reach over the past

decade, we have focused on building organizational capacity to maintain high-quality schools while also
fueling growth. We have worked to develop and consistently apply strong functional expertise in each of
thc areas that comprisc thc complcxity of school management (i.e. academic and social-emotional
instruction, talent, community relations, finance, strategy, operations, legal, technology, human
resources). Our centralized management structure is further described in Element D below.
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ELEMENT A: DESCRIPTION OF THE EDUCATIONAL PROGRAM

"A description of the educotionql progrqm of the school, designed, omong other things, to identify those
whom the school is attempting to educote, whqt it means to be on "educoted person" in the 27st
century, ond how leorning best occurs. The goals identified in thot progrom shall include the objective of
enabling pupils to become self-motivoted, competent, and lifelong leorners."

"A description, for the charter school, of annuol gools, for oll pupils ond for each subgroup of pupils
identified pursuont to Section 52052, to be ochieved in the stote priorities, as described in subdivision (d)

of Section 52060, thot opply for the grode levels served, or the nqture of the program operoted, by the
chorter school, ond specific onnual octions to ochieve those goals. A charter petition may identify
additionol school priorities, the gools for the school priorities, and the specific onnuol actions to achieve
those gools."

- Colifornia Educotion Code Section 47605(b)(5)(A))(¡)-(¡i)

MISSION, VISION, AND MODEL

There is a significant and growing gap in student achievement in our country. lt's a gap between ethnic
groups, between income levels, even between neighboring communities in the same city. Regardless of
which side we're on, ultimately, the achievement gap affects us all.

The achievement gap is bigger than grades and standardized tests. lt affects dropout rates, college
graduation, employment, lifetime earnings and quality of living. And it's a perpetual cycle, persisting for
generation after generation in the same community.

But it doesn't have to exist. There's absolutely no difference in the academic potential of these students.
There are differences, however, in their environments, their communities and their opportunities. There
are significant differences in the availability and access to qualíty schools.

MISSION STAÏEMENT

Rocketship's míssion is to eliminate the achievement gap by graduating all students at or above grade
leve!. Our goals include the following:

. Rocketship students will graduate from Rocketship at or above grade level.
o Rocketship students will become self-motivated, competent, and lifelong learners.
r Rocketship students will develop a deep love of learning.
¡ Rocketship will provide parents of with a path for their children to take in order to have the best

chance to attend a four-year college.
o Rocketship will encourage our alumni both to become leaders in their community and help

others achieve their goals.

VISION STATEMENT
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Rocketship seeks to create a future in which thousands of children have graduated from four-year
colleges and have come back to eradicate the last traces of the achievement gap in San Jose and

treyond.

ROCKETSHIP MODEL

The Rocketship model is built on three foundational pillars of excellence, which we believe are the key

to our continued success as we work to close the achievement gap.

Teochers ond Leoders: Elevøting and Celebratíng Instrucfion. Teachers and leaders are one of the most
important factors in student success. To ensure our students have access to the best teachers and

leaders, we provide dedicated coaching, professional development, and leadership programs to help
them grow professionally and personally-regarcJless of their experience level. We elevate and

celebrate teaching, providing exciting and rewarding careers where educators feel empowered,
appreciated, and valued. We help our teachers grow using embedded learning opportunities,
personalized coaching and customized training as part of the regular workday. And we grow our leaders
from within our schools, providing on-the-job leadership and principal training programs with a clear
path towards long-term career goals.

Rocketeer Students: Persondlized Learning ond Growth. We all learn in our own unique ways. From the
time we're children until long after we leave school, each person has their own way of learning and

advancing. Unfortunately, the traditional school system doesn't allow for that. Our students (called

Rocl<ctccrs) gct pcrsonalizcd instruction targeted to thcir nccds and tailorcd to thcir uniquc lcarning
styles. Our blended learning model combines traditional instruction, technology and tutoring, allowing
every Rocketeer to learn at their own pace. And best of all, this model works for all students in the
Rocketship program, whether they are catching up or racing ahead.

Rocketeer Pdrents: Leøders ín the Home, the School, ond the Community. Engaged parents are
essential to eliminating the achievement gap. We work with our parents to help them become powerful
advocates for their children and their communities. We work directly with parents, helping them
become leaders at home, in the schools, and in the community. This includes helping with homework,
managing the household and serving as a positive role model for their children, leading community
meetings, planning school-wide events, advocating for their children's needs, assisting in the teacher
and leader interview process, being active members in the community, participating in advocacy groups

and school boards, and standing up for their students and their schools.

TARGET SCHOOL POPULATION - WHO THE SCHOOL IS ATTEMPTING TO EDUCATT

As described above, Rocketship's program is designed to serve students who are or may be at risk of
achieving below grade level. The average Rocketship student is between one and two years behind
grade level upon entry. RSSP will continue target students from predominantly low-income
neighborhoods where access to high-quality, high-performing schools is limited. As Table 4 below
shows, the vast majority of RSSP students that we serve are socioeconomically disadvantaged (SED). The

majority of our students at RSSP are also Hispanic/Latino. We also serve a significant percentage of
English learners (ELs) and students in special education.
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Table 4 below shows the demographic breakdowns at RSSP at the time of submission of this petition for
charter renewal.2

Table 4

De c Percentages at RSSP

EN ROLLM ENT

RSSP enrolls approximately 580 students. Table 5 below shows the enrollment numbers at RSSP over the
past f¡ve school years. 

.:

We expect this to remain steady over the next five years, as further shown in our Budget Narrative,
attached as Appendix 1- and incorporated into this petition. To absorb expected attrition, the school will
continuously enroll vacated spaces to maintain its enrollment numbers. Attrition is primarily be driven
by families leaving the area and is similar to other Rocketship and high-performing charter schools in the
area. Currently, Rocketship uses PowerSchool for student attendance accounting and reporting.

Table 5

Enrollment Numbers at RSSP

School
Year

K L 2 3 4 5 Total

20t2-t3 1,19 125 124 L24 LOz 64 658

20L3-t4 94 120 12I 115 LLl 66 627

20t4-15 L12 108 tt6 117 ro2 36 591

2015-16 L01 108 rt2 ro7 tt7 42 581_

RSSP currently serves students in grades K-5. RSSP may also decide to add a Transitional Kindergarten
(TK) class. This decision will depend on whether there is clear demand from parents in the community or
if it is mandated by State law. We will notify our Authorizer by May of the prior school year if we decide
to add TK at RSSP.

JH,r dl

School
Year

SED EL Hispanic Black Asian White
Special

Education
2012-13 97.2 66.0 88.0 0.8 9.7 0.9 3.2

20t3-t4 88.8 66.s 88.0 0.8 9.4 0.8 2.7

20L4-L5 90.4 69.4 87.O 0.5 10.3 o.7 3.6
20L5-L6 89.s 59.4 87.1 0.5 9.8 0.5 6.7

2 At the time of this writing, the official 2Ot6-!7 demographic data has not been finalized.
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OUR EDUCATIONAL PHILOSOPHY

WHAT IT MEANS TO BE AN EDUCATED PERSON IN THE 2]-5T CENTURY

We believe that an educated person ¡n the 2L't century possesses a depth and breadth of academic and
critical life skills that will enable him/herto develop into a self-motivated, competent, lifelong learner.

The academic skills that we strive for orrr str¡clents to develop are ronted in critical thinking, problem-
solving, and meta-cognition. To meaningfully contribute to and participate in this increasingly global

society, we believe that students must not only possess an extensive knowledge base, but also skills on

how to analyze and access more information. Students must be prepared to apply things they have

learned to solve novel problems, think critically and creatively, and communicate precisely and
effectively across many different mediums. Students must be prepared to work with and adapt to
rapidly-changing technological resources. Students should also have the ability and disposition to
explore the thinking and learning process and to explain their rationales to others.

The critical life skills that we strive for our students to develop are rooted in sense of self, relationship
and social skills, and commitment to learning. We believe that students must be able to work
cooperatively and collaboratively with diverse backgrounds, perspectives, and cultures. They will need

strong and resilient social and emotional skills to be prepared to formulate healthy relationships at
school, at home, and in the workplace. Through it all, students must remain focused and motivated as

they learn and grow both inside and outside the classroom. Students should be motivatecJ to pursue
goals and take responsibility for academic, social, and emotional self-development.

Rocketship's program focuses on academic and critical life skills designed to help students flourish in
multiple aspects of their lives during their time at Rocketship and beyond.

HOW LEARNING BEST OCCURS

Our instructional model is based on our beliefs that learning best occurs in the following ways:
. Through a thoroughly-planned, standards-aligned academic curriculum that centers on higher-

order critical thinking and complex problem solving and that authentically integrates a variety of
content throughout the school day.

. Through instruction in critical life skills that include teaching core values, strong behavioral skills,

and habits of excellence.
. Through personalized instruction that includes targeted interventions and blended classroom-

based and adaptive online learning.
. Through differentiation and integrated and focused supports for special student populations.
o Through data-driven instruction, planning, and analysis.
o Through careful selection of educators, and consistent and rigorous intellectual professional

development and growth opportunities to keep teachers and staff members invested and

effective.

The sections below in Element A further describe how we execute each of our beliefs
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CURRICULUM AND INSTRUCTION

STAN DARDS-ALIG N ED CU RRICU LU M

The Rocketship curriculum follows California's adoption of the Common Core State Standards ("CCSS")

for English/Language Arts, English Language Development, and Mathematics; the Next Generation
Science Standards; and state standards for other content areas including Social Studies and Visual and
Performing Arts.3

We understand and appreciate that the new CA CCSS are unprecedented in rigor. Additionally, the CCSS-

aligned Smarter Balanced assessment system that California has adopted tests a wide range of complex
cognitive skills that require students to both engage in and articulate higher-order thinking across
content areas. As such, we have evolved our classroom instructional practices to teach students to not
only build skills but then to apply their understandings in a diverse variety of tasks and settings. These
practices also help further the academic skills that, as described above, we believe all educated persons
in the 2L't century must possess.

Along with our students, our teachers will be required to make their own cognitive leaps as they develop
and align their classroom practices to the increased rigor of the CA CCSS and Smarter Balanced.
Rocketship's centralized network Achievement Team is tasked with designing an intellectual preparation
process to best set teachers and students up for short and long-term success. The Achievement Team
partners with teachers and School Leaders (school principals and assistant principals) to develop plans
and materials that span from long-term curriculum maps to daily lessons. Teachers also meet regularly
throughout the school year with their school-based coaches and members of the Achievement Team to
explore content covered in various units, thinking about questions like "whot ore the key understondings
and skills needed for the relevont stondords?" and "whot should students be oble to do/produce if they
have mastered the standard?"

Additionally, the Achievement Team maps out the actual sequence of the particular unit, determining
which content teachers will teach on each day to solidify student understanding. Rocketship also
identifies a lead planner at every grade level to be a common planner for the network. The lead planner
writes daily lesson plans that are made available to all Rocketship teachers. This planner also prepares
videotapes to accompany the lessons so that teachers can internalize best practices. Each grade level
also designates a model teacher to serve as the go-to resource for teachers who need additional
support.

The Achievement Team works year-round to dissect, analyze, and further investigate the standards for
all content areas that we teach, including English/Language Arts, English Language Development,
Mathematics, Science, Social Studies, and Visual and Performing Arts. The Achievement Team, along
with Rocketship's network Schools Team and Analytics Team, also design and analyze standards-based
assessments throughout the year to help design instruction and track student progress. Through it all,
we constantly share our learnings with teachers and School Leaders and develop processes for receiving
feedback from the "ground level." We make adjustments as necessary to ensure that our teachers
continue to feel motivated, supported, and prepared and our students continue to make significant
growth.

3 Pursuant to CA Education Code 60605.
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The below sections provide turther details on our curriculum and instruction.a

E LA/LITE RACY

CCSS-ALIG N ED I NSTRUCTION

Ear-Jr uf l.lte elenrents uI uur reatlirtg arrd writirrg irrstructiurr are focusetl orr tlre CA CCSS for English/
Language Arts (ELA) and Literacy. For each of the strands called for in the CCSS (reading, writing,
speaking and listening, and language, each further described below), our instruction includes the College
and Career Readiness anchor standards and their accompanying grade-specific standards to ensure that
our students are on track to meet end-of-year expectations.

Reading Strand. ln accordance with the CA CCSS for ELA/Literacy, our reading instruction for both
literature and informational text focuses on the anchor and grade-specific standards in the following
areas: (1) key ideas and details (i.e. determining central ideas and themes, making logical inferences
from text, analyzing how ideas and characters develop) :(2) craft and structure (i.e. analyzing meaning,
structure, and point of view of a text); (3) integration of knowledge and ideas (i.e. evaluating content,
comparing information from multiple sources); and (a) range of reading and level of text complexity (i.e

reading and comprehending complex literary and informational texts). We also teach the reading
standards for foundational skills, which include print concepts, phonological awareness, phonics and
word recogrlition, artd fluency. Our instructiorral strategies for teachirrg readirrg are further described in
the following section.

Writíng Strønd. Our writing instruction focuses on the anchor and grade-specific standards in the areas
of (1) text types and purposes (i.e. learning to write narratives, informative/explanatory texts,
arguments, and a variety of other subgenres); (2) production and distribution of writing (i.e. producing
and sharing clear, coherent and organized writing through a well-planned writing process); (3) research
to build and present knowledge (i.e. assessing the credibility of sources, analyzing research, and
integrating findings to support writing); and (a) range of writing (i.e. writing over short and long time
frames for a variety of purposes and audiences).

Speakìng ond Lísteníng Strand. Our speaking and listening instruction, which we integrate not only ¡nto
our ELA/Literacy lessons but also throughout the entire school day, focuses on the anchor and grade-
specific standards in the areas of (1) comprehension and collaboration (i.e. preparing for and
participating in a wide range of conversations with diverse partners, integrating and evaluating
integration presented in a variety of formats, and evaluating other speakers' reasoning and rhetoric);
and (2) presentation of knowledge and ideas (i.e. presenting findings with supporting evidence, making
strategic use of media and data displays to express ideas, adapting speech to a variety of tasks).

o 
These sections describe our instruction as it is currently being implemented in accordance with the CA CCSS. We

constantly monitor any changes in the state standards and assessment systems and may at times adjust elements
of our instruction, curriculum, and/or teaching materials to ensure that teachers and students are best being
equipped for mastery. ln accordance with CA Education Code 47607, we will notify our Authorizer at any time
should any adjustment become of the magn¡tude that may constitute a material revision to our charter.
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Language Strand. Our language instruction focuses on the anchor and grade-specific standards in the
areas of (1) conventions of standard English (i.e. grammar, usage, capitalization, punctuation); (2)

knowledge of language (i.e. understanding how language functions in different contexts); and (3)

vocabulary acquisition and usage (i.e. using context clues to determine the meaning of unknown words,
understanding figurative language and word relationships, acquiring and using a range of academic
language).

Additionally, we are committed to focusing our instruction on the three new emphases in the CA CCSS

for ELA/Literacy (also called "shifts" from the previous standards). These emphases include (L) regular
practice with complex texts and their academic language; (2) reading, writing, and speaking grounded in

evidence from texts, both literary and informational (i.e. asking students to answer not solely from their
prior knowledge but rather from a close, careful reading of the text); and (3) building knowledge
through content-rich information (i.e. students are immersed in information about the world around
them, especially through content-rich nonfiction). We recently added a new nonfiction block to our
ELA/Literacy instruction, where students in grades 2 and up receive comprehension instruction for both
narrative ond nonfiction text every single day and the lower grades receive alternating lessons in
narrative and nonfiction. We are also providing explicit training to our reading teachers on how to
purposefully select complex texts that are rich with academic vocabulary. Our instruction now also
includes strategies for using text to support a response. We understand that these three emphases were
developed in response to the growing literacy demands of college and the workforce, and we are
committed to launching our Rocketeers on a path of long-term success beginning at the earliest age.

COMPONENTS OF OUR LITERACY INSTRUCTION

Our reading and writing instruction includes four different components to teach the standards and
strands described above: (1) explicit teaching of the building blocks of literacy; (2) explicit teaching of
reading comprehension skills; (3) application of the building blocks and reading comprehension skills;
and (4) explicit teaching of writing skills and process.

ExplicÍt teøchíng ol the building blocks ol literdcy, Our instructors teach phonics (sound-spelling
relationships), phonemic awareness (distinguishing individual sounds within words), and language arts
(word and structural analysis); and fluency.

. Phonics: Students will learn to relate sounds to spellings to decode words. Our instruction will
include concepts like long and short vowel sounds, consonant and vowel combinations,
consonant clusters, diphthongs, digraphs, and variant vowels.

. Phonemic awareness: Students will learn how to distinguish individual sounds (phonemes)
within words. Our instruction will include activities like categorization (recognizing the "odd"
sound in a word), isolation (identifying a single sound in a word), rhyming, segmenting
(separating spoken words into individual sounds), and oral blending (combining individual
sounds in a word).

¡ Language arts: Our instruction will zoom in on the concept of word and structural analysis,
engaging in in-depth study of topics like morphemes (i.e. prefixes, suffices, root words),
compound words, homophones, and syllabication.

o Fluencv: Our instruction will focus on helping students acquire automaticity (rapid and
automatic word recognition) and prosody (reading with phrasing and recognition of
punctuation). Our teachers will build students'fluency through modeling good oral reading,
teaching students phrasing, and offering many opportunities for students to practice with
guidance and support (i.e. repeated reading). Additionally, teachers will expose students to
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high-frequency words and sight words to allow students to focus less energy on decoding and
more on comprehension during their reading lessons.

Explicit teochíng of reading comprehension skills. Reading comprehension instruction will occur at all
grade levels. Teachers will identify a CCSS-aligned standard and objective for the lesson. Teachers will
model the skill as well as the metacognition (thinking about the comprehension that students will be

asked to do in their own reading). Teachers will read with the students, making pre-designated stops to
highlisht the skill and ask students to also interact with the text themselves, either in small groups or
individually, and practicc thc skill.

Reading comprehension instruction may also take the form of a read aloud, which is emphasized more
heavily in the younger grades, where teachers will use an anchor text to model a particular reading
skill/strategy. The teacher will define the skill, explain why good readers urse the skill, and model how to
apply the skill. The teacher may also provide either a preview of the text or a summary from the
previous day's reading, including review of specific vocabulary words. The teacher will then read the
text, modeling fluency, and take pre-planned pauses to do a "think aloud" to describe the
comprehension strategies she is using, any comprehension problems that she is encountering as well as

ways to address them, and continue to build enthusiasm and engagement about the text. Teachers will
also assess comprehension of the text by posing literal, inferential, and critical thinking discussion
questions.

The application ol literacy and reoding comprehensîon skills. This element of our reading instruction
occurs primarily through guided reading, which is the linchpin of the literacy and comprehension skills
that we teach. Our guided reading primarily occurs in small, homogeneous groups, and instruction is
focused on what each individual student needs in the moment to advance in reading ability.

We use assessments as the starting point for our guided reading instruction. Our assessments,
particularly the STEP assessment system, are designed to provide teachers with critical and targeted
information on how students process information and read texts. Teachers will use this data to gauge

students' approximate "reading levels," assess reading growth over time, and plan guided reading
instruction. Teachers' plans will include selecting a text that will give multiple opportunities for students
to practice a skill or strategy, designing a pre-reading activity to focus students, observing students
during reading, and leading a comprehension conversation to practice and assess students'
comprehension.

Our students may also practice reading comprehension through independent reading. Our teachers are

trained to organize leveled libraries, which will include multiple text formats and reading levels, various
genres, a range of content areas, and appeal to students' interests. Our teachers will also set
independent reading expectations with their students and develop ways to hold them intellectually
accountable.

The explicit teaching ond application of writing skills and the writìng process. Our writing instruction
includes both teacher-driven and student-driven components. Using the CCSS-aligned long-term unit
plans, teachers will teach various writing skills, strategies and features. Our Achievement Team also

develops writing assessments that mirror the level of rigor that students encounter under the CAASPP

assessments and regularly assess student achievement and progress throughout the year.
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Students will also have the opportunity to engage in a Writing Workshop, where they will independently
write and apply new skills/strategies. Our Achievement Team prepares a suite of Writer's Workshop
resources, which include materials from the Lucy Calkins curriculum. Through Writer's Workshop,
students will get to practice stages of the writing process, which include pre-writing, drafting, revising,
proofreading a nd editing, a nd publishing/presentation.

As further described below in our Special Populations section, we also incorporate the English Language

Development (ELD) standards into our ELA/Literacy block through both integrated and designated
instruction.

INSTRUCTIONAL PLANNING AND PREPARATION

As described above, our teachers and school leaders are provided with a plethora of resources to
effectively and efficiently plan and prepare their ELA/Literacy instruction. These include:

. End-of-unit, CCSS-aligned assessments to test mastery and prepare students for the SBAC

requirements
. Ongoing unit assessments to be administered every three to four, depending on the grade level

and unit
. Scope and sequence curriculum maps, which lay out the standards-aligned objectives for each

unit throughout the school year
. Unit plans
. Objective plans
. Sample daily lesson plans
¡ Fiction and nonfiction texts that correlate with the lesson plans, objectives, and units

For samples of Rocketship's preparation materials, including scope and sequence maps, please see

Appendix 2.

MATHEMATICS

CCSS-ALIG N ED I NSTRUCTION

Our mathematics instruction is centered on the CA CCSS for Mathematics (CA CCSSM). Lessons

incorporate the CA CCSSM's eight Mathematical Practice Standards, which are designed to develop
students' broader mathematical understanding across all grade levels, as well as the CA CCSSM's

Content Standards, which are a progression of grade-level specific mathematical topics.

Practice Stqndørds. We believe that all students should develop the varieties of expertise that are
reflected in the practice standards, as these standards are designed for all levels of mathematical
maturity and will enable students to become strong in mathematics even beyond their elementary
school experience at Rocketship. The eight practice standards, as well as a brief summary of what
proficiency looks like for each of them under the CA CCSSM, are described below.

. Make sense of problems and persevere in solving them: Proficient students will be able to
explain to themselves the meaning of a problem, plan a solution pathway, consider analogous
problems, monitor and evaluate progress toward a solution, and check their answers using a
different method.

Page | 35



Reason abstractlv and quantitativelv: Proficient students will be able to make sense of quantities
and their relationships, create a coherent representation of the problem at hand, consider the
units involved, and know how to use different properties of operations and objects.
Construct viable arsuments and critique the reasoning of others: Proficient students will make
conjectures and build ways to explore them, recognize and use counterexamples, make
plausible arguments about data, dist¡nguish logical vs. flawed reasoning, justify and
communicate their conclusions
Model with mathematics: Proficient students will apply the mathematics they know to solve
problems arising in everyday life (even if this is as simple as writing an addition or subtraction
equation to describe a situation). Proficient students will also be able to identify important
quantities in practical situations and map relationships using tools such as diagrams, two-way
tables, graphs, flowcharts, and formulas.
Use appropriate tools strateßicallv: Proficient students will be able to consider the available
grade-appropriate tools when solving a problem, make mathematical models, and identify
external mathematical resources.
Attend to precision: Proficient students will use clear definitions, articulate the meaning of
chosen symbols, carefully specify appropriate units of measure, calculate accurately and

efficiently, and provide explanations of their reasoning.
Look for and make use of structure: Proficient students will discern patterns, deconstruct
equations, and shift perspectives.

Look for and exoress resula ritv in repeated reasoninq: P roficient students will look for repeated
calculations and shortcuts, notice regularity, and maintain oversight of calculations they are

worklng to solve.

Content Standards. While the practice standards describe the ways in which mathematics learners
should be engaging with subject matter, the content standards include the actual grade-specific subject
matter. They are designed to work in conjunction with the practice standards. The CA CCSSM Content
Standards identify several "critical areas" of focus for each grade level, on which we center our
mathematics instruction.

o Kindergarten: (L) representing, relating, and operating on whole numbers, initially with sets of
objects; and (2) describing shapes and space.

o Grade L: (1) developing understanding of addition, subtraction, and strategies for addition and

subtraction within 20; (2) developing understanding of whole number relationships and place

value; (3) developing understanding of linear measurement and measuring lengths as iterating
length units; and (4) reasoning about attributes of, and composing and decomposing geometric
shapes.

. Grade 2: (1) extending understanding of base-ten notation; (2) building fluency with addition
and subtraction; (3) using units of measure; and (a) describing and analyzing shapes

o Grade 3: (1) developing an understand¡ng of multiplication and division and strategies for
multiplication and division within 100; (2)developing understanding of fractions; (3) developing
understanding of the structure of rectangular arrays and area; and (a) describing and analyzing
two-di mensiona I sha pes.

. Grade 4: (1) developing understanding and fluency with multi-digit multiplication, and
developing understanding of dividing to find quotients involving multi-digit dividends; (2)

developing an understanding of fraction equivalence, addition and subtraction of fractions with
like denominators, and multiplication of fractions by whole numbers; and (3) understanding that
geometric figures can be analyzed and classified based on their properties, such as having
parallel sides, perpendicular sides, particular angle measures, and symmetry.
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a Grade 5: (1) developing fluency w¡th addit¡on and subtraction of fractions, and developing
understanding of multiplication of fractions and division of fractions; (2) extending division to
two-digit divisors, integrating decimal fractions into the place value system and developing
understanding of operations with decimals to hundredths, and developing fluency with whole
number and decimal operations; and (3) developing understanding of volume.

COMPONENTS OF OUR MATHEMATICS INSTRUCTION

To best meet the demands of Common Core, our math instruction will include all of the following
elements at all grade levels:

¡ instruction and learning activities focused on math concepts and application of
understandings

. explicit instruction on math vocabulary and language

. spiral review on concepts already covered, with a specific focus on application of
understandings across a diverse range of concepts

. protected intervention and corrective instruction time during the STEM block

. well-designed routines closely matched to grade-level content and the development of
number sense and math strategies (calendar time, e.g.)

ln order to accomplish all of these each day, it is imperative that our STEM blocks are designed to make
the most of every minute, and ensure that the teacher is able to be as impactful as possible with their
time and attention. lt also requires homework to be considered as a component of the daily schedule
and not a separate element or add-on to the classroom routines.

Spiral review. Spiral review is criticalto ensure our learners are repeatedly engaging with content and
applying their burgeoning understandings to a wide assortment of contexts and challenges. This block
also keeps skills fresh in the minds of students and allows teachers opportunit¡es to shore-up small
misconceptions, review key vocabulary, and investigate application of previously learned content in new
situations. There are two main forms of spiral review: math meeting (Grades TK & K) and math board
(Grades L-5).

¡ Math meeting: Math Meeting is a daily routine in the TK & K classroom, where students
practice routinized skills (e.g. counting), explore the calendar for math patterns, and

spiral review previously taught content. At the beginning of the year, math meeting ¡s a

group exercise, while students become more independent as they become more
familiar with the routine. Kindergarten students start the year with math meeting, and

transition to math board by the end of the year in preparation for Grade L.

Math board: Math Board is a review worksheet with a 5-6 problems aligned to previous

objectives and skills. Students complete the majority of their math board the previous

evening as homework and then complete 1-2 additional problems for the first 5 minutes
of their math block as their "Do Now" routine. Teachers then use the remaining 10

minutes of their spiral review time to review 1-2 targeted problems as a class, focusing
on key misconceptions from the¡r formative assessment data or important background
knowledge required for upcoming content. For maximum effectiveness, math board can

be differentiated to reach students at different levels.

Møth routÍnes ond problem solving. Math Routines & Problem Solving is a daily 15-20 minutes focused
on number sense routines, developing problem-solving strategies in the context of word problems, and
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teaching small knowledge-level objectives that do not require a full 30 min lesson. This block consists of
five routines, further described below, that rotate based on the t¡me of the year, the content of the unit
and the grade íevel. Teachers will foliow a network-designed Scope & Sequence Map for this biock that
aligns to the Lesson of the Day Scope & Sequence Map. Some standards will be taught through the
Lesson of the Day block, some through the Math Routines & Problem Solving block and some through
both.

o Count Around the Room - Count Around the Room is designed to give students practice
with counting by many different numbers and to foster numerical reasoning about the
relationships among numbers in our place value systenr, as well as factors arrd rrrultiples

Word Problem of the Dav - Word Problem of the Day is a math routine where students
build problem solving strategies, as well as develop understandings of the different
types of word problems. Students practice producing visual, oral, and written
explanations for problems, as well as responding to and critiquing others' reasoning.
The focus of Word Problem of the Day is on building comprehension skills in the context
of math problems, and building student ability to reason mathematically. Emphasis on
this routine grows from grade to grade.

Number Talk - Number Talks give students' practice thinking about numbers and build
number sense, that is automaticity, flexibility & fluidity with numbers, as well as a deep
understanding of how our number system "works" and how to manipulate numbers to
perform computations efficiently and accurately. Number Talks in upper grades focus on
using properties of operations and place value to conlpute efficicntly; in lower grades
number talks focus on subitizing and anchoring to the number l-0.

Look & Talk - Look and Talks build students capacity to recognize math operations and

concepts in real life. Students use pictures of everyday situations andf or objects to
generate math equations and scenarios. ln the lower grades, this routine helps build
counting fluency, shape recognition, and understanding of addition and subtraction. ln
upper grades, students focus on multiplication and division scenarios, as well as

fractional parts of a whole.

Geometrv/Data Problem of the Dav - Many geometry and data concepts, such as

reading graphs and recognizing/describing attributes of shapes, are best taught through
repeated exposure. Through short mini-lessons, students learn key vocabulary and build
knowledge that they can practice applying throughout the year.

Lesson ol the ddy.The Lesson of the Day is the portion of the math instructional block where new skills
are taught. This component is infused with checks for understanding and culminates in a formal
measure of mastery in the form of an exit ticket. Teachers will follow a network-designed scope &
sequence map for this component that aligns to the Math Routines & Problem Solving Scope &
Sequence Map.

Lessons of the Day take one of three formats based on the content of the standard, the scope of the
objective and the location of the lesson within the unit. Every objective in the Lesson of the Day Scope &
Sequence Map is tagged with one of the following three formats.

a

a

a
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Direct lnstruction - The direction instruction format allows teachers to explicitly model
new skills and have students practice through a gradual release of responsibility

Explore & Notice - The explore & notice format has students investigate a short problem

using their background knowledge and problem-solving skills. This is then followed by a

group discussion of "noticings" students made during their exploration, which the
teacher explicitly stamps as the key understanding for the day. Students then practice

applying this understanding in different scenarios, working toward independence.

Task - Mathematical tasks ask students to solve a complex problem or series of problems. They

allow students practice integrating knowledge and skills across multiple objectives and/or
standards - a key component of college and career readiness. Tasks also push students to
transfer their learning to new and authentic situations, and present realistic conditions and

constraints for students to navigate. Student work time is followed by a teacher-led debrief,
which provides students opportunities to justify their conclusions and respond to the
conjectures of others.

Applicdtion and Flexible Grouping. The Application & Flexible Grouping component of the block has two
primary goals:

. Give students the opportunity to explore extended application of developing concepts
o Provide teachers an explicit time to respond to their formative and summative assessment data,

and to pull groups of varying size to give students the "just right" instruction for them at that
time, whether re-teaching, intervention or extension.

There are three basic structures for the Application & Flexible Grouping component. Choice around
structure should be guided by student data and may change throughout the year:

o Small Group lnstruction - ln this structure, teachers leverage this time to work in depth with a

group of students. They may focus on needed intervention to fill in content gaps from the
previous grade-level, additional re-teaching on content from the current grade-level, or
challenge and extension work for accelerated learners. There is no limit to the size of a small
group - it may consist of 2-3 students, or it may consist of 75% of the class. During this time,
students not participating ¡n the small group should be working on extended application work
from the Lesson of the Day content or targeted spiral review, either independently or in groups.

Whole Group Corrective lnstruction - Teachers can also leverage this time for whole group
corrective instruction when formative data indicates that the majgrity of students need

additional work with a concept to attain mastery. ln this structure, teachers lead the whole class

in a short review of an objective, tightly aligned to a specific misconception, and then work
through a series of practice problems, releasing students to additional independent application
work as they demonstrate mastery.

Whole Group Corrective lnstruction will likely be used more in the upper grades given the
current gaps in knowledge and skills in many of our upper-elementary students, however
regular use of Whole Group Corrective lnstruction should signal significant gaps in the
effectiveness of the Lesson of the Day planning and execution. Additionally, regular use of this
structure (more than tO% of the time) inhibits the ability of students to receive personalized,

a
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targeted instruction, which is one of the main goals of the Application & Flexible Grouping
component.

a Homogenous Rotations - The third structure involves building a rotational model for this time
where students are homogenously grouped according to recent formative and summative data
and then are scheduled into different learning activit¡es that most match the content they need
This structure is a best practice, though it requires significant planning and systems
development. Additionally, this structure involves incorporates OLPs and technology as an
assigned practice or extension activity that some students engage in, while others are receiving
teacher-led differentiated instructed, and others are engaged in other learning activities.

As further described below in our Special Populations section, we also incorporate ELD standards and
strategies related to into academic vocabulary in our Mathematics block.

INSTRUCTIONAL PLANNI NG AND PREPARATION

The need for solid planning and intellectual preparation is especially important to ensure that teachers
leverage the interconnectedness of the CA CCSSM Practice and Content Standards. As described in
Section A above, our teachers and School Leaders are provided with many resources to help them
effectively plan and execute their mathematics instruction. These include:

. Scope and Sequence Map: This is a curriculum map that identifies the key practice and content
standards, skills, and concepts to be taught throughout the year as well as the assessments to
be used to track and evaluate progress.

. Modules: We prepare comprehensive guídebooks, called "modules," for various mathematical
concepts that are designed to help teachers develop a profound and broad understanding of the
mathematics standards. Modules also reference a variety of resources that teachers can use to
further their understanding and effectively teach the standard. A number of these resources
come from the CCSS-aligned Singapore Math. Singapore Math is based on the national
mathematics curriculum used for grades K-6 in Singapore, modified for the United States and
aligned to Common Core. (ln fact, the creators of the Common Core consulted the Singapore
Ministry of Education when creating the standards due to the success of Singaporean students
on international assessments. ) Two of Singapore Math's key approaches that our teachers are
trained to use are (1-) employing a concrete to pictoral to abstract trajectory when teaching
concepts and (2) bar modeling to help illustrate and solve word problems. For an introduction to
Singapore Math, please see Appendix 3.

. Sample objectives: While the modules described above are designed to give teachers a broad
understanding of the "*hy," the sample objectives provide the "how." These documents break
down each unit in terms of number of days and the standards-aligned objectives to be taught
each day. These help teachers plan their lessons and stay on track to teach all content within the
confines ofthe school year.

For samples of our preparation materials, please see Appendix 3

SCIENCE AND SOCIAL STUDIES INSTRUCTION

I NTEG RATED CONTENT I NSTRUCTION
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At Rocketship, we have three main learning spaces: the Humanities classroom, the lntegrated
Mathematics classroom, and the Learning Lab. As further described above, the Humanities classroom is

where we teach ELA/Literacy. The lntegrated Mathematics classroom is where we teach mathematics.
The Learning Lab, further described below, is where students receive targeted interventions and engage
with online learning programs. These spaces, however, are also used to teach a variety of other content,
including English language (further described below), social studies, and science.

"Content instruction" describes the subject matter that students are learning about. Our primary goals

for content instruction are to provide students with exposure to a wide breadth of science and social
studies topics, build skills and competencies around learning investigations, foster curiosity in various
types of content, and provide opportunities for students to continually practice and utilize knowledge.

With our shift to the CA CCSS, we have moved away from designating explicit portions of the school day
for isolated science and social studies instruction. The CA CCSS actually calls for history/social studies,
science, and technical subjects to be integrated into K-5 reading literacy instruction. Our instructional
framework is rooted in integration, with science and social studies content appearing in not only reading
but also in writing, mathematics, arts, and language instruction.
Our content instruction contains four main components,

Skills and competencìes. We teach science and social studies skills that can be applied to various subject
matter at any time (i.e. recording observations, reading maps, using timelines). We generally try to
frontload skills and competencies related to our content instruction at the beginning of the school year

so that students have the opportunity to apply them in an increasingly sophisticated manner.

Generølcontent exposure. As described above, we aim to expose our students to a wide variety of
science and social studies content to bolster curiosity and broaden their horizons in an authentic way
This is often done through reading nonfiction text, which (as described in Section A above) is a key
emphasis of the CA CCSS. We also explicitly teach science and social studies content during our
ELA/Literacy and mathematics instruction.

Explicit vocabulary ínstruction. Consistent with the goals of the CA English Language Development (ELD)

standards to authentically expose students to academic vocabulary, we teach students vocabulary
during our instructional blocks. For example, teachers will select domain-specific Tier 2 and Tier 3 words
that are reviewed at the beginning of every reading comprehension lesson. Additionally, we devote 10

mins every day to teaching science/social studies through GLAD strategies specific to that non-fiction
unit (one focus strategy per week). This is a time where teachers are introducing students to pre-

selected vocabulary words and using them in context with their strategy of the week.

Projects ond investigdtions, We provide students with opportunities to conduct research, do projects,

and make observations while learning new content. This can occur during either the Literacy or
Mathematics block. As our instructional model evolves, we also hope to incorporate projects and
investigations into our Learning Lab.

Our content instruction model requires a high degree of communication and collaboration among
classroom teachers and instructional staff, for which our rotational model and professional development
structure (further described below) are well suited. We strive to ensure that classrooms are aligned on
the various skills and content being taught in science, social studies, and beyond. We also routinely
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analyze performance data across all content areas to plan and evaluate our instruction and ensure that
instruction progresses fluidly through grade levels.

SOCIAL STU DIES INSTRUCTION

We strive to align our current social studies instruction with the CA CCSS for ELA/Literacy and also the
existing California History-Social Science content standards. Our goal is for students to become
proficient in social studies in order to achieve civic competence- the knowledge, intellectual processes,

and dcmocratic dispositions rcquircd of all studcnts to bc activc and cngagcd participants in public lifc.

Some of the key concepts that our students will learn as they progress through Rocketship include
investigations into the world's ancient peoples and civilizations; studies of ancient peoples of our own
continent, Native Americans; native peoples in different areas of ot¡r continent; and early explorers,
colonialism, and westward movement. Students will also explore topics like producers and consumers in
society; socialjustice, including studies of pioneers like Rosa Parks and Cesar Chavez; major historic
conflicts such as the Civil War; and geography and map skills.

We also use Social Studies as a further opportunity to celebrate our students' diverse heritage. We
invite students to share their language, cultural ideas and observat¡ons, customs, and backgrounds to
provide a multicultural dimension. We also conduct lessons and units centered on important
multicultural figures and events.

SCIENCE INSTRUCTION

NGSS-Aligned lnstruction. At Rocketship, we are continuing to monitor and part¡clpate in the California
Department of Education (CDE)'s Next Generation Science Standards (NGSS) lmplementation Plan,

which addresses how the CDE, schools, and community stakeholders can collaboratively work to
actualize the NGSS in California classrooms.

We participate in meetings, trainings, and workshops and develop teaching and coaching tools for NGSS-

aligned instruction. We use resources that are available on the CA NGSS Digital Center, research best
practices, use high-quality sample CA NGSS-aligned assessment resources, engage in community
outreach to educate stakeholders about the ongoing transition to NGSS, and establish partnerships
within the local school district and region to assist us in better understanding the NGSS framework.

Components of Rocketship Science lnstruction. Science instruction is an integral component of our
STEM block. We build NGSS-aligned science units into the STEM block, which occur during the Lesson of
the Day component described above. We also administer NGSS-aligned unit assessments.

Our science instruction is dually focused on building content knowledge and schema, using GLAD

strategies to support language acquisition. We provide opportunities for hands-on experiments,
supported by standards-aligned FOSS kits. Our units encompass the three Disciplinary Core ldeas of the
NGSS:

Phvsical Sciences. Our instruction includes grade-appropriate lessons in the NGSS focus
areas of motion and stability, waves and their application in technologies, and matter
and its interactions.

a
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Life Sciences. Our instruction includes grade-appropriate lessons in the NGSS focus areas

of molecules and organisms, heredity (inheritance of traits), ecosystems, and biological
evolution.

Earth Sciences. Our instruction includes grade-appropriate lessons in the NGSS focus
areas of earth's systems, earth's place in the universe, and the effects of global activity
on the earth.

As described above, science instruction is also integrated into our Humanities and STEM blocks to
ensure that students are having an authentic and meaningful experience with the content they are

learning.

ARTS AND ENRICHMENT

Our instructional program incorporates a number of enrichment opportunities for our Rocketeers.

All students will receive Physical Education. We have a strong focus on wellness, and as such we will aim
to align our P.E. program in accordance with E.C. 51210(9), which requires students in grades L-5 to be

provided with not less than 200 minutes each ten school days, exclusive of lunch and
recesses. Pursuant to EC 60800 and 5 CCR L040, we will administer the Physical Fitness Test (PFT) to
our 5th grade students.

ln addition to P.E., each Rocketship school has at least two additional enrichment programs. We hire
enrichment instructors who have demonstrated expertise and interest in a specific enrichment content
area. Currently, RSSP offers enrichment courses in gardening, art, and music. Students rotate through
these courses throughout the school year to ensure that students can delve into the units in a robust
and meaningful way and get to know the instructors better. (For RSSP's bell schedule, please see

Appendix 6.)

Where relevant, our instructors strive to align their curriculum with the California Visual Performing Arts
framework. This framework provides guiding principles, planning and implementation strategies,
curriculum development, assessment resources, and professional development for instruction in dance,
music, theater, and the visual arts. As with all members of our instructional stafl our enrichment
instructors receive regular coaching, training, and professional development. We continually strive to
ensure that all enrichment content is rigorous, standards-aligned, and data-driven.

SOCIAL-EMOTIONAL LEARN ING

We believe that students must master both academic and critical life skills to truly be successful
participants in and contributors to society. To this end, our instructional program includes a social-
emotional learning curriculum as well as other initiatives to help students develop into confident,
competent, self-motivated, and productive lifelong learners.

a

a

CORE VALUES
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At every Rocketship campus, we teach four core values- respect, responsibility, persistence, and
empathy. Additionally, each school chooses a fifth core value of its own. RSSP's core value is "healthy
choices." The school emphasizes making healthy choices for both the body and mind.

Core values form the basis of our behavioral ¡nstruction and management systems. At the beginning of
the school year, teachers explicitly teach core values lessons in which they demonstrate what different
core values look like in action. Every school also has its own system to promote/incentivize the core
values, such as providing students with Core Value Rockets, which can be redeemed at the school store
or cntered into a prize raffle. Furthermore, teachers try to identify which specific core values students
are not demonstrating when stuclents receive a hehavioral consequence (i.e. a student is moving clown

on the classroom behavioral "clip chart" because his/her actions were not demonstrating our core value
of respect).

LAUNCH

Each Rocketship campus begins the school day with Launch, which is a period of time for the whole
school to come together around some school wide foci. This usually includes one of the core values (i.e.,
a "core value of the month"). During Launch, the school may also promote a particular successful
student habit, such as preparedrìess," going above and beyond, or urgency. Schools may also teach a

new feature of an incentive or behavior management system. Launch is also a time to promote school
wide academic progress. School leaders may teach everyone a word or idiom of the day or celebrate
progress toward achievement goals. Finally, schools may use Launch time to foster school culture and
pride and student engagement. The whole school, including the staff, may learn a song or a dance
together or celebrate a particular student or classroom's recent accomplishment.

POSITIVE BEHAVIORAL INTERVENTIONS AND SUPPORTS

Positive Behavioral lnterventions and Supports (PBIS) is our framework for creating learning
environments that are consistent, predictable, positive, and safe. We believe that students need to be

taught how to behave, and struggling students must be taught replacement behaviors.

Each school has a PBIS Team comprised of a wide cross-section of staff members, including teachers,
school leaders, and operational and support staff members. Each member of the team is tasked with
overseeing a different PBIS component, further described below.

Data: The Data Lead will enter information on negative behaviors that occur at school into an
online system to analyze trends and make data-based.decisions about how to shift behaviors.
(For example, the Data Lead may analyze data that reveals that kindergarteners tend to get into
trouble in the late afternoon toward the end of each week and help design a management
system targeted at this time period.)
Positive Behavior: The Positive Behavior Lead is in charge of school-wide inventive programs

such as Core Value of the Month and Student of the Month. The lncentives Lead also ensures
that the school is incentivizing positive behaviors and giving consequences fairly and
consistently.
Staff: The Staff Lead oversees staff culture and designs programs to promote staff enjoyment,
wellness, and ensure a positive environment.
Kimochi's/RULER Curriculum: The Kimochi's/RULER Leads oversee the implementation of these
social-emotional learning curricula, further described below.

a

a

a

a
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.' 
SOCIAL-EMOTIONAL CURRICULUM

RULER Approoch.The RULER Approach is the social-emotional curriculum that we use in our upper
grades. The curriculum includes a set of four tools designed to build students' emotional intelligence.

. The Class Charter: Each class comes together to name the feelings that the students want to feel
at school, the actions they will take to produce these feelings, and the actions they will take if
someone is not showing these feelings. The purpose of the charter is to establish an

environment where students feel safe talking about feelings at school.
o The Mood Meter: The mood meter is a coordinate grid that plots students' levels of

pleasantness/unpleasantness against their energy levels. Each grid quadrant is associated with a

color. Students are taught to identify how they feel in relation to the grid. Students are also

taught vocabulary associated with these feelings and regulation strategies to introduce actions
they can take to change their feelings.

o The Meta-Moment: For students who find themselves angry or anxious, the meta-moment is a

tool for students to use to stop themselves from reacting, picture their "best selves," and pick a

strategy to become their "best selves."
r The Blueprint: The blueprint is a conflict management tool that teaches students to take others'

perspectives and react to a situation based on how another person is feeling.

Teachers spend the first part of the school year unrolling these tools and gett¡ng students well-versed in
them. Students then use these tools the rest of the year and track their behaviors, feelings, and progress
in a mood journal.

Kimochi's Curriculum. Kimochi's is a more scripted behavioral curriculum that we use in our younger
grades. Kimochimeans "feelings" in Japanese, The curriculum is designed to give young students the
knowledge, skills, and attributes they need to recognize their emotions, demonstrate care and concern
for others, establish positive relationships, make responsible decisions, and correctly handle challenging
situations.

The curriculum is centered on five characters, which each have a unique temperament and personality.

The characters act as a safe third party that students can relate to as they consider their own strengths
and weaknesses. Additionally, the Kimochi's Keys to Communication provide communication tools to
help students learn how to listen openly, make good choices, speak in a respectful and responsible way,
and be open in negotiating.

For sample RULER and Kimochi's materials and research supporting these curricula, please see Appendix
4.

PERSONALIZED I NSTRUCTION

"Personalized instruction" describes our overall approach to serving our Rocketeers, where we strive
to give every student the right level of academic support at the right time through the right instructional
method. We use a blended learning approach to further our goal of personalized instruction, in which
we strategically leverage whole-group classroom instruction and activities, small-group instruction and

activities, targeted customized interventions, and our suite of online learning programs. Across all

content areas, teachers differentiate instruction based on a variety of assessment data. (For more
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information on how we use data to drive instruction, please see below.) Students may work individually
or in small groups with the classroom teacher, lndividualized Learning Specialist, or other service
providers to address any unique needs, gaps, or learning styles.

LEARNING LAB

As our overall approach to providing each student with the most customized and appropriate instruction
for his or her unique needs, personalized learning inherently occurs throughout the entire school day.
Because we are so dedicated to this targeted approach, howcvcr, we havc also sct asidc a spccific block
during each school day- the Learning Lab- to support students' individual learning neecls ancl

supplement the high-quality instruction occurring in our classrooms.

The Learning Lah is designecl to he an extension of the classroom that provides valuable small-group and
collaborative learning and instructional opportunities. We use this space for students to engage in
collaborative studies of literature (i.e. literature circles); writing workshops; social studies and science
projects, where students can use technology to do research; and hands-on science experiments or
investigations to extend what they are learning in the classroom. During this block, some students may
also work with an interventionist, called an lndividualized Learning Specialist (lLS), to refine a particular
skill, concept, or strategy. Students may also engage in independent leveled reading or work on
interdisciplinary projects. Enrichment may also be taught in the Learning Lab block. Finally, this space
may be used for students to supplement their learning through Online Learning Programs, further
described below.

The Learning Lab is staffed by lLSs and enrichment specialists, and it is closely supervised by our School
Leaders (the Principal and Assistant Principals). The School Leaders oversee the managerial aspects (i.e.
hiring lLSs and enrichment teachers, monitoring student behavior, selecting appropriate OLPs, designing
and laying out the learning space). They also play a vital role in ensuring the substantive quality of the
education that occurs in the Learning Lab. Our School Leaders also serve as coaches to the lLSs. They
train our lLSs to use pre-selected, evidence-based intervention curricula to respond to individual student
needs and engage in regular progress-monitoring of each ILS to identify areas for additional training or
other supports. Along with our classroom teachers, our School Leaders also work with the lLSs to collect
and analyze data from in-person and online interventions to help design personalized support for our
Rocketeers. lLSs also receive the same support and professional development as classroom teachers on
campus.

ln addition to playing a vital role in the Learning Lab, our lLSs have invaluable short and long term
benefits for our students and their famjlies. Our lLSs often come from the communities that we serve
and thus bring exceedingly important perspective into the school. We strive to have a staff body
comprised of diverse backgrounds and experiences, and our lLSs are an integral part of our make-up.
Our ILS model is also intended as a potential pipeline for bringing high-quality certified instructors into
our classrooms. We provide support to lLSs who are interested in obtaining a teaching credential by
helping them navigate credentialing requirements, teacher preparation programs, and degree
programs. By investing in ILS development and supporting ILS training, we are hoping to provide our
schools with a steady supply of dedicated teachers who are well-prepared, diverse, and deeply
connected to the communities we serve.

For more details on the responsibilities and qualifications for various staff roles at Rocketship, please see
Element E below. For further description of our rotational model, please see Section H.
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ì oNLtNE LEARNTNG PROGRAMS

As mentioned above, part of our blended learning approach to personalized instruction includes the
purposeful use of adaptive technology through OLPs. OLPs deliver many benefits, including:

¡ Personalized instruction delivered on a constant, reliable basis. While we believe that effective
instructors are at the heart of effective instruction, the reality is that no single teacher can reach
all learners at every minute. OLPs broaden the swath of students that we can effectively reach
to teach content. This is especially critical to us given that the student population that we serve
often arrives at Rocketship achieving significantly below grade level.

o Basic skill remediation. Students must develop the foundational knowledge in various content
areas if they are going to successfully progress as learners. As with any classroom, our teachers'
time is limited. Allowing some of the remedialwork to occur through reliable online programs
(our selection process is further described below) enables students to build the foundations
they need while freeing up teachers to focus their time on higher-level instruction.

¡ Student accountability, motivation, and engagement. Through tracking features of our various
OLPs, students can assume responsibility for their own progress toward individualized learning
goals.

¡ Data analysis. Our OLPs are a valuable data resource. The programs consistently generate a

variety of data for our teachers and school leaders to analyze while planning and personalizing
instruction.

¡ Real-time teaching. Many of our OLPs are designed to adjust content in real-time based on
students' individual progress to keep students working on the most appropriate material and
advancing along their individualized learning pathways.

For research to support personalized learning, including a study by the Dell Foundation on blended
learning at Rocketship, please see Appendix 5.

Each OLP that we introduce to our suite undergoes a rigorous selection and piloting process to ensure
that it meets our well-defined criteria. We generally look for programs that maximize adaptability,
assignability, and analytics.

AdaptabÍlìty. A program is adaptive if it automatically senses a student's gap in understanding or
mastery of a skill and systematically changes the pace or lessons. Often, programs will assess student
understanding through instructional lessons or intermittent mini-tests, adjusting as necessary to focus
on that individual student. While our OLPs are always subject to change to reflect the latest advances in

adaptive technology, our current programs that assess regularly in this fashion include DreamBox, Lexia

Core5 and myON. Other programs, such as i-Ready and ST Math, utilize more extensive diagnostic
assessments or pre-tests to gauge a student's leveland assign appropriate instructional lessons.

Through these intelligent adaptive systems, students focus on their own personalized levels, working on
the skills that they need to pract¡ce most.

Assignabilíty. Additionally, we leverage programs that allow for in-program assignability. Rather than
giving online programs L00% control over the online content that students engage in, we balance both
online assessment systems as well as teacher input. Several of our current programs, including i-Ready,

ST Math and myON, allow teachers to assign lessons, reorder objectives or select books for students to
see in their online portals. While ST Math & myON allow these customizations for classes, i-Ready allows
for an even higher level of assignability, allowing teachers to modify instruction for groups of students or
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even ind¡vidual students. Through this balance of integrated adaptive assessments and teacher input
based on other assessments, we can ensure that the programs truly match student needs, both inside
anci outsicie oí the programs.

Anolytìcs. The last, arguably most important, feature that we utilize in our online learning programs is
+L^ T^^^L^- ^-^1.,¡:-^ TL^^^ l^^LL^^--l- -ì,,^ +^^^L^-- -^^l +:-^ l^+- ^- L^... ^¡..1^^r^ ^-^ ^^-C^-^t^-tiltrttrdLiltrr dildtyLrL). tilc5EUcl5iluLrcilu)Ë,tvtrtcdLllcr5tcdt-Uilrcudt,duililuvv5tuucilL5dtcPcttuf ilililE,.
They break down assessments, individual lessons and overall usage, allowing teachers to adjust both
online and in-class programming. Teachers may utilize assignability features to assign specific lessons or
domains of instruction or cvcn adjust thc ordcr of objcctivcs that classcs cncountcr. Tcachcrs can also
customize featrrres such as when a student can access online instrrrction, assessments orgames within
the programs. Through these insights, teachers can ensure our programs are highly focused and

continually benefiting student outcomes.

For a chart displaying the various features of our current OLPs, as well as white papers on the efficacy of
some of our programs, please see Appendix 5. As described above, students ftìay engage with OLPs

during any of the instructional blocks, including Humanities, STEM, and the Learning Lab.

CALENDAR AND INSTRUCTIONAL MINUTES

EXTENDED LEARNING TIME

RSSP will have at least l-75 days of instruction and for each fiscal year offer, at a minimum, the following
number of minutes of instruction:

¡ to pupils in kindergarten, 36,000 minutes.
¡ to pupils in grades 1--3, inclusive, 50,400 minutes.
r to pupils in grades 4-5, inclusive, 54,000 minutes.

We expect a significant number of our students to arrive at Rocketship below grade level, and so we aim
to provide students with maximal instructional time to make the progress that they need to catch up.
We will offer the same or greater number of instructional days as the local school district. We also
operate on an extended schoolday. School runs fronr approxinrately 8 a.nr. to 4 p.rn. (varies slightly
depending on grade level).

The number of instructional minutes that we offer for all grades will meet or exceed the state
requirements (described above and found in Education Code Section 47612.5(a)(f)).s fable 6 below
delineates subject areas and approximate t¡me per grade level, but we reserve the right to adjust
students'instructionalminutes in each subject and learning space based on students'personalized
learning needs.

Table 6

Rocketsh Da Minutes

Humanities STEM Launch/
Social-Emotional

TotalDaily
lnstructional Minutes

Learning
Lab

Enrichment Totsl Da¡ly
Minutes

t 
We define instructional minute as minutes spent underthe dlrect supervision of a certificated teacher
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[earning

K 180 90 45 315 90 40 445

1 180 90 45 315 90 40 445

2 180-190 90-
100

45 315-335 90-100 40 445-465

3 180-190 90-
100 45

315-335 90-L00 40 445-465

4 190 90-
100

45 325-335 90-100 40 455-475

5 190 90-
100

45 325-335 90-100 40 455-475

For a sample full day RSSP bell schedule, please see Appendix 6

ROTATIONAL MODEL

Our unique rotational model allows students to receive instruction in core academic subjects from
specialized teachers. Students will be divided into cohorts in which they rotate to various classes

throughout the day. For example, a kindergarten cohort may begin their day in the Humanities block
and receive instruction from a credentialed teacher who focuses on Humanities instruction. Students
may also receive science and social studies content instruction during this time, as further described
above). At the same time, a second cohort of kindergarteners will be receiving instruction from a second

credentialed teacher in a separate Humanities classroom, also for 170 minutes. The third cohort of
students will be in their lntegrated Mathematics block with a third credentialed teacher who focuses on
mathematics and science instruction. This cohort will spend 85 minutes in this class. The final cohort will
be in the Learning Lab, overseen by a School Leader and run by an lLS. After 85 minutes, the third and

fourth cohorts switch classroom spaces. This completes the students' first half of the day.

The entire grade level will then rotate. The first and second cohorts will move to either the lntegrated
Mathematics block or the Learning Lab, and swap after 85 minutes. The third and fourth cohorts will
move to the two Humanities classrooms and receive 170 minutes of Humanities instruction.6

All of our teachers hold a multiple subject credential and will teach multiple subjects. However, as

described above, each teacher "specializes" in particular instructional areas. Specialization allows our
teachers to hone their skills and develop a profound expertise in a focused instructional area, which we

believe is especially important in light of the shift to the increasingly rigorous CA CCSS. Furthermore,
specialization encourages - indeed, necessitates - collaboration across grade levels. Not only does such

collaboration require our teachers to be constantly thinking about the inherent multidimensional nature

of the content that they teach, but it also ensures that each student will have multiple educators'eyes
monitoring and investing in their progress.

6 
Th¡s breakdown is meant as an illustration. Depending on our enrollment, staffing, and bell schedule, the

numbers may be slightly different at the Charter School.
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DATA-DRIVEN I NSTRUCTION

Our instructional program is profoundly data-driven. We provide consrant opportunities for
comprehensive and systematic assessment, analysis, goal-setting, progress monitoring, and data
tracking.

ASSESSMENT

We use an assortment of assessments to measure students' achicvcmcnt lcvcls. These include the
NWEA MAP assessment, which allows us to measure our students' proficiency against national norms
for CCSS performance, and the STEP assessment developed by the University of Chicago, which provides
teachers with a granular breakdown of students' reading ability in terms of "fundamental skills" and
general comprehension skills. We also aclministcr asscssmcnts under the California Assessment of
Student Performance and Progress (CAASPP) as well as the state-mandated English language
assessments.

We also conduct additional bi-monthly standards-aligned assessments of each student in reading,
writing, and math. These assessments drive decisions about whether students need additional
classroom support or tutoring. They also allow us to progress-monitor our students throughout the year
in a way that annual assessments do not.

ANALYSIS

Assessment data provides many opportunities to analyze and reflect on both student and teacher
progress and gaps. We are deeply committed to data analysis throughout the schoolyear.

Following administration of our bi-monthly interim assessments, Rocketship holds two full days of
professional development for teachers, Assistant Principals, and the Principal to take a deep dive into
the analysis of the data.

A key component of these data days is the identification of overall positive trends as well as any
challenges and/or achievement gaps among students. This exercise then leads the teacher to begin to
identify specific "focus" students within the challenge groups. After identifying three to five students,
the teacher begins to dig deeper and identify specific instruct¡onal areas that have been challenging for
these students. The teacher then sets academic goals for these students to he accomplishecl within the
next four weeks and eight weeks. The teacher then begins to develop an instructional plan for these
specific students, which is intended to ensure that the student will realize the goals that have been set
for them in the next four and eight weeks. The plan is not meant to be limited to these specific
students. We expect teachers to use it to guide instruction for all students facing similar challenges.
Thus, by focusing in-depth on one student within the challenge group, the modified instruction should
be able to positively impact the student achievement of all students within this group. See Appendix 7
for sample materials from a quarterly Data Day.

GOAL SETTING AND P ROGRESS

After teachers analyze the data from diagnostic interim assessments during quarterly Data Days,
students, teachers, and parents work together in a variety of ways to set and/or revisit goals to help
ensure that all students are on track to make the requisite growth during the school year.
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Conferences. Students review and discuss individual progress after each interim assessment period.
Teachers prepare and review data summaries with students to identify places in which performance is
on track to achieve establ¡shed goals and areas in which improvements are needed. Teachers also

communicate with parents (via parent/teacher conference, phone calls home, e-mails, notes in
backpacks, home visits, and other mechanisms as needed) about student goals.

Cløssroom Tracking._ Each classroom or grade-level publicly tracks a number of class-based and
individual goals, including progress toward ELA/Literacy and mathematics benchmarks, as well as other
measures such as sight word recognition, progression in STEP reading levels, and letter/sound mastery.
Each teacher defines his/her specific data-tracker approach, but all Rocketship classrooms display
individual student goals and progress to student goals. For example, some classrooms use frogs that
jump from lily-pad to lily-pad; others use "rocket ships" to align with school mascots. (See Appendix 7

for a photo of a classroom goal tracker.)

Online Learning Programs. Each student also sets individualized Online Learning Program (OLP) goals
for the week, which focus on individual progress during computer-based learning time. Students track
progress in their OLP Logs, which are kept in the Lab for fall semester. ln the spring semester, as a

reflection of their ownership of their progress, students in grades two through five begin to keep track
of their own OLP Logs . ln addition to helping students build a habit of showing quality work, OLP Logs

help the lndividualized Learning Specialists (lLSs) hold students accountable for their independent work
The OLP Log can also help build communication between classroom and online learning when teachers
guide students in setting weekly/daily goals and check students' Logs weekly for quality work. (See

Appendix 7 for example OLP goals.)

School wide Recognition. Outside of the classrooms, our entire school celebrates progress toward goals

as well. Every week during the Rocketship Launch time (further described in Section F above), we
celebrate achievements and give out awards based on growth and mastery. For example, we may award
Reading Capes to the classes with the greatest progress on OLPs (e.g. lessons passed in iReady), or we
may award "Math Medals" to the class who demonstrated the greatest proficiency on a recent
formative assessment.

Furthermore, we highlight the connection between individualized goal setting and success in college by
focusing on college readiness from the first day our students enter our schools. Our hallways are lined
with college banners, and each student belongs to a homeroom named for a college mascot (e.g.,

"Bears" for UC Berkeley). Community members speak to students about college and broader
experiences related to college attendance. Students and parents participate jointly in college visits to
experience the excitement and diversity of a college campus. As a result, all students believe and expect
that they will go to college. (See Appendix 7 for a picture of college banners in a Rocketship hallway.(

Report Cards. Students' progress is shared with parents through CCSS-aligned report cards that are

shared with parents online as well as printed out for parent conferences which occur at least three
times annually. (See Appendix 7 for a sample report card.)

DATA TRACKING TOOLS
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We use various tools to track and manage data, several of which are described below.T

llluminote. The llluminate platform provides educators with easy access to assessment items, and
supports the scoring and data capture of assessments (See llluminate screenshot, Appendix 7.) Through
llluminate, educators can select standards-aligned assessment questions, create their own assessments,
deliver them to students, and easily score them using the program. These digital resources ensure that
educators can effectively measure the progress of their students and modify their approach as needed.

Schoolzillo, Rocketship also uses the cloud-based Schoolzilla data warehouse and reporting system to
collect and organize student achievement, enrollment, and attendance data, Rocketship partners with
Schoolzilla to build toolkits and user-friendly reports and dashboards that translate simple data into
actionable information that educators can use to modify their instructional
approaches, Schoolzilla incorporates clata from state assessments, student assessments in llluminate,
and a broad set of other data systems across the organization to allow educators to access and

understand the needs of their students in real time. Through the use of Schoolzilla, a teacher can quickly
gain an understanding of which students have mastered a particular standard, and the next day group
them differently for small group instruction, to re-teach to students who have not yet gained mastery.

Schoolzilla dashboards facilitate communications between teachers and lLSs, by providing more timely
status updates of a student's progress, and by enabling teachers to easily specify remediating content
and activities during tiered interventions that are targeted to meet the student's specific learning
needs. At the end of Tier ll Rtl sessions, further described above, tutors can leave notes on student
progress and highlighting things to discuss during common planning tinre, whiclr occure daily with ILS

staff and teachers within a grade level. Additionally, content from Schoolzilla's Rtl tab is automatically
linked and integrated with the student's lndivídualized Learning Plan.

Approximately every four to six weeks, our teachers reassess to show student progress, as further
described in Section Xl.B above. To facilitate the identification of students in need of more focused
support, teachers can use Schoolzilla to create data displays for each class that show which students fall
into each quartile.

Our objective is for Schoolzilla to be a continually-updated repository of student assessment data which
is sor:rcecl from online learning programs, henchmark assessments, formative assessments given by
teachers, data gathered from tutoring, CCSS assessments (i.e. Smarter Balanced), and more.
ln addition to data entry, Schoolzilla provides educators with both high-level and detailed comparisons
of student achievement. Comparisons can be made by school, by grade, by standard, and by month.

DIBELS, DIBELS is a web-based platform designed to support schools in engaging in data-based decision
making within an Rtl framework. Rocketsh:p utilizes the curriculum-based measurements (CBMs)

provided via DIBELS as one of lhe assessment tools in the universal screening process that indicates
which students are candidates for Tier 2 and Tier 3 academic interventions. Once identified students are
placed in intervention, Rocketship utilizes DIBELS as our ongoing progress monitoring system,
administering weekly CBMs to all students participating in Tier 2 and Tier 3 reading interventions. The

7 
As with all aspects of our instructional program, we constantly monitor development in data analysis tools. With

ever-increasing sophistication of education technology, we strive to keep abreast of advances that may lead to
greater efficiency and effectiveness. We may at times alter our data analysis tools and will notify our Authorizer if
we plan any changes that may be sufficiently significant to require the need for a material revision to our charter.
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data yielded by these weekly progress monitoring assessments is then utilized to make instructional
decisions for each student in intervention (for example, students who have met their annual progress
monitoring goal may exit back to Tier L, and students who are not making sufficient progress may
receive a more intensíve and individualized level of intervention).

For screenshots lllustrating our current data management systems, please see Appendix 7

SPECIAL POPULATIONS

AT-RISK STUDENTS

RESPONSE TO I NTERVENTION OVERVIEW AND PURPOSE

Response to lntervention (Rtl) is a data-based instruction and intervention model designed to efficiently
identify at-risk and academically low-achieving students, match them with appropriate, evidence-based
interventions, and guide teams in engaging in a clear problem-solving process to ensure that every
student receives the support they need in order to achieve grade level expectations. According to the
National Center for Response to lntervention, a comprehensive Rtl model contains seven essential
components:

1-. Universal Screening: a systematic process for identifying a subset of students from the
entire student population who are struggling academically and/or behaviorally, and are at-
risk of negative short- or long-term outcomes

2. Mult¡ple Tiers of Support: the service delivery model of providing a graduate sequence of
intensifying interventions in order to match services to student need

3. Evidence-Based lnterventions: the implementation of interventions and supports which are
supported by empirical evidence to have positive academic and/or behavioral outcomes for
the student population with which they are being implemented

4. Ongoing Progress Monitoring: the continual monitoring (using research-based assessment
methods) of the ongoing progress of students participating ¡n intervention, in order to
assess the effectiveness of interventions for specific students and overall

5. Data-Based Decision Making: the utilization of student progress monitoring data to make
decisions whether to intensify, modiñ7, keep in place, or remove particular intervent¡ons or
supports.

6. Treatment lntegrity: the systematic monitoring of the implementation of interventions in
order to ensure that they are implemented as intended to enable appropriate and legally
defensi ble decision-making

7. Problem-Solving: the dynamic and systematic process that guides the school team's
behavior in: identifying the problem, analyzing the problem, developing a plan of action,
implementing the plan, and evaluating the outcome of the plan

When implemented in accordance with these guiding principles, Rtl has many potential benefits for
students from diverse economic, linguistic, and cultural backgrounds. This model promises to provide
equitable access to standards-based curricula for all students and reduce over-identification of students
with learning difficulties, which is a longstanding problem that is especially predominant among low-
income and culturally diverse populations. ln the article Culturol Considerations with Response to
Intervention Models, Klinger and Edwards state that Rtl "...has dramatic implications for culturally and
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linguistically diverse students who historically have been disproportionately overrepresented in special
education programs...Rtl models hold promises for preventing academic failure by províding support for
culturally and linguistically diverse students before they underachieve." (pg.l-08).

All of the individual programs necessary for implementing Rtl exist in current practice. All necessary
funding, programs, access to training, and staffing are currently available under existing law. The

components of the Rtl model are further described below, and Rocketship's Rtl guide can be found in

Appendix 8.

RESPONSE TO INTERVENTION AT ROCKETSHIP

Rocketship has adopted an Rtl framework to serve our at-risk students. Our model encompasses each of
the seven essential Rtl components cletailed ahove.

Universøl Screening. Rocketship utilizes a "multiple gating" process in our approach to universal
screening. Multiple gating refers to the process of using the results from a variety of universal screening
tools in order to ensure all students who are struggling academically or behaviorally are identified in a
timely manner. For academics, our first screen is our STEP assessment. Students who fall below a

certain cut point on each of these assessments are further screened using a Curriculum-Based
Measurement (CBM) in order to further pinpoint the specific area of academic deficit. Once that area of
deficit is identified, further diagnostics are administered in order to identify specific intervention starting
points for each student.

Multiple Tiers of Support. Rocketship uses a three-tiered model to organize our instructional and social-
emotional supports for all students.

o Tier l-- General Classroom lnstruction: All Rocketship students partic¡pate in and benefit from
the instruction and support that takes place at the Tier L level. Examples of academic supports
that take place at the Tier L level include homogenous guided reading groups in the ELA

classroom, CCSS-aligned units in the math classroom, and adaptive online learning programs in
the learning lab. Examples of behavioral and social-emotional supports that occur at the Tier L
level include school wide positively stated behavior expectations, access to a school wide
incentive system, and social-emotional curricula that are implemented as a component of our
Positive Behavior lnterventions and Supports (PBIS) model.

. Tier 2- Supplemental, Small Group Supports: Even in the best of instructional models, some
students will require additional supports in order to reach grade level proficiency. At
Rocketship, we have a number of evidence-based interventions that are delivered in a small

. group setting to students at the Tier 2 level, including but not limited to small group phonics and
fluency intervention in the learning lab and small group behavior interventions (such as small
group counseling and Check-in/Check-out).

o Tier 3- lntensive, lndividualized Supports Students who don't respond favorably to supports at
the Tier L and Tier 2levels may be referred for a more intensive level of
intervention. lntervention at the Tier 3 level is more targeted and more individualized. At
Rocketship, we may use an alternative curriculum which is more specifically focused on an area
of skill deficit (for example, Seeing Stars, and Lindamood Bell curriculum that addresses
phonemic awareness), and our interventions will also be more specifically targeted to the
individual student (for example, developing and implementing an individualized behavior
intervention plan). At the Tier 3 level, we often will make a referral for a psycho-educational
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evaluat¡on to determine if the student is presenting with a disability that requires special
education services and supports.

Evidence-Based lnterventions. Rocketship utilizes a suite of evidence-based intervention resources to
support students across all tiers of intervention. These include (but are not limited to):

o Academic lnterventions: Systematic lnstruction in Phonics and Phonemic Awareness (SIPPS),

HELPS fluency routines, Seeing Stars and On Cloud 9 (Lindamood Bell), Sound Partners
¡ Behavioral/Social-Emotional lnterventions: Check-in/Check-out (CICO), individual counseling,

functional behavior assessments and positive behavior intervention plans

OngoÍng Progress MonÍtorÍng. Rocketship utilizes a variety of tools to conduct ongoing progress

monitoring of students participating in interventions. Students participating in Tier 2 and Tier 3

academic intervention participate in weekly progress monitoring activities using curriculum-based
measurements. The STEP assessment (further described above) is also utilized to monitor the progress

of students participating in reading comprehension intervention. The progress of students participating
in Check-in/Check-out (CICO) is tracked daily by CICO coordinators.

Doto-Based Decísîon Møking. Rocketship's four to six week data cycles support the data-based decision
making component of our Rtl model. On data days, schoolstaff analyze the progress monitoring data of
students who have participated in intervention in order to determine whether to continue, modify, or
discontinue the intervention for each individual student. We have developed a number of protocols and

structures to support school staff in engaging in this problem-solving process, examples of which can be

found in Appendix 8.

Tredtment lntegrity. Rocketship Assistant Principals and Network Support staff conduct regular
'implementation fidelity' reviews of all staff conducting intervention using our evidence-based
interventions. These reviews are not evaluatory; rather, they are designed to provide valuable feedback
to intervention providers in order to ensure that intervention programs are being implemented
according to their design.

Problem-soluíng. Rocketship uses a variety of structures to engage in the problem-solving component of
the Rtl process. Our pre-referral process consists of Student Huddle meetings, wherein grade level
teams and school leaders meet to discuss and plan supports for individual students, followed by formal
SST meetings where more intensive and targeted supports can be planned. Rocketship's current "Pre-

Referral Handbook" can be found in Appendix 8.

Transparency is an important component to the Rtlframework. We regularly communicate with parents
throughout the entire process, beginning with a written notification that their child has been selected to
participate in Rtl interventions. For a sample parent notification letter, please see the Rocketship Rtl

Playbook in Appendix 8.

ACADEMICALLY H IGH-ACHIEVING STU DENTS

High-achieving students are those who score at least one grade level above on standardized tests or
internal metrics for ELA/Literacy andf or Mathematics. These students benefit from the same practices

that are helpful to our struggl¡ng students. Because our internal systems measure student gains every
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four to six weeks, we will be able to monitor our high-achievers to make sure that their gains continue
and do not regress to class averages.

ln addition to applying elements of our Rtl program to high-achieving students (i.e. guided reading
groups, advanced Singapore Math resources, use of adaptive OLPs, regular progress-monitoring, and
data-based decision making), we serve this population in a variety of ways, described below.

Eorly Detection. Rocketship will use internal assessment in ElA/Literacy and Mathematics to help us
identify high-performing students within the first four to six wcel<s of school and monthly
thereafter, Frequent and ongoing assessment will ensure that we are meeting the neerls of all students
as they arise and tracking progress to ensure our strategies are supporting improved achievement.

Differentiation. Differentiation cJescribes an instrt¡ctional methoclwhere instruction styles, content, and
materials are targeted at the specific needs and characteristics of individual or small groups of students.
Teachers will use assessment and progress-monitoring data to plan enrichment activities with their high-
performing student. These will occur both in whole-class and small-group lessons.

Family Communicdtion. We will inform families as soon as we have assessed students'
performance. Teachers may provide high-performing students with additional books and enrichment
work to perform at home to increase their understanding of a particular subject area.

Teocher Colldhordtion. At least weekly, subject area teachers will gather to compare their student data,
discuss students, and discuss instructional strategies, interventions and enrichment. This will be realized
through a schedule that will allow the staff to have an early dismissal day one day a week and common
planning time, further described above.

Focused lnstructîon. Rocketship's standard instructional approach is for teachers to plan their lessons
with at least three groups of students broken out who are striving for different sub-goals in their
development towards meeting tlre same overall grade-level standards. One such subgroups is students
who are performing above grade level. All students, including high-performing students, will receive
targeted small group Guided Reading instruction and small group skills instruction in both the
Humanities and lntegrated Mathematics blocks. High-performing students may also participate in
student-led literature circles and book clubs. ln addition, our academic model allows for students to
access material at their instructional level throughout the academic day. For example, students have
access to a wicle array of reading material, spanning many genres and reading levels, in our classroom
libraries. Our lntegrated Mathematics teachers also different¡ate math centers, homework, and daily
review exercises by difficulty level. Each student also receives personalized attention during L:1
conferences during Writer's Workshop.

Daily Enrichment. The Learning Lab is an additional space where high-performing students can read a

variety of leveled literature and use adaptive software that challenges them. We anticipate providing
other activities to our high-achieving students during Learning Lab which let them examine the current
grade-level concepts in more depth.

Ongoing Assessment, Data is gathered both through frequent real-time assessments performed in the
subject areas and daily feedback given teachers from the online programs in the Learning Lab. Teachers
will have the tools they need to track all of their students and make sure that students who began the
year with good gains are not starting to fall back.
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INTEGRATED SPECIAL EDUCATION

RSSP will comply with all applicable state and federal laws in serving students w¡th disabilities, including,
but not limited to, the lndividuals with Disabilities Education lmprovement Act of 2OO4 (IDEA), Section
504 of the Rehabilitation Act of L973, Title ll of the Americans with Disabilities Act, and any other civil
rights enforced by the U.S. Department of Education Office of Civil Rights (OCR). Furthermore, RSSP will
comply with Authorizer guidelines, and all California laws pertaining to special education students.

OVERVIEW

Rocketship's commitment to eliminate the achievement gap extends to all students, including students
with unique learning and behavioral needs. The mission of the lntegrated Special Education (lSE)

department within Rocketship Education is to ensure that students with disabilities receive a free and
appropriate public education within the least restrictive environment. Towards this end, we develop
rigorous, individualized educational programming for all students with disabilities. We will accomplish
this through several means: high quality direct services provided to students, strategic professional
development of our ISE and general education staff members, and a consultation and coaching model
that empowers classroom teachers, school leaders, and families to appropriately support each student's
individualized education plan.

ln order to fulfillthis mission, Rocketship seeks to apply current, research-based best practices in order
to create individualized plans that support students with disabilities in working to their full
potential. We believe that all students are best-served within an inclusive model, and our service
delivery model is grounded in team-based decision making. We approach educational programming for
our students from a positive, strength-based perspective. Our ISE staff members serve as coaches and
consultants who empower key stakeholders to support the academic and social development of our
students both within the classroom and in their communities. We believe that our families are our
students' greatest advocates, and we strive to support them in becoming experts in their children's
needs and educational programs.

RSSP intends to continue to operate as a Local Educational Agency (LEA) under the El Dorado County
Charter Special Education Local Plan Area (SELPA) pursuant to Education Code Section 47647 (a). All of
Rocketship's existing California charter schools are members of the El Dorado SELPA. A change in LEA

status or SELPA membership shall not require a material revision of this charter.

As an LEA, RSSP will be solely responsible and liable, the same as a school district, for providing special
education and related services. RSSP strives to achieve a student population representative of the
community which we are serving. Whether a child is eligible for special education services under IDEA,

or is provided a plan under Section 504, he or she is considered with all others for enrollment at
RSSP. Disability or non-disability status is not a factor for enrollment or acceptance. Admission is based

solely on availability of student enrollment space in a "general education" classroom.

SPECIAL EDUCATION ELIGI BILIW DETERMI NATION
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Although Rocketship will not administer any assessment or evaluation for the purposes of admission, in
accordance with the Child Find mandate, we make a continuous and proactive effort to identify students
with special needs and those in need of a pre-referral intervention plan.

ln order to proactively identify students who have already been found eligible to receive
accommodations and/or services via an IEP or Section 504 plan, Rocketship includes a "Child Find
Supplement," which asks families to indicate if the enrolling student has a current IEP or 504 plan, has
recently been evaluated for any purpose, or if the family has additional concerns. (For a sample Child
Find Supplcmcnt, plcasc scc Appcndix 9.) This information is cntcrcd into our student information
system, and our special eclucation staff work with office managers ancl families to secure copies of lFPs,

504 plans, and/or evaluation reports in order to ensure that a student's identified supports and services
are in place at the start of the school year. ln accordance with California state special education
regulations, an interim IEP meeting is held within the first 30 days of school for any student enrolling
with a current IEP; however, services are provided as outlined in the current IEP and in accordance with
SELPA guidelines immediately upon the start of the school year for all identified students.

lf a student enrolls in RSSP with an existing lEP, the Charter School will notify SCCOE and/or the SELPA

within five days.

Rocketship also implements a systematic approach to identifying and evaluating any student who the
school has reason to believe may have a disability. Rocketship's pre-referral process includes the
following student and staff supports:

r A "student huddle" process, wherein grade level teams and school leaders collaborate to plan

classroom-level supports for students with identified academic and/or behavioral needs.
. A formal Student Study Team (SST), which includes family members, classroom teachers, school

leaders, the school psychologist, and other staff as necessary, which plans targeted,
individualized students who present with more significant academic and/or behavioral needs.
(For a copy of our current SST Handbook, please see Appendix 9.)

. Tier 2 and 3 behavior and academic interventions, further described above, delivered to
students identified as needing them through the universal screening process

Students who do not respond to targeted pre-referral interventions that are delivered with fidelity may
be referred for formal evaluation to determine whether they meet criteria for special education services
or accommodations under a Section 504 plan. Rocketship doesn't have an explicit rule regarding the
exact timeframe during which interventions must be implemented before special education evaluation
is considered, as this timeline will likely vary depending on the need of the individual student
participatinginintervention. However,asageneral rule,ifastudenthasparticipatedintwocyclesof
interventions that have been implemented with fidelity, and the student has not demonstrated
adequate responsiveness to those interventions, the SST or intervention team may consider whether a

referral for special education evaluation is appropriate.

While current law requires that interventions within the general education program be implemented
before referral for a special education evaluation, Rocketship also recognizes the requirement to
proceed without delay in the initiation of an evaluation when the school has reason to suspect that a

child has a disability. For that reason, even when a formal evaluation of a student is in process,

academic and/or behavioral interventions are planned and implemented in order to support the student
while the evaluation is completed.

Page | 58



Rocketship also responds formally to all parent requests for special education evaluation in accordance
with state and SELPA guidelines and regulations. lf a verbal request for special education evaluation is

made by a parent, the receiving staff member assists the parent in putting their request in
writing. Written requests are day and time stamped by the receiving staff member and immediately
delivered to the special education team. The school team then schedules a formal SST meeting to
respond to the parent request for evaluation. During that meeting, if it is determined that there is

reason to suspect the child may have a disability, an assessment plan is drafted and provided to the
parent. Parents will receive a written Assessment Plan within 15 days. RSSP will also notify SCCOE

and/or SELPA of the assessment request within five days of receipt. Parents will be given at least 1-5 days

to provide consent. lf the parent provides consent to proceed with the evaluation, the special education
team completes the evaluation and schedules and IEP meeting to discuss the results, including a

recommendation for eligibility for special education services, within 60 days of the receipt of written
consent to Assessment Plans and Prior Written Notice documents are always provided to parents in

their primary language, and are accompanied by a current copy of the SELPA's Procedural Rights and

Safeguards.

All Rocketship staff, including office managers and business operations managers, are trained in the
Child Find mandate and pre-referral process prior to the start of each school year.

ASSESSMENT AND REVIEW

An assessment for special education services is a comprehensive, in-depth evaluation of a student's
school, health, and family history, and present academic and social-emotional functioning. At
Rocketship, students are assessed by a multi-disciplinary team in all areas of suspected disability. The

assessment team includes a lead assessor (generally the School Psychologist or the Speech Language

Pathologist), the family, the Education Specialist, classroom teachers, and any other individual
knowledgeable of the student. Additional specialists, such as occupational or physical therapists,
adapted PE teachers, social workers, etc. may be involved depending on the student's needs.

IDEA mandates that "No single procedure is used as the sole criterion for determining an appropriate
educational program for an individual with exceptional needs." Consequently, the assessment team
utilizes many data sources (record reviews, interviews, observations, formal and informal testing, etc.)
to make a recommendation regarding eligibility for special education services. All assessments used by
Rocketship are validated for the specific purpose for which they are used, and assessors take particular
caution when selecting assessments that reliably evaluate the performance of culturally and

linguistically diverse students.s Students are also assessed in their primary language, and Rocketship
employs bilingual school psychologists and speech language pathologists to accommodate this
requirement. Hearing and vision assessments are also conducted as a component of all formal special
education evaluations. ln the case that a parent provides outside evaluation information, the IEP team
also considers this information as a component of the formal evaluation.

Classroom teachers participate in the assessment process by consulting with the assessors regarding the
student's academic, behavioral and social functioning. They may also provide data demonstrating the

sCaliforniastatelawprohibitstheuseof lQtestswithAfricanAmericanchildren. Assessmentteamsuse
alternative methods of assessing cognitive functioning for these students.
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student's performance as compared to his or her peers. Education Specialists complete the academic
portion of the evaluation, which includes formal as well as informal assessment.

lf a student is found eligible to receive special education services under one or more of the 13 qualifying
conditions, the team meets to create an lndividualized Education Plan for the student. The team then
meets no less than annually to review the lEP, and every three years to hold a triennial IEP meeting. The
team may also meet in other circumstances, including:

. After the student has received a formal assessment or reassessment;
¡ Within 30 days of a parent's request;
r When an lndividLral Transition Plan (lTP) is reqr:ired at the appropriate age;
o lf a manifestation hearing is required.

Rocketship assessment reports include the following: the student's present level of educational
performance; the relevant behavior noted during the observation of the student in an appropriate
sett¡ng; the relationship of that behavior to the student's academic and social functioning; the
educationally relevant medical findings, if any; a determination concerning the effect of environmental,
cultural, or economic disadvantage; a statement as to if and how the student's disability affects
involvement and progress in the general curriculum; the student's historical and current functioning in
the general education curriculum regardless of the setting; deficits in the student's cognitive
functioning, communicative functioning, social and emotional functioning and physical functioning that
might serve as a barrier to their successful involvement in the general education curriculum; and what
has been the impact of the student's attendance on his/her achievement. Assessment reports will be
provided to parents in their primary language whenever indicated.

ln the case where a parent disagrees with Rocketship's assessment in a particular area, they are
informed of their right to request an lndependent Educational Evaluation, which is provided at public
expense.

Every three years, a student with an IEP is re-evaluated. The triennial assessment serves two purposes:
to review progress made since the last formal evaluation, and to determine if the student continues to
be eligible to receive special education services.

Prior to the triennial lEP, the IEP team reviews existing evaluation data, including evaluations and
information provided by the parents of the student, current classroom-based assessments and
observations, and teacher and related service providers' obscrvations. On thc basis of that review and
input from the student's parents, the IEP team identifies what additional information is needed to
establish the present levels of performance and determ.ine the educational needs of the student. An
assessment plan reflecting proposed assessment in these identified areas is presented to the parent,
and assessment is conducted within the same timeframe as initial evaluations (60 days).

IEP DEVE ENT

At the conclusion of a formal evaluation for special education services, the lndividualized Education
Program (lEP) team-comprised of, at a minimum, the Education Specialist, general education teacher,
administrator or administrative designee, assessors, related service providers, and the parent, will then
meet to reach an eligibility determination in consideration of all of the data, observations, and
assessment results.
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Rocketship follows all applicable federal and state laws governing the IEP process and procedural

safeguards. Parents, general education, special education services staff, other professionals and other
service providers or professionals as appropriate will be involved throughout the IEP process. As a

member of the El Dorado County Charter SELPA, all of the current Rocketship schools use the SEIS

electronic IEP form for documenting this process. The IEP will include a child's present level of academic
performance, annual progress goals and the way that they will be measured, dates, frequency and
duration of services to be provided, and the degree of inclusion for this student in the general education
classroom. Our current forms are all on SEIS.

Rocketship designs lEPs such that it can be reasonably expected that the child will receive meaningful
educational benefit from the program that is developed. IEP teams focus on developing the
accommodations and services that are necessary for the student to access and benefit from the general

education program, and we take very seriously our mandate to educate students with disabilities in the
least restrictive environment. Towards this effort, whenever possible, special education services are
provided by specialists within the general education classroom (see Appendix 9 for more information on

our approach to co-teaching). We do, however, understand that an environment can only be

considered "least restrictive" when the student is receiving meaningful educational benefit from the
program, and as such, a critical component of the IEP process is designing the systems that will allow the
team to continually monitor student progress and adjust the plan in the case that a student is not
making adequate progress. While we have adopted an inclusive approach to our special education
service delivery and place a high priority on students with disabilities spending as much time as is

appropriate in the general education environment, alongside their typically developing peers, we do
provide pull.out specially designed services when the IEP team determines that this placement is most
appropriate for the individual student,

ln the case that a student is exhibiting behaviors that significantly impede the learning of him/her or
others, the IEP team develops a positive behavior intervention plan (PBIP) as a formal component of the
lEP. When necessary, the IEP team will conduct a Functional Behavior Assessment (FBA) to determine
the function of the child's behavior, as well as environmental conditions that may be contributing to the
behavior. The FBA consists of observations, interviews, record reviews, and formal testing as

necessary. The results of the FBA are then used to develop the PBIP, which outlines a functionally
equivalent replacement behavior, specific behavior goals, services and supports (including necessary

environmental changes) needed to make progress towards the goal, and a clear response plan should

the behavior occur again in the future.

When a student with an IEP transfers out of Rocketship, our practice is to notify in writing the
superintendent of the student's district of residence

SECTION 504 PLANS

ln addition to IDEA, Rocketship follows Section 504 of the Rehabilitation Act of L973 and Title ll of the
Americans with Disabilities Act (ADA), which prohibits discrimination based on a disability.

A 504 team will be assembled by the Assistant Principal and shall include the parent/guardian and other
qualified persons knowledgeable about the student, the meaning of the evaluation data, placement
option, and accommodations. The 504 team will review the student's existing records, including
academic, social, and behavioral records, and is responsible for making a determination as to whether a

recommendation for 504 services and/or supports is appropriate. lf the student has already been
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evaluated under the IDEA but found ineligible for special education instruction or related services under
IDEA, those evaluations can be used to help determine eligibility under Section 504. The student
evaluation shall be carried out by the 504 team who will evaluate the nature of the student's disability
and the impact upon the student's education. This evaluation will include consideration of any
behaviors that interfere with regular participation in the educational program and/or activities.

The 504 team may also consider the following information in its evaluation:
¡ Tests and other evaluation materials that have been validated for the specific purpose for which

thcy arc uscd and arc administcrcd by trained personnel.
¡ Tests and other evalr¡ation materials inclucling those tailoreclto assess specifie areas of

educational need, and not merely those which are designed to provide a single general
intelligence q uotient.

. Tests are selected and administered to ensure that when a test is admínistered to a student with
impaired sensory, manual or speaking skills, the test results accurately reflect the student's
aptitude or achievement level, or whatever factor the test purports to measure, rather than
reflecting the student's impaired sensory, manual or speaking skills.

The final deterrnination of whether the student is eligible for accommodations under Section 504 must
be made by the 504 team in writing and notice is given in writing to the parent or guardian of the
student in their primary language along with the procedural safeguards available to them. lf during the
evaluation, the 504 team obtains information indicating possible eligibility of the student for special
education per the lDEIA, a referral for assessment under the IDEIA will be made by the 504 team.

lf the student ¡s found by the 504 team to have a disability under Section 504, the 504 team shall be
responsible for determining what, if any, accommodations or services are needed to ensure that the
student receives a free and appropriate public education ("FAPE"). ln developing the 504 Plan, the 504
team considers all relevant information utilized during the evaluation of the student, drawing upon a

variety of sources, including, but not limited to, assessments conducted by the school's professional
staff.

The 504 Plan describes the Section 504 disability and any program accommodations, modifications or
services that may be necessary.

All 504 team participants, parents, guardians, teachers and any other participants in the student's
eclucation, including substitutes and tutors, will be provided with a copy of each student's 504 Plan. The
site administrator will ensure that teachers include 504 Plans with lesson plans for short-term
substitutes and that he/she review the 504 Plan with a long-term substitute. A copy of the 504 Plan will
be maintained in the student's file. Each student's 504 Plan will be reviewed as needed and on a regular
basis to determine the appropriateness of the plan, needed modifications to the plan, and continued
eligibility.

CONSIDERATIONS FOR EL STUDENTS

Because the majority of current Rocketship students are ELs, Rocketship carefully considers the cultural
and instructional needs of students with English as a second language. Verbal and written translation of
all materials, notices, documents, reports and communications is offered to parents when indicated or
provided at parents request. Assessments are to be conducted in a student's primary language, orwith
translation as appropriate, whenever a student's English language development level may require such
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assessment in order to better understand a student's learning needs. Rocketship follows all applicable
laws in providing general education instruction and special education services to eligible EL students, as

well as ensuring parent procedural safeguards. Teachers providing core content instruction, as well as

special education services, have appropriate training and certífication. Training is provided to
specialists to ensure that IEP goals are wr¡tten to support the unique learning needs of EL students with
disabilities.

The results of the Home Language Survey and state-mandated language assessments (i.e. CELDT/ELPAC),

further described below, are considered when developing a student's lEP. Testing accommodations
described on the child's lEP, are considered for administering required language assessments.

I NTEGRATED SPECIAL EDUCATION SERVICES

ISE Model. An lntegrated Special Education (lSE) approach requires schools to align educational services
for students with special education needs within existing structures (grade levels, groupings, etc.) rather
than through special and segregated programs. Special and general education teachers work in
collaborative arrangements designed to bring appropriate instructional supports to each child in the
general school environment. Support is built on culturally relevant differentiation and instruction
through universal access to content-driven curriculum.

Rocketship students are placed in general education classrooms and then provided flexible instructional
opportunities that include large group, small group, and one-to-one instructions for those students with
more significant needs. At Rocketship, we employ a variety of curricular and pedagogical options to
maximize student learning in an array of teaching arrangements in environments that can be accessed

by all learners, not just those with specific disabilities. ln the Rocketship model, all teachers are
responsible for all learners. Ongoing support develops the capacity of all teachers to teach to a diverse
range of students' learning needs. A system of general and special education teachers proactively
supporting students are better able to put into place effective interventions prior to student failure. ln
the following sections, please find a description of the continuum of our special education services.

Differentiation within the Generdl Educøtion Program. At Rocketship, students with disabilities are

educated in the general education environment, alongside their typically developing peers, to the
greatest extent possible and appropriate for each individual student. ln this model, it is essential that
the general education program is scaffolded and differentiated to meet the needs of students with
disabilities. Specialeducationandgeneraleducationstaffcloselycollaborateinordertoidentifyand
designed needed scaffolds and supports. Supports in the Tier 1 program vary by student and according
to need, but may include:

o Accommodations based on a Universal Design for Learning (UDL)framework
. Homogenous small group reading instruction using texts at students individual instructional

levels
. Modified homework and independent classwork
¡ Visual supports, such as visual schedules or visual behavior supports
o Assistive technology supports
¡ TestinBaccommodations

We believe these supports benefit all learners, and the close collaborat¡on between general and special
education professionals to serve any student who is experiencing learning challenges will help us meet
our goal of helping every student to reach l-.5 years of achievement in each grade.
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For sample materials on general and special education collaboration and the UDL framework, please see
Appendix 9.

Specidlized Acodemic Instruction. Specialized academic instruct¡on (SAl) is provided to students for
whom it is required in order to access and benefit from the educational program. SAI services are
tailored to the individual needs of the student, and may be provided within the general education
setting or in a pull-out setting, in a small group or individually. All SAI services are fully described in the
IEP and are provided by or under the supervision of credentialed special education staff. At Rocketship,
we use a suite of evidence-based curricula to support the implementation of 5Al services, although each
child's program is individualizecl based on his or her iclentifieel needs.

At Rocketship, qualified Education Specialists also work with qualified paraprofessionals to provide
special education services. The paraprofessional works under the direction of the Education Specialist
to provide additional instructional support and services to identified students.

Related Services. Rocketship provides related services, including but not limited to speech and language
services, occupational therapy services, and physical therapy services as needed to meet eligible
students' IEP needs. The services are provided by certified or licensed professionalstaff. Service
delivery ranges in time and intensity based on the needs of the students as identified in the lEP. All
services are written up in the lEP, agreed to, and fully executed by the ISE staff with the assistance of the
general education staff and administration with only qualified, trained and knowledgeable personnel all
based on the needs of the student population. Rocketship has directly hired many related service
providers, including speech language pathologists, school psychologists, and occupational
therapists. Other low incidence related services, including vision services, adapted physical education,
and deaf/hard of hearing services are provided by contracted, certified Non-Public Agency (NPA)
providers. ln accordance with SELPA guidelines, Rocketship develops a Master Contract and lndividual
Service Agreements for all services provided by NPAs.

Relerral to Non-public School Agency.ln some exceptional cases, when a student may require a

placement in a more restrictive setting, Rocketship may consider a referral to a non-public
school(NPS). Rocketship will not make referrals for placement at non-public schools, private schools, or
agencies without consultation with the SELPA. lf a parent places students at a non-public school, private
school or residentialfacility, Rocketship will immediately inform the 5ELPA. We currently do not have
any students enrolled in NPS or residential facility at any of the Rocketship schools.

Educotionally Reldted Mentdl Hedlth Services. As an LEA for the purposes of special education,
Rocketship.is responsible for the provision of Educational Related Mental Health Services (ERMHS) for
any student who requires this related service in order to access and benefit from his or her educational
program. Rocketship conducts ERMHS assessments and develops recommendations for ERMHS
provision in accordance with state regulations and SELPA guidelines. ERMHS services are provided by a
combination of Rocketship school psychologists and contracted NPAs, depending on the
recommendations of the IEP team and needs of the individualstudent. For sample ERMHS procedures,
please see Appendix 9.

Tronsportøtion. Rocketship will provide transport to any student if required by a written statement in
the student's lEP, and only with the written consensus of the IEP team as needed, for any eligible child
to and from school and all school related activities. A transportation assessment will guide the
determination.
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Supports for Students with Moderate to Severe Ledrning Needs;_Rocketship's flexible and supportive
approach to special education reduces the need for separate "SDC" placements for many students, and

we have historically found that the vast majority of students who enter Rocketship from an SDC

placement are able to be successful in an inclusive model with the appropriate supports and

collaboration between special and general educators. Because of our open lottery process, we have

students with a variety of learning and behavioral needs in our schools, and have developed supports
and structures to support all learners within our model. Students with moderate to severe learning
needs are case managed by a teacher with a moderate to severe Education Specialist credential, on a
caseload with a much lower student-to-staff ratio that students with mild learning differences. Our
moderate to severe teaching staff participate have access to professional development opportunities
uniquely designed for their specific student needs. (Sample professional development materials are

included in Appendix 9.) lnclusion in the general education program is still a critical component of the
educational program for students with moderate to severe learning needs, but we recognize that these
students often have additional, unique needs that must be addressed. Towards that end, we have

adopted a suite of curricular resources specifically designed to support students with more significant
needs, and our moderate-to-severe teaching staff weave support and instruction in adaptive and

communication skills throughout the day for these learners.

STAFFING

Our ISE team is typically comprised of a Program Director, Program Specialist, School Psychologist,
Education Specialists (mild to moderate and moderate to severe), Paraprofessionals, Speech Therapists,
Speech and Language Pathologist Assistants, Occupational Therapist, and other specialists as might be

required by a student's lEP.

All roles are crucial to provide the appropriate amount of services personalized for the student. All
service providers will have the appropriate credentialing and/or licensing to meet all of the ESSA

requirements. ln order for us to build teacher capacity, Rocketship utilizes the partnership with a local
BTSA lnduction Program to help ISE teachers to expand and deepen their teaching knowledge and skills
and complete the requirements for a California Clear Credential.

The ISE Paraprofessional is responsible for providing individual and small group instruction for students
with special needs, students with typical learning needs, students with behavioral needs, and students
with emotional needs in the general education environment including, but not limited to:the Learning
Lab, recess, the lunch area, and in the classroom setting. This role is responsible for implementation and
recording of data for personalized instructional programs and positive behavior support plans. The

Paraprofessional works under the supervision of ISE teachers and the School Psychologist who will
provide weekly oversight, training and direction.

The Education Specialist is responsible for managing the IEP caseload for Rocketship students who need
ISE/SPED services as outlined in their lEPs. This role will improve students' success in the basic

academics (reading, language and/or math, etc.)through implementing Rocketship-approved
curriculum; documenting teaching and student progress/activities/outcomes; modeling the necessary
skills to perform assignments; providing a safe and optimal learning environment; and providing
feedback to students, classroom teachers, parents and administration regarding student- progress,

expectations, goals, etc.
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Special education staff participate both in the professional development opportunities available to all
Rocketship teachers, as well as professional development uniquely tailored to the needs of special
educators. PD topics include (but are not limited to):

. Universal Design for Learning (UDL)

r Co-teaching models and best practices
. Assistive technology, including augmentative communication devices
o Behavior assessment, analysis, and planning
o Crisis Prevention lntervention (CPl)

. WritinB and inrplenrenting high quality lEPs; Facilitating high quality IEP nreetirrgs

. Data-based decision making

Special education staff also receive ongoing direct coaching from both an on-site administrator
(principal or assistant principal), as well as an assigned Program Specialist who provides special-
education specific consultation and support. For sample special education professional development
materials, please see Appendix 9.

PARENT INVOLVEMENT

Partìcipotion and Trainíng. Rocketship parents are encouraged to participate in the school community
through volunteer hours and monthly community meetings. Parents of students with lEPs are full
members of the parent/schoolcommunity. Parents are invited to participate in Community Advisory
Committee (CAC) meetings through El Dorado County Office of Education (EDCOE), either in person at
the school site or via online connection, to learn more about topics related to special education
needs. All meetings requiring translation are translated. These meetings provide additional training to
parents in collaboration with our Charter SELPA. Lastly, we combine additional parental trainings on
numerous subjects for all parents-those with lEPs and those without-with our monthly school
community meetings.

Progress Updates. Education Specialists, in collaboration with General Ëducation Teachers, begin their
school year with a home visit to all students on their caseload. Education Specialists are available and in
contact with parents by email, phone and home/school communication notebooks on a regular basis
throughout the year.

ln addition, all students' progress is updated in writing on a trimester basis. ln addition to a progress

report on the IEP goals, the Education Specialist will participate in these quarterly parent teacher
conferences. This allows for total involvement of the entire IEP team throughout the year rather than
just on an annual basis.

Rocketship is committed to having all documents provided in the primary language of the
parents/guardians in a timely manner. All meeting notices, lEPs, assessment reports, progress updates,
are translated if requested by the parents. This includes verbal and written translations.

Dispute Resolution. Our Charter SELPA offers mediation as an Alternative Dispute Resolution
method. ln the event that the issue cannot be resolved through the standard IEP process, we attempt
all means of mediation as a way to meaningful settlement of issues. Parents have a right to file a

complaint with Rocketship or the California Department of Education.
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Rocketship understands and complies with all due process cases. We ensure that all parents are
informed of their procedural rights and provide all information required. Our staff is experienced and

able to participate in any legal actions necessary. A charter attorney with special education expertise is

available as needed.

ENGLISH LEARNERS

At Rocketship, we serve a significant number of English learners (ELs).e As such, our instructional model
is targeted toward ensuring that all of our students become Lifelong Language Learners who have
reached full proficiency in the English language. Rocketship will follow all applicable laws and
regulations in serving its ELs as they pertain to annual notification to parents, student identification,
placement, program options, EL and core content instruction, teacher qualifications and training, re-
classification to fluent English proficient status, monitoring and evaluating program effectiveness, and

standardized testing and reporting requirements. Rocketship will implement policies to assure proper
placement, evaluation, and communication regarding ELs and the rights of students and parents.

Rocketship will provide access to grade-level core curriculum for all ELs.

IDENTI FICATION AN D ASSESSMENT

We will administer the Home Language Survey (HLS) upon a student's initial enrollment into Rocketship
lf a student's HLS shows a response other than English to the first three questions, he/she must be

tested for English comprehension, speaking, reading and writing within 30 days and for primary
language assessment within 90 days, as required by law. School personnel shall arrange for these
assessments and will place the HLS in the student's cumulative file.

State and federal laws require that schools administer a state test of English language proficiency.
Pursuant to California law, we will administer the California English Language Development Test (CELDT)

once each year to ELs untilthey are Reclassified Fluent English Proficient (RFEP), unless a student is

classified as lnitial Fluent English Proficient (IFEP) upon the initial CELDT administrat¡on.10 For more
details on these classifications, please see below. CELDT scores will be placed in the student's
cumulative file.

The CELDT will be used to fulfill state and federal requirements for annual English proficiency
testing.ll The purpose of the CELDT is to (1) identify new students who are ELs, in transitional
kindergarten through grade twelve; (2) determine their level of English proficiency; (3) monitor their
progress in learning English on an annual basis; and (4)determine when students have met one of the

e 
Legal guidelines clarify that an English learner (EL) is a TK-12 student who, based on the California English

Language Development Test (CELDT), has not developed listening, speaking, reading, and writing proficiencies in
English sufficient for participation in the regular school program.
to 

The 30-day requirement applies to students who are entering a public school in California for the first time or
who have not yet been CELDT-tested. All other students who have indicated a home language other than English

will continue with annual CELDT testing based upon the date last tested at the prior school of enrollment.
tt 

The CELDT is the state-mandated language assessment at the time of this writing. We understand that the State
is planning to transit¡on to the English Language Proficiency Assessments for California (ELPAC) within the next
several years. We will comply with all state laws and regulations regarding the implementation of the ELPAC as the
successor language assessment.
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cr¡teria to be reclassified to FEP status. Rocketship will notify all parents of the CELDT testing
requirements and of CELDT results within 30 days of receiving results from the publisher.

CLASSIFICATION OF INITIAL FLUENT ENGLISH PROFICIENT

A student's initial CELDT score determines whether he /she is classified as an English learner, and
whether he or she is eligible to be classified as lnitial Fluent English Proficient (IFEP). lf the student is
eligible for IFEP status, he or she is marked as "TBD" and evaluated for reclassification at the end of the
academic year.

Our criteria for classifying a student as IFEP are as follows:
In Grodes K-7:

. On the initial CELDT assessment, the student earns an overall score of Farly Advanced (level 4)

or Advanced (Level 5). The student's Listening and Speaking scores must each be lntermediate
(Level 3) or higher.

. Academic performance is monitored for one year to verify that the student is able to
successfully participate in curriculum designed for students of the same age. At the end of the
academic year:

. The teacher evaluates the student's performance in the classroom, taking into account
the student's level of curriculum mastery.12

. The student's parents are consulted and provide consent for IFEP reclassification.

. The student demonstrates grade-level performance on objective assessments of basic
skills (Rocketship will likely choose to use nationally normed NWEA MPG scores to
compare ensure on-grade-level performance.)

In Grades 2-5: the same multiple criteria will be reviewed to classify a student as IFEP as are reviewed
to classify a student as RFEP described in the section below.

RECLASSI FICATION AS RECLASSI FI ED FLU ENT ENG LISH PROFICI ENT

ln general, English learners are no longer classified as "EL" once they have attained the language skills
necessary to compete with mainstream English speakers in age and grade appropriate settings in all
areas of language development without the use of modified English materials.

Under current state law, students who are identified as English learners must participate in the annual
admínistration of the CELDT until they are identified as Reclassified Fluent English Proficient (RFEP).

Our reclassification policies and procedures are developed in accordance with the reclassification
criteria outlined in the California Ed Code, including: (1) assessment of English language proficiency,
using an objective assessment instrument, including, but not limited to, the state test of English
language development; (2) teacher evaluation, including, but not limited to, a review of the student's
curriculum mastery; (3)parentopinion and consultation; and (4)comparison of student performance in
basic skills against an empirically established range of performance in basic skills based on the
performance of English proficient students of the same age.

tt lncurred deficits in motivation and academic success unrelated to English language proficiency do not preclude a
student from being considered for IFEP classification.
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The process for reclassification occurs annually between May and June. Rocketship's Analytics team will
generate a spreadsheet of EL students who are eligible for reclassification and a list of students who are
eligible for IFEP (marked as "TBD"). This spreadsheet will include all necessary assessment data on
students who met or are close to meeting the reclassification criteria.
School leaders, teachers, and any relevant support staff will collaborate to evaluate each student's
overall growth and curriculum mastery. The goal of this meeting is to determine whether the EL student
is able to participate in grade-level curriculum with the same level of proficiency as their native-language
peers. Teachers will bring several relevant work samples (i.e. student project, writing sample) and
student test scores as evidence of progress. After the conference, findings are documented in the
master spreadsheet.

Teachers will also hold in-person conferences with parents to review students' language progress. lf the
school team recommends reclassification, the teacher will discuss this with parents and explain the
evidence used in making the determination. The teacher will then obtain official signed parental
consent, which will be saved in the student's cumulative file.

Students who are moved from EL status to IFEP or RFEP are documented in online databases including
PowerSchool and CALPADs. Rocketship will monitor reclassified students' performance for two years

after reclassification in accordance with California regulations and Title lll of the ESEA.

ENGLISH LANGUAGE I NSTRUCTION

The State Board of Education has adopted the California English Language Development (ELD) standards
as part of a national movement to ensure that students gain the necessary literacy and mathematical
knowledge and skills required in 2Lst century higher education and workplace communities. The CA ELD

standards describe the key knowledge, skills, and abilities in core areas of English language development
that students learning English as a new language need in order to access, engage with, and achieve in
grade-level academic content areas, with particular alignment to the key knowledge, skills, and abilities
for college and career-readiness as described in the CA CCSS for ELA/Literacy and Mathematics. The CA

ELD standards are designed to provide challenging content in English language development for ELs to
gain proficiency in a range of rigorous academic English language skills.

Our instructional materials for ELD instruction will be prepared by Rocketship's Achievement Team in
the same manner as our core content instruction, as described in the Curriculum and lnstruction section
of this petit¡on above.

ELD Stdndards. We design our English language instruction to encompass all three parts.of the CA ELD

sta nda rd s.

o Part l: We focus on meaningful interaction with the English language, both orally and in written
texts, via three modes of communication- collaborative, interpretive, and productive. We will
teach students how to use comprehension strategies and analytical skills to understand the
meaning of various texts. We will also teach students how to analyze and evaluate the way
writers and speakers utilize language to effectively convey meaning.

¡ Part ll:We focus on learning how English works to make meaning via three broad language
processes - structuring cohesive texts, expanding and enriching ideas, and

connecting/condensing ideas. We will teach students how to organize text as they read so they
can better grasp the structure. We will also teach students how to adjust their own language
choices as they speak and write. We expect students to apply their growing knowledge of
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language resources to create and comprehend precise and detailed texts that accurately convey
meaning.
Part lll:We provide foundationalskills for ELs. We willdifferentiate instruction based on a
variety of factors including age, similarities between the student's primary language and English,

and oral language proficiency in English. We will teach students the meaning of words that the
students are learning to decode to emphasize the importance of meaning-making.

lntegrated and Desîgnoted lnstruction. We will utilize both integrated and designated instruction to
teach the ELD standards.

lntegrated instruction occurs throughout the school day in every subject area. Teachers use the CA ELD

standards in tandem with the CA CCSS for ElA/Literacy and other content areas to ensure that students
are strengthening their ahility to use the acaclemic Fnglish that they are learning, Examples of integratecl
instruction include teachers routinely examining texts and instructional tasks to identify language that
may be challenging for ELs; determining opportun¡ties to highlight and discuss particular language
resources (i.e. precise vocabulary, different ways of combining ideas in sentences, different ways to start
a paragraph to emphasize a key ideas; observing students to determine how they are using targeted
language; adjusting wlrole group instruction or work with srnall groups/individuals to provide adequate
and appropriate support; and frequently engaging their ELs in discussions to develop content
knowledge.

Designoted instruction is protected time during the regular school day where teachers use the CA ELD

standards to develop critical language skills that ELs need for content learning in English. This instruction
is not required or intended to be separate or isolated from the content areas, but it is a time when
teachers actively engage ELs in developing the discourse practices, grammatical structures, and
vocabulary necessary for successful participation in academic tasks.

During designated instruction, students are grouped so that teachers can strategically target students'
language learning needs and accelerate English language and literacy development. Depending on the
school's population breakdown, teachers may work with students individually throughout the school
day or they may break students into the expanding, emerging and bridging stages of language
development, further described below:

Emerging: Students are learning to use English for immediate needs and beginning to
L¡nclerstancl ancl use acaclemic vocahulary ancl other features of academic langr.rage

Expanding: Students are increasing English knowledge, skills, and abilities in more contexts.
Students are learning to apply a greater variety of academic vocabulary, grammatical structures,
and discourse practices in more sophisticated ways, appropriate to age and grade level
Bridging: Students are continuing to learn and apply a range of advanced English knowledge,
skills and abilities in a wide range of contexts including comprehension and production of highly
complex texts. The "bridge" is the transition to full engagement in grade level academic tasks

and activities without specialized instructional support.

lmportantly, students will never be removed from other core content instruction to receive designated
ELD instruction and also students are grouped heterogeneously throughout the rest of the school day

During designated ELD, there is a strong emphasis on oral language development as well as reading and
writing tasks designed to develop awareness of how English works. For example, teachers may work

a

a

a

a
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with ELs at the expanding or bridging level to more closely examine the language used in a text that they
have already read; teach the meanings of some of the general academic vocabulary and use the
vocabulary in different ways in speaking and writing over the course of the next few weeks; and discuss

the structure and type of text or engage in a debate about the text's content to reinforce language.
Teachers may also write prompt sentences from a text and have students combine them into more
complex sentences.

Scaffolding. Teachers will be trained to scaffold ELD instruction to meet the needs of individual ELs

depending on their proficiency levels (emerging, expanding, or bridging). Scaffolding can be substantial,
moderate, or light. ELs at the emerging level will generally require more substantial support to develop
the capacity for academic tasks than students at the expanding or bridging levels. For example, ELs at
the emerging level may need substantial support to explain their thinking about a literary or
informational text that they read closely, such as sentence frames or graphic organizers. However, ELs at
every level engage in some academic tasks that require light to no scaffolding and some that require
substantial. ln any case, scaffolding is intended to be temporary, and independence can be promoted
and increased through gradual release of responsibility.

Instructionøl Strøtegìes. Rocketship teachers are trained in Project Guided Language Acquisition Design
(GLAD), which includes a multi-day professional development workshop. GLAD focus on vocabulary
development, graphic organizers, oral language, interactive displays, and several other strategies that
have been proven to be highly effective with EL students. Our teachers have four prioritized GLAD

strategies that are taught every week (one strategy/week): graphic input chart, pictorial input chart,
expert groups, and process grids.

Rocketship teachers will also employ Specially Designated Academic lnstruction in English (SDAIE)

strategies in their classrooms, which are meant to be beneficial for all students, not just English learners.
These strategies may include:

o Vocabularv development: Teachers will introduce new vocabulary words while introducing a

new concept.
¡ Guided interaction: Teachers will structure lessons so that students work together to

understand what they are learning.
e Metacognition and authentic assessment: Teachers will model and explicitly teach thinking skills

and use a variety of activities to check for understanding.
Explicit instruction: Teachers will utilize direct teachi ng methods to teach concepts, academica

language, reading comprehension, text patterns, vocabulary, writing, and decoding skills
needed to complete classroom activities.

Meaning-based context and universal themes: Teachers will i ncorporate meaningful references
from students' everyday lives and create classroom environments that provide authentic
opportunities to learn the English language.

Modeline, graphic orqanizers, and visuals: Teachers will regularly utilize a variety of visual aids,
graphic organizers, diagrams, summaries, and charts to help ELs easily recognize essential
information and its relationship to supporting ideas.

All Rocketship teachers will be Crosscultural Language and Academic Development (CLAD) certified or in
the process of obtaining CLAD or BCLAD certification.

PARENT COMMUNICATION AN D PARTICI PATION
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As described above, parents play a significant role in the reclassification process. Beyond that, however,
we strive to find ways to engage and involve parents of our EL students. We are committed to
communicating with parents in their primary language; as such, we will provide translations of all major
documents, notices, public meetings, and workshops in Spanish and any other languages as needed.

RSSP will establish an English Language Advisory Committee (ELAC) if the Charter School enrolls 2L or
more EL students, as further described in Element D below. Parents are encouraged to participate ¡n the
ELAC as well as the School Site Council (SSC), further described in Element D below. Parents are also
encouraged to volunteer in their children's classrooms and attcnd community mcctings, parcnt coffecs,
and school events. Community meetings will often advise parents on programs ancl services for Fl

students. We will inform parents on programmatic and assessment issues that affect EL students as well
as relevant programs, funds, and instructional strategies.

PROFESSIONAL DEVELOPMENT AND TALENT MANAGEMENT

We believe that our teachers are most effective when they feel invested in their school and that their
school is invested in them. To this end, we have rigorous policies and procedures for teacher
recruitment, selection, retention, and professional development, further described below.

RECRUITMENT

Effective recruitment and rigorous selection are the first components to ensuring that our teachers and
school leaders are well-equipped to drive student achievement.

We develop a broad pipeline of educators and principals by cultivating candidates through diverse
channels such as local college career fairs, Teach for America, referral programs for our current
teachers, and use of social media and webinars. We hold open houses for candidates to visit our schools
and get to know us. We aim to hire exceptionally well-qualified candidates, with a focus on those who
have connections to our students' experiences and communities. Throughout our recruitment process,

we build exc¡tement for the meaningful work that we are doing to transform education and eliminate
the achievement gap.

Additionally, we are committed to building capacity from within. ln recent ycars, wc havc incrcascd our
support for instructional hourly staff members who have potential and interest in moving into full-time
teaching roles through our Rising Teachers program. We believe in providing opportun¡t¡es for all staff to
develop and advance. Furthermore, staff members in these positions have accumulated deep
knowledge of Rocketship culture and practices that can translate into success in the classroom. This
source of teacher talent also brings great diversity to our staff body, as candidates are often from our
local school communities.

Once we develop a strong teacher candidate pool, the recruitment team screens resumes and passes

teaching candidates to principals for hiring. This process enables the pr¡ncipals to have pre-screened,
high-quality candidates for their schools with the support of Rocketship's central office. At the same
time, principals are empowered to select and staff their own schools, ensuring that they hire candidates
that are a good match for their school.
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PROFESSIONAL DEVELOPMENT OPPORTU NITI ES

Summer. Each summer, Rocketship hosts an intensive three-week training for allteachers that
emphasizes foundational knowledge in our culture and our instructional model. This summer training
allows staff to build a collaborative culture of trust while creating a strong school culture shaped around
personalized learning and the Rocketship identity. We provide training in classroom management and
effective unit, lesson, and yearlong planning. We also introduce foundational components of the
Rocketship program, including the process for the use of data, instructional techniques, and the scope
and sequence of curricula. Educators also learn strategies to effectively engage parents in this culture,
including how to empower parents as key supporters of their children's educations after students
graduate from Rocketship and move onto middle and high school. This helps ensure that our students
succeed to and through college. School leaders, including both Principals and Assistant Principals,
participate in three weeks of their own summer training to become well-versed in similar topics,
ensuring that they are well-prepared to be effective instructional leaders while establishing a school
culture that enables student success.

Yearly. ln addition to summer training, Rocketship schools dedicate at least 200 hours throughout the
school year for staff professional development. We dismiss students two and a half hours early one day
a week to allow for an afternoon of purposeful and customized professional development and culture
building for staff. The Principals and Assistant Principals at each schoolfacilitate and organize sessions at
each school, targeting the areas of development they see as most beneficial to the staff, personalizing

supports for teachers. Topics have included analyzing and planning using formative assessment data,
creating rigorous independent work, exploring whole brain teaching, launching literature circles, and

facilitating small group instruction for struggling readers in the upper grades.

We believe that often the most effective professional development session is peer-led. However, to
develop the necessary subject expertise for our teachers as well as provide ongoing support for
Assistant Principals, Rocketsh¡p E partners with several outside professional development organ¡zatlons
and higher education institutions to conduct in-depth professional development in various content
areas. These organizations have included Project GLAD, the Santa Clara County Office of Education,
Doug Lemov with Uncommon Schools, and Lucy Calkins. Rocketship is constantly reflecting on student
achievement data and teacher instructional needs in order to further develop the professional

development program and coordination of resources in order to ensure that all student, teacher, and

school needs are addressed in order to realize significant gains in student achievement.

COACHING

A foundational piece of our ongoing staff development is customized, targeted one-on-one coaching
that Assistant Principals and Principals provide for teachers and staff members.

The overarching principles of our coaching program are a tight feedback loop, regular opportunities for
practice, the identification of root cases of problems and their accompanying solutions, weekly foci for
teachers, and measureable goals for coaches to assess progress and collect data.

We implement a variety of coaching strategies and practices. Coaches observe and provide written
feedback, deliver in-the-moment feedback (i.e. speaking into an earpiece that the teacher wears during
instruction), model instruction, and engage in co-observations with the teacher (i.e. watching a video of
the teacher or observing a different teacher). All teachers receive at least four hours of support per

Page | 73



week outs¡de the classroom, get observed at least twice a week, receive at least two hours of
professional development per week, and have a weekly one-on-one meeting with their coaches.

TEACH ER PERFORMANCE MANAGEMENTAND EVALUATION

Our teachers are evaluated based on the four measures described below. Each of these was developed
with the goal of promote transparency, consistency, and communication.

Student Achievement. Teachers are evalt¡atecl hasecl on hoth ahsolt¡te ancl growth metrics. Absolute
metrics evaluate percentage of students at national norms on objective assessments such as the NWEA
MAP. Growth metrics evaluate the percentage of students making growth and the average years that
students grow on objective assessments such as the MAP.

Pdrent Metr¡cs. Teachers are also evaluated on the percentage of home visits completed and the
percentage of parents completing 30 partnership hours. (For more information on parent participation
at Rocketship, please see Element D below.)

Core Characteristics. Teachers are evaluated on their ability to demonstrate the five Rocketship Core
Characteristics of pursuit of excellence, innovation, authenticity, community, and tenacity.

Teoching Performdnce Rubric. This rubric was designed to provide greater clarity and consistency in
scoring teacher performance. The rubric includes the following areas:

. Domain L: lntellectual Prep and Culture of Mastery

. Domain 2: Culture of Excellence
¡ Domain 3: Student Habits: Love of Learning and Pride
o Domain 4: Environment of Excellence

(For a copy of the rubric, please see Appendix L0.)

At the beginning of the year, teachers meet with their coaches to review the evaluation components
Coaching occurs regularly throughout the year, as described above. Teachers undergo a mid-year
evaluation in January/February and an end-of-year evaluation in May/une.

For sample training materials that provide an overview of our updated talent management process,
please see Appendix 10.

TEACH ER RETENTION AND COMPENSATION

Rocketship is committed to addressing and continually improving teacher retention in all of our schools
We have implemented a variety of programs, initiatives and support systems to make teaching a more
viable and desirable careerthatthe mosttalented individuals in ourcommunities pursue. We provide
support and counseling for principals, especially those new to the role, on teacher retention. Our
Achievement Team focuses on teacher curricular tools and resources to provide teachers with high
quality resources and supports. We have also introduced professional development funding that
becomes available to teachers as they hit milestones of multiple years at Rocketship.

We also have developed initiatives to provide teachers with increased flexible time for planning or to
meet personal needs, including early release days once per month instead of after-school professional
development. We have increased opportunities for teachers to provide upward feedback on managers
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v¡a surveys (i.e. manager effectiveness, staff satisfaction). We have a Teacher Advisory Group that is

focused on keeping great teachers at Rocketship and providing a teacher voice on important topics that
touch all aspects of our network.

Rocketship has also structured compensation to reward high performance and bolster teacher
retention. We have a performance-based pay system in which first and second year teachers earn a set
salary but teachers with three or more years of experience are eligible for yearly increases based on
their overall evaluation, as described above. We strive for all salaries to be above those of surrounding
districts and charter schools, given our network's additional and high performance expectations.

LEADERSHIP OPPORTUNITIES AND CAREER PATHWAYS

Grade Level Lead Program. As part of an effort to cultivate strong internal teacher-leader pipelines,
Rocketship hires teachers to serve as Grade Level Leads (GLLs). The GLL partners with a school leader to
set and drive the instructional and cultural visions for the grade level team. Specifically, GLLs are
responsible for steering data-driven instruction, facilitating grade-level meetings on culture and
operations, project management of grade-level events, and serving as a staff liaison within the school.

We look for candidates who have instructional expertise in the grade level and content area, a history of
strong classroom culture and student results, and strong data analysis skills. GLLs are able to gain

experience and development as an instructional leader of other adults through monthly centralized
after-school professional development sessions, role-specific coaching from their school leader, joint
observations, and periodic peer feedback. Our GLLs are able to authentically consider and prepare
themselves for potential future roles as school leaders.

Rising Ledders Program. Rocketship's Rising Leaders program prepares teachers for the next steps in
their leadership pathways through professional development in personal leadership skills, effective
management frameworks, and essential mindsets. The program is ideal for educators who are
interested in developing as a GLL and/or school leader within the next several years, and who are
considering other centralized network roles.

Members of the program engage in monthly workshops, which includes preparation work (i.e. short
readings, videos, etc.) and occasional off-campus development sessions. The program also provides
opportunities for teachers to practice and build their leadership skills in their work as classroom
teachers and to build strong and collaborative relationships among teacher leaders across Rocketship
campuses.

We look for candidates who have a willingness to learn and reflect in group settings, a track record of
high student achievement, at least two years of teaching experience, demonstrated leadership in a
formal or informal role, and exhibition of the Rocketship core characteristics by focusing on
commitment to and ownership of their own development and investment ¡n the community.

LEADERSHIP DEVELOPME NT FOR SCHOOL LEADERS

Rocketship also has a comprehensive development system for its Principals and Assistant Principals.
(Qualifications and responsibilities for these roles are further described below in Element E.) These

school leaders receive ongoing professional development centered on key levers, which include data-
driven instruction; coaching and observation; school culture; staff culture; and (for principals) school
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leader team management. School leaders who manage special education teachers also receive a special

strand of professional development.

Our Principals all spend approximately ten hours each month receiving professional development from
Rocketship's centralized Schools Team. Our Assistant Principals receive approximately two hours of
professional development directly from the Schools Team and also get regular training and support from
Principals. Members of the Schools and Achievement Teams also attend meetings between school
leaders and teachers to provide feedback on meeting facilitation and coaching. School leaders also do
monthly school walk-throughs with the Schools and Achievement Teams.

ANNUAL GOALS AND ACTIONS IN THE STATE PRIORITIES

ln accordance with the Local Control Funding Formula ("LCFF") requirements, the table below provides a

description of Rocketship's annual goals for all pupils and for each subgroup of pupils identified
pursuant to Education Code Section 52052, to be achieved in the applicable state priorities, as described
in Education Code Section 52060(d), and specific annual actions to achieve those goals.

Additionally, RSSP has created a comprehensive Local Control and Accountability Plan (LCAP) and will
continue to annually update the plan in accordance with California laws. The goals and actions described
below are subject to modification as our LCAP is updated annually, without need for material revision of
the charter petition.

State Priority 1- Basic Services
The degree to which teachers are appropriately assigned (8.C. 544258.9) and fuf ly credentialed, and

every pupil has suffícient access to standards-aligned instructional materials (E.C. I 60119), and school
facilities are maintained in good repair {8.C. 517002(d})

Subpriority A: Teachers

Goals to
Achieve
Subpriority

Rocketship will identify, attract, and build the capacity of teachers, leaders, and
classified stafl in order to support students and families.IOO% of students, and tOO%

of subgroups of students, will be exposecl to teachers that are innovative, culturally
competent, and deliver instruction that is aligned with the Common Core State
St¿nd¿rds. LOO% ol Le¿clters will be apurupriately assigrred arrd crederrl.ialed.

Actions to
Achieve Goal

Ensure all classroom teachers hold a valid CA Teaching Credential as defined by the CA

Commission on Teaching CredentiaJinS (CCTC) and appropriate EL authorization.

Subject all new teacher candidates to a rigorous hiring process, which includes paper

screening, interviews, and reference checks.

Subpriority B: lnstructional Materials
Goals to
Achieve
Subpriority

IO0% of Rocketship students, including I0O% of student subgroups, will have access to
a range of current instructional strategies and CCSS-aligned materials that serve
different styles, paces, and preferences.

Actions to
Achieve Goal

All instructional materials prepared and purchased (i.e. scope and sequence maps,

Visions of Excellence, unit plans, objective plans, daily lesson plans, modules, curricula)
will be aligned to state standards as described in this charter petition.
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Rocketship will also allocate part of its budget for classroom libraries rich in nonfiction
text and for additional classroom technology.

Subpriority C: Facilities
Goals to
Achieve
Subpriority

School facilities will be maintained in good repair, as defined by California Education
Code 517002.

Actions to
Achieve Goal

Address safety hazards immediately and refer general needs items to the Board for
review and prioritization.

Maintain and update facilities as needed to provide a safe, clean learning
environment.

State Priority 2 - lmplementation of €ommon Core State Standards
lmplementation of Common Core State Standards, including how EL students will be enabled to gain

academic content knowledge and English language proficiency.

Su bpriority A: CCSS lmplementation
Goals to
Achieve
Subpriority

All Rocketship curricula will be aligned to the CCSS. The School will ensure that 100% of
students, including 1OO% of student subgroups, engage in rigorous, motivating,
personalized learning experiences that integrate collaboration, communication,
creativity, and the use of technology.

Actions to
Achieve Goal

Rocketship's Achievement and Schools Teams, in collaboration with School Leaders,

will plan and prepare CCSS-aligned intellectual preparation and unit planning materials
as described in this charter.

Rocketship's Achievement and Schools Teams will plan and prepare professional

development sessions on implementing the CA CCSS.

Subpriority B: EL Students and Academic Content Knowledge
Goals to
Achieve
Subpriority

All English Learners will access a CCSS-aligned curriculum. Rocketship will provide
specific support for struggling students in English Learner and other subgroups.

Actions to
Achieve Goal

Analyze data and monitor English Learner progress in academic content knowledge to
provide timely interventions.

Require all staff (teachers and school leaders) to receive training in CCSS-aligned best
practices in curriculum and instruction highlighting needs of all subgroups.

Train teachers in best practices to improve academic achievement among ELs,

including the strategies as described in this charter.
Subpriority C: EL Students and English Language Proficiency

Goals to
Achieve
Subpriority

IO0%of ELs make progress to become proficient in English.

Actions to
Achieve Goal

Align curriculum to ELD standards

Analyze data and monitor EL progress in language development and provide timely
interventions. Conduct ongoing assessments with special attention to fluency and

correctness in reading, writing, speaking.
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Train teachers in best practices to improve English language proficiency among ELs.

Provide professional development for teachers and administrators on how to scaffold
the CCSS for access for ELs. Provide training on integrated/designated ELD instruction
and targeted interventiolrs.

State Priority 3 - Parental lnvolvement
Parental involvement, including efforts to seek parent input for making decisions for schools, and how
the school will promote parent pärtlclpatlon.

Subpriority A: Achieving/Maintaining Parental !nvolvement
Goals to Achieve
Subpriority

Parents will be an integral part of the Rocketship community and will participate in

the governance and operation of the school. Parents will view Rocketship as

receptive to their input and involvement.
Actions to
Achieve Goal

Hold elections and develop other selection processes for parent service on the SSC,

ELAC, and RegionalAdvisory Board as described in this charter.

Solicit parent feedback through annual (or more frequent) Parent Surveys.

Conduct regular Advisory Board, SSC, and ELAC meetings as described in this
charter.

Conduct regular community meetings.

Fully incorporporate parents into the LCAP process each year

Subpriority B: Promote Parent Participation
Goals to Achieve
Subpriority

Parents will feel welcome and encouraged to participate in classroom and
community events.

Actions to
Achieve Goal

Welcome and encourage parental volunteerism by keeping parents informed of
vol u nteer opportu n ities, pa rent ed ucationa I offerings, a nd i nformationa l/
community meetings.

Provide translation services for school newsletters, parent meetings, and parent-
teaclrer confererrces as needed.

Subpriority C: LCAP
î^^l^ .^ 
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Subpriority
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Measurable
Outcomes

Conduct parent meetings to consult with parents (including non-Board and non-
Leadership Council parent members) during the LCAP development process.

Conduct parent survey to gather feedback.

State Priority 4 - Student Achievement
Pupil achievement, as measured by all of the following, as applicable:
A. California Assessment of Student Performance and Progress (CAASPP) statewide assessment
B. The Academic Performance lndex (APl)

C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU entrance
requirements, or career technical education
D, PC of ELs who make progress toward English language proficienry as measured the
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California English Language Development Test (CELDT) and/or English Language Proficiency Assessment
for California (ELPAC)

E EL reclassification rate
F. Percentage of pupils who have passed an AP exam with a score of 3 or higher
6. Percentage of pupils who participate in and demonstrate college preparedness pursuant to the Early
Assessment Program (E.C. 599300 et seq.) or any subsequent assessment of college preparedness

Subpriority A: CAASPP

Goals to Achieve
Subprioritv

Rocketship students will exceed the average performance levels of students in

schools with similar demographics in the local school district on state assessments.
Actions to
Achieve Goal

lmplementation of the CCSS aligned curriculum and instructional strategies

Teachers will receive training on the CA Common Core Standards

Student support stru ctures (d ifferentiated i nstruction, online lea rni ng programs,

I LSs)

Curriculum designed to support ELs and other struggling subgroups.
lmplementation of assessment software that mimics the online testing format and
rigor of the CAASPP.

ISE services as described in this Charter.

Analyze student CAASPP test scores and other diagnostic results and adjust
instruction to ensure proficiency in ELA/Literacy and Mathematics.

Subpriority B: API

Goals to Achieve
Subpriority

RSSP will meet all state requirements for academic performance school wide and for
all subgroups, including Hispanic students, socioeconomically disadvantaged
students, EL students, and students with disabilities.

Actions to
Achieve Goal

Monitor all students to assure they are making expected progress

School staff members work with classroom teachers to ensure all students are
receiving the necessary supports.

Subpriority C: EL Proficiency Rates

Goals to Achieve
Subpriority

100% of EL students will make progress toward EL proficiency each year

Actions to
Achieve Goal

Monitor EL students to assure they are making expected progress.

Use the new CCSS ELD standards to guide instruction of EL students.

Train teachers in SDAIE and GLAD strategies.

Subpriority D: EL Reclassification Rates

Goals to Achieve
Subpriority

RSSP EL students will become proficient in English and reclassified such that they are

no longer designated as English learners.

Actions to Classroom teachers and lLSs provide scaffolded supports to EL students to help
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Achieve Goal them to become proficient in English and to become reclassified

Students continue to be monitored ciassroom teachers after becoming reclassifieo.
Teachers give individualized instruction with focused English Language support.

T.-^:.- r^^ ^l- -.-^ :.- -l ^r ^ ^rrarn ïeacners rn 5uAtt ano ULAU Strategres

State Priority 5 - Studcnt Engagement
Pupil engagement, as measured by all of the following, as applicable:
A. School attendance rates
8. Chronic absenteeism rates
C. Middle schooldropout rates (EC 552052.1{aX3))
D. High school dropout rates
E High school graduation rates

Subpriority A: Student Attendance Rates

Goals to Achieve
Subpriority

RSSP will maintain a high average daily attendance rate, school wide and for all
subgroups.

Actions to Achieve
Goal

Monitor attendance reports.

Educate parents and students about the inrportance of daily attendance.

Provide a safe and engaging learning environment for all its students and
families, including those of the various subgroups enrolled.

Hold conferences with parents of students who regularly miss school.

Subpriority B: Student Absenteeism
Goals to Achieve
Subpriority

Rocketship will have no chronic absenteeism (defined as missing IO% or more of
school days) for reasons other than illness or approved leave.

Actions to Achieve
Goal

lncorporate social-emotional curricr¡la as outlinecl in this petition

Cond uct regula r comnr u nity a nd culture-building everrts.

State Priority 6 - School Climate
School climate, as measured by all of the following, as applicable:
A. Pupil suspension rates
8. Pupil expulsion rates
C. Other local measures, including surveys of pupils, parents, and teachers on the sense of safety and
school connectedness

Subpriority A: Pupil Suspension Rates

Goals to Achieve
Subpriority

RSSP will minimize pupil suspension rates by implementing various methods to
help students who are struggling school wide and for all subgroups.

Actions to Achieve Utilize Positive Behavioral lntervention and Supports framework as outlined in
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Goal this charter.

Social-emotional curricula incorporated into instructional plans.

Tiered i nterventions for struggli ng students.

Community events/parent engagement opportunities to foster a sense of
belonging and dedication to the school

Subpriority B: Pupil Expulsion Rates
Goals to Achieve
Subpriority

RSSP will minimize pupil expulsion by implementing various methods to support
students who are struggling.

Actions to Achieve
Goal

Utilize Positive Behavioral lntervention and Supports framework as outlined in
this charter.

Social-emotional curricula incorporated into instructional plans.

Tiered interventions for struggli ng students.

Community events/parent engagement opportunities to foster a sense of
belonging and dedication to the school.

Subpriority C: Other Measures
Goals to Achieve
Subpriority

Parents are satisfied with the relationship they have with their child's teachers

Actions to Achieve
Goal

Regula r pa rent-teacher conferences

Regular communication between teachers and parents (i.e. phone calls, emails,
notes home)

Parent participation in school events.

State Priority 7 - Course Access

The extent to which pupils have access to, and are enrolled in, a broad course of study, including
programs and services developed and provided to unduplicated students (classified as EL, FRPM-eligible,
or foster youth; E.C. 542238.02) and students with exceptional needs.
"Broad course of study" includes the following, as appl¡cable: Grades 1-6: English, mathematics, social
sciences, science, visual and performing arts, health, physical education, and other as prescribed by the
governing board. (E.C. S51210) Grades 7-12: English, social sciences, foreign language(s), physical
education, science, mathematics, visual and performing arts, applied arts, and career technical
education. (E.C. Ss1220(a)-(¡))
Goals to Achieve
Priority

Actions to Achieve
Goal

Provide all students with instruction in English, mathematics, social sciences,
science, visual and performing arts, health, and physical education (PE).

Provide teachers with professional development in elevating student achievement
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and engagement, cultural competency, and prof¡ciency

State Priority I - Other Student Outcomes
Pupil outcomes, if available, in the subject areas described above in #7, as applicable

Subpriority A: English

Goals to
Achleve
Clhnriari+rrvsp},r ¡vr rry

Actions to
Achieve Goal

Use CCSS to guide ELA/Literacy instruction

Utilize a variety of instructior'ìal strategies (i.e. plronics, reading corlprelrerrsion
instruction, guided reading, Writer's Workshop) as described in Element A of this
petition.

Provide supports to EL students, students with disabilities, and other struggling
subgroups.

Systematically monitor progress of all students
Subpriority B: Mathematics

Goals to
Achieve
Subpriority

All students, including all subgroups, will acquire mathematical skills.

Actions to
Achieve Goal

Use CCSS to guide Mathematics instruction.

Utilize a variety of instructional strateg¡es as described in Element A of this petition.

Provide supports to EL students, students with disabilities, and other struggling
subgroups.

Systematically monitor progress of all students.

Subpriority C: Social Studies
Goals to
Achieve
Subpriority

Actions to
Achieve Goal

Social Studies will be incorporated into ELA/Literacy instruction

Nonfiction block will include social studies texts.

EL students will receive scaffolded language support.
Teachers and service providers will provide other necessary supports and

interventions to struggling subgroups.

Subpriority Ð: Science

Goals to
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Achieve
Subpriority

All students, including all subgroups, will understand science concepts and

scientific thinking.
Actions to
Achieve Goal

NGSS-aligned science concepts will be incorporated into ELA/Literacy instruction,
particularly during the nonfiction block.

NGSS-aligned science concepts will be incorporated into Mathematics instruction.

NGSS-aligned science concepts will be explicitly taught throughout the school day

Teachers and school leaders will participate in NGSS trainings and workshops.

Teachers will utilize NGSS-aligned assessments as the standards are progressively
implemented.

EL students will receive scaffolded language support

Teachers and service providers will provide other necessary supports and
interventions to struggling subgroups.

Subpriority E: Arts
Goals to
Achieve
Subpriority

All students, including all subgroups, will have frequent opportun¡t¡es to practice
visual and performing arts both in their regular classrooms and in enrichment
classes.

Act¡ons to
Achieve Goal

Offer at least two enrichment subjects to students.

Enrichment teachers participate in professional development and school wide data
analysis to ensure rigor and effectiveness.

lncorporate visual and performing arts activities and projects into the school day.

Subpriority F: P.E.

Goals to
Achieve
Subpriority
Actions to
Achieve Goal

Schedule PE classes amounting to an average of 200 minutes of PE every two weeks.
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ELEMENTS B & C: MEASURABLE STUDENTS OUTCOMES ANÐ METHODS OF

ASSESSMENT

Governinq Low: The meosuroble pupil outcomes identified for use by the chorter school. "Pupil
outcomes," for purposes of this port, meons the extent to which all pupils of the school demonstrote thot
they hove ottained the skills, knowledge, ond attitudes specified as goals in the school's educqtionol
progrom. Pupil outcomes sholl include outcomes that oddress increoses in pupil qcqdemic achievement
both school-wide ond for oll groups of pupits served by the chorter school, as thot term is defined in
subporogroph (B) of poragraph (3) of subdivision (o) of Section 47607. -California Education Code

Secti o n 4760s (b) (s ) ( B).

Governinq Law: The method by which pupil progress in meeting those pupil outcomes is fo be meosured
To the extent procticoble, the method for meosuring pupil outcomes for stote priorities shall be

consistent with the way informotion is reported on q school accountobility report card. -Colifornio
Education Code Section 47605(b)(5)(C).

The LCAP attached to this charter petition as Appendix 14 shall not be deemed part of this charter, and
therefore any amendments made to the LCAP shall not be considered a "material revision" of the
charter as defined in Education Code 47607. This charter petition designates actions intended to ensure
that RDP meets the goals and targets described below.

ELEMENT B: MEASUREABLE OUTCOMES

Pursuant to Education Code Section a7605(b)(5)(B), the following table describes RSSP's measureable
outcomes and corresponding methods of assessment that align with the state priorities, and goals and

actions to achicvc thc statc prioritics, as idcntificd in Elcment A of thls charter. All outcomes are aligned
to Rocketship's mission, curriculum, and assessments.

State Priority 1- Basic Services
The degree to which teachers are appropriately assigned (E.C. S44258.9) and fully credentialed, and
every pupil has sufficient access to standards-aligned instructional materials (E.C. 5 60119), and school
facilities are maintained in good repair (E.C. S17002(d))

Su bpriority A: Teachers

Goals to Achieve Subpriority Rocketship will identify, attract, and build the capacity of
teachers, leaders, and classified staff, in order to support
students and families. All students will be exposed to teachers
that are innovative, culturally competent, and deliver
instruction that is aligned with the Common Core State
Standards. All teachers will be appropriately assigned and
credentialed.
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Measurable Outcomes t. tOO% of full-time teachers are appropriately assigned

2. 100% of full-time teachers are appropriately
credentialed.

Actions to Ach¡eve Goal Methods of Assessment Person(s)
Responsible

Ensure all classroom teachers hold a

valid CA Teaching Credential as

defined by the CA Commission on
Teaching Credentialing (CCTC) and
appropriate EL authorization.

Personnel records, including
documentation of required
assessments, coursework, and

credentials consistent with CCTC

RSED Human
Resources (HR);

Principal

Subject all new teacher candidates to
a rigorous hiring process, which
includes paper screening, interviews,
and reference checks.

Successful completion of a rigorous
interview process that incorporates
feed back from Rocketshi p's

Recruitment Team and multiple
stakeholders including school leaders,
other teachers, and parents.

RSED Recruitment
Team; HR; Principal

Subpriority B: lnstructional Materials
Goals to Achieve Subpriority All Rocketship students, including all subgroups, will have access

to a range of current instructional strategies and CCSS-aligned

materials that serve different styles, paces, and preferences.
Rocketship wil I provide sta ndards-a I igned i nstructiona I

materials with focus on non-fiction and vocabulary study;
project-based learning; social studies; and integrated STEM.

Measurable Outcomes 100% of Rocketship students have access to up-to-date,
standards-aligned instructional materials in their classrooms

Actions to Achieve Goal Methods of Assessment Person(s)
Responsible

All instructional materials prepared
and purchased (i.e. scope and

sequence maps, Visions of
Excellence, unit plans, objective
plans, daily lesson plans, modules,
curricula) will be aligned to state
standards as described in this charter
petition.

Rocketship will also allocate part of
its budget for classroom libraries rich
in nonfiction text and for additional
classroom technology.

Annual review (and other periodic
reviews as necessary) of standards-
aligned materials by Rocketship's
Achievement Team, Schools Team, and

school leaders.

Annual budget review and allocation

RSED Achievement
Team, Schools Team,

school leaders

Subpriority C: Facilities
Goals to Achieve Subpriority School facilities will be maintained in good repair, as defined by

California Education Code S17002.

Measurable Outcomes Exemplary rating according to Annual Facility lnspection
Reports, with no deficiencies or extreme deficiencies.

Actions to Achieve Goal Methods of Assessment Person(s)
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Responsible
Maintain and update facilities as

needed to provide a safe, clean
learning environment.

Annual Facility lnspection; daily spot
checks; regular walkthroughs by
custodial staff.; facility inspection
checklists prepared by Business

Operations Manager

RStD Facilities Team;
RSED Schools Team;
Principal; Business

Operations Manager

Address safety hazards immediately
and refer general needs items to the
Board for review and prlorltlzatlon.

Annual Facility lnspection; regular
facility inspections to screen for safety
hazards; facilíty inspection checklists
nrnnrrnrl hrr Et,,cina-e lìn¡rr+i¡n¡
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Manager

RSED Facilities Team;

RSED Schools Team;
Principal; Business
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State Priority 2 - lmplementation of Common Core State Standards
lmplementat¡on of Common Core State Standards, including how EL students will be enabled to gain
academic content knowledge and English language proficiency.

Subpriority A: CCSS lmplementation
Goals to Achieve Subpriority All Rocketship curricula will be aligned to the CCSS. The

School will ensure that L00% of students, including
lOO% of students in all subgroups, engage in rigorous,
motivating, personalized learning experiences that
i ntegrate col laboration, com m u nication, creativity, and
the use of technology.

Measurable Outcomes L. All instructional materials in ELA/Literacy and
Mathematics are aligned to CA CCSS.

2. All teachers receive at least five hours in
professional development specifically on CCSS

implementation.
Actions to Achieve Goal lVlethods of Assessment Ferson(s)

Responsible
Rocketship's Achievement and Schools

Teams, in collaboration with School Leaders,

will plan and prepare CCSS-aligned

intellectual preparation and unit planning

materiais as eiescri'oed in this charter.

Rocketship's Achievement and Schools Teams

will plan and prepare professional
development sessions on implementing the
CA CCSS.

Annual review (and periodic
reviews as necessary) of
curriculum to ensure that all
instruct¡on is standards-
aiigneci.

Professiona I development
calendar reflecting specific
CCSS-im plementation sessions.

RSED Achievement
Team; RSED Schools

Team; School

Leaders

Subpriority B: EL Students and Academic Content Knowledge
Goals to Achieve Subpriority 100% of English learners will access a CCSS-aligned

curriculum. Rocketship will provide specific support for
struggling students in English learner and other
subgroups.

Measurable Outcomes 1,. Rocketship EL Students perform at levels of
proficiency equal to or exceeding the local
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school district on annual CAASPP tests.
2. !OO%of students, including !OO%of

subgroups, have access to CCSS-aligned

instruction and materials.
3. 1O0% of teachers receive professional

development on scaffolding CCSS instruction
for ELs.

4. IO0% of teachers receive training in best
practices to improve English language
proficiency.

Actions to Achieve Goal Methods of Assessment Person(s)
Responsible

Analyze data and monitor English Learner
progress in academic content knowledge to
provide timely interventions

Baseline, formative, and

interim assessment data in all

subjects, and Smarter Balanced

assessment results; EL student
cumulative folders

Principal; teachers

Require all staff (teachers and school leaders)
to receive training in CCSS-aligned best
practices in curriculum and instruction
highlighting needs of all subgroups.

Train teachers in best practices to improve
academic achievement among ELs, including
the strategies as described in this charter.

Professiona I deve lopme nt
schedules.

RSED Achievement
Team; School

Leaders

Provide professional development for
teachers and administrators on how to
scaffold the CCSS for access for ELs.

Provide a broad range of high-quality,
sta nda rds-aligned instructional resources that
facilitate ELs' access to core curriculum and

expand their knowledge of the world. Provide
curriculum and unit development aligned to
both CCSS and ELD standards.

Professiona I development
schedules.

Annual inventory of
instructional materials and

assessments.

RSED Achievement
and Schools Teams;

School Leaders

Subpriority C: EL Students and Enelish Language Proficiency
Goals to Achieve Subpriority All Rocketship students make progress to become

proficient in English.

Measurable Outcomes L Reclassification rate of 8.8% in Year t;9.8%in
Year 2;1,O.8% in Year 3.

2. Progress on CELDT: maintain rate above 80%.

3. 700% of EL students show growth in writing
ability.

4. LOÙ% of EL students receive ongoing support
from classroom teacher.

5. LOO% of teachers receive training in best
practices to improve English Language
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proficiency
Actions to Achieve Goal Methods of Assessment Person(s)

Responsible
Align curriculunr to ELD standards Review of yearly, unit, and daily

pla ns.

RSED Achievement
Team; Principal;
teachers

Analyze data and monitor English Learner
progress in language development and
provide timely interventions. Conduct
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fluency and correctness in reading, writing,
speaking.

CELDT/ELPAC results.

Results from other rnterrm
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this charter.

RSED Achievement
Tcam; RSED

Analytics Team;
Sciroui Leaders;

teachers

Train teachers in best practices to improve
English language proficiency among ELs.

Provide professional development for
teachers and administrators on how to
scaffold the CCSS for access for ELs. Provide
training on integrated/designated ELD

instruction and targeted interventions.

Professiona I development
schedules

RSED Achievement
Team; School

Leaders

State Prior¡ty 3 - Parental lnvolvement
Parental involvement, including efforts to seek parent input for making decisions for schools, and how
the school will promote parent participation.

Subpriority A: Achieving/Maintaining Parental lnvolvement
Goals to Achieve Subpriority Parents will be an integral part of the Rocketship

community and will participate in the governance and
operation of the school. Parents willview Rocketship as

receptive to their input and involvement.
Measurable Outcomes t. Parent service on the regional advisory board, as

prescribed by this charter and Rocketship
policies.

2. Parent service on the School Site Council, as

prescribed by this charter and Rocketship
policies.

3. Parent service on the English Language Advisory
Council, as prescribed by this charter and
Rocketship policies.

4. Parent participation in community meetings.
5. Parent responses on the annual Parent Survey

indicate satisfaction with their relationship with
Rocketship teachers, staff members, and

community.
Actions to Achieve Goal Methods of

Assessment
Person(s) Responsible

Hold elections and other selection
processes for parent service on the SSC,

ELAC, and RegionalAdvisory Board as

Membership rosters. RSED Board of Directors; RSED

Growth & Community
Engagement Team; RSED Schools
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described in this charter Team School Leaders

Solicit parent feedback through annual (or
more frequent) Parent Surveys.

Conduct regular Advisory Board, SSC, and

ELAC meetings as described in this charter

Conduct regular community meetings.

Parent Surveys

Meeting minutes.

Attendance rosters at
school events.

RSED Growth & Community
Engagement Team; RSED Schools

Team School Leaders

Subpriority B: Promote Parent Part¡c¡pat¡on

Goals to Achieve Subpriority Parents will feel welcome and encouraged to participate
in classroom and community events.

Measurable Outcomes t. IOO% of parents complete 30 partnership hours
every school year.

2. At least 75% parent attendance at school and

community events.
3. I0O% of parents attend at least 5 community

meetings every year.

4. IOO% of parents attend at least 3 conferences
every year.

Actions to Achieve Goal Methods of
Assessment

Person(s) Responsible

Welcome and encourage parental
volunteerism by keeping parents informed
of volunteer opportunities, parent
educational offerings, and informational/
community meetings

Attendance roster at
school events

Parent participation
hour logs

RSED Growth & Community
Engagement Team; RSED Schools

Team School Leaders

Provide translation services for school
newsletters, parent meetings, and parent-
teacher conferences as needed.

Translated
documents provided
to parents.

School Leaders; Office Manager

Subpriority C: LCAP

Goals to Achieve Subpriority Rocketship will consult with parents on LCAP goals,

actions, outcomes, and metrics.

Measurable Outcomes lnput from parents representative of all student
subgroups, including Hispanic, Asian, and Special

Education, on LCAP goals generated during in-person
community meetings, SSC meetings, and LCAP take-home
survey.

Actions to Achieve Goal Methods of
Assessment

Person(s) Responsible

Conduct parent meet¡ngs to consult with
parents (including non-Board and non-
Leadership Council parent members) during
the LCAP development process. Conduct
parent survey to gather feedback.

Annual LCAP. Parent
meeting minutes.
Parent Survey.

RSED Growth & Community
Engagement Team; RSED Schools

Team School Leaders

State Priority 4 - Student Achievement
Pupil achievement, as measured by all of the following, as applicable:
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A. California Assessment of Student Performance and Progress (CAASPP) statewide assessment
B. The Academic Performance lndex (APl)

C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU entrance
requirements, or career technical education
D. Percentage of ELs who make progress toward English language proficiency as measured by the
California English Language Development Test (CELDT) and/or English Language Proficiency Assessment
for California (ELPAC)

E EL reclassification rate
F. Percentage of pupils who have passed an AF exam with a score of 3 or higher
G, Percentage of pupils who participate in and demonstrate college preparedness pursuant to the Early

Assessment Program (8.C. S99300 et seq.) or any subsequent assessment of college preparedness

Subpriority A: QA/{SPP

Goals to Achieve Subpriority Rocketship students will exceed the average performance levels of
students in schools with similar demographics in the local school
district on state assessments.

Measurable Outcomes CAASPP Scores

2016-17 2017-r8 2018-L9

All Students

EL

Special Ed

32 ELA; 46
Math; 20 Sci

23 ELA; 30

Math; 9 Sci

9 ELA; 16

Math; 2 Sci

34 ELA; 48

Math; 22 Sci

11 ELA; 18

Math; 4 Sci

35 ELA; 49

Math; 23 Sci

12 ELA; 1.9

Math; 5 Sci

25 ELA; 32 26 ELA; 33

Mat L1 Sci Math 12 Sci

SED 30 ELA; 45 32ELA;47 33 ELA; 48

Math 22Sci Mat 24Sci Math 25 Sci

Actions to Achieve Goal Methods of Assessment Person(s) Responsible
lmplementation of the CCSS

aligned curriculum and

i nstructiona I strategies.

Teachers will receive training on
the CA Common Core Standards

Student su ppoi"t sti"uctu¡"es

(differentiated instruction, online
learning programs, lLSs)

Curriculum designed to support
ELs and other struggling
subgroups.
lmplementation of assessment
software that mimics the online
testing format and rigor of the
CAASPP.

ISE services as described in this
Charter.

Review of yearly, unit, and daily planning

and preparation materials.
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leaders, teachers, and other service
providers (i.e. lLSs, Education Specialist)

Review of assessment materials.

ProfessionaI developnrent schedules

RSED Achievement
Team; RSED Schools
Team; School Leader;

Education Specialist

Analyze student CAASPP test lnterim standards-aligned benchmark RSED Achievement
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scores and other diagnostic
results and adjust instruction to
ensure proficiency in ELA/Literacy
and Mathematics.

assessments.

CAASPP results.

Team; RSED Schools

Team; RSED Analytics
Team; School Leaders

Subpriority B: API

Goals to Achieve Subpriority RSSP will meet state requirements for academic performance
school wide and for all subgroups, including Hispanic students,
socioeconomically disadvantaged students, EL students, and

students with disabilities.

Measurable Outcomes RSSP meets state target of the statewide measure that will be

established by State Board of Education that will replace APl,

school wide and for all subgroups.
Actions to Achieve Goal Methods of Assessment Person(s) Responsible
Monitor all students to assure
they are making expected
progress.

School staff members work with
classroom teachers to ensure all
students are receiving the
necessary supports.

Continuous monitoring of student
growth, including all subgroups, using

regular benchmark assessments and

NWEA MAP or another nationally normed
formative assessments, which are aligned
to CCSS.

School Leaders;

Teachers

Subpriority C: EL Proficiency Rates

Goals to Achieve Subpriority EL students will make progress toward EL proficiency each year

Measurable Outcomes lncrease reclassification rate by 1% each year; maintain CELDT

progress rate of 80%.

Actions to Achieve Goal Methods of Assessment Person(s) Responsible
Monitor EL students to assure
they are making expected
progress.

Use the new CCSS ELD standards
to guide instruction of EL

students.

Train teachers in SDAIE and GLAD

strategies.

Reading, Writing, and Math formative
assessments, CELDT or ELPAC scores.

Student progress reports.

Review of yearly, unit, and daily lesson
pla ns.

RSED Achievement
Team; School Leaders;

teachers

Subpriority D: EL Reclassification Rates

Goals to Achieve Subpriority RSSP EL students will become proficient in English and reclassified
such that they are no longer designated as English learners.

Measurable Outcomes Reclassification rate increases by one percentage point per year

above the average for the next three years (i.e. Yearl- = average
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rate + l-; Y2 = avg. rale + 2; Y3 = avg. rate + 3)

Actions to Achieve Goal Methods of Assessment Person(s) Responsible
Classroom teachers and lLSs

provide scaffolded supports to EL

stucjenis to heip them to become
proficienL in English arrd tcr

become reclassified.

Stuelents eontinr-re to be

monitored classroom teachers
after becoming reclassified.
Teachers give individualized
instruction with focused English

Language support.

Train teachers in SDAIE and GLAD

strategies.

Reclassification statistics.
Forrlative assessnrents in readirrg,
writing, math.

cELDT/ELPAC

RSED Achievement
Tearr; School Leaders;

teachers

State Priority 5 - Student Engagement
Pupil engagement, as measured by all of the following, as applicable:
A. School attendance rates
B, Chronic absenteeism rates
C. Middle school dropout rates (EC $52052.1(aX3))
D. High school dropout rates
Ë. High school graduation rates

Subpriority A: Student Attendance Rates

Goals to Achieve Subpriority RSSP will maintain a high average daily attendance rate,
school wide and for all subgroups.

Measurable Outcomes ADA rates are at least 95%, school-wide and for all
subgroups.

Actlons to Achleve Goal Methods of
Assessment

Perconlsì Rpsnonsihlp

Monitor attendance reports

Educate parents and students about the
importance of daily attendance.

Monthly attendance
reports.

Parent outreach
materials.

RSED Operations Team; School

Leaders; Business Operations
Manager; Office Manager

Provide a safe and engaging learning
environment for all its students and families,
including those of the various subgroups
enrolled.

Satisfaction surveys

Community
meetings.

RSED Schools Team; School

Leaders

Hold conferences with parents of students
who regularlv miss school.

Parent conference
records

Principal; teachers
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Subpriority B: Student Absenteeism
Goals to Achieve Subpriority RSSP will have no chronic absenteeism (defined as

missing IO% or more of school days) for reasons other
than illness or approved leave.

Measurable Outcomes Rate of chronic absenteeism decreases by 1% per school
year, school-wide and for all subgroups:
2016-17: IO.4%

2OI7-18:9.4%
2OI8-19:8.4%

Actions to Achieve Goal Methods of
Assessment

Person(s) Responsible

lncorporate social-emotional curricula as

outlined in this petition.
Conduct regular community and culture-
building events.

Review of
instructional plans

and materials.

Bell schedules

RSED Schools Team; School

Leaders; Teachers

State Priority 6 - School Climate
School climate, as measured by all of the following, as applicable:
A. Pupil suspension rates
B. Pupil expulsion rates
C. Other local measures, including surveys of pupils, parents, and teachers on the sense of safety and

school connectedness

Subpriority A: Pupil Suspension Rates

Goals to Achieve Subpriority RSSP will minimize pupilsuspension rates by implementing
various methods to help students who are struggling school

wide and for all subgroups.

Measurable Outcomes Suspension rates lower than surrounding district schools
with similar demographics, school-wide and for all
subgroups (<3.2%).

Actions to Achieve Goal Methods of Assessment Person(s) Responsible

Utilize Positive Behavioral lntervention
and Supports framework as outlined in
this charter.

Social-emotional curricula incorporated
into instructional plans.

Tiered interventions for struggling
students.

Com m unity events/pa rent engagement
opportunities to foster a sense of
belonging and dedication to the school

PBIS team meetings.

lnstructional plans/bell schedule

Colla borative meetings involving
teachers, school leaders, and

service providers.

Annual School Accountability
Report Card.

RSED Schools Team;

School Leaders;

Teachers
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Subpriority B: Pupil Expulsion Rates

Goals to Achieve Subpriority RSSP will minimize pupil expulsion by implementing various
methods to support students who are struggling.

Measurable Outcomes RSSP will maintain an annual expulsion rate of less than 1-%,

school-wide and for all subgroups.
Actions to Achieve Goal Methods of Assessment Person(s) Responsible
Utilize Positive Behavioral lntervention
and Supports framework as outlrned rn
+L:- -L--¡^-Lt 15 Lt tdr Lct .

Social-emotional curricula incorporated
into instructional plans.

Tiered i nterventions for struggling
students.

Com m u nity events/parent engagement
opportunities to foster a sense of
belonging and dedication to the school

PBIS team meetings
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Collaborative meetings involving
teachers, school leaders, and

service providers.

Annual School Accountability
Report Card.

RSED Schools Team;
School Leaders;
T- - -l- -.--r cdLt tcr )

Subpriority C: Other Measures
Goals to Achieve Subpriority Parents are satisfied with the relationship they have with

their child's teachers.

Measurable Outcomes 1. 90-95% or more parents believe school is a safe
place for their children.

2. 92-95% of 3'd-5th grade students believe school is a

safe environment to learn.
3. lOO% of families receive home visits from the

classroom teacher and a School Leader.

Actions to Achieve Goal Methods of Assessment Person(s) Responsible
Regula r pa rent-teacher conferences

Regular communication between
far¡harc rn¡l nrranlc li a nhnna ¡rllc
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emails, notes home)

Parent participation in school events.

Parent Survey

Home Visit log

RSED Schools Team;
School Leaders;

teachers

State Priority 7 - Course Access
The extent to which pup¡ls have access to, and are enrolled in, a broad course of study, including
programs and serv¡ces developed and provided to unduplicated students {classified as EL, FRPM-eligible,
or foster youth; E.C. 542238.02) and students with exceptional needs.
"Broad course of study'' includes the following, as appl¡cable: Grades 1-6: English. mathematics, social
sc¡ences, science, visual and performing arts, health, physical educat¡on, and other as prescr¡bed by the
governing board. {E.C. 551210) Grades 7-12: English, social sciences, foreign language(s}, physical
education, science, mathematics, visual and arts, a and career technical
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educat¡on. (E.C. 551220(a)-(¡))
Goals to Achieve Priority

Measurable Outcomes L. IOO%of students, including IOO%of students
in all subgroups, receive instruction in English,

mathematics, social sciences, science, visual
and performing arts, and health.

2. IOO% of students, including all subgroups, are
provided PE classes 200 minutes every two
weeks.

Provide all students with instruction in

English, mathematics, social sciences, science,

visual and performing arts, health, and
physical education (PE).

Bell schedule

Review of yearly, unit,
and daily lesson plans

RSED Schools Team; RSED

Achievement Team; School

Leaders

Provide teachers with professional
development in elevating student
achievement and engagement, cultural
competency, and proficiency.

Professional
development
schedules.

RSED Achievement Team;

RSED Schools Team; School

Leaders

State Priority 8 - Other Student Outcomes
Pupil outcomes, if available, in the subject areas described above in #7, as applicable

Subpriority A: English

Goals to Achieve Subpriority

Measurable Outcomes ELA CAASPP Scores

2016-17 2017-1.8 2018-1.9

AllStudents 32 34 35

EL 23 25 26

cial Ed 9 1.1 T2

SED 30 32 33

Actions to Achieve Goal Methods of Assessment Person(s) Responsible

Review of yearly, unit, and daily
lesson plans, as well as formative
and interim assessment data.

CAASPP and CELDT/ELPAC

RSED Schools Team; RSED

Achievement Team;

School Leaders; Teachers
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Provide supports to EL students,
students with disabilities, and other
struggling subgroups.

Systematically monitor progress of
all students.

Subpriority B¡ Mathematics
Goals to Aehieve Surbpriority All students, ine luding all subgroups, will acquire mathematical

skills.

Measurable Outcomes CAASPP Math
201,6-17 2017-78 2018-19

AllStudents 46 48 49

EL 30 32 33

cial Ed 1.6 18 L9

SED 45 47 48

Actions to Achieve Goal Methods of Assessment Person(s) Responsible
Use CCSS to guide Mathematics
instruction.

Utilize a variety of instructional
strategies as described in Element A of
this petition.

Provide supports to EL students,
students with disabilities, and other
struggling subgroups.

Systematically monitor progress of all
students.

Review of yearly, unit, and daily
lesson plans, as well as formative
and interim assessment data.

CAASPP

RSED Schools Team; RSED

Achievement Team;
School Leaders; Teachers

Subpriority C: Soclal Studies
Goals to Achieve Subpriority

Measurable Outcomes IOO%of students, including tOO%of students in allsubgroups,
will receive social studies content instruction during the
Humanities block.

Actions to Achieve Goal Methods of Assessment Person(s) Responsible
Social Studies will be incorporated into
ELA/Literacy instruction.

Nonfiction block will include social

Yearly, unit, and daily lesson
pla ns.

RSED Achievement Team;
School Leaders; teachers
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studies texts.

EL students will receive scaffolded
language support.

Teachers and service providers will
provide other necessary supports and

interventions to struggling subgroups.

Subpriority D: SciencA

Goals to Achieve Subpriority

Measurable Outcomes I00%of students, including 100%of students in allsubgroups,
will receive science content instruction during the STEM and

Humanities blocks.

Actions to Achieve Goal Methods of Assessment Person(s) Responsible

NGSS-aligned science concepts will be

incorporated i nto ELA/Literacy
instruction, particularly during the
nonfiction block.

NGSS-aligned science concepts will be

incorporated into Mathematics
instruction.

NGSS-aligned science concepts will be

explicitly taught throughout the school

day.

Teachers and school leaders will
participate in NGSS trainings and

workshops.

Teachers will utilize NGSS-aligned

assessments as the standards are
progressively implemented.

EL students will receive scaffolded
language support.

Teachers and service providers will
provide other necessary supports and

i nterventions to struggling subgroups

Yearly, unit, and daily lesson
plans.

NGSS-aligned unit assessments.

Science assessments for 5th grade

students (as applicable under
CAASPP testing requi rements)

RSED Achievement Team;

School Leaders; teachers

Subpriorîty E: Arts
Goals to Achieve Subpriority All students, including all subgroups, will have frequent

opportunities to practice visual and performing arts both in
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their regular classrooms and in enrichment classes

Measurable Outcomes 1OO%of students, including lOO%of students in all subgroups,
will receive at least two enrichment courses during the week.

Actions to Achieve Goal Methods of Assessment Person(s) Responsible
Offer at least two enrichment subjects
to students.

Enrichment teachers partic¡pate in
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wide data analysis to ensure rigor and

effectiveness.

lncorporate visual and performing arts
activities and projects into the school
day.

Yearly, unit, and daily lesson
pla ns.

Bell schedule

RSED Achievement Team;
School Leaders; teachers

Subpriority F: P.E.

Goals to Achieve Subpriority

Measurable Outcomes IOO% of students attending school, including all subgroups
(with the exception of students excused for medical reasons)
participates in an average of 200 minutes of PE every two
weeks.

Actions to Achieve Goal Methods of Assessment Person(s) Responsible
Schedule PE classes amounting to an

average of 200 minutes of PE every
two weeks.

Bell schedule RSED Schools Team;
School Leaders

ELEMENT C: ASSESSMENT MEASURES

Rocketship's assessment plan includes multiple measures designed to monitor student progress over
time. lt includes baseline, formative, interim, and summative assessments.

Baseline assessments measure basic academic skills in English Language Arts and mathematics at the
beginning of a school year or the beginning of a unit of study.

Formative assessments will be frequent and will include formal and informal performance based
assessments in the context of classroom activities and daily learning. These assessments will help
students to better understand their strengths and areas in which they may be struggling. The
information provided by the assessments will be used to guide instruction and to identify students who
may need additional support and/or challenge.
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lnterim assessments fall between formative and summative assessments and provide standardized data
that can be aggregated and analyzed. lnterim assessments may predict student performance on an end-
of-year summative assessment, they may provide evaluation information about the impact of a

curriculum or a program, and they offer instruction information that helps diagnose student strengths
and weaknesses.

Summative assessments will take place in English/Language Arts and Mathematics at the end of the year

in the form of Smarter Balanced tests. Additional summative assessments will include end-of-year
leveled reading assessments, cumulative math assessments, and writing checklists, which can be

compared to the baseline assessments from the beginning of the year. These will be year-end leveled
reading assessments, cumulative math assessments, and writing checklists.

As further described in Element above, teachers will analyze assessment results to identify student,
class, and school trends, to find specific areas of instructional strength and weakness, identify students
who need additional support, and ensure children are making progress towards grade-level proficiency
as measured by the CCSS. Assessments will be used to inform instruction as well as to track and monitor
student growth and learning. Rocketship has a comprehensive Response to lntervention program,
further described in our At-Risk Students sect¡on in Element A, for students who fail to progress and/or
achieve consistent with school expectations and goals.

Rocketship's current assessments are as follows:
¡ State-mandated Assessments (summative)-Students will be expected to meet statewide

standards for academic achievement. Specifically, students will take the Smarter Balanced

assessments for English Language Arts and Mathematics each spring. Additionally, the California
Standards Test for science will be administered annually in the spring to students in grade five
(or a new science assessment if the state chooses one). These tests will help monitor progress

on grade level content and skill development, and will be reflected in meeting state and federal
measurements as they evolve and replace API and AYP. The California English Language

Development Assessment (CELDT), or ELPAC when it is developed, will be administered to
English Learners annually.
Leveled Reading Assessments (baseline, formative, summative)-All students in grades K-5 will
be assessed regularly throughout the year using the STEP Literacy assessment.
Writing Assessments (baseline. formative. summativel-A writing sample will be collected and

assessed for each student several times a year. Students will be instructed on how to use writing
checklists throughout the writing process. Students will use these writing checklists for self-
review and self-assessment on writing projects throughout the year. Teachers will also use these
checklists to assess student writing.
Mathematics Assessments (baseline, formative, summative)-Thro ughout the year, student
progress in mathematics will be measured using formal and informal formative assessments.

Some of these assessments will be teacher-developed based on Common Core State Standards,
and others may be taken from a math program if we choose to purchase one. Students will be
preassessed at the beginning of math units to identify students in need of extra challenge or
support. Ongoing assessment will take the form of teacher observations, assignments, and
performance-based assessments involving problem-solving. At the end of each unit, student
understanding and mastery will be measured through performance tasks or formal assessments

Teachers will create these assessments or select them from curriculum resources.
Standardized Assessments in Language Arts & Mathematics (interiml-ln addition to leveled
reading assessments and formative math assessments, students will also take NWEA MAP

a
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lnterim Assessments three times per year in Reading and Math to assure they will be prepared
for Smarter Balanced Assessments.
Science Assessments (formative. summative)-We will assess student progress toward the Next
Generation Science Standards using unit assessments from the science program we choose.
Teachers will also use a variety of formal and informal assessments such as responses to
academic prompts, informal checks for understanding, and assessment of presentations or
projects. There will also be assessments at the end of transdisciplinary units such as project
rubrics, written checklists, and/or performance tasks.

Social Studies Assessnrents (forntative, surnrrrative)-We will assess student prugress tow¿rd
California History-Social Science Standards using a variety of formal and informal assessments
such as responses to academic prompts, informal checks for understanding, and assessment of
presentations or projects.

Social Emotional Learning Assessmcnts (formativc, summativcl-Teachers will explore and
develop tools, some of which will be aligned the RULER Approach and Kimochi's curriculum, to
identify and support students' social-emotional growth.

USE AND REPORTING OF DATA

Rocketship will utilize Schoolzilla to track and maintain student data. Rocketship teachers will be

engaged in an ongoing process of data review and evaluation in connection to student learning
outcomes. They will analyze individual data to review performance for students in their classrooms and
work in collaborative teams to review class performance. Teachers will identify patterns of
underpcrformancc or high pcrformancc, and identify students who are not making adequate progress.
Additionally, assessment data will be used to judge the effectiveness of curriculum units and teaching.
This information will then be used to refine or change future units and instruction. Collaborative grade-
level teams will use these opportunities to form questions that arise from the data, develop hypotheses
around the questions, and pursue different strategies or actions to improve student outcomes. Teachers
will meet to review reading, writing, and math assessments after initial assessments are done in the first
month of school. CAASPP test data will also be reviewed at this time.

REPORTI NG TO PARENTS/G UARDIANS

Rocketship places a high value on communication between parents and teachers. We plan to have
regular parent/teacher conference periods and progress reports each year.

REPORTING TO THE AUTHORIZER AND OTHER STAKEHOLDERS

Rocketship will promptly meet all reasonable inquiries for data from the County and assure timely
scheduled data reporting in compliance with the law. ln accordance with Title lll, Rocketship will adhere
to all mandated reporting guidelines in relation to English learners, including notification to parents
regarding CELDT/ELPAC results and reclassification. ln accordance with lDElA, Rocketship will comply
with all state and federal laws regarding reporting requirements for children with lEPs.

!

a
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ELEMENT D: GOVERNANCE AND PARENTAL INVOLVEMENT

"The governance structure of the school including, but not limited to, the process to be followed by the
school to ensure porental involvement."

- California Educotion Code Section 47605(b)(5)(D)

ln accordance with Education Code section 47604, all Rocketship campuses will be operated by

Rocketship Education (RSED), a California non-profit public benefit corporation with 50L(c)(3) status. All
staffwill beemployeesofRSED. RSEDwillbegovernedbyaBoardofDirectors('theBoard")pursuantto
its corporate bylaws as adopted, and as subsequently amended from time to time, which shall be

consistent with this charter. (RSED's Articles of lncorporation and Bylaws are attached as Appendix 11.)

RSED will operate autonomously from the Santa Clara County Office of Education, with the exception of
the supervisory oversight as required by statute and other contracted services. Pursuant to California
Education Code Section 47604(c), SCCOE shall not be liable for the debts and obligations of RSED, or for
claims arising from the performance of acts, errors, or omissions by the charter school as long as SCCOE

has complied with all oversight responsibilities required by law.

GOVERNANCE STRUCTURE

BOARD OF DIRECTORS

The Board is ultimately responsible for the operation and activities of each Rocketship school. Board

members have a responsibility to solicit input from, and opinions of, both school staff and students'
parents regarding issues of significance and to weigh the input and opinions carefully before taking
action.

Rocketship's Bylaws state that the Board must consist of at least three and up to 25 members. Board

members serve for staggered terms of two years. This staggering of terms will create a natural flow for
future elections and ensure that the Board does not experience full turnover at once. For bios of our
current Board members, please see Appendix 11.

The Board will be comprised of the following individualofficers:
. Chairman of the Board, responsible for presiding over Board meetings and performing various

duties as assigned by the Board.
. Secretary, responsible for keeping account of Board minutes, Articles and Bylaws, and notice of

Board and committee meetings.
. Treasurer, responsible for overseeing and validating audits, federal and state annual information

return filings, and corporate filings.

The Bylaws also authorize the Board to appoint one or more Vice Presidents, one or more assistant
secretaries, one or more assistant treasurers, and other officers as deemed necessary.
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The Board will meet on a regular basis in accordance with the Bylaws. The Board may initiate and carry
out any program or activity that is not in conflict with or inconsistent with any law and which is not in
conflict with the purposes for which charter schools are established.

New directors will be clectcd as defined in the Bylaws. Qualifications of current and future board
members include:

. Academic expertise, including subject and professional development knowledge in Literacy and
Math

. Significant involvement in the communities served by Rocketship

. Operation of charter schools
o Real estate, legal, and financial expertise
r Funclraising ability

BOARD DUTIES

The Board will be responsible for Rocketship's operation and fiscal affairs, including but not limited to

. Adopting policies that offer guidance and interpretation of the charter and procedures to assist

the staff in facilitating the implementation of such policies.
¡ Setting Rocketship's enrollment and grade-level configuration;
. Approval of annual school budget, calendar, salary schedules, and fundraising plans;
. Monitor negotiation and approval of a Memoranclr¡m of Unclerstancling ("MOU") or other

contracts with the County;
. Approval of allfinancial policies that set the processes and controls for contracts, expenditures,

and internalcontrols;
. Hiring and firing of the CEO and oversight over other personnel actions
. Approval of bylaws, resolutions, and policies and procedures of school operation;
. Oversee material changes to the school charter;
¡ Participation as necessary in dispute resolution;
¡ Monitoring overall student performance;
. Evaluation of Rocketship Principals;
¡ Monitoring Rocketship's performance and taking necessary act¡on to ensure that the school

remains true to its mission and charter;
¡ Monitoring Rocketship's fiscal solvency;
r Participation in Rocketship's annual independent fiscal audit;
o Participation. as necessary in student expulsion matters pursuant to Rocketship policy;
. lncreasing public awareness of Rocketship.

RSED will update SCCOE on any changes to the RSED Board of Directors.

The Board may execute any powers delegated to it by law and shall discharge any duty imposed on it by
law. The Board may delegate to an employee of RSED any of those duties with the exception of those
listed in the Bylaws. The Board, however, retains ultimate responsibility for the performance of those
powers or duties so delegated. The Board may not delegate approval of the budget, approval of
independent fiscal audit, approval of Board policies, hiring or termination of the CEO, expulsion of
students, or any other duties prohibited by law. Where the Board has formally taken action to delegate
authority to stafl changes must:
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Be in writing;
Specify the entity designated;
Describe in specific terms the authority of the Board being delegated, any conditions on the
delegated authority or its exercise and the beginning and ending dates of the delegation; and
Require an affirmative vote of a majority of present Board members.

The Board may utilize an Executive Comm¡ttee and establish other committees as necessary to perform
various governance functions. lf utilized, the Executive Committee will be composed of no fewer than
two members. The Executive Committee shall comply with the Brown Act and the Rocketship Conflict of
lnterest Code.

BOARD MEETINGS AND TRAININGS

The Board will meet regularly to review and act on its responsibilities. All meetings shall be held in
accordance with the Brown Act, and thus be held openly and easily accessible to the public. Rocketship
will establish an annual calendar listing the dates of its regular meetings and provide the locations of
those meetings. Rocketship will ensure that a teleconference location, which will be manned by a

Rocketship staff member, is available within the jurisdictional boundaries of the district for every
meeting. The notice and agenda of each meeting will provide for public comment from each physical

a nd teleconference location.

The Board will also hold special meetings as necessary, including for the consideration of pupìl

expulsion, the development of the LCAP, and other time-sensitive issues that may need the Board's
attention outside of the regular Board meeting schedule. Allspecial meetingswillbe held in accordance
with the Bylaws.

RSED has adopted a Conflict of lnterest Code that complies with the Political Reform Act, Government
Code Section 87100, and applicable conflict restrictions required by the Corporations Code.

The Board of Directors meetings will be headed by a Board Chairman. As long as a quorum exists as

defined by the Bylaws, measures voted on by the Board may be passed with a simple majority of present
members as allowable under state law.

The RSED Board shall participate annually in professional training regarding topics such as board
governance, compliance with the Brown Act, strategic planning, and conflicts of interest rules.

ADVISORY BOARD

We believe it is criticalto form strong local partnerships to inform ourgrowth and maximize our impact
in each of the communities we serve. To this end, each Rocketship region that is governed by the
Rocketship Education Board of Directors will have a regional Advisory Board consisting of a diverse
group of parents, teachers, and civic and business leaders committed to closing the achievement gap. ln
our regions with six or more schools, including the Bay Area, a cross-section of schools will have

representatives (i.e. one representative per authorizing district). School representatives will be parents

of one or more currently-enrolled students. The remainder of the Advisory Board will be made up of
local civic and business leaders.
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The primary responsibility of the Advisory Board is to serve as a formal structure giving voice to
Rocketship student, family, and community needs. The Âdvisory Board may provide advice and counsel
to Rocketship Education's Regional Director/Vice President; provide meaningful ¡nput to the Board of
Directors on topics such as plans and strategies for local growth, model improvement, and staff
developmenU build local partnerships to enhance the quality and sustainability of Rocketship schools;
and speak at local events, political forums, and site visits.
The Advisory Board will meet regularly, and members will attend certain designated Board meetings
each year.

RSED STAFF

As we contitrue to expattd our network and reaclt natiortwitle, Rocketship has focused on building
organizational capacity to maintain high-quality schools while also fueling growth. We have worked to
develop and consistently apply deep functional expertise in each of the areas that comprise the
complexity of school management.

The current support that RSED staff provides includes the following:
o High-quality support via centralized Schools Team and Achievement Team to increase student

achievement (i.e. planning and designing instructional materials and resources; creating
academic visions and goals; coaching of school leaders and teachers; guiding the data analysis
process; facilitating professional development for teachers and school leaders)

o lalent management (i.e. recruitment; teacher and school leader pipeline development)
. Growth/policy (i.e. government relations; supervising community outreach and parent

involvement)
. Finance (i.e. financial analysis and monitoring; budgeting; accounting, payroll, billing)
. Strategy (i.e. project management; cross-functional facilitation; devising systems for operational

issues; overseeing network expansion)
o Facilities (i.e. site location, design, permitting, entitlements)
. Legal (i.e. compliance; completion of required filings; support with education and governance

laws and policies)
. Human Resources (i.e. hiring, infrastructure, employment issues, benefits, compliance)
r Operations (i.e. coordinating with service providers; developing and managing systems)
o Communications (i.e. marketing and public relations)

The staff is overseen by a Senior Leadership Team (SLT), which is a group of department leaders with
deep and diverse functional expertise. For bios of our current SLT members, please see Appendix LL.

PARENÏ PARTICIPATION

We understand that a parent is a child's first teacher and lifelong advocate. We strive to partner with
parents in a variety of ways so that they can become active participants in the school and the
community as they promote their children's educations. As described in Element A above, our teachers
and school leaders conduct home visits and conferences and regularly communicate with parents via
emails, phone calls, and notes home.

Page | 104



We also provide numerous opportunities for parents to get involved in the operations and governance

of the school. Parents can become members of the Advisory Board (further described above) or become
involved with the School Site Council or English Language Advisory Committee (further described
below).

We also encourage our families to complete at least 30 partnership hours each school year. Partnership
act¡vit¡es vary widely and can include assisting in classrooms, translating documents, providing
administrative assistance, participating in community and family meetings attending advocacy events,
and assisting in special school events.
We also have special processes in place to involve families in the creation of the LCAP. ln addition to the
regular community meetings and parent meetings, RSSP holds meetings specifically designed to help
parents understand the components of the LCAP and to discuss the best ways for the school to use LCFF

funds to serve students in alignment with the state priorities. RSSP also has developed a survey,
translated into English and Spanish, to ask parents about their preferences regarding the allocation of
LCFF funds for various services and resources.

SCHOOL SITE COUNCIL

Each Rocketship school forms a School Site Council (SSC) which, in accordance with Ed Code S 52852,
will be comprised of the following:

. The school Principal;

. School personnel, at least 50% of which are classroom teachers;
¡ Parents of students attending the school, or other community members selected by parents.

The number of parents/parent-selected community members on the SSC must be equal to the number
of school personnel. The SSC will implement bylaws that describe selection and replacement
proced ures.

Pursuant to Ed Code 5 64001, the SSC will be responsible for participating in the development of a Single

School District Plan for student achievement ("the SSD Plan").

The SSD Plan is a blueprint to improve the academic performance of all students through the
coordination of all educational services at the school. The SSD Plan must address how federal funds
provided to the school will be used to improve the academic performance of all students.
ln developing the SSD Plan, the SSC will conduct an analysis of root causes of student academic
challenges and research-based instructional strategies that enhance student achievement. To set school
goals, the SSC will carefully review district priorities; qualitative and quantitative student achievement
data; and other performance measures to evaluate the effectiveness of the instructional program. The

SSC will review and update the SSD Plan annually. All updated SSD Plans must be approved by the
Rocketship Education Board of Directors.

Additionally, the SSC will participate ¡n the development and approval of the school's Local Control and

Accountability Plan (LCAP),which governs how the school will spend its state categorical funding.

Beyond fulfilling its legal obligations as described above, the SSC will seek to empower parents in the
education of their children. The SSC may engage in a number of activities and initiatives, including, but
not limited to:

. Engage in professional development opportunities for parents (i..e through trainings in
data analysis, budget review, curriculum and instruction, etc.).
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. Review of attendance trends and policies.

. Review of English learner achievement and reclassification data.

. Review of the Parerrt Survey and School Needs Assessment.

. Budget and categorical funding allocation (LCFF allocation).

. Review of the instructional model and curriculum.

. Provide input on school events, school culture, and staff professional development.
' Provide input on school policies, school safety plans, and discipline procedures.
. lmplement in¡tiatives to increase parent engagement.

The 55C will hold regular meetings in accordance with its Bylaws and California law. Records of
attenelanee anel meeting minutes for eae h meeting will be kept at the sehool site.

ENGLISH LEARNER ADVISORY COMMITTEE

Under Ed Code 5 52176(b), all schools with more than 20 students of limited English proficiency
("English learners," or "ELs") shall establish a school level advisory committee on which
parents/guardians of such students constitute membership in at least the same percentage as their
children represent of the total number of students in the school. Other members of the ELAC can be
parents/guardians of non-EL students, school staff, and /or community members as long as the
minimum percentage requirement for EL parents is maintained.
Schools may designate, for this purpose, an existing school level advisory committee (i.e. SSC), or
subcommittee of such an advisory committee, if the advisory committee, or subcommittee where
appropriate, meets the criteria stated above. At Rocketship, we try to have our SSC and ELAC overlap to
the extent desired by the school and possible under the law.

ln accordance with Ed Code 952!76, the ELAC shall be responsible for advising the principal and staff on
programs and services for English learners and the School Site Council on the development of the SSD

and LCAP.

Additionally, the ELAC shall assist the school in the development of:
. The school's needs assessment.
. The school's annual language census.
. Ways to make parents aware of the importance of regular school attendance.

Along with the SSC, the ELAC will also engage in the additional functions and activities listed above.

DETERMINING SLICCESS OF PARENT INVOLVEMENT

Parent involvement is critical to the academic success of Rocketship students and the overall success of
each Rocketship campus. The Board, along with Rocketship staff and school leaders, will use dashboard
metrics to measure the success of parent involvement. The key goals for successful parent involvement
a re:

¡ EnlistinB parent leaders at each campus: These individuals will help lead various activities at
school as well as be key liaisons within the community to help inform other parents about
Rocketship and promote grassroots, community efforts to help Rocketship eradicate the
achievement gap in the community.

. Achieving at least 75%family attendance at school community events: These events include
community meetings, exhibition nights, and other school events. A high percentage of
participation demonstrates a deep parent engagement and commitment to RSSP Schools.
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,l a Engaging each RSSP family to complete at least 30 volunteer hours at the school per year: As

described above, RSSP parents will be encouraged to volunteer at the schools to help t¡ghten
the link between the families and the school as well as assist RSSP teachers and staff with
various school operations. Volunteer service, however, is not a requirement for admission or
continued enrollment at any Rocketship Charter School.

)
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ELEMENT E: EMPLOYEE QUALIFICATIONS

Governinq Low: The quolifications to be met by individuals to be employed by the school. -- Colifornio
Educotion Code Section 47605(b)(5)(E)

Rocketship Education recruits professional, effective and qualified personnel for all administrative,
instructional, instructional support, and non-instructional support capac¡ties who believe in the
instructional philosophy outlined ín its vision statement. ln accordance with Education Code
47605(d)(1), Rocketship shall be nonsectarian in its employment practices and all other
operations. Rocketship shall not discriminate against any individual (employee or student) on the basis
of the characteristics listed in Education Code Section 220 (actual or perceived disability, gender, gender
identity, gender expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the def¡nition of hate crimes set forth in Section 422.55 of the Penal
Code or association with an individual who has any of the aforementioned characteristics).

All employees should possess the personal characteristics, knowledge base and/or relevant experiences
in the responsibilities and qualifications identified in the posted job description as determined by
Rocketship. These criteria are further described in the remainder of this section.

All Rocketship teachers will hold a Commission on Teacher Credentialing certificate, permit, or other
document equivalent to that which a teacher in other public schools would be required to hold.
Rocketship will maintain current copies of all teacher credentials, and they will be readily available for
inspection and monitoring.

RSSP is a School of Choice and will comply with all applicable state and federal laws regarding
background checks, clearance of personnel, and maintenance and disclosure of employee records

PRINCIPAL

The Principal is responsible for creating a school capable of achieving the Rocketship mission and goals.
This will include leading RSSP in all aspects of its day to day operat¡ons and working with the RSED Board
of Directors, students, parents, and community members and the other governing bodics spccified by
local and state law.

The Principal is the instructional, cultural, managerial, and community leader of the school. The Principal
sets the vision for the school and ensures that the school is a high-achieving college preparatory
environment where all students finish the fifth grade at or above grade level. Additionally, the Principal
directly manages, supports, and develops the Assistant Principal and the Office Manager. The Principal
may serve as the manager and coach of all educators, which includes conducting observation cycles,
modeling lessons, and providing support and resources aimed at increasing teacher effectiveness and
leadership. The Principal is also responsible for engaging and empowering parents to become lifelong
advocates for their children's education.

Responsihilities;
o Foster a rigorous and college preparatory environment that ensures high levels of student

achievement annually through the relentless use of data to drive and refine instruction
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. Manage, support, and develop other members of the school leadership team including the
Assistant Principals and Office Manager

¡ Manage self and others in a manner that creates a healthy, high-achieving environment where
staff feel challenged, supported, and valued and there is open communication about
professional growth and future career opportunities

r Foster a school culture and environment of constant reflection and professional growth so that
all staff continues to emerge as leaders within Rocketship and quickly assume leadership
positions within the organization

¡ Foster Rocketship school culture where students, educators, and members of the school
community demonstrate Rocketship's beliefs, values, and behaviors

¡ Create a school community that fully involves parents in student achievement through multiple
outlets including home visits, regular community meetings and parent/family meetings, and also
empowers them to become active advocates for their Rocketeer's education and achievement

o Promote collaborative problem solving and open communication between educators, students,
and families

. Develop classroom educator practice and leadership through direct observation, coaching, and
training (4+ teachers)

. Design and lead staff meetings
¡ Oversee and/or contribute to the design and implementation of staff professional development

and collaborative planning time
. Lead the execution of community meetings and events
. Lead and/or support other school site and network-wide initiatives as needed to foster strong

school culture, academic excellence, and network growth
. Provide leadership toward, creative and positive data driven behavioral innovations and

instruction for high risk students, their teachers and their families

QualìÍîcotions:
. 2+ years of experience teaching in an urban city classroom and realizing significant gains
. Strong leadership skills and personal drive
. Relentless pursuit of high expectations
. Strong organizational skills
¡ Passion for urban children and their families
o Ability to build partnerships with community organizations
¡ Strategic planning experience
r Ability to engage and empower parents and families
. Strong communication skills
. An entrepreneurial spirit and a proven track record
. Experience in building and maintaining outstanding school culture
. Results-orientedanddata-driven
r Ability to develop others
. Adaptable and able to thrive in a dynamic, fast-paced environment
. Background check, TB test and fingerprinting
¡ BA from accredited university
. Valid teaching credential

ASSISTANT PRINCIPAL

Page | 109



RSSP will have at least two Assistant Principals, focused full-time on the implementation of RSSP's

acaclemic systems and mentoring teachers to improve their effectiveness.

Reporting directly to the Principal, the Assistant Principal plays a critical role in driving academic
achievement for students. The Assistant Principal ensures academic excellence by working closely with
the Principal to lead and implement the instructional vision for the school. The Assistant Principal leads
two primary streams of work: teacher coaching and professional development (PD). The Assistant
Principal directly coaches a number of educators, which includes conducting observation cycles,
modeling lessons, co-planning lessons, real-time coaching, and providing support and resources aimed
at increasing teacher effectiveness and leadership. The Assistant Principal also leads the design and
implementation of group teacher professional development and collaborative planning time. This
individual provides staff with the appropriate resources and support to ensure that each Rocketship
school's Rocketeers realize over a year's worth of progress annually.

Responsibilities:
¡ Foster a rigorous and college preparatory environment that ensures high levels of student

achievement annually through the relentless use of data to drive and refine instruction
o Ensure over a year's worth of progress for all Rocketeers annually through rigorous coaching

and PD

. Drive student achievement results through regular L:1 coaching sessions with select staff
members

. Oversee the implementation of a rigorous and highly personalized curriculum in classrooms of
coached educators

. Oversee and supervise the lLSs and the Learning Lab
¡ Promote collaborative problem solving and open communication among teaching staff

members
. Ensure Rocketship school culture where students, educators, and members of the school

community demonstrate Rocketship's beliefs, values, and behaviors
o Manage self and others in a manner that creates a healthy, high-achieving environment where

staff feel challenged, and also fully supported/valued
. Lead andlor contr¡bute to the design and implementation of weekly staff professional

development and collaborative planning time
o ldentify, celebrate, codify, and share instructionalbest practices acrossthe schooland network
. lmplement and share educator coaching and development best practices with other members

ofthe school leadership team
¡ Assist in the management of school-based lntegrated Service Education (lSE) program
. Collaborate with the Education Specialist at each s¡te to ensure that teachers are receiving the

necessary support and professional development to maximize the delivery of instruction in a
full-inclusion model

¡ Have a lasting impact on the design of network professional development resources

Qualilicotions:
. Have achieved made significant gains with their students for at least the past year or years;
. Espouse RSSP's culture of caring, showing concern not just for the academic, but for the

emotional welfare of their students;
. Demonstrated the desire and ability to mentor young teachers. Teaching adults is different

from teaching children. Mentoring requires a commitment on the part of an Assistant Principal
to their Teachers and an ability to demonstrate and explain verbally their own practices;
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. Ability to be a strong team player, helping to make the faculty cohesive in our goals of creating
both a safe and supportive environment, and one in which students will make significant
academic progress.

. 2+ years'experience teaching in an urban city classroom

. Strong time management and organizational skills

. Result-oriented and data-driven

. Relentless pursuit of high expectations

. Ability to inspire and motivate others

. Adaptable and able to thrive in a dynamic, fast-paced environment
o Ability to develop others
¡ Passion for urban children and their families
¡ Strategic planning and project management experience
. Strong verbal and written communication skills
. Deep knowledge of elementary literacy and/or math instruction
. Experience with or interest in the use of technology in promoting teacher development a plus
. Background check, TB test and fingerprinting
. BA from accredited university
. Valid Teaching Credential

CORE CLASSROOM TEACH ERS

Rocketship defines core classes as English Language Arts, Mathematics, Social Studies, and Science. All
other classes offered will be considered noncore classes. ln passing the Charter Schools Act, it is the
intent of the Legislature that charter schools be given flexibility in credentialing with regard to noncore,
non-college preparatory courses.

RSSP shall comply with Education Code Section 47605(l'), which states:

Teachers in charter schools shall be required to hold a Commission on
Teacher Credentialing certificate, permit or other document equivalent
to that which a teacher in other public schools would be required to
hold. These documents shall be maintained on file at the charter school
and shall be subject to periodic inspection by chartering authority.

All core teachers will have or be working toward CLAD certification or a CCTC recognized
equivalent.

Each year, teachers will be evaluated based on their ability to make significant gains. lt is expected that
some teachers will be able to make significant gains in a single year; others may take two or three, and

still others may not be capable. ln addition to significant gains, teachers must show a strong ability to
work with and mentor their peers in order to be prepared to take on the role of Assistant Principal.

Responsibilities
. A full day of teaching, primarily within the academic areas in which they focus their teaming;
o Mentoring and instructional advice for their peers, especially other educators, to help them

develop the skills needed to progress as educators.

QualilicatÍons:
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Demonstrated mastery of classroom skills including classroom management, planning,
assessment and instructional practice;

Hold a valid teaching credential;
Demonstrate the potential to make significant gains for students.
Background check, TB test arrd fingerprinting required

Teachers receive competitive, performance-based salaries, which are often higher than surrounding
districts by 10% or more.

FDI.JCATION SPECIALIST

The Education Specialist is a full-time position that reports to the school Principal. The Education
Specialist will be responsible for managing the IEP caseload for Rocketship students who require special
education services as outlined in their lEPs. The role of the Education Specialist is to improve students'
success in the basic academics (reading, language andlor math, etc.)through implementing Rocketship
approved curriculum; documenting teaching and student progress/activities/ outcomes; modeling the
necessary skills to perform assignments; providing a safe and optimal learning environment and
providing feedback to students, classroom teachers, parents and administration regarding student
progress, expectations, goals, etc.

Responsibilities
. Ensure that all students realize the academic goals outl¡ned both within their lEPs and by RSSP

and realize at least one year's worth of progress
. Collaborate with school personnel, parents, and other service providers for the purpose of

improving the quality of student outcomes, developing solutions and planning curriculum
. Coordinate referral and assessment procedures and facilitate the coordination of IEP team

meetings and the implementation of special education services (Speech, Occupational therapy,
etc.)

¡ Evaluate students' abilities in basic academics for the purpose of development of remediation
plans and/or assessing student progress

¡ Provide one-to-one or small group instruction, direct services and push in or pull out
intervention as required by IEP

. Provide accommodations and/or modifications to learners with disabilities for assignments and
testing as determined by the IEP team

. Draft and write professional and compliant lEPs, as well as finalize the data in SEIS

o lnstruct students for the purpose of improving their success in assigned basic academic subject
areas of reading, writing and/or math

o Manage student behavior for the purpose of providing a safe and opt¡mal learning environment,
develops behavior support plans as needed

¡ Participates in various meetings (lEP, parent conferences, in service training, staff meetings etc.)
. Provide leadership for assuring full compliance with legal requirements as prescribed by federal

law under IDEA (lndividuals with Disabilities in Education Act 1997) and IDEIA (lndividuals with
Disabilities in Education lmprovement Act, 2004) and State of California Education Code

. Collaborate with parents as educational partners and provide ability awareness as needed

Qualifications
¡ Embrace the mission of Rocketship Education
o Thrive in a fast-paced, dynamic work environment
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. Knowledge of curriculum, education code and special education law/policies

. Skills in appropriate special subject matter
¡ Abilities to stand and walk for prolonged periods
¡ Perform a variety of specialized and responsible tasks: maintain records, establish and maintain

cooperative working relationships with students, parents, other school personnel, meet
schedule and compliance deadlines

¡ Possession of a valid California driver's license: willingness to provide own transportation in
conduct of work assignments.

. Background check, TB test and fingerprinting required

. Valid Education Specialist Credential or enrolled in an accredited teacher preparation program
working towards a credential

. Bachelor's degree required

INDIVIDUALIZED LEARNING SPECIALISTS

lndividualized Learning Specialists (lLSs) serve as tutors, working closely with a team of teachers to meet
the needs of all students at that grade level.

Responsibilîtíes
¡ Motivate students to participate in learning activities; create a positive student culture around

online learning and small group tutoring; maintain high behavioral expectations for all students
¡ Ensure that students have access to a positive and productive learning environment by

enforcing all campus safety rules and behavior expectations
o Actively "coach" students on all computer programs and ensure that the educational software

used in the lab effectively meets the needs of students; perform targeted individual
interventions and assist struggling students on computer programs

¡ Tutor small groups of students on literacy and/or math skills; use Rocketship adopted curricula
to deliver lessons which align to students' goals

¡ Each ILS works directly with students in group, and individual settings to execute highly
structured programs or instructional review

¡ lnterpret and manage online student data generated by multiple educational software
programs; monitor student progress using Rocketship's data management platform and
promote individual and group progress within the curricula

¡ Communicate and collaborate with the teachers at their grade level, and school administrators;
participate actively in staff development opportunities as a member of the Rocketship team

o Maintain computer equipment and accessories

QualiÍicotions
o Commitment to Rocketship's mission, vision, and goals

¡ Passion for working with children; ability to motivate and support children in reaching high
levels of academic success

o Previous experience managing and/or teaching groups of elementary age students is strongly
preferred

¡ Excellent communication and interpersonal skills, with ability to engage and work closely with a

wide range of staff members
. Basic computer skills including troubleshoot¡ng and an ability to communicate about technical

difficulties
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Ability to efficiently interpret, manage, and utilize multiple sets of data in order to best support
students' progress

Ability to learn laws, rules, practices and procedures related to public education and specific to
Rocketship Education
Fluency in English

Flexibility and a willingness to learn
Background check, TB test and fingerprinting required

PARAPROTTSSIONAL

The Rocketship Special Education Paraprofessional position is a full time pos¡t¡on that reports to the
RSSP Principal. The Paraprofessional will work under the supervision of a cert¡f¡cated ISE Teacher who
will provide weekly oversight, training and direction.

Responsîbilities
. lmplementation and recording of data for individualized instructional programs and positive

behavior support plans
. Providing individual and small group instruction for students with both special and typical

learning needs in the general education environment including, but not limited to: the
classroom, recess, and the lunch area

Quolificotions
r A team player who is detail-oriented, resourceful and able to manage his/her responsibility with

confidence and discretion
r lnterpersonal skills using tact, patience and courtesy
r Willingness to ¡mplement pos¡t¡ve behavior support plans
. Passion for working with young children
. Experience working with young children in a school setting
. Experience working with students with disabilities (desired)
. Background check, TB test and fingerprinting required
. Copy of High School Diploma or equivalent
o Provide ONE of the following: transcripts showing at least 2 years of college coursework (48

units) or issuance of an Associate's or Bachelor's degree; copy of Associate's or Bachelor's
Degree; copy of Passing Score Report for Rocketship's approved paraprofessional assessment

OFFICE MANAGER

The Office Manager will be responsible for daily operations at RSSP. The Office Manager will report to
the Principal.

Responsíbìlìtìes:
o Recording attendance
. Primary responsibility for input of Free and Reduced Lunch information into the student

data base
o Managing the office
¡ Overseeing purchases of materials
. Doing day to day bookkeeping
o Managing the schedules of the Principal

a

a

a

Page | 114



I a Serving as first point of contact for Parents contacting RSSP

Qualilications:
. Strong organizational skills
. Strong time management skill
r Ability to work both independently and with a team
. Fluency in Spanish is highly desirable
. Background check, TB test and fingerprinting required
¡ A.A. degree or equivalent work experience
. 3 plus years in administrative support position preferable
. Experience in schoolfront office preferable
o Proficient with Microsoft Office

BUSINESS OPERATIONS MANAGER

The primary purpose of the Business Operations Manager (BOM) role is to ensure the school is safe,
compliant, efficient, and financially sound. The BOM provides direct services to the school that enables
instructional staff to better serve students and families. ldeal candidates will be self-motivated, flexible,
and adept at managing change.

Responsíbilities
o Manage food service operations, including managing staff, serving as main contact with meal

vendor, ensuring compliance, conducting localaudits, and ensuring meal program financial
health

. Own procurement and purchasing for the school site. Work with school to understand needs,
place orders, inventory items received, handle returns/exchanges, etc.

. Hire, manage, and evaluate all hourly school support staff, including those working on lunch and
arrival/dism issal

. Support the logistical, compliance, and technology side of administration of selected
assessments, including NWEA MAP, CAASPP, CELDT/ELPAC, Physical Fitness, and Hearing &
Vision testing

¡ Serve as main owner of school safety processes and compliance, including administering
trainings, running drills, and conducting safety audits. Partner with Principal to respond to
emergencies

¡ Manage facilities-related needs, including scheduling/meeting vendors and handling after-hours
facilities emergencies

¡ Provide support for Principal on finance-related topics, including around budgets, cash

collection, and invoice approval
¡ Serve as on-site HR compliance contact, including completion of new hire and benefits

paperwork and collect personnel file items
. Serve as on-site lT contact, including managing lT assets, assisting staff with lT issues as able,

and serving as main touch point to central lT staff
¡ Manage arrival and dismissal
¡ Managê start-of-year logistics around move-in (most relevant for new schools)
. Own free/reduced-price lunch application process, including validating forms and running

income verification process
¡ Run weekly and monthly attendance reports, serve as main point of contact for PowerSchool

administrator for needs related to compliance reporting
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Qualificotìons
. Minimum 2 years of relevant experience, with school-based experience preferred
¡ Managerial experience preferred but not required
. Strong PC-based computer skills, and ability to quickly adapt to new computer programs and

software
. Experience in a fast-paced, highly analytical, entrepreneurial environment - with ability and

desire to help shape a new role and flexibly shift responsibilities over time as the role and
department evolve

r High tolerance for ambiguity, changing work priorities and deadlines, and a willingness to take
on responsibilities and to prioritize work on multiple projects

. Excellent interpersonal communication skills, including on sensitive topics

. Skill at communicating respectfully and empathetically with student families. Spanish language
proficiency preferred but not required

. Team-player attitude and strong customer-service orientation
r Demonstrated ability to be detail-oriented, organized, and resourceful
r Ability to proactively manage multiple critical deadlines and quickly and confidently adapt in a

fast-paced environment, independently following through on completion of tasks and
responsibilities

. Skill at building strong working relationships with people in both senior- and junior-level roles,
both within and beyond Rocketship

. Abil¡ty to treat sensitive issues with respect and empathy and maintain strict confidentiality
where required

. Passion for Rocketship's mission, matched with a strong work ethic
¡ Belief that all students can achieve academic success
. Background check, TB test and fingerprinting required
o Bachelor's degree required

ENRICHMENT CENTER COORDINATOR

The Enrichment Center Coordinator provides students with the opportunity to engage in physical

education, art, and various other enrichment activities. The Enrichment Center Coordinator plays a

critical role in strengthening school culture. He or she oversees the effectiveness of the Enrichment
Center and interacts with all students on a daily basis.

Responsihilities
¡ Motivate students to participate in learning act¡v¡ties; create a positive student culture around

sports and teamwork; maintain high behavioral expectations for all students
. Develop a year-long scope and sequence map as well as thematic unit plans to teach discrete

sports skills (soccer, basketball, kickball etc.), art skills, gardening skills, teamwork, and various
other enrichment skills throughout the school year.

. Collaborate with school staff to develop a positive culture focused on Rocketship's core values
(respect, responsibility, persistence, empathy) both outdoors and indoors

. Serve as the leader and facilitate large group lessons and games on the topics indicated above

. Communicate and collaborate with teachers and school leaders; participate actively in staff
development opportun¡ties as a member of the Rocketship team

. Ensure that students have access to a positive and productive learning environment by
enforcing all campus safety rules and behavior expectations; respond to occasional exposure to
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blood, bodily fluids and tissue and/or occasional interactions with children who require
additional support with behavior
lnventory and maintain Enrichment Center materials and accessories
Other duties as assigned by the supervisor

Qualificotions
o Commitment to Rocketship's mission, vision, and goals

o Passion for working with children; ability to motivate and support children in reaching high
levels of academic success

. Belief in the value of enrichment, art, gardening, and physical education for all children
o Previous experience or tra¡nlng building teams with youth
¡ Previous experience managing and/or teaching groups of elementary-age students is strongly

preferred
. Excellent communication and interpersonal skills, with ability to engage and work closely with a

wide range of staff members
o Ability to learn laws, rules, practices and procedures related to public education and specific to

Rocketship Education
. Fluency in English
. Flexibility and a willingness to learn
o At least 2 years of college or passing score on Rocketship's Paraprofessional Assessment

req uired
. Background check, TB test and fingerprinting required

SUPPORT STAFF

This position is responsible for ensuring that the day-to-day operations of lunch, recess, and

arrival/dismissal at the school site run safely and smoothly. Furthermore, support staff members are

also responsible for ensuring that students maintain appropriate behavior in all operational activities.
Responsibilities

¡ Arrange setup and cleanup for food items, supplies, equipment, and food preparation and

serving areas
. Maintain cafeteria records and reports as required for the purpose of meeting local, state, and

federal guidelines
. Supervise and monitor students during assigned recess and lunch periods
. lmplement allsite playground rules and safety regulations
¡ Report any unsafe playground conditions, including equipment, to administrators immediately
. Ensure a safe and effective arrival/dismissal for all students before and after school hours
. Utilize appropriate disciplinary procedures and techniques in accordance with the school site

discipline plan
r Attend staff meetings and in-service trainings as deemed necessary for the position

Qualifications
r Commitment to Rocketship's mission, vision, and goals
. Passion for working with children
¡ Previous experience managing and/or teaching groups of elementary-age students is strongly

preferred
o Excellent communication and interpersonal skills, with ability to engage and work closely with a

wide range of staff members

a

a
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a Ability to learn laws, rules, practices and procedures related to public education and specific to
Rocketship Education
Basic fluency in English

Flexibility and a willingness to learn
Background check, TB test and fingerprinting required

a

a

a
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ELEMENT F: HEALTH AND SAFETY PROCEDURES

-)

"The procedures thot the school will follow to ensure the heqlth and sofety of pupils and stoff. These

procedures sholl include the requirement thot eoch employee of the school furnish the school with o
record summary as described in Section 44237."

-Co I ifo rn i a Ed u cqti o n Cod e Se cti on a7 605 ( b ) ( 5 ) ( F )

Please see Appendix L2 for a detailed description of sample RSSP health and safety policies on

Fingerprinting and Background Checks; Tuberculin Examinations; Safe Facilities; Emergency Plans;

lmmunizations/Physical Exams; Communicable, Contagious, or lnfectious Disease Prevention;
Administration of Medications; Drug-Free Workplace; Smoke-Free Environment; First Aid CPR, and

Health Screening (vision/hearing/scoliosis); and Exposure Control Plan for Blood Borne Pathogens;
policies on Sexual Harassment and Complaint Procedures; and policies on the role of staff as Mandated
Child Abuse Reporters. Rocketship may revise and create additional policies and procedures as the need
occurs and to stay in compliance w¡th changes to local, state and federal laws and regulations. The

following provides a brief summary of relevant current Rocketship health and safety policies and
procedures.

FINGERPRINTING/ KGROUND CHECK

Rocketship requires applicants to disclose criminal or other sanctions imposed on them as a

consequence of reported child abuse or other action(s) that resulted in harm to children.

It is the policy of RSED to require fingerprinting and background checks (also known as "criminal
records summaries") for all its employees as required by state or local law prior to beginning
employment at RSED. All prospective employees must abide by all applicable laws and agree to abide
by the policies of RSED, including the submission of fingerprints and the approval for RSED or its
designee to perform background checks.

The fingerprinting and background checks conducted with the Department of Justice will be required
for all new employees before the beginning of each school year. These will also be required of
Rocketship employees who leave RSED and are then rehired. This requirement is a condition of
employment.

RSED reserves the right to require new fingerprinting and background checks for existing employees at
any time. lf Rocketship receives information that an employee has at any time engaged in conduct
that caused or is likely to cause physical, emotional, or educational harm to children (either through
their direct contact with children or otherwise), Rocketship will conduct an investigation and may
require another fingerprinting and background check for that employee.

RSED will comply with Education Code 44830.1 with regards to hiring employees who have been
convicted of a violent or serious felony.

Rocketship will also comply with all state requirements regarding background checks on volunteers.

I ROLE OF STAFF AS MANDATED CHILD ABUSE REPORTERS¡
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All non-certificated and certificated staff will be mandated child abuse reporters and willfollow all
applicable report¡ng laws and the procedures described in Rocketship's Mandated Reporter Policy,
including new training requirements recently enacted pursuant to CA Ed Code 44691-. Additionally,
pursuant to Education Code Section 4469'J", all employees must provide proof of completing the
required training within the first six weeks of the school year or within the first six weeks of that
person's employment.

TB TESTING

Rocketship will follow the reqLrirement of Eelueation Code Section 49406 in requiring tuberculosis testing
of all employees.

IMMUNIZATIONS

All students enrolled and staff will be required to provide records documenting immunizations as is

required at public schools pursuant to Health and Safety Code Sections 120325-120375, and Title 17,
California Code of Regulations Sections 6000-6075.

MEDICATION IN SCHOOL

Rocketship will adhere to Education Code Sections 49423 and 494L4 regarding administration of
medication in school.

ln accordance with California law, RSSP will stock emergency epinephrine auto-injectors to be used by
the school nurse or trained personnel on persons suffering or reasonably believed to be suffering from
ananaphylacticreaction. Aschoolnurseor,iftheschooldoesnothaveanurse,avolunteertrainedin
accordance with this policy, may administer an epinephrine auto-injector to a person exhibiting
potentially life-threatening symptoms or anaphylaxis at school or at a school activity when a physician is

not immediately available.
RSSP will store the epinephrine auto-injectors in a secure but accessible, well-marked, unlocked
location.

VISION/H EARING/SCOLIOSIS

Rocketship shall adhere to Education Code Section 49450 et seq. as applicable to the grade levels
served.

EMERGENCY PREPAREDN ESS

Rocketship shall adhere to an Emergency Preparedness Handbook drafted specifically to the needs of
the school site. This handbook shall include but not be limited to the following responses: OSHA policy
compliance, fire, flood, earthquake, terrorist threats, and hostage situations and shall be submitted for
Authorizer receipt and review. This handbook shall include an evacuation plan, and general school
safety, injury and illness prevention.

BLOOD-BORNE PATHOGENS

Rocketship shall meet state and federal standards for dealing with blood-borne pathogens and other
potentially infectious materials in the workplace. The Board has established a wr¡tten "Blood-borne

Page | 120



Pathogens" policy designed to protect employees from possible infection due to contact with blood-
borne viruses, including human immunodeficiency virus ("HlV")and hepatitis B virus ("HBV").

Whenever exposed to blood or other body fluids through injury or accident, students and staff should
follow the latest medical protocol for disinfecting procedures.

DRUG-FREE/SMOKE-FREE ENVIRONMENT

Rocketship shall maintain a drug, alcohol, and smoke-free environment

FACILITY

All facilities utilized by Rocketship must be in compliance with either the Field Act or the California
Building Standards Code in accordance with Education Code 476LO. All Rocketship facilities will comply
with the Americans with Disabilities Act access requirements. Rocketship will maintain accessible

records documenting all such compliances. RSSP has received a Certificate of Occupancy prior to the
start of school.

Rocketship presently intends to comply with the requirement contained in Education Code Section
476t0 by utilizing private facilities that are compliant with the California Building Standards
Code. However, Rocketship reserves the right to build a facility in compliance with the Field Act or to
request Field Act compliant facilities from the local school district in the future under Proposition 39 and

its implementing regulations. Rocketship agrees to test sprinkler systems, fire extinguishers, and fire
alarms annually at its facilities to ensure that they are maintained in an operable condition at all
times. Rocketship shall conduct fire drills as required under Education Code Section 32001.

COMPREHENSIVE SEXUAL HARASSMENT POLICIES AND PROCEDURES

Rocketship is committed to providing a harassment-free environment. Furthermore, Rocketship will
never discriminate against any individual on the basis of race, religion, creed, color, national origin,
ancestry, age, medical condition, marital status, sexual orientation, or disability.

Page | 121



ELEMENT G: MEANS TO ACHIEVE RACIAL AND ETHNIC EALANCE

Governinq Law: The means by which the school will achieve o rociol ond ethnic bolqnce qmong its pupils
that is reflective of the generol populotion residing within the territoriol jurisdiction of the school district
to which the chorter petition is submitted. - Californio Education Code Section A7605(b)(5)(G)

RSSP shall strive, through recruitment and admissions practices, to achieve a racial and ethnic balance
among its students that is reflective of the general population residing within the territorial jurisdiction
of the surrounding school district.

RSSP will implement a strategy that includes, but is not necessarily limited to, printing and distributing
materials in English, Spanish, Vietnamese, and other languages reflecting the needs of the community,
and:

o An enrollment process that is scheduled and adopted to include a timeline that allows for a

broad-based application process.
¡ The development and distribution of promotional and informational material that reaches out

to all of the various racial and ethnic groups represented in the territorialjurisdiction of the local
d istrict.

. Continuous outreach activ¡ties throughout the community.

Rocketship shall, as part of its prograrlrrnatic audit, analyze the success and/or weakness of its outreach
initiatives. Rocketship shall utilize the data from the programmatic audit to make any necessary
revisions to the outreach initiatives in order to correct imbalances.
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ELEMENT H: ADMISSIONS REQUIREMENTS

')

"Ad mi ssi on requi reme nts, if o ppl i ca ble."
- Colifornio Education Code Section a7605(b)(5)(H)

RSSP shall strive to achieve a student population that understands and values Rocketship's mission and

vision statements and is committed to our instructional and operational philosophy.

RSSP shall be an open enrollment and tuition-free public, charter school and shall admit all pupils who
wish to attend. No test or assessment shall be administered to students prior to acceptance and

enrollment into RSSP. RSSP will comply with all laws establishing minimum and maximum age for public
school attendance in charter schools. Admission, except in the case of a public random drawing, shall
not be determined by the place of residence of the pupil or his or her parent or legal guardian within the
state.

The school shall be nonsectarian in its programs, admission policies, employment practices, and all

operations, shall not charge tuition, and shall not discriminate against any student on the basis of the
characteristics listed in Education Code Section 220 (actual or perceived disability, gender, gender
identity, gender expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the Penal

Code or association with an individual who has any of the aforementioned characteristics).

APPLICATION AND REGISTRATION PROCESS

The application process begins with the completion of a student interest form, which includes basic

student and family identification information for the purposes of entry into public random drawing.
Applications will be accepted during a publicly advertised open application period each year for
enrollment in the following school year. Following the open application period each year, applications
shall be counted. RSSP shall admit all students who wish to attend the Charter School subject only to
capacity. ln the event that this occurs, RSSP will hold a public random drawing, further described below,
to determine enrollment for the impacted grade level, with the exception of existing students (2nd year
forward) who are guaranteed enrollment in the following school year.

Upon selection for admission pursuant to public random drawing, the registration process will include
documentation such as the following:

. Student enrollment form which contains student name, address, and other identifying and

demographic informatioñ;
o Proof of lmmunization;
¡ Home Language Survey;
. Completion of Emergency Medical lnformation Form;
. Proof of minimum age requirements, e.g. birth certificate.

RSSP feels strongly that success for students requires a commitment from both students and parents to
the mission and vision of RSSP as set forth in the Charter. During the registration process, all parents or
guardians will be asked to sign a Commitment Letter indicating they understand RSSP philosophy,
program, and volunteer policy. Students will not be denied admission or dis-enrolled for failing to sign

the Commitment Letter.
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LOTTERY POLICIES AND PROCEDURES

As described above, RSSP will implement a public random drawing in the event that applications for
enrollment exceed capacity. Enrollment preferences in the case of a public random drawing shall be
allowed in the following order of preference:

1.. Siblings of currently enrolled RSSP students
2. Children of employees of RSSP (not to exceed t0% of total enrollment)
3. Residents of the Alum Rock Unified District
4. Ol.her Calilururia residerrts

Public random drawing rules, deadlines, dates and times will be communicated on RSSP's

website. Public notice for the date and time of the public random drawing will also be posted once the
application dcadlinc has passcd. RSSP willalso inform parents of allapplicants and all interested parties
of the rules to be followed during the public random drawing process via mail or email at least two
weeks prior to the lottery date.

RSSP will likely conduct the lottery in the late winter or early spring for enrollment in fall of that year.
At the conclusion of the public random drawing, all students who were not granted admission due to
capacity shall be given the option to put their name on a wait list in the order of their draw in the public
random drawing. This wait list will allow students the option of enrollment in the case of an opening
during the school year. Students may also apply to Rocketship after the open application period and will
be placed on the wait list on a first come-first served basis if allseats are full in a particulargrade level.
Itr rto circutrìstarìce will a wait list carry over to the following school year. Rocketship will notify all wait
list families when the next year's application becomes available. Students who remain on the wait list at
the end of a given school year will have to submit a new application for the next school year.
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ELEMENT l: FINANCIAL AUDIT

Governinq Low: The manner in which onnuol, independent, financial oudits sholl be conducted, which
shøll employ generolly accepted occounting principles, qnd the mqnner in which øudit exceptions ond
deficiencies shall be resolved to the satisfaction of the chartering authority.: Coliforniq Educotion Code

Sectio n 4760s (b ) (s ) ( t )

The RSED Board will appoint an Audit Committee, which will select an independent financial auditor and

oversee audit requirements.

An annual audit of Rocketship's books and records will be conducted as required by Education Code

Sections 47605(b[5)(l) and a7605(m). Rocketship's books and records will be kept in accordance with
generally accepted accounting principles, and as required by applicable law. The audit will employ
generally accepted accounting procedures. The audit shall be conducted in accordance with applicable
provisions within the California Code of Regulations governing audits of charter schools as published in
the State Controller's K-12 Audit Guide.

The Audit Committee will select an independent aud¡tor through a request for proposal format. The

auditor will have, at a minimum, a CPA and educational institution audit experience and will be

approved by the State Controller on its published list as an educational audit provider. To the extent
required under applicable federal law, the audit scope will be expanded to include items and processes

specified in applicable Office of Management and Budget Circulars.

The annual audit will be completed and forwarded to SCCOE, the County Superintendent of Schools, the
State Controller, and to the CDE by the 15th of December of each year. The audit committee will review
any audit exceptions or deficiencies and report to the Business Committee of the Board with
recommendations on how to resolve them. The RSED Business Committee will then approve the
audit. By March l.sth, The Board will submit a report to the Authorizer describing how the except¡ons
and deficiencies have been or will be resolved along with an anticipated timeline for the same. The

Board and Principal of RSSP will work with the Authorizer to ensure all audit exceptions and deficiencies
are resolved to the satisfaction of the Authorizer. Audit appeals or requests for summary review shall
be submitted to the Education Audit Appeals Panel ("EAAP") in accordance with applicable law.

The independent financial audit is public record to be provided to the public upon request.
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ELEMENT J: STUDENT SUSPENSION AND EXPULSION PROCEDURES

Governinq Low: The procedures by which pupils con be suspended or expelled. -- Colifornio Educotion
Code Section 4760s (b ) @ A )

Rocketship acknowledges the responsibility of each student, parent, volunteer, faculty, staff and
administrator to contribute to the wellbeing of the comrnurrity by denronstrating responsibility and
accountability for individual and group actions. lt is Rocketship's goal to enhance the quality of
relationships, the quality of learning, and the quality of the community through shared responsibility

GROUNDS FOR SUSPENSION AND EXPULSION

A student may be disciplined, suspended or expelled for prohibited misconduct if the act is related to
school activity or school attendance occurring at a Rocketship school or at any other school or a school-
sponsored event at any time including but not limited to: while on school grounds; while going to or
coming from school; during the lunch period, whether on or off the school campus; and during, going to,
or coming from a school-sponsored activity. Students may also be subject to disciplinary action for off-
campus behavior if it creates a substantial disruption to the school environment or interferes with
another student's ability to partic¡pate in the school program.
ln California, in accordance with EC 548900, a student may be suspended or expelled for any of the
following acts when it is determined that the student:

(1) Caused, attempted to cause, or threatened to cause physical injury to another person or
willfully used force of violence upon the person of another, except self-defense.

(2\ Possessed, sold, or otherwise furnished any firearm, knife, explos¡ve, or other dangerous
object unless, in the case of possession of any object of this type, the students had

obtained written permission to possess the item from a certificated school employee, with
the Princi pal/Ad ministrator or designee's concurrence.

(3) Unlawfully possessed, used, sold or otherwise furnished, or was under the influence of
any controlled substance, as defined in Health and Safety Codeg$ 11053-11058, alcoholic
beverage, or intoxicant of any kind.

(4) Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in
Health and Safety Code $$ 11053-1L058, alcoholic beverage or intoxicant of any kind, and
then sold, delivered or otherwise furnished to any person another liquid substance or
material and represented same as controlled substance, alcoholic beverage or intoxicant.

(5) Committed or attempted to commit robbery or extortion.
(6) Caused or attempted to cause damage to school property or pr¡vate property.
(71 Stole or attempted to steal school property or private property.
(S) Possessed or used tobacco or any products conta¡ning tobacco or nicotine products,

including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless
tobacco, snuff, chew packets and betel.

(9) Committed an obscene act or engaged in habitual profanity or vulgarity.
(10) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug

paraphernalia, as defined in Health and Safety Code $ L1014.5.
(11) Disrupted school activities or otherwise willfully defied the valid authority of supervisors,

teachers, administrators, other school officials, or other school personnel engaged in the
performance of their duties. Under Education Code S 48900(k), students in grades K-3 may
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13

not be suspended for disruption or willful defiance. No student in grades K-5 may be

expelled for willful defiance.
Knowingly received stolen school property or private property.
Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar in

physical properties to an existing firearm as to lead a reasonable person to conclude that
the replica is a firearm.
Committed or attempted to commit a sexual assault as defined in Penal Code $S 26L,

266c,286,288, 288a or 289, or committed a sexual battery as defined in Penal Code

s243.4.
Harassed, threatened, or intimidated a student who is a complaining witness or witness in

a school disciplinary proceeding for the purpose of preventing that student from being a

witness and/or retaliating against that student for being a witness.
Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug Soma.

Engaged in or attempted to engage in hazing of another. For the purposes of this
subdivision, "hazing" means a method of initiation or preinitiation into a pupil organization
or body, whether or not the organization or body is officially recognized by an educational
institution, which is likely to cause serious bodily injury or personal degradation or disgrace
resulting in physical or mental harm to a former, current, or prospective pupil. For
purposes of this section, "hazing" does not include athletic events or school-sanctioned
events.
Aiding or abetting as defined in Section 31 of the Penal Code, the infliction or attempted
infliction of physical injury to another person may be subject to suspension, but not
expulsion, pursuant to this section, except that a pupil who has been adjudged by a juvenile
court to have committed, as an aider and abettor, a crime of physicalviolence in which the
victim suffered great bodily injury or serious bodily injury shall be subject to suspension or
expulsion.
Made terrorist threats against school officials and/or school property. For purposes of this

section, "terroristic threat" shall include any statement, whether written or oral, by a
person who willfully threatens to commit a crime which will result in death, great bodily
injury to another person, or property damage in excess of S1000, with the specific intent
that the statement is to be taken as a threat, even if there is no intent of actually carrying it
out, which, on its face and under the circumstances in which it is made, is so unequivocal,
unconditional, immediate, and specific as to convey to the person threatened, a gravity of
purpose and an immediate prospect of execution of the threat, and thereby causes that
person reasonably to be in sustained fear for his or her own safety or for his or her
immediate family's safety, or for the protection of school property, or the personal
property of the person threatened or his or her immediate family.
Committed sexual harassment, as defined in EC 5 212.5. For the purposes of this section,

the conduct described in $ 212.5 must be considered by a reasonable person of the same
gender as the victim to be sufficiently severe or pervasive to have a negative impact upon
the individual's academic performance or to create an intimidating, hostile, or offensive
educational environment. Under EC S 48900.2, this does not apply to students in grades K-

3.

Caused, attempted to cause, threatened to cause, or participated in an act of hate
violence, as defined in subdivision (e) of Section 233 of the Education Code. Under EC 5

48900.3, this does not apply to students in grades K-3.

lntentionally harassed, threatened or intimidated a student or group of students to the
extent of having the actual and reasonably expected effect of materially disrupting

(r4)

(1s)

(16)

(r7)

(18)

(1e)

(20)

(2tl

(22l,
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classwork, creating substantial disorder and invading student rights by creating an
intimidating or hostile educational environment. Under EC $ 48900.4, this does not apply to
students in grades K-3.

(23) Engaged in an act of bullying, including, but not limited to, bullying committed by means of
an electronic act, as defined in subdivisions (f) and (g) of Section 32261, of the Education
Code, directed specifically toward a pupil or school personnel.

Alternatives to suspension or expulsion will first be attempted with students who are truant, tardy, or
otherwise absent from assigned school activities.

SUSPENSION AND EXPULSION PROCEDUREs

A suspension is a temporary dismissal of a student from the regular school program and school-
sponsored events for the allotted time assigned by a school administrator. Suspcnsions can rangc from
one to five school days, depending on the seriousness of the violation. Students are expected to
complete all work assigned while they serve their suspension.

Suspensions at Rocketship will adhere to the following procedures

Conference, When feasible, suspension may be preceded by a conference conducted by the Principal or
designee with the student and his/her parent and, whenever practical, the teacher, supervisor, or school
employee who referred the student to the Principal. The conference may be omitted if the Principal or
designee determines that an emergency situation exists. An "emergency situation" involves a clear and
present danger to the lives, safety or health of studcnts or school personnel. lf a student is suspended
without this conference in an emergency situation, both the parent/guardian and student shall be given
the opportunity to conference within two school days.

At the conference, the student shall be informed of the reason for the disciplinary action and the
evidence against him/her and shall be given the opportunity to present his/her version and evidence in

his/her defense.

Absent an emergency situation, the conference must occur before the student is sent home on
suspension.

No penalties may be imposed on a student forfailure of the student's parent/guardian to attend a

conference with school officials. Reinstatement of the suspended student shall not be contingent upon
attendance by the student's parent or guardian at the conference.

Notice to Pdrents/Gudrdians. At the time that the decision is made to suspend a student, the Principal
or designee shall make a reasonable effort to contact the student's parent/guardian by telephone or in
person. Whenever a student is suspended, the parent/guardian shall also be notified in writing of the
suspension, the reason for the suspension, the length ofthe suspension, the student's right to return to
school at the end of the suspension, and any conditions for that return (i.e. a return conference with the
parent/guardian) and the date of return following suspension. lf school officials wish to ask the
parent/guardian to confer regarding matters pertinent to the suspension, the notice may request that
the parent/guardian respond to such requests without delay.

A copy of this notice will also be filed in the student's cumulative folder in the school
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Suspension Time Limíts/Recommendation for Expulsíon. Suspensions, when not including a

recommendation for expulsion, shall not exceed five consecutive school days per suspension. ln
calculating days of suspension, days served will not include days when school is not in session for
students, including but not limited to school closure days, school holidays, spring break, and summer
break. lf the student leaves school on the day that the suspension was imposed, this day will be counted
as part of the suspension if the student was denied class participat¡on prior to L2 noon of that day. The
suspension shall terminate at midnight on the day listed as the last day of the suspension.

Upon a recommendation of expulsion by the Principal or Principal's designee, the student and the
student's parent/guardian or representative will be invited to a second conference to determine if the
suspension for the student should be extended pending an expulsion hearing. This determination will be
made by the Principal or designee upon either of the following determinations: (1) the student's
presence will be disruptive to the education process; or (2) the student poses a threat or danger to
others. Upon either determination, the student's suspension will be extended pending the results of an
expulsion hearing.

Students who are suspended shall be excluded from all school and school-related activities unless

otherwise agreed during the period of suspension.

AUTHORIW TO EXPEL

An expulsion is the permanent dismissal of a student from the Rocketship program. lf an expulsion is
approved, the parent/guardian has the responsibility to place the student in another school.

The full authority of the Rocketship governing Board of Directors ("the Board") to hear and conduct
expulsions shall be granted to the Academic Affairs Committee, a committee of the Board. The

Academic Affairs Committee shall consist of three board members. The Academic Affairs Committee
may expel any student found to have committed an expellable offense as listed above.

lnstead of conducting the hearing itself, the Academic Affairs Committee may appoint an impartial
administrative panel of three or more persons, none of whom is a member of the Board or employed on
the staff of the school in which the student is enrolled. The Academic Affairs Committee will pre-appoint
a panel of at least five certificated Rocketship staff members, each from different Rocketship school
sites. Should any of the persons appointed to the panel be employed by the staff of the school in which
the student is enrolled, he/she will recuse him/herself from the proceedings.

EXPULSION P ROCEDURES

Hearing. Students recommended for expulsion are entitled to a hearing to determine whether the
student should be expelled. The hearing shall be held within 20 school days after the Principal or
designee determines that the student has committed an expellable offense, unless the student requests,
in writing, that the hearing be postponed.
ln the event an administrative panel hears the case, it will, within 10 days of the hearing, make a

recommendation to the Academic Affairs Committee for a final decision whether or not to expel. The

hearing shall be held in closed session unless the student makes a written request for a public hearing
three days prior to the hearing
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Written notice of the hearing shall be forwarded to the student and the student's parent/guardian
before the date of the hearing. Upon mailing the notice, it shall be deemed served upon the
student. The notice shall include:
. The date and place of the expulsion hearing;
. A statement of the specific facts, charges and offenses upon which the proposed expulsion is
based, along with a summary of the evidence against the student;
. A copy of Rocketship's disciplinary rules which relate to the alleged violation;
. Notification of the str¡clent's or parent/guardian's obligation to provide information about the
studertt's s[atus aL l"lte scltt-¡ol to arty oLher school tJistrict or school to which the student seeks

enrollment;
. The opportunity for the student or the student's parent/guardian to appear in person or to employ
and be represented by counsel or a non-attorney advisor;
. The right to inspect and obtain copies of all documents to be used at the hearing;
. The opportunity to confront and question all witnesses who testify at the hearing;
. The opportunity to question all evidence presented and to present oral and documentary evidence
on the student's behalf including witnesses.

Special Procedures lor ExpulsÍon Heorings Involving Sexual Assault or Battery Offenses.
Rocketship may, upon a finding of good cause, determine that the disclosure of either the identity of the
witness or the testimony of that witness at the hearing, or both, would subject the witness to an

unreasonable risk of psychological or physical harm. Upon this determination, the testimony of the
witness may be presented at the hearing in the form of a statement from the victim or witness, which
shall be exantlned only by Rocketshlp or the hearirtg officer. Copies o[ Lhese stäternents, editetl to
delete the name and identity of the witness, shall be made available to the student.

Presentdtion ol Evidence. While technical rules of evidence do not apply to expulsion hearings, evidence
may be admitted and used as proof only if it is the kind of evidence on which reasonable persons can
rely in the conduct of serious affairs. A recommendation by the Administrative Panel and decision by
the Board to expel must be supported by a preponderance of the evidence that the student committed
an expellable offense.

Findings of fact shall be based solely on the evidence at the hearing. While hearsay evidence is

aclmissible, no clecision to expel shall be basecl solely on hearsay and written declarations may be
admitted as testimony from witnesses of whom the Board, Panel or designee determines that disclosure
of their identity or testimony at the hearing may subject them to an unreasonable risk of physical or
psychological harm.

The decision of the Administrative Panel shall be in the form of written fíndings of fact and shall be
made within three school days following the conclusion of the hearing.
lf the expulsion hearing panel decides not to recommend expulsion, the student shall be returned to
his/her educational program or become subject to discipline or suspension in accordance with this
policy.

Written Notìce to Expel. The Principal or designee, following a decision of the Board to expel, shall send
written not¡ce of the decision to expel, including the Board's adopted findings of fact, to the student or
parent/guardian. This notice shall also include the following:
. notice of the specific offense committed by the student and
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. notice of the student's or parent/guardian's obligation to inform any new district in which the
student seeks to enroll of the student's status with Rocketship.

Rìght to Appeol. The student /family shall have the right to appeal the decision to expel the student from
Rocketship directly to the Academic Affairs Committee. lf the Academic Affairs Committee made the
final decision on the expulsion, the appeal shall go directly to the Executive Committee of the Board. The

request to appeal must be made in writing and shall be submitted to the Academic Affairs Committee or
Executive Committee within five business days of being made aware of the decision to expel the
student. The appeal shall be heard by the Academic Affairs Committee or Executive Committee within
L5 days of receipt ofthe appeal.

Expelled Students/Alternotìve Educofíon. With the exception of students with disabilities under IDEA,

students who are expelled shall be responsible for seeking alternative education programs including, but
not limited to, programs within their school district of residence.

Rehobilítotion and Reddmission. At the time of the expulsion order, students who are expelled shall be
given a rehabilitation plan, to be developed by the Academic Affairs Committee in conjunction with
Rocketship stafl which may include, but is not limited to, periodic review as well as assessment at the
time of review for readmission. The rehabilitation plan should include a date not later than one year
from the date of expulsion when the student may be reviewed for readmission to a Rocketship school.

The decision to readmit a pupil or to admit a previously expelled pupil from another school, school
district or charter school shall be in the sole discretion of the Board following a meeting with the
Principal and the pupil and guardian or representative to determine whether the pupil has successfully
completed the rehabilitation plan and to determine whether the pupil poses a threat to others or will be

disruptive to the school environment. The Principal shall make a recommendation to the Board

following the meeting regarding his or her determination. The pupil's readmission is also contingent
upon Rocketship's capacity at the time the student seeks readmission.

PROCEDURES AND SPECIAL PROCEDURES FOR THE CONSIDERAÏION OF SUSPENSION AND EXPULSION

OF STUDENTS WITH DISABILITIES

Rocketship shall immediately notify the Authorizer and coordinate the procedures for the discipline of
any student with a disability who is suspended for more than L0 school days during a school year.

Services During Suspension. Students suspended for more than L0 school days in a school year shall

continue to receive services so as to enable the student to continue to participate in the general

education curriculum, although in another sett¡ng, and to progress toward meeting the goals set out in
the child's IEP; and receive, as appropriate, a functional behavioral assessment or functional analysis,

and behavioral intervention services and modifications, that are designed to address the behavior
violation so that it does not recur. These services may be provided in an interim alterative educational
setting.

Procedurol Soleguords/Manifestotion Determination. Within L0 school days of any decision to change
the placement of a child with a disability because of a violation of a code of student conduct, a

manifestation determination shall take place. "Change of Placement" includes a recommendation for
expulsion or a cumulative removal of more than L0 school days in a school year.
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lf Rocketship, the parent, and relevant members of the IEP Team make the determination that the
conduct was a manifestation of the ch¡ld's disability, the IEP Team will (a) conduct a functional
behavioral assessment or a functional analysis assessment, and implement a behavioral intervention
plan for such child, provided that the school had not conducted such assessment prior to such
determination beforethe behaviorthat resulted in a change in placement; (b)¡f a behavioral
intervention plan has been developed, reviewthe behavioralintervention plan if the child already has

such a behavioral intervention plan, and modify it, as necessary, to address the behavior; and (c) return
Lhe cltih.l tu l.lre placenrerr[ [runrwlrir.:11 Llre clrild was renrovetl, urrless the parent and the schoolagree to
a change of placement as part of the modification of the behavioral intervention plan.
lf the school, the parent, and relevant members of the IEP team determine that the behavior was not a

manifestation of the student's disability and that the conduct in question was not a result of the failure
to implement the lEP, then the school may apply the relevant disciplinary procedures to children with
disabilities in the same manner and for the same duration as the procedures would be applied to
students without disabilities.

Due Process Appeals. The parent of a child with a disability who disagrees with any decision regarding
placement, or the manifestation determination, or the school believes that maintaining the currènt
placement of the child is substantially likely to result in injury to the child or to others, may request an
expedited administrative hearing through the Special Education Unit of the Office of Administrative
Hearings.

When an appeal relating to the placelrrerrt uf LJre student c¡r tlre manifestation determination has been
requested by either the parent or the school, the student shall remain in the interim alternative
educational setting pending the decision of the hearing officer or until the expiration of the 45 day time
period provided for in an interim alternative educational setting, whichever occurs first, unless the
parent and the school agree otherwise.

Specidl Circumstances. Rocketship personnel may consider any unique circumstances on a case-by-case
basis when determining whether to order a change in placement for a child with a disability who violates
a code of student conduct. RSSP's Principal or designee may remove a student to an interim alternative
educational setting for not more than 45 days without regard to whether the behavior is determined to
he a manifestation of the student's disability in cases where a stuclent: a) carries or possesses a weapon,
as defined in 18 USC 930, to or at school, on school premises, or to or at a school function; (b) knowingly
possesses or uses illegal drugs, or sells or solicits the sale of a controlled substance, while at school, on
school premises, or at a school function; or (c) has inflicted serious bodily injury, as defined by 20 USC

1415(k)(7XD), upon a person while.at school, on school premises, or at a school function.

lnterim Alternotíve Educatíondl Setting. The student's interim alternative educational setting shall be
determined by the student's IEP team.

Procedures lor Students Not Yet Eligible lor Special Educdtion Services. A student who has not been
identified as an individualwith disabilities pursuant to IDEA and who has violated Rocketship's
disciplinary procedures may assert the procedural safeguards granted under this administrative
regulation only if Rocketship had knowledge that the student was disabled before the behavior
occu rred.
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For more details, please see Section O of Rocketship's Suspension and Expulsion Policy, attached as

Appendix 13. Rocketship's Suspension and Expulsion Policy shall serve as RSSP's policy and procedures
for student suspension and expulsion and it may be amended from time to time without the need to
amend the charter so long as the amendments comport with legal requirements. RSSP staff shall
enforce disciplinary rules and procedures fairly and consistently among all students.
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ETEMENT K: STAFF RETIREMENT SYSTEM

Governinq Low: The monner by which stoff members of the charter schools will be covered by the Stote
Teochers' Retirement System, the Public Employees' Retirement System, or federol sociol security. -
Cølifornio Education Code Section 47605(b)(5)(K)

All full-time employees of Rocketship will participate in a qualified retirement plan. All full-time
employees will be offered a 403(b) program w¡th a 3% match from RSED. Full-time certificated teachers
may also participate in the State Teachers' Retirement System ("STRS"), and all part-time employees and
full-time non-certificated employees will participate in the federal social security system. Rocketship
employees may have access to additional Rocketship-sponsored retirement plans according to policies
developed by the board of directors and adopted as Rocketship employee policies. Rocketship
Education's Human Resources team, in conjunction with the principal, ensures that appropriate
arrangements for coverage have been made.
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ELEMENT L: ATTENDANCE ALTERNATIVES

Governinq Law: The public school qttendonce qlternatives for pupils residing within the district who
choose notto ottend chorter school. -- Educotion Code Section 47605(b)(5)(L)

No student may be required to attend RSSP. Students who reside within the Alum Rock Union School

District may attend other district schools or pursue an intra- or inter-district transfer in accordance with
existing district enrollment and transfer policies.

Parents and guardians of each student enrolled in RSSP will be informed on admissions forms that the
students have no right to admission in a particular school of any local education agency as a

consequence of enrollment in the Charter School, except to the extent that such a right is extended by
the local education agency.
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ELEMENT M: DESCRIPTION OF EMPLOYEE RIGHTS

Governinq Lqw: A description of the rights of any employee of the school district upon leoving the
employment of the school district to work in a chorter school, and of any rights of return to the school
district ofter employment qt o chqrter school.-- Educotion Code Section a7605(b)(5)(M)

No public school district employee shall be required to work at Rocketship. Employees of the school
district who choose to leave the employment of school district to work at Rocketship will have no
automatic rights of return to the school district after employment by Rocketship unless specifically
granted by the school district through a leave of absence or other agreement. Rocketship employees
shall have any right upon leaving the school district to work at Rocketship that the school district may
specify, any rights of return to employment in a school district after employment at Rocketship that
the school district may specify, and any other rights upon leaving employment to work at Rocketship
that the school district determines to be reasonable and not in conflict with any law.

All employees of RSSP will be considered the exclusive employees of Rocketship Education and not of
the school district, unless otherwise mutually agreed in writing. Sick or vacation leave or years of service
credit at the school district or any school district will not be transferred to Rocketship
Education. Employment by Rocketship Education provides no rights of employment at any other entity,
including any rights in the case of closure of RSSP.
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ELEMENT N: DISPUTE RESOLUTION PROCESS

Governinq Lqw: The procedures to be followed by the chorter school and the entity granting the chqrter
to resolve disputes relating to provisions of the chorter."

-Ca I ifo rn i o Ed u cotio n Cod e Se cti on 47 605 ( b ) ( 5 ) ( N )

The intent of our dispute resolution process is to (1) resolve disputes within the Charter School pursuant
to the Charter School's policies, (2) minimize the oversight burden on the authorizer, and (3) ensure a

fair and timely resolution to disputes.

The following process is proposed by RSSP to meet the requirements of Education Code Section
47605(b)(5)(N) with the understanding that RSSP may present revisions for Authorizer consideration and
approval either as part of the MOU or as a revision to this charter.

The staff and governing board members of RSED and SCCOE agree to attempt to resolve all disputes
regarding this charter pursuant to the terms of this section. All parties shall refrain from public
commentary regarding any disputes unt¡l the matter has progressed through the dispute resolution
process unless otherwise required by law.

All internal Rocketship disputes will be handled internally and will be governed by RSED's adopted
policies.

ln the event of a dispute between RSSP and the authorizer, the staff and Board members of RSED and
the authorizer agree to first frame the issue in wr¡tten format ("dispute statement") and refer the issue
to the Superintendent of the County and the Principal of RSSP or designees. ln the event that the
authorizer believes that the dispute relates to an issue that could lead to revocation of the charter under
Education Code Section 47607, RSSP requests that this be specifically noted in the written dispute
statement, but is aware that the authorizer is not legally bound to do so. Nothing in this section is
intended to impair the authority or ability of the authorizer to revoke the charter in accordance with the
procedures detailed in Education Code Section 47607.

The Principal and Superintendent shall informally meet and confer in a timely fashion (no later than 10
school days from receipt of the dispute statement) to attempt to resolve the dispute. ln the event that
this informal meeting fails to resolve the dispute, both parties shall identiñ7 two members from their
respective Boards who shall jointly meet with the Superintendent of the County and the Principal(s) of
RSSP or designees and attempt to resolve the dispute. The joint meeting shall be held within L5 school
days from the informal meeting.

lf this joint meeting fails to resolve the dispute, the Superintendent and Principal(s) or designees shall
jointly identify a neutral, third party mediator. The format of the mediation session shall be developed
jointly by the Superintendent and the Principal(s) or designees. Mediation shall be held within 30 school
days of the joint meeting. All dates or procedures within this section can be amended by written mutual
agreement or necessity due to mediator scheduling. Each party shall bear its own costs of dispute
resolut¡on with the cost of the mediator being split equally amongst the Parties. lf mediation fails,
either Party w¡ll have been deemed to have exhausted the administrative remedies within this charter
and may pursue any alternative legal options for resolution.
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ELEMENT P: CLOSURE OF ïHE SCHOOT

Governinq Law: A description of the procedures to be used if the charter school closes. The procedures

shall ensure a final audit of the school to determine the disposition of alløssets ond liobilities of the
chqrter school, including plons for disposing of øny net assets ond for the maintenonce ond tronsfer of
public records. --Educotion Code Section 47605(b)(5)(P)

The following procedures shall apply in the event RSSP closes. The following procedures apply
regardless of the reason for closure.

Closure of RSSP shall be documented by official action of the RSED Board. The action shall identify the
reason for closure. The official action will also identify an entity and person or persons responsible for
closure-related activities.

The RSED Board will promptly notify parents and students of RSSP, the Santa Clara County Office of
Education, RSSP's SELPA, the retirement systems in which RSSP's employees participate (e.g., Public
Employees' Retirement System, State Teachers' Retirement System, and federal social security), and the
California Department of Education of the closure as well as the effective date of the closure. This

notice will also include the name(s) of and contact information for the person(s) to whom reasonable
inquiries may be made regarding the closure; the students' school districts of residence; and the manner
in which parents (guardians) may obtain copies of student records, including specific information on

completed courses and credits that meet graduation requirements.

The Board will ensure that the notification to the parents and students of RSSP of the closure provides
information to assist parents and students in locating suitable alternative programs. This notice will be
provided promptly following the Board's decision to close RSSP.

The RSED Board will also develop a list of students in each grade level and the classes they have
completed, together with information on the students' districts of residence, which they will provide to
the entity responsible for closure-related activities. As allowable by the students' district of residence,
RSSP shall transfer all appropriate student records to the districts of residence and shall otherwise assist

studentsintransferringtotheirnextschool. lfthedistrictofresidencewill notstorestudentrecords,
RSSP will discuss an alternative arrangernent w¡th the district of residence and shall provide a copy for
parents/guardians of the student record of their child priorto closure. Alltransfers of student records
shall be made in compliance with the Family Educational Rights and PrivacyAct ("FERPA"),20 U.S.C. S

1232e,

All state assessment results, special education records, and personnel records will be transferred to and

maintained by the ent¡ty responsible for closure-related activities in accordance with applicable law.

As soon as is reasonably practical, RSED shall prepare final financial records. RSED shall also have a State
Controller-approved firm complete an independent audit within six months after closure. RSED shall pay

for the final audit. The audit shall be prepared by a qualified Certified Public Accountant selected by
RSSP and shall be provided to SCCOE promptly upon completion. The final audit will include an

accounting of all financial assets, including cash and accounts receivable and an inventory of property,
equipment, and other items of material value, an accounting of the liabilities, including accounts
payable and any reduction in apportionments as a result of audit findings or other investigations, loans,
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and unpaid staff compensation, and an assessment of the disposition of any restricted funds received by
or due to RSSP.

RSED willcomplete and file any annual reports required pursuant to Education Code section 47604.33.

On closure of RSSP, all net assets of RSSP, including but not limited to all leaseholds, tangible and
intangible personal property and all ADA apportionments and other revenues generated by students
attending the Charter School, remain the sole property of Rocketship and upon dissolution of the
corporation, shall be distributed in accordance with the Articles of lncorporation and applicable law
upon dissolution. Any district property will be promptly returned upon RSSP closure to the district. The
distribution shall include return of any grant funds and restricted categorical funds to their source in

accordance with the terms of the grant or state and federal law, as appropriate, which may include
submission of final expenditure reports for entitlement grants and the filing of any required Final
Expenditure Reports and Final Performance Reports, as well as the return of any donated materials and
property in accordance with any conditions established when the donation of such materials or property
was accepted.

On closure, RSSP shall remain responsible for satisfaction of all liabilities arising from the operation of
RSSP. RSSP will utilize reserve funds to undertake any expenses associated with the closure procedures
identified above.
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BUSINFSS OPFRATIONS

Governinq Low: The petitioner or petitioners sholl olso be required to provide finonciøl stotements thqt
include a proposed first yeor operotional budget, including stortup costs, ond cosh flow ond finonciol
projections for the first three yeors of operation. -- Educotion Code Section 47605(g)

BUDGETS AND CASH FLOW

Attached, as Appendix L, please find the following documents
. A projected multi-year budget;
. Cash flow and financial projections;
o A narrative describing the above.

These documents are based upon the best data available to the Petitioners at this time. The Alum Rock

Union School District will owe in-lieu property tax payments to the Charter School pursnant to Education
Code 47635, which provides, in relevant part:

(b) The sponsoring local educational agency shall transfer funding
in lieu of property taxes to the charter school in monthly
installments, by no later than the 15th of each month.
(1) For the months of August to February, inclusive, a charter

school's funding in lieu of property taxes shall be computed based on
the amount of property taxes received by the sponsoring local
educational agency during the preceding fiscal year, as reported to
the Superintendent for purposes of the second principal
apportionment. A sponsoring local educational agency shall transfer
to the charter school the charter school's estimated annual
entitlement to funding in lieu of property taxes as follows:

(A) Six percent in August.
(B)Twelve percent in September.
(C) f igfrt percent each month in October, November, December,

January, and February.
(2) For the nronths of March to June, inciusive, a clrarter scirooi's

funding in lieu of property taxes shall be computed based on the
amount of property taxes estimated to be received by the sponsoring
local educational agency during the fiscal year, as reported to the
Superintendent for purposes of the first principal apportionment. A

sponsoring local educational agency shall transfer to each of its
charter schools an amount equal to one-sixth of the difference
between the school's estimated annual entitlement to funding in lieu
of property taxes and the amounts provided pursuant to paragraph (1).

An additional one-sixth of this difference shall be included in the
amount transferred in the month of March.
(3) For the month of July, a charter school's funding in lieu of

property taxes shall be computed based on the amount of property
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taxes estimated to be received by the sponsoring local educational
agency during the prior fiscal year, as reported to the
Superintendent for purposes of the second principal apportionment. A

sponsoring local educational agency shall transfer to each of its
charter schools an amount equal to the remaining difference between
the school's estimated annual entitlement to funding in lieu of
property taxes and the amounts provided pursuant to paragraphs (1)

and (2).

(4) Final adjustments to the amount of funding in lieu of property
taxes allocated to a charter school shall be made in February, in
conjunction with the final reconciliation of annual apportionments to
schools.
(5)Subdivision (a) and paragraphs (1)to (a), inclusive, do not

apply for pupils who reside in, and are otherwise eligible to attend
a school in, a basic aid school district, but who attend a charter
school in a non-basic aid school district. With regard to these
pupils, the sponsoring basic aid school district shall transfer to
the charter school an amount of funds equivalent to the local control
funding formula grant pursuant to Section 42238.O2, as implemented
by Section 42238.03, earned through average daily attendance by the
charter school for each pupil's attendance, not to exceed the average
property tax share per unit of average daily attendance for pupils

residing and attending in the basic aid school district. The transfer
of funds shall be made in not fewer than two installments at the
request of the charter school, the first occurring not later than
February 1 and the second not later than June l- of each school year.

Payments shall reflect the average daily attendance certified for the
time periods of the first and second principal apportionments,
respectively. The Superintendent may not apportion any funds for the
attendance of pupils described in this subdivision unless the amount
transferred by the basic aid district is less than the local control
funding formula grant pursuant to Section 42238.02, as implemented by
Section 42238.03, earned by the charter school, in which event the
Superintendent shall apportion the difference to the charter school
from state funds.

The attached budget assumes that these payments will be made timely by the District as required by
Education Code 47635 and 42238.02. The program outlined in the petition is predicated, among other
things, on the District meeting its obligation to provide in-lieu property tax payments in a timely fashion
and the State of California maintaining at least the funding rates per pupil contained in the 2013-14
fiscal year budget.

FINANCIAL REPORTING

Rocketship shall provide reports as required by Education Code Section 47604.33 as follows, and shall
provide additional fiscal reports as requested by the Authorizer:
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By July 1, a preliminary budget for the current fiscal year.

ByJuly 1-, an annual update required pursuant to Education Code Section 47606.5.
By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, on December 1-5, a copy of the Charter School's annual,
independent financial audit report for the preceding fiscal year shall be delivered to the County
Office of Education, State Controller, and State Department of Education.
By March L5, a second interim financial report for the current fiscal year reflecting changes
through January 3L.

By Septemher 15, a final unauclitecl report for the full prior year. The report sLrbmittecl to the
Authorizer shall include an annual statement of all the Charter School's receipts and

expenditures for the preceding fiscal year.

All attendance reports: 2O day, P-'J., P-2 and annual.
All additional reporting as agreed to, in writing, as part of an MOU between the Authorizer and
Rocketship.

I NSU RANCE

Rocketship shall acquire and finance general liability, workers compensation, and other necessary
insurance of the types and in the amounts required for an enterprise of similar purpose and
circunlstartce. SCCOEshalllierranredas¿nadditiorr¿lirrsuledonall policiesoItlreClrarl.erSclruul

ADMI N ISTRATIVE SERVICES

Governinq Low: The monner in which qdministrqtive services of the school are to be provided. -
Education Code Section a7605(q)

Administrative services will be managed in-house and contracted with appropriately qualified and/or
credentialed (as necessary) outside providers to address all administrative services. Please see above
Element D for the role of Rocketship EdLrcation as the predominate provicler of administrative services
We do not anticipate purchasing any services from the County, but we willfairly evaluate any offer of
services from the County against any other offers for similar services from third party providers.
Administrative services which we have experienced to be required for Rocketship include but are not
limited to the following:

Accounting and payroll management
Cash flow management
Contracts with charter authorizers
Real estate financial management
Securing and managing loans
Federal grant writing and reporting
Creation of the student management system used to keep student's daily, periodic, and annual
academic results
Human Resources

Provide support on academic data analysis as necessary

a

a

a

a

a

a

a

a

a

a

a

a

a
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. Develop best practices for school safety and other school procedures
o Provide ongoing consulting for the management of the Learning Lab
r Teacher recruiting

The Rocketship Education teams responsible for the above services will be staffed by industry experts
who have experience providing services to existing Rocketship schools.

Selection of contractors includes a rigorous screening process. ln the case where a contractor is paid for
by federal funds, we follow all necessary federal compliance guidelines.

FACILITIES

Governing Low: The governing boord sholl require thot the petitioner or petitioners provide informotion
regarding...the focilities to be utilized by the school. - Colifornia Education Code Section a7605(g).

Location. RSSP is located aT.2249 Dobern Avenue in the Mayfair neighborhood of San Jose, California.
We plan to remain located at this site through the term of this renewal.

Projected Cost, Type, ond FÍnancíng Pldn. Rocketship conducts a rigorous facilities acquisition process

to open its campuses. Historically, this process has resulted in working with Launchpad Development
Company (Launchpad) to acquire the land and build Rocketship's schools.

Each of the facilities housing Rocketship's California schools was completed on-time and on budget,
resulted in an average facility cost of -I8% of revenues for the school network for 2O74/1,5 (Bay Area
Region), prior to any lease-aid reimbursements available under California Proposition 39.

Rocketship budgets Facility Expenses based on lease payments determined by its real estate
development partner based on the cost of each project. The Facility Expense is finalized and agreed to
by both parties prior to project financing, and memorialized by an industry-standard lease

document. The Facility Expense is comprised of normal and customary components of market rents
including; project costs, property management fees, taxes, insurance, and reserves for replacement of
capital items. This methodology results in market based rents for Rocketship.

Launchpad's financing plan for the development of the new schools and sites, absent the desired Prop

39 partnership, is one of three main options listed below. With these financing options, Launchpad has

been able to complete all of its projects for Rocketship on time and within the approved project budget.
o New Market Tax Credits
. Tax Exempt Bond financing
o Bridge financing during the development and construction periods that will be taken out by

tax exempt bond financing once the project is complete and has opened.

Launchpad successfully financed four of the ten permanent Rocketship campuses in the Bay Area with
New Market Tax Credits, five projects by issuing long term tax exempt bonds, and one project through
short term private financing that was ultimately refinanced with bonds. These transactions have

resulted in the increased interest of local and national lenders as well as capital markets investors,
providing confidence in the ability to finance the construction of new Rocketship schools moving
forward. RSSP is financed through tax exempt bonds.
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Access to local school bond and/or parcel tax proceeds would have a clear financial bcnefit for charter
school operators and we hope collective efforts in the future will produce these results. Currently, we
know of no school bond or parcel tax proceeds available for capital projects for charter schools. lt is our
understanding that Prop 1D and Prop 55 state bond monies set aside for charter school capital projects
are currently fully allocated and there are numerous charter schools that have been allocated funds but
have yet to identify and implement development and financing plans in order to receive the benefit of
the funds allocated. Launchpad and Rocketship periodically and strategically maintain working
relatiorrships witlr CSFA; the errtity overseeing the award of arrd distribution of state br:nd rnorries, arrd
the investment bankers that assist CSFA with this distribution and awarding of Prop. LD and Prop. 55
funds.
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IMPACT ON THE DISTRICT
I

Governinq Law: Potentiol civil liability effects, if ony, upon the school, øny school district where the
charter school may operote ond upon the school district - Educotion Code Section 47605(g).

RSSP is operated by RSED, a California non-profit public benefit corporation. This corporation is

organized and operated exclusively for charitable purposes within the meaning of Section 501(c)(3) of
the lnternal Revenue Code and California Revenue and Taxation Code Section 237O1.d. The specific
purposes for which the corporation is organized are for the operation of public charter schools for
educational services in accordance with the Education Code Section 47600, et seq.

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or obligations
of the charter school or for claims arising from the performance of acts, errors or omissions by the
Charter School if the authority has complied with all oversight responsibilities required by law. The

Rocketship Education Articles of lncorporation and Bylaws are attached as Appendix 1"1. Rocketship
Education shall work diligently to assist the Authorizer in meeting any and all oversight obligations under
the law, including monthly meetings, reporting, or other requested protocol to ensure the Authorizer
shall not be liable for the operation of RSSP.

Further, RSED and the Authorizer shall enter into a memorandum of understanding or contract which
shall provide for indemnification of the Authorizer by RSED. lnsurance amounts will be determined by
recommendation of the insurance company for schools of similar size, location, and type of
program. The Authorizer shall be named an additional insured on the general liability insurance of
RSSP.

The corporate bylaws of Rocketship Education and each of its schools shall provide for indemnification
of the Rocketship Education and Rocketship Education Board of Directors, officers, agents, and

employees, and Rocketship Education and Rocketship Board will purchase general liability insurance,
Directors and Officers insurance, and fidelity bonding to secure against financial risks.

Rocketship Education and the Rocketship Education Board of Directors will institute appropriate risk

management pract¡ces, including screening of employees, establishing codes of conduct for students,
stafl and participating families, and procedures governing financial transactions and dispute resolution
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CONCLUSION

By approving the renewal of this charter, the Santa Clara County of Education will be fulfilling the intent
of the Charter Schools Act of 1992 to improve student learning; increase learning opportunities for all
students, with special emphasis on expanded learning opportunities for all students who are identified
as academically low-achieving; create new professional opportun¡t¡es for teachers; provide parents and
students with expanded choices in education; and be following the directive of law to encourage the
creation of Charter Schools. The Petitioners are eager to work independently but cooperatively with the
Authorizer to set the gold standard for charter schools. To this end, the Petitioners pledge to work
cooperatively with the Authorizer to answer any concerns over this document and to present the
District with the strongest possible proposal for establishment of a charter for a five-year term to begin
July L, 2018. ln order to comply with rigorous Authorizer charter approval requirements, the Petitioners
have attached a comprehensive series of detailed appendices. These appendices, with the exception of
the Budget included as'Appendix 1., are not intended to be incorporated by reference into the petition,
but are provided to ensure that the Authorizer has a full and accurate understanding of the scope of the
charter proposal and the means by which the Petitioners intend to achieve the academic results
outlined in the charter.

Pursuant to Education Code section a7605(b) the chartering authority should be guided by the intent of
the legislature that charter schools are and should become an integral part of the California educational
system and that the establishment of charter schools should be encouraged. The governing board of the
school district shall grant a charter for the operation of the school if it is satisfied the granting of the
charter is consistent with sound educational practice. The governing board of a school district shall not
deny a petition for the establishment of a charter school unless it makes written factual findings, specific
to the particular petition, setting forth facts to support a finding that the charter petition's educational
program is unsound, or the charter pet¡tioners are unlikely to succeed, or the charter fails to include the
appropriate number of signatures or affirmations, or the charter does not include a reasonably
comprehensive description of allof the required elements.

Should this petition not be approved for renewal, the Petitioners will file an appeal with the California
State Board of Education pursuant to Education Code Section a7605(j)(1), which provides that the
county board must then "review the petition pursuant to subdivision (b)" of Section 47605.
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Appendix 1-: Budget Narrative



) Appendix BO-1: Budget Narrative & Cash Flow Statement

The Rocketship Sí Se Puede Academy Charter Renewal ("RSSP") financial statements include a five year
pro-forma annual budget and monthly cash flow statement (20L6/t7 -2020/2L1.

Students: Enrollment, Demographics and Average Daily Attendance

Revenues for RSSP will depend on the number of students enrolled and their demographics. Based on
historical data this budget assumes 59.4% English Learners (EL), 89.5% Free and Reduced Lunch (FRL),

and an unduplicated population ol 92.8%. The Average Daily Attendance (ADA) is the aggregate
attendance of a school during a reporting period divided by the number of days school is in session
during this period. These projections assume a 95% ADA percentage in 2016-17. To build in
conservatism the following 4 years ADA % is projected at 94%. ADA is used to calculate many of the
revenue sources.

The following table shows our projected enrollment and ADA.

Table A: Enrollment & ADA

Enrollment patterns and attrition rates are monitored very closely when creating enrollment targets for
Rocketship schools each year. Higher attrition rates are often experienced in the 5th grade, due to
students moving onto middle school charters that start with 5th grade. Rocketship encourages this
choice for their families. ln 20t6-17, over 80% of returning 4th graders moved onto middle school
charters. Should this pattern change, RSSP would increase enrollment in fifth grade to meet the
increased demand.

Revenues

Factoring in all revenues at the school, per-pupil funding is over S13,000/ADA at RSSP. Revenues are
higher in 201.6-L7 due to one-time funding revenues. State revenue streams provide the largest source

20L6-17 20t7-L8 2018-19 2019-20 2020-2t

Projected Enrollment by Grade

Kinderga rten

Lst Grade

2nd Grade

3rd Grade

4th Grade

5th Grade

90

L08

90

11"0

100

Daily Attendance
ADA%

513 520

487 489 493 s08

&ADA

tal 539 540525

94%

s06

1.12

1.t2

90

108

75

28

1.12

90

108

82

100

1.r2

Lt2
r12
82

93

28

tr2
ttz
tLz
IO2

75

28
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of funding, constituting approximately 90% of charter school funding in California. All revenues are
mnnitored thrnughout the year as the funding estimates are refined and recalculated,

Table B: Summary of Projected Revenues

Stdte Revenues

State Revenues are estimated based on specific programs as identified below, with the majority of this
funding dependent upon the annual state budget and the school's student population.

Table C: Projected State Revenues

Principa I Apportionment

The LCFF FCMAT calculator (20L6-07-26-vL7.2bl is used to determine the LCFF projections for each year

of the pro-forma. For conservatism these projections assume a gap closure of 5L.47% in 2O16-17, 36.5%

in 2OI7-t8, and no increases thereafter. ln addition, no COLA increases are assumed in 20L6-17 and
beyond. Projecting more conservative revenue assumptions prepares the schools financial situation for
any potential economic downturn in the future.

20t7-L8 20L8-L9 2019-20 2020-2t

Revenues r ADA

20L6-17

oÍ Revenue Programs (Thousands)

s6,336

90,5%% of State Revenues

s5,967

ssss
s22

5s,744

$s68

s33

5s,794

$s71
522

5s,947

Ss82

s16

s6,344

90.5%

s6,387

90,7%

s6,545

90.9%

s6,578

90.7%

State Revenue

Federal Revenue

Local Revenue

Philanthropy

Total Revenues

55,1i4
SsTs

524

20L6-L7 20t7-L8 2018-19 20t9-20 2020-21

Stdte Revenues (Thousands)

LCFF - State Aide

ln Lieu of Propefi Tax

Prop 30 EPA

Mandate Block Grant

California Lottery

State Lunch Reimbursements

After School Education and Safety Prog

s3,2oo

5g¿g

s62s

$s

Sae

Sgg

s113

s366

S110

Sz44

53,344

$s73

5s76

s7
Sse

Sag

Si.i-3

s367

53,611

$s81

5278

s7

Seg

S¡¡
s113

s37o

54,062

s1,008

$z

Sgz

Ss¿

S113

s380

54,07s

S1,oi.1

s7

Sgz

Ss¿

S113

SasrS8740 Faci lities Subsidy

One-Time Funding

SPED State Revenue

Total State Revenue
szqq szqt szsE szsq

ss,734 ss,744 ss,794 ss,947 sS,gGZ
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The supplemental and concentration grant components of LCFF are calculated based on the
unduplicated population of the school and district the school is located. Rocketship Sí Se Puede
Academy is located in the Alum Rock Elementary School District, which has an unduplicated percentage
of 89%. Therefore, RSSP qualifies for concentration grant funding.

Based on historical disbursements, these projections assume 2O%of the principal apportionmentto be
disbursed through property taxes. Education Protection Account will account for 13% of LCFF funding in
2016-17, however, will be reduced in the following two years. By 20L9-20 no funding will be disbursed
via the Education Protection Account.

Lottery & Mandate Block Grant

Lottery funding is based upon recent estimates provided by School Services of California. We project a

total per student allocation of approximately S1-81" per year. Funding is based on annual ADA. Lottery
funds are mainly allocated for general purpose use with slightly over 2O% of the funds restricted for
instructional materials. Projections for the Mandate Block Grant are assumed at SL4/ADA.

Facilities Reimbursement (SB 740)

The California School Finance Authority administers a program to assist with facilities rent and lease
expenditures for charter schools that meet certain eligibility criteria. Eligible charter schools may receive
reimbursement for facilities rent and lease costs in an amount of up to 5750 per unit of classroom-based
average daily attendance (ADA), not to exceed 75 percent of their total annual facilities rent and lease

costs. lf there are insufficient funds to reimburse all eligible charter schools at the maximum level, the
funding provided to each schoolwill be reduced on a pro-rata basis.

To be eligible for reimbursement, a charter school site must be geographically located within the
attendance area of a public elementary school in which at least 55 percent of the pupil enrollment is

eligible for free or reduced-price meals, or serving a pupil population that meets or exceeds 55 percent
eligibility for free and reduced-price meals. RSSP has far exceeded this percentage each year and thus
qualified and received this funding in the past.

ASES & One-Time Funding

RSSP has partnered with YMCA to run an after school program. This program has been funded by the
After School Education and Safety Program for the last several years, and is assumed to continue to fund
this program in the future .ln 2Ot6-L7, the state provided one-time funding at -5200 per prior year ADA.

Special Education

Rocketship provides special education services for all schools in its network, and works with the El

Dorado County Special Education Local Planning Area (SELPA) to ensure resources are allocated across
all schools to ensure compliant, efficient and effective delivery of services. RSSP's state special
education funding includes general state aid of S500/ADA. ln addition to state special education funding,
the revenue projection for RSSP also assumes S125/ADA of federal special education funding. Federal
funding is based off of previous year's ADA.

Federal Revenues

As a direct-funded charter school, RSSP will apply for federal funds directly through the Consolidated
Application process. Federal revenues are estimated based on specific programs identified below.
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20L6-t7 2017-18 2018-19 2019-20 2020-21

Federol Revenues (Thousonds)

Title I

Title ll
Title lll
IDEA

National School Lunch Program

Total Federal Revenue

S178

s4

527

s6e

s299

s17s

s4

s28

Sor

S303

s17s

s4

s28

561

$3oo

5r77

s4

52s

5oz

5gn

Si-si.

$4

s2s

563

5312

Sszs Sses Sszr Ssez Sseg

Table D: Projected Federal Revenues

Free and Reduced-Price Meal Eligibility

The federally funded National School Lunch Program provides free and reduced-price meals for lunch
and breakfast to eligible students, based on parent/guardian income levels. RSSP provides universal
breakfast to all its students. For this budget, we assume that 88.5%, of our students will be eligible to
receive federal funding reimbursements per meal per day for lunch meals. For operational purposes, we
project lhalTO% of allstudents receive lunch, based on historical percentages. Additional receipts from
paid student meals are included in the budget as local revenue. Food expenses for this program are

shown below; serving staff expenses are included in classified salaries and benefits.

T¡tle l, ll, & lll

Title I funding is used to improve the academic achievement of economically disadvantaged students.
The funding is calculated based on the number of students qualifying for free and/or reduced meals. We

conservatively project $+OO per identified pupil. Title ll funding is used to improve the quality of
teaching and principal leadership. These projections assume S3,800/school each year. Finally, Title lll
funding is used for language instruction for limited English proficient and immigrant students, With a

large portion of English Language Learner (ELL) students Title lll funding is based off 595 per ELL ADA.

Expenditures

The projected expenditures through 2O2O-2O2L are shown below and are followed by a summary of
assumptions for some of the larger expenses.

Table E: Summary of Projected Expenses
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s3,506

tal

20!7-L8 2018-19 2019-20 2020-2t

53,420 53,459

20L6-77

of Projeeted Expenses (Thousonds)

5z,gtglCompensation

talNon-Comp

Sz,gz5

679

s3,028

7L9

s3,454

35

s3,485

7

5L,628

sseT

s1,645

s602

s323

s366

5L,362

51,375

S¡¡s
s368

S1,350

5t,4t4

5322

s3s6

S1,336

S1,375

s2,878 $2,933

Certificated Salaries

Classified Salaries

Employee Benefits

S1,596

s628

Books & Supplies

Food Service

Other Operating Expenses

Professional Services

lnterest & Capital Outlay

5L,612

Sss4

s1,661

s648

s33o

S¡SS

5i.,350

s1,382

533s

s361

S1,346

S1,406

SqlarÍes and Employee Benefits

Total compensation costs (salary and benefits) remain relatively constant at just under half of total
expenditures over the four years. "Compensation" includes the salary costs of all staff, including those
who work full-time and part-time. Compensation also incorporates all staff benefits including social

security, state teachers' retirement, Medicare, and workers' compensation.

RSSP's teacher staffing levels are based upon enrollment projections. ln a trad¡tional elementary school,
if a teacher's homeroom class is receiving services from another teacher, the homeroom teacher does
not instruct another class of students. Because RSSP teachers engage in a teaming approach they are
able to teach more than one class of students each day, ln addition, our students spend a portion of
their day in the learning lab in groups. By using a teaming approach in conjunction with the learning lab,
Rocketship is able to have an overall school-wide ratio of cerlif¡cated teachers to students at 30:1, while
maintaining an actual classroom ratio of certificated teachers to students at approximately 28:L.

As explained in the "lnstructional Minutes Section" of Element A, Rocketship's unique rotational model
and approach to instruction, which includes students spending a portion of their day in the Learning Lab,

allows for students to receive instruction in core academic subjects at student/teacher ratios of about
28:L. Using our Kindergarten class, we can explain how those ratios are achieved. Table A of the
Financial Narrative (Appendix 80-L) shows we will enroll l-l-2 Kindergarten students in 2017-18. At any
given time throughout the day, 28 of those students will be in the Learning Lab receiving additional
practice in Math and Literacy at their current level of instruction through online learning, active reading,
tutoring, and enrichment. Appendix BO-1, Table G, shows that we will hire three certificated
Kindergarten teachers in 2OL7-I8. The remaining 84 students will be split between those three
teachers, receiving instruction in core academic subjects. This results in a classroom student/teacher
ratio of 28:1.

ln order to further understand the instructional and student: teacher ratios in the classroom (and

overall), it is helpful to better understand the bell schedule and overall enrollment at RSSP. lnitially, one
may assume that with 1L2 students in a grade level (Appendix BO-1, Table A) and three credentialed
teachers (Appendix BO-1, Table l)that the ratio is 37:1. or more during instructionaltime; however, that

Rocketship 5í Se Puede Academy Charter Renewal Page 5 of 21-



is incorrect. To understand the correct ratio of instruction, it is helpful to further focus on this one
specific grade level.

As described above, in Kindergarten in 2017-l-8, RSSP plans to enroll 112 students. This grade level will
then be divided into four homerooms or cohorts of students (Lt2/4=28). These cohorts of students will
then rotate to their separate classes and remain with the same homeroom of 28 students throughout
the entire day. The first cohort of students will begin their day in their humanities class with their
homeroom and are provided instruction at a 28:l- ratio with a credentialed teacher. This cohort of
Rocketeers spends approximately I7O minutes ìn this classroom every day. At the same time, the
second cohort of Rocketeers is also receiving instruction from a second credentialed teacher in a

separate humanities classroom, again at a28:1, ratio, and similar to the first cohort of students, they will
spend 170 m¡nutes in this classroom. The third cohort of students is in the Math/Science class with the
third credentialed teacher (Appendix BO-1., Table G) within this grade level, again at a 28:l- ratio. This
cohort of students will spend 85 minutes in this class. The final cohort of students are in the Learning
Lab at a28:7 ratio as wellwith an lndividualized Learning Specialist, a highly qualified tutor, that guides

this class through online learning, tutoring, active reading.

After 85 minutes, the third and fourth cohort of kindergarten students will then switch classroom spaces
([]rird lrorneroorn oI students goes to the Learning Lab with the ILS and fourth homeroom of students
goes to Math/Science). Again, they will remain in their same homerooms and maintain the ratio of 28:L.
This completes the first half of the school day for these students.

After completing these classes and 170 minutes of instruction, the entire grade level will then rotate.
After this total of 170 minutes across the grade level, the first and second cohorts will then remain in
their homerooms, but each will move to either Math/Science and the other cohort will go to Learning
Lab for their separate 85 minute blocks. The third and fourth homeroom classes will at that same time
then rotate to their humanities classes and spend 170 minutes in these spaces with the same
credentialed teachers that instructed the first and second homerooms of students at the beginning of
the day.

It is through this 'rotational model' that RSSP will be able to ensure that student: teacher ratios remain
at a level of 28:L throughout the school day as well as ensuring that students, teachers, and families are
able to build deep relationships and learning communities by remaining with the same homeroom of
students throughout the day and year.

The Rocketship instructional model employs a mix of qualified instructional staff including teachers and
tutors (lndividualized Learning Specialists or "lLS") in each school. All of these positions are engaged in
full-time student instruction, some providing group instruction in the classroom, and others providing
personalized instruction, with students rotating to different subject areas during the day. This unique
structure means that while instruction is being delivered, there are never more than 28 students
working with a certificated teacher. As students matriculate to older grades RSSP allows for some
natural attrition to bring these class sizes down. ln terms of ratios, as shown below in Table F, the ratio
of instructional staff to students is 23:1". Also shown is a table showing planned staffing level across the
school, along with a table following that provides detailed staffing projections on a grade-by-grade level.

Table F: Teacher - lnstructional Staff Ratio
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20L6-tl 20L7-L8 2018-19 2019-20 2020-2t
Inst r uct ìonal St alf Rat i o
Total Enrollment

Teachers

Tutors

Special Education Teachers

Pa ra-Professionals

Total lnstructional Staff
Student : lnstructional Stoff Rotio

513

L6

3

2

2

520

16

3

2

2

525 539

16

3

2

2

540

L6

4

2

2

16

3

2

2

23

22

23

23

23

23

23

23

24

23

)

Teachers at RSSP will be supported by a Principal and two Assistant Principals. Additionally, RSSP will
have support staff to assist with operations and personalized learning within the Learning Lab. Special

Education staffing is based on comparable special education populations found in neighboring
Rocketship schools, at approximately 7 percent.

The staffing tables associated with our financial projections are shown below:

Table G: Staffing Model
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20L6-t7 20!7-18 2018-19 2019-20 2020-21

Mod¿l
Staff

Kinde rga rte n

1st Grade

2nd Grade

3rd Grade

4th Grade

5th Grade

Special Education Specialists

3.0

3.0

3.0

3.0

3.0

1.0

3.0

3.0

3.0

3.0

3.0

1.0

3.0

3.0

3.0

3.0

3.0

1.0

3.0

3.0

3.0

3.0

3.0

1".0

3.0

3.0

3.0

3.0

3.0

L.0

al Teachers 18.0 18.0 18.0 18.0 18.0

o rs/Pa ra-Professionals
Kinderga rte n

1st Grade

2nd Grade

3rd Grade

4th Grade

5th Grade

Para-Professiona I

1.0 1.0

1.0

1.0

L.0

L.0

1.0

1_.0

L.0

L.0

1.0

1.0

1.0

1.0

1.0

1.0

Tu to rs/P a ra- P rofessiona ls

2.0

5.0

23.0

2.0

5.0

23.0

2.O

5.0

23.O

2.O

5.0

23.0

2.0

6.0

24.Olnstructional Staff

Non-lnstructional Staff
chool Leaders

Pri nci pa I

Assistant Principal

1.0

2.O

1.0 1.0 L.0 L.0

2.02 2 2

tal School Leaders 3.0 3.0 3.0 3.0 3.0

er Non-lnstructional Staff
Office Manager

Business Operations Manager

E nrich ment Coordi nators

Psychologist

Speech La nguage Pathologist

Part-time Support Staff (Est. as FTE)

1.0

1.0

3.0

0.3

0.5

4.9

1.0

1.0

3.0

0.3

0.5

1.0

1.0

3.0

0.3

0.5

L.0

1.0

3.0

0.3

0.5

1.0

1.0

3.0

0.3

0.5

tal Other Non-lnstructional Staff 10.8 10.8

13.8

10.8

13.8

10.8

13.8

10.8

13.8tal Non-lnstructional Staff 13.8

.8 36.8 37.8

The average salary & wage structure for key staff positions are listed in Table H.

Table H: Average Budgeted Salary by Position
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201.6-17 20L7-L8 2018-19 20t9-20 2020-21

Averoge Budgeted Salory by PositÍon

lnstructional Positions

Teachers (incl. Special Ed Teachers)

Tutors/Pa ra -Profess iona I s

Non-lnstructional Positions

Principal

Assistant Principal

Office Manager
Business Operations Manager

Psychologist

Speech La nguase Patholoeist

Sal,sls
S3q,soo

5124,500

s92,000

565,500

582,500

sSo,ooo
Sgo,ooo

S68,25i.

S34,906

Stzs,74s
592,920

s66,1.55

s83,325

580,8oo
S90,9oo

S68,933

$gs,zss

S69,623

S35,607

5r2g,z7z

594,788

567,485

s85,ooo

s82,424
Sgz,tzt

S7o,¡tg
S35,963

5i.29,555

595,736

568,160

s85,850

s83,248
Sgg.os¿

5127,002

s93,849

s66,817

s84,158

s81,608
S91.sog

20L6-17 2017-18 2018-19 20t9-20 2020-2t
Employee Benefits (Thousands)

Medical / Dental / Vision

Workers Compensation

Medicare

Social Security / FICS

STRS Retirement

403(b) Match

PTO Payout

Total Benefits

Szss

s33

s32

s3e

S2o1

522

s2s

s233

s33

s32

s37
233

522

s2e

S233

s33

s32

s37

S26s

522

s2e

Szss

s34

s33

s37

S2es

522

s2s

5z4o

s3s

s33

s40

s3u
s23

s30

s

Ss88 3619 S6s2 3686 3719

Table l: Employee Benefits

The above table lists the total projected annual employer costs for all employee benefits, on a year-by-
year basis. RSSP's employees participate in some combination of State Teachers' Retirement, Social

Security, Medicare, and workers' compensation depending on position. For full-time certificated
employee who participate in the State Teachers' Retirement System (and not in the Federal Social

Security system), the employer contribution is expected to increase lo 19.Io/o by 2020-21. Other
employee benefits include health care ínsurance to employees who are scheduled to work at least 30
hours per week.

Table J: Books, Supplies, and Food
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20t6-17 20L7-L8 20L8-L9 20t9-20 2020-2t
Sooks & Supplles (Thousands)

Curriculum

I nstructiona I Supplies

Non-lnstructiona I Supplies

Software Programs (Admin & Assessmr

Student Computer Equipment

Other Non-Cap. Equipment & Furniture

Total Books & Supplies

$111

S1o8

s13

528

5ze

5gs

s323

S111

S1o6

s1s

s28

s26

ss0

$33s

Si.11

Si.o6

Sls
Szs

527

$+g

$33s

s110

Sloe
57

527

Szs

541

5322

S1i.1

s107

s14

s27

Szo

s4s

s33o

Food Service (Thousonds)

Student Food Services

Total Food Service
s3s6 s366 s3s8 $¡or s¡es
S3sG 3366 S3ss 5361 3368

Many of the core programming cost projections are based upon a per pupil allotment, such as food,
instructional supplies, textbooks, and some assessments, With technology an innovative component of
our school model, schools spend approximately S40,000 on online-learning curricula each year for use in
the learning labs. Chromebooks are projected based on new student enrollment and pre-determined
life-cycle for existing equipment. The budget assumes a2.5:L student to Chromebook ratio, with a 33%

breakage rate.

Table K: Other Discret

Many of the operating cost projections are based upon historical averages experienced at RSSP, such as

communication costs, utility and copier lease costs. Communications costs include student mailings and
telecommunication costs. These costs have been projected based on historical experience at RSSP. Costs

for insurance are an enrollment-based allocation of Rocketship's overall schools commercial insurance
package,

Facility Lease Expense

20L6-t7 20L7-L8 2018-19 2019-20 2020-21

Travel & Conferences

Dues & Memberships

Communications

lns ura nce

Utilities

Copier Leases

Facility Maintenance & Repairs

Facility Lease Expense

Sso

Ss

Szs

s14

s6s

ss8

s73
o32

$ar
Sa

s28

s14

s68

ss8

s73

$og

Ss

s28

s14

s68

$se

s73

Sos

Sa

Szs

Sr+

s68

ss8

s73

Soz

Ss

s2e

s14

s6s

ss8

s73

Operatlng Expenses (Thousands)

I Other
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Traditional public schools have a significant cost advantage for facilities costs when compared to charter
schools for several reasons: (a) much of the facility costs in existing traditional public schools are based

on schools that were built many years ago when costs for land and buildings were significantly less than
the cost of land acquisition and construction that Rocketship schools are forced to pay; (b)Rocketship is

obligated to finance its own buildings and land and is not permitted to access low-cost state financing
like traditional public schools nor to access additional sources like parcel taxes to offset costs; and (c)

most of Rocketship's schools are built in high-density areas rather than on land that was previously used
for other, less congested (e.g. agricultural) purposes.

Rocketship's lease expense line item is determined based on a number of facility-related components
including:

Debt service, covering land acquisition and construction

Ground leases, when required

Taxes & insurance

Maintenance and cap-ex reserves

Property management fees

The financial projections for RSSP include a lease cost of approximately SfVl. S8740 is a restricted

revenue source and only used to cover RSSP's lease expense. As shown in Table L this revenue stream

relieves close to 4O% ol this cost for the school.

Table L: SB74O

Expenses in this next section are primarily based on preliminary negotiations with prospective service
providers or based on historical amounts at RSSP. We make note of items below as needed to explain
our budgeting assumptions.

Table M: Professional Services

I

20L6-17 2017-L8 2018-19 20t9-20 2020-2t
58740 lmpact (Thousands)

S8740 Revenue

Lease Exoense

S¡OS

S1.032
S367

S1.032

S37o

S1.032
S380

S1.032
S381

S1.032

58740 Relief
Actuol Leose Burden to School

36%

5666

36%

Soez

37%

Sosz

i7%
Sost5667
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20t6-17 20L7-t8 2018-19 2019-20 2020-2t
P rofe sslondl Se w I ce s (Th ou sd nds)

Profess iona I Development

SPED Consultants

Other Consultants

lT Support

Custodial Services

Health & Testing
After School Program

Substitutes

Field Trips

Other Services

Authorizer Oversight
SPED Admin Fee

Central Office Allocation Fee

Total Professional Services

Sog

s28

s13

S3o

562

Ss

S113

544

s33

$sa

ss1

s13

Sgrr

56s

s30
s13

s30

Sez

Se

S113

s4s

533

s38

ss1

s13

Sgrs

s67

527

s13

s30

Soz

5a

s41

5+g

5ge

s48

s13

SBso

s113

568

531

$r¡
s30

Ssz

Sg

$113

544

s33

538

s4s

5rz
$880

5og

s2e

s13

S3o

s62

Ss

Si.13

544

s33

$38

s4e

s12

Sesz
s1.37s s1.37s s1.382 s1.406 st.4t4

P rofe ssion al D evelop m e nt

Professional development includes both certification costs and costs for other professional development
of administrators, teachers, and staff.

SPED Consultqnts

Special Education Consultant costs include additional service provider costs, such as occupational
therapy services to RSSP's students with lEPs. These costs are based on historical experience at RSSP.

After School Progrom

The After School Program and Safety Grant covers the majority of RSSP's After School Program. YMCA

covers the remaining cost of the program.

Su bstitute Te o ch e r Costs

Teacher substitute provisions are included for both projected sick and personal leave as well as for
professional staff development leave. Ten days per year per teacher FTE are projected for all forms of
leave. For each day of leave per teacher FTE, 5250 has been assumed for teacher substitute provisions.

Projections estimate substitutes will be needed for 60% of paid time off. Estimates are based off of
historical experience of Rocketship's existing schools. lncluded in thìs line-item are proctoring costs for
CELDT testing, based on historical data at RSSP.

Field Trips

Schools are budgeted SS,SOO/grade for field trips; these costs have been projected based on historical
experience at RSSP.

Other Services
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The budget line item for "Other Services" includes the following external expenses: audit fees, security
services, relocation costs, parent and staff appreciation.

Authorizer Oversight & SELPA Admin Fee

Authorizer oversight is the fee charged by each charter authorizer. We assume 1 percent of principal
apportionment revenue is budgeted for all our Rocketship schools in the Bay Area. As a member of the
El Dorado County SELPA, RSSP is charged a 4 percent fee of special education revenue.

Centrøl Office Expense Allocation Fee

Rocketship's model is highly centralized. Many services that benefit the school, and that are typically
provided directly at the school in a traditional public school environment, are provided by Rocketship's
central office. This structure allows school leaders to focus their time and energy on instruction and
student/parent engagement and provides more efficient and effective centralized delivery of various
support services. These centralized services include, but are not limited to:

Progra m matic Services:
. Curriculum & Assessment
. lnstructionalLeadership
. Recruitment
r Lottery Management
. Student Data Analysis
. Parent & Community Engagement

Operational Services:
. Payroll
r Accounting & Financial Reporting
¡ Procurement
¡ Human Resources
. Legal Support
. lT Support

' Operational Policy Support
. Authorizer Relations

To cover the cost of these services schools are charged 15% revenue which is transferred to the central
office (Note some reimbursed revenues are not included, i.e. Lunch revenues).

Other Outgo

R55P will invest in capital upgrades and investments in each year. The proposed budget for these capital
upgrades is assumed at approximately S150,0Û0/vear. Should other needs arise at RSSP this budget may
be shifted to address new initiatives. The engagement through our LCAP process will help to identify
such i nitiatives and/or faci lity i m proveme nts.

Ending Cash Balance

RSSP will maintain a cash balance reserve between 32% and37% over the next five years. This will be
preserved for any economic uncertainty during that period. The projected reserves will be monitored
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constantly and adjusted and refined as decisions and updates are provided relative to state funding
amounts as well as when refinements or updates are made to the projected spending plan for the
school. As illustrated in the table below, RSSP is expected to maintain a significant positive net ending
cash balance reserve.

Table N: Statement of Activities & Reserve Balance

Cash Flow

Revenues

Since revenues are disbursed from multiple sources at different times, projecting cash flow is a top
priority for all Rocketship schools. The greatest cash flow challenge is predicting the flow of federal and
state revenue sources. California law identifies the percentage of a school's general purpose funds to be
paid at specified dates. The California Department of Education (CDE) disburses state aide on a 5-9-9
schedule.

P ri n ci po I Ap po rtio n m e nt

The principal apportionment comes from a combination of three sources: ln Lieu Property Taxes, State
Aid, and Education Protection Account. The district where the school is located pays the Charter School

an ln Lieu Property Tax amount per (ADA). ln most cases this takes place on or before the 15,h of each

20L6-77 2017-18 2018-19 2019-20 2020-2t

s6,336 $6,344 s6,387 s6,545 s6,578

Expenses

Certificated Salaries

Classified Salaries

Employee Benefits

Books & Supplies

Food Service

Other Operating Expenses

Professional Services

lnterest & Capital Outlay

oÍ Activit¡es (Thousonds)

ndit

5

56,233 s6,332 $6,534

of

26

56,284

33

I Expenses

Balance

s6,419

37

Sslzq
Ss78

524

55,744

ss68

533

5s,794

Ss71

s22

5s,947

Ss82

s16

5s,967

Ssse

522

$i.,596
Soza

Ssss

Sgzz

S3s6

S1,336

Si.,375

5L,628

SssT

S6s2

S33o

S3ss

$i",350

$1,392

$1,661

So+a

Szrs
s33s
S36s

S1,350

$t,4L4

52,266
S2,3i.8

52,318

52,2s9

52,259

52,197

52,247

S2,135

Revenues

State Revenue

Federal Revenue

Local Revenue

Grants & Fundraising

Total Revenues

52,197

52,241

S1",6i.2

$sg+

S61e

Sgzg

S366

Si.,362

Si.,375

ncrease/Decrease of Net Assets

Beginning Balance

Ending Balance

Si.,645

S6o2

S686

5¡¡s
$36i.

S1,346

S1,406
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month from Augustthrough July. State Aid is due from the state on or before the end of the month and
is paid monthly from July to June on a 5-5-9 schedule. The Economic Protection Account flows quarterly
in September, December, March and June.

California Lottery

State Lottery payments, paid according to the prior year's ADA, are projected to be disbursed in January
(25%1, April (25%l and October (50%1.

Title Funding

Title payments are projected to be paid in January (25%1, April (25%1, and April (50%1.

Free and Reduced Meals Program

Payments are made after RSSP files a reimbursement claim. Claims are generally filed monthly and the
payment schedule is generally within 45 to 60 days after the claim is filed. This means that revenue for
Free and Reduced Meals generally lag expenses by a month.

Loan Proceeds and Repayment of Debt Principal

RSSP does not assume any debt obligations during this time period.

Expenditure

The most significant areas of RSSP's cost structure are primarily staff compensation and facilities related
expenses, which are generally paid evenly throughout the year. The vast majority of the curriculum and
supply costs are front-loaded to the beginning of the school year.
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Cash Flow Summary

RSSP - Summary Cash Flow Projections

Oct llov Dec lan Febm1:Èt7 Jul Ass Sep Mêr Apr May JEn

Beginn¡ng cash Balance

Total Receipts

Total Disbursements

Other Disbursements / Financing

Chânge in Cash

End¡ng cash Balance

2,266,246

455,302

1789,2t9|,
(59,609)

faqq q26ì

\a72,760
25L,2t4

(s42,s72l.

(s9,6oe)

lqqn q¿71

\szt,aL4
650,658

(s28,t471.

1t) \11

t,962,753

621-,636

(s1s,61s)

2,064,774

708,110

(s1s,61s)

7n.) )11

t,644,324
7L7,826

(sls,61s)

1,846,535
L11 a)')

(s1s,61s)

t,732,24t
629,354

(s1s,61s)

1,865,982

t06,679
(s1s,61s)

2,Os7,046

42r,322
(s1s,6ls)

2,26t,669

427,322

(s1s,61s)

2,137,376

5t9,584
(448,689)

¿c¿7q?ì 11q7Cq rq1 ô64 lq4 2q1l 106 n21 1 q2 Rqç lq4 ?q?l 1;o Rqs

L,872,76O 7,52L,8L4 t,W,3Z4 1,846,s3s L,752,243 r"86s,982 2,0s7,M6 L,962,753 2,068,774 2,26L,669 2,L67,376 23L4,27L

m17-La iul Aue Sêð ôct f{ôv Dec lân Feb Mâr Arr Mav lun
Beg¡nning cash Balance

Total Rece¡pts

Total Disbursements

other Disbureements / Finåncing

Change in Cash

Ending Cash Balance

2,3L8,27r
290,836

(s61,110)

(7s,000)

1345.2741

1,972,997

260,457

(s46,410].

(7s,000)

1360.953)

t,612,0M
654,460

(s3?,4141.

L,95s,227

581,335
(s19,861)

z,ot6,7ot
775,O49

(s19,861)

t,849,764
437,221

(s19,861)

L,767,!25
588,158

(s19,861)

t,835,421
,-22,306

(s19,861)

2,037,467

437,227
(s19,861)

2,2L1,489

437,227
(s19,861)

2,r29,25O

5 31,335

(457,004)

67.474 195.188 (a2.640\ 129.331

r,972,997 7,6L2,044 t,734,089 L,849,764 L,767,r2s \835,42t 2,037,867 t,9ss,227 2,0L6,70L 2,2tL,489 2,t29,25O 2,254,580

12t.445 715.675 182.6401 64.297 ?o2.445 182_540ì

L,734,O89

635,536

(s19,861)

201&19 Jul Aua Seo Oct 1{ov Dec Jan Feb Mar Aor Mav Jun

Beginn¡ng Cash Balance

Total Receipts

ïotal Disbursements

Other Disbursements / Financing

Change in Cash

End¡ng Câsh Bâlan€e

2,258,s80
310,468

(566,514)

(7s,000)

1331.046)

7,927,53s
277,947

(ss1,309)

(7s,000)

1348,361)

!,579,173
610,051

(s36,213)

1,935,111

536,926
(523,390)

1,948,647

746,521
(523,390)

1,79s,763
467,388

(s23,390)

L,739,76t
s43,768

(s23,390)

L,760,r39
754,363

(s23,390)

1,991,113

467,388

(s23,390)

2,t71,778
467,388

(s23,390)

2,1L5,777

536,926

(435,949)

1,6s3,011

ó66,14L
(s23,390)

73.838 t42.75L (56,001) 2037A 230.973 1s6.0011 13.536 223.L37 1s5.0011 30.976

7,927,535 1,579,173 1,653,011 L,795,763 t,739,761 L,760,L39 L,99L,Lt3 L,935,!tt r,948,æ7 2,77L,778 2,115,777 2,t)6,753

2VL9-20 Jul Aup SeD Oct f{ov Dæ lan Feb Mar ADr Mav Jun

Beg¡nn¡ng C.ash Balance

Total Recei pts

Total D¡sbursements

Other D¡sbursements / Financing

Change in Cash

Ending Cash Balance

2,L96,753

330,013

(s73,6e2)
(7s,000)

1318.679ì

t,878,074

299,7rO

(ss8,944)

(7s,000)

1334.233ì

1,543,841

57A,2L9

(s4s,438)

L,952,707

s05,o94

(s39,393)

1,927,405

789,O13

(s30,393)

t,753,864

505,094
(s30,393)

L,728,566

sII,997
(s30,393)

t,r'L0,L7O

)-98,223

(s30,393)

L,978,W!

505,094

(s30,393)

2,L46,025

505,094

(s30,393)

2,13O,727

5,15,094

(42s,r78l¡

rþ78,623
705,634

(s30,393)

3L 781 17t )41 ()\ )9A\ 118 3C5ì i6t- P.?.1 l)\ )9Al l)a)gal )5a6,)1 I)\ )9P.1 79 917

L,878,074 1,543,841 t,578,623 L,753,864 1,72a,566 L,7LO,170 7,978,00t L,952,703 L,927,405 2,ta6,O25 2,1"60,727 2210,644

m20-21 Jul AUE Sêo Oct Nov Dec Jen Feb Mer An¡ Mev lun
Beginn¡ng câsh Balance

Total Rece¡pts

Total Disbursements

Other Disbursements / Financ¡ng

Change in Cash

Ending Cash Balance

2,240,644

333,229

1620,146]|
(7s,000)

136L.917l

t,a78,727

300,7L3

(s68,r.ss)

(7s,000)

1342.4421

1,536,285

580,476

(5s3,026)

1,908,159

s07,351

(s39,982)

1,875,528

79s,746
(s39,982)

t,7t6,544
s07,3s1

(s39,982)

t,703,9r2
sL4,439

(s39,982)

7ß78,369

802,403
(s39,982)

L,940,790

507,351
(s39,982)

2,L3t,29L

507,3s1
(s39,982)

2,098,660

5,17,351

(47!,409',

1,563,735

1L2,79L
(s39,982)

2t-.45O 172.4O9 132.631) 125-5431 '¿62.421- (32.631-1 132.631) 255.764 132.6311 35_941

1,878,727 1,536,285 1,563,735 L,736,544 L,70t,9L2 L,678,369 7,940,790 1,908,159 L,875,528 2,L3L,29t 2,098,660 2,1?4,60L
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2Ot6- 2017 Cash Flow

RSSP - 201ê17 Cesh Flow Wôrkshêet

Total
2îtt17

3,799,523

869,814

624,843

7,778
44 1î\

4 76 0A'

29,584

101,250

110,258

274,!34

7ql qôl

778,400

3,800

21 A92
68,911

272 2aA

5SO-a36

71 7Rq

?1 7*S

s)7 ))1
5-60¿.7æ

r,s96,250
628,728

588,251

318,311

355.998

1,313,700

7,352,348

2ro ssq

6-433-s¿s

I11q )19

111S_21a]

Nov
2076

Mar
2017

Jun
mt1

May
2017

Apr
20t7

F€b

20!7
Jan

2017

Dec

20t6
Oct

2016

sep
2016

Aug
2016

lül
2016

Bê.inñ¡ñr câ(h Bãlâñrê , ,6ß rtç L,472,7æ t,52',al4 !,U4,324 1,846,535 t,752,243 1,865,982 2,057,046 1.962.753 2.06A.774 2.261.659 2.167.376
REVENUES

State PÍograms

LCFF - State A¡de

ln Lìêu of Prcp€rty Taxes

Prop 30 EPA

Mãndåte Bldk Grent

Californ¡a Lottery

287,957

79,O74

7s6,277

7,778

)) os122.0s3

159,976 2a7,957

79,074

156,2n

287,957

79,074

287,957

79,074

2a7,957

79,O74

1s6,277

287,957

79,O74

247,957

79,O74

287,957

79,074

247,957

79,O74

287,957

79,O74

756,277

r59,976
79.O74

Total State P.ograms 159,976 239.050 523,242 367.O3t 367.031 530.960 389.084 367-031 52t.242 389-Ot4 367_031 S2a.r4'

Other State Prog¡ams

State Lunch Reimbußement
After school Education and Safety Program G

One-lime Funding

58740 Fèc¡lit¡es Subsidy

State SPED

2,958

44,103

)1 941

2,958

M,!03

)1 971

2,958

22,O52

,1 q?l2t q?l71 q?l21 q?l
97,378

2,9542,958

)1 9?1

¿9s8

)1 911)7.92172.144t2.ta4

2,958 ¿9582,958

73,!25
2,954

24,725

742,756
71 941

Ìotal Oth€r Stete Prorrãms Á6 {1t¿ mqI 1Ã )675A qq224 AAq21q 77î&-qq22¿.Sg2¿-AAq9A.O1¿t2.14472-tU

Federal Programs

T¡tle I

T¡rle il

T¡tle lll
IDEA

89,200

1,900

L3,746

68,911
)7 ))127 ))127 221 77 ))?77 77?27 224

950

6,873

44,600

27 22327 223

950

6,873

44,600

27.2232i.223
27-D27,223Total Federal Progrâms 27-r2?27 -2242m.ggt27-22379-ffi27-22379,64627.223

Local ProgEms
L@ãl Food Seruice Revenue 7 1792.1792.t79 ) 179? 17q2 179) 179) 1792 7792.779

lotal Lo(al ProEGms 7 1792 4792.4792.4792-4792-1792-1792.1792.1792-179

Fundra¡s¡ng & Grants
FuñdEis¡ng

PY R*eivables )u ß21243.142

TOTAL REVENUES 455.302 251.234 650.658 717.A26 427.a22 629'254 706.679 427.722 621.Ê36 70a-s10 ¿21.12a 5S.5a¿

ÉXPENSES

Certìficated Salaries

Classified Salaries

Employee Benefits

B@ks & Supplies
Food Serv¡ cÊ

Other Operati¡g Seruices

Profess¡onal Seryices

lnterest

r33,o2r
52,344

49,027

64,450

n,aoo
111,330

774,æ6

133,021

52,344

49,02r

3s,600

111,330

114,606

133,021

52,?44

49,027

19,693

35,600

111,330

114606

t33,021
52,344

49,02r
L9,693

35,600

111,330

114606

131021
52,344

49,02r
19,693

3t600
111"330

774,606

133,021

52,344

49,02!
19,693

3s,600

111,330

114,606

133,021

52,344

49,02L

19,693

3s,600

111,330

114606

733,027

52,344

49,027

19,693

35,600

11 1,330

114,606

133,021

s2,344

49,021

19,693

35,600

111,330

!74,606

133,021

52,344

49,027

19,693

35,600

111,330

114606

133,021

52,344

49,021

75,754

17,800

89,064

91,68s

133,021

52,344

49,02L

48,337

111.,330

1L4,606

PY Pavables 280.559

ÍOTAL EXPENSES 749,219 542,572 52A,747 515.615 515,615 515.615 515.61s s1s-61s s1s-61s s1s.61s sls.6ls ¡ø4.6s'

OTHER DISBURSEMENTS/FINANcING soURcEs

CaD¡tal lmprcvements f59.609ì 159.6091

fotal Other Disbursment & Financins 159.6091 159.6æl

Rocketship Sí Se Puede Academy Charter RenewalPage !7 of2L



20t7-20t8 Cash Flow

RSSP - 2017-18 Câsh Flow worksheet

Tota
2019t q

3,343,691

891,598

576,455

6,823
M))2

4 AÊ' 7qs

29,666

707,250

274,497

6çn 1ññ

174,957

3,800

27,568

60,919

272.q91

sß.24

)9 170

,q 7aî

)\a 167

Ê3¿4.411

7,672,2t3
594,158

674,827

318,864

365,706

1,339,s65

1,352,365

¿9 1)6

6-201-694

f150 m

Jul
2073

od
2018

Nov
maa

Dec

2018

Jân

2079

Fêb

2019

Mar
2019

apr
2019

May
20t9

Jun

20t9
sep
maa

aug
2018

Beqinnins Cash Balance 2,318.271 L,972,997 L6A2,OM L,734,Oa9 \A49,7æ 7,767,L25 L,a35,42L 2,037,A67 L955,227 2,Ot6,7Ot 2,2n,889 2,!29,2n

REVENUES

State Programs

LCFF - State Aide

ln L¡eu of Property Taxes

Prop 30 EPA

Mandate Blæk Grant
aâlifÂhiâ ¡ 

^frañ,

300,932

81,054

744,774

6,821
?7 114)) 11¿

767,LAs 300,932

81,054

r44,774

300,932

81,054

300,932

81,0s4

3o.),932

81,0s4

744,It4

300,932

81,0s4

300,932

81,0v
300,932

81,054

300,932

81,0s4

300,932

81,0s4

a44,LL4

167,78s

81,054

{t6 lm167 r¡ç st6 rm1A1 qr7@ 101q2F 1m?ri qß7M 101s12 qt?T1 qt7tni ql7a&ulc

Other State Programs

State [unch Re¡mbuEerents
After school Êducat¡on and sâfÊty F

One-Time Fund¡ng

s8740 F¿cilit¡es subs¡dy
1t )19 )1 qq)

97,632

2,9672,9672,9612,967 2,967 2,967 2,967 2,9672,967

73,L25

2,96,-

24,t25

183,265

l^lrl ôrhôr <rrtô Dr^driñ. ! 16 qql1' t1Q1t r19 ,Á qst4 q<¡t4 qttÁ cçt

Federal Protrams
Title I

Title ll
Title lll
IDEA

Nãl¡ônãl S.hml Lun.h PrôÊrâñ

a?,478

1,900

73,784

60,919

a] 799 77.2ß27.299)7.29927.299

950

6,492

43,739

27 ?9q77 ?99)7.)59

9s0
6,892

43,739

)7 )99)7 )99
27 )427.299Tolâl FêdÞrål ÞrôErâmç lsl ?s,7 7q927 )997a go27 tq27 29q7Am27 799

)9nI râl Fñnd qÞrui.Þ RÞvÞn"Þ

local Programs
) 9777 977) q771 977) q7l) 971) q11) 917) q77

?qv, qaat qaa) qaat qaa) qaat q1a, qa1? qaa, q1a

Fundrais¡ng & Grants

lÂtâl l^.âl Þr^r.añ<

111 !4
417 -724rOTÀT REWNUES 5a13S715 M95al-135447 221722 aO65NA 1 5aL?a ?71615 StG6q ¿60260 4572{ 316

EXPENSES

certif¡cated Salar¡es

Classified Salaries

Employee Benefits

Bæk & Suppl¡es

Food Sery¡ce

Other Op€Et¡ng Seruices

Professional seN¡ces

lnterest

134,351

49,573

51,569

64,562

18,285

773,522

r74,:607

r34,357
49,513

51,569

32,287

36,57r
L73,522

L74,607

134,351

49,513

51,569

79,7?1

36,5?1

113,512

rr4,607

734,357

49,5!3

51,569

79,727

36,57r
!73,522
774,607

134,351

49,513

51,569

79,727

36,57L

7r3,522
114607

734,35L

49,513

51,56,q

19,72,-

36,571

r13,522
774,60¡-

134,351

49,513

51,569

79,727

36,51r
rr3,522
rr4,607

134,351

41,513

51,569

n,7¿7
33,57L

173,522

rr4,607

134,351

49,513

51,569

19,721

36,57!
Lß,522
r74,607

734,35L

49,5L3

51,569

19,727

36,57L

773,522

774,@7

134,351

49,513

51,569

75,7A2

ß,245
90,818

97,6æ

134,351

49,it3
51,i69
48,127

II3,aZz
L74,307

L9 1)6

ÍOÌAL EXPENSÊS Ã\2.M519-361s19.tr1qll-a6t51q.A6f5tq-¡6151q161ç19¡61t1q.a61sa2Â1^%.Á10561-110

OIHER DISBURSEMENTS/FINANCING SOURCES

Iõtâl fthÞr D¡útrrsmêñt & Fiñâñ.¡n f5mì175'ml
ñrå¡¡lâlh,À aâ.h DÃ.¡r¡ôá

Rocketship Sí Se Puede Academy Charter RenewalPage tB of 2L



2Ot8-2Ot9 Cash Flow

RSSP - 2018-19 Cãsh Flow Workshd

lota
2î19-)t

3,676,899

27a,7SO

6,842

29,930

101,250

277,345

r74,957

3,800

27,874

61,088
275 4)1

1q 6A¿

lq 6il

Ê 491 a1^

r"628,335

597,324

6s2,236

325,774

3S7,S7S

7,327,734

1,358,611

¿q s71

llqn ono

1150-om

Nov
zor9

Jqn
2420

May
20rî

Apr
2020

Mar
2020

Feb

2020

Jan

2020
Dec

2019

od
2019

sep
2019

Aug
2019

lul
20!9

1,s79,!73 1,653,011 L,795,761 1,739,761 1,760,139 1.991,113 1.935.111 7.94a-64t 2.171.Tf8 2.1t5.777
REVENUES

State Programs

LCFF - State Aide

ln L¡eu of PþpertyTaxes
Prop 30 EPA

Mandate Block GÞnt
Câl¡fonia Lottery

330,921

47,776

69,538

6,442
)) 111

183,845 330,92!
87,776

69,538

330,921

4I,776
330,921

41,776

330,927

4r,776
69,538

330,921

47,776

330,921

8r,776
330,921

4r,776
330,927

87,776

330,921

87,776

69,538

183,845

8r.776

Total State Proqrams 4t< mn
^^t 

,aaÃ1) 6C74?ç mßÁaq.oaÊLaz.â97Ã12-69782-2¿S265.627l&t.445

State Lunch Reimbu6ements

After S(hool Education and Safetv Progcm (
One-Time Funding

S8740 Facilities Subsidy

State SPED 2? 1^Ê)) 199)) 1RÀ)) 122

Othêr State Prog.ams

Tq))
92,444

2,993

)) 1AA

2,993

22 1AA

2,993

22.78,422.744

2,993 2,993 2,993 2,993

72.326 72.326

73,!25
2,993

28,725

184896
)) 199

tç 111tç tll11' 
^re

tç 1¡125 1Â1lotal Other Stãte P.oerams ,12 rO'ts fgl25 1112S-141983m12.32612.326

Federal Programs

T¡tle ¡

T¡tle ll

Î¡tle lll
IDEA

Nat¡onãl Schæl Lunch PÌopÞm

47,478

1,900

73,907

61,088
)7 1^))7 SL)

950

6,953

43,739

9s0

6,953

43,739

,t v)lotal Federãl Proerâms )a a),a 1Þ7C tÂi27 1Ã779.145a7 -s42

Local Programs

Læal Food Seruice Revenue 1 C6R1 96R1 9611 9631 96A1_96a1.9681.9681.9681.968
Total Local Pfosrams I q6a1q*1.qm1_q6a1-qtr1-E681-9681,9681.9681.968

Fundra¡s¡ng & Grants
Fundraising

Totãl Local Programs

PY Rftelvables 147 11î774.297

rOTAL REVENI,JES 310.468 277.947 610.051 666.1/¡1 467-1a3 541-764 7s¿-161 &71* sl6qt6 746\71 47m çq6qt6

EXPENSES

Ceftifìcated Salaries

Class¡fied Salaries

Employee Benefits

B@k & Suppl¡es

Food Setu¡ce

Other OpeEting Seruices

Prcfessional S€N¡ces
lnþrest

135,695

49,777

54,353

65,949

77,879

772,s20

7!5,737

13s,69s

49,-777

s43s3
32,914

35,757

772,s20

775,737

13s,69s

49,777

s4,353

20asr
35,757

r72,520
115,137

135,695

49,777

54,353

20,151

35,757

tL2,520
rLs,L37

135,695

49,777

s43s3
20,151

35,757

772,52O

115,137

13s,69s

49,777

s43s3

20,151

35,757

772,520

775,737

135,695

49,777

54,353

20,151

35,757

rr2,52O
115,137

135,695

49,717

54,353

20,757

35,'tS7

t12,520
115 137

13s,69s

49,777

54,353

20,15r
35,757

Lr2,520
tr',r37

13s,69s

49,777

54,353

20,151

35,757

712,520

775,137

135,695

49,777

54,353

76,r2r
77,879

90,016

92,109

13s,69s

49,777

54,353

49,462

r72,520
115,137

49,57r
TOTAI EXPENSES ç2¡ lqñs?¡ ¡s5?A 3Ss23 3S521-îqOs35-21?551.3ß566.s14

oIHER OTSEURSEMENTS/HNANCNG SOURCES

Capital lmprovements 175.000ì t7s.000)

ToJãl Othe¡ D¡sburement & F¡nanc¡ng (75,(þ0) (7s,000)

Rocketship Sí Se Puede Academy Charter RenewalPage !9 of 2L



2OL9-2O2O Cash Flow

RSSP -201920 cash Flow workshd

lotal
20m-21

4,061,503

923,748

6,903

5-O3?-977

30,736

101,250

284,8L0
?s3 1tu

176,514

3,800
24,s62

61,632
)a) 414

14 4ñ1

14.40'

6 <1¡ t¡1

r,644,618

602,388

686,469

329,308

360,807
7,323,70L

7,347,540

6 2S.430

l1 <ñ nnôl

Jr¡
2020

aug
2020

sep
2020

od
2020

l{ov
20m

Dec

mza
Jan

zo2L

teb
202L

Ma¡
202r-

apr
2027

Mav
2ûl

Jun

2021

REVENUES

State Programs

LCFF - Sbte Aide

ln L¡eu of Propedy Taxes

Prop 30 EPA

Mandate Blæk Grant

Câlifôm¡â lfreru 22.97L22.911

203,075

6,903

365,535

43,977

36ts3s
a3,977

365,535

83,977

365,535

43,977

365,535

83,977

365,535

83,977

365,535
43,977

365,s3s

83,917

365,535

43,977

203,075

83,977

365,535

83,977

rñrâl <t'râ Þr 'râñ. 49-812u911202 aLuq s1,4q 412¿71 L'L¿E6 ¿lqMe \11Mq 4l)&a 11',47 î<,

Other Stâte Þrogrârc
State Lunch ReimbuEements

AfterSchæl Educat¡on and Safety Pro8

one-T¡me Funding

58740 Fac¡lit¡es Subs¡dy
)? 7A\)t 74\ )? 7A\

94,937

?7 7R\7) 7RS77 aRa1) 6\R

3,074 3,074 3,074 3,074 3,0743,014 3,074 3,0743,O74

73,725

3,074

28,125

L89,873
77 7Rq

Totãl other stâtè PrôErâñs 25.asa25-Sa420-79525.4S25.asa243.4552S.8SS23-ASa25-a;a94.94312-65412-554

Federal Prog.aû¡
litle I

Title ll

Title ilt
IDEÀ

Nât¡ônâl khôôl I rn.h PrñrÞm

88,257

1,900

!4,28L
6L,632
)A )41 )a )97)a )R77a ?91)a ?R?

950

44,129

?R ??722 12?

950

44,L29

)A )47

7,t4L

)a )47

7,r+t

tR 2¡3
Tatel Fêdê.ål P.oErams 24.2&i24.22t194.3S¿ln.222n-83ao-so324.24?Â.241m-st324.24?

1M1Mn1Mn1ú1M1Mõ1MÔ1UñlAh

Lo6l Programs

lotâl tocãl PrôÊrãms a.MIMa.Ma.MtÃt.Ma.@t.@1Æl-@

Fundrâls¡ng & Gaa¡ts

l^rrl | À..¡ Þ¡Ãr7.ñ<

18 42071t 7AO

ÍOIAL REVENUÈS 331.013 2'gj.770 578.219 705.6yt 505_094 3L1.997 79A.223 505.tX'4 505.094 789.013 5{t5.O94 505,094

EXPENSES

Cert¡ficated Salaries

Classified Salaries

Employee Benefiß

Books & Suppl¡es

F@d Sêru¡ce

Other OpeÉt¡ng Seruices

Profess¡onâl Seruices

137,051

50.199

57,206
67,O92

18,0,t0

L12,77A

7L7,777

137,051

50,199

57,206
33,546

36,081

r72,Da
7r7,r77

13205r
s0,199

s7,2Ð6

20,5ù0

36031

IT2,T7A

LL1,L77

137,051

50,199

57,206
20,500

36,081

1r2,r7A
711,L77

137,051

50,199

57,206
20,500

36,081

712,774

7r7,177

137,05L

50,199

57,206
20,500

36,081

Lr2,r7A

L!7,177

137,051

50,199

57,206

20,500

36,081

7L2,778

7L7,!77

137,051

50,199

57,206
20,500

36,081

7r2,'_78

!!7,'_77

13¿051

50 199

57,206

20,500

36,081

L72,774

Lr7,r77

137,051

50,199

57,206

20,500

36,081

LL2,L78

Lr7,r77

137,051

50,199

57,206

14350

18,040

49,742

58,589

!37,057
su99
57,206
s1319

rL2,r7A
rL7,r77

fÕTÁI FXÞFNqFS ds r7a

oTt{ER DTSBURSEMENTS/FtNANOf{G SOURCES

arñitâl lñññ\ÉÉnì(
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2O2O-2O2L Cash Flow
RSSP - 2020-21 Cash Flow Worksheet

fotal Other Disbursment & F¡nanclng (75,000) {75,000)

0lHER DTSBURSEMENfS/FtNANCTNG SOURCES

Cao¡tal lmoroverents (75,000) f75,000)

ÍOTAL EXPENSES 620,146 568,15s ss3,026 539,982 s39,982 s39,982 s39.982 539.982 s39.9S2 s39.982 s39.982 47r.4is

PY Payables 87,774

EXPENSES

Certificated Salari€s

Classified Salaries

Êñployee Benef¡ts

Books & Suppl¡es

Food Seru¡ce

Other Operat¡ng Seruices

Professional SeNices

lnterest

738,422

54,030

59,904

67,083

78,4r2
772.468

rn,æ6

ß8,422
54030
s9,904

33,542

36,825

712,468

777,436

134,422

54,030

59,904

20,498

36,825

7L2,464

117,836

ß8,422
s4030
59,904

20,49a

36,825

772,464

777,436

r38,422

54,030

s9,904

20,494

36,825

7L2,468
7t7,836

t38,422

54,030

59,904

20,498

36,825

772,464

777,836

ß8,422
54,030

59,904

20,494

36,825

rLz,468
7r7,836

L38,422

s4,030
s9,904
20,498

36,A25

L72,464

117,836

r38,422
54,030

59,904

20,494

36,825

nz,46a
777,436

ß8,422
54,030

s9,904
20,498

36,825

L72,464

117,836

r38,422
54,030

59,904

16,398

ra,4Lz
89,974

94,269

\72,46a
777,436

738,422

54,030

s9,904

50,3I2

ÍOTAL REVENUES 33r,229 300,713 5eO,476 712,791 502351 574,439 8O2.4Ot 502351 502351 795,7Æ 507,351 507,351

PY Receivables 776.774 152-O09

Total Lo¿âl Proerãms

Fundra¡s¡ng & Grants
Fundraisine

Total Local P¡ograms 2,O12 2,Otz 2,012 2,0t2 2.O12 2.Otz 2-O72 2.O12 2-O12 2.O12

Local Progrãms
Local Fæd Seru¡ce Revenue 2,O72 2,O!2 2,0r2 2,O72 2,072 2,0t2 2,O72 2.Ot2 2.O72 2.Ota

Total Federãl Proeremg tct çît tt a?t tu aaR24.374 a1-aog a2 479 aal?a rt aoq 2t ¡71 a9 a7R

Title I

Title ll
l¡rle ilt
IDEA

Nåtionâl School Lunch Pr@Ém

45,316

950

7,1.65

)R119

90,633

1,900

74,329

63,297
79 119

Federal Progr¿ms

)^ aaQ2A 37R ,3 l7R )a3fg )2?7R )9 479 79 a19

45,316

950

7,765

Total Other State Proprams 2S-945 2S.94St2,707 72.701 .O70 25.945 25.945 25.945 2M.57A 25.945 25-945 t2t.t99

Other State Programs

State Lunch Reimbu6ements

After School Education and Safety ProgE

One-Time Funding

58740 Facilities Subsidy

srâre sPFD 1) 701 1) 7ñ1 )1 961 )) 261 )) 9Ê1 )) 9Ê1 77 941)) gÉ1 )) Aâ1 )) RÊ1

95,254

3,084 3,084 3,044 3,084 3,084 3,084 3,084 3,0843,084

73,725

190,508
)) R61

3,084

28,725

Totel State Proprems ¿51 nl6 Ást 016 ¿çi ôt6 ¿çl nl Â2ô3-7S¿ 2AA.î12 Æl 016 ¿5t 016 ¿çt 016 ¿st loç ITLM LaLM

REVEN UES

State Programs
LCFF - State Aide

ln L¡eu of Property Tãxes

Prcp 30 EPA

Mandate Blæk GEnt
Cal¡forn¡a Loteru ?? qRt

203,754

?, qm
7,Oa9

203,754

84,258

366,758

84,254

366,758

44.258

366,754

44,258

366758
84,254

366,758

44,254

366,758

84,258

366,758

84,25a

366,754

44,254

366,754

u,254
366,758

84,254

B€sinnins Cash Balance 2.240.6411 L,87A,727 1.536.285 1.563.735 1.736,544 f.7O3.972 1.678.369 1.940.790 1.908-159 7.573-92a 2.a1a-29a 2.m4.66o

AUE

202t
Nov

2021
Mar

2022

Jul

2021
sep
202r

od
202t

Dec

202L
Jan

2022
Feb

2022
APr
2022

May
2022

Jun

2022

f1qô onñl

l1 qn ôñnl

6.M5.420

r,667,064
648,361

778,U3
337,376

368,250

rßz7,LzO
7,390,466

6.576.5.52

aÃ9 1eÁ

20.42î
20.t20

r8r,266
3,800

28,6s8
63,297

Ê7LAA2

285,762

254.O77

30,838

101,250

< ôt¿ oot

7,049

4,075,O48

926,838

Tota
202'-2t
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Appendix 2: English/Language Arts



First Grade Reading and Writing Scope and Sequence Map - 2O15-2O16

June
12

M39

5 4

Unit 10:

Types of
Conflìct

/Mystery
(1ó days)

38

From Scenes to Series: Writing

Fiction

20

3l3ó

Unit 9:

Poety
(11

34

5 5

Unit 8:

Biography
(1 5 days)

20

333231

5 3 5i

Un¡t 7: ExpositÕry Text;

Nonf¡ct¡on Text Feâtures

(24 days)

Nonfiaion Chapter Books

30

March

18

292826

Februar
'17

2s

3 5 4 5

Un¡16: Trad¡t¡onal

Uterature
(l 9 days)

Writing How to
Books (S)

24

January
l1

21

5 5' 3 4 5

Unit 5: Meeting Charactere

(1 9 days)

Wrhing Revieran

20191A

December
r0

1t1615

2

Unit 4:

Readers

Hard
(l 3 days)

November

1ó

14l3

Music ln Our
Hearts: Writing

Songs and Poetry
(s)

12

5 4

Unit 3: Narrative

Elements
(1 9 days)

t1

Octob€r
l5

r0

Small Moments: Wit¡ng with

Focus, Detail, and Dialogue

I

September

20

7

Unit 2:

Tackling

Trouble
(14 days)

64

4

Unít l:
Readere

Build

Good
Habits

(8 days)

3

Auqust
10

2

5

I
fotal Þay3

Wèek

¡nstt¡c1.jonal DaysI
Read Aloud

Reading

Comprehension

Wr¡t¡ng

* School break {ollows
For Reading Units, see RA/RC LTP for exact timing
(S) denotes supplemental wrlting unit found in lf Then booklet

Reading

Nar-ative

NonF¡ction

Writing

Nanative
Opinion

lnformaìional



Calkins At A Glance - F'rfth Grade

Rocketship Education
2015-2416

Calkins At A GIance:
F¡fth Grade

ROIl(ITSllIP



Unit 1 Narrative Craft - Bend 1

Calkins At A Glance - Fifth Grade
Rocketship Education

2015-2016

I can think of turning point moments to come up with ideas for
personal narratives.

I can generate story ideas by thinking of places that matter to
me and the episodes that occurred in those places.

I can write effective narratives by re-experiencing episodes
before writing.
I can allow another author's words to spark ideas of my own.
I can tell the story from inside it.

I can assess my own growth and set new goals by using a
checklist.
I can conjugate both regular and irregularverbs in the past
tense.
I can use precise adjectives to describe details.
I can use prepositional phrases to describe where or when
things happen.

a

Good writers write personal narratives by telling the story from the
inside.
Good writers assess their own growth.
Good writers describe people, places, things, and events.

BEND .I LEARNING TARGETSBEND 1 GOALS

W.5.3a,b,d, W.5.4, W.5.5, W.5.8, W.5.10, R1.5.2, R1.5.4, R1.5.1, R1.5.ó

s1.5.1, S1.5.4, S1.5.ó, 1.5.1, 1.5.2, 1.5.3

Narrative
Turning Points
Episode
Re-experience

a

a

a

a

BEND 1 ACADEMIC VOCABULARY BEND 1 LINKED STANDARDS

RO8 I(ETSll I P



Calkins At A Glance - Fifth Grade

Rocketship Education
2f'15-2016

Unit 1 Narrative Craft - Bend 2

I can draft by writing fast and furious.
I can engage in large-scale, whole-new-draft revisions, by
asking myself that the story is really about.
I can revise my narrative by bringing outthe story structure.
I can elaborate on parts of my story that show meaning by
using writing technìques.
I can bring out the internal story by using scenes from the past
and future.
I can end my stories so that thev tie back to the big meening
of the story.

I can put the final touches on my writing by using checldists

and charts while I edit.

I can use the past perfect tense.
I can use the past progressive tense.
I can use transition words and phrases to connect elements of
my story.

Good writers develoc the elements of their story though revision
Good writers draw or allthey know about editing.
Good writers use different verb tenses correctly.

a

I

BEND 2 LEARNING TARGETSBEND 2 GOALS

W.5.3a,e, W.5.4, W.5.5, W.5.8, W.5.10, R1.5.1, R1.5.2, R1.5.5, RL5.ó,
s1.5.1, S1.5.4, S1.5.ó, 1.5.1, 1.5.2, 1.5.3

Flash Drafting
Story Arc
I nternal
Scenes

Techniques

a

a

a

BEND 2 ACADEMIC VOCABUTARY BEND 2 LINKED STANDARDS

ROIl(FT$llIP



Unit 1 Narrative Craft - Bend 3

Calkins At A Glance - Fifth Grade

Rocketship Education

2015-2016

I can make my writing powerful by emulating narrative writing
I admire.
I can use my writers' notebook as a place to try new things and
work hard at the writing goals l've set for myself.

I can structure my stories by stretchìng out the problem,
telling it bit by bit.
I can think about which actions or images happened before I

felt or thought something.
I can write those exact actions or images to evoke the same
emotions or thoughts in readers.

I can further the larger meaning of the story by making sure
every character has a role that connects to it.
I can make my writing more exact by learning about
punctuation, especially commas, from writing I admire.
The teacher can create mini-lesson by assessing students
writing needs.

I can celebrate my writing by reading it aloud.
I can apply everything l've learned about narrative writing and

apply it to other genres and tasks.

I can use precise adjectives to describe details.

a

Good writers learn from mentor texts and apply it to their own
writing.
Good writers use mentor texts to im prove their punctuation and
make their writing more exact.

Good writers celebrate their writing and apply it to other genres
Good writers develop their writing by describing people, place,
things, and events.

a

a

BEND 3 LEARNING TARGETSBEND 3 GOALS

W.5.3,b,d, W.5.4, W.5.5, W.5.7, W.5.8, W.5.9a, R1.5.1, R1.5.2,R1.5.3,

R1.5.4, R1.5.5, RL.5.'10, RFS.5.4, RL.ó,51.5.1, S1.5.2s, S1.5.4, S1.5.ó,

L.5.1 , L.5.2,1.5.3a, 1.5.5a

Emulate
Genre
Evoke

a

BEND 3 ACADEMIC VOCABULARY BEND 3 LINKED STANDARDS

ROCKETSllIP



Calkins At A Glance - F'rfth Grade

Rocketship Education
2015-2016

Unit f - Daily Objectives

I can think of turning point morrents to come up with ideas for
persoral narratives.

a

I can think of turning point morrents to come up with ídeas for
persoral narratives.

a

I can generate story ideas by thinking of places that matter to me
and the episodes that occurred in those places.

a

I can write effective narratives by re-experiences episodes
before writing.
I can allow another author's words to spark ideas of my owna

Language target:
o I can use precise adject'ves to describe details.

I can tell the story from inside it.

Language target:
o I can use prepositional phrases to describe where or

when things happen.

I can assess my own growth and set new goals by using a

checklist.

a

Starting with Turning Points

Continue: Starting with Turnirg Points

Dreaming the Dream of the Story

Continue: Dreaming the Dream of the Story

Lettirg Other Authors'Words Awaken Our Own
Continue: Letting Other Authors'Words Awaken
Our Own

Telling the Story from lnside lt
Continue: Telling the Story from lnside lt

Taking Stock and Setting Goals

1

1

2

2

3

3

4

4

5

1

2

3

4

5

6

7

8

9

OBJECTIVESDAY SESSION TOPIC

R0 0 t(tÏsll tP



Calkins At A Glance.- Fifth Grade
Rocketship Education

2015-2016

I can draft by writing fast and furious.
I can engage in large-scale, whole-new-draft revisions, by asking
myself that the story is really about.
I can revise my narrative by bringing out the story structure
I can revise my narrative by bringìng out the story structure
I can elaborate on parts of my story that show meaning by using
writing techniques.

Language target: I can use transition words and phrases to
connect elements of my story.

I can bring outthe internalstory by using scenesfrom the past
and future.
Language target:

o I can use the past progressive tense.

a

I can end my stories so that they tie back to the big meaning of
the story.

I can put the final touches on my writing by using checklists and
charts while I edit.

a

Language target:
o I can conjugate both regular and irregular verbs in the

past tense.

a

Flash-Drafting
What's this Story Really About?

Bringing Forth the Story Arc
Continue: Bringing Forth the Story Arc
Elaborating on lmportant Parts

Continue: Elaborating on lmportant

Adding Scenes from the Past and Future

Continue: Adding Scenes from the Past and
Future
Ending Stories

Putting On the Final Touches

Continue: Putting On the Final Touches

6

7

8

8

9

9

10

10

11

12

12

10

11

12

13

14

15

16

17

1B

19

20

ROCI(ITSllIP



Calkins At A Glance - Fifth Grade

Rocketship Education
2015-2016

I can make my writing powerful by emulating narrative writing I

admire.

a

I can use my writers' notebook as a place to try new things and
work hard at the writing goals l've set for myself.

I can structure my stories by stretching outthe problem, telling it
bit by bit.
Language target:

o I can use transition v¿ords and phrases to connect
elements of my story.

I can think about whích actions or images happened before I felt
or thought something.

I can write those exact actions or images to evoke the same
emotions or thoughts in readers.

I can furtherthe larger meaning of the story by making sure
every character has a role that connects to it.

a

Language target:
o I can use precise adjectives to describe details

a

I can make my writing more exacl by learning about
punctuation, especially commas from writing I admire.

I can make my writing more exact by learning about
punctuation, especially commas from writing I admire.

The teacher can create mini-lesson by assessing students writing
needs.

I can celebrate my writing by reading it aloud

I can apply ever¡hing I've learned about narrative writing and
apply it to other genres and tasks.

Reading with a Writer's Eye

Takìng Writìng to the Workbench

Stretching out the Tension

Continue: Stretching out the Tension

Catching the Action or lmage that Produced the
Emotion

Continue: Catching the Action or lmage that
Produced the Emotion
Every Character Plays a Role

Continue: Every Character Plays a Role

Editing

Continue: Editing

Mechanics

Reading Aloud Your Writing
Tra nsferring Learn in g: Applyin g Na rrative Writing
Skills across the Curriculum

13

14

15

15

16

16

17

17

1B

18

19

20

21

21

22

23

24

25

26

27

28

29

30

31

32

33

ROTl(IT$llIP



J
Calkins At A Glance - Fifth Grade

Rocketship Education
2015-2016

Unit 2 The Lens of History - Bend 1

I can write about my topic by organizing the information I know
about my topic.
I can recall all I know about the type of writing l'm about to do.
I can shift between reading to collect and record information, and
writìng to grow ideas.

I can reflect by thinking, talking, and jotting about patterns, surprises,

and points of comparison or contrast, and asl< questions.
I can keep in mind the qualities of good history by being mindful of
g eog ra p hy.

I can think aboutthe information l'm learning by asking questions
and figuring out the answers to those questions.
I can keep in mind the qualities of good history by keeping in mind
the relationship between events and history.
I can make a plan to fill in any gaps by talking stock of all the
information l've collected so far.
I can come up with an image of what I hope to write by sketching an

outline and then writing fast off of my outline.
I can celebrate my accomplishment so far and set new goals for
future work.

I can use transition words to connect my research and ideas.a

Good writers take careful notes by reflecting about what they've read and
how it will contribute to their writing.
Good writers look back over their research and fill in gaps.
Good writers celebrate their accomplishments and set new goals.

Good writers summarize, draw conclusions, and make generalizations.

BEND 1 LEARNING TARGETSBEND 1 GOALS

W.5.2a,b,c,d,e, W.5.4, W.5.5, W.5.ó, W.5.7, W.5.8, W.5.9b, W.5.10, W.6.2b,c,e,
R|.5.1. R|.5.2, R|.5.3, R|.5.4, R1.5.5, R1.5.7, R1.5.9, R|.5.10, S1.5.1, S1.5.2, S1.5.3,

s1.5.4, 1.5.1, 1.5.2, 1.5.3, 1,5.5, 1.5.ó

Flash Drafts
Westward Expansion
Fact Checking
Outline
Sketch

Geography
History
Relevant Facts

Timeline

BEND 1 ACADEMIC VOCABULARY BEND 1 LINKED STANDARDS

ROCl(IT$l{IP



Calkins At A Glance - Fifth Grade

Rocketship Education
2o15-2016

Unit 2 The Lens of History - Bend 2

I can write in a waythat draws readers in by angling my research
appropriately.
I can m¡ke sense of prímary source documents by careful, close read ng.
I can organize my research by categorizing facts and analysis l've collected.
I can make the structure of my writing the best it can be by studying mentor
a uthors.
I car urderstand that every single story and fact have multiple points of view
by aslcing myself what are some other ways to see this.
I can make my writing accessible and easier for readers to take in by relyíng
on patterning in words, structures and neanings.
I can support a reader's navigât¡on through the text by using text feattres.
I can explain the structure of my writ¡ng and lure readers in by crafting
¡ntroduct¡ons.
I can use mentor texts for strategies and techniques and for revision ideas.

I can use punctuation to pack facts and information into my sentences.
I can teach my audience all l've learned by shar:ng my writing.
lcan usetransition phrasesto organize:nd present my ideas and res=arch.

I can compare and contrast documents to help me understand different
points of view.

a

Good writers collect facts from various sources.
Good writers analyze the structure of their writing to make it more accessible for
their audience.
Good writers have things :o teach their audience through their writing.

Good writers can summarize, draw conclusions, and make generalizations.

BEND 2 LEARN¡NG TARGETSBEND 2 GOALS

W.5.2a,b,c,d,e, W.5.4, W.5.5, W.5.ó, W.5.7, W.5.8. W.5.9.b ,W.6.2a,e,
Rt.5.1, Rt.5.2, Rt.5 4, Rt.s.s, Rr.5.ó, Rt.5.7, Rt.5.9, Rt.5.10, Rt.ó.7, SL.s.1, S1.5.2, SL.-.3,
sL-5.4, SL.s.s, 1.s.1, 1.s.2, 1.5.3, 1.5.5, L.5.6,L.6.2a

Drafting
Structure
Cause and Effect
Perspectives
lnteresting Facts

Research

Primary Source
Secondary Source

BEND 2 ACADEMIC VOCABULARY BEND 2 LINKED STANDARDS

ROOI(ITSllIP



I J
Calkins At A Glance - Fifth Grade

Rocketship Education
2015-2016

Unit 2 - Daily Objectives

I can write about my topic by organizing the information I know
about my topic.

a

I can write about my topic by organizing the information I know
about my topic.
I can recall all I know about the type of writing l'm about to doa

I can recall all I know about the type of writing l'm about to doa

I can shift between reading to collect and record information,
and writing to grow ideas.

a

I can reflect by thinking, talking, and jotting about patterns,
surprises, and points of comparison or contrast, and ask

q uestions.

I can keep in mind the qualities of good history by being mindful
of geography.
I can use transitions words to connect my research and ideas.

I can think aboutthe information l'm learning by asking
questions and figuring out the answers to those questions.

I can use transitions words to connect my research and ideas

I can keep in mind the qualities of good history by keeping in
mind the relationship between events and history.
I can make a plan to fill in any gaps by talking stock of all the
information l've collected so far.

I can come up with an image of what I hope to write by sketching
an outline and then writing fast off of my outline.

I can celebrate my accomplishment so far and set new goals for
future work.

Organizing for the Journey Ahead

Continue: Organizing for the Journey Ahead

Writing Flash-Drafts

Continue: Writing Flash-Draft
Note-Taking and ldea-Making for Revision

Continue: Note-Taking and ldea-Making for
Revision

Writers of History Pay Attention to Geography

Continue: Writers of History Pay Attention to
Geography
Writing to Think

Continue: Writing to Think
Writers of History Draw on an Awareness of
Timelines
Assembling and Thinking about lnformation

Redrafting Our Research Reports

Celebrating and Reaching Toward New Goals

1

1

2

2

3

3

4

4

5

5

6

7

B

9

1

2

3

4

5

6

7

8

9

10

11

12

13

14

OBJECTIVESDAY SESSION TOPIC

ROS|(IT$llIP



Calkins At A Glance - F¡fth Grade
Rocketship Education

2015-2016

I can write in a way that draws readers in by angling my research
appropriately.
I can make sense of primary source documents by careiul, close
reading.

a

I can make sense of primary source documents by caretul, close
reading.

o

I can mal<e sense of primary source documents by care=ul, close
reading.

a

I can organize my research by categorizing facts and analysis l've
collected.
I can organize my research by categorizing facts and analysis l've
collected.

I can make the structure of my writing the best it can be by
studying mentor a uthors.

I can understand that every single story and fact have multiple
points of view by asking myself what are some other ways to see
th is.

Language target:
o I can compare and contrast documents to help me

understand different points of view.
I can make my writing accessible and easier for readers to taken
by relying on patterning in words, structures and meanings.

a

Language target:
o I can use transitions words to connect my research and

ideas.

I can support a reader's navigation through the text by using text
featu res.

I can support a reader's navigation through the text by using text
featu res.

a

I can explain the structure of my writing and lure readers in by
craftin g introductions.

Drawing lnspiration from Mentor Texts

Primary Source Documents

Continue: Primary Source Documents

Continue: Primary Source Documents

Organizing lnformation for Drafting

Continue: Organizing lnformation for Drafting

Finding a Structure to LetWriting Grow lnto

Finding Multiple Points of View

Cont'nue: Finding Multiple Points of View

Creating Cohesion

Cont nue: Creating Cohesion

Using Text Features to Write Well

Continue: Using Text Features to Write Well

Crafting lntroductions and Conclusions

10

11

11

11

12

12

13

14

14

15

15

16

16

17

15

16

17

18

19

20

21

22

23

24

25

26

27

2B

OBJECTIVESDAY SESSION TOPIC

R0ßt(rT$lltP



Calkins At A Glance - Fifth Grade

Rocketship Education

2015-2016
I can explain the structure of my writing and lure readers in by
crafting introductions.
I can use mentor text for strategies and techniques and for
revision ideas.

Language target:
o I can use transition phrases to organize and present my

ideas and research.

I can use punctuation to pack facts and information into my
sentences.

a I can use punctuation to pack facts and information into my
sentences.

a I can polish my draft so that it is ready for an audience

a I can teach my audience all l've learned by sharing my writing

Continue: Crafting lntroductions and Conclusions

Mentor Texts Help Writers Revise

Continue: Mentor Texts Help Writers Revise

Adding lnformation lnside Sentences

Continue: Adding lnformation lnside Sentences

Additional Session: Polishing Drafts for
Tomorrow's Celebration
Celebration

17

1B

18

19

19

Extra

20

29

30

31

32

33

34

35

ROCl(IT$llIP



Calkins At A Glance - Fifth Grade

Rocketship Education
2015-2016

Unit 3 Shaping Texts - Bend 1

I can study the qualities of Memoir by noticing not only their
specific elements, but the ways by which they draw on

personal and persuasive essays and narratives.

I can uncover issues or themes that surface in my writing again
and again by re-reading my notebool<, lool<ing for connects
and asking what this is really about.
I can rvrite small about big topics.
I can let literature influence my own writing.
I can choose a seed idea to devise a writing process that
works{or me.

I can dive deep into my memoir by studying how other
authors write with depth.
I can compare and contrast in my writing to add depth to what
I say.

I can use prepositional phrases to describe where or when
things happened.
I can use transition words and phrases to push my thinking
further.

a

Good writers understand what makes a memoir.
Good writers examine their own writing for themes and

connections.
Good writers use literature and good mentor texts to grow a seed
idea.
Good writers use precise language when they write.

BEND 1 LEARNING TARGETSBEND 1 GOALS

w.5.1, W.5.3, W.5.4, W.5.5, W.5.7, W.5.10, R1.5.2, RL 5.9, R1.5.10,

sL.s.1, sL.s.3, 1.5.1, 1.5.2, 1.5.3

Memoir
Memories
Themes
lssues

Depth
Oualities
Elements
Persuasive

Potent topics
Seed ldeas

a

a

BEND 1 LINKED STANDARDSBEND 1 ACADEMIC VOCABULARY

ROCl(IÏSllIP



Calkins At A Glance - Fifth Grade

Rocketship Education
2015-2016

Unit 3 Shaping Texts - Bend 2

I can study published texts to get ideas for ways to structure
my own text.
I can inspire myself to write better than ever as a way to
improve drafting.
I can confer with myself as I revise.

I can remember that if my memoir contains narrative, those
stories need to have meaning.
I can edit and write in a way to allow my voice to come
through.
I can use cause and effectto link events in my writing.

a

Good writers can structure their memoir like an essay.

Good writers inspire themselves by drafting and revising the
meaningful stories they want to tell.
Good writers make sure their voice is heard.
Good writers use cause and effectto link events.

a

BENÞ 2 LEARNING TARGETSBEND 2 GOALS

w.5.2, W.5.3b,d, W.5.4, W.5.5, W.5.10, R1,5.1, R1.5.2, R1.5.3, R1.5.4,

R1.5.5, S1.5.1, S1.5.2, S1.5.4, 1.s.1, 1.5.2, 1.s.3, L.s.ó

Memoir
Memories
Themes
lnternal Story

lssues

Depth
Oualities
Elements

Potent topics
Seed ldeas
Draft
Structure

a

a

BEND 2 ACADEMIC VOCABULARY BEND 2 LINKED STANDARDS

ROCI(ITSllIP



Calkins At A Glance * Fifth Grade

Rocketship Education
2015-2016

Unit 3 Shaping Texts - Bend 3

I can discover new memoir ideas by studying myself like a

character in a book.
I can draft my second memoir in one sitting by imagining how
the piece will be structured, then writing quickly.
I can rvrite about ideas by finding or creating a structure that
will allow me to say what I want to say.

I can understand that the best details are the truest.
I can revise by re-reading my w'iting irtently.
I can let one tiny detail represent the rvhole big message of
my writing.
I can choose word, structures, and purctuation to convey
content, mood, tone, and feeling by listening to my writing
carefully.
I can celebrate my writing success by placìng my writing in the
company of others.
I can compare my ideas about character ¡n literature to ideas
about myself.

I can use transition words and phrases to link the narrative and
narrative sections of my memoir.

a

a

a

a

Good writers grow theories about themselves.
Good writers use structure to allow them to say what they want to
say.

Good writers understand that details convey meaning.
Good writers listen to their writing to bring out their voice.
Good writers celebrate their.writin g.

Good writers compare themselves to characters in literature.

a

a

BEND 3 LEARNING TARGETSBEND 3 GOALS

w.5.3b,d, w.5.4, w.5.5, W.5.ó, W.5.10, W.ó.1d, W.ó.3d, R1.5.1, R1.5.2,

R1.5.4, R1.5.5, R1.5,10, S1.5.1, S1.5.3, S1.5.4, S1.5.ó, 1.5.1,1.5.2, 1.5.3,

1.5.5a

Memoir
Memories
Themes
lnternal Story

lssues
Depth
Metaphor
I nterp ret
Persistence

a

a

BEND 3 ACADËMIC VOCABULARY BEND 3 LINKED STANDARDS

ROOI(ITSllIP



Calkins At A Glance - F¡fth Grade

Rocketship Education
2015-2016

Unit 3 - Daily Objectives

I can study the qualities of Memoir by noticing not only their
specific elements, but the ways by which they draw on personal
and persuasive essays and narratives.

o

I can uncover issues or themes that surface in my writing again
and again by re-reading my notebook, looking for connects and
asking what this is really about.

a

I can write smallabout big topics
Language target:

o I can use prepositional phrases to describe where or
when thÌngs happened.

I can let literature influence my own writing
I can choose a seed idea to devise a writing process that works
for me.

Language target:
o I can use transition words and phrases to push my

thinking further. (Page 45)

I can dive deep into my memoir by studying how other authors
write with depth.
Language target:

o I can compare and contrast in my writing to add depth
to what I say.

What Makes a Memoir?

lnterpreting the Comings and Goings of Life

Writing Small about Big Topics
Continue: Writing Small about Big Topics

Reading Literature to lnspire Writing
Choosing a Seed ldea

Continue: Choosing a Seed ldea

Expecting Depth from Your Writing

Continue: Expecting Depth from Your Writing

1

2

3

3

4

5

5

6

6

1

2

3

4

5

6

7

8

9
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Rocketship Education
2015-2016

I can study published texts to get ideas for ways to structure my
own text.

I can inspire myself to write befter than ever as a way to improve
drafting.
I can inspire myself to write better than ever as a way to improve
drafting.

a

I can conferwith myself as I revisea

I can remember that if my memoir contains narrative, those
stories need to have meaning.
Language target:

o I can use cause and effect to link events in ny writing

a

I can edit and write in a wa,/ to allow my voice to come drrough.
Language target:

o I can use correct verb/subject agreements and verb
tenses. (Page 92)

o

Studying and Planning Structures

The lnspiration to Draft

Continue: The lnspiration to Draft

Becorning Your Own Teacher
Revisìng the Narrative Portion of a Memoir

Continue
Memoir

Revising the Narrative Portion of a

Editing for Voice

Continue: Editing for Voice

7

I

8

9

10

10

11

11

10

11

12

13

14

15

16

17

ROOl(IT$llIP
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2015-2016

I can reflect on what l've learned and set new goals for myselfa

I can discover new memoir ideas by studying myself like a

character in a book.

a

Language target:
o I can compare my ideas about character in literature to

ideas about myself.

a

I can draft my second memoir in one sitting by imaginlng how
the piece will be structured, then writing quickly.

I can write about ideas by finding or creating a structure that will
allow me to say what I want to say.

I can write about ideas by finding or creating a structure that will
allow me to say what I want to say.

I can understand that the best details are the truest.a

Language target:
o I can use transition words and phrases to link the

narrative and narrative sections of my memoir.

a

I can revìse by re-reading my writing intentlya

Language target:
o All previously taught Language Goals.

I can let one tiny detail represent the whole big message of my
writing.

a

I can let one tiny detail represent the whole big message of my
writing.
I can choose word, structures, and punctuation to convey
content, mood, tone, and feeling by listening to my writing
carefully.

Additional Session: Mini-
Celebration/Reflection/Sharing (Page 94)

Seeing Again, with New Lenses: lnterpreting Your
Own Story
Continue: Seeìng Again, with New Lenses:

lnterpreting Your Own Story

Flash-Drafting

Revising the Expository Portions of a Memoir

Continue: Revising the Expository Portions of a

Memoir
Reconsidering the Finer Points

Continue: Reconsidering the Finer Points

Rereading Your Draft and Drawing on All You
Know to Revise

Continue: Rereading Your Draft and Drawing on
All You Know to Revise

Metaphors Can Convey Big ldeas

Continue: Metaphors Can Convey Big ldeas

Editing to Match Sound to Meaning

Extra

12

12

13

14

14

15

15

16

16

17

17

18

18

19

20

21

22

23

24
25

26

27

2B

29

30
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2015-2016

I can choose word, structures, and punctuation to convey
content, mood, tone, and feeling by listening to my writing
carefully.
I can prepare my memoirto share with others.
I can celebrate my writing success by clacing my wrlting in the
company of others.

Continue: Editing to Match Sound to Meaning

Additional Session: Final Copy
An Author's Final Celebration

18

Extra

19

31

32

33

ROCl(FT$llIP



Calkins At A Glance - Fifth Grade

Rocketship Education
2015-2016

Unit 4 The Research-Based Argument Ess ay - Bend 1

I can investigate and collect information about both sides on
an issue.

I can use what I lcnow about structuring an essay to quickly
write a full rough draft.
I can conduct research and provide evidence that supports my
claim.
I can add relevant quotes to make my arguments more
powerful.
I can conduct an inquiry of what makes a quote powerful.
I can re-draftto incorporate additional evidence and thinking.
I can make my voice powerful by analyzing evidence and
explaining my thinking.
I can choose the best format that will effectively convey my
message.

I can use modals and conjunctions to express my opinion.
I can use transition words and phrases to link my arguments.
I can use if then clauses to link claims and evidence.

a

a

a

a

a

Good writers investigate to understand an argument.
Good writers flash draft arguments.
Good writers carefully consider a variety of formats for their
argument.
Good writers use persuasive language to justify their argument.

a

a

BEND 1 LEARNING TARGETSBEND 1 GOALS

W.5.1c, W.5.4, W.5.5, W.5.7, W.5.8, W.5.9b, W.5.10, W.ó.1a,d, R|.5.1,

Rt.5.2, Rt.5.7, Rt.ó.1, S1.5.1, S1.5.3, S1.5.4, L.5.1,1.5.2d,1.5.3, L.ó.3b

Argument
Support
Bolster
Evidence
Position
Relative

lncorporate
Analyze
Explain

a

a

o

o

BEND 1 ACADEMIC VOCABULARY BEND 1 LINKED STANDARDS
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Calkins At A Glance - Fifth Grade

Rocketship Education

2015-2016

Unit 4 The Research-Based Argument Essay - Bend 2

I can think about how to capture the information I need when
starting a research project.
I can set up systems to collect my knowledge and research.
I can write critically by bringing everything I know about
reading critically.
I can plan for and rehearse my entire draft.
I can choose a tricky place to focus on as I work.
I can strengthen my claims by including evidence, supporting
the opposing viewpoint and offering a rebuttal.
I can ensure my own arguments are solid by evaluating
evidence.
I can tailor my arguments to appeal to a particular audience.
I can srare my arguments in a panel.
I can use argument skills in a variety of ways and contents.
I can use modals and conjunctions to express my opinion.
I can use transitional phrases to acknowledge and rebut
counterclaims.

a

a

Good writers col lect and organize information pertinent to their
argument.
Good writers bring a critical perspective to their writing.
Good writers analyze their writing to make sure there are no
weaknesses.

Good writers write with a target audience in mind.
Good writers use persuasive language to justify their argument.

a

BEND 2 LEARNING TARGETSBEND 2 GOALS

\¡/.5.1, W.5.5, W.5.7, W.5.8, W.5.9b, W.5.'10, W.ó.1, Rt.5.1, Rt.5.2,

Rt.5.7, Rt.5.8, Rt.ó.1, R1.5.1, RL.ó.1, S1.5.1, S1.5.3, S1.5.ó, L.5.1,L.5.2,
1.5.3, 1.5.ó

Argument
Support
Evidence
Position
Relative

lncorporate
Analyze
Explain

Rebuttal
View Point

Counter Claims
Claims

a

a

a

BEND 2 ACADEMIC VOCABULARY BEND 2 LINKED STANDARDS
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Unit 4 The Research-Based Argument Essay - Bend 3

I can stand up for what I believe in and build a strong case.

I can find persuasive evidence in everyday life.
I can take stock of my progress, set goals, and move forward
I can strengthen my argument by using everything I know
about other types of writing.
I can strengthen my claims by making sure my evidence
doesn't depend on flawed reasoning.
I can use editing strategies I know and make decision about
non-fiction parag raphs.

I can share and discuss my writing for plan how and where it
will live in the world.
I can use modals and conjunctions to express my opinion.
I can use if...then... statements to increase the validity of an

argument.

a

a

a

Good writers stand and be counted.
Good writers evaluate the validity of their argument.
Good writers make paragraphing choices.
Good writers find a place to Share their writing in the world.
Good writers use persuasive language to justify their argument.

a

a

o

a

BEND 3 LEARNING TARGETSBEND 3 GOALS

W.5.1a, W.5.3, W.5.5, W.5.7, W.5.8, W.5.9b, W.5.10, W.ó.1a, R|.5.1,

RI.5.2, Rt.5.4, Rt.5.7, Rt.5.8, Rt.ó.1, R1.5.1, RL.ó.1, S1.5.1, S1.5.3, S1.5.ó,

1.5.1, 1.5.2. 1.5.3. 1.5.ó

Previously taught language from Bends 1

Often
Sometime,
Usually

Frequently
ln many cases

ln many instances

On many occasions
Commonly
Ordinarily
Countless
lnnumerable
Scores of
Diverse

a

a

a

a

a

and 2

BEND 3 ACADEMIC VOCABULARY BEND 3 LINKED STANDARD5
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Calkins At A Glance - Fifth Grade

Rocketship Education
2015-2016

Unit 4 - Daily Objectives

I can irvestigate and collect infcrmation about both sides on an
issue.

I can use what I know about structuring an essay to quickly wríte
a full rough draft.

a

Language target:
o I can use modals and conjunctions to express my

opinion. (Page 21)

- I can conduct research and provide evidence that supports my
claim.
I can use the Opinion Writing Checklist to set goals. (Page 3ó)
Language target: I can use transition words and phrases to link
my arguments.

a

I can add relevant quotes to make my arguments more rowerful
I can conduct an inquiry of what makes a quote powerful.
Language target: I can use transition words and phrases that set
up q uotations.

a

a

I can re-draft to incorporate additional evidence and thinking
. I can make myvoice powerful bv analyzing evidence anJ

explairing my thinking.
Language target:

o I can use if then clauses to link claims and evìdence.
(Page 58).

a

I can choose the best format that will effectively convey my
messa9e.

lnvestigating to Understand an Argument

Flash-Drafting Argu ments

Continue: Flash-Drafting Arguments

Using Evidence to Build Argument

Continue: Using Evidence to Build Argument

Using Ouotations to Arguments
Continue: Using O,uotations to Arguments

Re-drafting to Add More Evidence
Balancing Evidence with Analysis

Continue: Balancing Evidence with Analysis

Signed, Sealed, Delivered

1

2

2

3

4

4

5

6

6

7

1

2

3

4

5

6

7

8

9

10

11

OBJECTIVESDAY SESSION TOPIC
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Calkins At A Glance - Fifth Grade

Rocketship Education
2015-2016

I can think about how to capture the information I need when
startìng a research project.

a

I can set up systems to collect my knowledge and research.

I can write critically by bringing everything I know about reading
critically.
I can plan for and rehearse my entire draft.a

I can choose a tricky place to focus on as I work.
I can strengthen my claims by including evidence, supporting
the opposing viewpoint and offering a rebuttal.

Language target:
o I can use transitional phrases to acknowledge and rebut

counterclaims. (Paqe 1 08)

a

I can ensure my own arguments are solid by evaluating
evidence.

Language target:
o I can use transitional phrases to acknowledge and rebut

counterclaims. (Page 1 08)

I can tailor my arguments to appeal to a particular audience
Language target:

o I can use modals and conjunctions to express my

opinion.

a

I can polish my writing for an audience
I can share my arguments in a panel
I can use argument skills in a variety of ways and contents.a

Taking Arguments Up a Notch

Continue: Taking Arguments Up a Notch
Bringing a Critical Perspective to Writing

Rehearsing the Whole, Refining a Part

Continue: Rehearsing the Whole, Refining a Part
Rebuttals, Responses, and Counterclaims

Continue: Rebuttals, Responses, and
Counterclaims

Evaluating Evidence

Continue: Evaluating Evidence

Appealing to the Audience
Continue: Appealing to the Audience

Additional Session: Final Copy
A Mini-Celebration
Argument across the Curriculum

I

8

9

10
10

11

11

12

12

13

13

Extra

14

15

12

13

14

15

16

17

18

19

21

20

22

23

24
25
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Calkins At A Glance - Fifth Grade

Rocketship Education
2015-2016

I can stand upforwhat lbelieve in and build a strong case

I can find persuasive evidence in everyday life

I can find persuasive evidence in everyday life
I can take stock of my progress, set goals, and move forward
I can strengthen my argument by using everything I knov¡ about
other types of writing.
Language target:

o I can use modals and conjunctions to express my
opinion.

a

I can strengthen my claims by making sure my evidence doesn't
deperd on flawed reasoning.

Language target:
o I can use if...then... statements to increase the validity of

an argument. (Page 187)

I can use editing strategies I know and make decision about non-
fiction paragraphs.

a

I can use editing strategies I know and make decision about non-
fiction paragraphs.

a

I can publish my writing to presentto an audience
I can share and discuss my writing for plan how and where it will
live in the world.

Taking Opportunities to Stand and Be Counted
Everyday Research

Continue: Everyday Research

Taking Stock and Setting Writing Tasks

Using All You Know from Other Types of Writing
to Make YourArguments More Powerful
Continue: Using All You Know from Other Types
of Writing to Make Your Arguments More Powerful

Evaluating the Validity of YourArgument

Continue: Evaluating the Validity of Your
Argument

Paragraphing Choices

Continue: Paragraphing Choices

Additional Session: Final Copy
Celebration: Taking Positions, Devel opin g Stances

16

17

17

1B

19

19

20

20

21

21

Extra

22

26

27

2B

29

30

31

32

33

34

35

3ó
37
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Genre II (RL 3.5, RL 3.10)
. Use knowledge of literary genre

and text structure (chapter,

scene, stanza) to support
comprehension.

. Engage in reading different
genres

Evaluate lnterpretations (5t 4.3)
. Entertain and evaluate differing

interpretations of a story: Use

comparison and analogy to
explain ideas

New lnfo (Rt 3.2, Rl 3.2)
. lncorporate new information into own

understandìng of narrative topic

Figurative (Rt 3.4, RL 5.4)
. Recognize some figurative language

and mal<e attempts to understand
beyond a literal interpretatìon

Skim text independently to find
information and clarify meaning

Revise predictions
. Rev¡se understanding of a text while

reading when initial ideas no longer
fit the story

Paraphrase
. Test own understanding of a text by

summarìzing, paraphrasing, or self-

q uestioning

Skim

Genre I (Rt 2.5)
. Use knowledge of literary genre to

support comprehension.

Search Te¡ct (RL 3.1)
. ldentify pertinent information in a

text when searching for answers

Connect Within Text (RL 3.5)
. Connect different parts of a text to

buìld understanding of overall
' meaning

Character Perspective (RL 4.3)
. Understand that characters and

perspectives revealed by what they
say, think, and do and what others
say/thìnk. Characters change over
time.

Citing Evidence V
. Evaluate the use o{ evidence by

another reader in order to push
inferentlal and critical thinking

ÎHIRD GRAÞE BOTTOM LINES. Ì{ARRATIVE

Multiple plots, events (3.5)
o Trace characters across

multiple episodes, elaborating
own understanding as the story
prog resses

¡ Relate earlier and later parts ol
a text, figuring out how they
make sense together

Cross-book themes (RL 2.9)
¡ Connect general themes

among books, discussing some
similarities and differences

Deep retell (3.2)
r Retell stories us¡ng some

synthesis and interpretation ol
events - going beyond factual
recall and sequencing and

including character motìvatìon,
feel i ngs/actions/thoug hts

Types of <onfl¡<t (4.ó)
o Recognize the difference

between internal and external
conflict, and can identify types
of conflia (person vs. person,
vs. nature, vs. self)

*Written comprehension questions

beqin



Main ldea lV - Overall Text (Rl 2.5, 3.21
. ldentify the primary idea of an

ìnformational text for which you
have to deduce the connections
between multiple sections

Retell (Rl 3.4,4.21
. Retellinformationalte>:tsusing

main ideas, text features and key

vocabulary

Definitions lll - CrossSection (RI 3.4,
43)

. Define the
characteristics/be havior of the
key topic that gets defined
across multiple sections

Text Features lV - Stand-Alone Visuals
(Rt 1.7,2.7,3.71

. Utilize stand-alone (dor't require
text to be understood) charts,

diagrams, or pictures to
understand text

Maín tdea lll - Subsestions (Rl 1.2, 2.2,2.51
. ldentify the primary idea of a section

of informational text with one main
idea

Text Features lll - Captions (Rl 2.5)
. Use captìcns and their corresponding

ìmages to understand a core detail or
concept frtrm the text

Citing Evidence V
. Evaluate the use of evidence by

another reader in order to push

inferential and critical thinking

Main ldea II - Overall Text (RI 2.5,3.2,
. ldentify the primary idea of an

ìnformational textthat has one main
idea and sections that follow a

logical order

Author's Purpose ll - Point of View (Rl 3.ó)
. Able to distinguish their own point

of viewfromthatof the authorof a

Citing Evidence lV (RL 2.7, RL 4.f )
. Citês the best evidence {rom a story

to support answers to in{erential and

critical thin lcing questions

Background Knowledge ll - Other Sources
. Acquire background knowledge

from other sources to support
comprehension of new concepts

Explain Processes (Rl 3.3, 3.8)
. Explain processes by defining

sequentìal steps and their
' relationship to one another

Text FeatuÌes ll - Subsections (Rl 2.5)
. Use headings and tables of contents

to find the riqht subsection to
answer a specific question

text.

THIRD GRADE BOTTOM LINES. NOl*FrcNON

Definitions ll - Single Section (Rl l -4,
1.5)

. Define the characteristics/

behavior of a topic that
appears in a single sectìon but
is not explicitly st¿ted in the
text

Organizing lnformation (Rl 2.3, 3.3,
3.8)

. Organize informa:ion ¡n a tÐxt

on a given topic in a logica
order based on size, t¡me,
distance, etc.

Citing Evidence ll (Rl L1, 2.f )
. Use details and events in a

story to support a¡swers to
inferential and critical thinking
questions

Compare & Contrast IV - ldeas Across
Text (Rl 3.9)

. Able to compare and contrast
the most important key deuils
for a key point presented ir two
texts on the same topic.



THIRD GRADE
RC (NF) Îêxt

Ëverçhing Dolphin by
Marty Crisp

Summer Olympics Events
(Reading A-2, Level Q)

Summer Olympics Events
(Reading A-2, Level O)

"5l!ekCIs!!r!clhc,L!!-9!
and HearÍ'(persuade)

"Hispanic Populåtion

Soars" (inform)

'çesey-SÊveslhe&t"
(enterta in )

"ElEer L{e" (inform)

"A Tricky Monkey"

(entertain)

"!çe¡Ç!3v" ror
¡ndependent text

Everest: Reaching for the
Sky by Joy Masoff

RA(NF! Obiective

SlYBAl ldentify charãëlsr¡rt¡cs of árl

¡nfonaât¡onâl text (R1.3.51

SWBAT identi! facts in an ìn{ormational texl.

SWBAT identify the author's purpose as: to
enterta¡n, to inform, or to persuade, (Rl 3.7)

SWBAT identify text evidence that supports the

autho/s purpose.

SWBAT identify the author's purpôse as: to

enterta¡n, to inform, or to persuade.

SWBAT ¡dent¡fy text evidence that supports the
author's purpose. (Rl 3,8)
SWBAT determine the intended audience o{

informational lext

SWBAT identify the author's purpose as: to

enterta¡n, to inform, or to persuade.

SWBAT identify text evidence that su pports the

autho/s purpose.

SWBAT determine the intended audience of
informational text (Rl 3.ó)

SWBAT identify the author's purpose as: to

entena¡n, to inform, or to persuade.

SWBAT identify text evidence that supports the
autho/s purpose. (Rl 3.8)
SWBAT determine the intended audience of

in{ormational text

SWBAT determine the author's point of view on
a g¡ven top¡c (Rl 3,ó)
SWBAT generate own point of view (independent
of author's)

Day

Un¡t
1

6

7

I

9

10

1',l

RC {Nl Text

Henry and the Buccaneer
Bunnìes by Carolyn Crimi

Henry and the Buccaneer
Bunnies by Carolyn Crlmi

Class Clown by Johanna
Hurwitz

Class Clown by Johanna
Hurwitz

Class Clown by Johanna
Hurw¡tz

Class Clown by Johanna
Hurwitz

RC (N) Object¡ve

SWBAT classify l¡terary te)C ôs a etory (RL 3.5)
SWBAT make inferences based on ã title
SWBAI make predictions about what will happen next
in a story

SWBAT classify litêrary text as a story
SWBAT make predictions about what will happen
next in a story (RL 3.1 )

SWBAT classily literåry tèxt as a story
SWBAT make inferences based on a title (RL 3.1)
SWBAT make predictions about what will happen
next ¡n a story (RL 3.1 )

SWBAT define the connect¡ng reading strategy
SWBAT make a personal connêction to the text

SWBAT define the connecting reading strategy
SWBAT make a personal connect¡on to the text

SWBAT ¡dentily the components of a good summary
SWBAT summar¡ze text us¡ng their own words (RL

3,2'

Day

Unît
1

ó

7

8

9

10

11



Everest: Reaching for the
Sky by Joy ltrlasoff

Everest: Reaching for the
Sky by Joy Masoff

Coral Reeis (Reading A-2,
Level O)

Extreme Animals (Reading

A-2, Level Q)

Salmon: A Link in the Food

Chain (Reading A-2, Level

o)

"sevL¡slh¡ Á!rm3ls"

A Butterfly ls Pat ent by
Dianna Hutts Aston and
Sylvia Long

A Butterfly ls Pat ent by
Dianna Hutts Aston and
Sylvia Long

SWBAT determine the autho/s po¡nt of v¡ew on
a g¡ven top¡c (Rl 3,ó)
SWBAT identìfy ¡mportant facts from the text-
SWBAT select facts fram a text to pr.ve ideas from
the text.

SYVBAT identif¡r important lacts in a text, (Rl 3.1 )

SWBAT select facts frcm a text to prcve ideas from
the text.
SWBAT make predictions based on iactual
evidence.
SWBAT predict a scenar¡o based on facts from the
text.

SWBAT determ¡nê the âutho/s po¡nt of view ôn
a given topic (Rl 3.ó)
SWBAT identify imponant facts from the text.
SWBAT select facts from a text to prove ideas from
the text.
SWBAT generate own po¡nt of v¡ew(independent
of author's)

SWBAT determine the author's poinl of view on a

given topic
SWBAT ¡dentify important facts from the têxt.
(Rr 3.1 I
S\{BAT select facts {rom â text to prove ideas from
the text.
S\{BAT generate own point of view (independent
ol author's)

S\{BAT define inferen:e.
SWBAT identify how to make an inference-
SWBAT infer meen¡ng from e specific line in an
informational text. (Rl 3.f )

SWBAT define inferen:e.
SWBAT identify how to make an inference.
SWBAT infer meaning from a specific line in a
text or a grâph/d¡agram (Rl 3.1 )

SWBAT identify facts in a text us¡ng supportirg
deta¡ls.

SWBAT identify opinicns in a text usíng clue words.

SWBAT distinguish betvneen facts and opinions
¡n a text, (Rl 3.1 )

SWBAT identify facts in a text us¡ng supportirg
details.

12

13

14

15

16

17

18

19

Class Clown by Johanna
Hurwitz

Class Clown by Johanna
H u rw¡tz

The Girl Who Hated Books
by l/lanjusha Pawagi

The Girl Who Hated Books
by Manjusha Pawagi

The Ugly Duckling by Jerry
Pinl<ney - G2

The Ugly Ducklìng by Jerry
Pinkney

Miss Brooks Loves Books!

(and I Don't) by Barbara

Bottner

King ofthe Playground by

Phyllis Reynolds Naylor

SWBAT ¡dertiry the components of a good summary
SWBAT summar¡ze text us¡ng their own words (RL

3.21

SWBAT idertily the components of a good summary
SWBAT summârize text usinE their own words (RL

3.2)

SWBAT classily literåry text as a story
SWBAT make inferences based on a title
SWBAT define autho!'s purpose (RL 3.5)
SWBAT ¡dentífy the author's purpose of a paragraph
(RL 3.5)
SWBAT identily the author's purpose of a passage

SWBAT define authols purposê (RL 3.5)
SWBAT identit the autho/s purpose of a paragraph
SWBAT ident¡fy the autho/s purpose of a passage
(Rr 3.s)

SWBAT classily literâry text as â story
SWBAT make inferences based on a title
SWBAT define author's purpose (RL 3.5)
SWBAT identify the author"s purpose of a paragraph
(Rr 3.s)
SWBAT identifrT the autho/s purpose of a passage

SWBAT define autho/s purpose (RL 3.5)
SWBAT identif/ the author's purpose of a paragraph
SWBAT ¡dent¡fy the author's purpose of a passage
(Rr 3.s)

SWBAT classily Iiterarytext as a story
SWBAT make inferences based on a title
SWBAT define autho/s purpose (RL 3.5)
SWBAT identiñ/ the autho/s purpose of a paragraph
SWBAT identify the author's purpose of a passage
(Rr 3.s)

SWBAT ident¡fy explich information ¡n a têxt (RL 3,1)
SWBAT ¡denti{y the difference between explicit
'nformation and drawir g conclusions
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13
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A Vis¡t to Kitt Peak (Reading

A-2, Level Q)

Fireworks (Reading A-2,

Level O)

Play Review: You Cant
Have Mv Golden Charms &
Finding Nemo Movie
Review

Volcano: The Eruption and

Healìng of Mount St.

Helens by Patricia Lauber

SWBAT identi{y opinions ìn a text using clue words.

SWBAT d¡st¡nguish betureen facts and opinions
in a text. (Rl 3.1 )

SWBAT identify facts in a text us¡ng supporting

details.

SWBAT identìfy opinions in a text using clue words.

SWBAT determine opinions in charts.

SWBAT distingu¡sh beh,veen facts end opiníons

in a text,

SWBAT identify facts in a text us¡ng supporting

details.

SWBAT identify opinions in a text using clue words.

SWBAT determine opinions in charts.

SWBAT distinguish betureen facts and opinions
in a text, (Rl 3.1 )

SWBAT identify facts in a text using supporting

details.

SWBAT identify opinions in a text us¡ng clue words.

SWBAT d¡st¡nguish betvveen facts and op¡n¡ong
¡n a rext. (R1.3.1 )

End of unit assessment

SWBAT ident¡fy some text features of an

informational te)d (var¡ed typefece such as bold
and ¡tal¡c¡zed têxt and glossary) (Rl 3.5)
SWBAT analyze how textfeatures help readers
comprehend an information

20

21

22

23

25

Mirette on the High Wire by

EmilyArnold McCully

Mirette on the High Wire by
Emily Arnold McCully

My Rotten Red-headed

Older Brother by Pâtr¡ciâ

Polacco

Super-completely and

Totally the Messiest! By

Judith Viorst

Tony's Bread by Tomie

dePaola

SWBAT draw reasonable conclusions in a text by using
prior knowledge (schema) and textual evidence

SWBAT identifiT expl¡cit information ¡n a text
SWBAT identify the difference between explicit
'nformation and drawing conclusions
SWBAT draw reasonable conclusions in a terct by
using prior knowledge (schemâ) and textual
evidence (RL 3.1 )

SWBAT determines the topic in literary text
SWBAT ¡dentify an add¡t¡onal t¡tle thât rêflects the
main idea in a story (RL 3.2)

SUIBAT identify clraracteristics of tlrE realigtic ficíon
geÍre (RL 3.51
SWBAT make in{erènces based on th€ t¡tle
SWBAT identifo the elements of a realistic fiction story
(setting, characters, problem, attempts to resolve the
problem, and solution)

SWBAT ¡dentify firct person or third peßon po¡nts of
view in a narrat¡ve (RL 3.ól
SWBAT to ident¡fy the narrator in the story (RL 3.ól

SWBAT ¡dentify first percon or third percon points of
view in a narrative (RL 3.ó)
SWBAT to ¡dentif¡r the nar:ator in the story (RL 3.ól

20

21

22

t nÌt
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Volcano: The Er:ption and

Healing of Mount St.

Helens by Patricia Lauber

Mighty G¡ac¡ers by Ned

Jensen (Read¡nE A to Z,

Level Ll for independent
text

Volcano: The Eruption and

Healing of Mount St.

Helens by Patricia Lauber

Exped¡t¡on 40: T'ìe Secret
ofthe Seasons (Reading A-
Z, Level R)

Expedition 40: Tre Secret
ofthe Seasons (Reading A-
Z, Level R)

Earthquakes, Volcanoes,

and Tsunamis (Reading A-

Z, Level Q)

Earthquakes, Volcanoes,

ând Tsunanis (Reading A-

Z, Level Q)

Tsunamis (Reading A-Z;

level S)

SWBAT identify some text features cf an

iniormational text (photog ra phs, la bel s, ca ptions)

SWBAT identif¡es specific purpose ol a graphic

SWBAT analyze how text features help readers
comprehend an information (Rl 3.5)

SWBAT identify têxt features ¡n an informational
text (index, charts/gaphs) (Rl 3.5; Rl 3.7)
SWBAT analyze inlormation on a chart or graph

SWBAT analyze how text features hel p readers

ccmprehend information.

SWBAT identify text features in an informational
telt (maps) (Rl 3.7)
SWBAT analyze how text features help readers
ccmprehend information.

SWBAT identif¡r text features in an informational
text (d¡agrams) (Rl 3.7)
SWBAT analyze how text features hel p readers
comprehend information.

SWBAT identify text features ¡n an informational
text (diagrams) (Rl 3.7)
SWBAT analyze how text features help readers
comprehend information.

SWBAT identify text features in an informational
text (parentheses ånd white spacel (Rl 3.51

SWBAT analyze how text features help readers
comprehend information.

SWBAT understand <haracterístics qf a
dict¡onary (Rl 3.5)
SWBAT look up words in the glossary in a
d¡ctionary (R¡ 3.5; L3.4.a; 1.3.4.d)

26

27

2A

29

30

31

32

Tony's Bread byTomie

dePaola

Cool Zone with the Pain &

the Great One by Judy

Blume (Ch 1-2)

Cool Zone with the Pain &

the Great One by Judy

Blume (Ch 3-4)

Silver Packages by Cynthia

Rylant

Chili Pepper Powder

Surprise, Reading A-2, Level

u

Worst Friends (Spotlìght

on...Plot) cy Agnes Gardner

The Mystery in the Backyard

(Spotl ight on... Plot) by Tom

Conklin

SWBAT ¡dentify main and secondary characters (RL

3,3)
SWBATfigure outthe personâlitytrâ¡t of the main and

secondary characters by drawing on specìfic details

from the text

SWBAT ¡dent¡fy first person or third person points of
view in a narrative (RL.3.ó)

SWBAT to identify the narrator in the story

SWBAT identify main and secondary charactèrs

SWBAT figure out the personality tra¡t of the main
and secondary characters by drawing on specific
details from the text (RL 3.3,
SWBAT determines the topic ¡n literary text
SWBAT identilT an additionãlt¡tle thåt reflects the main

idea in a story

SWBAT figure out the personality tra¡t of the main
and secondary characterc by drawing on specific
details from the text (R1.3.3)

SWBAT determines the topic in literary text
SWBAT identify an add jtional title that reflects the main

idea ìn a story

5WBAT prove the personality trait of the secondary

character by drawing on specific details from the
text (R1.3.3)

SWBAT determines the topic in literary text
SWBAT identi{y an add.tional t¡tle that reflects the main

ìdea in a story

SWBAT analyze cha¡acter relationships of the main

and secondary characters. (RL.5,3)

SWBAT determines the topic ¡n literary text
SWBAT identily an add tional title that reflects the main

idea in a story

SWBAT define confl¡ct. (R1.3.3)

SWBAT identlfy and describe an external (man

ag¡¡¡nst man) conf,ict. lRL.3.3)

SWBAT analyze character relationships of the main and

26

27

2A
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Tsunamis (Reading A-Z;

level S)

Previously used text

.lf You Lived 100 Years

Ago by Ann McGovern

.lf You Lived 100 Years

Ago by Ann McGovern

The Great Chicago Fire by

SWBAT understand characteristìcs of thesauruses
SWBAT look up words in the informational text
in a thesaurus and find synonyms (L.3.4.a;
L3.4.d)

SWBAT utilize both a dictionary and a thesaurus
to look up either the mean¡ng or a synonym of a
word us¡ng prev¡ously rèad text in this unit.
(t.3.4.a; 1.3.4.d1)

End of unit assessment

SWBAT identify character¡stics of a descriptive text

SWBAT ¡dentify ânother nâme for the top¡c of a

section (Rl 3.2f
SWBAT discuss facts learned about a topic

SWBAT identify characteristics of a descr¡ptive text

SWBAT identify another name for the topic of a

sectio n

SWBAT discuss facts learnêd about a top¡c (Rl

3.1)

SWBAT identify problem/solution text struclure of

33

34

35

37

38

39

The Memory String by Eve

B unting

The Memory String by Eve

B unting

lvlorty and Suitcase Caper,

Reading A-2, Level Q

Stone Fox by John Reynolds

Ga rdiner

ch. 1

Stone Fox by John Reynolds

Gardiner

c^.2

Stone Fox by John Reynolds

Ga rdiner

ch. 3-4

Stone Fox by John Reynolds

secondary characters.

SWBAT ¡dent¡fy and descr¡be an ¡nternal (man

against self) conf,ict (R1.3,3)

SWBAT identily and describe an external (man against

man) confl ict. (R1.3.3)

SWBAT identify and describe an internal (man against

self) conflict (R1.3.3)

SWBAT identify the plot of a story. (RL3.1)

SWBAT identi{y and describe an external (man aga¡nst

man) conflict.

SWBAT ident¡{y ãnd describe an ¡nternal (man against

self) conflict

SWBAT identi! main characters

SWBAT fígure out the personal¡ty tra¡t of the maîn

characters by drawing on specific details from the
text (R1.3.3)

SWBAT identify and describe an external (man against

man) conflict.

SWBAT identiñ7 and describe an internal (man against

self) conflict

SWBAT identiñ7 secondary characters

SWBAT figure out the personal¡ty tra¡t of the
secondary characters by drawing on specific details

from the te)c (RL3.3)

SWBAT identifrT and describe an external (man against

man) conflict.

SWBAT identi{y and describe an internal (man against

self) conflict

SWBAT {igure out the personality tra¡t of the secondary

characters by drawing on specific.details from the text

SWBAT identifu and describe an external (man against

man) conflict.

SWBAT identify and desaibe an external (man

aga¡nst nature) confl¡ct) (RL.3.3)

SWBAT identify and describe an ¡nternal (man against

self) conflict

SWBAT identify a character's perspective (RL.3.ól

33

34

35
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Janet Mcflugh

The Great Chicogo Fire by
Janet Mcflugh

Old Penn Staticn by
Wìlliam Lo'ry

Old Penn Staticn by
Wìlliam Low

Titanic (Reading .A-2, Level

),

Titanic (Reading A-2, Level
cì

in{ormation in a text

SWBAT determ¡ne the problem of a s¡tuat¡on ¡n

añ ¡nformational text (R1.3.2)

SWBAT determine the solution of a situation in
an informational text (R¡.3.2)

SWBAT determine the problem of a s¡tuat¡on ¡n

an informational text (R1.3.2)

SWBAT determine the solution of a situation in
an ¡nformational text (R1.3.2)

SWBAT define cause and effect. (R1.3.3)

SWBAT use signal words (if, then, because, sìnce,

so, before, after) to show cause and effect

relationships.
SWBAT analyze information ard present it in a
timelines

SVr'BAT define cause and effef.
SVI/BAT use signal words (il then, because, since,
:o, before, after) to show cause and effect

rel ationships.
SWBAT to determ¡ne the câuse end effect (Rl

3.3)

SV,/BAT define cause and effe¡t.

SVr'BAT use sìgnal words (il then, because, since,
;o. before, after) to show cause and effect
relationships.

SWBAT analyze information and present it in a

timeline (Rl3.7t

SV/BAT define cause and effect.

3V/BAT use signal words (lf, then, bæause, since,

40

41

42

¿13

M

Gardiner

ch. 5-ó

Stone Fox by John Reynolds

Ga rdiner

ch.7-8

Stone Fox by John Reynolds

Gardiner

ch.9-10

The Bee Tree by Patricia

Polacco

Wolf and Lean Dog

(EL ariicle)

SWBAT figure out the personality tra¡t of the secondary

characters by drawing on specific details from the text

SWBAT identit and describe an external (man aga¡nst

man) conflict.

SWBAT identifrT and de:cribe an external (man against

nâture) conflict)

SWBAT identify and describe an internal (man agãinst

self) conflict

SWBAT figure out why a châractêr seys or does

something (rharacter motivationl (Rt.3.3)

SWBAT compare and crntrast the personality traits of
Willy and Stone Fox

SWBAT identit and describe an external (man against

man) conflict.

SWBAT identiÁ7 and describe an external (man against

nature) conflict)

SWBAT identily and describe an internal (man ãga¡nst

self) conflici

SWBAT detêrm¡nes the top¡c ¡n l¡terary têxt (RL 3.2)
SWBAT ¡dentify an additional title that re{lects the
main idea in a story (RL 3.2)
SWBATdeterminethelheme, orthe big idea, of the
story
SWBAT identily and de:cribe an external (man against

man) conflict
SWBAT identiô/ and describe an external (man against

nature) conlia)
SWBAT iden:ify and describe an inte'nal (man against

selÐ conflìct

End of unit assessme¡¡t

SWBAT ident¡t the plo: of a story

SWBAT identlfy the lesson learned by a charactor
(m3.2)
SVì|BAT ldentify the moral of a story (RL 3.2)

SWBAT identify chara€têrist¡cs of fables (RL 3.5)
SWBAT identily the plot of a story.

40

41

42
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lnventions (Reading A-2,
Level R)

lnventions (Reading A-2,
Level R)

"Face to Face" in Face to
Fâce w¡th Wolves by Jim
and Judy Brandenburg

so. before, after) to show cause and effect

rel ationships.
SWBAT to determine the cause and effect (Rl

3.3)

SWBAT identify character¡stics of the

sequential/time order text structure

SWBAT analyze information presented in

timel¡nes (R1.3.7)

SWBAT identify characteristics of the

sequent¡al,/t¡me order text stru cture

SWBAT determ¡ne the cause and effect of
sequential events (R1.3.3)

End of unit assessment

SWBAT identify the main idea of a paragraph using

the fìrst or last sentence

SWBAT use the dues in a paragraph to figure
out the main ¡dea of a paragraph (Rl 3.2)

SWBAT use the main idea of a passage to create a

title for a passage.

45

46

47

49

Fox and Wolf
(EL article)

The Wolf in Sheep's Clothing
(EL article)

Lon Po Po by Ed Young

Lon Po Po by Ed Young

A Golden Tragedy by

Reading A-Z (Level P; F&P

Level N) for idndependent
text

Great Joy, the Self-

Respecting Ox (Spotlig ht

On...)

The Golden Flute, Reâding

A-2, Level O for
independent text

Mufaro's Beautiful Daughters

Chinzaemon the Silent,

Reading À2, Level O for
independent text

SWBAT identily make-believe statements in a fable

SWBAT identify the moral of a fable. (RL 3.2)

SWBAT identifu the plot of a story.

SWBAT determine cha racteristics about the cha racters

of a story.

SWBAT identi! make-believe statements in a fable

SWBAT ¡dentify the moral of a fable. (RL 3.2)

SWBAT identify the plot of a story.

SWBAT determine character¡stics about the characters

of a story.

SWBAT identily make-believe statements in a fable

SWBAT identify examples of figurative language
(similes and metaphorsl (RL.3,4)

SWBAT identify the moral of a fâble (RL3.2)

SWBAT identily the plot of a story.

SWBAT determine character¡stics about the characters

of a story.

SWBAT identify make-believe statements in a fable

SWBAT ident¡fy examples of figurative language
(similes and metaphors) (RL.3.4)

SWBAT identify the morâl of a fable (RL3.2)

SWBAT identify the plot of a story.

SWBAT determine characteristics about the charãcters

of a story.

SWBAT determine the theme of the story by using clues

from the plot and character development.

SWBAT identily examples of fìgurative language

(similes and metaphors)

SWBAT use supporting details about the plot and

cherectêrs to support the theme. (RL.3.2; Rt.3.3)

SWBAT determine the characteristics of multiole

characters ìn a story

SWBAT identit the plot of a story.

SWBAT determ¡ne the theme of the story by us¡ng

clues from the plot and charâcter development.
(RL.3.2; RL3.3)
SWBAT identify examples of figurative language
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"Meet the Wolf, in Face to
Face with Wolues by Jim
and Judy Brandenburg

"Meet thê Wolf' ¡n Face to
Face with Wolves by Jim
and Judy Brandenburg

"Making A Comeback" in

Face to Face w th Wolves
by Jim and Jucy
Brandenburg

"Making A Comeback" in

Face to Fâcê w th Wolves
by Jìm and Juclr
Brandenburg

'C¡peqiüb{ølshr"
pgs.21 -26

'Abesleiühe_yd_sry
pgs.21 -26

S\IVBAT identìfy specific facts and details about the

âppearance and behaviors o{ wolves

SWBAT identif¡r the main idea of a paragraph

using the supportíng details in a paragraph. (Rl

3.2)

SWBAT ¡dent¡fy the ma¡n idea of a sect¡on of a
text using the main idea of each paragraph. (Rl

3.2)

S\TVBAT identify the main ìdea of a section o{: text
using the main idea of each paragraph.

SWBAT f¡gure out the main ¡dea of a text using
the chapter headings. (Rl 3.2)

SWBAT distinguish main details from secondary
details in a paragraph (Rl 3,2)

SWBAT identify the steps for textual analysis

SWBAT use the steps of textual analysis to
extract Înformation from a passage (ftl 3.'l:

SWBAT d¡st¡nguish main details from secondary
detâ¡ls in e tèxt (Rl 3.1; Rl 3.2)

50

51

52

53

54

55

Johnny Appleseed by Jane

Yolen

John Henry by Julìus Lester

Master Man

Master Man

Master Man

Wodd Mythology: Athena by

B.A. Hoena

(similes and metaphors)

SWBAT use supportina details about the plot and

characters to support tle theme.

SWBAT ¡dent¡fy characteristics of legends (RL.3.5)

SWBAT identily the plct of a story.

SWBAT ¡dentily make-believe fatements ¡n a legend
SWBAT identify examfles of figurative language
(alliteration. onomatopoeia, hyperbole)

SWBAT determine the theme of the story by using clues

from the plot and character development.

SWBAT ¡dent¡fy characteristics of tâll tales (RL.3,5)

SWBAT identifithe plct of a story.

SWBAT identify make-believe statements in a tall tale

SWBAT idemify examples of figurative language
(alliteration, onomatopoeia, hyperbole)
SWBAT determine the theme of the story by using clues

from the plot and character develgpment.

SWBAT recognize terms commonly used in drama
(RL3.s'
Classify literary text as a play (based on a tall tale)
SWBAT identily examp es of figurative language
(âlliteration, cnomatopf,eia, hyperbole)

SWBAT recognize terms commonly used in drama
(RL3.s)

Classify literarytext as a play (based on a tall tale)
SWBAT identily examp es of figurative language
(all iteration, trnomatopDeia, hyperbole)

SWBAT recognize terms commonly used in drama
(RL.3.s)

Classify literary text as a play (based on a tall tale)

SWBAT identi{y examples of figurative language
(alliteration, onomatopÐeia. hyperbole)
SWBAT determine the theme of the story by using clues

from the plot and charecter development.

SWBAT ¡dentify characteristics of myths (RL3.5)
SWBAT identit the plot of a story.

SWBAT identily make-b,elieve statements in a myth

SWBAT idenrily examples of figurãtìve languâge

(similes, metaphors, alliteration, onomatopoeia,

hyperbole)
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Humans Have Killed off
Plants and Animals article

The White Wolf ãrticle

Catchinq Wolves Catchinq
Yawns article

A Plan To Protect Wolves

a rticl e

Doqs and Wolves article

SWBAT identify the steps for textual analysis

SWBAT use the steps of textual analysis to
extract information from a passage (Rl 3,1 )

SWBAT identìfy the components of an

informational text retell

SWEAT retel! ân ¡nformât¡onal text passaEe (Rl

3.2)

SWBAT identify the components of an

informational text retell

SWBAT retell an informational text passage (Rl

3.2)

SWBAT distinguish maìn details from secondary

details in a text

SWBAT identify the main idea of a text us¡ng the
main idea of each section of text (Rl 3.2)

SWBAT identify the steps for textual analysis

SWBAI use the steps of textuâl analys¡s to
extract information from a passage. (Rl 3,1 )

SWBAT answer questions that require thinking

beyond the text.

5ó
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World Mythology: Athena by

B.A. Hoena

World M¡hology: Zeus by

B.A. Hoena

World M¡hology: Zeus by

B.A. Hoena

World Mythology: Poseidon

by B.A. Hoena

World M¡hology: Poseidon

by B.A. Hoena

SWBAT determine the theme of the story by using clues

from the plot and character development.

SWBAT identily characteristics of myths

SWBAT identify the plot of a story.

SWBAT ¡dent¡fy make-believe statements in â myth
(RL.3.sl

SWBAT identifrT examples of figurative language

(similes, metaphors, al literation, onomatopoeìa,

hyperbole)

SWBAT determine the theme of the story by using clues

from the plot and character development.

SWBAT ¡dentifu characteristics of m¡hs
5WBAT identify the plot of a story. (RL.3.1)

SWBAT identily make-believe statements in a myth

SWBAT identify examples of figurative language
(similes, metaphors, ãlliteratiÕn, onornatopoeia,

hyperbole)

SWBAT determine the theme of the story by using clues

from the plot and character development.

SWBAT identily characteristics of myths

SWBAT identify the plot of a stoÌy. (R1.3.1)

SWBAT identi{y make-believe stâtements in a myth

SWBAT identify examples of figurative language
(similes, metaphors, alliteration, onomatopoeia,
hyperbol e)

SWBAT determine the theme of the story by using clues

from the plot and character development.

SWBAT identi{y characteristics of m¡hs
SWBAT ídentlfy the plot of a story. (RL3.1)

SWBAT identi{y make-believe statements in a m¡h
SWBAT identily examples of figurative language

(similes, metaphors, âlliterâtiôn, onomatopoeia,

hyperbole)

SWBAT determine the theme of the story by using clues

from the plÕt and character development.

SWBAT identily characleristics of myths

SWBAT ¡dentify thê plot of a story. (RL3.1)

SWBAT identifu make-believe statements in a myth

SWBAT identify examples of ligurative language

(similes, metaphors. alliteration, onomatopoeia,

hyperbole)

SWBAT determine the theme of the story by using clues

5ó
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How To MaJ<e a Swan, Text
13 in Non Fictio¡ Text
Passaqes

Choice of NewsELA article

Choice of magazine article

Talent Show, Text ó in Non
Fìction Text Passaqes

Text ó in Non Fiction Text
Passaqes (G2-3)

Text 12 and 23 in Non
F¡ction Text Passaoes (G2-

Crockett T-avel Aqencv,
Text 21 in Non Fiction Text
Passaqes

End of unit assessment

SWBAT identify steps in a "hw-to" everyday text

SWBAT draw conclusions about information in a

"how+o' everyday te)a (Rl 3.2)

SWBAT identify characteristics of newspaper

anicles

SWBAT detêrm¡nê thê ma¡n ¡dea of a newspaper
article (Rl 3.2)

SWBAT identifu characteristics of magazine articles

SWBAT deìermine the main idea of ¿ magazine

¿ rticl e

SWBAT ¡dentify the authorr's purposê of a
magazine article (Rl 3.1I

SWBAT detêrm¡ne thê må¡n idea of a poster (Rl

3.2t

SWBAT determine fact and opinion in
advert¡s¡ng (Rl 3.1 )
SWBAT locate details in advertisement
SWBAT recognize an assumption made in

advertisement

SWBAT determine fact and opinion in advertising
SWBAT locate details in advertisenent (Rl 3.1)
SWBAT recognìze an æsumption made in

advertisement

61
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Sugar Cane: A Caribbean

Rapunzel

Jumanji by Chris Van

Allsburg

Golem by David Wisniewski

The Dragon's Child by Jenny

Nimmo

The Dragon's Child by Jenny

Nimmo

The Dragon's Child by Jenny

Nimmo

The Dragon's Child by Jenny

Nimmo

The Wretched Stone by

Chris Van Allsburg

from the plo: and character development.

SWBAT ¡dentify exanples of figurat¡ve languegè
(similes, metaphors, dliterat¡on, onomatopoe¡a,

hyperbole) (Rt.4.4)

SWBAT determine the :heme of the story by using clues

lrom the plo: and char¿cter development.

End of unit assessment

SIIVBAT idantify characerletics of tûre rnagical

fanrasygenra. (RL3.Ð

SWBAT determine the setting changes in a magical

fantasy te)c. (R1.3.3; 11.3.5)

SWBAT determine how the setting impacted the story.

SWBAT analyze the ¡mpact secondary charactens

make on main characters (their thoughts, actions,

and mooùfeelings). (Rt.3.3)

SWBAT analyze the impact secondary characters

mekê on ma¡n charâcbrs (thê¡r thoughts, act¡ons,
and mood/feelings). (R1.3.3)

SWBAT figure out why a characer says or does

someth¡ng (character mot¡vat¡on) (R1.3.3)

SWBAT go beyond a châracter's dialogue to figure out

the non-literal meaning ofwhat a character says.

SWBAT figure out why a character says or does

something (character motivation)
SWBAT go beyond a charâcte/s dialogue to figure
out the nonliteral meaning of what a character says.
(RL3.3)

SWBAT make logical pred¡ctions about â charecte/s
thoughts, act¡ons and mood/feelings (R1.3.3)
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{

Bullfroq at Maqnolia Circle:
Bullfroq Habitat
Pqs.4-7 and 12-15

Bullfroo at l\¡lagnolia Circle:
Bullfrog Habitat
Pos. 8-1 1 and 1 ó-25

Bullfroq at Maqnolia Circle:
Bullfroq Habitat
Pgs- 8-1 1 and 1 ó-25

Bullfroq at Maqnolia Circle:
Bullfroq Life Cvcle
Pqs.2ó-31

Bullfro_q at Magnolia Circlel
Bullfroq Life Cycle
Pg.32

"Staying Alive: Animal
Adaptations"

SWBAT identify the main idea and supporting
details (Rt 3.1; Rt 3.2)
SWBAT define the scientific concept of habitat.
SWBAT explain what helps a bullfrog survive.

SWBAT identify the main idea and support¡ng
details (Rl 3.1; Rl 3.2)

SWBAT ¡dentify the main idea and supporting
dêtails (Rt 3.1; R13.2)
SWBAT defìne the scientilic concepts of predator
and prey.

SWBAT explain what adaptations help bullfrogs
suruive-

SWBAT identif¡rthe main îdea and supporting
deta¡ls (Rt 3.1; Rt 3.21
SWBAT explain what adaptations help bullfrogs
suryive-

SWBAT ¡dent¡fythe main idea and supporting
deta¡ls (Rl 3.1r Rl 3,21
SWBAT define the scientific concept of amphibian,

SWBAT ¡dent¡fythe main idea and supporting
details (Rl 3.1; Rl 3.21

SWBAT describe the different kinds of animal
adaptations.

71

72

73

74

75

76

The Wretched Stone by

Chris Van Allsburg

Charlotte's Web

ch 1-2

Charlotte's Web

ch 3-4

Charlotte's Web

Lh 5-6

Chadotte's Web

ch 7-8

Charlotte's Web

ch 9-10

Charlotte's Web

ch 11-12

SWBAT make logical predictions about a characte/s
thoughts, actions and mood/feelings (R1.3.3)

ldemifies make.believe statements ¡n l¡teraryte)(t
(R1.3.1 I
lder¡tifies onomatopoeia (Charlotte's Web) (RL.3.41

lnterprets onomatopoeia in lìterary text

!dentilies imagery or desciption (Rt.3.4)
ldentifies a literal description thât supports a given idea
ldentifies onomatopoeia (Charlotte's Web)
lnterprets onomatopoe¡a in literary text
lde¡rtifies the tone or mood of the text (RL3.4l

ldentifies imagery or description (Rt.3.41
ldentifies a literal description that supports â given idea
ldentifies onomatopoeia (Charlotte's Web)
lnterprets onomatopoe¡â ¡n literary text
ldentifies the tone or mood of thê tera (RL3.4)

lnfers the meaning of a phrase in a literary te:rt
(Rr.3.4)
Uses context to determine the meaning of a phrase

Ident¡fies thè tone or mood ofthe text (RL3.4)

lnfers the meaning of a phrase in a lltenry te:<t
(RL3.4)
Uses conten to determine the meaning ol a phrase
Idênt¡f¡êi thê tone or mood ofthe têxt (RL3.4)

lnfers the meaníng of a phrase in a literary text
(RL3.4)
Uses context to determine the meaning of a phrase

ldentifies the tone o¡ mood ofthe text (RL3.4l
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Everythinq You Need to
Know about Froqs and
Other Slipperv Creatures

Evervthinq You Need to
Know about Froqs and
Other Slippery Creatures

Everythino You Need to
Know about Froqs and
Other Slipperv Creatures

"The Spade{oot Toad"

Everything You Need to
Know about Frcgs and
Other Slippery Creatures
"The Glass Fro3"
Pgs. 32-33

Ever¡hing Yo: Need to
Know about Fm3s and
Other Slippery Creatures
"The Water Hdding Frog"
Pgs. 3ó-37

Everything You Need to
Know about Fm3s and
Other Slippery Creatures
"Amazon Horn=d Frog"
Pgs.2O-21

SWBAT use te)c features to find info¡mation (Rl

3.5)
SWBAT determine the meaning of rey words about
freaky frogs.

SWBAT âsk ãnd answer quest¡ons about fÌoEs'
stin (Rl 3.1)
SWBAT describe how frogs shed their skin

SWBAT ask and answer quel¡ons about frogs'
habitat(Rl 3.1)
SWBAT describe an adaptation that helps a frog
survive in a particular rabitat.

SWBAT identify the main idea of an excerpt
from by reading the text closely (Rl 3.2)

SWBAT âsk ând answêr quêst¡ons about glass
fiogs (Rl 3.1 )

SWBAT ask and answer quest¡ons about water-
holding frogs (Rl 3.1 !

SllllBAT ask and ãnsì,yer quest¡ons abor¡t the
Amazon horned frog (Rl 3.1)

77

78

79

80

81

82

83

Charlotte's Web

ch 13-14

Charlotte's Web

ch. 1 5-1 ó

Charlotte's Web

ch 17-18

Charlotte's Web

ch 19-20

Charlotte's Web

ch 21-22

Short piece about

lntgrrÌIrent Camos during

WW2

The Bracelet by Yoshiko

Uchìda

lnfers the meaning of a phrase in a literary text
(R1.3.4)
Uses context to determine the mean¡ng of a phrase
ldent¡f¡er the tone or mood ofthe text (RL3.4)

Analyzes dialogue to understand character3 (RL3.3)
Analyzes the effect ofword choice in literary text
ldentifies dialogue as the primary structure of a literary
text
ldent¡f¡es the tone or mood ofthe text (RL3.4)

Analyzes dialogue to understand characters (RL3.3l
Analyzes the effect ofword choice in lìterary text
ldentifies dialogue as the prìmary strucrure of a literary
text
ldent¡fies the tone or mood of the text (RL.3.4)

Analyzes dialogue to understand characters
Anal¡zes the effect of word choice in literary text
(RL3.3)
ldentifies dialogue as the primary.structure of a líterary
text
ldênt¡fiês the tone or mood ofthe text (RL3.4)

Analyzes dialogue to understand châracters
Analyzes the effect of wo¡d choice in literary text
(RL3.3)
ldentifies dialogue as the primary structure of a literary
text
ldentifies the tone or mood of the te)c (RL.3.4)

SlllBAT define tùe geore hlstorical fiaion (RL 3.5)
SWBAT identifo historical lems in historical fìction

SüfBAÎd¡rl¡ngu¡sh beh,ueen h¡storic¿l fact and
ftction in a historical fiction text (Rt 3.51
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80
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Deadly Poison Dart Frogs
Pgs. 1 4-1 5

Poison Dart Frogs Up Close
Pgs. 8-9

Exploring Countries: Japan

Exploring Countries: Japan

Exploring Countr¡es: ltaly

Exploring Countries: ltaly

SWBAT identiú7 the main idea and details in two
texts: Deadly Poison Dart Frogs and Poison Dart
Frogs Up Clos
SWBAT compare and contrast the me¡n idees
and key details of sections of Deadly Poison
Dart Frogs and Po¡son Dart Frogs Up Close
(Rt.3.9)

End of unit assessment

SWBAT cites text ev¡dence to answef quest¡ons
to important factual, i nferential, and cr¡t¡cal
thinking questions about the country ofJapan
(Rr 3.81

SWBAT c¡tes text êv¡dênce to answêf que3t¡ons
to ¡mportant factual, ir¡ferential, and c¡itical
thinking questions about the count¡y of Japan
(Rr 3.8)

SWBAT c¡tes te)C evidence to answ€r questions
to ¡mportant factual, inferential, and cr¡tical
thinking quest¡ons about the country of ltaly (Rl

3.8)

SWBAT cites text evidence to answer questions
to ¡m portant fâctual, inferential, and cr¡t¡cal
thinking questions about the country of ltaly (Rl

3.8)

a4

85

87

88

89

90

Short article about the

Jewish experience durino

ww2

WW2 lnformational Text

anicle

Sadako Pre-reading

Sadako by Eleanor Coerr

ch 1-2

Sadako by Eleanor Coerr

ch 3-4

Sadako by Eleanor Coerr

ch 5-ó

Sadako by Eleano¡ CoerrT-9

lnformational Article about

the Civil War (needs to be

sel ected)

Pink and Say by Patricia

Polacco

SWBAT apply 1<nowledge learned from an informational
article to understand a narrative text
SWBAT explain how the character's lives are

affected by the historical sett¡ng ofthe story (Rt 3.5)

SWBAT build their schema of a hístor¡cal t¡me per¡od

using an informatlonal article (Rl 3.9; Rt 3.9)
SWBAT identifi/ some causes and effects of WW2

SWBAT pred¡ct the historical terms/facts that will be

encountered in a historical fiction text (WW2 time
period)

SWBAT explain how the historical sett¡ng impacts

the characters' act¡oìs, thoughB, feelings, and

mot¡vet¡ons. (RL 3.3)
SWBAT determine cause and effect in text

SWBAT explain how the historical sett¡ng impacts the

characters' actions, thoughts, feelings, and motivations.

SWBAT determ¡ne cause and erffect ¡n te)C (RL 3.f )

SllllBAT apply knowledge of a time period to
understand thê character's feelings/mêntel stâtê (RL

3.3; RL 3.91

SWBAT determines the topic in literary text
SWBAT identily an additional title that refleas the main
idea in a story
SWBAT determine the theme, or the big idea, of the
story (Rt 3.21

SWBAT analyze evaluate text for evidence of bias or
stereotypes

SWBAT connect a theme in historical f¡ction to today's
world.

SWBAT analyze different perspectives on the same

h¡stor¡cal timè period in a h¡stor¡cal f¡ct¡on tê)a (RL

3.9
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85

8ó

87

88

89

90



Exploring Countrìes: ltaly

Exploring Countr¡es: lrâq

Exploring Countries: lraq

Exploring Countr¡es: lraq

Exploring Countries: lndia

Exploring Countries: lndia

Previously read texts

SWBAT cites text evidence to answer quest¡ons
to ¡mportantfactual, inferent¡al, and crit¡<el
thinking quest¡ons about the country of ltaly (R!

3.8)

SWBAT c¡tes text evidence to answer questions
to ¡mpoÊantfactual, lnferentlal, and critical
thinking questions about the country of lraq (Rl

3.8)

SWBAT c¡tes text evidence to answer questions
to ¡mportant fâctual, ¡nferential, and critical
thinking questions about the country of lraq (Rl

3.8)

SWBAT c¡tes text ev¡dence to answer questions
to important factual, inferential, and sitical
thinking quest¡ons about the country of lraq (Rl

3.8)

SWBAT c¡tes text ev¡dence to answer quêst¡ons
to impo¡tant factual, inferent¡al, añd cr¡t¡cal
thinking quest¡ons about the country of lnd¡a (fll
3.8)

SWBAT c¡tes te)d evidence to answer quest¡ons
to ¡mportantfactual. inferential, and cr¡t¡cal
thinking quêst¡ons about the couñtry of lnd¡a (Rl

3.8)

SWBAT compare and contrast infúmation
presented in previously read texts (Rl 3.9; RL

3.9)

91

92

93

94

95

96

97

Pink and Say by Patricia

Polacco

The Honest-to-Goodness

Truth by Patricia C.

McKissack

Wings by Christopher Myers

Grandma's Purple Flowers

by Adjoa J. Burrowes

Grandma's Purple Flowers

by Adjoa J. Burrowes and

The Memory String by Eve

B unt¡ng

Sarah, Plain and Tall by

Patricia Maclachlan (Ch 1)

SWBAT determine and expla¡n character change as a

result of a historical event (RL 3.3)

SWBAT determine the theme of a histor¡cal fiction text

SWBAT analyze evaluate text for evidence ol bias or

stereotypes

End of unit assesment

SVIIBAT identify sommon themes ¡n l¡terature. (RL

3.e)
SlllBAl determlne the le¡son learned by a <haracter

¡n a story. (RL 3.2)
SWBAT figure out the theme of a story by using

knowledge ofthe lesson the character leamed.

SWBAT use supporting deta¡ls about the plot and

châracters to support thê theme.

SWBAT determine the lesson learned by a character in

a story.

SWBAT figu.e out the theme of a story by using

<nowledge ofthe lesson the character learned.

SWBAT use support¡ng deta¡¡s about the plot and

characters to support the theme. (RL 3.1; RL 3.2)

SWBAT figure out th€ ¡nternal conflict of a character.
(Rr 3.3)
SWBAT determine the theme of the story by using clues

from the plot and character development.

SWBAT use supporting details about the plot and

characters to support tre theme-

SWBAT compare and contrast the themes of t!ìro
texts (RL 3.91

SWBAT determine the big idea of a section of text.

SWBAT use support¡ng deta¡ls about the plot and

characterc to support the big idea of a Ghapter. (RL

3.1; RL 3.2)
SWBAT use the big idea of a chapter to create a t¡tle

91

92
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Alligators and Crocodiles
by Trudi Strain Trueit

Colonial Life by Brendan

January

Trouble in Amazon

"How do Animals Adapt?"

by Bobbie Kalman

Desert People
(Reading A-Z Level P)

"How do Animals Adapt?"

by BobbÌe Kalman

Desert People
(Reading A-Z Level P)

Our Solar System by

Seymour Simon

Our Solar System
(Reading A-2, Level S)

Our Solar System by

Seymour Simon

Our Solar System

End of un¡t assessment

SWBAT identify compare and contrast key words.

SWBAI use cor¡pâfe ãnd conttåst key words to
cornpãre two ânlmals. (RL 3.41

SWBAT compâre ând contfast a subject in an

informational text (Rl 3,9)

SWBAT define compare and contrast. (Rl 3.9)
SWBAT identify compare and contrast as a text
structure.
SWBAT determine the main idea of a text
SWBAT identi{y details used to support the main

idea

SWBAT compare and contrast information
presented in two texts on the same topic
(adaptat¡on) (Rl 3.9)

SWBAT compâre and contrâst informat¡on
presented ¡n two texts on the same topic (solar

system) (Rl 3.9)
SWBAT determine the ma¡n idea of a text

SWBAT identify details used to support the main

id ea

SWBAT compare and contrast informatìon

presented in two texts on the same topÌc

SWBAT evaluâte which text was more useful for
giving informatioh on thê topic (Rl 3,1; Rl 3.9)

98

UÍit
I

99

100

10't

102

103

10'4

Sarah, Plaìn and Tall (Ch 2

and 3)

Sarah, Plain and Tall (Ch 4 -ó)

Sarah, PIaìn and Tall (Ch 7-9)

The BFG by Roald Dahl

ch.1-2

The BFG by Roald Dahl

ch. 3-4

The BFG by Roald Dahl

ch.5-ó

The BFG by Roald Dahl

ch. 7-8

SWBAT determine the big idea of a section of text.

SWBAT use supporting details about the p¡ot and

characters to support the big idea of a chaptei (RL

3.1; RL 3.2)
SWBAT use the big idea of a chapter to creåte a t¡tle

SWBAT determine the causes that affected a

cha¡acter's actions, dialogue, orfeelings. (RL3.1; RL

3.3)

SWBAT predict the theme of a story using what they

l<now about the events and charâcters in a story

SWBAT determ¡ne the theme of a story. (RL 3.2)
SWBAT use supporting details about the plot and

characters to support the big idea of a text.

SWBAT determine the big idea of a section of text.

SWBAT use supporting details about the plot and

chârâctêrs to support the big ¡dea of a chapter. (RL

3.1; RL 3.2)
SWBAT use the big idea of a chapter to create a title

SWBAT determine the big idea of a section of text.

SWBAT use supporting details about the plot and

charåctèrs to support the big ¡dea of a chapter, (RL

3.2)
SWBAT use the big idea of a chapter to create a title.

SWBAT determine the big idea of a sectìon of text.

SWBAT use supporting details about the plot and

characters to support the big idea of a chapter. (RL

3.2)

SWBAT use the big idea of a chapter to creãte a title.

SWBAT dete¡mine the causes that affected a

chârâcter's act¡ons, dialogue, or feel¡ngs. (RL 3,1; RL

3.3)

SWBAT predict the theme of a story using what they

98

99

100

101
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(Reading A-2, Level S)

Should Kids Play Video
Games?

Pgs. 8-9

Should There Be Space
Explorat'on?
Pgs. 7-9

Should There Be Space
Exploratìon?
Pgs. 7-9

Summer: 15 Davs or 2 %

Months?

Should There Be Space
Exploration?
Pgs.26-2

ls lt Better tÕ Be Judged by
a Jury ofYour Peers Thên
by a Judge?
Pgs. 7-8

Should There Be Zoos?

Pgs.23-24

Should We Drill for Oil in
Protected Areas?
Pss.11-12

End of unit assessment

SWBAT determine the main iCea of a persuasive

text

SWBAT determine the autho/s of,in¡on ebout a

topic in a persuasive text (RL 3.ó)

SWBAT disringuish between fact and op¡nion Ìn
a per3uasive text (RL 3.1 )

SWBAT determine the main idea of a persuasive

text

SlllBAT determine the aüthor's opinion about a

top¡c ¡n a pêrsua6¡vetext (RL 3.ó)

SWBAT ¡dêntify the facts used to support
argumènt ¡n a persuas¡ve text (RL 3.8)

SWBAT identify tfre facts used to suppoË
argument ¡n a persuasive text (Rt 3.8)

105

1lJ7

108

109

f10

f11

The BFG 5y Roald Dahl

ch.9-10

The BFG by Roald Dahl

ch.11-12

The BFG by Roald Dahl

ch. 1 3-1 4

Ihe BFG by Roald Dahl

ch. 1 5-1 ó

Ihe BFG by Roald Dahl

ch. 1 7-1 I

The BFG by Roald Dahl

ch.19-20

The BFG by Roald Dahl

c^.21

l<now about the events and characters in a story

SWBAT determ¡ne the causes that affected a

chara<ter's act¡ons, d¡alogue, or feel¡ngs. (RL 3.1; RL

3.3)
SWBAT predict the theme of a story using what they

know about the events and charãcters ¡n a story

SWBAT determine the <auses that affeded a

chamcter's act¡ons, dialogue, or feelings. (RL 3.1 ; Rt
3.3)
SWBAT predict the theme of a story using what they
know about the events and characters in a story

SWBAT dete¡mine the causes that affêcted ã

characte/s act¡ons, d¡alogue, or fêel¡ngs. (RL 3.1; RL

3.3)

SWBAT pred¡ct the theme of a story using what they

know aboutthe events and characters in a story

SWBAT use support¡ng deta¡ls âbout the plot and

GhaÌac,ters to support the b¡g ¡dea of a text. (RL 3.1i
RL 3.2)

SWBAT use supportíng details about the plot and
characters to support the b¡g ¡dea of a text. (RL 3.1 t
RL 3.2)

SìÂIBAT determine the causes that áffected a

character's act¡ons, díalogue, or fuelings. (RL 3.1; RL

3.3)
SWBAT predict the theme of a story us¡ng what they

know about the events and characters in a story

SWBAT determine the causes that affected e

chaBcte/s actions, dblogue, or feelings. (RL 3.1; RL

3.3)

SWBAT predia the the.ne of a story us¡ng what they
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10ó
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Should Kids Play Video

Should There Be Zoos?
P9s. 7-1 0

Games?

Pgs.16-17

Should We Use Green
Energy Sources That Could
Endanger Animals?

Should There Be

Presidential Term Limits?

Pg.20

Should There Be Space
Exploration?
Pgs.31-32

"Where in the World ls

Water?"

SWBAT identify the steps for textual anãlysis

SWBAT use the steps oftextual analysis to extract

information from a passage

SWBAT figure out cause and effect relat¡onships

in a pa$age. (RL 3.1; Rt 3.3)

SWBAT distinguish their own opiníon from that
of the author ¡n a persuasíve text (RL 3.ó)

SWBAT identifythe main idea and key details
(Rl 3.f; R¡ 3.2)

112

113

114

116

The BFG by Roald Dahl

cÃ.22

Select nursery rhymes

Every Second Somêthing

Happens by Christine San

Jose and Bill Johnson

Reading, Rh¡,rning, and

'Rithmetic by Dave Crawley

A L¡ght ¡n the Attic by Shel

"How Not to Have to Dry the
Dishes"
"Strange Wind"
"Bear in There"
"Standing is Stupid"

Words With Wings: A
Treasury of African American

Poetry by Belinda Rochelle

"This Morning"

Silverstein

The Hound Dog's Haiku and

Other Poems for Dog Lovers

by Michael J. Rosen

know about the events and characters in a story

SWBAT detêrm¡nè the themê of å story. (RL 3.2)
SWBAT use supporting detãils about the plot and

characters to support the big idea of a text.

StlfBAÎdarsifya nuÊery rù]rrn6 vs a poenr (Rt 3.5)
S-\iìIBAT identifu etements of poetry (rhyme. rhythm, and

repetition)

SWBAT identÌfy elements of poet4r (rhyrne, rhythm,
and repetitîon) (RL 3.5)

SWBAT identify sensory details in poems (Rt 3,4)

112

1f3
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"Rivers and Streams"

"Rivers and Streams"

"Rivertc the Sea"

Two lexts about rìvers and
streams

One Well: "Recycling

Water in the Well"
Pg.8

"The Water Cycle" (from

the USGS)

One Well: "Recycling
Water in the Well"

SWBAI ¡dentify the main idea and key details
(Rl 3.1; Rl 3.2)

SWBAT identify the main idea and key details
(Rl 3.1; Rl 3,2)

SWBAT identify the main idea and key details
(Rl 3.1; Rl 3,2)

SWBAT compare and contrast the s¡milarit¡es
and differences between the two lexts about
rivers and streams (Rl 3.9)

SWBAT identlfy the main idea and key details
(Rl 3.1; Rl 3,2)

SWBAT ¡dênt¡fythe ma¡n idea and key details
(Rl 3.1; Rl 3.2)

SWBAT compare and contrast the similarities
and differences between the two texts about
the water <y<!e (Rl 3.9)

117

118

119

12f)

121

122

123

"The Pilof'poem and "My

Favorite Day" poem

(provided by Read Works)

Words With Wìngs: A

Treasury of African American

Poetry by Belinda Rochelle

"John, Who is Poor" by
Gwendolyn Brooks
"Prime/'by Rita Dove
"Happy Family"6y Dr. Maya

Angelou

Random House Book of

Poetry for Children

-Edited by Jack Prelutsky

" Cockpit in the Clouds" - pg
99
'City' - pg 98
"Two People" - pg 143
"The Reason I Like
Chocolate'- pg 119
"Keziah'- pg 120

Random House Book of

Poetry for Children
-Edited by Jack Prelutsky

"Homework"-pg141
"The Crocodile" - pg 81

"Don't Worry if Your Job is
Small" - pg 186
"Foul Shot" - pg 220

The Underwear Salesman by

J. Patrick Lewis

Ad deeþe!.l!Êlnçra egþ-cçe

SWBAT identifrT and describe figurat¡ve language

(similes and metaphors) in poetry - Read Works: Grade

3, Lesson 3

SWBAT distinguish behnreen a simile and a

metaphor (RL 3.4)

SWBAT identify and describe the main idea of a

poem (RL 3"2) - Read Works: Grade 5, Lesson I

SWBAT identify and describe the theme of a poem

(Rr 3.2)

SWBAT describe the emotion or tone of a poem

SWBAT identily and describe the theme of a poem

SWBAT describe the êmotion or tone of a poem
(RL3.4)

SWBAT analyze how poems are comtructed by
ídentifying lines, stanzâs, and the use of punctuation
in poetry (line breaks and white spacef (RL.3.5)

SWBAT understand the author's purpose for writing a

poem

SWBAT identify biographical facte about P¡tr¡c¡a

Polacco's lile (H 3.1 )

117

118

119

120

121

122
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"The Water Cycle" (from

the USGS)

Pg.8

One Well, "People at the
Well"
Pgs.1ó-l7

One Well, "Peoplê atthe
Well"
Pss.20-21

One Well, "People at the
Well"
Pgs.24-25

"Dry Days in Australia"

"Tackling the Trash"

"Ryan Hrel.jac: The Boy
Who Built a Well"

Bessie Coleman
(Reading A-Z)

SWBAT ask and answer questions about
informational text (Rl 3.1 I

SWBAT ask ând answer quêst¡ons about
informational text (Rl 3.11

SWBAT ask and answer questions about
¡nformat¡onal text (Rl 3.1 )

SWBAT ident¡fy the main idea and key details
(Rl 3.1; Rl 3.2)

SWBAT ¡dent¡fy thè main ¡dêa and key dete¡ls
(Rl 3.1; Rl 3,2)

SWBAT ¡dent¡fy the main idea and kêy dete¡ls
(Rt 3.1; Rl 3.2)

End of un¡t assessmênt

SWBAT distingu¡sh ma¡n details from secondary

details in a biography. (Rl 3.1; Rl 3.2)
SWBAT retell events of a biography in order. (Rl

3,1; Rl 3.3)

124

125

126

127

12A

129

130

132

Ïhe Keeping Ouilt by Patricia

Polacco

Rechenka's Eggs by Patricia

Polacco

l\4rs. Katz and Tush by

Patricia Polacco

Mrs. Mack by Patricia

Polacco

Thank You, Mr. Falkner and

other Polacco texts

Chìcken Sunday by Patric¡a

Polacco

The Butterfly by Patricia

Polacco

Vârious Patricia Polacco text

Various Patricia Polacco text

SWBAT examine how the author's life influenced her

wriring (Rt 3.9; RL 3.9)

SWBAT examine how Patricia Polacco's background
ìnf,uenced the <haracters in her story. (RL 3.9; Rl

3.el

SWBAT examÌne how Patricia Polacco's background
influenced the characters in her story. (RL 3.9; Rl

3.9)

SWBAT examine how Patricia Polacco's background
influenced the characters ¡n her story. (RL 3.9; Rl

3.e)

SWBAT compârê and contrast the main characters in
2 of Patricia Polacco's books (RL 3.3; RL 3,9)

SWBAT anelyzê the theme/messege that Patr¡cia

Polacco wanted to voice in one of her stories (RL

3.21

SWBAT analyze the theme/messege that Patr¡cia

Polacco wanted to voice in one of her stories

SWBAT compâre/contrast the themes in 2 of Patricia
Polacco's books (RL 3.91

SWBAT examine the character¡stics of Patricia

Polacco's sBile of writing (RL 3.9)

123

124

125

126

127

124

129

130

13f

132



The Story o{ Jackie
Robinson, Bravest lvlãn in

Baseball by Margaret
Davidson
ch. 1&2

The Story ol Jaclie
Robinson, BraYest lvlan ¡n

Baseball by lVargaret
Davidson
ch.3 & 4

The Story of Jackie
Robinson, Bra'est Man in
Baseball by Margaret
Davidson
ch. s

The Story ol Jackie
Robinson, Bra"est l\¡1an in

Baseball by Margaret
Davidson
C11.6 &7

The Story ofJackie
Robinson. Bravest Man in
Baseball by Margaret
Davidson
ch.8 & 9

The Story of Jackie
Robinson, Bravest Man ¡n

Baseball by lvlargaret
Davidson

ch. 10

SWBAT infer an author's unstated opinion about

a subject using factsfrom the tex¿ (Rl 3,ó:'

SWBAT identify important êventsof a biography

in order. (Rl 3.1; Rl 3.3)

SWBAT determine the mot¡vat¡ons of a

secondary character/person ¡n a biography (Rl

3.1)
SWBAT explain the eflect of a sign¡ficant secondary

person on another person's life

SWBAT explain the impact of a significantevent
on a person's life. (Rl 3.3)

SWBAT use a text feature to find and explain
facts ¡n a text. (Rl 3.5)

SWBAT expla¡n the significant impacts of a
person in history. (Rl 3,3)

133

134

135

13ó

137

f38

139

End of unit assessment133

134

135

13ó

137

138

139



Third Grade S.-lards Overview

Sft¡dy

Asüror's

RC- N

X

X

RC. N

X

X

Colnnon
lhemes in
Lfteirture

RC. N

X

X

X

Going
Back in
.lÎmel

RC. N

X

X

X

X

Spells&
Ùfag¡c

RC. N

X

X

the Mo¡al
of the

Storyls...

RC. N

X

X

I Cân't
Eelleve lt¡
NotRed!

RC. N

X

X

X

X

StrengÊh.

ening
Good
Habits

RC. N

X

X

X

Ask and answer questions to demonstrate understanding of a

text, referring explicitly to the text as the basis for the answers

Recount stories, including fables, folktales, and m¡hs from
dìverse cultures; determine the central message, lesson, or
moral and explain how it is conveyed through key details in

the text.

Describe characters in a story (e.g., their traits, motivations, or
feelings) and explain how their actions contribute to the

sequence of events

Determine the meaning of words and phrases as they are

used in a text, distinguishing literal from nonliteral language.

Refer to parts of stories, dramas, and poems when writing or
speaking about a text, using terms such as chapter, scene, and

stanza; describe how each successive part builds on earlier

sections.

Distinguish their own point of view from that of the narrator or
those of the characters.

Explaìn how specific aspects of a text's illustrations contribute
to what is conveyed by the words in a story (e.g., create mood,

emphaslze aspects of a character or setting)

(RL.3.B not applicable to literature)

Compare and contrast the themes, setlíngs, and plots of
stories written by the same author about the same or similar

characters (e.9., ìn books from a series)

Reading Standards for Literature: Third Grade

R1.3.3

Craft and Structure:

R1.3.4

Key ldeas and Deta¡ls:

R1.3.1

R1.3.2

R1.3.5

R1,3.ó

lntegration of Knowledge and ldeas:

R1.3.7

R1.3.8

R1.3.9

un¡t1 unit2 un¡t3 un¡t4 un¡t5 un¡tó un¡t7 unitS

Un¡t T¡tle

Standard Descr¡pt¡on



Third Grade Standards Overview

BiogmpÞi*

RC. NF

X

X

X

X

X

Fmhç¡¡r

RC. NF

X

X

Y€s or lúo?

CâîYo{ Be
Po!3uãded?

RC. NF

X

X

X

Yer or llo?
CalrVar ¡e
Femuadsd?

RC. NF

X

Compa'
ring llain

ldêâs

RC. NF

F ogtg-

Maínldea
I

RC. NF

X

X

Comnon
iext Stn¡c.

tu|l¡s ll

RC. NF

X

X

Wolves-
Main tdea I

RC- NF

X

Co!Þ
nuniËes of

tha P83t

(ÎeÌt
Slrr(3rH)

RC. NF

X

X

Earþ
qual<cõ

T¡mmi¡!
ûeËl

RC. NF

WhátDosü
Hé¡t to bo r

Rcaderof
lnfonna

üoûalTst?

RC.NF

X

X

X

X

Bythe end of the yeal read ani comprehend literature,

including stories, drarras, and ooetry at the high end of the

grades 2-3 text complexity band independently and
proficiently.

Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the text as

the basis for the answers.

Determine the main idea of a text; recount the key

details and explain how they support the main idea

Describe the relationship between a series of historical
events, scientific ideas or concepts, or steps in technical
procedures in a text, using l¿nguage that pertains to
time, sequence, and cause/effect.

Determine the meaning of general academic and
domain-specific words and phrases in a text relevant to a

grade 3 topic or subject area.

Use text features and search tools (e.g., key words,
sidebars, hyperlinksJ to locate ìnformation relevant to a

g¡ven topic efficiently.

Distinguish their own point of view from that of the
author of a text.

Use information gained frorrr illustrations (e.g., maps,
photographs) and the words in a text to demonstrate
understanding of the text (e.g., where, when, why, and
how key events occur).

Describe the logical connectiorì between particular
sentences and paragraphs in a text (e.g., comparison,

cause/effect, first/second/th i rd i n a seq uence).

Range of Reading and Level of Text Complexity:

R1.3.10

Reading Standards for lnformation: Third Grade
Key ldeas and Details:

Rt.3.1

Rt.3.2

Rt.3.3

Craft and
Structure:

Rt.3.4

Rt.3.5

Rr.3.ó

lntegration of Knowledge and ldeas:

Rt.3.7

Rr.3.8

unitl unit2 unit3 unit4 un¡t5 unitó unitT unitS un¡t9 un¡t10un¡t11

Unit Title

Stândard Description



Third Grade Si*lanCs Overview

XXXXX

Compare and contrastthe most important points and
key details presented in two texts on the same topic.

By the end of the year, read and
inform ational texts, includ ing history/social stud ies,

science, and technical texts, at the high end of the
grades 2-3 text complexity band independently and
proficiently-

n

Rt.3.9

Range of Reading and l,evel of Text

Rr.3.10
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4th Grade Non-Fiction Unit 1: Nonfiction Overview
Rocketship Education

2015-2016

Vision of Excellence

When reading any kind of text, fiction or non-fiction, good readers always considertheir own schema, or background
knowledge, about the topic of the text, and ask questions about what they might read about. While reading, good reaCers

continue to ask questions, while also looking for answers to the questions they've already asked. By doing this, good
readers stay actively engaged in their text, which aids comprehension.
Good readers always self-monitor to ensure they are comprehending what they are reading.
Good readers always use text features to help them better access information and, thus, better understand the text. Text
features help readers to clarify and expand upon what is written in the text itself.

ENDURING UNDERSTANDINGS

R1.4.1 -Refertodetailsandexamplesinatextwhenexplainingwhatthetextsaysexplicitlyandwhendrawinginferencesfrom
the text.
R1.4.4 - Determine the mearing of general academic and dornain-specific words or phrases in a text relevant to a grade 4 topic or
subject area.
R|.4.5 - Describe the overall structure (e.g., chrcnology, comparison, cause/effect, problem/solution) of events, ideas, concepts,
or information in a text or part of a text.
R|.4.7 - lnterpret information presented visually, orally, or quantitatively (e.g., in charts, graphs, diagrams, time lines, animations,
or interactive elements on Web pages) and explain how the information cont-ibutes to an understanding of the text in which it
appears.

grate information from two texts on the same topic in order to write or speak about the subject knowledgeablyR1.4.9 - lnte

UNIT STANDARDS

ROII(ITSllIP
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Ask and answer quest¡ons
- "What does my schema make me wonder about this

topic?"
- "What questions pop into my head?"

- "What questions do I have about the text that might be
answered as I keep reading?"

- Look for answers to these questions as you read

Self-monitor for understanding (clicking / clunking)
- Pause while reading and think, "Does this make sense?"
- Re-read when comprehension has broken down

(clunking)
Use non-fiction text features

- Determine what information you're looking for, and use

the appropriate text feature to quickly find that
information, OR

- ldentify the type of text feature, then determine what it
is telling you about the text

Determine sequence of events (from a timeline)
- Far left = earliest / first in chronological order
- Far right : latest / last in chronological order
- The title of the timeline tells what these events are part

of
Synthesize information from h,vo texts on the same top¡c

- Gather important details from each text
- Put the details from both texts together to generate big

ideas

Compare and contrast information

Ask Ouestions - a strategy good readers use to better
understand and enjoy the text, good readers generate questions
before, during, and after reading and then look for the answers as

they read.

Clicking - the story is making sense
Clunking - comprehension is breaking down
Literary Non- Fiction - a genre of text that uses literary styles and
techniques to create factually accurate narratives
Fix Up Strategies - ways good readers problem-solve to find the
meaning of unknown words and phrases

- Conte¡<t clues - word, phrases, or ideas that can be
used to help the reader determine the meaning of
other, unknown words or phrases. Generally, context
clues surround the unknown word or phrase, coming
both before and after

- Background knowledge / Schema - everything that
you already know

- Knowledge of common word parts - ex. Affixes
(prefixes/suffixes) and roots - use the meanings of these
to determine the general meaning of the word itself

- Glossary - located at the very back of a book, Lists words

specific to the text (usually the ones bolded / italicized) along with their
definitions, in alphabetical order- Lil<e a mini-dictionary justforthat book.

Non-Fiction Text Features - text structures most commonly seen
in non-fiction text (but also often present in fiction texts) that
enable the reader to more easily access and understand key
information

ROCl(IT$llIP



4th Grade Non-Fiction Unit 1: Nonfiction Overview
Rocketship Education
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Purpose How is information presented? (ex. text structure, text
features)
What information is the same?

What information is different?
Does one have more facts or opinions than the other?
whv?
What is the author's purpose of each text?

Lists the chapters or main headings in the
book in order with the page that each starts

on; allows the reader to quickly flip to one
main part of the text

Tells what that section of text is mostly about
(like a title for a small section); related to the
section's main idea

Used to indicate vocabulary words that are
usually defined within the text itself. Also
used to highlight important points in the
text.

Lists all the topics covered in the text in
alphabetical order, along with the page
numbers where that topii is mentioned.

Lists words specific to the text (usually the
ones bolded / italiclzed) along with thelr
definitions, in alphabetical order. Like a

mini-dictionary just for that book.

Explain what the picture / illustratìon is about
and help con nect the picture / illustration to
the text

Show the reader exactly what each part of a

diagram or illustration is

Used to enhance and support information
{ound in the written text

Usually used to show pronunciations of
tricky words (sometimes the same ones that
are bolded / italicized). Also usec to

Location

lnside front cover
(very beginning of
book)

Atthe top ofa
section of text

Throughout the
text

The very back of a

book (last pages)

The very back of a
book (last pa9es,
usually before the
index)

Underneath or
near a picture or
illustration

On a diagram or
illustration

Throughout the
text

Throughout the
text

Text Feature

Table of
Contents

Heading /
Subheading

Styl¡zed Text
(bold, ¡tal¡cs)

lndex

Glossary

Captions

Labels

Photographs

Parentheses

ROOI(ITSllIP
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brief definition of a word, or brief
background information, in the body of the
text itself.

Timeline Throughout the
text

Used to show the order of events from
earliest to latest or beginning to end. Events

are listed in chronological (time) order.

Sequence - the order of events

ROOl(IT$llIP



4th Grade Non-Fiction Unit 1: Nonfiction Overview
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Cognitive Content Dictionary - for Tier lll, content-specific vocabulary words, and words that students are supposed to use context
clues to determine meaning. Pre-populate the CCD chart (laminate one for your classroom so you can erase it) with the words you'll
encounter that day, and then as you come to those words in the text, stop and have students predict the meaning. Then, nodel how
you'd use the word itself AND the context it's in (context clues) to determine the actual meaning. This needs to be heavily modeled in
the beginning of the year, and then students can be more independent with this later on (even getting to do this independently).
Note that sometimes, there will be no contextthat might help students generate their own definition. ln this case, still have students
predict meaning (some may have schema for the words), but spend more time on the actual meaning and oral sentences.
lnquiry Chart (KWt) - as a way to activate students' schema and reinforce the idea that good readers actively use schema to make
predictions and inferences during reading. Rather than only doing this at the very beginning of a text, you can do separate inquiry
charts before, during, and after reading - this will help students catalogue the things that they learn as they go through a text, as well
as illustrate how good readers can use what they integrate into their schema as they read about a topic.
Narrative input chart - Although typically used to show the arc of narrative stories, you can modify this to illustrate a sequence of
events, as through a timeline.
Observation Chart - as introd uctory activity for any non-fiction text - put a photo (or several photos) of the topic(s) of the text on a

blanl< piece of paper, without labeling them, and ask students to make observations and ask questions about each. This strategy is

also useful before engaging in any new topic or content to get students thinking about what they already know and what they
wonder. Can also be used before reading a second text on the same topic, to have students activate their prior learnings.
Big Book - for all the different non-fiction text features
Chant - Non-Fiction Text Fea:ures
Nonfiction, nonfiction, nonfiction text features (2x)

First, table of contents, where to find information (2x)

Second, photograph, what it looks like (2x)

Third, labels, parts of a picture (2x)

Fourth, caption, explains the picture (2x)

Fifth, glossary, defines the words (2x)

You can also add these:

CORRETATING G I.AD STRATEGI E5

ROOl(IT$1lIP
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(number), heading, describes the section (2x)
(number), index, names and page numbers (2x)
(number), diagram, picture with labels (2x)

Comparative lnput Chart - to help students compare and contrast information. Draw pictures of the topics/texts being compared
with information about each surrounding the outside. Place these side by side to visually facilitate comparisions.

Students may not realize when they are not actually comprehending. Students may have a particularly hard time with this if their
fluency is good and they can physically read all or most of the words on the page - they may not realize that although they can read
the words, they don't actually understand what those words are saying. Help students build their awareness of their own
comprehension by stopping frequently, ortraining them to stop frequently, while reading to synthesize or determine the main idea. lf
students have a hard time with this, it probably means they were "clunking" and need to go back to re-read.

Students may get too wrapped up in using fix-it strategies to determine the meaning of unknown words. Often as readers, we see

unknown words and are able to maintain comprehension with a general understanding of the word or phrase, ratherthan an exact
definition. Make sure students know that in most cases, they do not need a dictionary definition in order to continue reading! (The

exception would be for Tier lll content-specific words, which usually are defined within the text itself).

POTENTIAL PITFALLS

ROOl(IT$llIP
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Standards Matrix

X

XX
X

X

X

X

XX

R1.4.1

RL.4.2

R1.4.3

R1.4.4

R1.4.5

R1.4.ó

RL.4.7

R1.4.8

R1.4.9

R1.4.10

R|.4.1

Rt.4.2

Rt.4.3

Rt.4.4

Rt.4.5

R1.4.ó

Rt.4.7

Rt.4.8

R1.4.9

Rt.4.10

Standard Day Day Day Day Day Day Day
7

Day Day Day
8 9 10123456

ROOl(IT$}lIP
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Assessment Conneqtion

STEP 12 - Text Features lV - Stand Alone Visuals
STEP 1 3 - Text Features lV - Dependent Visuals
STEP 14- Compare and Contrast

R|.4.5 Classilies text as informational (1)

R|.4.5 Understands characteristics of a dictionary (1)

R|.4.5 Text Features (subheadings, etc.) (2)

R|.4.5 Timelines (1)

R|.4.9 Synthesizing between two texts (2)

STEP bottom
lines

Soth percentile
NWEA:

sKtLrsASSESSMENT

ROI l(IT$ll I P
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Long Term Plan

Resource
Lin k

Sample
Anchor Chart
NF Text
Features
Organizer

Sample
Anchor Chart
NF Text
Featu res

Organizer

Gorillas (Living in the Wilo:
Primates) by Lori McManus

Article: Gorilla Rescue

Africa True book by Mel
Freidman

Africa True book by Mel

Freidman

Looking at the Congo by
Kathleen Pohl (ó501)

SWBAT follow a step-by-step process to activate their prior
knowledge, generate questions, and locate answers to build
content understanding.

a

SWBAT identify when they are clicking (the story is making sense)

and when they are clunking (comprehension is breaking down).

SWBAT use the click vs. clunk strategy to re-read when

comprehension has broken down (Rt.4.1)

SWBAT identify characteristics of literary nonfiction. (R|.4.5)

a

O

a

SWBAT use fix up strategies to enhance their understanding
of a subjest and learn new information. (R1.4.4)
(Context Clues and Background Kncwledge)

a

SWBAT use fix up strategies to enhance their understanding
of a subject and learn new informat¡on. (R1.4.4)
(Knowledge of Common Word Parts and Glossary)

a

SWBAT identify nonfiction text features and use them to sort
and deepen their understanding of content. (R1.4.5)

a

f

2

3

4

5

DAY OBJECTIVES TEXT SELECTION LINK

ROOl(IT$llIP
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Text
Structure PPT

Graphic
Oroanizer

Gorillas (Living in the Wild:
Primates) by Lori McManus

Article -Zoo Atlanta

Printable Text from Website

lvan: The Remarkable True
Story of the Shopping Mall

Gorilla by Katherine
Applegate
Article: Gorilla Rescue

a SWBAT identify stand-alone visuals (nonfiction text features)
and use them to soÊ and deepen their understanding of
content. (R|.4.7)

a SWBAT identify nonfiction text features and use them to sort and
deepen their understanding of content. (R|.4.5)

. SWBAT identify nonfiction text features to understand a
timeline of events. (R1.4.5)

. SWBAT determine sequence of events from a timeline. (R|.4.1)

. SWBAT compare and contrast information from two text (article
and video). (R|.4.9)

a SWBAT accurately synthesize information from two te)cs on
the same topic. (Rl 4.9)

a Assessment

6

7

I

9

f0

R0 0t(tTsll rP
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Additional Resources

What l've
learned

What I

want to
know

What I

know

Compare and Contrast

Chart (l(wL)Integrating lnformation from Multiple Sources

lnformation LearnedSource

Biq ldeasl

Sequence

lc

or

Glccc4gs¡@

T

ANCHOR CHART IDEAS

Un¡t 1: Metacognitive Strategies
Just as students are practicing being metacognitive in this non-fiction unit, self-monitoring for meaning, they are practicing similar
strategies in their narrative unit. Remind students that being metacognitive while reading is something good readers do all the time,
no matter what type of text they are reading.

NARRATIVE CONNECTION

ROIl(ITSllIP
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Unit Reflections

Reading Comprehens¡on
. What text lists did you omit, add, etc.? Why?
. What objectives did you omit, add, etc.? Why?
. What anchor charts did you omit, add, etc.? Why?

Read Aloud
. Whattext lists did you omit, add, etc.? Why?
. What objectives did you omit, add, etc.? Why?
. What anchor charts did you omit, add, etc.? Why?

PRE UNIT REFLECTIONS

Reading Comprehension
. How far did you get along?
. What skills were students strongest in?
. Weakest in?
. Why?

Read Aloud
. How far did you get along?
. What skills were students strongest in?
. Weakest in?
. Why?

MID UNIT REFLECTIONS

Reading Comprehension
. How far did you get along?
. What skills were students strongest in?
. Weakest in?
. Why?

Read Aloud
. How far did you get along?
. What skills were students strongest in?
. Weakest in?
. Why?

POST UNIT REFLECTIONS

ROOl(IT$llIP



Created by
G2 ELA Unit 4
Fairy Tales and Tall Tales
(Traditional Literature)

Grade & unit #

UNIT SUMNIARY

S\Ã;UAT ident:f1 the moral in bo¡h lcxts (RL.z.l)
S\4'BA'f colìì1Ìare arìd conlrust the nrrx'als ol'bo1h t¿"rts (RL.2.2: RL.2.ç)
SWBAT identifii the theme, Iesson, or moral, in "The Fisherman and His Wife" (RL.2.2)
SWBAT identify the theme, lesson, or moral, in "The Emperor's New Clothes" (RL.2.2)
SWBAT identify the theme, lesson, or moral, in two Cinderella stories from around the world
(RL.2.2; RL.2.9)
SWBAT identify the theme, lesson, or moral, in the folk tale (RL.2.2)

r Srù/BAT compare and contrast characteristics of fairy tales in "The Fisherman and His Wife" with
the characleristics of fairy tales in "The Emperor's New Clothes" (RL.2.5; RL.2.9)

r SWBAT define tall t¿les as stories with things that could not happen in real life (RL.2.5)
¡ SWBAT define tall tales as stories with things that could not happen in real life (RL.2.5)
¡ S'WBAT compare and contrast other characteristics of tall tales in "John Henry" with the

characteristics of tall tales in "Pecos Bill" (RL.2.5; RL.2.9)
¡ SWBAT compare and contrast orally the characteristics of tall tales in "Paul Bunyan," "John

Henry," and "Casey Jones" (RL.2.5; RL.2.9)

¡ S\À'tìAT con4ale and cont¡ast the niry'als rtl'b{}th texfs (RL.2.2: RL.2.ç')
¡ SWBAT compare and contrast characteristics of fairy tales in "The Fisherman and His Wife" with

the characteristics of fairy tales in "The Emperor's New Clothes" (RL.2.5; RL.2.9¡ SWBAT identify
the theme, lesson, or moral. in two Cinderella stories from around the world (RL.2.2; RL.2.9)

¡ SWBAT compare and contrast other characteristics of tall tales in "John Henry" with the
characteristics of tall tales in "Pecos Bill" (RL.2.5; RL.2.9)

¡ SWBAT compare and contrast orally the characteristics of tall tales in "Paul Bunyan,"'Tohn
Henry," and "Casey Jones" (RL.2.5; RL.2.9)

RL.2.2 - Recount stories, including fables
and folktales from diverse culfures, and
determine their central message, lesson, or
moral.

RL.2.5 - l)escribe the overall structure of a
story, including describing how the
beginning introduces the story and the
ending concludes the action.

RL.2.9 - Compare and contrast two or more
versions of the sanÌe story (e.g., Cinderella
stories) by different authors or from
different cultures

5

4

2

# ol' Dar s Stantlalcl Ob jectir, es

I)r'inrarv ,, bolclecl. sr'concla"\ -, llot brllclerl



\ilhat is this unit mostly about?

Which standards will be
heavily prioritized?

Which standards are not as

heavily prioritized?

AnslversGuiding Qs

VISIO|{ OF EXCELLENCE lVoE)

Standard Summarv

RL.2.2 - Recolrnt stories, inclr-rding fÌrbles and folktales from diverse cultures. and determjne their centr¿rl message.
lesson" or lnoral.

SWIIAT rdentil'v tiì!ì ntr)ral in b{f h texls (RL.2-2)
SWIIA l'i;()flrpâre iutl conTrasl the ¡uorals rit both tsx¡s tI{L.2-2. RL.l-9)
SV/BAT identify the theme, lesson, or moral, in "The Fisherman and His Wife" (RL.2.2)
SWBAT identify the theme, lesson, or moral, in "The Emperor's New Clothes" (RL.2.2)
SWBAT identify the theme, lesson, or moral, in two Cinderella stories from around the world (RL.2.2; RL.2.9)
SWBAT identify the theme, lesson, or moral, in the folk tale (RL.2.2

People have always created stories to explain the world around them and to teach lessons about things, traits, and actionsa

Standard Name:

Aligned Objectives

Aligned Knowledge



that they value. Certain stories have been passed on for generations, sometimes taking slightly different f-orms, but always
maintaining the original lesson, moral, or theme valued by that group of people.

o Authors of literan¿ texts include details that help readers make sense of stories.
o Good readers create an effective recounting or retelling of literary text(s) that includes key ideas and details (e.g.,

' characters, settings, problem/solution)

a Authors add lessons to their stories to help us learn about ou¡ own lives

¡ Folktales: a stor! originating in popular culture, typìcally p-rsse<l on by word of nrcruth
¡ fäbles :a nan'ative short story. typically rvidr anirnals as c:haracters, conveyinu ¿l nroral.
r fairy tales : a children's slory about rnagical a.nd irnaginary beings and lands
o Central message, moral, lesson: the lesson or message the author wants to teach us about our lives using this story
. central ideas : main ideas that lead to the moral or lesson
. key ideas are important ideas about the main topic of the story

a retell: to tell a story again (using main details from the original text)

o Retell stories, includirrg key details, and dernonsfrate undersanding of their central message or lesson.
¡ the lesson and rnoral and thelne is the what the author is trying to teach us in the sk)ry
o problenr is what the character wants or needs irut carrrrot hav¡
e solullirxr is how the problen gets lÌxed

a sequence is the order in rvbich the srcry takes place

summary is a only the most important information in a story: usually STORY elements and theme / moral / lesson
. to summarize:
. Identify and restate only the key parts and ideas of a text, using STORY elements as a guide
. Explain how the theme / moral / lesson of the story was revealed (ex. Through character actions throughout a story:
through how the problem was resolved, etc)

main idea is The central, "big" idea of a given piece of text; what all the details are about ; in a paragraph, usually the lÌrst
or last paragraphs; in a text, usually related to the title and/or theme; is the lesson the author wants o you learn about the
main topic

What the author is trying to teach us in the story
' usually what the main character leams in the story, or ll'hat is revealed as the character changes throughout a story
. reflects what the author values
. usually very generalizable across a variety of texts I many texts share the same general tbeme
Determine Theme:
. Infer - use text evidence + schema
. Think about how the main character changes in the story
. Think about how the problem was resolved

o

a

a

a



' In stories with clear antagonists and protagonists, think about the contrast between these two characters - the author is
usually trying to tell us to act like the protagonist, or to NOT act like the antagonist

o the moral of a story is what the author is trying to teach us in the story
o the lesson or moral can show what the main character leams in the story, or what is revealed as the character

changes throughout a story

o RecounVretell (or graphically represent) key details from literary texts, including fables and folktales from diverse cultures
o Determine central message, lesson or moral
o Describe how key details show a central message, lesson or moral

o Recount stories, Identifu details ofa story (e.g., characters, setting, conflict, plot).
o Recount stories by summarizing key events.
o Explain the key details ofa story (e.g., characters, setting, conflict, plot).
o Identify key details to determine the central message, lesson, or moral of a literary text.

Determine the lesson/message/moral of the story including fables and folktales from diverse cultures, and determine their
central message, lesson, or moral

O

STEP 8 - Theme
STEP 9 - Cross-book Themes
STEP 7 - Character Motive

o Identifies the moral of a fable

¡ Identifres the moral of a story

¡ Identifies theme in literary text

. Summarizes literary text

o Determines main idea in literary text

o Determines the topic in literary text

o ldentifies a title that reflects main idea in literary text

This is the final unit for this standard. Teach to mastery

Recount the key events in the story
What happens in the story?

Aligncd Skills

Aligned STEP Botlom lines

Aligned N\\'E.\ Skills

rrVhat's not coveretl in this
standard?
\\'hat's not covered in this
standard?

'\ligned .-\sscssnlent Stc¡ns



Which of the following statements recounts the plot of the story?
How does X...? lVhy does X...?
Which detail from the text shows that X learns Y?
Which details from the text show the central message/lesson/moral of the story?
In this passage, X learns Y. What key details in the story help the reader understand this lesson?
Where/wher/wh atl who / does X... ?

What lesson is this story teaching you?
What did X and Y learn at the end of both stories?

RL.2.5 - Describe the overall structure of a story, inclr,rding describing how the beginning introduces the story and the
entling concludes the action.

¡ SWBAT compare and contrast characteristics of fairy tales in "The Fisl¡erman and His Wife" with the characteristics of fàiry tales in ' The
Emperor's New Clothes" (RL.2.5; RL.2.9)

o S1üBAT define tall tales as slories with things that could not happen in:eal life (RL-2.5)
o SWBAT define tall tales as stories with things that could not happen in:eal life (RL.2.5)
o SWBAT compare and contrast other characteristics of tall tales in "John Henry" with the characteristics of tall tales in "Pecos Bill"'(RL.2.5;

RL.2.e)
o SWBAT compare and contrast orally the characteristics of tall tales in "Paul Bunyan," "John Henry," and "Casey Jones" (RL.2.5; RL2.9

o All texts of a particular genre follow a similar, predictable structure; understanding this common structure helps
good readers better understand and enjoy the text.

o Characters, like people in real life, have feelings that change in response to events that occur. These feelings are
predictable based on what we know about the character's personality, motivation, and from our own personal
experience (schema).

. Story Structure: beginning, rising action, middle, falling action, end
o beginning: where the story starts
o middle: where the events that lead to the solution occur

o sequence: events that happen in the story, happen in order
¡ stories are structured rvith story elements: setting, character, plot. problem, events, attempts to resolve the solution, solutirn
. stories have a beginning, middle and end
o setting is where and when the story takes place
o characters are people or animals or objects that are talking in the story
o problem is something the character wants or needs but cannot have
. attempts to resolve the problem are when they try and try to solve the problem through different events in the story

o end: when the story is over and the problem has been solved.

Standartl Nanle:

,\ligned ()bjertir es

.\lignccl Knorr lcclgc
()



o an inference is when you use evidence from the text plus schema to draw a conclusion
o the cause of an event is why something happens
o effect is what happens as a result
o conflict is the same as problem
o resolutìon is the same as solution

a solution is how the problem gets fixed

o setting can have an impact on characters
o Characters' actions can impact the setting
o Characters actions can impact the plot

o Describe the overall structure of a story, including how the beginning introduces the story and the ending concludes the story
o Identify the different parts of the story (Beginning, middle, end)
. go back to find the middle of the text
¡ locate key information from the question within the text
o sequencing events
o identifu a specific event from the sequence ofthe story

know that when you are asked to look at a the beginning or end of the text you go to the very beginning or the very end.a

STEP 6 - STORY Elements III
STEP 7 - Character Motive

o Identifies use of repetition in poetry

o ldentifies use of rhyme in poetry

o Understands characteristics of f,rction

o Classifies literary text as a nursery rhyme

o Classifies literary text as a story

o Classifies literary text as a tall tale

o Classifies literary text as fantasy

o Classifies literary text as historical fiction

o Classifies literary text as poetry

o Identifies make-believe statements in literary text

Aligned Skills

Aligned STEP Bottonl lines

Alignccl N\\'8.\ Skills



What happens in the beginning/middle/end of this story?
What is the beginning/middle/end of this story about?
Explain how the story is organized. What is the overall structure of the passage?

What do you find out from the beginning of the "(text)X"?
What happens in the MIDDLE of the story?
What does the beginning of "(text)X" tell the reader?
Describe the parts of a story (beginning and end)?
Why does X want to Y?

\\'hat's not co\crccl in f his
standartl'l

Aligned .\ssessnrent Stenrs

RL.2.9 - Compare and contrast two or more versions of the same story (e.g., Cinder-ella slories) by different autho-s or
fiom different sultures

¡ SWBA]' c()rnprìl'c and sontrast the marals o1'borh texts (RL.2.2: RL.l.9 
'o SWBAT compare and contrast characteristics of fairy tales in "The Fisherman and His Wife" with the characteristics of fairy tales in "The

Emperor's New Clothes" (RL.2.5; RL.2.9) SWBAT identifythe theme, lesson, or moral, in two Cindere-la stories from around the wodd
(RL.2.2: RL.2.9)

o SWBAT compare and contrast other characteristics of tall tales in "Joh¡ Henry" with the characteristics of tall tales in "Pecos Bill" (RI-.2.5;
RL.2.9)

o SWBAT compare and contrast orally the characteristics of tall tales in "Paul Bunyan," "John Henry," and "Casey Jones" (RL.2.5; RL.2.9)

o Culture: a way of life of a group of people
o Setting is where and when the story takes place.
o Plot (main events, problem/solution)
¡ Retell is telling the story in your own words, telling all the details of the story elements.
o Characterlcharacter traits are who the character is on the inside based on their actions,
o . The plot is the problem, the attempts to resolve the problem and solution in a story
o . The plot is the juicy part of the story
o . Plot consists of:

o . Exposition
. The beginning of the story
. Introduction to the characters and setting

. compare is to finding out how things are the same

. contrast is to find out how things are different
o Author(s): the person or people who wrote the story

Standarcl Name:

Aligned Ob.jectir cs

,\ligned Knowletlge
()



. Gives us background information
o . Rising Action

. .When 
the main events in the story take place that build towards the problem/conflict

. Helps to move the plot along

. Includes suspense
o . Climax

. The exciting part where we find the problem/conflict, and something has to be done to
resolve it

. Conflicts can be internal or external

. Internal conflict
o Person vs. self

. External conflict
o Person vs. nature
o Person vs. person
r The part the reader is waiting for .

o Falling Action
. When the problems begin to be wrapped up and solve .

o Resolution
. The end of the story, when a decision is made and the problem/conflict is solve

' When all loose ends are tied up for the reader
. When we figure out the theme

Central message is:
r What the author is trying to teach us in the story

o usually what the main character learns in the story, or what is revealed as the character
changes throughout a story

o reflects what the author values
o usually very generalizable across a variety of texts / many texts share the same general theme

o To determine theme:
o Use "figuring out" strategy (inferring)
o Think about how the main character changes ìn the story
o Think about how the problem was resolved

. . in stories with clear antagonists and protagonists, think about the contrast between these two characters
. the author is usually trying to tell us to act like the protagonist, or to NOT act like the antagonist

¡ the moral of a story is What the author is trying to teach us in the story
o the lesson or moral can show what the main character learns in the story, or what is revealed as the character

changes throughout a story
o the point of view reflects what the author values



o Identify and describe the settings of two or more texts
o Identify and describe character(s') traits in two or more texts
o Retell the plots of tr,vo or more texts
o ldentify the central message/lesson of two or more texts
o Infer - use text evidence * schema
¡ Think about how the main character changes in the story
r Compare and contrâst two or more versions of the same story by different authors or from different cultures
e Compare and contrast the plot
o Compare and contract the parts of a story.

STEP 6 - STORY Elements III

Compares and contrasts ideas presented in two or more literarv texts

What is the main idea of both passages?

What is the _ in both stories?
What is different about_ instead of_?
What do both passages say about _?
How was _ different from _ in the stories _ and _?
Which of the following statements identifies the most important details presented in the two textsiì
In what way is story X similar toldifferent fiom story Y?
V/hìch of the following statements identifies the similarities/differen¡es between the two stories?
How is Text A's detaiVdescription of X similar to/different than Texl B's detaiVdescription of X?
VIhy is detail/description X in Text A similar to/different than detailrdescription X in Text B?

,\lignccl Skills

,\ligned S1'¡-P Bottont lines

Aligncd N\\'E.\ Skills

\\'hat's not covererl in f his
standard?

.\ligned .\ssesslncnt Sf cnrs

Teacher Pre-Work

¡\nsrr crs(ìuiding Qs



Which knowledge/skills from
this standard do you already feel
comfortable teaching?

Which knowledge/skills might be
neÌv or are you less comfortable
teaching?

What do you notice about
alignment between STEP,
NWEA, and knowledge and
skills for this standard?

In your own words, what is this
standard mostly about?

Assessment Cover Pase

These should be based on
error analysis of questions

Jrom unil assessment and
other anticipated errors.

Some of these will befrom unit
assessment, others wìll be from
SßAC released Qs.

#l from unit åssessment
What did character x and
character y both do when z
happened?

#4 from unit assessment
Why did character x say _
but character y say _?

Nøme mícro-skíll that ís part of
larger standard

Comparing and
contrasting character
motivation

(part of lørger conpøre and
contrast standørd)

ÂlignedQuestions/question Misconceptions/Error KPs:Knorvledge
stems Analysis

KPs: Skillsskilt



Text: Lookl by Marilyn Kratz

From unit assessment
l. Is Look! a fairy tale or

a fable? Use RACCE to
support your ans\üer.

From the unit assessment
2. What is the moral of the
story?
a. Bears are wise animals.
b. Don't mn too fast,
otherwise other animals will
stop y0u.
c. Take time to appreoiate
the beauty around you.
d. It's better to sit than run.

From the unit assessment
3. Use RACCE to support
your answer for Question
#2.

'SWBAT define fable as a

type of story that involves

talking animals.

RL.2.2

ldentity nroral

RL.2.2

Central message/lesson

SWBAT respond to open
ended questions with RACCT



Text: The Golden Touch

From the unit assessment
4. Why did the author
include the picture at the
beginning of the passage?
a. To show what the flower
looked like
b. To show how much
bigger a rabbit is than a frog
c. To show a meadow
d. To show the rabbit
rushing past the frog

From the unit assessment
5. How do the animals feel
at the end of the story?
a. The animals feel calm
and enjoy what is around
them
b. The animals feel tired
from running so quickly
c. The animals feel rushed
because they have to start
running again
d. The animals feel bored of
looking out into the land

RL.2.5

SWBAT describe illustrations
of the sea in "The Fisherman

and His Wife"

Rt-.2.5
' SWBAT describe how the
fisherrnan feels about asking
for more wishes and how the
flounder feels about granting
each wish in "The Fisherman
and His Wife"



From the unit assessment
6. What is the genre of The
Golden Touch?

a. legend

b. myth

c. tall tale

d- fantasy

From the unit assessment
7. How does King Midas
feel rvhen Marygold's lips
turn to gold? Why?

a. IIe feels upset because he
is the fondest of his
daughter. Marygolcl, than
anything else in the world.
b. I{e feels delighted
because his wish for more
gold came true.
c. He ftiels furious at the
stranger for not telling him
that Marygold woulcl turn
into gold.
d. He feels wise that he has
made the right decision to
tum Marygold into gold.

SWBAT define fantasy

Rr-.2.5

' SWBAT describe how the
fisherman feels about asking
for more wishes and how the
flounder feels about granting
each wish in 'The tisherman
and His Wife"



From the unit assessment
8. What sentence from the
text demonstrates how
King Midas's problem is
solved?

a. 'You are wiser now,"
said the stranger.
b. "So you've made a
discovery," observed the
stranger. "Which is of more
value: the Golden Touch or
your own loving daughter?"
c. "Take a vase of the water
and sprinkle it over any
object you desire to change
into its former condition."
d. "Oh, my child,"
answered Midas.

From the unit assessment
9. The theme of &
Golden Touch is...

a. It's okay to be greedy, as

long as you don't hurt your
family.
b. Good fathers don't turn
their daughters into gold.
c. Family is more important
than having more things.
Kings can be silly.

RL.2.5

SWBAT describe the
characters, plot, and setting

RL.2.l

Theme
' SWBAT identify the
theme, lesson, or moral, in
"The Fisherman and His
Wife" (R1.2.2)



From the unit assessment
10. Use RACCE to support
your ansv/er for Question#9

11. Identify a make-
believe statement found in
either texts.

a. A bedpost turned into
gold.
b. A spotted green frog
jumped-rush, ruslr" rush-
on his way to the pond.
c. The rabbit sat down
beside the tÌ'og and looked.
He dipped the pitcher into
the water.

12. How are the themes
in Look! and The Golden
Touch similar or different
to one another? Choose all
that apply.

a. Both stories' themes are
about appreciating what is in
front ofyou.
b. Both stories' themes are

about how make-believe
characters make great
stories.
c. The theme in Look! is

RL.2.2

SWBAT respond to open
ended questions with RACCE

SWBAT identify make-
believe statements in literary
text

2.9

SWBAT compare and

contrast the morals of both
texts



about not being in a rush to
enjoy what you have, while
the theme in The Golden
Touch is about needing to
rush.
d. The theme in Look! is
remembering not to be so

busy so that you can enjoy
the little things in life, while
the theme in The Golden
Touch is not to be so greedy

In your own words, what does
this standard ask students to do?

What does this standard look
like at its most basic level?

What does this standard look
like at the highest level?

r\nsl ers(ìuiding Qs

Teacher Complexitv - Assessments

Word usage/syntax
Noteslex itTe.xt Featule (



Vocabulary

Structure

Length

LTNIT PLANNING

Teacher Pre-Work

What do you notice about the
word usage/syntax of the texts
in the unit?

What do you notice about the
vocabulary of the texts in the
unit?

What do you notice about the
text structure of the texts in the
unit?

AnsrversGuiding Qs



What do you notice about the
length of the texts in the unÍt?

Action Plan from Previous Unit's DAM

Nert Stcps Hou ne'll address it in this unit Focus students

Example for
application of
KPs:

Think Aloud
applying KPs to
this day's text:

Oral Drill"ihe.¡e J [{essage I ¡{"{qral ,¡

m6d

3Fam{ ilH lE !BWtH!Ëntt
ûamt

LBsçontàbles as a ty¡re ol
stoly tlrat involves
talking animals and

encl witlr ¿l lnoral
the moral of a story
is what the author is
trying to teach us in
the story
the lesson or moral
can show what the
main character

o

a

O

What:From the unit assessment
4, What lesson is the author trying to
teach us in the story?

From the unit assessment
7. How did solve lris problem?

Recount the key events in the story.
Which detail from the text shows that
X learns Y?
Which details from the text show the
central message/lesson/moral of the

'l'ext:
The Fox and the Stork

The Crow and the

More fables for
independent text

SWtl^.T defìne
fìrble as a type ol'

Pitcher

I

Oplirtrts: link ttr ctryty

t' h a n 1 s/¿t n t' h t t r c lt u rts
here, OR print.fitr
meeling und tug n'hit'h
ott es .tttru' l l u se.fitr N'h ich
du.t's

Ob.jectir c & TextD

a

('hants & Anchor Charts lntellecfual PrepStick¡' KPs (ref'er fo VoE
above)

Aligned Quesf ion Sfcms (f'rom
above) + LInit âssessment questions
cr¡r'ered



Oral Drill

Example for
application of
KPs:

Think Aloud
applying KPs to
this day's text:

5o u¡io.,:

tra¡¿cte: lessc¡:

¡v1 o rj

Âfeãots to

ihery¡e J h,lessage J l,le:¡l i
Lesgo:r
TÌðÈ:

rhru:

So,!:ìôa:

fråiåde.;èssen:

ful Þ r3,

Âlerots to

learns in the story, or
what is revealed as

the character
changes throughcut
a story

How
o you can find the

moral by thinking
through what the
character learns as

they attempt to
resolve the problem

o determine the
character lesson

r relate/apply the
character lesson to
real life

whv:
o we find the moral of

a story to see what
the author wanted us
to learn

r this helps us leam
fiom the characters
in our books

What:
a fhbles as a type o,

story thai invoh,es
talkirrg aninrals ancl

end wilh a lnoral
compare is to
finding out how
things are the same
confrast is to find out
how things are

different
the moral of a story
is what the author is

a

o

a

story?
In this passage, X leams Y. What ke¡r
details in the story help the reader
understand this lesson?

What lesson is this story teaching you?
What did X and Y leam at the end of
both stories'/

From the unit assessment
4. What lesson is the author trying to
teach us in the story?
From the unit assessment
7. Hor¡, did_ solve his problern?

From the unit assessment
10. What happens at the _ of both
stories?
From the unit assessment
9 How were X from Y and W fromZ
similar?

story tltitt involves
talking aninrals.

o SWtIA'l'mor¿ll as

the lsssorr ol the

sl()n/
o SWBAT identify

the nroral in both
texts (RL.2.2)

o SWBAT ctrtìlpare
¿ìncl crnltrast the
nlorals ol'both
texts

SWBAT responcl tr.r

o¡ren endetl c¡ueslions
with RACCIT

Text:
The Fox and the Crow

The Lion and the
Mouse

a SWBAT cle flns
iÌrble as a ty¡re t>f

slorv that involves
talkrng animals.
SWBAT moralas
lhe less<¡rr of lhe
story

o

2



gêßô¿r;ng I Conråstì49 -lens 
lcañ do:his åi å

f eß2leK¡'!
{ier r

o
R

The-e

trying to teach us in
the story
the lesson or moral
can show what the
main character
learns in the story, or
what is revealed as

the character
changes throughout
a story

How
o read two texts to find

the moral
o you can find the

moral by thinking
through what the
character learns as

they attempt to
resolve the problem

o determine the
character lesson

o relal.elapply the
character lesson to
real life

o determine if the
moral of two stories
is the same or
different by
identifuing it
similarities and
differences

O

whv:
o We do this to see if

different stories can
teach us the same or
different things
about the read world

Recount the key events in the story.
Which detail from the text shows that
X leams Y?
Which details from the text show the
central message/lesson/moral of the
story?
In this passage, X leams Y. What key
details in the story help the reader
understand this lesson?
What lesson is this story teaching you?
What did X and Y leam at the end of
both stories?

What is the morale of both passages?
What is the._ in both stories?
What is different about _ instead of

-?
What do both passages say about _?
How was _ different from _ in
the stories _ and _?
Which of the following statements
identifies the most important details
presented in the nvo texts?
In what way is story X similar
toldifferent from story Y?
Which of the following statements
identifies the similarities/differences
between the two stories?
How is Text A's detail/description of X
similar to/different than Text B's
detail/description of X?
Why is detail/description X in Text A
similar to/different than
detail/descripion X in Text B?

o SWBAT iclentity
tlre moral in both
texts

o SWBAT compåre
and contrast the
morals of both
texts (RL.2.2;
RL"2.9)

SV/BAT responcl to
open ended questions
with RACCI:



Oral Drill

Example for
application of
KPs:

Think Aloud
applying KPs to
this day's text:

îhe're / À,lessage / hlcai J

Lessor
¡nüù:

5FtffiilHlñftffi'ffitI*al
l!êM:

Ëleftènß cf Fê]ry 1à1es:

So:uiior:

Ciâ:åctea ¡esicci

ÂrerÞts to
îetalte:

Prgb:es,:

Fairy tales arefarry
tales : a children's
stor;r about lnagical
and imaginary beings
and lands

Fairy tales have the
same story elements
as a narrative fiction
story
the theme of a story
is what the author is
trying to teach us in
the story
sometimes more
than one theme can
occur in a story
theme can show
what the main
character learns in
the story, or what is
revealed as the
character changes
throughout a story

we find the theme of
a story to see what

What:

How

a

a

o

a

. you can find the
theme by thinking
through what the
character learns as

they attempt to
resolve the problem

o determine the
character lesson

o relatelapply the
characler lesson to
real life

whv:
o

From the unit assessment
4. What lesson is the author trying to
teach us in the story?

From the unit assessment
7. Hou, did solve his problem?

From the unit assessment
4. What lesson is the author trying
to teach us in the story?

Recount the key events in the story.
Which detail from the text shows that
X learns Y?
Which details from the text show the
central message/lesson/moral of the
story?
In this passage, X leams Y. What key
det¿ils in the story help the reader
understand this lesson?
Wh¿t lesson is this story teaching you?
What did X and Y learn at the end of
both stories?
Whât did X and Y leam at the end
Fairof both stories?

Text:
The Fisherman and His
Wife
(Engage NY, Domain
l)

Lesson Plan on Box

o SWBAT fairy tales
and fairy tale
elements

r SWBAT describe
the characters,
plot, and setting

o SWBAT identify
the theme, lesson,
or moral, in ttThe

Fisherman and
His Wife"
(RL.2.2)

¡ SWBAT describe
how the fisherman
feels about asking
for more wishes
and how the
flounder feels
about granting
each wish in "The
Fisherman and His
Wife"

o SWBAT describe
illustrations of the
sea in "The
Fisherman and His
Wife"

SWBAT respond to
open endecl questions
with |ìACCts

3
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the author wanted us
to learn

r this helps us learn
from the characters
in our books

What:
o Characters feel a

certain way as a

reaction to an event
or action ofanother
character.

o the theme of a story
is what the author is
trying to teach us in
the story

o sometimes more
than one theme can
occur in a story

r theme can show
what the main
character learns in
the story, or what is
revealed as the
character changes
throughout a story

a

How:
o you can find the

theme by thinking
through what the
character learns as

they attempt to
resolve the problem

o determine the
character lesson

o relate/apply the
character lesson to
real life

From the unit assessment
8. The theme of _ is
From the unit assessment
7. How did solve his problem?

Recount the key events in the story.
Which detail from the text shows that
X learns Y?
Which details from the text show the
central message/lesson/moral of the
story?
In this passage, X leams Y. What key
details in the story help the reader
understand this lesson?
What lesson is this story teaching you?
What did X and Y leam at the end of
both stories?

Text:
The Emperor's New
Clothes
(Engage NY, Domain
r)

Lesson Plan on Box

o SWBAT identify
the theme, lesson,
or moral, in "The
Emperor's New
Clothes" (RL.2.2)

o SV/BAT describe
how the people
feel upon seeing
the Emperor in his
underwear in "The
Emperor's New
Clothes"

o S.WBAT describe
the illustration of
the spinners,
weavers, and
tailors in "The
Emperor's New
Clothes"

SWBAT responcl to
open endecl questions
with RACCE

4
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whv:
o we find the theme of

a story to see what
the author wanted us
to learn
this helps us learn
from the characters
in our books
illustrations help us
create a more
accurate image in
our minds, building
our schema

o

o

What:
a lables as a tv¡re ol

story that involvm
talking anin"nls and

end with a moral
compare is to
ñnding out how
things are the same
contrast is to find out
how things are
different
the moral of a stoa-y'

is what the author is
trying to teach us in
the story
the lesson or moral
can show what the
main character
lcarns in the story, or
what is revealed as

the character
changes throughout
a story

a

o

a

a

From unit assessment
1. What does the _ paragraph of

the passage tell the reader?
From the unit assessment
10. What happens at the _ of both
stories?
From the unit assessment
9 How were X from Y and W from
Z simllar?
From the unit assessment
5. What does the _ paragraph tell
the reader?
From the unit assessment
6. Why did the author include the

_paragraph of the passage?

Select all that apply.

From the unit assessment
2. W.lry clid the author include the

pictule at the _ r>f the
passage?

From unit assessment

Text:
o SWBAT compare

and contrast
characteristics of
fairy tales in
"The Fisherman
and IIis Wife'
with the
characteristics of
fairy tales in
"The Emperor's
New Clothes"
(RL.2.5; RL.2.9)

o SWBAT describe
how the beast feels
when the merchant
takes his rose in
"Beauty and the
Beast, Part I"

r SWBAT describe
an illustration of
the beast in
"Beauty and the

5
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How:
. read two texts to find

the moral
o you can find the

moral by thinking
through what the
character learns as

they attempt to
resolve the problem

o determine the
character lesson

c relatelaþply the
character lesson to
real life

o determine if the
moral of two stories
is the same or
different by
identifying it
similarities and
differences

a

whv:
We do this to see if different
stories can teach us the same
or different things about the
read world
We can leam about diverse
cuhures by looking at their
stories that are passed down
through centuries

1. What does the _ paragraph of
the passage tell the reader?

What happens in the
beginning/middle/end of this story?
What is the beginning/middle/end of
this story about?
Explain how the story is organized.
Wliat is the overall structure of the
passage?

What do you find out from the
beginning of the "(text)X"?
What happens in the MIDDLE of the
story?
What does the beginning of "(text)X"
tell the reader?
Describe the parts of a story þeginning
and end)?
Why does X want to Y?
What is the _ in both stories?
What is different about _ instead of

-_?How was _ different from _ in
the stories _ and _?
In what way is story X similar
toldifferent from story Y?
Which of the following statements
identifies the similarities/differences
between the two stories?
How is Text A's detail/description of X
similar toldifferent than Text B's
detail/description of X?
Why is detaiVdescription X in Text A
similar to/different than
detail/descrþion X in Text B?

Beast, Part I"
SWBAT respond t<r

open ended questions
with RACCE
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o compare is to
finding out how
things are the same

o contrast is to find out
how things are

different
o the moral of a stor''

is what the author is
trying to teach us in
the story

. the lesson or moral c
o an show what the

main character
leams in the story, or
what is revealed as

the character
changes throughout
a story

What:

How:
o read two texts to find

the moral
. you can find the

moral by thinking
through what the
character learns as

they attempt to
resolve the problem

o determine the
character lesson

o relate/apply the
character lesson to
real life

o determine if the
moral of two stories
is the same or
different by
identif ing it

Recount the key events in the story.
Which detail from the text shows that
X learns Y?
Which details from the text show the
central message/lessorVmoral of the
story?
ln this passage, X leams Y. What key
details in the story help the reader
understand this lesson?
What lesson is this story teaching you?
What did X and Y leam at the end of
both stories?
What is the _ in both stories?
What is different about _ instead of
____t
How was _ different from_ in
the stories _ and _?
In what way is story X similar
to/different from story Y?
Which of the following statements
identifies the similarities/differences
between the two stories?
How is Text A's detail/description of X
similar toldifferent than Text B's
detaiVdescription of X?
Why is detail/description X in Text A
similar to/different than
detail/description X in Text B?

Text:
Two Cinderella
versions

Other Cinderella
versions found here

o SWBAT define
fantasy

o SWBAT identify
the theme, Iesson,
or moral, in two
Cinderella stories
from around the
world (NL.22;
RL.2.e)

o SWBAT compare
and contrast the
two different
Cinderella
versions

SWBAT responcl to
open entlecl cluestions
with RA(ICl:

6



similarities and
differences

o

whv:
We do this to see if different
stories can teach us the same
or different things about the
read world
We can leam about diverse
cultures by looking at their
stories that are passed down
through centuries

What:

a

A tall tale is a story
with elements that
can happen in real
life.
Tall tales are often
make-believe; not
real
Tall tales have the
elements of a
narrative text

o

How
When you read a
narrative text you
can ask yourself
"could this really
happen in real life

whv:
a Tall tales allow us to

use our imagination
and visualize a life
much different from
our own.

From unit assessment
2. What does the _ paragraph of

the passage tell the reader?
From the unit assessment

2. Whv did the authar include the
picture at the _ of the
passage?

From the unit assessment
5. What does the _ paragraph tell
the reader?
From the unit assessment
6. Why did the author include the

_paragraph of the passage?

Select all that apply.

What happens in the beginning/middle/end
ofthis story?
What is the beginning/middle/end of this
story about?
Explain how.the slory is organized. What
is the overall structure of the passage?

What do you find out from the beginning
of the "(text)X"?
What happens in the MIDDLE of the
story?
What does the beginning of "(text)X" tell
the reader?

Text:
Paul Bunyan
(Engage NY, Domain
l)
Lesson Plan on Box

o SWBAT define
tall tales as
stories with
things that could
not happen in
real life (RL.2.5)

. SWBAT identifu
make-believe
statements in
literary text

SWBAT respontl to
open ended c¡uestions
with IìACCI:

7



What:
A tâll tale is a story
with elements that
can happen in real
life.
Tall tales are often
make-believe; not
real
Tall tales have the
elements of a
narrative text
compare is to
finding outhow
things are the same
contrast is to find out
how things are
different

How:
o When you read a

narrative text you
can ask yourself
"could this really
happen in real life"

r Determine if the
elements of the two
texts are the same or
different and how

whv:
Tall tales allow us to use our
imagination and visualize a

life much different from cur
own

a

o

o

o

Describe the parts of a story (beginning
and end)?
Whv does X'want to Y?

From unit assessment
3. What does the _ paragaph of

the passage tell the reader?

From the unit assessment
3. Why tlid the author include the

picture at the _ of the
passage?

From the unit assessment
5. What does the _ paragraph tell
the reader?
From the unit assessment
6. Why did the author include the

_paragraph of the passage?

Select all that apply.

What happens in the
beginning/middle/end of this story?
What is the beginning/middle/end of
this story about?
Explain how the story is organized.
What is the overall structure of the
passage?

What do you find out from the
beginning of the "(text)X"?
What happens in the MIDDLE of the
story?
What does the beginning of "(text)X"
tell the reader?
Describe the parts of a story (beginning
and end)?
Why does X want to Y?

Text:
Pecos Bill
(Engage NY, Domain
l)
Lesson Plan on Box

o SWBAT define
tall tales as
stories with
things that could
not happen in
real life (RL.2.5)

r SWBAT identi$
make-believe
statements in
literary text

r SWBAT compare
and contrast other
characteristics of
tall tales in "Paul
Bunyan" with the
characteristics of
tall tales in "Pecos
Bill"

SWBAT respond to
open ended questions
with RACCIE

I



What:
A øll tale is a story
with elements that
can happen in real
life.
Tall tales are often
make-believe; not
real
Tall tales have the
elements of a
narrative text
compare is to
hnding out how
things are the same
contrast is to find out
how things are

different

How:
o When you read a

narrative text you
can ask yourself
"could this really
happen in real life"

o Determine if the
elements of the two
texts are the same or
different and how

whv:
Tall tales allow us to use our
imagination and visualize a

life much different from our
own

a

a

From unit assessment
4. What does the _ paragraph of

the passage tell the reader?
From the unit assessment

4. Wry did the ¿¡uthor include the
picture at tlie _ of the
passagel'

F rom the unit assessment
5. What does the _parz;graph tell
the reader?
From the unit assessment
6. Why did the author include the

_ paragraph ofthe passage?

Select all that apply.

What happens in the
beginning/middle/end of this story?
What ìs the beginning/middle/end of
this story about?
Explain how the story is organized,.
What is the overall structure of the
passage?

What do you find out from the
beginning of the "(text)X"?
What happéns in the MIDDLE of the
story?
What does the beginning of "(text)X"
tell the reader?
Describe the parts of a story (beginning
and end)?
Why does X \ /ant to Y?
w hat is the _ in both stories?
What is different about _ instead of
____1
How was _ different from _ in
the stories _ and _?
In what way is story X similar
toldifferent from story Y?
Which of the following statements

Text:
John Henry
(Engage NY, Domain
r)
Lesson Plan on Box

r SWBAT define
tall tales as stories
with things that
could not happen
in real life

o SWBAT identify
make-believe
statements in
literary text

o SWBAT compare
and contrast
other
characteristics of
tall tales in "John
Ifenry" with the
characteristics of
tall tales in
"Pecos Bill"
(RL.2.5; RL.2.9)

SWBAT respond to
open endecl questions
with RACCE

9
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What
A tall tale is a stc.r_v

with elements that
can happen in real
life.
Tall tales are often
maire-believe; not
real
Tall tales have the
elements of a
narrative text
compare is to
finding out how
things are the same
confrast is to find out
how things are
different

How:
o When you read a

narrative text you
can ask yourself
"could this really
happen in real lif¿"

o Determine if the
elements of the two
texts are the same or
different and how

whv:
Tall tales allow us to use our

a

o

a

a

identifies the similarities/differences
between the two stories?
How is Text A's detaiVdescription of X
similar to/different than Text B's
detail/description of X?
Wty is detail/description X in Text A
similar toldifferent than
detail/description X in Text B?

From unit assessment
5. V/hat does the _ paragraph of

the passage tell the reader?
tr'rom the unit assessment

5. Why did the ar"rtht'¡r inch¡de the
pìclure at the _ oi the
passage'?

From the unit assessment
5. What does the _ paragraph tell
the reader?
From the unit assessment
6. Why did the author include the

_paru$aph of the passage?

Select all that apply.

What is the _ in both stories?
What is different about instead of
___l
How was _ different from _ in
the stories _ and _?
ln rvhat way is story X similar
toldifferent from story Y?
Which of the following statements
identifies the similarities/differences
between the two stories?
How is Text A's detail/description of X
similar toldifferent than Text B's
detail/description of X?
Why is detail/description X in Text A

Text:
Casey Jones
(Engage NY, Domain
l)
Lesson Plan on Box

SWBAT define
tall tales as stories
with things that
could not happen
in real life
SV/BAT identifo
make-believe
statements in
literary text
Describe how the
words from the
"Ballad of Casey
Jones" tell the
story about Casey
Jones

S\ryBAT compare
and contrast
orally the
characteristics of
tall tales in ó6Paul

Bunyanr" toJohn

Henryrto and
otCasey Jonesto
(RL.2.5; RL.2.9)

o

a

o

a

10
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imagination and visualize a

life much different from our
own

What
a Folktales are stories

originating in
popular culture,
typically passed on
by word of mouth.
the moral of a story
is what the author is
trying to teach us in
the story
the lesson or moral
can show what the
main character
learns in the story, or
what is revealed as

t}te character
changes throughout
a story

you can find the
moral by thinking

How:

similar toldifferent than
detail/description X in Text B?
What happens in the
beginning/middle/end of this story?
What is the beginning/middle/end of
this story about?
Explain how the story is organized.
What is the overall structure of the
passage?
What do you find out from the
beginning of the "(text)X"?
What happens in the MIDDLE of the
story?
What does the beginning of "(text)X"
tell the reader?

Describe the parts of a story þeginning
and end)?
Why does X want to Y?

From the unit assessment
3. What were the X Y?
From the unit assessment
4. What lesson is the author trying
to teach us in the story?
From the unit assessment
7. iìow did_ solve his problem'l

From the unit assessment
8. The theme of is

Which character is telling the story?
Who is telling the story?
What is X's point of view about Y?
How does character X speak
differently from character Y?

Which character is telling the story?
Who is telling the story?
What is X's point of view about Y?
How does character X speak

SWBAT respond to
open errded questions
w'ith RACCE

Text:
Seven Chinese Sisters
by Kathy Tucker

o SWBAT define
folk tales

o SWBAT identify
the theme, lesson,
or moral, in the
folk tale (RL.2.2)

SWBAT respond to
o¡len endecl questions
rvith RACCE

ll
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through what the
character learns as

they attempt to
resolve the problem

o determine the
character lesson

o relate/apply the
characler lesson fo
reâl life

whv:
o we find the moral of

a story to see what
the author w¿nted us
to learn

this helps us learn from
the characters in our
books

What:
o Folktales are stories

originating in
popular culture,
typically passed on
by word of mouth.
the moral of a story.
is what the author is
trying to teach us in
the story
the lesson or moral
can show what the
main character
learns in the story, or
what is revealed as

the character
changes throughout
a story

a

How:
. you can find the

moral by thinking

differently from character Y?

From the unit assessment
3. What were the X Y?
From the unit assessment
4. What lesson is the author trying
to teach us in the story?
From the unit âssessment
7. Hor¡,did solve his problern?

From the unit assessment
8. The theme of is

Which character is telling the story?
Who is telling the story?
What is X's point of view about Y?
How does character X speak

ifferently from character Y?
Recount the key events in the story.
Which detail from the text shows that
X learns Y?
Which details from the text show the
cenral message/lesson/moral of the

Text:
Why Snails Have
Shells: Minority and
Han Folktales from
China by Carolyn Han

. SWBAT define
folk tales

o SWBAT identify
the theme, lesson,
or moral, in the
folk tale (RL.2.2)

SWBA'I- respond to
open endecl questions
with RACCE

t2
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through what the
character learns as

they attempt to
resolve the problem

e determine the
character lesson

o relatelapply the
character lesson to
real life

whv:
o we find the moral of

a story to see what
the author wanted us
to learn

this helps us leam from the
characters in our books

What:
o Folktales are stories

originating in
popular culture,
typically passed on
by word of mouth.
the moral of a story
is what the author is
trying to teach us in
the story

o the lesson or moral
can show what the
main character
learns in the story, or
what is revealed as

the character
changes throughout
a story

How:
o you can find the

moral by thinking
through what the

story?
In this passage, X leams Y. What key
details in the story help the reader
understand this lesson?
What lesson is this story teaching you?
What did X and Y leam at the end of
both stories?

Recount the key events in the story.
Which detail from the text shows that
X learns Y?
Which details from the text show the
central message/lesson/moral of the
story?
In this passage, X leams Y. What key
details in the story help the reader
understand this lesson?
What lesson is this story teaching you?
What did X and Y learn at the end of
both stories?

ï'ext:
The Legend ofthe
Bluebonnet by
Tommie dePaola

. SWBAT define
legends

r STilBAT identify
the theme, Iessono

or moral, in the
legend (RL.2.2)

SWBAT responcl to
open endecl questions
with RACCE

I t
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character learns as

they attempt to
resolve the problem

o determine the
character lesson

o relate/apply the
characler lesson to
real life

whv:
. we find the moral of

a story to see what
the author wanted us
to leam

this helps us learn from tfte
characters in our books

ÌVhat:
o Folktales are stor.es

originating in
popular culture,
typically passed on
by word of mouth.
the moral of a story
is what the author is
trying to teach us in
the story

o the lesson or moral
can show what th:
main character
learns in the story, or
what is revealed as

the character
changes throughout
a story

How:
a you can find the

moral by thinking
through what the
character learns as

Recount the key events in the story.
Which detail from the text shows that
X learns Y?
Which details from the text show the
cen:ral message/lesson/moral of the
story?
In this passage, X learns Y. What key
details in the story help the reader
understand this lesson?
What lesson is this story teaching you?
What did X and Y leam at the end of
both stories?

Tcxt:
The Legend ofthe
lndian Paintbrush by
Tommie dePaola

o SWBAT dehne
legends

o SWBAT identify
the theme, lesson,
or moral, in the
legend (RL.2.2)

SWRAT respond to
open entletl questions
w'ith RALICE

I4



Unit celebration

o

they attempt to
resolve the problem
determine the
character lesson
relateiapply the
character lesson to
real life

a

whv:
. we find the moral of

a story to see what
the author wanted us
to leam

this helps us learn from the
characters in our books

Unit ¿ssessmentl5

Does your unit cover all the content from your unit assessment? Does it cover all the content from your VoE?

Did you make changes to the unit from it's original composition? Why?

U¡lit Processing:



Appendix 3: Mathematics



1) developing understanding of multiplication and division and strategies for multiplication and division within 100

2) developing understanding of fractions, especially unit fractions (fractions with numerator 1)

3) developing understanding of the structure of rectangular arrays and of area
4) describing and analyzing two-dimensional shapes

Rocketship Education - 3'd Grade Math Scope & Sequence Map - 2Ot5-2Ot6

Third de mathematics is about...

Required Fluencies by the End of Third Grade
3.OA.7 - Single-digit products and quotients (products frorn memory by end of Grade 3)

3.NBT.2: Add and subtract within 1,000

Summary of Units in Grade 3

Unit 1: Place Value w¡th Add¡t¡on and Subtraction - 5 weeks
ln Unit 1, students will increase their sophistication with computation strategies for addition and subtraction that will be finalized by

the end of the year. This unit introduces the concept of rounding, which provides students with another strategy to judge the
reasonableness of their answers in addition and subtraction situations.

Unit 2: Exploring Multiplication and Division - 4 weeks
Unit 2 builds upon the multiplication foundation started in Grade 2. First students concentrate on the meaning of multiplication and

division and begin developingfluencyfor learning products. Students begin developingthese concepts byworkingwith numbers
with which they are more familiar such as 2's,5's and 10's in addition to numbers that are easily skip counted, such as 3's and 4's.

Since multipl¡cation is a critical area for Grade 3, students will build on these concepts throughout this year working towards fluency
by the end of the year.

Unit 3: M ication and Area of Plane - 4 weeks
By Unit 3, students are ready to invest¡gate area and the formula for the area of a rectangle. They measure the area of a shape by

finding the total number of same-size units of area required to cover the shape without gaps or overlaps. When that shape is a

rectangle with whole number side lengths, it is easyto partition the rectangle into squares with equal areas. The students reason

with sha and their attri includin area

Unit 4: Developing Multiplication and Division Strategies - 8 weeks
The focus of Unit 4 is the connection between multiplication and division. Students learn the remaining multiplication and division
facts as they continue to develop their understanding of multiplication and division strateg¡es within 100 and use those strategies to
solve two-step word problems.

Unit 5: Understanding Fractions as Numbers - 3 weeks
ln Unit 5, the goal is for students to transition from thinking of fractions as area or parts of a figure to points on a number line.
Students learn to understand that every fraction is a combination of unit fractions. Students develop a conceptual understanding of
equivalent fractions using a multiple of visual models. They build on their work with fractions to reason about fraction size and

structure to compare quantit¡es. Students defend their reasoning and critique the reasoning of others using both visual models and
their understanding of the structure of fractions.

Unit 6: Measurement: Time, Metric Weight and Capacity - 2 weeks
ln Unit 6, students focus on measurement of time, metric weight and capacity

Unit 7: Geometry and Measurement - 2 weeks
ln Unit 7, the students reason with shapes and their attributes, including perimeter and area. The standards in this unit strongly
support one another because perimeter, like area, is an attribute of a shape.

Unit 8: Collecting and Displaying Data - 2 weeks
ln Unit 8, students build on concepts about data, graphing, and line plots. They focus on generating and analyzing categorical and

measurement data. By the end of the unit, students are working with a mixture of scaled picture graphs, bar graphs, and line plots to
roblem solve usi both rical and measurement data.



Unit 1: Place Value with Addition and Subtraction - 5 Weeks

3.04.8

RIT Band Skills
> Solves multi-step addition and subtraction word problems, whole numbers within 100 (RlT L7t-zIOl
> Estimates solutions to multi-step word problems involving the four operations with whole numbers (RlT 171-230)
> Represents multi-step word problems with expressions or equations, whole numbers (RlT 181-230)
> Solves multi-step word problems involving the four operations with whole numbers (RlT 18L-230)
> Estimate solutions to one-step word problems involving the four operations with whole numbers (RlT 191-220)

Solve two-step word problems using the four operations. Represent these problems using equations with a

letter standing for the unknown quantity. Assess the reasonableness of answers using mental computation
and estimation strategies including rounding.
*Focus on oddition ond subtraction. Multiplication and division will be in Unit 4.

3.NBT.1 Use place value understanding to round whole numbers to the nearest 10 or 100.

RIT Band Skills
> Rounds whole numbers within 100 (RlT f71 - 21.0l
> Rounds whole numbers within 1,000 (RlT 181-210)

RIT Band Skills
> Subtracts whole numbers within L,000, no regrouping (L71 - i-90)
> Subtracts whole numbers within 1,000, with regrouping (RlT 18L-200)
> Understands the inverse relationship between addition & subtraction (RlT L71-230)
> Adds three or more whole numbers with sums greater than 1-00 (RlT 181-220)
> Composes or decomposes whole numbers to create equivalent expressions (RlT 171-200)
> Adds whole numbers with sums within L,000, no regrouping (RlT 17L-180)
> Adds whole numbers with sums within L,000, with regrou (Rrr 1710-lso)

3.NBT.2
Fluently add and subtract within 1,000 using strategies and algorithms based on place value, properties of
operations, and/or the relationship between addition and subtraction.



Unit 2: Exploring Multipl¡cation and Division - 4 Weeks
lnterpret products of whole numbers, e.g., interpret 5 x 7 as the total number of objects in 5 groups of 7
objects each. For example, describe a context in which a total number of objects can be expressed as 5 x 7

, 3.OA.1

RIT Band Skills
> Represents multiplication using models (RlT 171-190)
> Represents multiplication as repeated addition (RlT L81-2L0)
> Understands multi ication as m u of ual size RrT L91,-220

3.OA.2

lnterpret whole-number quotients of whole numbers, e.g., interpret 56 + 8 as the number of objects ín each
share when 56 objects are partitioned equally into 8 shares, or as a number of shares when 56 objects are
partitioned into equal shares of I objects each. For example, describe a context in which a number of shares
or a number of groups can be expressed as 56 + 8.

RIT Band Skills
> Understands division as equal sharing (RlT 201-230)

3.OA.4
Determine the unknown whole number in a multiplication or division equation relating three whole
numbers, For example, determine the unknown number that makes the equation true in each of the
equations "S x ? = 48", oS 

= ? + i", "6 x 6 = ?".

RIT Band Skills
> Determines unknown factors in multiplication equations with whole numbers and products within 100 (RlT 171.-2IOl
> Determines unknown divísors in division equations with whole numbers and dividends within 1-00 (RlT I91-2IO)
> Determines unknown factors in multiplication equations with whole numbers & products greater than 1-00 (RlT 201--

220)

Understand dívision as an unknown-factor problem. For example, find 32 + 8 by finding the number that
makes 32 when multiplied by 8.

RIT Band Skills
> Represents division equations with whole numbers as part-unknown multiplication equations (RlT 181-210)
> Understands the inverse relationship between multiplication and division (RlT 191-2L0)

3.04.6



Unit 3: M lication and Plane res - 4 Weeks

3.MD.5

RIT Band Skills
> Estimates areas of figu res using square units (RlT Lgt-zt1)
> Understands the conce of area 201.-2

Recognize area as an attribute of plane figures and understand concepts of area measurement.
a) A square with side length 1 unit, called "a unit square," is said to have "one square un¡t" of area, and can

be used to measure area.
b) A plane figure which can be covered without gaps or overlaps by n unit squares is said to have an area of

n uare units

Measure areas by counting unit squares (square cm, square m, square in, square ft, and improvised units).

Relate area to the operations of multiplication and addition.
a) Find the area of a rectangle with whole-number side lengths by tiling it, and show that the area is the

same as would be found by multiplying the side lengths.
b) Multiply side lengths to find areas of rectangles with whole number síde lengths in the context of solving

real world and mathematical problems, and represent whole-number products as rectangular areas in
mothcmatical rcasoning.

c) Use tiling to show in a concrete case that the area of a rectangle with whole-number side lengths a and b
+ c is the sum of a x b and a x c. Use area models to represent the distributive property in mathematical
reasoning.

d) Recognize area as additive. Find areas of rectilinear figures by decomposing them into non-overlapping
rectangles and adding the areas of the non-overlapping parts, applying this technique to solve real world
roblems

3.MD.6
RIT Band Skills
> Determines areas of figures composed of whole unit squares (RlT 171-200)
> Determines areas of figures composed on whole and partial unit square (RlT 201-220)

3.MD.7

RIT Band Skills
> Determines areas of rectangles with whole number sides, given the formula (RlT 191-220)
> Solves real-world and mathematical problems involving areas of rectangle (RlT 201-230)
> Determines areas of recta s with whole-number sides 201-230



3.OA.3

RIT Band Skills

Unit 4: Developing Mult¡pl¡cation and Division Strategies - I Weeks
Use multiplication and division within 100 to solve word problems in situations involving equal groups,

arrays, and measurement quantities, e.g., by using drawings and equations with a symbolfor the unknown
number to represent the problem.

RIT Band Skills
> Represents one-step equal-groups multiplication and division word problems with models, whole numbers (RlT 171-
1s0)
> Solves one-step equal-groups division word problems, whole numbers within 100 (RlT L7I-220)
> Solves one-step equal-groups multiplication word problems, whole numbers with products within 100 (RlT L71,-200l,
> Represents one-step equal-groups multiplication word problems as expressions or equations, whole numbers (RlT 18L-
220)
> Represents one-step equal-groups division word problems as expressions or equations, whole numbers (RlT 200-210lr

3.OA.5

Apply properties of operations as strategies to multiply and divide. (Students need not use formal terms for
these properties,) Examples: lf 6x4= 24 is known, then 4 x6=24 is also known. (Commutative propertyof
multiplication.)3x5x2canbefoundby3x5=15,then15x2=30,orby5x2=10,then3x10=30.
(Associativepropertyofmultiplication.)KnowingthatSx5=40and8x2=16,onecanfind8x7as$x(5+
2) = (8 x 5) + (8 xZl = 4O+ L6 = 56. (Distributive property.)

RIT Band Skills
> Applies the commutative property of multiplication to whole numbers (RlT 17L-180)
> Applies the associative property of multiplication to whole numbers (RlT 191-210)
> Applies the distributive property of multiplication to whole numbers (RlT 201-230)

3.04.7
Fluently multiply and divide within 100, using strategies such as the relationship between multiplication and
division(e.g.,knowingthat8x5=40,oneknows40+5=8)orpropertiesofoperations.BytheendofGrade
3, know from memory all products of two one-digit numbers.

RIT Band Skills
> Multiplies basic facts (RlT 171-200)
> Divides basic fats (RlT 181-210)

3.OA.8
Solve two-step word problems using the four operations. Represent these problems using equations with a

letter standing for the unknown quant¡ty. Assess the reasonableness of answers using mental computation
and estimation strategies including rounding.

RIT Band Skills
> Solves multi-step addition and subtraction word problems, whole numbers within 100 (RlT t7t-210l,
> Estimates solutions to multi-step word problems involving the four operations with whole numbers (RlT 171--230)
> Represents multi-step word problems with expressions or equations, whole numbers (RlT 181-230)
> Solves multi-step word problems involving the four operations with whole numbers (RlT 181-230)
> Estimate solutions to one-step word problems involving the four operations with whole numbers (RlT 191-220)

3.04.9
ldentify arithmetic patterns (including patterns in the addition table or multiplication table), and explain
them using properties of operations. For example, observe that 4 times a number is always even, and
explain why 4 times a number can be decomposed into two equal addends.

RIT Band Skills
> Recognizes skip-counting patterns in 100s chart (RlT t9L-220)

3.NBT.3
Multiply one-digit whole numbers by multiples of 10 in the range 10-90 (e.9., 9 x 80, 5 x 60) using strategies
based on place value and properties of operations.

> Mult ies multiples of L0 one whole numbers RtT L71-



Unit 5: Understanding Fractions as Numbers - 3 Weeks

3.NF.1

RIT Band Skills
> Models non-unit fractions using area models (RlT 171-210)
> Models unit fractions using area models (RlT 171-200)

Understand a fraction 1/b as the quantity formed by 1 part when a whole is partitioned into b equal parts;

understand a fraction a/b as the ua formed rts of size

3.NF.2

Understand a fraction as a number on the number line; represent fractions on a number line diagram.
a) Represent a fraction 7/b on a number line diagram by defining the interval from 0 to 1 as the whole and

partitioning it into b equalparts. Recognize that each part has size l/b and that the endpoint of the part
based at 0 locates the number l/b on the number line.

b) Represent a fraction a/b on a number line diagram by marking off a lengths l/b from 0. Recognize that
the resulting interval has size a/b and that its endpoint locates the number a/b on the number l[ne.

RIT Band Skills
> Locates unit fractions on a number line (RlT 191-220)
> Locates non-unit fractions on a number line (RlT 2L1.-2301

Explain equivalence of fractions in special cases, and compare fractions by reasoning about their size.

a) Understand two fractions as equivalent (equal) if they are the same size, or the same point on a number
line.

b) Recognize and generate simple equivalent fractions, e.9,., L/2 = 214,4/6 = 2l3l.Explain why the fractions
are equivalent, e.9., by using a visual fraction model.

c) Express whole numbers as fractions, and recognize fractions that are equivalent to whole numbers.
Examples: Express 3 in the form 3 = 3/L; recognize that 6/L = 6; locate 4/4 and 1 at the same point of a

number line diagram,
d) Compare two fractions with the same numerator or the same denominator by reasoning about their size.

Recognize that comparisons are valid only when the two fractions refer to the same whole. Record the
results of comparisons with the symbols ), =, or <, and justify the conclusions, e.g., by using a visual
fractíon model.

RIT Band Skills
> ldentifies shapes that are divided into equal parts (RlT L7I-190)
> ldentifíes shapes that are divided into halves (RlT 171-L80)

3.NF.3

RIT Band Skills
> Orders fraction models with unlike numerators and/or denominators (RlT 17L-180)
> ldentifies equivalent fraction models (RlT 171-220)
> ldentifies fractions equivalent to whole numbers using area or set models (RlT 171-190)
> ldentifies fractions equivalent to whole numbers (RlI 201-230)
> Compares fraction models with like numerators or denominators using words (RlT 181-230)
> Compares fraction models with like numerators or denominators using symbols (RlT 201-230)
> Compares unit fractions using words (RlT 191-210)
> Compares fractions with like numerators or denominators using symbols (RlT 211-230)
> Writes equivalent fractions (RlT 191-230)
> Writes equivalent fractions for given area or set models (RlT 191-230)
> Writes fractions in sim lest form RtT 201-230

3.6.2
Partition shapes into parts with equal areas. Express the area of each part as a unit fraction of the whole. For

example, partition a shape into 4 parts with equal area, and describe the area of each part as L/4 of the area

of the shape.

> ldentifies sha that are divided into uarters t9L-2



Unit 6: Measurement: Time, Metric Weieht and Capacity - 2 Weeks
Tell and write time to the nearest minute and measure time intervals in minutes. Solve word problems
involving addition and subtraction of time intervals in minutes, e.9., bv representing the problem on a

number line diagram.
RIT Band Skills
> Reads analog clocks to the nearest minute (RlT 171-210)
> Solves elapsed-time word problems across either minutes or hours (RlT 171-230)
> Solves elapsed-time word problems across both minutes and hours (RlT 191-230)
> Understands time interval concepts: quarter to, half past, etc. (RlT 171-210)
> Determine elapsed time across either minutes or hours using clocks (RlT 1-81--210)

> Determines elapsed time across both minutes and hours using clocks (RlT 191-220)

3.MD.1

3.MD.2

Meast¡re and estimate liquid volumes and masses of objects using standard units of grams (g), kilograms (kg),

and liters (l). (Excludes compound units such as cm3 and finding the geometric volume of a container.) Add,
subtract, multiply, or divide to solve one-step word problems involving masses or volumes that are given in
the same units, e.g., by using drawings (such as a beaker with a measurement scale) to represent the
problem. [Excludes multiplicative comparison problems (problems involving notions of "times as much")]

RIT Band Skills
> Measures the mass of objects in metric units (RlT 181-190)
> Measure the capacity of objects in metric units (RlT 2It-2'J.0)
> Solves one-step capacity word problems involving whole number multiplication or division (RlT 181-220)
> Solves one-step weight/mass word problems involving whole number mulitplication and division (RlT 191-200)
> Solves one-step weight/mass word problems involving whole number addition and subtraction (RlT 201-210l,
> Estimates the mass of objects in metric units (RlT 201,-220)



Unit 7: Geometry and Measurement - 2 Weeks

3.MD.8

RIT Band Skills
> Determines perimeters of basic polygons with all sides labeled (RlT 171-200)
> Determines perimeters of basic polygons in which not all sides are labeled (RlT 1-91-230)
> Determines side lengths given the perimeter of rectangles (RlT 2OL-230)
> Solves real-world and mathematical problems involving perimeters of rectangles (RlT 191-230)
> Counts to find the perimeters of complex figures (RlT 21L-220)
> Determines perimeters of complex figures in which not all sides are labeled (RlT 220-230)

Solve real world and mathematical problems involving perimeters of polygons, including finding the
perimeter given the side lengths, finding an unknown side length, and exhibiting rectangles with the same
perimeter and different areas or with the same area and different

3.G.1

Understand that shapes in different categories (e.g., rhombuses, rectangles, and others) may share attributes
(e.g., having four sides), and that the shared attributes can define a larger category (e.g., quadrilaterals),
Recognize rhombuses, rectangles, and squares as examples of quadrilaterals, and draw examples of
quadrilaterals that do not belong to any ofthese subcategories.

RIT Band Skills
> Understand the relationships among categories of shapes (RlT 201-230)



Unit 8: Collecting and Displaying Data - 2 Weeks
Draw a scaled picture graph and a scaled bar graph to represent a data set w¡th several categories. Solve one-
and two-step "how many more" and "how many less" problems using information presented in scaled bar
graphs. For example, draw a bar graph in which each square in the bar graph might represent 5 pets.

RIT Band Skills
> Reads bar graphs with multi-unit scales to determine how many in a category (RlT 171-200)
> Reads pictographs with multi-unit scales to determine how many in a category (RlT L81-210)
> Represents data in bar graphs with multi-unit scales (RlT 171-210)
> Represents data in pictographs with multi-unit scales (RlT 191-210)
> Represents data in picture graphs with multi-unit scales (RlT 191-210)
> Compares categories in bar graphs with multi-unit scales (RlT l-71-200)
> Compares categories in pictographs with multi-unit scales (RlT 1-71-1-80)

> Adds and subtracts to answer questions about bar graphs with multi-unit scales (RlT 181-220)
> Adds and subtracts to answer questions about pictographs with multi-unit scales (RlT 191,-220)

3.MD.3

3.MD.4
Generate measurement data by measuring lengths using rulers marked with halves and fourths of an inch.
Show the data by making a line plot, where the horizontal scale is marked off in appropriate units- whole
numbers, halves, or quarters.

RIT Band Skills
> Represents data in line or dot plots (RlT 191-220)
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4.NF.7lessons can be found in:
> Unit 6: Decimals

Manipulatives/ Tools

Þ Cuisenaire Rods, Snap
Cubes

Þ Fraction bars or circles
Þ Construction Paper Strips
Þ Money (dimes, pennies)
Þ Hundreds chart and grid
> Number lines

Math Practices Emphasized
MP.2. Reason abstractly and quantitatively
MP.4. Model with mathematics.
MP.5. Use appropriate tools strategically.
MP.7. Look for and make use of structure.

Vocabulary
/ Equivalent
/ Numerator, denominator
/ Decimal
/ Decimal point
/ Tenth,hundredth
/ Greatq than, less than, equal to
/ ),1.:

DOMAIN: Numbers and Operations -
Fractions (NF)

Note: Grade 4 expectations in this
domain are limíted to fractions with
denominators 2, 3,4, 5,6,8, 10, 12,

and 100.

CLUSTER: Understand decimal notation
for fractions, and compare decimal
fractions.

CCSS.MATH.CONTENT.4.NF.C.7
Compare two decimals to hundredths by
reasoning about their size. Recognize that
cornparisons are valid only r,vhen the two
decimals refer to the same whole. Record
the results of cornparisons with the
symbols ), :, or <, and justifl' the
conclusions, e.9., by using the number line
or another visual moclel.
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Essential Questions to develop 4.NF.7

e How does your knowledge of fractions and/or place value help you compare decimals? Use the comparison of .6 and .36 in
your response.

. Write four decimals that are in between .3 and .67?

. What decimal could be less than .7 but have a9 init?
o How can you arange the digits 5,3,0 to create the smallest/largest decimal possible? How can you arrange these digits to

create a decimal between .5 and .9?
r Eddie has a collection of dimes and pennies and Jennifer has 64 pennies. Eddie is arguing that he has more money even

though he less coins. What coins could Eddie have that would make Eddie correct? What coins could he have that would
make Eddie incorrect?

. How do you know that 0.04 < 0.40?

. 'When could .6 be smaller than .3? (e.g. .6 of a meter vs. .3 of a kilometer)
e What digits could be placed in the blank to make the number sentence true? 0.43 > 0. 9

Curriculum l\otes for 4.NF.7

Students build area and other models to compare decimals. Through these experiences and their work with fraction models, they
build the understanding that comparisons between decimals or fractions are only valid when the whole is the same for both cases.
Each of the models below shows 3/10 but the whole on the right is much bigger than the whole on the left. They are both
3/10 but the model on the right is a much larger quantity than the model on the left.

Rocketshíp Education
Publishedfor the 2014-15 School Year

Page 2 of 5
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When the wholes are the same, the decimals or fractions can be compared.

Example:
Draw a model to show that 0.3 < 0.5.
(Students would sketch two models of approximately the same size to show tIrc area that represents three-tenths is smaller than the
area that represents five-tenths.)

When comparing decimals, students should use models (such as hundredths grids) and number lines. When locating decimals on a
number line the smaller numbers are farther to the left and the greater number is farther to the right. Often students are able to
better understand comparing decimals if the problem is in context such as comparing scores or records of athletes. Students need
to understand that some decimals are equivalent. Sharing examples rvith models to show that .4: .40 will help students see the
equivalency. Decimal numbers are rational numbers and so we can use them to indicate quantities that are less than one or
between any two whole numbers. In between any two decimal numbers there is always another decimal number.

Rocketship Education
Publishedfor the 2014-15 School Year
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Performance Tasks for 4.NF.7

Illustrative Mathematics:
Using Place Value

Univeristv of North Carolina:
Everyday, Ordinary Olympics
http://www.learnnc.org/lolpages/40 1 3

Students will use a stopwatch to time themselves performing in various events, record data, and then compare and order
decimals to determinebronze, silver and gold medal winners.

Trash Can Basketball (pS 68)

Additional Instructional Resources for 4.NF.7

Tenlh¡
(dimes)

i^,,*:r;r*à;it* Learnzillion Video Resource:
Compare two decimals to hundredths
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STEM Connection Resources for 4.NF.7

Online Activities:
. VirtualManipulatives

a Ordering Decimals to the Hundredths

o Decention - create teams of 3 - one fraction, one decimal, and one percent.

o Testing Room - Decimals

Equivalent Fractions - Create equivalent fractions by dividing and shading squares or circles, and match each fraction to
its location on the number line.
http://illuminations.nctm.org/Activitl¡.aspx?id:3 5 I 0
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Date

Common Core State Standard

Daily Sub-Obiective fPiece of CCSS) - fif applicableJ

Daily Knowledge, Skills and/or Understandings

Essential Question(sl for the Day

Anticipated Misunderstandings

Differentiation Notes

Materials Needed

Class Grade Level & Unit

*Reþrence Math Planning Modules for Essential Questions 8¿. Misunderstandings Created for 2015-76 School Year



..n,J

STE}I Rocketship Math Lesson Plan Skeleton

Activator Key Points and/or
Promptins Ouestions

Pacing Notes

Activity Key Points and/or
Prompting Questions

Pacing Notes

Processing Key Points and/or
Prompting Questions

Pacing Notes

Assessment Pacing Notes

*Reference Math Planning Modules for Essential Questions & Misunderstandings Created for 20L5-1"6 School Year
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Application

Rocketship Math Lesson Plan Skeleton

Key Points and/or
Prompting Questions

Pacing Notes

)

*Reference Math Planning Modules for Essential Questions & Misunderstandings Created for 2015-76 School Year



INTRODUCTION TO SINGAPORE MATH
Wslcorno b Slngaporo Mâlhl The måth clÍrlculum ln Slngapore hae b€sn recognlzsd worldwlde for f.þ o<cellence ln produclng studente hlghly ekllled ln m€ñematlcs.
Students ln$lngapo¡ehaverankedatlhotop hr$oworld tnmath€mâdoaontßflendsln lnternaüonalMathenatlceandgø,lanæg¿,tdyflMss) ln 1900, 1905,20ß, and
2008. Becåuse of thlq Singaporo Math has galned ln lntor€st and populårlty ln tho Unlted Statês.

Slngapors Math cunicuh¡m â¡ms to help st¡donÈ d€vslop ths nôcossary math conceptB and process sklfle for everyday life and to prwtde students wlh $e ablllty to
lormulâts, apply, and solvê p¡oblems. MalhemaÍcs ln the Slngâpors Prlmary (trementary) Curlculum cwer forer topico but ln groateÌ deph. Ksy mdr concêpts âr€
lnt¡øluced and bullton to refnforce various maülemaücal ldess and thlnklng. Students ln Slngapore aro q/ploa,ly ono gradð l€vol alìsad of 6tudent8 h rle Unltsd Slates.

The followlng pages provlde o<amples of the vårloue malh probl€m h/pes and sklll sets tâughl ln Singåporo.

At an elementary level, some simple mathematical skills can help students 3. Addit¡on Number Bond (doublê and s¡ngle d¡gitsl
understand mathematical principles. These skills are the counting-on, counting-
back, arrd crussillg-ùut methods. Note that tlìese nìethùds are nrust useful when
the numbers are small.

,2' + .15

l. The Counting.On Mêthod
Used for addìtion of two numbers. Count on in 1s with the help of a picture or
number line.

7 +4=11

; Eegroup 15 into 5 and 10. I

4. Subtract¡on Numbêr Bond {double and s¡nglê d¡g¡ts)
t¿

+1 +1 +1 +l

-,r-lìrr1-r
@@@

=2+5+10

=17

10-7=3
3+2=5

f¡ïF,
'{niî.

7

2. ïhe Gounting-Back llethod
Used for subtraction of two numbers. Count back in 1s w¡th the help ot a
p¡cture or number l¡ne.

16-3=13

3. The Grossing.Out Method
Used for subtractìon of two numbers. Cross out the number of ¡tems to be
taken away. Count the remaining ones to find the answer,

24,12=8

A number bond shows the relationshíp in a simple addition or subtraction problem.
The number bond is based on the concept "part-part-whole." This concepl is useful
in tcrching simplc addition ûnd to young childrcn.

To find a whole, students must add the lwo parls.
To find a parl, sludents must subtract the other part from the whole

The dìfferent types of number bonds are illustrated below.

l. Number Bond ls¡ngle d¡g¡tsl

3 (Part) + 6 (Part) = 9 (whole)

9 (whole) - 3 (part) - 6 (part)

9 (whole) - 6 (Part) = 3 (Part)

2, Àddition Number Bond {single digitsf

5. Subtraction Number Bond (double d¡g¡tsl
20 15

10-5=5
10-10=o

5+0-5
Students should understand that multiplicat¡on is repealed addition and that
divisìon ìs the group¡ng of all items into equal sets.

l. Repeated Addit¡on {Multipl¡cetion}
lvlackenz¡e eats 2 rolls a day. How many rolls does she eat in 5 days?

2+2+2+2+2=10
5x2=10

She eats'lO rolls in 5 days.

2. the Group¡ng Method {Division}
Mrs. Lee mâkes 14 sandwiches. She gives all the sandwiches equally to Z
friends. How many sandwiches does each friend receive?

ffiffiffiffiffiffiffiffiffiffi
w'-^"^w,o*v..o v.,* w., w." v^-. bï-* w^,..,. w,*

WWWWW.WWWWW

=9+'1 +4
= 10+4
-- 14

,. Make a tên lirst :

14+7 =2
Each frìend receives 2 sandwiches.

One of the basic but essential math skills students should acquìre ¡s to perform the
+ upúrdilut5 ur vyrrurç lrúriluutù dtu trduUUilÞ Ldur¡ ur ûrçòu iltcuruuÞ rÞ |ru5[dtúu
below.

l. The Adding.Without.Regrouping Method

O: Ones

T: Tens

I I 9 H:Hundreds

Since no regrouping is required, add the d¡g¡ts in each place value accord¡ngly.

2, TheÀdding-by-ReEroupingMethod

6 45

O: Ones

T: Tens

H: Hundreds

+5

HTO

+5 6 B

HTO1492
+153
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ln this example, regroup l4lens into t hundred 4 tens.



3. TheAdding.byfiegroup¡ng.l\fl¡cè Method

Since no regrouping is required, subtract the d gits in each place value
accord¡ngly.

5. theSubtractingóy.Regrouping Method

11. Tho Addition.ol.Fractions Method
1x2.1^s 2 3 5
6^2'4>3-12*17-'12

Always remember to make the denomÌnators common before adding the
fractions.

I 2. The Subtract¡on.of.Fract¡ons Method
'1 x5 1x2-5 2 -37 tb-E "z lO-lO 1O

Always remembers to make the denominators common before sublracting the
fractions.

13. The Multipl¡cat¡on.of.Fract¡ons Method
rst1
5'.S = l5

When the numerator and lhe denominator have a common multiple, reduce
thern to their lowest f ract¡ons.

14. The D¡v¡s¡on.of.Fract¡ons Mothod

7 1 7..h2 14 ^2õ-.6=.5"1=T="3'
When d¡viding fractions, first change the dìvis¡on sign (:) to the multiplication
sign (x). Then, swilch the numerator and denominator of the fraction on the
right hand side. Multiply the fractions in the usual way.

Model draw¡hg is an eTfective strategy used to solve math word problems. lt ¡s
a visual representation of the informalion in word problems using bar units. By
drawing the models, students will know of the variables given in the problem, the
variables to find, and even the methods used to solve the problem.

Drawing models is also a versatile svategy. lt can be applied to simple word
problems involving addition, subtraction, mult¡plicat¡on, and divis¡on. lt can also
be applied to word problems related to fractions, decinìals, percenlage, and ratio.

The use of models also trains students to think in an algebraic manner, \,vh¡ch uses
symbols for representation.

The different types of bar models used to solve word problems are illustrated below.

The model that ¡nvolves add¡t¡on
lvlelissa has 50 blue beads and 20 red beads. How many beads does she
have altogether?

50+20=70

2. Tho modol that involves subtraction
Ben ancl Andy have 90 toy cars. Andy has 60 toy cars. How many loy cars
does Ben have?

90-60=30

3. The model that involves compar¡son
Mr. Simons has 150 magazines and 110 books in h¡s study. How many more
magazines than books does he have?

150

6 51
Regroup twice in ihis example.
First, regroup 1 1 ones into I ten I one.
Second, regroup 15 tens into t hundred 5 tens.

4. TheSubtracting.W¡thout.Regroup¡ng Method

O: Ones
T: Tens

H: l-lundreds

H ÏO
2186

H TO
7 39
aÒÊ

+3 6 5

O: Ones
T: ïens
H: Hundreds

O: Ones

T: Tens

H: Hundreds

O: Ones

T: Tens

H: Hundreds

414

H TO
5 78 11\

-2 4 7

3 34
ln this example, students cannot subtract 7 ones from 1 one. So, regroup the
tens and ones. Regroup I tens 1 one ¡nto 7 tens 1 1 ones.

6. Thê Subtract¡ngùy.Rêgroup¡n9.1!rr¡ce liothod

207

O: Ones
T: Tens

H: Hundreds

ln th¡s example, students cannot subtract 3 ones from 0 ones and I tens from
0 tens. So, regroup the hundreds, tens, and ones. Regroup 8 hundreds ìnto Z
hundreds I tens 1o ones.

7. the Multiplying.Without.Regroup¡ng Method

O: Ones
T: Tens

48
Since no regrouping is Íequired, mult¡ply the digrt jn each place value by lhe
multipl¡er accordingly.

8. The Multipþing.With.Regrouping Method

H TO
7& eN roQ

-593

o
4
2

T

2
X

1

HTO
324 I

x3-1,î--î-T
ln this example, regroup 27 ones into 2 tens 7 ones, and '14 tens into t hundred
4 tens.

9. TheDividing.Without.Regroup¡ng Method
241

¡ f-i--õ--1

-4
.8

2
ô

o

Since no regrouping is required, clivide the digìt in each place value by the
divisor accorrlingly.

lO. The D¡v¡d¡ng.W¡th.Regroup¡ng Method
166

bJãoo
_Ã--;--;-

J5

-3 0
30

-3 0
0

ln this example, regroup 3 hundreds jnto 30 tens and add 3 tens to make 33
tens. Regroup 3 tens into 30 ones.

150-110=4O

4. The model that ¡nvolves two ¡tems w¡th a d¡fference
A pair of shoes costs $109. A leather bag costs $241 more than the pair oT

shoes. How much rs the leather bag?

Bag

Shoes

$241

$ 109

$r09+$241 =$35O

Magazìnes

Books

4

50 20

60 ?
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5. The modol that involves multiples
l\,4rs. Drew buys 12 apples. She buys 3limes as many oranges as apples. She
also buys 3 trmes as many cherries as oranges. How many pìeces of fruit does
she buy altogether?

12

Tie
$539

?

$539+7=$77
Tie (2 units) + 2x$77 = $154
Belt (5 unats) + 5 x $77 = $385

I l. the modêl that ¡nvolues cornpar¡son of fract¡ons

Jack's height is $ of teslie's height. Leslie's he¡ght is f; of LindsaV's height. lf

Lindsay is 160 crn tall, f¡nd Jack's height and Leslie's height.

Jack

Leslie

Lrndsay

cm
1 un¡t+160+4=40cm

Leslie's heìght (3 units) Ð 3 x 40 = 120 cm

Jack's height (2 units) + 2 x 40 = 80 cm

Thìnklng skllls and strategles are lmporlant ln mathematlcal problem solving.
These sk¡lls are applied when students think throuqh the math problems to solve
them. Below are some commonly used thinking skiìls and strategìes applied ¡n

mathematical problem solving.

l. Comparlng
Comparing is a form oT th¡nkÌng skill thal students can apply to ¡dent¡fy
similaríties and d;llererces.

When comparing numbers, look carefully at each d¡gìt belore deciding ¡f ¿,

number is greater or less than the other. Students rnight also use a number line
for comparison when there are more numbers.

Example:

Belt

Apples

Oranges

Cherries

13x12=156

6. The mode¡ that ¡nvolves mult¡ples and difference
There are 15 students in Class A. There are 5 more students in Class B than in

Class A. There are 3 times as many students in Class C than in Class A. How
rnany students are there altogelher in the three classes?

Class A

Class B

Class C

15

?

(5x15) +5=8O

7. The model that ¡nvolves crÊat¡ng a whole
Ellen, Giselle, and Brenda bake 111 muffins. Giselle bakes twice as many
muffins as Brenda. Ellen bakes 9 fewer muff ins than Giselle. How many muffins
does Ellel bake?

Ellen

Giselle

Brenda

(111+9)+5=24
(2x24)-9=39

8. The modelthat involves shar¡ng
There are '183 tennis balls in Basket A and 97 tennrs balls in Baskel B. How
rnany tennis balls must be transferred from Basket A to Basket B so that both
baskets contaln the same number of tennis balls?

Basket A

Basket B

183-97=86
86-2=43

9. The model that involves lractions

3 is greâter than 2 but smaller than 7.

2. Sequencing
A sequence shows the order of a ser¡es of numbers, Sequencing is a form
of thinking skill that requires students to place numbers in a particular order.
There are rnany terms in a sequence. The terms refer to the numbers in a
sequence.

To place nurnbers in a correct order, students must fìrst find a rule that
generates lhe sequence. In a simple math sequence, students can either acld
or subtract to find the unknown terms in the sequence.

Example: F¡nd the 7th term in the sequence belovr'.

1, 4, 7, 10, 13, 16 ?

lsl 2nd 3rd 4th sth 6th 7Ih

leí¡n ler¡ lerm 1enì ìerÌ terÌ¡ ter¡

Step 1: This sequence ìs in an increasing order.

Step2: 4-1=3 7-4=3
The difference between two consecutive terms is 3.

Step3: 16+3=19
The 7th term is 19.

3. Visualization
Visualizatìon is a problem solving strategy that can help studenls visualize a
problem thÍough the use of physical objects. Students will play a rnore active
role in solving the problem by manipulating these objects.

The main advantage of using th¡s strategy is the mobìlrty of information in the
process of soìving the problem. When students rnake a wrong step in th
process, they can retrace the step without erasing or canceling it.

The other advantage is that this strategy helps develop a better understandlng
of the problem or solution through vlsual objects or images. In this way,
students will be better able lo remember how to solve these types of problems.

9

11'l + 9

0123 4 5 6 7 8

?

George had 355 marbles. He lost + of the marbles and gave 
+ 

of the remaining

marbles lo h¡s brother. Holv many marbles did he have left?

etE

I r^^+

B: Brother
R: Remaining

?

5 parts + 355 marbles
'I part+ 355 = 5 = 71 marbles

3 parts + 3 x 71 - 213 marbles

I O. The model that ¡nvolves rat¡o
Aaron buys a tie and a belt. The prices of the Î¡e and belt aÍe ¡n the rat¡o
2 : 5. lf both items cost $539,

(a) what is the price of the tie?

(b) what is the price of the belt?

5

?

07

I B R R R

70 Musl-Know Word Problems Level 3 5



Some of the commonly used objects for th¡s strategy are toothpicks, straws,
cards, strings, water, sand, pencils, paper, and d¡ce.

Look fot a Pattern
This strategy requ¡res the use ol observational and analytical skills. Students
have lo observe the g¡ven data to find a pattern in order to solve the proolem.
Math word problems that ¡nvolve the use of this strategy usually have repeated
numbers or patterns.

Example: Find the sum of all the nurnbers from 1 to 100.

Step 1: S¡mplifv the problem.

F¡nd the sum of 1, ?, 3, 4, 5, 6,7 , B, 9, and 1 0.

Step 2; Lookfor a pattern.

1+10=.11 2+9-11 3+8=11
4+7=11 5+6=11

Step 3: Describe the pattern.

When f inding the sum of I to 10, add the f irst and last numbers to get a
result of 1 1 . Then, add the second and second last numbers lo get the
same result. The pattern continues until all the numbers from 1 to 10
are added. There will be 5 pairs of such results. Since each addition
equals 1 1, the answer is then 5 x 1 

.1 
= 55.

Step 4: Use the pattern to fìnd lhe answer.
Since there are 5 pairs in the sum of 1 to 10, there should be (10 x 5 =
50 pa¡rs) ¡n the sum of 1 to 100.

Note that ihe addition Tor each pair ¡s not equalto 11 now. The addit¡on
for each pair is now (1 + 100 = 101).

50x101=5050
The sum of all the nurnbers ffom 1 to 100 is 5,O5O.

Wolk¡ng Backward
The strategy of working backward appl¡es only to a specific type of math word
problem- These word problems state the end result, and students are required
to fÌnd the total nurnber. ln order to solve these word problems, students have
to work backward by thinking through the correct sequence of events. The
slrategy of lvorkìng backward allows students to use their logical reasonìng
and sequencing to find the answers.

Example: Sarah has a p¡ece of r¡bbon. She cuts the rrbbon into 4 equal parts.
Each part is then cut into 3 smaller equal parts. lf the length of each
small part is 35 cm, how long is the piece of ribbon?

3x35=105cm
4x105-420cm

The piece of ribbon is 42O crî.
The Bèfore.Aftet Concept
fhe BeÍore-After concept lists all ihe relevant data before and after an evenÌ.
Students can then compare the differences and eventually solve the problems.
Usually, the Before-After concept and the mathematical model go hand in
hand to solve math word problems. Note that the Before-After concept can be
applied only to a certain type of math word problem, which traìns students to
th¡nk sequentially.

Example: Keìly has 4 times as much rnoney as Joey. After Kelly uses some
money to buy a tennis racquet, and Joey uses $30 to buy a pair of
pants, Kelly has twice as much money as Joey. If Joey has $98 in the
beginning,
(a) holv much money does Kelly have in the end?
(b) how much money does Kelly spend on the tennis racquet?

Before

Kelly

Joey $98

Àfter

Kelly

roev flãã
(a) $98 - $30 = $68

2x$68-$136
Kelly has $136 in the enci.

(b) ax$e8=$3e2
$392 - $1 36 = $256
Kelly spends $256 on the tenn¡s racquet.

Making Supposition
Making supposition is commonly known as "making an assumption." Students
can use this strategy to solve certaìn types of math word problems. Making

assumpt¡ons will eliminate some posslb¡l¡t¡es and simplif¡es lhe word problems
by prov¡d¡ng a boundary of values to work with¡n.

Example: Mrs. Jackson bought 100 pieces of candy for all the students in her
class. How many pieces of candy would eaoh student receive if
there were 25 students in her class?

ln the above word problem, assume lhat each student received the same
number of pieces. Thìs eliminates the possibilities that some students would
receive more than olhers due to good behavlour, better results, or any other
reason_

8. Representat¡on of Problem
ln problem solving, students often use representalions ¡n the solutions to
show their understand¡ng of the problems. Using representatons also allow
studenÌs to understand the mathematical concepts and relationships as well
as to man¡pulate the informalion presented in the problems. Examples of
representations are diagrams ancl lists or tal¡les-

Dlagrams allow studenls to consolidate or organ¡ze the informat¡on given in the
problems. By dra\,ving a diagrarn, students can see the problem clearly and
solve it effectively.

A list or table can help students organize information that ¡s useful for analysis.
After analyzing, students can then see a pattern, which can be used to solve
the problem.

9. Guess and Check
One of the most important and effective problem-solving techniques is Guess
and Check. lt is also known as n'¡al and Error. As the name suggesls, students
have to guess the answer to a problem and check if that guess ls correct. lf the
guess is wrong, stuclents w¡ll make another guess. This will continue until the
quess is correct.

It is beneficial to keep a record of all îhe guesses and checks in a table. In
addítion, a Comments column can be included. This will enable students to
analyze their guess (if il ¡s too high or too low) and improve on the next guess.
Be careful; this problem-solving techn¡que can be tlresome without systematlc
or log¡cal guesses.

Example: Jessica had 15 coins. Some of them were 1 O-cent coins and the rest
were 5-cent coins. Thelotal arnount added up to $1.25. Hôw many
co¡ns of each kind were there?

Use the guess-and-check method.

Number ol
10C Coins

Value Number of
5( Colns

Vålue
Tota I

Number of
Coins

lotâl Value

7 7x101=70C I 8x5( -40( 7+8=15 /0(+40(=110(
=$1 10

I Bx10( =80( 7 7x5( =35( 8+7=15 301+35C=115C
= $1.15

10
10x10(=

100( 5 5x5( =25( l0+5= 15
100(+25(=125(

= $1.25

There were ten lO-cent coins and live s-cenl coins.

lO. Restate the Problem
When solving challenging math problems, convent onal methods may not be
workable. lnstead, restatìng the problern will enable students to see some
challenging problems in a different light so that they cân better understand
them.

The strategy of restating the problem is to "say" the problem in a clifferent
and clearer way. However, students have to ensure that the main ¡dea of the
problem is not altered.

l-lolv do students restate a math problem?

F¡rst, read and understand the problem. Gather the qiven facts and L¡nknowns.
Nole any condit¡on(s) that have to be satisfied.

Next, restate the problem. lmagine narrating this problem to a friend. Present
the given facts, unknown(s), and condition(s). Students may want to write the
"revised" problem. Once the "revlsed" prob'lem is analyzed, students shoulcl
be able to thinl< of an appropriate straleqy to solve it.

ll. Simplify the PÌoblem
One of the ôommonly used strategies in mathematical problem solving is
s¡mpl¡fication of the problem. When a problem is s¡mplif ied, it can be "broken
down" into two or more smaller parts. Students can lhen solve the parts
systemat¡cally to get to ihe final answer.

6.

5.

),'7
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Appendix 4: Social Emotional Learning

)



Name:

Meta-Moment Guided Notes

What is a meta-moment? .

Step 1: Something Happens

I feel upset when.. Picture

-@¡o-
a
t rL--

\l

1. Something happens



Step 2: Sense

lmagine you are in that

situation right now. \l'vr14

2.Sense

What are you thinking? What is your body doing? How are you showing your
feelings (words, volume, face,
etc.)?

Picture: Picture: Picture:



)

Day 2

Step 3: Stop

Why does breathing help us stop? What I look like after I stop & breathe:

Days 3-4

Step 4: See Your

Best Self

"Best self" means

Class Brainstorm: What words describe someone who is being their best self in our class? What

actions does that person take?

)



Character traits that define our class best self Actions that define our class best self

Character traits that define my best self: Actions that define my best self:



) Picture of my best self:

Days 5-7

c"Ð
sÉ

)

Step 5: Strategize

The strategy that will work best for my meta-moment is

Strategy How it Works Picture

Add a comment
box and plan your

exemplars.

)



Doy I

\

Step 5: Succeed

What willthe outcome be if I use the strategy I chose?

Picture:



Kimochi Plans TK-2
January 2016

RWBAT: choose helping words instead of
fighting words

Kotowaza: lt's okay to be mad, but it's not okay
to be mean

RWBAT: recognize mad feelings and practice
cooling down strategies

Kotowaza: lt's okay to be mad, but it's not okay
to be mean

RWBAT: review talking vs. fighting voice/ face
and practice being assertive to show that they

mean it

Kotowaza: lt's okay to be mad, but it's not okay
to be mean

RWBAT: apologize for and redo
com m u n i cation m i stake s

Kotowaza: lt's okay to be mad, but it's not okay
to be mean

RWBAT: Demonstrate how fo use positive
self-talk to calm mad feelings

Kotowaza: lt's okay to be mad, but it's not okay
to be mean

RWBAT: say or do something kind when

someone e/se is mad

Kotowaza: lt's okay to be mad, but it's not okay
to be mean
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Tuesdâv - 1112
RWBAT: recognize mad feelings and practice cooling down strategies

Kotowaza: lt's okay to be mad, but it's not okay to be mean

1. Sitting in a circle, place Cloud in the center with Mad tucked inside. Invite a student to
reveal the feeling tucked inside. Raise your hand if you ever feel mad. Everyone has
mad feelings now and then, and it's okay to be mad - even really really mad. But it is
never okay to be mean with your face, voice, words or actions.

2. Show me what you look like when you're mad. What makes you feel mad?
3. What happens inside your body when you feel mad? When lfeel mad.......
4. What are think you say or do when you're mad?
5. What happens when you let your body to the wrong things like yell, grab, or say hurtful

words?
6. Pass around the mad feeling. When students get the feeling they say - " lt helps me

when I am mad if 1.,.,.. ( take a breath, think before lspeak, say lfeel mad, walk away)

Other calm down strategies:

Tell students of some other calming strategies
- count to 10
- take 3 deep breaths, close my eyes
- relax the body
- hug a kimochi
- visualize a peaceful place
- go to a calm place
- go to kimochi corner
- squeeze something
- mountain breathe
- squeeze lemon

Thursdâv - 1114
RWBAT: review talkíng vs. fighting voice/ face and practice being asserúive to show that they mean it

Kotowaza: lt's okay to be mad, but it's not okay to be mean

1. Can you remind me the difference between a talking / fighting voice and face
2. Have you ever used a calm but strong talking face and voice and found that friends did not

respect your words or listen to you. For example you ask a classmate nicely to stop tapping
their pencil and they don't stop? This is when it's time to turn up the seriousness, not the
meanness in order to be heard. The best way to do this is with our face and our voice.

3. Demonstrate how to widen eye to look serious and like you mean it - have students imitate
4. Demonstrate on Could how to tap shoulder, call name, and use a slow rate of speech, volume,

and serious voice. - "Cloud ( pause) please stop tapping your pencil
5. Using Cloud demonstrate and then take turns turning up the seriousness when someone

doesn't listen



First Attempt: Gentle shoulder tap, call person's name, pause and say when you need
Second Attempt: I asked you to stop nicely
Third Attempt: I asked you twice nicely to stop. Am i going to have to get the teacher?

iuesday 1/19
RWBAT: choose helping words instead of fighting words

1. When you're mad, it's important to be careful about the words you choose to use. There's a big
difference between helping words and fighting words.

2. On the board, create a T chart with kid's ideas

3. Then pose a few scenarios to the class. Have students first act out what NOT to do and then what
to do
Ex scenarios: your friend keeps tapping their pencil,
)our friend is on the wrong computer program,

your friend says l'm gonna tell the teacher,
your friend stand right in front of you when you wanted to be the line leader
your partner tells you the wrong answer

Thursdâv - 1121
RWBAT: apologize for and redo communication mistakes

1. Even though we have already learned so many skills for handling mad feelings, there
might be times when we slip up or make a mistake in a mad moment. Everyone makes
mistakes, and mistakes can be fixed! So now we are going to practice how to catch
ourselves, quickly take responsibility for or own our mistake, and redo the moment!

2. Pretend Cloud took your pencil without asking. Yell at him in a mean way. "Hey! Why
did you steal my pencil? You thief! Then start over by quickly owning the moment and
redoing it. Oops I am sorry lyelled. That's my pencil. May I please have it back?

3. When you redo a moment, you may still be mad, but instead of snapping, you'll choose
a more positive way to use your face, voice, or words to express your mad feelings

4. Put students in pairs to practice redoing a hurtful moment.
5. For example, if you pushed you would quickly say "l'm sorry I pushed you. I hope you

) can forgive me. I'm just so mad because....."
6. Together as a class decide on what to say when you see a students who needs to redo

Ex: You can be mad but......, can you try that again?

Fighting Words Helping Words

You cheated!
Move!
Liar!
That's not fair!
Tattletale!
You're not my friend anymore

The rule is....
Can you please give me more space? Thanks!
That's not how I heard it
It's more fun when everyone plays fair
I wish you would come to me before you go to
the teacher
I am really mad at you.



Tuesdâv - 1126
RWBAT: Demonstrate how to use positive self-talk to calnl rnad feelirrgs

1. Raise your hand if you can remember a time when you were really mad. Keep your
hand up if you still feel mad about it. Ask students who put their hands down, why they
don't feel mad anymore

2. You're not mad anymore because you've bounced back instead of getting stuck in your
mad feelings!

3. One way we can help ourselves bounce back is with SELF - TALK
4. SELF - TALK: is what we say to ourselves in our heads
5. negative self talk - sounds like "l can't do it, or no one likes me"
6. positive self talk - is a very important skill

Write on board: What are some positive things we can say to yourself when you feel mad?

- I have been made before and I got through it
- lt's okay, everyone makes mistakes
- | can work this out
- Feelings come and go

Have students practice getting mad face/ body -- followed by positive self talk examples!!

Thursdav 1128

-

RWBAT: say or do something kind when someone else is mad

1. What can you do if you scc somcone is upset? Write responses on board
2. Let's practice kindness when Cloud is mad. Demonstrate how to move toward Cloud in

a kind, caring way and ask "What is wrong?"
3. Have students practice with their partner

4. Sometimes people don't want help when they are mad. Sometimes they just want to be
alone. Raise your hand if you like to be alone when you are mad. lt's okay to feel this
way.What do we need to remember when we ask our friends for alone time? ( use
talking voice or face)

5. Demonstrate what it looks and sounds liek to respond unkinly when Cloud offers
comfort and support ( "Leave me alone!")
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Theoretical Background and Conceptual Framework:
Summary aÍ Research Supporting The Kimochis* Educator's Tool Kit

The Klmochiso Educatorts Tool Kit is a universal, school-based, socialand emotional learning program
designed to give children the knowledge skills and attitudes they need to recognlze and manage their
emotions, demonstrate caring and concern for others, establish posltive relationships, make responsible
decisions, and handle challenglng situations constructively. These skills have been identified by leading
researchers ln the field of social and emotional learnlng as necessarï for school success, academic
achievement, positive social relatlonships and the development of emotional competence. The Kimochis*
curriculum. incorporates lnnovative, fun and exciting lessons and activities that were developed to teach
children how to manage challenglng social situations with skill, character and conlìdence. This overview
summarizes the research that supports the design and lesson componenrs of the Kimochiso program.

Research Findings Related to the Overall Benefits of
Social and Emotional Learning

Early Childhood Years:
¡ Effective interventions that build soclal, emotional and behavloral skills er a young i¡ge can have a

positive effect on how children are able to problem-solve and interact with thelr peers later in life
(Natlonal lnstitute for Early Education Research, 2007).

' A convinclng body of evidence has been accumulated to indicate that unless chlldren achieve minlmal
soclal competence by about the age of 6 years, they have a high probabllity of being at rlsk for social.
emotional dlfflculties as adults (Ladd, 2000; Parker & Asher, 1987).. Srong evidence links social-emotional health in the early childhood years (birth to 6) to:

o Subsequent schoolsuccess and health in preteen/teen )rearso Long term health and wellbelng ln adulthood
o Promotion of resilience
o Prevention of later menul health problems (National Center for Chlldren in Poverty, 2009)

' Research suggests that a child's long-term sosial and emotional adaptation, academic and cognitive
development, and citizenship are enhanced by frequent opportunities to strengthen social competence
during early childhood (Hanup & Moore, 1990; Ladd & Profilet, 1996; l'lcClellan & Kinsey, 1999).. Research underscores the fact that prornoting yount children's sociat-emotional comperencies
signilicantly enhances school readiness and success (Denham & Welssberg, 2@4; Freedman, 2003).

Elementary School:
' Results from three large-scale reviews of research on the impact of social and emotional learning by

the Collaborative for Academic, Social and Emodonal Learning (CASEL) ln 2008 found that SEL
programs yielded positive benefìts lncluding:
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o 23% improvement in social and emotional skills

o 9% improvement in attitudes about self, others and school
o 9% improvement in school and classroom behavior
o l0% decrease in emotional düstress, such as anxiety and depression
o I l% increase in achievement test scores (Payton, et al. 1008)

Extensive developmental research indicates that effective mastery of social-emotional competence is
associated with greater well-being and better school pedormance, whereas the failure to achleve

competence in these areas can lead to a variety of personal, social, and academic diffìcultier (Elsenberg,

2006; Guerra & Bradshaw,2008).
Socialand emotional learning has a posltive effect on academic performance, including improved skills
and grades in math, language arts, and social studies, and better problem-solving and planning skills, and

subiect mastery (Durlak & Weissberg, 2005; Êlias et al., 1997; Greenberg et al., 2003; Hawkins, 1999;

Wilson et al., 2001; Zlns & Elias, ?006; Zlns et al., 2004).

"Ment¿l health is a critical component of children's learning and general health. Fostering
social and emotlonal health in children es a pãrt of healthy child development must therefore be a
national priority." (U.S. Public Health Seryice, 2000, p,3).

Research Findings Related
to the Development of the Kimochis' Curriculum

The Kimochisr curriculum is based on sound theorles of child development and social-emotional learning.
Scientific, empirically-based research studies were referred to while developing the Kimochis+ lessons to
ensure that concepts and approaches that have proven to have benefìclal effects on the development of
social-emotional skills in children were included. A number of theoretical models and conceptual
pandigms were studied, including, theories of Emotional lntelligence (Goleman, 1995; Bar.On, 2000),

Social-lnformation Processing Model (Crlck & Dodge, 19941, Social Cognitive Theory (Bandura, 1989) and

Cognitive Behavioral Therapy (Kendall, 2005).

ln addltion, research completed by leadlng experts in the field of Social and Emotionaû Learning (SEL) was
reviewed. Maurice Elias, a renowned SEL researcher, and his colleagues defìne SEL as "the process of
acquirlng core competencies to recognize and manage emotions, set and achieve positive goals, appreciate
the perspectives of others, establish and mainuin positive relationsfuips, make responsible decisions, and

handle interpersonal situations constructlvely" (1997). The goals of an SEL progrem are to foster the
development of five lnterrelated sets of cognitive, affective, and behavioral competencies: self-awareness!

self-management, social awareness, relationship skills, and responsible declsion-making (Collaborative for
Academic, Social and Emotional Learning, CASEL 2003). These five core competencies provlde children a

foundation for better adiustment and academic achievemênt as shown by more positive socia! behaviors,

fewer conduct problems, less emotional distress, and improved test scores and grades (Greenberg et al.,

2003). As children master these compeÉncies, they can çonnect with their own beliefs and values, develop
concern for others, make good decisions, and take responsibllity for their choices and behaviors.

Accordingly, Kimochis* lessons were developed around these five core competencies. The Kimochisn

lessons and obiectives for Early Childhood and Elementary Age students are outlined on pages 7 and 8.

Page 2
@ 201 I Plushy Feeþ Corp.

a

a



Itgl,g,g.his
rnt¡de

ì

)

Research Findings Related to the
Five Core Competencies and the Kimochis'Lessons

Self-Awareness

Self-awareness ls the abllity to recognize and name your own emodons. Self-awareness also lnvolves the
ability to understand your values and needs, as well as your strengths and limitations. This awareness of
self is cruclal to early school success. When a chlld has an awareness of his/her own emotions, s/he can
learn to regulate or modulate them, an essentialf'actor that ínfluences getting along with peers and coping
in a school environmen¿ Research by Marsh and colleagues (Marsh, Craven and Debus, 1998; Marsh, Ellis
and Craven, 2002) has shown that four-year-olds have an understanding of their psychological selves and
of their feelings and intentions. As self understanding develops, it guides moral development and also sets
the suge for self control and self regulation. Young children who can identity emotions in themselves are
more likely to have success when they transition into kindergarten (Eisenberg and Fabes, 1992). As a
child's self-awareness develops, they can label their own emotions and identify the emotions of others. As
Daniel Goleman states in his influential book, Emotionøl lntelligence, "self-awareness, recognlzlng a feeling as
it happens, is the keystone of emotional intellþence. The abiþ to monitor feelings from momËnt to
moment ls also crucial to psychological lnsight and self-understanding. People with greater certainty about
their feelings are better pilots of their lives (Goleman, 1995, p. {3).'

The Kimochls* lessons teach children to identify the nonverbal components (tone of voice, facial
expressions, body language) of feelings. Children practice naming situations or experiences that often
Êause a specilic feeling or feelings. Children learn to understand that feelings are mess), and that we might
have severalfeelings that occur at the same time! Lessons focus on building emotional literacy, the ability
to identlff, undersand, and respond to emotion¡ in oneself and others in a healthy manner floseph, 2003).
When children know a wlde range of emotion words (beyond haÞpy, mod, sad), it is easier for them to
understand their emotional experiences and to communicate with others about their feelings. Children are
lntroduced to the concept of how to redo a social misake, the fìrst step of which requires an awi¡reness
of actually making a mi¡take. They practice how to own uþ and comecledn as ways to make amends for
mlstakes, Children also learn that they need to be aware of how they are coming dcro$ to others in their
nonverbal and verbal communication. Activities focus on heightening awareness of these concepts,
Educators arê encouraged to guide and prompt chlldren to pay attention to their communication and
emotions in social interactions throughout the school day.

Self-Ì.lanagement

Self-management ls the ability to regulate emotions and behaviors so thar goals are achieved. lt also
lnvolves persevering wlth difücult tasks and in complex social interactions. Self-management is a
complicated, developmental process for )roung children (Kopp and Wyer, 1994). lt requires children to
remember and generalize what they have been taught by caregivers, to initiate changes in their behavior,
end to constantly monltor their behavior in varying situations. These foundational self-management skills
are emerglng during the preschool years as the braln develops (Shonkoff &Philfips, 2000). Development in
self.management can be seen in the difference between the impulsivity of a toddler and the deliberate
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behavior of a four year-old entering kindergarten in the fall. The relevancy of self-management skills to
school success is obvious. When children can control impulses and cope with strong feelings in

emotionally charged situatlons, they witl be more successful in school (Raver & Knitzer, 2002). ln facq
some studíes that have shown that certain aspects of self.regulation predict ch$ldren's readlng and math
achievement in the early primary grades (Alexander, Entwisle & Dauber, 1993; Howse, 2003), Additlonally,
the ability to effectively manage emotions contributes to less agtression and fewer problems with
subsance abuse (Brady,et al., 1998; Vitaro, 1998)" Children with poor regulation ¡kills are likely to have

conflicçbased relationships with their teachers and peers, which can lead to school problems and possible
school dropout (Bandera, 2003). When educators are asked to identify areas of critical importance with
regard to school success, they often neme competence in cooperation and self-control as highly significant
(Lane, Pierson, & Glvner, 2003), There is some evidence that emotion reguletion is a better predictor of
school readiness than lQ (Blair & Razza, ?:0071. Children can learn srategles to manate th+ir emotions and

cope with stressful situations. Research suggests that teaching children strategies such as thinking calming
thoughts, deep breathing, doing a calming activÇ and reframing stressful situations by focusing on positive
promotcs effective management of feelings such as enger (NeNson and Finch, 2000) and impatlence
(Metcalfe and Mischel, 1999; Eisenberg, Cumberland, and Spinrad, 1998).

The Kimochls* curriculum emphasizes the importance of teaching children to handle positive (happiness,

pride) and negative (mad, frustrated, disappointed) emotions in ways that are productive and socially
appropriate. The focus ls on helping both educators and chlldren understand that feelings fuel behavior
(Feelíng-Befravior Unkl. Lessons teach strategies such as taking Cool Down breaths, repeating posltive self-
talk strategles, and reframing upsetting situations in a more positive light Children learn to regulate their
tone of voice, faclal expresslons, body language, actions and word choice. Lessons help children to
recognize how diflìcult it is to use emotion-management strategies when feelings are high. So, children are
glven opportunities to practice these strategles "but of the moment" when they can rely on logical

reasonlng and adult prompting to manage emotions (lvletcalfe and Mischel, 1999). Role-plays, puppet
enâcrments and games give children practice in predictable social situations. Educators are provided ideas

on how ro prompt children m use thelr emotlonal regulatlon strategles when needed ln social settings.

Sociat Awerenes¡

Social awareness is the ability to understand what others are feeling and to be able to take their
perspective. This is often described as "theory of mind." Researchers also talk about social awareness as

the development of emþothy,which is the response we have when we are able to recognlze and

understand enother's emotions. Preschoolers who are more socially and emotionally perceptive have
greater success in their relatlonshlps wlth peers and adults (Denham, 2003). Young chlldren who are adept
at underst¿nding other's feelings tend to have more academic success ät the primary level (lzard, 2002;
Dowsett & Huston, 2005). Preschoolers progress through a period of development that helps them to
understand that people's intentions, deslres, feelings, thoughts and bellefs are motivators of behavior. As
their ability to ldentiff emotions ln others increases, they are able to explain the causes of emotions and

their consequences in developmenally morê complex ways (Denham, 2006; Lagattuta & Thompson, 2006).

Empathy plays an ¡mpoftãnt role ln relatlonship to academic and emotlonal success. Kaukiainen (1999)
found that children who had good perspectave-taking skills were less likely to be physicall¡ verbally and
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ernotionally aggressive toward their peers. Other researchers have found thar emparhic children support
their peers more frequently, are better liked and have hlgher academic achievement (Liwack-Miller,
McDougall, & Romney, 1997; lzard, Fine, Schultz, Mostow, & Ackerman, 2001).

The Kimochis* program helps children to be aware of others' emotions and lntentlons by reaching them
simple observation and communication strategies. Young children learn the importance of getting the
attention of a peer or an adult in way that feels good to all. Children learn to use people's names, galn eye
contact before speaking and to use a gentle tap (communícation tøp) on the shoulder. These communication
tools send the message that the communication intent is positive and that everyone is prepared for an
interaction. Social awareness is learnlng how to pay attention to what others are dolng and feeling. Most
children have a desire to be kind and compassionate when they notice others are feeling left out or sad,
but they may not know what words to say or actions to ake. Kimochis" lesson teach children strategies
on how to actively lnclude others and be kind to pärtners even if that partner mey not be their fìrst
choice. Through repeated practice in role plays outside of emotional moments, children can learn how to
coordinate their own desires, needs, and interests with those of others.

Relationship Skills

To be successful ln school, children need to be able to form positive social relationships, work
cooperativêly in teams and deal effectively with conllict. Research suggests that children can develop
positive peer retationships, acceptance and friendshlps when aught socialskills through intentional
instruction, practlce opportunities, and guidance in teachable moments (Dunn & McGuire, ¡992). Children
who learn soclal-emotional skills early in life are more self-confident, trusting empathic, intellectually
inquisitive, competent in using language ßo communicate, and capable of relating well to others (Cohen,
Onunaku, Clothier, & Poppe, 2005). When young children are provided practicalsocialemotional
strategies and modeling by adula, they can develop the ability to initiate and join groups of peers, to
cooperatively and spontaneously share wkh others, to communicate in ways that others understand, and
to use strategies (i.e., turn-taking) to avoid conflict (Howes, ¡987, 1988; Vandell. Nenide & Van Winkle,
2006). Children who enfoy positive relatlonships with peers experience higher levels of emotional well-
being, and have selÊbeliefs that are stronger and more adaptlve than children without positive peer
relationships. They also tend to be engaged in and even excelat academic usks more than those who have
peer relationrhip problemr (Rubin, Bukowski, & Parker,2006;Wentzel, 2005). Students who have
established friendships with classmates are more likely to enioy a relatively safe school environment and
are less likely to be the tãryets of peer-directed violence and harassment than their counterparrs without
friends (Schwartz et al., 2000). When children can use effective social problem solving skills, they develop
an ability to cope with stress (Dubow & Tisak, 1989; Elias & Clabby, 1988), handle interpersonalsituations
(Elias & Clabby, 1988), experlence more positive social adiustmeng improve academicall¡ and show
improvemenæ in behavior (Dubow & Tisak, 1989; Gootman, 2001; Nelson et al, 1996).

The development of relationship skills is at the heart of the Kirnochis+ Way! When children have positive
relationships the), are happler, healthier and more productive. The combination of modeling (teacher,
puppeq and peer), practice, coaching, and positive reinforcement is an established best practice to teach
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social behaviors to children (Elliot and Gresham, 1993).The Kimochis" curriculum provides educators a
number of activities and lessons that focus on building the lnterpersonal skills of children of all ages,

Younger children will need intentional insruction and guldance in sharing and aking turns. By using the
Kimochis* characters as puppets, young chlldren can learn the communica¡ion scripts needed to solve
commonly-occurring social problems in preschool (i.e" hitting grabbing, yelllng). Lessons for older children
focus on implementing role plays that give children practice in using innportant skills such as iolning groups,
apologizlng sincerely, forgiving in compassionate and caring ways and sunding up for yourself and others.
ldeas are provlded for additional activities such as reading related children's book, engaging in art
activities, asking older children to fournal as ways to extend the learning beyond the Kimochiso lessons.
Letters and activity pages are available to send home to parents so they can understand the skills and
common language practiced in the Kimochis" lessons and the social-emotional learnlng can be extended
into the home setting.

Responsible Decision I'laking

All educators and parents strive to teach children how to make responsible decisions. Children can learn
ro make ethlcal and constructlve cholces abour thelr personal and soclal behavlor. Focus ln rhe classroom
and school community needs to be placed on problem solvlng, reflecdon, perceptive thlnking, self-
direction, and motivation-skills that will contr¡bute to life-long success (Adams and Hamm 1994). Research
shows that students need effective problem-solving skills when making decisions about soclal situatlons
(Denham & Almeida, 1987). Chlldren also need to know how to make good choices about their own
behavior in the classroom and at school. A number of research teams have lound that individual
differences in children's cooperation capacities are directly associated with children's academic
achievement in the early primary grades (Alexander, Enwisle, Dauber 1993; McClelland, Morrison,
Holmes 2000). Chlldren can practice making responsible social and behavioral decislons appropriate to
their age level and can learn how to make choices that are respectful, realistic and responsible. They also
need to think about how their actions will affect themselves and others, what their options actually are and
what the outcome of thelr chosen path is likely to be.

The Kimochls* lessons provide structured opportunities for skill instruction and practice in the areas of
selÊawareness, self-managemenq social awareness and relationship skills, lntentional teachÍng combined
with adult prompting, posirive reinforcement, peer-to-peer monitoring and student monitoring promotes
the use of the learned skills throughout the school day and ln senings outside of the school community.

.This instruction, practice and generalization build the foundation for children to become skilled at social
problem-solving and responsible declsion making. As children master the skills in the Kimochis'lessons,
they are on the¡r way to knowing how to conduct themselves with personal, moraland emotional
responribility.
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Kimochis' Educator's Tool Kit: Curriculum Lessons
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CASEL Core
Competencie¡*

Children will be able to :

Early Childhood
Lesson objectives

Children will be able tol

Elementary Age
Lesson objectives

Chíldren will be able to:

Self.Awareness
. Recognire & name

emotions
. Undersund reasons &

circumstances for feelings. Know needs & v¡lucs. Describe intere¡ts & v¡lues. Accurately asscss rtrcngths
& challenges

ldentify & name feelings
Show an understanding of different
facial expressions
Describe social sltuations that can
create a feeling
Relaæ to KimochlsË charac¡ers'
pcrsonalkies
ldentifr the difference between a

taking volce/face/body & a lighüng
voice/face/body
ldentífy the difference betwecn
hrlping and hurtful words
Show an undercending of how to
rct at silly and serious times
ldentifr how to make ¡ safc choices
when curiou¡

o

a

a

,

a

a

, ldcntifï & name feelings
r Show an understanding of different faclal

expressions
. Rela¡e to Kimochis* characters'

personalitles
. Describc social si¡uations that cen cr€ate

sertain feelings
. ldendl dre diffcrence between a aking

voicelface/body & a fìghting voice/facelbody
. ldentiû the difference be¡ween helping &

hurtful words
. ldentiÞ when a redo is needed
. Recognize soclal cues & be sure rhar

sillincss is fun for everyone
¡ Demonsrate ¡n understanding of how you

are coming ocro:s
. Þemonsrete how to owo up & corne cleon

when mistakes are m¡de

Self-Ì'lanagement
Manage srcss & control
impulres
Verbalize & cope
appropriately with
challenging emodon¡
Per¡evere in overcoming
ob¡t¿cles
S¿t & monitor protress
roward the achievemant of
personal & aeademlc goals

Modif performance brsed
on feedback

I

a

a

a

ó

. Use a uking voicc/face/body

. Demonstrate how to use Cool Down
strat€Biss to rxpreri upser feellngs
in a positive wry

. U¡e self-soothing strrtegies ro
comfon self when sad

. Use self.rcgulation tools to månâge

scared feelings
. Demonstr¡te words & ac¡lon¡ to

use when others hit, push, yell
. Demonstrate how to use Stop

h¡nds to resolve conflic¡i
. Dcmon¡lrate how to l¿bel hunful

words with "Ouch"
' Dcmon¡trate how io menege

silflnes¡ ln a srfe & friendly way
. Rcdo cranþ moments
. Take back bossy talk
. Demon¡$ate how to eccêpt e

complirnent ln a positivc way

. Demonsrate alking tone of voice, face &
body (positive nonverb¡l communicatlon)

. Demonstrate Cool Oown strategies to cope
with upser fcelings

. Show how ro use a ølking hand & Srop
hands æ resolve conflicts

. Usc positive self-nlk scrip$ to move
through upset feelings

. Cope wlth saremenc that are 8ig mean
tåings that oreñ'! tn¡c

. Show how ro suy focuscd & noc ger
dlsu:¡cted by orhcrs

. Use poskive self.t¡lk to try new things
r Redo a hurtful social momenr
. Shsw how ro exprêss happy, excired, silly,

& curious feelings with safc & wise cholccs
. Show how t¡ give/reccivc a knowlng fook to

help peers rcdo hurdul momêntr
. ldencify ÌÌì¡ys to wârn others when upser
. U¡e self.rcgulation tools to rnãnegc

cxpressions ol pridc wirhour bragging

)
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CASEL Core

Competenciest
Children will be able to:

Early Childhood
Lesson objectives

Chlldren wlll be able to:

Elementary Age
Lesson objectives

Children wlll be able to:

t

a

I

a

Social Awareness
Undcr¡tand other¡'
perspectives, fcclings &
poins of view
Show empathy & senritivity
to others'feelings
Recognizc & appreciate
indivHual & group
similaritles & differences
Show respect to others

Demon¡trate how to geB a pcrson's
attention in an appropriate way
Demonctrate how to use a talklng
hand ro resolvc conllicts
U¡r word¡ & action¡ whcn peerr
cut in line* get ín your way or
lnrede your spacc
Respect othcrs' personal & space

bol¡ndaríes
Demonstrate carlng actlons toward
peerr who are feeling sad

Offer encouragernent to peers who
are fru¡tratcd
Demonstr¡te how to glve

cnmplimcntr tr: peers

a

a

a

a

a

a

Demor'¡strate how to get a person's
¡nention ln an appropriate way
lncludc o¡hers who are feellng left, out
Þemonsrate how to accept & work with a
psrcner klndly & rerpectfully
Show an understanding about the concepc
of frrt lnprcssions
Show a positive re¡ponsc when peers brag
Dernonstra¡e how to avoid raking peers'
negative words personally
Rcspect others' personal & space

boundarles
Recognize & offer support to peen¡
Respect others'feelings of fear & sadness

a

a

a

a

a

¡

a

a

Relatlonship Skills
. Establish & maintah healthy.

rewarding relatlonships
based on cooperation

. Show sensltivity to social-
emotional cues

. Prevenq menage, & resolve
interpersonal conllicts

. Communicate clearly

. Engrgc other¡ in ¡oclrl
siruations

. Seek & provide help when
needed

Demons¡r¡tc saylng hello & giving

Fñendþ Signols to connect with
others
D¡mon¡rate rharing & turn-trking
Demonstratc how to get lncluded
when left out
fnclude peers who are left out
Offer comfor¡ to peers who ere
¡ad
Use a communication tool to ¡et
üimiu when others are cranky or
bossy

a

a

a

a

¡

t

. Demonstrarc how to use greetings &
Friendly Sígnolr to connectr with others

. Demonstråte poridve w¡ys to get included
in pley & conver¡¡don

. Set boundaries when peers are mo silly

. Apologíze wirh sincerity & truthfulness

' Forgivc others who make hursful mistr*es
. Let others try agrin
. Li¡ten m why your words &lor acgions can

creare upser, feelings
. Use communica¡ion tool¡ to set limits

when other¡ are upilt
. Demonstra* how to act in kind & caring

ways when others arc upret
. ldentify when & how to get adult help

' Conncct with anotherb prlde posltlvely

a

a

a

a

Use ¡ocial decision-maklng
¡kills

Respond construcüvely to
lnterperronal obsucle¡
Conduct self wltN¡ monl &
peruonal rerponsüllity

Responsible
Deci¡lon.l.laklng

Anely:e & idendfy probÞms

ldendfy str¡teg¡ês to st¡+, safe when
trying new things
Demon¡tra¡c how to tell the truth
Name how to solve problems
through curiosity

o

a

I

. Stand up for what is råght

' Stand up for self& others
r Demon¡tratc how to bounce back when

obstacles arise
. Assume thc best in socb! interactions
. Demonstrate how ¡o do the right thing

when orhers do the wrong thing
. Demonstrate hopc & activate optimirm

that things will work our

t Collabor¡tive for Soclal ¿nd Emotlonal Learning has identified lìve corê competencies thaÊ are learned
throush social and emodonal interventions, all crucia! to life, learning and work {CASEL 2003}
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The Interaction Effects of Program Training, Dosage,
and lmplementation Quality on Targered Student
Outcomes for The RULER Approach to Social and

Emotional Learning

Maria Regina Reyes, Marc A. Brackett, Susan E. Rivers,
Nicole A. Elberuon, and Peter Salovey

Yale Uniuewity

Ahstn¡tt. This study examincd how training, dosage, und implcmentation quality
of a social nnd cmotionsl lcaming pn¡g¡:¡m. Thc RULER Approach, wcrc rclalcd
lo s¡udcnß' soci¡l and cmotional compctcncics. Thcre wcre no main cffcclr for
any of the variablcs on sludcnl oulcomcs, but studcnts h¿rJ rnore positive out-
comcs whcn lhcir fcachers (a) ¡ttcndcd morc trainings and laught morc lcssons,
and (b) wcrc cl¡ssified rs cithcr modcrutc. or highqualiry program implcmenrcrs,
Student outcomcs wcrc morc negntivc whcn thcir teache¡s wcrs chssitìcd as
low-quality implementerr who also attcndcd morc trainings lnd taught morc
lcssons. Post hoc anolyscs revcaled that lowauality implemcntcrs felt less efli.
cacious about thcir ovcrall teûching than high,quality imptcmcnrcrs. Thc discus-
sion focusss on thc importlncc of mscssing the intcraction of training and
implemcntation variables whcn exi¡mining the cffcct of social and emotional
lelming progr¡¡ms.

School progrüms th¡¡t aim either to pre-
vent maladaptive behaviors (August,
Bloomquist, Lee, Realmuto, & Hehner, 2006;
Conduct Problems Research Croup, 201l) or
to promote pos¡tive development arnong youth
(Domitrovich, Cortes, & Greenberg, 2007;
Jones, Brown, & Aber, 201 l) have been flour-
ishing across the Un¡ted Shtes. These pm.
grams generûlly fall under the umbrella term,
socìul and emotÍonal learning (SEL), which
refers lo ùe process of acquiring the skills of
self- and social nwnrenes.s, emotion regulation,
responsible decision making, problem solving,
and relationship managemenl (Zins, Weiss-
berg, Wang, & rvYalberg, ?004). Accordingly,

SEL programs are designed both to enhancÊ

these skills and create an emotionally support-
ive climate to incre¿rse the likelihood of school
engsgement, rtlend¡nce, and ncademic suc-
cess. The effecls of these progr¡¡ms on youth
outcome.ç have been positive (Ðurl¡k, Weiss-
berg, Dymnicki, Tnylor, & Schellinger,20l l).
but most evaluations did not include training
or imple:nentation dato (Oottfredson & Gotr-
fredson, 2002; Lewis, Battistich, & Schaps,

1990; Tanyu, 2007). The v¿riables surround-
ing implementâtion need to be assessed both
in research and in practíce to better understand
the effectlveness of progrí¡ms in achieving
their intended goals (Dane & Schneider, 1998;

._)
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Durlak & DuPre, 2008; Smetti & Kratochwill,
2009). The relative importance of the quantity
of teacher training, the dosage, or number of
lessons student.s receive, and the quality of
implementation, includlng teacher attitudes to-
ward programming and their delivery style,
are of particular interest in SEL programming.

ln ttris study, we exumined the extent to
which these troining md inrplernenttrt¡on vûri-
able.ç for an SEL progr¿rm, The RULER Ap-
proach (www.therulerupproach.org), werc re-
lnted to tårgeted social and emotional out-
comes for studen¡s during the program's ñrsi
year of implementation. We begin with a short
overview of litemture on program implemen-
tation followed by n description of SEL pro-
grams, lile then highliÊhl the irnportant role
ùat teachers play as implementers of SEL
programs,

Implementing SEL Programs

Prograrns introduced into socisl settings

like schools are not always implemented with
ñdelity (Fixsen, Blase, Naoom, & rvVallace,

2009). This makes formative ev¿luations or
the study of the processes underlying program
implementation critical. Implementation oc-
curs in six stuges (Fixsen, Naoom, Bla.se, &
ìüallace, 2007). tn the e-rploratiut sîage,

schools consider which program to adopt by
exarnining feasibility and fit. In the r¡st¿rlla-

tìon .çtag,e, key stalteholders decide that the
program will be implemented and plan for its
proper execution. In the li¡ilr'.el implenentatirut
srage, slûff members are hired; participents are
recruited; organizational supports arc in place;

¡nd because all stakeholdcts are new to the
progrûm, problem solving snd troubleshoÕting

are frequent. ln the¡¿irll ittrylenentatitn stüge,
the program is fully integrated, with progrom
processes and procedures part of the regular
rouüne" Once the progrûm hus been imple-
fnenleci efl'ectively" improvcmenß ârc gener-

ally tested in ñe inr¡ovatìon stage. Sustaining
the program both through cont¡nuous staff de-
veloprnent and funding $upport comprise the
sntaìnabilìt¡- stage.

Program implementation i.s rarely a per-

fect process, nnd a growinS body of research

shows that the effectiveness of school-based
prevention progr¡¡ms is limited by the extent
that they are implemented as intended (Dusen-
bury. Brannigan, Falco, & Hansen, 2003).
Schools have wide-ranging prioritic.s, policies,
and politics that may interfere with how a

progr¿m is delivered (e,9., Fagan & Mihalic,
2003; Gager & Elias, 1997), The evidence o[
SEL prognm effectiveness is growing; for
exumple, û rnela-anûlysis of over 200 studies
shows that SEL progrnms have the intended
positive effect on students' academic perfor-
m¿¡nce and their social and emotional skills
(Durl¡k et al., 201l). Thus, sclrools will be

implementing SEL programs in increasing
numbers with vnrying levels of fidelity. Cen-
tral to the unclerstanding of how these pro-
granls ûre implenrented is the role of tcacheru,
who are the primary deliverers or "interven-
tion drivers" (cf. Fixsen et al., 2009) of SEI-
progrüms.

Assessing Training and lmplementation

Training

Training is ths knowledge acquisition
component of an SEL program and is the main
ûvenue by which progrûms are introduced nnd

implemenEd in schools. Training, which may
include both workshops and coaching, is the
vehicle by which teachers acquire background
informalion, lheory, nnd philosophy of lhe
SEL program. Program informaüon generally
is introduced in initial trainings; then, fol-
low-up caaching develops tencher's imple-
mentation skill.s more fully (Fixsen et al.,
2009; Snnetti & Kratochwill, 20@; Strother,
1989). In their review, Joyce und Showers
(2002) revealed that when training w¡Ls com-
bined with coaching, 957o of teachers acquired
knowleclge and developed skills lbr applying
th¡rt knowledge in the cl¿rssroom. ln the ab-
sence of conching, only SVo of :eachem np
plieel the skills in the classroom.

Dosage

Dosage refers to úe number of lessons

th¡rt te¡chers implement for studenu to receive
in the classroom. There is some evidence that
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higher doses of program instruction produce

more oplimal resuhs in certain intervention
context.s (e.9., Connell, Tumer, & Mason,
1985). For example, the number of lessons

taught signific¡tntly rffected students' healrhy
eat¡ng in one intervention (Story et nl., 2000)
and students' perceptions of healtlry sexual
behrviors in another (Jtmes, Reddy, Ruiter,
McCauley, & van den Bome, 2006). However,
an investigation of one school-based alcohol
abuse prevention program revealed that dos-
age (e.g., lercher repo¡1s of the nurnber of
class periods used to teach program materials)
wos not systematically related to reductions in
drinking beh¡vior (Hopkins, Maus.ç, Kearney,
& Weisheit, 1988). Among SEL program.l,
where a primary goal is to improve .student.s'

.social and emotional skills and engagement in
leaming, the number of SEL lessons delivered
was related to slower growth in negative stu-

dent outcomes (Aber, Jones, Brown, Chaudry,
& Samples, 1998) and fewer unexcused nb-
sences (an indicator of engagement) among
girls but not ümong boys (Moskowilz, Schaps,

& Malvin, 1982). In sum, these findings sug-
gesl that higher dosage may lead to better
outcomes.

lmplementation Quality

Implementation quality refers to lhe
manner in which a prûgr¡m is being executed
(Dane & Schneider, 1998). As the deliverers
of SEL progrûms, leachers' style of delivery is

as important as ¡he content (Jennings &
Greenberg, 2009). Teachers' delivery .styles

rnd attitudes toward the program need to be

congruert with the program. For example,
SEL lessons often involve sharing personal

experiences and being sensitive to students'
needs. lf teachers lack buy-in and motivation
to engí¡ge with students openly, there may be

dissonance between them and the SEL lesson.

In this section, we discuss two components of
quality that are critical ta SEL programming,
in particulnr: (a) delivery, which refers to
quality of program execution or leaching ef-
fectiveness, and (b) iltitudes, which refer to
program buy-in or openness to programming.

84

Delivery style is vital to SEL prcgrams
because they require teachers to deliver the
lessons in an cffective m¡¡nner, consi.stent with
the program's philosophy and goals (see Fix-
sen et al., 20t9; Waltz, Addis, Koemet &
Jacobson, 1993). For extmple, the teacher's
display of certain emotions is important for
many SEL lessons (Brackett et al., 2009; El-
bertson, Brackett, & Weissberg, 2009). If a
teacher cannot model the social and emofional
skills o progråm is designed to target, that
tcacher will likely be less effective in impart-
ing these.skills to studentç. ln general, teach-
en' beliefs nbout their teaching efficacy also
influence their delivery of instructional pro-
gramming (Han & Weiss, 2005).

Relnted to delivery style are teacher at-
titudes toward SEL pmgramming, which also
are critical to a pnlgram's success (see August
et al., 2006). One study showed that within the
context of s smoking prevention progrilm,
classrooms with teacher.s who had higher raÞ
ings on both positive ûttitudes (toward the
progrûm and their.students) and preparedness

had students with greater knowledge of and
better decision-maliing skills about smoking
(Botvin, Þusenbury, Baker, & James-Ortiz,
1989). Rcsist¿rnce to adopting SEL programs
is common ümong teachers within üe context
of SEL. Some teachers are skeptical of the
effect of SEL programs (Elias, Bruene-Butler,
Blum, & Schuyler, 2000). They may be un-
certrin about the relative importance of SEL
compared to olher curricul¡r effons (Bu-
chanan, Gueldner, Tran, & Menell, 2009),
lssues of occounl¡¡bility, such as those stem-
ming from rhe No Child Lefr Behind Acr
(2001), also place tremendous prsssure on
leuchers and schools lo ensurç their students
pcrform wetl ucademically. As a result, leach-
ers msy be conñicted about the time they
allocate for teaching core curricula versus

SEL, both of which rcquire dedication and
cottstant practice.

Program quality in terms of delivery
style otone is incomplete. It is unlikely that
teachers will delivcr SEL lessons with high
quality if they are resistant to the progrûm. To
illuslr¡te, teachers have varying levels of com-
fort with and commitment þ incorporating
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SEL lessons into academic curricul¡ (Brack-
ett, Reyes, Rivers, Elbert.son, & Salovey,
20l l ), which play into how lessons are taught.
Likewise, SEL programs are designed to cre-
rle emot¡onally supportive climates for learn-
ing (Jennings & Greenberg, 2009X t€æhers
witlr negative attitudes toward programming
may undermine this program objeclive, ren-
dering the program ineflectivc (Grcenberg,

Domitrovich, Graczyk, & Zins,2005). Even if
o teacher is implementing a program accord-
ing to protocol, as judged by a trained ob-
server, the uttitude she or he has is integral to
implementation quality.

Gaps in the SEL Literature¡ The Effect
of Training and lmplementation

The interaction of trnlning and imple-
mentation vnriables wkh SEL progr¡¡m out-
comes has yet to be studied extensively. For
exnmple, a tencher mny receive ü gre¡lt ¿lmount

of training and deliver lhe recommended nunr-
ber of lessons, but do so with r poor altitude or
uns¡¡tisfrrclorily. Moreover, ¡ leaeher nray be
highly competent when delivering the pro-
gram, yet do so infrequently (cf. 6resham,
2009; Waltz et al., 1993). Most SEL prog,rûm

evalualions huve not adequately assessed the
rehtive effect of each of ùese variables on
student outcomes. Past research mostly d¿-
scríhes how the progrirrns were implemenled
(Kallestd & Olweus,20û3; Penuel, Fi.shman,
Yumrguchi, & Gallagher, 2007; Ransford,
Greenberg, Domitrovich, Small, & Jacobson,
2009; Stead, Stradling, Macneil, Mackintosh,
& Minty, 2007; Story et al., 2000), yet f€w
published studies report which variables pre-
dict prognm outcomes, as might be outlined
in a theory-of-change model (Rossi, Frceman,
& Lipsey, 1999). Moreover, nhhough n few
studies exlmined training and implementation
vuiables simultaneously (for a review see

Dusenbury et nl., 2003), their interactive effect
on oulcomes was nol analyzed. In one study,
the number of program lessons taught and the
quality of program delivery independently
predicted more posilive teacher snd observer
ratings of s¡uden¡, outcomeri, but interactive
effecß were not examined (Conduct Problems

Research Group, 1999). The dea¡th of such
studies makes it difficult ¡o determine the crit-
iell ingredients of an intervention. For exam-
ple, which affects sludent outcomes more: the
¿lmount of SEL program training a teÍcher
receives, the number of SEL le.çsons he or she

delivers, the quality with which those lcssons

are implemented, or some combinatioil otr the
th¡ee?

Assessing Training and lmplementation
of SEL Programs

One challenge in assessing variables
sunounding implementation is in thcir opera-
tionalization, tn generd. implementntion qual-

ity is morc difficult to operationalize than
training or dosage, which can be quantified
(Mowbray, Holter, Teague, & Bybee, 2003).
To illustrateu training information can be ob-
t¡ined from utlendance records or sign-up
sheets ¡t trulning.s, and dosage cm be dcfined
ns teacher reporte of lcsson.s faught" Quality
indicators, howeyer, of¡en cre more difficult to
obtain. Indeed, in a review ofover 500 studies
from 1976 to 2006 that assessed implementu-
tion of prevention and health promot¡on pro-
grams for children and adolescenls, üssess-

menls of quality rarely were included. lVhen
quality was as.sessed, i¡ was defined and meq-
.sured in various, often unsystemi¡tic ways
(Durlak & DuPre, 2008).

How should implementation quality be

assesscd? Having leachen rale the quality of
their delivery of lessons introduces polential
biases aç te¡chers lend to overestimste their
levels of implementation (Saneui & Kratoch-
will, 20CI9), which often are higher than rat-
ings by tr¡ined observers (Lane, Kalberg,
Bruhn, Mahoney, & Dri.scoll, 2008). Slmi-
kuly, when truined ob.çerver.s rote teacher
qunlity (e.g., Kam, Greenberg, & Walls,
2003), tlßy m¿y lack thorough knowledge of
both the program and the teachers to make
accurale ûssessm€nf,ç. According to W¿lu and

colleagues (1993), ri¡ters of quality should be

"sufficienlly experienced and sophisticated to
understand the implications of the contextual
varinbles described in the [programl manual"
(p. ó28). Program corches, who nre trained ¡¡s
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experts in the program, m¡y be ¡he most
knowledgeable judge.s of implementation
quality because their interactions w¡th teachers
tre more frequent and more personal (e,g.,
they huve discu.çsed wiü teachers their appre-
hensions and helped them to devise strategie.s
lo overcome thern).

Thc Present Study

The present study extends previous re.
search by examining associ¡tions and interuc-
tion effects of training, dosage, und implemen-
tation quality on intendecl .stuelent outcomes of
social ond emotional cornpetençe during the
initial implementation phase (Fixsen et å1.,

2007), i.e., within the first year of adopting *n
SEL program. This study focuses on The
RULER Approoch (Brackett et ¡1., 201l),
which is grounded in a tl¡eoretical model rlrat
posits that acquiring the knowledge and skills
sssociated with recogltizing, undemtanding,
labeling, expressing, and regulating emotion
(i.e., the RULER skills) is critical to po.sitive
youtlr development (Brackett et nl., 2009; Riv-
ers & Brackelt, 201l). RULER is ¿n SEL
program endorsed by the Collaborative for
Academic, Social and Ernotional lrarning
(www,casel.org), an organization compri.sed
of distinguished educators and researchers that
provides national leadership on SEL. The pos-
i¡ive effects of RULER on both social and

emotional competencies and classroom cli-
mate are reported elsewhere (Brackett, Rivers,
Reyes, & Salovey, 2010; Rivers, Brackett,
Reyes, Elbertson, & Satovey, 201l).

In the present investigation, we hypoth-
esized thst training, dosage, and implemenla-
tion quality (i.e., delivery ond attitudes), and

their interaction, would rehte positively to
student social and emotionül cornpetencies.
Training was ¡sseçsed with ¡ttendance records
at training sessions; dosage included numbcr
of program lessons delivered; and implemen-
tation quality was measured by observer
(coaches') ratings of both teocher stÍ¡¡udes
towa¡d programming and their delivery of the
program. Student outcomes were obtained
from student self-reports, performance assess-
ments, and repon curds. Data were analyzed

86

using a multilevel approach owing to their
ne.sted nature (Raudenbush & Bryk, 2002).

Method

Participants

Participants included sixth-grade stu-
dents (n * 812) and their teachers (n = 28)
frorn 28 elementary schools in a large, urban
Cutholic school distrÍct located in the north-
erslern United States. The schools wer€ part
of a randomized controlled trial (RCT) and the
participnting students and teachers were in
schools assigned to use RULER (i,e., the pro-
gram group). The full sample participating in
the RCT consisted of 64 schools with 32
schools assigned randomly lo the program
group and 32 assigned randomly to the control
group. (ilore.' Neither the individual partici-
panls nor the individuat cla.rsrooms were as-
signed to groups. Schools were assigned ran-
domly to either the progmm or control groups,
Participating clussrooms, teacher.s, and s¡u-
dents wcre within rhe.çe schools.) Four schools
closed (two conrol and lwo progr¡¡m school.ç)
during the course of lhe project. There were no
differences in the demographic characteristics
of the schools, teachers, or students between
schools assigned toeach group, excepr that the
schools in the control group had larger enroll-
ment numbers than lhose in the program
group, t(62) * 2,82, p = .00ó. The current
study focused exclusively on participanlç in
the program group in the RCT for whom we
had bnseline data, which yielded 28 teachers
rnd 812 students. tS/e did not include partici-
pants in the control group.

On ûver¡¡ge, schools included 70t$
(SD * 33lo) minority studenLs (range * 5**
lMVo), and 249ü. (SD = 33%) of studenrs
received free or reduced"price lunch" School.s
ranged in.size from l?8 to 656 students (M *
293.0, .îD : 103.3) with ¡ student*teacher
ratio nnging from about I l:l to 25tl
{M - 17.9, SD = 3.4). Participating schools
varied in how they structured the school day
for their sixth.grade students, such th¡t at
some schools, studenls received instruction
from ¿ single teacher for the entirc day, and at
oúlers, students mtated through two or more
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te¡¡chers throughout lhe day. The percentrge

of students in a school performing below av-
er:¡ge wus baced on the percentage of students

with Levels I or 2 scores on the TenaNova
Achievement Test (CTB/tr4c0raw-Hill, 2002),
which ranged from 87o ts 86Vo (lvl = 32.7Vo,

SD = l7.5Vo! in rending and from OVo to 67%
(M * 22.5Vo, SD - 16.5çå) in math.

Teachers were 84.41o femule and ide$-
tified them.,;elves as 8l.l7o White/Cnuca-
sian,9.I% Hispanic, and 9.I7o Black/Afric¡n
American. These demographics resemhle the

ra{:ial and ethnic breakdown provided in 2010
U.S, census d*u 72.4Vo While/Caucasian,
16.3Í6 Hispanic, and 12.6% Black/African
American (U.S. Census Burea{, 201l). Most
of the teachers had either received their bach-

elur's degrees ancUor were working toward ¡
master's degrees (59.1%1, and 31,8% had

earned their master's degree or doctorntes
(9.1$6 missing these data). On average, teûch-

ers had been teaching for l3.l year

{SD ** 10.6), with ün av€r¡¡g€ of 10.3 years
(5D = 9.4) at their currenl school.

According to school records, students
(48.6Vo fcmale) wcrc 21.OVo White/C¡¡uca-
sian, 30.47¿ BlacldAfrican American, 22.O7o

Hispanic, 7:57o Asian/Paciñc Islander, 3,77o

multiracial, and 0. l7o other race nol men-

tioned (9.07o missing data). The composition
of the student sample in this stucly was roughly
similar to ùe racial and ethnic composition of
the sludy's locale, llthough Caucasian stu-
dents were underrepresenled: 47.5Vo Whhe/
Caucasian, 784Vo BlaclJAfrican Ameri-
can,27.AVo Hispanic, I l.lft Asian/Pacific I.ç-

lander, und 4.9Vo mr¡ltimciul (U.S. Cen.sus

Bureau, n.d.).

Deeign and Procedure

RULER târgets all students and ls de-
signetl to be inrplenrented lhroughout a schoot

district, This study focuses on the training and

implementation of RULER within the pro-
gmm group at lhe end of the ñrst year of
progrumming. This study is embedded into a

large RCI in which progr¿m schools partici-
pated in training and used RULER for 2 years

before schools in the control condition re-
ceived lhe program.

The present study was divided into three

waves of data collection: Wave I (March
2008) occuned prior to random assignment to
condition and served as a baseline. Wave 2
occuned in the fall (September 2008) of the
ñrst programming year, as the program wûs
being introduced; ¡nd rr¡y'ave 3 occurrcd ¿t the

end of the first programming year (April
2009). Each wave of duta collection lasted
eight weeks. Students completed surveys md
a performance test of emot¡on skills ¡t each

wave. Report cards were collected ût Wave 3.
the end of the first year of implernenlation, and

contained dota across all waves.

Curdculum Model and knplementat¡on

RULËR is grounded in re.seurch show-
ing that a core set of emotion skills, recogniz-
ing, understanding, lubeling, expressing, and

regulating emotion, is essential to posilive
youth developrnen¡ (Br¡ckett, Rivers et nl.,
2010; Salovey & Mayer, 1990). First, adult
stakeholders (i.e., superinlendent.r, school

leaders, teachers, and staff) attend twtl full-drry
(6 hr per day) trainings on the role of emotion
skills in school success, the theory underlying
RULER, and on how to fioster an emotionally
supportive learning environmenl through the
teaching and personal use of program Anchor
tools, including the Ch¡rter (a collaborative
mission st¡ltemeil for the learning environ'
ment) lnd the Mood Meter (a tool for plotting
emotions and mood stûles), ilrnong otl¡er lools
(Brackeu, Caruso, & Patti, 2û08; Braekett,
Caruso, & Stern,2008). Teil{:hers then attend a

second training, which is one full day focusing
on ùe instruction of the Feeling ÌVords Cur-
riculum (Brackett et al., 2ûll), n literacy-
baçed SEL progrlm that provides teachers

with programmûtic units ¡hat infuse into and

complement existing curriculum, including
English language arts. The Feeling lrVords

Curriculum helps children to develop emotion
skills through an in.depth exploration of terms
like rcnunîtnwnt, clutiott, and enpathy. These

"tbeling word unils" r¡re th€ vehicles by which
chilclren learn lo identify, ev¡luate, and under-

8Ï
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stand their own snd others' thoughts, feeling.r,
and behavio¡ understand the emotions and
points of view of characters in stories, und
develop slrategies to m[nage emotions in real-
life si¡uations. ln the training, teachers learn
how lo use the curricular units in alignment
with their English language arts teaching.
Each unit, which focuses on one feeling word,
is comprised of live l0- to 20-min lessons.

Teachers teach one unit, with its ñve lessons,

:¡cros.ç a 2-week period. For instance, for fhe
unit on alienation, three lessons may be com-
pleted during the ñrst week and the remaining
two the second week (see Brackett et al.,20l I,
for a review of the uni¡s).

The implementat¡on process involves
.supporl through coaching. Each leacher works
with a certified coach who visiu the class-
room, models lessons, reviews lesson plans,

provides constructive feedback, and offers so-
lutions and resources to help the leacher de-
liver quality lessons.

ln September of the first year of imple-
mentation, English longuage ans teÂchers in
progr¡¡¡n school.s ¿¡t¡ended the first Z-day train-
ing on using emotionnl literacy and the An-
chor tools to enhance the learning envimn-
ment. Approximately I month latcr, teachers

attended the second full-day training on the
Feeling l#ords Cuniculum, Of the two avail-
able trainings session.ç offered, teachers aþ
tended an ave¡age of 1.87 sessions
(SD = 0.87). Teachers in prcgrarn schools
then were paired with û certified RULER
coach with whom they met for 45 min after a

lesson w¿rs observed, Teachers received up to
five coaching sessions, with an ¡¡verage of 4.02
sessions (5D = 0.92).

In this study, five female coaches each
worked with teachers in up to eight schools.
Co¡ches underwenl intensive lraining with the
developers of RULER programming before
working in schools, A senior RULER trainer
supervised nll csaches thmughout the duration
of the project thmugh regulnr meet¡ngs con-
ducted in person and on the phone, as well as

through routine reviews of all wrinen docu-
mentst¡on about the coaching sessions (e.g.,

observation checklists and notes). Each week,
coaches submitted to the head coach the writ-

B8

ten documentation completed during ¡nd after
each coaching session and classroom
observation.

Teachers were asked to cover be-
tween l0 and 12 word units per year.
Throughout (he program year, teachers taught,
on average, 7.2O wottl units (.SD = 2.60, range
0*12 units), which yielded approximarely 35
discrete emotional literacy lessons (i.e., 7
units x 5 lessons).

Measures

Training. Training wts measured by
the number of training and coaching sessions

teachers attended, as obtained from training
attendance records, The m¡ximum training
value wa"s 7, including two tra¡nings and five
coaching sessions.

Dosage. Dosage was assessed by the
number of lesson.s taught (lessons), as ob-
tained from leacher reports, at the end of the
ñr.st yeilr of programming (Wave 3). The max-
intum number of lessons a teacher could teach
was 60 (12 unirç witb 5 lessons in each).

Implernentation quality, To memure
implementation quality, each of the fiye
coaches r¡ted (both at the beginning and end
of the school yeor; i.e., Waves 2 and 3) the
extent to which teachers (a) demonstrated
buy-in or ¡rn open attitude toward the program
(l * very resistaut,S = ve4v oprn) and (b)
deliverecl RULER lessons with high quolity
(l * neetls a lot of iuprovenßüt,S = e.rcel-
lent)" During each coaching session, coaches
reviewed forms ¡hat leachers completed for
each feeling word unit. At Wave 2, coaches
had met with te¡chers for at leasl two of the
ñve coaching sessions to ¡rssess quality deliv-
ery. By Wuve 3, the rerntining coaching ses-

sions (up to three) were completed. The cor-
relations between op€nness to programming
and delivery at the beginning and end of the
year (Waves 2 and 3) weß r values
(26) = 0.63, and A.62, p values ( .001,
respectively.

Because the measure of implementation
quality incorporated two items assessed acrs.ss

two time poinls, r parsimonious measure of
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Table I
Assessing Implementation Quality; Teacher Quality Clusters at the

Beginníng and End of the Year {Waves 2 and 3}

Opcnncss Dclivery

Clustcr Wtve ? Wavc 3 Wavc 2 Wave 3

Low

High
Modcratc

r.79 (0,92)

2.6? (0.82)

4.07 (0.80)

3.33 (0,75)

3.64 (0,70)

4.87 (0.23)

r.r7 (0 39)

3.67 (0.49)

3.87 (0"74)

2.58 (0.79)

3.89 (0.s8)

4,67 (0.49)

N¿¡l¿r. Busrd $ü thc n:llurc of ctustcr a*ulXsis, ¡ll cluslcrs arc signilicuntly diffcrcnt fro¡n c¡¡ch othcr on all critcrion
vltriublcs.

qüûlity was creüted by subjecting the indica-
tors (i.e., openness and delivery) to cluster
analysis to test whelher distinct profiles of
progrrm quality existed. To select the optimal
number of clusters, we first subjected the vari-
ables to irn agglomeriltive hierrrchical cluster-
ing procedurc and then inspected the hierar-
chical tree diagram (Everitt, Landau, & Leese,
2001). A three-cluster solution proved ro be

optimal. The centroids from the hierarchical
solution were entcred as initial cluster centers
in the final t-means itsr¿¡tive procedure. The
three clusters thal emerged were labeled: low-
quality ímplementers (i.e., teuchers who were

initially very rcsistant to the progrom and de-
livered it poorly but became open to the pro-
gram by the end of the school year; Å * 71,

moderate-quality implementers (i.e., teachers

who were moderate ir¡ their attitudes toward
the program und in their delivery of the pro-
grlm from beginning to end; r¡ * l2), nnd
high-quality implementers (i.e., teachers who
were consistently open to and delivered the
progrûm very well from beginning to end; rr =
9). There rvûs no evidence to support a profile
of tsachers who were resistunt to progrum-
ming but high in delivery, nor was therc evi-
dence to suFport a profile of fe¡chers who
were open to progrümming but low in deliv-
ery, Table I summarizes the means and $tan-

dltrd deviations for each cluster.

Social and emotional competence.
Multiple methods were used fo ttssess stu-

dents' sociol nnd emotional competence, Ta-
ble 2 summarizcs illc meüns, standard devia-
tions, reliabilities, and intercorrelations among
the.se variables ¡¡t Wave 3.

Firsl, students' reporl cards contoined
three items that reflected social competence
(i,e., respecls the rights of others, inleracts
appropriately, and complies with school poli-
cies) using a scale where I = mtsatisÍsct*e,,
2 : needs ímproveurcnt,3 = søtisîactoe',4 =
gootl, and 5 = e"rcellent (Grades in tlæse lhree
areos w€re not necessarily given by the Eng-
lish language arts teachers [those who con-
ducted the RULER lcssonll, depending on the
$lructure of the stüdents' school day und

whether they were instructed by multiple
teacher.r.) A composite score wûs created for
the three items by adding the scores.

Social problem-solving skills were as-

sessed with the Conflict Resolution Skill sub-
scale of the Elementrry Student Questionnaire
of the Child Development Project (Develop-
mental Studie.ç Center, 2000). This eight-item
scate pretents students with four peer-conflict
scenurics (two items per scenario). For each

item, sfudents selected one response from a

multiple"choice list. Higher .scores reffecled
the selection of more collaborutive ond com-
promise-centered responsas to conflict,
whereas tower scores refiected more ûggres-

sive or evssive resprnses to conflict. Students
receiving n school-based progrlm ai¡ned ¡1

promoting their socirl, ethical, and intellectual
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Table 2
Intercorrelations, Means, Søndard Deviations, and Reliabílity Coefficients of

Students'End,of.Year (lVave 3) Social and Emotional Competencies
(N = BIZ)

32

l. Emotiond Litcracy
2. Soci¡l Pmblem Solving
3. Social Competcnce

M
SD
Range

Cronbnch's a

".tt

.24

t05.5x
t 2.84

56.86-t2?.2ó
.87

.33
2.71

o.97
¡.004.50

.79

4.08
0.E6

r.0G5.00
.96

Notc. All vari¡blcs rrc significut at p * ,{l0l

development had higher scores than s control
group of students on this scale (Schaps, Bat-
tistich, & Solomon, 2004).

Emotional literacy was me¡Lsured with
the Suategic Emotional Intelligence compo,
nent of the Mayer"Salovey-Caruso Emotional
lntelligence Test*Youth Version (MSCEIT.
YV; Mayer, Salovey, & Caruso, in press),

which is appropriute for children between I I
and l7 years old. The test ässesses the extent
to which respondents understand emot¡onal
informution ¡nd use that information fior plan-
ning and self-management. Scores are ctlcu-
lated by combining two.subtest scores: emo-
tion understanding and emotion regulation.
There are 23 multiple-choice items on the
understanding subtest, which assesses the abil-
ity to identify both the deñnitions and causes
of emotions. The regulation branch asks re-
spondents to evaluate the effectiveness of sev-

eral actions in rnaking an individual feel a

certain way. Respondents indic¡te the extent
to which the chosen ûction would help the
target churacter achieve a specified goal using
a S-point scale (l Ê not at atl helpfiil,5 =
very helpfu[). This section de"çcribes six situt-
tions, each of which has three slternatives, for
a total of 18 items. Performonce on the test is
calculrted by veridical scoring, which is de-
scribed extensively in tl¡e technical rnanual

{Mayer, Caru.so, & Salovey, 2005). To explain
briefly: emotion experts con.çulted the empiri-
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cal literature to determine indepenrlently the
best respon.res to each test ¡tern and then
agreed on the best respon,ses. Scores on the
MSCEIT-YV are interprcted similarly to IQ
scsrts wilh a mean of 100 tnd standard de vi-
ution of 15. Higher performance scores on
understanding and regula¡ion conelate pos¡-
tively with psychosocial functioning (Rivers.
Brackett, & Snlovey, 2008) and with standard-
ized achievement test scores in reading (Pe-

ters, Kranzler, & Rossen, 2009).

Teaching efficacy. Teaching efficacy
was ¡ssessed with the five-item Adaptive Ef-
ficacy Scale (Search Institule, 2006), which
me¡Lçures teacher.ç' beliefs in their ability ro
modi$ their teaching methods, when needed,
to have o positive effect on students. Teachers
rated the extent to which they agreed or dis-
agreed with each statement (e.g., "rvVhen a

student has trouble learning something new, I
fry a new strûtegy"¡ "I am cerl¡in that I am
making a positive difference in the lives of
studenb") using a 5-point Likel scale ( I =
slrongl"t disagree;5 - gronglv agree). Cron-
bach'.ç a values were .75 nnd,?8 for begin-
ning and end.of-year teaching efficacy,
respectively.

Anal¡ic Strategy

The main and interaction effects of
training. dosrge, and implementation quality
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on sludentli' yeÍ¡r-end sociol ¡nd emol¡ona¡

competencies were examided, controlling for
student demographics nnd baseline scores.

Mlssing data. Of the 812 students, 173

had missing data, leaving 639 students with
any data on lhe sociul problem-solving skills
and .social competence indicators. Missing
dulu wers trented with multiple imputrtion
procedures in NORM (Schafer, 2000), which
cæated five complete data liles. Multilevel
analyses were conducted for each of the 6ve
imputed data ñles and coefficients. Standard
errors rcsulting from each nnalysis were aver-
aged to provide est¡mates of the associations
among our variables of *nterest (Schafer,

1999). Furthermore, return r¿ltes were lower
tbr the MSCEIT-YV than the othçr assçss-

mentç. Of 812 studenrs,425 hsd no MSCEIT
data ut either Waves 2 or 3, leaving only 387
students with MSCEIT dati¡ frorn Wave I und

ciüer \Vave 2 or 3. Our imputations were

bascd on dot¿ from these wuves for these 387
studenls. The lower ÍBturn r¡ltes tbr the

MSCEIT probably could be attributed to the

fact that teachers (and not the research team)

administered thi.s test. Sepirate imputations
were çonducted for emotlonilI literucy scores

becausc of low retum rûtes. Complrable re-
sulLs were obtained from both complele and
imputed <l¡ta sets.

Primary analyses. Because of the

nested design* we analyzed data using hierar-
chical linear modeling with fulþinformation
maximumJikelihood estimût¡on with separate

models for each student-level outcome. We
nesled students (Level f) within teachers
(Level 2) bec¡ruse we were inlerested in teach-
ers' implementation of RULER. A three{evel
hierarchical modcl (studenß ne.sted in teaclrers

nested in schools) was unnece$sary becuu,se

there was a t: I corre.spondence between

¡eacher.s and schools. To analyze ¡he effect of
tnrining and implementation variobles ün our
t¡¡rgef outcomes, rve riln two models: ¡¡ main
effects model and ¡¡n inleraction effecß
(Training x DosaS,e X Implementation Qual-
ity) model. Thc fimt model exaßined the di"
rect relûtionships between training, do.sagen

and quality with student outcomes (Model I ).
The second model te.sted inþraction or mod-
eration effects, crossing training, dosage, and
implernentatioru qudity indicators (Model 2).
To determine whether Model 2 contributed
incrementally to th€ explsnation of the oul-:
come variable, we examined the change in ßl
by te.sting the change in ¡r 1A¡?).

Finully, we calcul¡ted effect sizes using
the formula:

$= 6æ
where.y is the associrtion between the predic-
lor *nd outcome variables, and the denomina*
tor is the SD of the oulcome variable, wherç
r¡¡¡ and oÊ are the belween- and within-groups
variances, resp€ctively, from the uncondi-
tional model, lrtterpretution of õ is similar te
Cohen's (1988) d: 0.2 ir small, 0.5 is moder-
atef ûnd 0.8 is large,

Results

There were no main effects of tmining,
dosage, or implementation quality $n úe stu-
dent outcome variables at the end of the year,
ofter controlling for bmeline st¡tus (Model l);
however, numerous interaction effects werç
detected iModel2), asTuble 3 shows. Because
quality indicators werc codecl os dummy vlri-
ahles, wc chose the reference variable to be
low-qunlity ¡mptemenlers. All analyses, there-
fore, are in comparison to this group. More-
over, all student o$tcomes pertain to year-enú

status (trVave 3) after controlling for b¡¡seline
(W*ve l).

Arnong high-quality implementers,
lhose who taught more feeling word units had
students with higher scores on all three student
outcome$: social compelence {t = 3.83, effecl
size [ESl * 0,23], social problem solving
(r = 5.96, ES = 0.19), anel emotiond literacy
(t = 5.47, ES * 0.16)" High-quality imple-
menler$ who ¿rttended more trnining also had
students who scored higher on ûle measures of
.social prublem solving (l = 2.58, ES = 0.28)"
emotional literacy (t e 1.82, ES = 0.34), and

social competence {t * 1.78, ES : 0.24h
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Table 3
Training, Dosage, and Implementation Quality: Main and Interaction Effects

on Ye¡rr.End Student Outcomes (lVave 3)

Studcn¡s' Social and Emotional Com¡rlcnce Ycar-End Scorcs

Emotionat Litcracy

{n - 38?)

Social
Problcm"Solving Skills

{r¡ * 812)
Soc¡tr| Compctcncc

Qr * 812)

þlodel l¡ lVldn Effects
lCëlø
lnlercept
Level I {Student}

Bhch
Hispanic
Asian
Othcr rnce

Malc
Busclhrc scorcb

l¿vel 2 (Teuchers)

Training
Dosagc

lmplcmentation Quality'
Moderate
High

IVlodcl 2: Inlcrncllon Eflcctsd
lntcrccpl

Training X Low
Tmining X Moderatc
Training X High
Dosagc X Low
Dosagc X Modcratc
Dosage X High

Modcl t R:
Modcl 2 R?

ax'(+)

8.62
l0?.19 (2.06)***

032 (t.t9)
0.36 (r.45)
3.27 {2.271

*3.?r (s.83)
*2.04 (t.06)

0.62 (0.05)**r

*0.6s (r.28)
*0J4 (0.48)

0.é9 {2,50)
0.78 (2.70)

I r.25
2.81 {0. l8¡*r*

0.24 (0.14)

-0.19 (0. 13)

0.04 (0.t6)
0. t7 (0.28)

-0.08 (0.08)
0.52 (0.M)*t*

0.03 (0.û6)

-0.0r (0.02)

0.05 (0. t 8)
0. r4 (0. r6)

-0.1t (0.09)
".0.r2 (0.06)
..0.04 (0.09)

0.32 (0.1l)*"
*0.2310.07¡**

0.46 (0.0$)t'**

35.86
4.ó0 (0. l9)***,

l0?.71(1.6?)r**
-7.0t ( L47)*i*

8,35 (2,50)**
4.24 {2.33)

- L37 {0.25)*,t't
-0.27 {0.4r )

2.03 (0.37)***
39.83
87.00
16.24**

2.69 (0.07)*;,t

-0.25 (0.07)t *
0.t8 {0. t5)
0.27 (0.15)+

-0.13 (0.0?)¡'-r*
0.1I (0.04)*r
0,19 (0.03)**'t'

50.66
86,0t
14.93+*

0.09 (0.0?)
CI,0r (0.03)

*0.36 (0.23)
*0.34 (0.20)

4.48 (0.l0)**a
-*0.07 (0.r r)
-0.û4 (0.25)

0.21 (0. 12)

-0.18 (0.ûl)*r*
0.26 (0.05)r**
0.20 (0.05)**

46.72
69.75
12.91*

¡ì¡otr. Estim¡tül mcans (stundor¡l enorsl r*ponctl,
* ICC - tnlracl¡¡ss conetation cociñcicnt; b Busclinr' (Wuvc I ) scors of conssponrling outcomc vurir¡bte ¡sscssed; " Low
is thc relerencc group: d Tnrncrtcd output.
r p < .05. rip < ,01. *rp < "001,

however, the latter two findings did not reach
conventional levels of statislical signiñcance
(p < .lo).
, Amongmoderate-qualityimplementers,
those who lttended more tra¡n¡ng h¡d studcnts
with higher emotionat literacy scores
(l * 3.34, ES = 0,68). Moderate-quality
implementers who laughl more feeling word

92

unit.s á¡lso had students witlr higher scores on
both the social competence (l æ 4.t6,
ES = 0.29) and socinl problem-solving
(l = 3.1l, ES * 0.12) ussessments.

A different pottern was found for þach-
ers classified as low-quality ¡mplementers.
Teachers in thi.s cluster who a¡tended more
training had students with lower scor€s on
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both the social problem-solving assessment

(t * *3.47, ES = 0.25) ¡nd emotional litcracy
test (t = *4.78, ES - 0.57). Moreover, low-
qttality implementer.r who taught more feeling
word unils hacl students with lower scores on
sll oulcomes: social competence (¡ = -4.ó5,
ES = 0.20), social problem solving (t *
-6.03. ES = 0.13), and emotional literucy
(l = -5.46, ES = 0"ll).

To investiglte possible explanalions for
the disparate ñndings ¡¡rnong low-, moderale-,

and high-quality implementers, ìrye ran post

hoc a$alyses lo examine whether differences
in teaching efficacy existed ¿¡mong teachers in
each clusler. The means for low-, moderale-,
and high-quality irnplementers in teaching ef-
ñcacy al Wave 3 rtrere as follows: 3.84
(SD - 0.22), 4.38 (SD - 0.34), and 4.49
(JD - 0.54), respectively. Differences {rmong

the teacher cluslers were significont, F(2,
20) * 4.¡3, p * .034. Bonfenoni-conectecl
post hoc anolyses revealed low-quality imple-
menlers scored tower in teaching efficacy thln
high-quality implementers (p * .037).

ln summnry, tlrcre were no main effects
of lraining, do.sage, or implementûtion qu¡¡l¡ty

on student outcomes. Howevern several inter-
action effecls emerged, such that s(udenl out-
comes were affected by a combination of the

number of trninings terchers attended and of
lessons they taught and the quality with which
these tcachers implemented lhe program.

Discussion

Although SEL progrums have positively
affected key developmental outcomes among
youth (Durlak et at., 20¡l), the mnjority of
p¡rst invest¡gûtions did not address the relative

lmportance of training and implemenlälion
variables on tilrgeled program outcomes, ln
thís study, we examined whether the amount

of training teachers received, ¡l¡e number of
lessons studenle received, and the quality of
delivery for one SEL program, RULER, were
associated wilh students' socirl and emotional
competencie.s. Similar to olhers' investiga-
rions (Hopkins et at., 1988; Kam et al., 2003),
we found no main effects for our indicators of
training and implemen!âtion on expected ouÞ

comes. However, we did ñnd numerous sig-
nificant interactions. Higher sttendrnce nt

tralnings and coaching sessions for motlerate-
und high-quality implemenlers, but not low-
quality implemenlers, resulted in students with
higher scores on indices of social problem-
.solving skills and cmotional literncy. For mod-
erale- and high-quality implernenters but not

for low-quallty lmplenrenters, teaching nrore

lessons also resulted in better student
oulcomes,

The unfavorable effects of more truining
among low-quality implementers moy be

panly e,(plained by teaching efficacy. Pos¡ hoc

analyses revealed that low-quality implement-
ers w€re le.ss efficacious ¡bout their general

teaching prâct¡ces than high-quality imple-
menters. Low-qunlity implementens mfly nol
have been prepiued fo deliver SEL lessons

without fìr.st becoming more confident in their
generul teaching practices (cf. Buchanan et al.,
2û09). These findings add to lhe growing re'
search base cn l'¿¡ctors that mûy contributc to
effective SEL programming {Collaborat¡ve for
Academic, Social, and Emotional læurning,
2003; 6ager & Elias, 1997; Lewis et al.,

r990).
Analyzing taining ûs the number of

tru¡ning and conching sessions attended arlrl
dosage ¡$ the number of program lessons

taught (i.e., feeling word units) was highly
infirrmutive. For exantpte, we found that

ûmong moderate- and high-quality implement-
ers, bul not low{ualily implementers, lhe
number of feeling word units taught had more
significant and positive associations with stu-
dent outcomes th¡n the number of training.s

attended, suggesting th¡t active implementa-
tion mny be more important ¡han rnere atten-
dunce at training session.s" Certainly, profes-
slonal developrnent ¡s critic¡rl to learnirug the

instructional strategies of RULER or any SEL
program, but it may üot be suflicient for ¡rf-
fecting outcrmes. What appeared to matler
more was how training and coaching sessions

we¡e actualized in the classroom (i.e,, through
quality instruction)" Assessing quality in terms

of both attitude$ and delivery, which have
bcen associated positively in other inve.rtiga-

tions (Botvin et al., 1989), sheds light on how

9l
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tenchers implement the pmgram with varying
level.ç of openness and skill.

Implications for Teacher Training and
Professional Development

When new programs are introduced in
schools during the installation and initinl im-
plementation st¿¡ges, there usually exists ít

high degree of variability in terms of buy-in or
openness to programming (Fixsen et al.,
2007). Implementing SEL programs can be
difficult for le¡chers who lre balancing tlreir
time between meet¡ng traditional academic re-
quirements and the new demands of SEL pro-
grams. lndeed, asking teachers to int€gnte
SEL into their already busy schedules cln be
physically, menþlly, and emotiontlly taxing
(Ransford et al., 2009). Our findings revealed
that having teachers with low levels of open-
ness (progmm buy-in) and dclivery, but who
either attended more trainings (including
coaching sessions) or conducted more pro-
gram lessons, resulted in lower levels of pos-
itive social and ernolional outcomes among
studeriüs. One strategy for addre.rsing this may
bc for schools and SEL program providers to
focus training effo¡rs during initial implemen-
totion on teachers wi¡h ¡n open iltt¡tude toward
programming. Once these teachers have been
trained and lhe program is moving toward full
implementation, teachers who report high re-
sistance to programming can begin their train-
ing, as concerted efforts are made by program
providers and school sdministrator.s to in-
cr€ffie their buy-in to the program.

There are various reasons that teachers
may be resistant ¡nd lack buy-in to SEL pro.
grams. Effective programming npproaches

will ¡cknowledge these attitudes, devote atten-
tion loward addressing lhem, ond incorporale
crÍtical feedback from resistant teachers into
program conlent and instructional strategies
(Sreenberg et al., 2005). Moreovern additionnl
program-related information, support, nnd re-
sources could be offered lo mrget resislant
leachers. For instance, these teachers could be
provided with: ( I ) more empirical rationale for
and re¡l-life examples of the prograrn's posi-
tive effect on students; (2) emphosis on the

match between program goals and lhe schools'
or districts' goals, values, policies, and philos-
ophies; (3) addi¡ionol inst¡uctionll support
from their principals or from program coaches
to improve their program-specific or general
teaching efficacy, if necessary; nnd (4) con-
nect¡ons with teachers who have experienced
success wi¡h the program, in particular tho.se
who were resistant at first themselves ând
whose attitudes toward programming were
transformed. Until initially rcsistant teachers
ore more supponive of the program, they
should be advised to conduct fewer les.sons,

with close monitoring and support from ¡
coach.

Altlrough RULER, like many SEL pro-
grams, is designed to integrate into existing
school curricula, without quality training and
ongoing support, its sustainability will likely
be at risk (Fagan & Mihalic, 2003; Gager &
Eliilr.li, 1997. Gottfredson & Gottfrcdson,
2002). ln the past, many schools have applied
the "trilin-md-hope" model (Stokes & Baer,
1977) ta teacher professional developmenr;
some schools rely solely on the purchase of
"kits" thlt require no odditional training.
Teaching SEL effectively requires ongoing
lraining, coaching, and monitoring, each of
which is critic¿l to successful irnplementation
(Fagan & Mihalic, 2003; Fixsen et al., 2009;
Fixsen, Nroom, Blase, Friedm¿n, & Wallace,
2005; t-ewis et ll., 1990). Coaching, for in-
stûnce, provides the opportunity to give teach-
ers immediate feedback on all aspects of pro-
gram delivery (Strother, 1989). Because mony
schools employ school psychologists, counsel-
ors, ond social workers who often are asked to
coordinate SÊL initiatives or cofacilitate the
teaching of SEL, our findings have many im-
plications for these stakeholder.ç who play a
key consultative role to SEL program provid-
ers, school admini.çtrator.s, ond teacher.s.

Strengths, Limitations, and Fuhrre
Direction¡

A primary strength of this study was the
multimethod assessmenl of constructs. Train-
ing and implementation variables rvere ûs-

sessed with self-reports, sttendancc records,
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and ratings from coaches. S¡udent outcomes
were ¡L$sessed with self-ratings, leacher rat-
ings, and r performance ossessment tool. The
differential intsraction effecls found between
traíning, dosoge, and implementation quality
on .çtudent outcomes highlight the intricacie.ç
of identifying the key ingrcdients of effective
SEL programming.

O¡te ¿rea of futurc research is how ¡o
tralance capitalizing on avrilable, existing
school data with the need to collect additional
datn. For insu¡nce, in the cunent study, the
social competence items from the report card
were selected becouse they werÊ rrtings w¡th
which te¡¡chers were already familiar and
rvhich could be gathered for all studenls ûcross
schools without missing datr. However, we
acknowledge thirt this rneasurÊ is not ideal.

For one, we do not know the factors lhal
teachers used lo assign scores to each student.

In the case of preexisting implementution data
that schools hnve on file, missing data often
¡re an issue. The problem hcre is dctcrmining
whether implementation dal¿ are rnissing sys-
temstically or at rmdom. To illustr¿te: (l ) are
program noncompliers more likely lo have
missing data than progrom compliers, or (2)
ore program noncompliers just as likely to
have missing dutl as complicrs? How then cnn
researchers ob¡ain the most essential data

available from temhers (or even schools) who
nuy bc resist¡r¡t ts prúgri¡nrnring, dutn collcc-
lion, or both? Archival records such as atlen-
dance sheelç, le$son plans, report cardsi i¡nd

clilssroom observations are imporlant in order
to obti¡in ns much compleæ data us pos.sible.

Tbe drowback with working with these type.s

of archivd datû ¿¡re that they usually ore not
s¡¡ndardized and likely are influenced by the
percept¡ons urxl biases of the staff recording
rhe lnformation. lmpleffientltlon data are par-

ticularly difficull to assess as irnplementation
processes vary considerably. Þi fferenl .schoots

impbment progr¡¡ms at different rates and in
differcnt ways. Future research could compàre
the use of various forms of uchival dsta with
thut of more standardized asserisments in order
to identify best practices for collecting data
reluted to implementation and related
outcomes.

Another area ripe for investigution is the
üssessment nf coaching quality and style. Al-
though tlris study employed cooches' rûtirigs
of teacher implemenration quality, it dicl not
employ systematic &ssessmenls of the quality
or style af each co.ach or the potential biases of
lheir observationat ratings, which i¡re no¡ un-
likely, given they are invested in the positive
outçümes of thelr efforts snd have frequent
personal interactions with the teachers they
rated. Even though co¡ches received extensive
training and were monito¡ed closely, nssesslng

their implementût¡on of the coaching protocol
und the objectiveness of their observational
âssessmenls is important for future research.
The quality ofcouching th¡t a ¡eacher receives
cauld affect that teacher's attitudes and ap-
proaches to implementrttion, Similarly, the bi-
uses in the coach's observations could influ-
ence how the teacher is categorized with re-
gard to implementation quality. Although an

investigation of thcse phenomena was beyond
the scope of the cunent project, it would bc ¡¡

vcl uable conkibution to future implemenlation
research.

Examining leacher learning oütcomes
achieved during training and coaching se.s-

sions also may be important for determining
the key ingredients to effective interventions.
It is likely that the quality of teacher trainings
as well as the differentiol effect of the same

truiuilrg o¡l individull teaclpr learning would
influence student outcomes. Thus, future re-
se¡rch and practice should include sorne mea-
sure of what skills and knowledge þochers
gleaned from lraining and coaching.

The role of teachers' social and emo-
tional competencies in the successful delivery
of SEL lessons also was not studied, but offers
another area for futur€ investigation. lt is
llkely that ùese competencies rre ¡ssociated
with multiplc ficets of progrilm implementn-
tion, including attitudes and delivery (Brackett
et al., 2009; Durlak & DuPre, 2008). For ex-
ample, once speciÊc competencies are iden-
tified ¡o be associuted with high-quality im-
plementation, the teaching of .ruch compe-
tencies could be integrated into teacher
training. Such compelencies also may serve
as moderator.s of implementation quulity on
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student outcome$, or as medii¡tors such th¡¡t
än SEL progrûm may sh¡ft the skill set of
leachers, making them more effective in the
classrûom.

Finally, this study focused exclusively
on participanLs assigned to the program group
in the RCT; we did not ¡nclude participants
from the control group. Ideally, implementa-
tion is analyzed systemntic¿lly in both pro-
gram and control groups. For this pan¡cular
program, the inclusion of a control group
would facilitate the building of an evidence
base for establishing the effectiveness of the
RULER intervention. ln general, the inclusion
of a control group would allow for ¡l more
sdvnnced under.standing of the true eft'ect of
SEL training and its implementation on stu-
dent outcomes (see Cordray, ?000). One way
lo äccount for this variation is to create imple-
mentåt¡on measures that capture the essentinl
elements of both SEL programs and relared,
standard teaching practices, to administer
lhem to both conditions, and then to use

these dut¡ as potential modcrating variables
in analyses (O'Donnell & Lynch, 2008).
This approach, however, would require
careful monitoring of both the program and

control condilions, which is an added re-
search cosl.

Conclusion

Te¡chers play an important role in
SEL programming, cs they are the interme-
diaries between students and the progrum.
The adoption of SEL programs can be met
wi¡h either enthus¡asm or resislance among
feachers. The componcnts of SEL program-
ming tramework used in this study, which
wÍs composed of training, dosage, and im-
plementrtion quality (attitudes and deliv-
ery), proved useful in evalunting the success

of RULER, one of many promising SEL
programs. Our findings suggesl that mere
delivery of SEL lessons is not sufñcient for
cultivating benefits for students. Lessons
musl be taught frequently and delivered with
quality. Further research is warranted on lhe
many facets of program imptementltion and

q6

their associations with the etfectiveness of
SEL programs.
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lr:)s About Self-directed Learning
Di":le
T*ve n¡-¡*r

Posted by on Dec 18,2012 in Blog, Summit Public Schools

"Iå¡s js about sfudenfs learníng at their {}wn pece, nct wsrking at thoír ovrn
påce."
* Summif Sar Jose Maft? lcacåer

Three weeks into the school year, a student in our Optimized Learning math pilot
raised his hand and said to a teacher, "lthink I am behind."

Ë o
@c

That simple statement led to a larger conversation and a good look at this ninth
grader's schooling history. When digging into his past, it became evident he had
always been behind. And yet, he just kept moving foruvard through social promotion and low D grades. For the first
time, we were asking him to be accountable for his own learning and drive his success. For the first time he wasn't
sitting in a classroom where the curriculum was moving fonvard even though he wasn't learning it, and for the first
time it occurred to him that he wasn't making progress.

I
I

rr wâS a defining moment for both this student and me.

I strongly believe that if we are to achieve our mission of preparing every student to be successful in college, career
and life, they need to become self-directed learners. lt is beginning to happen, student by student, when they are
ready and in their own way.

When we launched our Optimized math pilot in the beginning of the school year, we gave students full autonomy over
their learning. Some students did exceedingly well right away; this was the type of program they had needed their
entire school career.

Mostly, students struggled almost immediately. Never before had they been expected to be so accountable for their
learning, nor go so far as to drive it.

Our students recognized that 'Optimized'was significantly different than their other classes. They liked it in theory,
and I would venture to say, craved this type of personalization. They also in theory liked the ability to drive their own
learning.

However, they didn't know what to do next. Owning your own learning is a new and heavy burden for students to
carry. lt is an unfamiliar and a large responsibility.

Students needed a roadmap that provided for them the behaviors, skills and even structures that led them down a
nath towards being selfdirected learners.

.)
We have gone through several iterations of this 'roadmap'to find the right balance between giving students autonomy
and providing scaffolded support.

Here is what we are using today in our Optimized math pilot:
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@c1. The Learning Cycle:
When providing students full autonomy to drive their learning, it is vital that they also own the process of
learning (a role that has more traditionally resided with edurcators) and use that as a tool to meet their learning
goals. The Learning Cycle is a tool our students can use to develop short-term goals, develop a plan to
achieve these goals, record and track progress toward these goals, show evidence of what they have learned,
and ultimately, take an assessment and reflect on their efforts. The Learning Cycle roughly follows a Monday
to Friday schedule because it is long enough to meaningfully learn and sl'ìort enough to stay focused.

2. Autonomy and Support Gontinuum:
Just as students need personalized learning pathways, they also need personalized supports and scaffolds to
help them with the process of learning. These supports must also ultimately help students become self-
directed learners. To do so, we have created an Autonomy and Support Continuum that directly connects
learning with successful self-directed behaviors students need to drive their success in college and career.

3. lntervention Strategies:
Connected to the Autonomy and Support Continuum, the next level of support to help students develop
successful self-directed behaviors is an intervention structure. There are currently two levels of interventions,
ïer 1 and Tter 2, that are available to students when they a struggling to get back on track and meet their
learning goals.

Wondering what this all looks like? Here is a week in the life of a Summit student:

Monday: Setting a Goal & Planning

Setting a Goal:

Each Monday, a student sets a primary and secondary learning goal for the week. This learning goal is connected to
their personalized Math Guide. Students also sit together by their learning goals in the lntersection.

A student who has demonstrated successful self-directed behaviors ( more below under Autonomy & Support
Spectrum) is given the autonomy to set their learning goal. They do so by asking two questions:

1. According to my math guide, what Focus areas have I passed?

2. What Focus areas do I still need to pass?

For those students who are not ready to direct their own learning, a math teacher sets their learning goals and
provides coaching around why that goal was selected for them. This coaching is an important part of moving
students along a continuum towards self-directed learning.

Plan:

Once a learning goal has been set for the week, students then develop a plan to achieve that learning goal. A



learning plan details

1. The resources students will use throughout the week to learn their goal. This can include Khan videos, practice
problems, sample assessments, guided questions and lecture notes. Students are encouraged to choose

r resources that work best for them as a learner,

2. The type of work and activities students will do to most effectively utilize each resource. For example, if a
student chooses a Khan video, the type of work may be to take notes and write down examples.

3. The suggested time students are going to take to work through each resource. Students create a checklist for
how they will most wisely use their two hour math block each day. This ensures they stay on track towards
accomplishing their goal.

Again, a student either develops this learning plan on their own, if he or she has demonstrated self-directed
behaviors, or develops it with the coaching of a math teacher.

Tuesday - Thursday: Learn

Students use their Learning Plan to get to work! This can include working through the resources available in a
Playlist, collaborating with peers for peer-to-peer coaching, accessing the Tutoring Bar to work through a specific
challenge or problem with a teacher, and lastly, participating in a workshop focused on conceptual, real-world
application.

,iday: Show What You Know & Reflect

Show What You Know:

Students are encouraged to master their learning goal by Friday, setting them up to successfully set another goal for
the following week.

When a student feels they are ready to demonstrate their knowledge on a learning goal, they can take an

assessment. This can happen any time during the week, but we do encourage all students to take an assessment on
their learning goal by the end of each week.

All assessments are accessible on-demand through our online student portal (llluminate). Students receive immediate
feedback on their performance, if they passed or did not pass the assessment, as well as a more detailed explanation
of what their strengths and weakness were on the assessment.

Reflect:

A student reflects each Friday with the coaching of his or her Math Parent (a role our math team plays). We have
intentionally built into the learning cycle the time to reflect on weekly progress, including students'overall learning
experience, what worked well and what can be improved and anything else that can inform a next learning goal. This
includes:

)
r Which learning tools worked best for me?

o When did I have the 'aha'moment in learning?

r When did I know lwas ready to take an assessment?



o lf I didn't pass my assessment, what did I do or not do?

. lf I passed on a second, third or later try, what did I do ditferently?

Self-directed Supports & Structures
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Throughout the week, and the Learning Cycle, students are rece¡v¡ng vary¡ng levels of autonomy and support to help

them achieve their goal, what we call our Autonomy and Support Continuum.

The continuum contains levels of supports that students move through as they learn and demonstrate successful self-

direct behaviors.

It starts with students who need to be highly-supported through their learning and ends with students who are
autonomous, self-directed learners. Students move in real-time along this continuum.

The levels of support are broken into color bands - Orange, Purple, Silver and Gold - that include criteria for how
students are supported in each color band.Astudents color band is connected to points they earn (or negative
points) as they both move through the Learning Cycle and demonstrate observable successful (or unsuccessful)
behaviors. We are using Kickboard to track the points.

Students earn points for:

Leôrner re(elve$ ilhedule from
tescher

learner accesses help lrom
t€acheß Y¡âg.chat and åt th€
tutorlnß bar

Eðrh dây lêämer ls preprred tû
ghow ieacher work.nd
assiBnments ðnd d¡scuss pro8ress

on schÊdule ¡s reguested by
tea(h€r

EBch dåy leårner shom teacher
all work and assignments from
lhe schedule and dlrcusses
pJogress with the teacher

1. Demonstrating responsibility by taking attendance each day



2. Setting a learning goal and confirming it with their math teacher

3. Developing a learning plan

4- Asking specific content-related questions at the tutoring bar

.' Passing an assessment on a learning goal each week, or passing an additional assessment beyond their
weekly learning goal

6. Completing their reflection at the end of the week

7. Exuding behaviors that contribute positively to the learning environment

B. Working with peers

Self-directed Intervent¡on Strategies

To help students develop successfulself-directed behaviors, there are additional interventions in place connected to
the Autonomy and Support Continuum. There are two levels of intervention, Ter 1 and Ïer 2. Both Ïer 1 and Tier 2
lntervention Specialists share the same online data system and are working together at alltimes to gauge which
students need additional coaching and support.

This first level of intervention is for students who struggle the most with self-directed learning. Each day, our Ter 1

lntervention Specialist checks in with a student by asking:

l. Where are you on your learning plan?

.l What is the evidence of your work?

3. What decisions have you made that have helped you?

4. What do you need to do next?

lf the student does not show evidence that he or she is working through the learning plan, is on track to pass an
assessment, or is following the initial recommendations of the Tier 1 Specialist, the student is escalated to our Tier 2
lntervention Specialist.

This teacher provides targeted content support and on-the-spot 1:1 tutoring for students who are still struggling. He
or she also provides additional recommendations for how they can get back on track, which can include:

¡ Sending the student to the tutoring bar

o Pairing the student wíth a peer who can help

o Doing a 1:1 coaching session to discuss broader learning goals, what it means to truly learn a focus area and
how to better make progress towards a learning goal

The Ïer 2 lntervention Specialist has access to instantaneous data from the tutoring bar and the assessment room
about students'learning gaps and can analyze the trends from both to see where a large number of students are
struggling.

Final Thoughts



lf you read through this all, l'm impressed! lt's a lot, I know. I wanted to provide more, rather than less information. My

hope is this will either spark a conversation on what more we can do to enhance our Optimized program, or help you

with your own efforts in your schools.

I will leave you with this

I am often asked if all students are self-directing their learning. The answer right now is no. We are only 16 weeks intc

the school year. But our students are closer than they have ever been before. ln a self-directed learning model,

students now have the intrinsic motivation to learn and to drive their own success. That is a step in the right direct.

Read the first post in fhls seres "Embarking on Year Two: Moving Beyond Blended Learning" and stay tuned for our
next blog posf úo learn more!

Written by Diane Tavenner

Founder & CEO of Summit Public Schools
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'Blended Learning at
Rocketsh i p Discovery Prep

On a winter morníng in San Jose, a class of first-graders
pioneers a different vision for the future of education.
As the class lines up along a hallway wall, their teacher
waits for silence.

Once the students settle down, they file into the Learning Lab, a large rectangular

roorn filled with computers, and each takes his or her place, donning a pair

of headphones. Three other classes are already seated at computers, engaged

in srnall group tutoring or reading independently whife a fourth class is fihng out
into the hallway, preparing to move to their next class. ûne by one, students log in

,and are transported to a lesson ¡n one of several math and lrteracy online curricula
'offered to Rocketship students. Students within the sarne class may work in

dlfferent programs or on different lessons within the same progrãm, depending
on their needs, lndividualized Learning Specialists {ll5es}, part of Rocketship

Discovery Prep's staff roarn the room, checking on progress and coaching students

who appear to be struggling. Two other llSes work intensively with small groups

of students as part of Rocketship's Response to lntervention (Rtl) program.

Through online practice, classroom instruction, and intensive supports, these

students are experiencing an innovative model of how to indivíduaiize learning

- a model designed to ensure that students get practice in exactlythe areas in

which they need help via technology and tutoring, whiie also allowing teachers

to focus on teaching higher'order thinking skills, Th¡s model is the brainchild of a

technology executive and a school principal, who together 5äw ä wäy to appþ

the lessons learned from business model innovation in the technology sector

to education, with the goal of closing the achievement gap in our lifetime.

)
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Building a Btended Learning Model

Rocketship Education was founded in 2006 byJohn

Danner, a lechnology entFeprenelir, and Preston
f 
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to establish a national network of high-perf'orrning

urban college preparatory elementary charter

scliooîs. lts mission is to eliminate the achievement

gäp in public edrcation by opening K-5 elementary

charter schools in high-need neighborhoods

throughout the country. Previously, Danner was

the founder and CECI of NetCravity, an lnternet

advertising software cCImpany After he took

NetCravity public and sold lt to Doubleclick in 1999,

Danner began a second career tri education, first as

a teacher in the Nashville public schools and then

as the founding director of KIPP Academy hlashville,

a charter middle school" Rocketship was founded

to be what one might cãll a "second-generatíon"

ch¿rter school network, designed to address

th* challengÊs and learn from the experience of
pioneering networks like KIPR 5pecifieally, Danner

and Smith set out to develop a rnodel to address

what they see as the two most fundamentâl

barriers to scaling charter school networks - stafñng

and funding Their twln goals werÊ to leverage a

limited pool of high^quality teachers and to have

each schoCIl operate solely on district. state and

federaltax revenues without the need for ongorng

philanthropic support to cover operat¡ng expenses,

r,Àl^Nr¡¡^¡ ir!1 li:t t
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Rocketship's first schCIöl, Rocketshrp Mateo Sheedy

Ëlementary School {RMS), opened in August 2007.

ln 2009, Rocketship r€ceived a $5M grantfrom Reed

Hastings and the Charter School Crowth Fund for
the creation of six additional elementary schools

in San Jose. ln the 20L2-13 schoolyear, Rocketship

will have seven schools open in 5an Jose, California,

serv¡ng roughly 3,500 students.¡ lts second school,

Rocketship 5í 5e Puede Academy, opened in the fall
of 2009, and a third school, Rocketship Los Suenos

Academy, opened in the fall of 201CI" Rocketship

opened two additional 5an Jose schools, Mosaic

and Discovery Prep, in the fall of 20L1, with two
more schools, Brilliant Minds and Alma Academies,

following in the fall of 20L2. The CMO intends for its

netwCIrk to expand to 30 schools by 2û15. Because

Rocketship's model is conEistent across all its schools,

,this case study will draw largely from RMS, as it is
the longest-establrshed school, though some of the

descriptions and quotations come frorn a site visit

to Discovery Prep, a more recently founded schooi

Rocketship schools have demonstrated impressive

results on the California state assesEments.i For

the 2CI09-2t1.0 schoolyear, RMS earned an API

score of 925 and Rocketship Sí5e Puede Academy

earned an 886 in its first year of operation. ln

;010-LL Rocketship had an aggregate API of 863

for its three schools compared to an average

803 in nearby districts and 808 for California,'

Rocketship attributes its succes: to three core

plllars of the Rocketship Public SchoolModel' deep

parental involvement in the ¡chool and in the
community which can enable the comrnunity
to transform the political system, develop great

classroom and school leaders, and individuäli¿e

instruction with tutors and technology

Rocketship! Four Values

l. Respect

ll Responsibility

lll Persistence

lV. tmpathy

Rocketship focuses on elementary school students

based on the ev¡dence that students must be set

on a path toward college well before 6th grade.'

They believe that, while the traditional school

model can often adequately serve students
performing at grade-level, lowincome students,

who are traditíonally behind academically, need

individuali¿ed instruction and targeted interventions

if they are to catch up with their more affluent
peers" Most of Rocketship's current students
are English Language Learners from low income

fami[es who arrive at a Rocketship schoolfrom

i,L, 1,,'1 .. lr¡" I ;,Jrt,.:.,.¡ ril'lr¡ I,r, 6i,tiJ.,.. I rr.;ilty
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Rotational Blended Learning Model

at Rocketship
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half a year to a year and a half behind

their peers, as measured by the

NWEA MAP and DRA assessmentt,Ë

Rocketship's goäf ls to prepare these

students to score at the "prtficient" or
"advanced" levels by the time they leave

Rocketship, sÕ they are prepared to
succeed in middle and high school and

to graduate from a four-year college.

Rocketship's day is designed to support

this goal. ln each grade, students form

heterogeneously grou ped clã sses,

and may be placed into small 'särne

level' groups for classroom instruction.

Students benefit from an extended,

8:00am-4:00pm schoolday with a

block schedule consisting of two
l-00-minute blocks of classroom-

based literacy instruction {which also

includes instruction in social studies

and the artsi, one 100-minute block

of classroom-based math instruction
(which also lncludes instruction in

science), and a l00-minute block of
Learning Lab. Thlrty to forty minutes of
that block are spent ln structured play

whích Rocketship calls the Ënrichment

Center. The remaining sixty to seventy

minutes are spllt between math and

literacy activities, which students

undertalee on the computer. As Preston

Smith, Rocketsh ip s co-founder ex plai ns,

gË-*
â

60 Minutes
Srnall group work

80 Minutes
Çu,ded readrng

60 Minutes
Stations (3 groups)

. Readrng Center

. Wntrng Center

. Teacher led smal.

gr0up instructron

Breakfast

"[aunch"

Lunch/Recess

I üCI Át¡
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30-40 Minutes
Literacy

30-40 Minutes
Math

Tutoring
For students rn Rt:

4 classes
in l¿b ai one trrne

. Basrc skrlls

- Drrlls and

ässessnìents
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5ocia I Studre s)

Learning, Lab:

Literacy, Math and

Enrich nlent

Math (includrng
Science)

\$ìi:¡rilr:ii l.r:¡ì!iì'Ê!ì,tT fì'.:rkrtll,ltlll Lrlu¡.¡l,r:rì Eackground



HACKC ROTJN'J tN5T ÉUeTtt¡lÀr J\r'.*#[i $pËRrlil*NÁt Mü$Ël f INAN(IAL MÕilf t

)
the Learning Lab features programs that "can teTl

within the first few questrons if a child knows

the materiaf - that way they can move up - or if a

child doesn't quite get the concept - they'lå move

down a little bit. The opportunity to individualize

their instruction and then adapt in real time is
something we can't do rn our ciassrooms butyou

can do it with a computer."'Also during this time,

students who are placed into Tier tlof Rocketshipl

Reponse to lntervention (Rtl) model receive small

group tutoring, rather than online instruction.

Rocketship believes that through individualized

instruction and blended learning, it can enable

students who enter in kindergarten to achieve

accelerated growth and perform above grade level

.. by the time they depart Rocketship. That clarity of

þ.rt gives a Rocketship school "the abilityto
have everyone working toward the same goâ1,"

as Joya Deutsch, Principal of Discovery Prep,

describes it. Rocketship's Learnìng Lab, Rtl model,

differentiated staffing approach, and innovative

financial structure all contribute to and enable

individualized instruction. The subsequent sections

of this case study examine the instructional,

operational, and ñnancial dimensions of
Rocketship Iducation's blended rnodel.
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The modei is designed with the expectation that students will

arrive at Rocketship anywhere from half a year to one and a half

years below grðde level and strives to eliminate that gap by the

end of second grade, As Rocketship schools seek to open fully

enrCIlled in grades K-3, Rocketship schools also work with older

students who may enter significãntly below grade level. Overalt,

Rocketship endeavors to graduate its students at or above grade

level, fulfilling the aspiration that "students graduate from fifth
grade at Rocketship on a new träjectory"r"

To achieve this goal, Rocketship seeks to provide individual,zed

instruction in three wä)s: in the classroom, onf¡ne and via

small grCIup tutoring for students in their Echool's Response to
lntervention {Rtl) program (See Figure 2far details).To determine

how best to meet each studentl needs, Rocketship relies on ãn

extensive ässessment system {See Appendix 2 for detorls}. At the

beginning of the year, students are placed inlo heterogeneousy-

grouped homerooms which travel together to daiþ Literacy/

Social Studies and Mathl5cience periods, as well as to Learning

Lab. Rocketship teachers review summative assessment data

from the previous year and the results of the norm-referenced

NWEA MAP in math and reädtng to understand their ciasses'

ldrvrdi¡; lì¿* t tuli*":¡¡i {}¡lç¡;¡l*1.¡- í¡¡ ¡

*!i{ t"lÂil{ihtÂ!. Mülllt. r' l$ì,1ru(lÂl $,4r3ü{t. {sI*f{l! r rÀRf.,Ít}li il ,

lnstructional Model
Rocketship focuses on elementary school students based on research

that shows that this age range presents the best opportunity for
bringing students to grade level in literacy and math.
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current achlevement levels. For more gränular

information on reading skills, students take the

DRA assessment, and for math students take an

internaliy developed math benchmark." Teachers

use data from these assessments to understand

the baseline achievement of their stuclents as

well as specific areas of strength and weakness.

Based on thls data, teachers may place students

into smali, homogeneously leveled grnups for

clasEroom instruction and rnay also recommend

students for the school's Response to lntervention

progrãm. To assess whether stLrdents are on track

to make targeted gains during the year the NWËA

MAP açsessment is administereri in Sepfemher,

January, and June Ëvery eight weeks, Rocketship also

administers assessments in reading and math.

ftg 2
Rocketship Blenclecl [-earning Model and lndrvicJuañìzed Instruction
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ln most elementary schools teachers teach all or

most subjects to a single class; in Rocketship

schools, teachers focus on instruction of students

in a few cÕre subject5, more like secondary school

teachers, This means that rather than rernaining

in one classroom with one teacher, as in the

traditional elementary schCIol model, Rocketeen, as

the students are known, travelfrom classroom to

classroom throughout the day and it is the teachers

who remain in the same ciassrosm. As John Danner,

Rocketship's co-founder expåains ít, having teachers

focus on specific subjects meâns that "..fhey start to

get really good at teaching literacy and really good

at teaching rnath because they are doing it all day

)long with multiple kíds, [and] they start to see the

same patterns""r¡ Students attend a daily doub:e

block of literacy and social studies instruction and

a single lCIO-minute period of math and science

instruction. Rocketship schools work hard to ensure

that transitions from one class to another are quiet,

orderly and quick, requ:ring students to practice

them extensively earþ in the schoolyear.

Classroom instructron is indrvidualized through

'same level'grouping within the classroom, the
preparation of dífferent lessons for each group, and

additional small group time for students who are

struggling. The standard Rocketship instructlonal

approach is for teachers to plan theír lessonE for at

least three groups of students, who are focusing on

different daiþ goals appropriate for their current

level of mastery as they strive to meet the same

overall grade-level standards. 5ometimes the

teacher delivers instruction to the entire class at
once and at other points, the class breaks up into

three groups, with two groups working on activities

at statìons and one receiving teacher-led instruction.

Student groupings are adjusted at least every eight

weeks using the results of bi-rnonthly assessments,

Approach to Small ûroup lnstruction

Small gÍoup instructicn is one rnethod used by

Rocketship teachers to ensure that all students are

working at their current level of mastery in pursuít

of the same overallclassroom goal. For a first grade

lesson on two-digit subtraction, the teacher may

choose to introduce the concept to the whole class at
once, and then break students into deliberate, pre-

determined groups for time at strategically chosen

learning centers. Several students maytravelto one

table where the teacher meets them to revrew a

lesson on simple subtraction with them that they

dld not master last week. Another group of students,

ready for a preview of next week! topic, may move

to a cluster of tables by the classroom cabinets for
an experiential lesson on measurement This group

may be given the task of measuring oblects around

the classroom -the desk, the bookshelf the cabinets,

even their pencils - and then recording their findings

with the correct unit of measurement, checking each

others' work as they go. Across the room, yet another

Broup of students may be given time to practice

subtractron and addition by "fishing" for math

i-ìlr:r;r1r¡ri i,t:..rt rirtt¡1 rti l(*i kr:i'"ir!¡t {:dur'";irr¡n ln*;tl¡-¡¿ ti*nill N,\ccì*l ¡il
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problems To set the stage, the teacher transforms

än areå of the classroom carpet ínto a pond, and

students pick up a paper fish with a two digrt

sLrbtraction or adriiticln probiem on ii Rfter theyVe

"fished" for the problem, they soive it together, and

thrnw the ñsh hack so the next çtLrclent r:an tekp

her turn. ThÍs approach to instruction plays out in

different ways in cfassrooms ðcross the Rocketshrp

network, but the goal is the same, to enable students

at Rocketship to spend time in the classroom actively

learning at their own deveiopmental level.

To facilrtate this adjustment, and to inform the overall

instructional approach taken in each classroom,

teaçhers, lndividualized Learning Specialists and

school leaders review and discr¡ss these bi-monthþ

assessrnents during Data Day. This day"long meeting

is used for early identiÍication of aþrisk and high-

performing students. Teachers present their updated

assessment walls (a method of visually mapping the

progress of each student in the class), and conferwlth

the Academic Dean, the Assístant Principal'i and the

Principal to iden lify trends, strengths a nd con cer ns

Teachers also use the assessment walls to share

challenges and successes and collaborate ln planning

nexl steps for individuatstudents and classes. Frnally,

teachers complete their Data Analysis Form which

requires each teacher to track the student data from

th*ir interim aseessments, identify positive trends

and challenges, ald then identifu speofic'bellwether'

students and specific'focus' students Bellwether

students are chosen to reflect drfferent groups of

students in the classroom, and their progress wiil act

as an indrcator of whether specific approaches

or intervenlions created for simrlar students in the

ciass are havingihe rjesirert effçcî îhe i*acher may

assess these students more frequently in order to
r rn rje rctand hnw the Bror rp nf Etr rrJenlç re prerented hy

the betlwether student rnay be progressing Ïeachers

usually ìdentify 3-4 bellwether students in each ciass

during each Data Day, Focus students are those

students who are struggling the most and may be

in need of specific additional interventions. For these

students, the teacher plans additional support and

differentiation that can help accelerate the'r growth"

The lndividualized Learrring Specialists look at school-

wide and classroom data aiongsideteachers and also

review the growth data oÍ students who were pl¿çgd

in Rtl in prevrous cycies. Students may be moved from

one Rtl trer to arrother based on the results of this

analysis ln addrtion to the bi-monthly Data Day, staff

has an early dismissal day once a week. Subject area

teachers use this time þach Fridayfrom 2 to Spmlto

compare student data, discuss students, and discuss

instructional strategies, interventions and enríchment

Role of Online l¡tslr*çtir:n:
r"--1..".,..1^,.,..,.^,"^-,1^--.,.,-a+-",,.,,-.1..,.-t,.-^,"^,4tl-t ltlt\ttt)LJy rrt(/vrtr[.) U ' l)tttlt¡rtttLt!LrtìJ, ttttu tLt\túrtttÌ-r'Ll,

f*ornrng r:.rperuenre.þr escJl sf ridsnt ¡¡r {fus leür¡¡¡*g tr:J:

The Learning Lab is a dedicated multi'purpose

room'o that can accommodate up to fout''classes

ofstudents at once and ts staffed by a team offive

;3 i¡l.itì ¡t) rt,,4ti,f;i¡i:.tiìÌrÌr:i ¡r¡i;,¡ ii¡ììy i¡r ììjì-. t;rpiri,til.¡r¡.lj ii,l<.;iir.l t;lì.:¡¡t.r;ì

:.¡ i],,;¡ j,r1:,!1 | : tliì(tiii!ì i,. lìi {i,,'ri: ,,,,1.',,, ¡¡ ilr:i.:1 i,¡, r!;ì.,: i|l l-.-t¡ i: :;t ìri¡r:ì 1ìiiii iì {.}i|jli,

I'r.,rr.Jiril.r,rlririilì.r1. l¡.:'.i,i'{:,1:ri,l¡ll¡.i1i¡lt lrlçtn¡cliun¡! Mç¡rJi: ti
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lndividualized Learning Specialists {lLSes}, Classes of
students cycle in and out of the Learning Lab sver

the course of the day, depending on their block

schedule. The schedule is staggered so that classes

are coming and going from the Learning Lab in

40-minute intervals. These transitions are well-

rehearsed and carefully monitored by staff with
each incoming class lining up along the wall near

the door to the Learning Lab and entering when

the students are quiet and in a straight line

During each student's 100 minute Learning Lab

block, he or she rotates between online instruction,

the Fnrichment Center (e.g. physical education) and

time with small group tutors, for those students

who are selected for the Response to lntervéntion
(Rtl) program (íee next sectionþr details) Figure 3

outlines the flow of student time in the Learning

Lab, and demonstrates how the room's physical

layout supports the various activities students

undertake while in the Learning Lab.
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ln Rocketshiy's L00 minute Learning Lab block, multiple
classes rotate through online instruction and enrichment.
Students in the Rtl program wíll go to smallgroup
tutoring in the Rtl area instead of online instruction.
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[n the Learning Lab each siudent" has a computer

and accesses web-based oniine curricula fbcused on

building skiils in math and literacy. (See Appendix 2

ior a campiete ist ai citgttal cantenti. When students

enter the lab, they sit rlown in front of the cornpu ler

assignecl lo them, put on their headphones, and

log in. Students progress through a single sign-

on process {!ee Figure 4i in which they pick their

school, class, name and then an icon which serves

as their password, The system then calls up the

program to which they are assigned arrd serves up

the first lesson The extent to which a student's

online experience parallels instruction received in

the ctassroom varieE. Some programs are entireþ

adaptrve, wh¡ch means that the prograrn guides

the student based on its own scûpe and sequence

and definition of rnastery. Otl'¡ers of'fer rnore

'assignabilityi which affords Rocketship somewhat

greater control over the particular lesscnE to which

students are assigned at any given time. tn these

cåses, Rocketship works with the vendor to map

rnciiv:dual lessons within the on[ine prCIgram to r¡nits

of study in the classroom. The CMO then shares

theyear's expected pace of classroom rnstruction

so that the online progrãms cue up lessons roughly

related to the goals of the unit teachers are covering

at that time. Because students work at their

own pace during the online lessons, Rocketship's

aspiration is that the online prCIgrams wrll create

individualized pathways for each student to support

them in måstering the same standards to which

they are exposed in the classroom. While some

prCIgress was rnade during the 2011-12 rchooNyear,

work witl continue rn the year ahead w;th the goal of
creatíng an ever more consistent alignment of oniine

anci teacÍrer'ieci rnstruction over trme.

StLrclents will spend about twothirds r:f therr time ìn

Learning Lab working with online math and literacy

instruction. For additional literacy practrce, students

may spe*d a portion of therr time on rndependent

reading. The Lab eontains a leveled readrng hbrary,

and students may choose a book appropriate

for them and complete Renaissance Learning's

Accelerated Reader readrng comprehension quizzes to

demonstrate the;r understandrng of what they have

read. No nratter what they are working on, the goal

of tirne spent rn the Learning Lab is for students to

lrave tlie clr¿nce to work on tlrose skills arrd concepts

most appl,cable to their partrcular abilrty level

5upporti*g 5peciaI Populations:

Srnrrli qrau¡r luf*¡r¡nü rJurlriç l"enrrrurq l"ah ¡rovrd*s

s tr*g*¡lrng s f ud*n f"s w¡ ih adefr {r*n* f su¡:¡"ror f

For struggling students * which may be 2t-25% af
Rocketeers aI any given time - Rocketship uses a

Response to lnlerventiorr (Rtl) rnodel, a prucess for

supporting high needs students thar" uses frequent

assessments and early warning signs to identify

wherr students start falling behind in order to
provide appropriate supports. StudentE are placed

into Rtl and assigned a 'tier', based on teacher

analysis of assessment resutrtE Wl:ile l¡er I includes

,l ¡\'iiiìl¡ r'i i :::'lli

íìii,itrl¡:,i ì¿:iri:iriril ,.¡l l:l:,.f,rr'i ri;ii; !. riir¡-¡f ;t¡| lnst¡t¡c{l*rl*l ¡\1*tlcl I:l
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all students mak¡ng adequate progress, Tiers ll

and llldenote those students in need of additional

assistance. Tier ll students receive moderate

supports either in the classroom, which may include

ass¡gnment to a specific guided reading group or

math center during classroom instruction andlor

outside the classroom, which may ¡nclude time with
an ILS in smail group tutoring during Learning Lab.

Tier lllstudents rece¡ve intensive supports outside

the classroom. lf these interventions fail to enable å

student to make adequate progress, the student is

referred to the spe€ial education {SPFD) team. The

bi-monthly Data Days {described in the Operations

sect¡on) prov¡de an opportunity to assess students'

progress and move them from one tier to another,

lnnovative technology supports critical

instructional decisions

Once Tier ll students ãre assigned to small group

tutorrng during Learning Lab, technology works

behind the scenes to ensure the optlmal use of
theirtime with the ll5es- The RISE online system

recommends student groupings based on the most

recent literacy and math bençhrnark data, which

is updated every eight weeks. Assistant Principals,

who manage the teams of ll5es at each school, may

then view these recommended student groupings

and modifythern based on additional as:essment

data which ís available as they'hover'over each

studentl record online. tor example, an Assistant

Principal (AP) may discoverthat while all students

)
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in a recommended groilp share a reading level,

some of them struggle more w¡th decoding and

others with reading comprehension The AP may

then decide to modify the groupings so that the

students are grouped by the particular skill (e.g.

decoding) that they need to work on ratherthan by

reading level Oncethe groups are set, R|SE notifies

teachers and ìLSes of the new groups, prompting

teachers to fog in to add any additional qualitatìve

comments to each student's tndividual Learning P;an

{lLP), When the tlSes log into therr portal, they will

then see the groups of students assigned to them,

detailed ¡nformation on each student via their lLP,

and the curriculum recommended for use with each

group. As the lLSes prepare to work with students

dulngthe eight week cycle from this largeþ scripted

curriculurn, they may reach out directly to teachers

to gain additional insiglits on how best to meet

their students' needs. Although smallgroup tutorlng

is deiivered in person and tnformed by personal

rnteractions among the Rocketship staft technotogy

supports the process by ensuring that the decisions

made along the way are based on the latest data

avarlable for each student

R*le of the lnstruct*rs:
- -¡--a -- - .- -J JÍ1,-, -r.,r_J-L-.tf --.,--l-t,-lt,-,.
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While in traditionaì elementary schoofs, one teaiher

typically handles all subjects for a singte cfassroom

of students, the Rocketship Public SchoolModelis

built on the belief that instruction is most effective

when teachers are subject'matter speciaiists.

Lrteracy rnstruction is integrated with socialstudies

Énstruction and math instruction ii integrated with

Ecience instructron, All ol'Rocketships teachers have

muitiple subject crecientrais yet teach fewer sr,rblectr

wrth the potentralto ímprove their instructional

practice more quickþ. As Julie Kowal and Dana

Brinson note in their report "Beyond C[assroom

Walls: Developing lnnovatlve Work Roles for

Teachers'l "teachers who work in flteracy and social

studies, for example, teach therr lessons to two
groups of students each day, doubling their exposure

to those topics and allowing teachers much more

intensive practice each year. Teachers in the math

and science content area present their lessons four

trmes each day, quadrupling their exposure and

practice in the first year, Teachers*especially those

new lo lhe profession*unprove tllerr crafl anrJ lheir

s,.lbject nratter knowledge i"nuch more quickly as a

result r:f this extra exposure.""

lndrvidualrzed Learning 5pecìatists (ll.Ses) play a

criticai role as well in the Rorketship model.

5 hL5es. who are full-time, non-credentialed, hourþ

inslructional staff manage each of Rocketship's

Learning Labs. The lL5es supervise up to 4 classes

at a time, providing support and l"-on-1" coaching

ior students during cnline learning based on their

own observations as wefl as student productivity

data from the laEt few days, !n addition, lLSes bear

primary responsibility for delrvenng smatl group

tutoring to Tier ll students as part of Rocketshiy'*

Rtiprogram.

iii1,;1,i' 1i ì i'.lir,r;¡,1,¡l iti.rr l.r i,,i,ij¡ i rlrtr.,tl;i,¡t lt¡t:rt¡t:tiil¡i;¡l À,{$tl¡:i



BACKTI{*UFJI] INSTRU{I¡$NÀl À4tþÍl 
i ,:tNAr.J{:iÀt Mûi}gt. tâs5üN6 t"tAflNIr,

r
I

--)

OPERATIONAL MODf L

Operational l\/1 odel

o
Rocketship Education

-,J

$i*ncJ*rj Lr:.rrrrìng at Ëi:ckctrhi¡r f ¿h¡r:,lti{¡r Operatron*l f'¡loriel I t'l



OPÊRATIONAL M09ELr.rìi. i(.i,¡ìi li Ji'l ¡ _ì 1til iirii, iijl i¡ -i ¡i riìili ¡\,iJliììr i iìiiJr:\i,j{. irii tr\fi!.iil !, I i:r.ri.]i'j! i.i:rlìi'lí ì.ì I

Operational lv\odel
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that uses fewer teachers and classrooms than the traditional classroom

model Time in the Learning Lab enables this instructional approach,

but there are a number of other elements that are also important.

These include Rocketship s differentiated staffing

structu re, extensive professional development

and coaching, a unique approach to developing

school facilities and a cloud-based lT infrastructure.

Rocketship's approach to, and experíence with,

managing the chal:enges of data integration is also

described here,

Huma¡r Capital,

ürlJÞre n tra fcd s fafil* g ¡r: od*1 e'ne.¡ b fu:s q re* f er

s¡rc<:r*lrrri ft c:n lo rnec I s lr.¡dE¡i I n*¡:di

A cril"icaf component of the Rocketshrp Public School

Model is its differentiated staffing approach There

are two d¡stinct staff roles at a Rocketship school:

teachers and lndividualrzed Learnlng Specialists

ilLSes), leachers are certificated and specialize

in either rnath and science or iiteracy and rocial

studies. Rocketship's teaching staff is compoled

most'ly of teachers eariy in their careers wùth less

than five years of experrence. Of the L6 classroom

teachers on staff in each fully enrolled schaol,

Rocketship aims to recruit four incoming Teach

iriì ,

Differentiated Stafling Model
i irr: l:i.ij cor;ril jcr e'r;r li ¿rrrrf rc¡i ¡efs* { r: f *tly
e¡ ¡ ¡oílsrJ trorle* lllrr¡r srir¿rol.

Teacher (16 FTË)

" r"r'r{iiilil }*'¡ri;¡,:¡
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lndividualized
Learning Specialist
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For America (TFA) corps members per school each

year. This meãns that Rocketship expects 50% of
an established school's clãssroom teacherE to be

current TFA corps members. Other teachers are TtA

alumni or recruits from regional school districts.

The Learning Lab is staffed by five llSes, whs are

no n-certi f icated, fu I l-ti me, non-exÊm pt, hou rly

instructional staff. The ll5es play a critical role in

Rocketship's instructional model, as they oversee

the culture and effectrveness of the daiþ Learning

Lab operation, serve as computer-based learning

cCIaches and provide Trer ll Rtl instruction directly

to students in small groups. ln addition to their
responsibìlitres in the lab, lLSes begin therr daywrlh
the Rocketship students at Launch, the official
beginning of the Rocketship day. Launch is a 15

minute all-school session in which Rocketship staff
takes care of daily business such as announcements

and may also lead the Rocketeers in a song or other

activity to focus them on the school's core values.

Although not required to do so, some llSes rnay take

on the addrtional task of supervising arrival and/or

dismìssal, which affords them the opportunityto
interact directly with students' families,

Rocketship's human capital structure and use of
online learning contribute to efficiencies in its

financial model (see Financial Modelfor details)

which allow the CMO to make what it believes to be

critical investments in its people. Ëach school has a

full-time Academic Deån, in addition to an AsEistant

Principal" Veteran Rocketship teachers receive a

base salary roughly 10% higher than cornparabþ

expenenced teachers in neighboring districts,

and all teachers and school leaders are eligible fcr
performance-based bonuses The Academic Dean

and Assistant Principal positions are also part of
Rocketship s Leadership Development Program,

which pro,vides a career ladder for teachers to grow

into roles as Academic Deans, Assistant Principals,

and Principals. Due to Rocketship's plans for rapid

growth and expansion, they work deliberateþ to
develop a p,pelrne of exceptional school leaders.

Ëach member of a school's three-per:on leadership

team plays a very specific role, The Principal is

the school leader and is responsible for attainrng

the school's student achievement goals, instilling

the Rocketship culture in students, teachers and

parents, developing other leaders and coachíng

teachers. Tlie Assistant Principal (APi manages the
Learníng Lab and all of the hourly stafd including

lndividualízed Learning Specialists and Enrichment

Center coordinators, ånd is responsible for key

components of school culture including arrival

and dismissal, transitions, lunch and recess. The AP

also directly coaches a srnall number of classroom

teachers. The Academic Dean is focused full-time
on implementing Rocketship's academic systems

and on mentoring teachers to improve their
effectiveness. The Academic Dean is responsible

for teacher coaching and professional development.

)
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P''ofessional Development;

R, ;þ¿¡.u¡ rûi?chr¡S nnd t çllabnrnlron ysronrles

stt ¡tpor t t(¡ nevt, tear h nlg sta IJ

Rocketsh i p's early-cå reer teaching sta ff requ t re s

sTrong supports ta achieve the goals that Rocketship

has articulated for itself This support comes in a

number of forms, inciudìng ongo¡ng coaching by the

Academic Dean and other school leaders, summer

professional development before i.he school

year commences, and ongorng school-based and

netwo rk-wid e p ror-essiona I develop merit du rr ng t he

schoolyear, including weekly, bi'monthly and annual

meetings as weii as sulrject matter professtonai

development based on research and best practices

Over the rourqe of a schoolyear, this adds up to

almost three weeks of dedicated staff professional

developmenttime Data analysis and individuali¿ed

iearning are critical parts of teächer professional

OPFRATIONAL MODET

i ¡' j :¡

Rocketship's Approach to Professirlrral Þevelopntent

Rocketsh ip Professiona I Development

WEEKLY

Ëvery l-riday, Rocketship d'smrsses 'ts students at ?:00

pm. and the fuli teaching staff meets for three hours of
professional deveiopment The lndrvidualized Learning

Specia lìsts particrpate for two hours of this time. The

Academic Dean plans and faciiltates these meetings,

wl¡iclr cuver t*prr-s rarrgirrg frorn reflecticrn on ltudent
data to improving cìassroom mänagement strategies
to prann,ngthe next Science unlt

PO5T.A55E55MENT "DATA DAYS"

[very eight weeks, after Rocketship students take their
interim aisessments. the schools have a full day of
professional development focused on the analysts of
interim assessment data Teachers review student data

and plan for the next cycfe in multìple ways incruding

using Rl5E, an online systenr which lracks indivrdual

student and class level results; the Assessment Wall,

which visually charts student and group grade level

perfor¡nance; snd the Data 4¡¿tysis Form, wh¡ch

allows teachers to dig deeper lnto the cãuses of specific

students' resurts and plan out solutions^ Clasçroom

groupings for gurded reading are also modified during

these meetings.
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'development, as detailed in Figure 6

la¡:ilitiçs:
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Rocketship's innovative approäch to facilities is
guided bythe idea that learning iE best served

when students ãre ¡n ã new buildlng that meets

theír needs from the first day the school is open. As

Rocketship Vice President of Treåsury Rich Bi,lings

observes, "We don't want to have our schools open

in a temporary incubation site, as we think it has

the potential to send a message to students about

the value of their educatlon" We think underserved

students deserve to be educated in buildings

that they and their community can be proud of;

brand new buildings upon opening, which provide

a different kind of signaling effect"" Rocketship's

ra ffi I iate Lau nch pa d Developme nt Company acqur res

the land and builds each school. Each schoolthen

pays Launchpad an annual rent payment that
currently represents 16% of each schooi's revenues,

on averåße" This approach ensures that each

school has the large multi"purpCIse room that is

required for the Leaning Lab and glves Rocketship

control over mãny other aspects af the burlding

infrastructure that are crÍticaito blended learning,

such as electricaland information technotogy, and

the Rocketship culture, such as an outdoor area for

lunch, physical education and recess.

Rnl* of the CJ\¡lü:

lils CMû $Ì$rTfige.ç ¡"r¡nsl å¿¡ir¡¡*,is opcrrlfro*s onri deue,lops

sysle*rs ffiaf gre rnLp/ernenl"ril r.¡f l/r* s¿'fuo*l Jriyr/

As a national Charter Management Organization,

Rocketshíp will operate seven elementary schools

in San Jose ín 2012-13 with a staff of about 38.

During the development phase of a school, the
CMO creates the charter document and handles

the charter application process As discussed above,

Launchpad, an affihate of the CMCI, manages the

task of securing adequate and affordable facilities.

Once a school is launched, the Rocketship National

Office provides ongoing aEEistance in the following

âfÊð5:rÙ

. Traíning and mentoring for the Principal,

Assistant Principal, and Academ;c Dean

. Operational trainíng and support for the

schoolOffice Manager

. Support for real estate, ñnance, lI Special

Ëducation, compliance, and legal issues

. Research and development around the

instructional model

. Systematic coaching of teachers and

school leaders

. Support for parent empowerment

lJit:r¡rl¡.:LJ ii.\.Jirìlriiì ';l fìr.rr.iri:i:,l ri¡,'f rjitr ¡iii-:il {"}¡:*r;llr*nal li,Xr.:tlitl
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Rocketships NationalCIffice plays a large role in

the se lection and development of curricula The

Learning Lab curriculum is selecteci and supported

by the lndividualizatíon Team at the nattonal level.

Decisions about åssessments are also made at the

natisnal level- The National Office also provides

eaclr school with a set of critical systems and trains

schoolstaff on how to usethem. These systems

include reporting and compiiance, budgeting and

fi nancial management, operations manågement,

teacher recruiting, and teacher professional

development, among others. To sustain its work, the

CMO charges each Echool a fee of 1.5% of revenues

As Rocketship grows, the role of the CMO is evolving.

,Accord!ng to Caroþn Davies, Rocketship's Director of

Operations, "When I first joined, we were thinking

of takingeverything beside instruction off the

schools' p;ates. But that's not efficient. There should

be a balance of aperations on the ground and at

the CMO level." With planned expansiort to other

regions, Rocketship is working to build a reg;onal

layer af operations between the national office and

tlre srlroois. Tl-re schools will, äs tlow, maintain a

minimum level of operations functions, the Regional

Support Office will provide most of the on-the*

ground support that the Nationai Office currently

provides and the National Office will fotus on

systems design and qualtty contral and assurance

to ensure that schoçls are ñnancialþ sound, legally

compliant and academically oxtstanding,

I*clrnr:rlogy:

(Iourl nJrrtstrttrturt: rü!utt{!s ItttIe tn

the uray af m butldtnç1 lï support

Rocket:hip has opted to locate all of ìts online

learning prÕgrams in the cloud, enabling it tn

operale with leEs lT infrastructure i¡r each school

building. Servers are stilt required to house data

fiom certain student information s.ystems (e.9.,

meals data), but ali of the online curricula is web-

based- Rocketship made a decisron early on to use

cloud-based services whenever they were available

to minimize both infrastructure and staff costs.lT

staff consists ol one pa rt-time, hourly lT support

person for each schoot ia tocal college student

who works about 1.0 hours a week). The upfront

investment required Lo sel up a Learnirrg Lab is tn

the $70,000 range, includrng approximately 535,000

for PCs, $20,000 for a leveled library, and 915,0û0

for furniture.

Data lntegration:

üc I ir ¡rr:r ln åirlr fy Jrl:nr l.*r,rrn tnr; I *ir f ¡,r

{ ¡u\5uir7ili t5 {1 (l}!.ll¡{,r'}4(

Rocketship collects very cletailed data about each

student's academ¡c progress from two main

sourcÊs; its system of classroom assessments, ãnd

online programs in use in the Learning Lab. The

classroom data include formative and Eummative

assessments, quizzes and benchmarks, while the

avaiiable cnline learning data varies by program

OPERATIONAT MODÊL
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The classroom assessment data is the focus of
the professional development activities noted

earlier, and is the marn source of information

for determining placements into and out of the

Rtl program and for creating small groups in the

classroorn.

Creating a relevant and easily accessible flow of
online data that may be routineþ used in making

instructional decisions is more difficult. This is due

in part to a lack of standards alignment across

prÕgrams, and in part to ihe lack of commonly

agreed upon methods for exchanging data. Online

learning providers have also not had systems in

place to report out some important usage data,

like trme spent on standards. Frnally, there is no

common def inition of rnastery ãcross online

)programs. This means, for example, that when

one prCIgrãm reports that a student has maçtered

fractions, this conclusíon may not be shared by

other online programs or by Rocketship's own

system of classroom assessments Taken together,

these issues mean that it has been difficult for

Rocketship teachers to access the sort of consistent

and reliable data on student progress towards

the mastery CIf standards that they would use to
directly drive classroom instruction lnstead, the

data that teachers currently access is rnost useful

for showing which students are on task, which can

be helpful in motivating students and managing

student behavìor.

ln addition, the data streams frcm the classroom

and online prûgrams are not automatically

i: ¡ l.l ¡,r N {l Å l. tol * i}f i. I irl,l{lt* i l.l Åtl l iì:lj

integrated, requiring a manualdata entry process

and collaborative conversations between teachers

and lndividualized Learning Specialists to find the
connections at the student level, As Kate Coxon,

Director of the lndividuahzation team, notes, "The

big challenge is making sure that the data coming

from multiple sources is aligned and easy to access:

not all programs report student måstery in the
same way and our ll5s, teachers, and schoal leaders

are eager for tool¡ that make it easy to combine

data from multiple sources in order to uçe it to plan

for instruction." The net effect is that instruction

in the classroom and in the Learning Lab operates

largely independently from one another. Accordtng

to Discovery Prep principalJoya Deutsch, "The

Learning Lab data feels like an intrinsicalþ useful but
still separate track from the classroom instruction" lt

reinforces skills and provides acceleration for the top
and bottom quintiles."

Rocketship believes that solving this challenge

and creating a tight integration between the
classroom and Learning Lab is essential for
maximizing the potential of its blended learning

model. Thus, Rocketship began work in 2CI1L-L2 to
create a technical infrastructure that could truþ
unify the classroom and the Learning Lab and

help demonstrate the importance of technical

integratlon for effective blended learníng models,

The team initially determined that custom

development with an external vendor, rather than

the purchase of an existing product, would be the
most effective means to achieve this goal and

so worked to build the Rocketship lndividualized
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5cheduling Ëngine iRlSE). RiSE was destgned to
work wrth the Blended Learning lnfrastructure {BLl}

developed by the Cates Foundation, allowíng the

addition of a single sign on (55CI) for students, as

well as the automation of account provisioning

and creation. This eliminated two historical logistic

hurdlcs of managing student logins and manualþ

enrotÍing and editing student accounts.

Key pieces of functionality for the 2011"i"2 school

year inciuded five main elenients:

. a student portal, to allow students to sign into

each of their online learning proglãms

. an assessmentlassignrnent engine, to gather

important data for student placement within

pr0graffìs

. a teacher/leader portal, to drsplay classroom

assrssment data

. a small group tutor scheduling engine, which

proposes small groups for tutoring based on

students' assessment resu lts

- an ILS portat, to display academic data and

curricul¡ used for tutoring lessons.

[ven with the improvements made to the

R15Ë technicat infrastructure throughout 20i.1"

12, Rocketship feels that data integration and

scheduling capabilities are still far from the their

ultimate vision. Coìng forward, RlSE's role will

be less prominent, ¡s Rocketship enters into a

partnership with Junyo, ân external provider whrch

will provide the technical infrastructure and data

integration between Rocketship's various systems

and online progrâms.
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Financial lmpact of Blended Learning
per pup I

FINANCIAL B[NEfIT

+ 5778 Hulutlksn ut srrc uf ieutlt*rg sl*{!
tgt 5 fïfs

| 5616 REríucficrn $l *veragt teachtr set*ry
due ta tenurc mix

t $165 Reductiçn n number aJ {lt}stroôûls

fram 21 ta 1.6

ADDED COST

524L reçf¡er solary prerntun

$169 ¡ro¿e rnit üean {saiary ond benefits)

$299 t nd,v,rl ual izerl Lea r ning Spectal sts

5100 ani,ne learrung anr| ather saftw*re

POlÍNT|At REtNVESfi,lÉNT

- 5750 Per ¡supi snvtng 2CI1142

ûçes nçt íntlude apfr*rtt inve¡frn¿'nft

Financia Model
Rocketship schools are sustainable on public

revenues in the first year of operation.

Rocketship built íts model with an eye towards academic

achievement and rapid expansion. ln order to meet these twin

goals- Rocketshlp creates schools that enable lndividualized

learning, deliver strong student outcomes 'and are sustainable

without philanthropic dollars from their firstyear of operation

ln California, the state w¡th the fourth-lowest per'student

funding in the nation." One critical enabler of the modei

from a ñnancial perspective is the Learning Lab, which allows

up to students from up to four classes to be supported by

non-credentialed staff for the L00 minute period each day.

Rocketship can therefore reduce its credentialed teaching staff

from 2L to 16 per school and build each school with five fewer

classrooms than ítwould otherwise require.

IINANCIAL MOÕEL

Upfront lnvestments

{Ywr ü}

2011 - 12 Ongorn8 Financial Benefit ancl Added Costs
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Rocketsh,p reallocates the efficiencies gained from

the Rocketship Public 5chool Model into attracting

and retarning talented staff and índividualizing

instruction rn the fal'owing wãls:

. hígher salaries and performance bonuses for

the teaching staff

. support systems for teachers, including an

Academic Dean, Assistant Principal, and

professional development

. an extensíve Response to lntervention program

. lndividualized Learning Specialists

. digitalcontent and online currrcula

' brand new facilities

Figure 6 illustrates Rocketsh,ps financial model using

figures and projected student enrolrment from an

hypothetical, fulþ enrolled schaol in its third year of
operation.

Upfront lnvestments in Blended Learning

As all Rclcketship schools open on ¡ts blended

learning model, it is difficult to separate the

upfront investments for blended learning from

those required to open the school" Perhaps the

costs most unique to the blended model are those

required to set up the Learning Lab. Ëach school's

lab requrres an investment of 57CI,000, rncluding

approxrrnately $3S,CIüû for PCs, $20,0t0 for a

levefed library, and $15,000 for furniture. $ince each

school opened to date has been new construction,

the facrlity can be designed to the exact needs of
the Rocketship model {e.g., with a multi-purpose

room of the appropriate si¿e to house the Learning

Lab, and with the necessary electrical and lT

systems), Eo there ãre no additional coEts to update

facilities to accommpdate blended learning. This

would potentially be a significant source of upfrorrt

costs for scltoolç that are implementing a similar

model in existing facilitieE. Additional pre-opening

expenses include fees to the Rocketship National

and Regionaloffices.

Ongoing Additional Costs due to Blended Learning

Beyond the upfront investments required to
implement a blended learning rnodel, Rocketshíp

invests heavily in teacher and staff compensation

and bonuses, in teacher support in the form of
an Academic Dean and ongoing professional

development, and in ind:vidualization, which
rncludes onljne cantent as well as additronal staff
(lndivrduafízed Learning Spec,a,lsts). Rocketship

seeks to compensate rts veteran teachers at an

approximatety 10% premrum relat,ve to neighboring

l'ìl¿.:tli.l<:' i i rrilr lìrr'ìí.ì ¡i Hr.ri !.i:i',iirir I 1.jri{ iJ? ri-}fì .i r.l
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schoCIl districts , and alf teachers and school leaders

are eligible for additional cCImpensatìon in the form

of performance-based bonuses '. The Academic

Dean is an additional position whose pnmary role is

to provide coaching and professional development

tn the teaching staff. This role arJcls an adr:litional

school leader relative to a traditional K-5 school,

which may only have a principal and assistant

principal. Finally. Rocketship must buy online content

for the Learning Lab and incurs an ädd¡tional

expense for the lndividualized Learning 5pecialists,

who are needed to ru¡r the Learning Lab.

may resu!t in a staff that is more jun¡or, and

thus less expensive, than that of a typical school.

Rocketship calcuiates lhe potential financial benefit

of its staffing mix to be approximateiy $336,0t0 per

schocl peryear.

As Ri:cketship expands, it must consider how

this school level modeltranslates into a regional

model. Rocketship requlres 53.5 million dollars in

phifanthropic funding to start up each new region.

This funds regional start-up activities (both nalional

and regionat support), rncluding the cost of starting

the schools in that region. Once Rocketship has eight

schools operating in a region, the regÍonal support

organization ls sustainable on management fues

from the schoolE and can open additional schools

without further fundra ising.

Ongoing Financial Beneñt Due to Blended Learning

I'here are three main sources of financial benefit

from the Rocketship model: reduced credentialed

[eaching staft a retativeþ.¡uniar teaching staff and

fewer classroorns. As the Rocketship modeloperates

with five fewer teachers than a comparable district

school, the CMû is able to save about 5425,000 per

year per school. Having five fewer classrooms results

in a savings of about $90,000 per year per school"

tinalþ Rocketshiy's goal that 50% of an established

school's classroom teachers be TFA corps members
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Rocketship Education
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year of operation and having opened four additlonal

schools su bseq uently, Rac ketsh ip has fi ne -tuned

the Rocketship Public School Model and has shown

strong results for its students on the California

state assessments, ln the 20i"0-20i.1 schoolyear,

Rocketship Mateo Sheedy earned an API score of

892, the highest cf any low-income elementary

school in Santa Ciara County. Rocketship 5r 5e

Puede earned an AP¡ score of 859, the third highest

of all low-income elementary schools in 5anta

Clara County. Rocketship Los Suenos earned arr API

score of 839 in its firstyear of operation, the erghth

highest of all iow-incCIme elementary Echools in

Santa Clara County.'

SuccesE tactsrs for Blended Learning at Rocketshíp

Ëelucation: Wilrle there are many elements of

Rocketship'5 pregram that have contributed to

these resuits, Rocketship leadership and staff
point to several success factors that are related to

Rocketships approach to inc|vidualizecl educatiorr:

1. Online learning is one enabling element in a

rlgorousþ conceived approach to indivldualized

learnlng: Technology has a direct impact on

individuahzalion in Rocketshiy's model, but equally

important is the human element, Teachers,

with strong coaching, are expected and able

+^ l,TT^.^^+:^+^ i^-+..,-+;^^ i^ +L^ -l--.-^^* ^^L¡J tlrt tErgr tr ldtc il15Ll L¡LiFJri il t ll lg Lr(¡)>,uurlr \J,r

a daily ba:ls. ln titeracy block this is often ìn the

form of guided reading groups and rn rnath block

with centers and nrath review board. ln Learning

Lab, ¡ndividuahzed l"earning SpeciaIists provide

ind:vidual or small grCIup support to students who

are struggling ihe mcst. White online learning is a

key piece in an intricately assembled mech¿nism

whose overallgoal rs indrvidualization, it is not

expected to bear the burden of indrvidualizing

education alone.

2. lntense focus on hiring and developing excellent

teachers and school leaders; Civen Rocketshiy's

intentisn that teachers focus more on hrigher-order

thinking skills and less basic skìlls, it ìs criticalthat

Rorketship teachers be effective in the classroom.

lncreaçed compensðtir:n and perfornlance

bonuses âre one way tirat Rocketship attractç

talent" ln requiring lewer leachers, Rocketshrp can

be more selective in hiring new teachers Finafly,

a clear cär€er path and extensive professional

development heips Rocketship retain teachers

iancl school |eaders) onee they are hired. The

position of Academic Dean is devoted soleþto

teacher development. School leaders afso receiv*

a significant amount of parallel support and

professional developnrent from tl"re Regional and

Nationaloffices.
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3. Cloud-based infrastructure greatþ simplifies

manäEement of the Learning Lab: Multiple

Rocketship staff members highlighted the

importance of Rocketshils decision, after initial

struggles with a server-based approar:h, to use

cloud comput¡ng rather than servers to house its

software. This is a decision that must be made

earþ in the planning process, but it has several

advantageE. Cloud computing requires minimal

on-site lT staff usualþ just a parttime loralcollege

student. Cloud computing make: scftware updates

much less labor intensive. Finaiþ it ailows for
the use of inexpensive and easy"to-maintain PCs

that only require an internet connection rather

than more complicated and expensive laptops or

desktops, This "asset-light" strategy has enabled

Rocketship to avoid costs and they encourage

' others to consider a similar approach.

Lessons Learned for Blended Learning at Rocketship

Education Rocketship staff have a firm belief in the

pCIwer of their model to transform education for

underserved students, but also recogn,ze several

lessons learned and ongoing challenges from their

first fiveyears of operations These lnclude:

1. Avaílable software is still limited, especíally with

respectto data reporting: The software programs

used in Learning Lab each prov,de program-specific

reports, but Rocketshrp staff have found that the

reports are not granular enough and that it is
difficult to integrate data from multiple programs

if it is not reported in a central place. [ven at this

point, the soflware generalþ does not provide the

level of reporting that is needed, especrally on the

literacy side, or in ways that are aligned with what
is being taught in the classroom,

2. Data integration remains a challenge: Despite

ongorng development work on RlSE, Rocketship

has still struggled to integrate its online data wrth

classroom instruction. While there is currently

some information flow in both directions, online

data is still not fulþ utilized to inform instruction

or student grouping on a regular basis. Rocketship

is devotrng signifrcant resources to addressing this

issue, both through continued work with software

vendors and through its partnership with Junyo,

a new learning analytics cornpany.Ihrough this

partnership, Rocketship aspires to provide fully
integrated onllne data reports as well as greater

abilrty to assign and influence the content that
students receive in each of their onllne learning

programs.

3, Rtl capacity bottlenecks due to íncoming students'

level of preparation: ln order to be sustainable soleþ

on public funding in its firstyear of operation,

Rocketship Echools generally open as a K-3 school,

lf Rocketship were buílding schools one grade at

a tirne, there would be very little dernand for Rtl

after second grade, as the program is designed to
catch up students who have fallen substantialþ

behind. Srnce Rocketship is admitting second- and

third-graders drrectly, however, those students have

large deficits that must be made up quickþ and

tESSONS LEARNED
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there is large demand for Rtlservices amongthese

older students who have not had the benefit

of the Rocketship prCIgram Eince Kindergarten,

This problem is aiso exacerbated bythe fact that

students can oniy be pulled for Rtl during their

Learnlng [.ab blocks, which is out only a quarter

of the day. The capacity bottteneck eäses rn

individual schools as they mature and more of
the upper grades are composed of students

who started their education at Rocketship, but it

remains a challenge for r¡ew Rocketship schools,

given that they will continue to need to admit

four grades upon opening.

Ëlen{red Learníng and the f'tdt,¡re of Rocketship

Educatlon Rocketship has aggressive pl¿¡5 fe¡

expandingthe Rocketship Public Sr.hool Model,

while at the sarne tirne addresslttg some of the

chanlenges that have emerged. Rocketship's new

partnershrp with Junyo wiil help fufly integrate

the classroom and the Learnlng Lab. ln thrs way,

Rocketship bel¡eves, the integrated, daity data

produced by Learning Lab wifl help teachers be even

more effectir,re in the classroom, and the content

alignrrtent with the ctassrc,rnr will help further

ímprove students' rapid ma:tery of basic skills

in the Learning Lab.

Rocketship continues to expand in the 8ay Area,

where it has opened two additional schools in

August 20L2 and is planning to open 4 additional

schools in 2013-L4, bringing its total irr the region to

l-1". Rocketship is also preparing for further national

expansiorl. tt plans to open I schools in Milwaukee

starting in Fall2013, and is actively identifying and

securing other cities for expansion in subsequent

yeärs. Ëxpansion is projected to proceed rapidly with

the goal of having 250 schools serving over 150,000

students by 202t,

Rocketship is well aware of the challenges associatecl

with any plans for scale, let alone plans of this

magnitude. At the same time, the team believes

there is good reason to be hopeful about the

potential for success. Aylon Samouha, Rocketships

Chief Schools Officer, explains that 'you have to

have both a good model and the culture and energy

to evolve it in response to lessons learned and to

take advantage of new, erïerging technotogies and

research. We believe that we have both, and that
makes us optimistic as we look ahead," ln addition.

Samouha notes lhaI the organization has a sltong

asset base to leverage as it scales, including a solid

relationship with Teach for Amerlca þ critical source

of talent as explained earlier), a commrtment to

continue to lmprove the integration between online

and classroom learning, and a solid approach to

engaging parents both in the daily life of its schools

and in the community, which has been crit,cal

to the success of Rocketship's expansion in San

Jose to date. At the same tlme, Samouha continues,

Rocketship ìs mindful that while its mCIdeåfsr

parent engagernêlt has been succeEsful in San

Jose, new communities on the expansion roadmap

with different community dynamics may require

alternative approaches approaches to the same

ambitious goals of high levels of parent engagenrent

and community advocacy. Rockqlship is also

LE55ON5 TEARNTD
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conscious that as it expands to other regions, staff
training will play an ever increasing role in replicating

the Rocketship culture, expectations and systems

to new schools. ln addition, Rocketship is planning

carefulþ to take on the challenges of building and

financing both new and existing facilrties. Finally, in

keeping with its mission, above all else, Rocketship

has its eye on student achievement.5amsuha

explains that Rocketship is focused both on the
results that can be measured by traditional means

{e,g. standa rdized tests} and on those skills such as

higher order thinking and issues such as student

motivation which it believes are critical to student

success in school and beyond.
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Appendix 1:

;Historical Results of Rocketship Education

Rocketship Education API Results (201CI-1-1)

863 out of 1000 on the California Academiç-

Performance lndex (APl)growth score {vs.759 for

schools serving low-income students in grades

2-6 and 798 for San Jose Uniñed)

Rocketshiy's three longest-established schools are

åmong the top 10 schools servtng low-income

students in Sanla Clara County:

Rocketship Mateo Sheedy Elementary

API of 892

Rocketship 5i 5e Puede Academy

API of 859

Rocketship los Sueños Academy

API of 839

Rocketship 2nd Crade CST Results (2010-l"L)
l'll ¡:r*/iirer:i or *#l.rl;ce#j

83

66

EN6LISH TANGUAç[

ÀRTS

MATH
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The Rocketship CST results include Mateo Sheedy

Élementary, 5i 5e Puede,Academy, and Los 5ueños

Academy
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6458 59
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Appendix 1:

Planned Future Crowth of the Rocketship Network

Planned Future Crowth of the Rocketship Network
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Appendix 2:
,lnstructional Model - Detail on lnstructional Materials
and Assessments
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READIN6 /
. WRITING

MATH

' Cr¡rriculum Associates
'Accelerated Reader

'Drearn8ox
.ST Math/MIND Research
.TenMarks

"Equatia
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A55E55MTNTs EM8ËDDECI IN

ONLINË PROçRAMs
Ongoing

ACCEIERÂTED RËATER Ongoing

IN FORMAL CLASSROOM-BA5ED

A55E5SMËNÏ5
tngoing

If{TËRNALLY DEVELOPED

A55E5SMENTsIN WRITING

Sx/year {5ept, Nov,

Jan, March, May)

INTËRNALtY DEVETOPED MATH

BENCHMARK; DRA A55E5SMÊNT

FOR TITERACY

Sx/year (Sept, Nav,

Jan, March, May)

NWEA MAP
3xlyear {5ept, J*n,
June)

cALTFORNTA 5TANDARÞS TË5T {Csr) 1"x/year {May)

1x/year (Ëall)

System of Assessments

Lffect on lnstruction

Onlrne assessrnerits do not regularly
inforrn classroom instrt¡ction but are

used for bellavior rnanagernent and

siudent nlotivation

Results of irrteri¡n assessments (every
I weeks) useC to adjust classroorn
rnstructiori, set classroom instructional
groirps, and identify studerrts in need
of rnore focrrsed support

MAP anC CSl used to gauge student
progrcss arrrj scirool perfornt.:nce

Ror:ketsiri¡r h;¡s correlated NWËA MAP arrd

its internal nraill anrJ wriiirrg assessments
with enrj r:f year CS i anci CIDLT te.stirrg
to correctly nleesure progress and grve

te¡chers cietailed data about" are¿s for
studertt irn ¡rroventen t

ji.'



Appendix 3:

Rocketship Education Organizational Structure

RSED NatÌonal and Regionaf Organizational Structure iJuly 20i.2)
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Appendix 4:
- .)Rocketship 

School Organizational Structure (ZOff-fZ)

f n the 2012"i.3 academic year, each Rocketship school will
have 6 lndividualized Learning Specialists and will add the new

position of Assistant Teacher.

PRINCIPAL

OFFICE MANAGER

ACADEMIC DEAN
ASSISTANT

PRINCIPAL

6 MATH TEACHËRS
3 TUNCH WORKERS

(1.s FTE)

5INDIVIDUALIZED
LEARNIN6 SPECIAtISTS

10 LITERACY

TEACHERS

ENRICHMENT CENTER

COORDINATOR
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Appendix 5:

Rocketship Sample 1st Crade Schedule

7:30.4M

8100 AM

8;l-0 AM

1L:50 AM

12:30 PM

2:20 PM

3:30 PM

4100 PM

Breakfast

Launch

Literacy/Social Stud les

Lunchfrecess

M¿thematicslScience

Learning Iab {online instructinn}

Learning Lab Enrichment (PE)

Dismissal

TIMI ACTIVITY

One dar¡ s a shortened oay and instructior¡
ends at 2pnr

Rocketsir p uscs a block schedu{e witti ¿

cJoutrle Lrlock lor [rteracyl>ocial 5tudres,

¿ block for MathlScienr:e and a block for
Lcarning Lab

ln adc.irtron to the claily schedule, sonre

sturients arrive c'arly or stay late to spertrj

adci rtro na i ti rn r-' c;n ïht., c¡ nl i n e pro8rarns
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Appendix 6:
ìSupport for Blended Learning

Rocketship has adopted Lemov's Taxonomy from
Uncomrnon Schools

Strong culture and common school practíces

{e.g., Morning Launch, Rocketeer Creed) derived
from KIPP

Leadership development program builds teacherE

into asEistant principals, academic deans and
founding principals at other Rocketship schools,
ensuring fidelity to model

Rocketship has begun to plan closer collaboration
with KIPP and other blended elernentary schools
around sharing best practices, data, and lessons
learned

I

¡
I

,,
J'

t

. Four weeks of professional development
time in August, prior to the start of school

. Ongoing coaching by Academic Dean,

Principal and Assistant Principal

. 180 minute staff PD time on Wednesday,
planned and facilitated by Academic Dean

. Full day of professional development every
night weeks focused on analysis of interim
asEessments ("Data Days")

. Ëvery teacher has an individualized
Professional 6rowth Plan to guide their PÐ

Proíessiona I Developrnent

. 4û0 instructîonal minutes per teacher Monday -
. Thursday

, 1"80 minute staff PD time on Friday, whích is

often used for planning

.Other planning takes place on teachers' own
time before or after school hours

Teaching & Planning Time

' "Critical Systems" suppcrt and training, including:

* Toolkit for stre¿mlining reparting and
compliance

- Budgeting and financial management
systems

- Training and mentoring for the Principal,

Assistant Principal and Academic Dean

"- Leadership development program

- Full scope and sequence for core subject
areas

'Real Estate

.Training and mentoríng for the Principal,

Assístant Principal and Academic Dean

' Provision of Special Ëducation

CMO Supports

irlir.r¡rl*¡j l,lr;tiritr¡.i ,li ütli.!:r.:ill'ir¡.: lçìt¡r.iJ.ir;iì Appendrx 4tì



Appendix 7:

Technology Stack (lntended Function)

* Þata R*porting and
Tea c he r/Iutor/Student
lnterfaceE

= Data lntegration
Layer {connects to
digital curriculum)

', APf5r5
lntegration
Layer

- Student
tnformation
S;rsteni {515)

RlSE Reporting
Junyo Student

Portal
Junyo Reporting

RISE Tutor
Scheduling and

Tutor Portal

Junyo Platform

IearnSprout

11¡¡,.,g,.;.. ; ììr.,,"ì
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Appendix B: Financial Details

Sr:i: i¡c f ih¡t fui cs l rc jiirnrr¡?

I'i.;r ff¡¡: Y*t¡r i:rr.lt:t,l .li¡¡re 3ü, !¿]-l ?

irr tr:,'.lj jl

Total Unrestricted Revenue

Total Federal Revenue

State Revenue

Apportionment Revenue

Categorical Crant Revenue

Other State Revenue

TOTAL STATE REVENUE

Local Revenue

Property Taxes

Other Local Revenue

TOTAL LOCAL REVTNUË

Contributions

)TOTAL 
REVENUE

201,0 * 11 Ëxpenses
Å-i:c. frl :l:r¡; AÅ ç ! u: 5 I te r d 1r

i¿¡r lfn 'lersr {:nrJr:¡:iJufir ,,ì# .,i#ll

EXPENSES

Total Certifi cated Salaries

Total Classified Salaries

Total Employer Benefits

5upplies & Materials
Curriculum, class sets, library books

Non-textbook lnstructional Resources

lnstructional materials and supplies
Non-instructional supplies and materials
Classroom technology and software
Classroom furniture, staff software,

technology
Food service

SUBTOTAL SUPP!IËS & MATERIALS

Operating 5ervices

Teacher Recruitment and Certification
Professional Development
District Oversight Fees

Budget Contingency
Facilities Maintenance, Custodial and

Utilities
Physical Ëducatíon

Assessment team
Copy Machine
Field Trips

Substitute Teachers

RSED Management Fees

RSED Facilit¡es Fees

TOTAL OPERATIN6 SERVICES

Addítional Expenses

Depreciation
lnterest Ëxpense

TOTAI. ADDITIONAT EXPENSË5

TOTAT EXPENSE

NET OPERATING INCOME

1,08¿778

273,394
245,976

5t,000
l-5,000

35,000

1_5,000

55,000

13,000

L97,639

380,639

28,000

36,0CI0

34,088

33,7CI5

65,000

25,tt0
20,000

30,000

6,000

32,000

481.,352

665,251"

1,436,396

1",498

4,784
6,282

3,370,465

702,111
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About Michael & Susan

Dell Foundation and FSC

# Michael & Susan Ðell
FOUNDATION

FSG

tnspired by their passion for children and by a shared deElre t*
åmprove the hves of children livlng in urbaq poverty, Michael

and Susan Delt estabfished therr Austin, Texas-based foundation

rn L999, In its earþyears, the foundation's work focused on

improving education and children's health in Central Texas.

But with¡n a few short years, our reach expanded, first
nationalþ and then gtobalty. To date, the Michael & Susan Defl

Foundatron has commrtted morethan fl_Qp¡¡1[Lqlto assìst

nonproñt *rganizations working in major urban communities

Ín the United States, South Africa and lndia" We focuE on

opportr-rnrties with the greatest potentialto directly and

measurably transform the tifelong outcomes of inrpoverished

urban children around the globe.

TEARN MORE ABOUT OUR PROGRAM$r WWW.MSOt"ORG

FSü is a nonprofit conçulting firm spenalizing in strategy,

evaluatron, and research, founded in 2000 as Foundation

Strategy Croup and celebrating a decade of global socíal lmpact.

Ioday, FSC works across sectors in every region of the worÍd,

partneri ng with foundations, corporations, non profi ts, a nd

gov€rnments to develop more effective solutions lo the world's

rnost challenging issues,

TEARN üJIORI ASOUT F5Õ: WWW.FSGORG

3il,ìr, l¡{ii"iin-ìr¡-,i a.r¡ ir.:iìr/rì{,,/ri! rr;¡ lJ;r! r;.;,,<, rit¡il},. l)¡¿,.r,!- rrr.,i,i.. i

¡'¡.,ì¡lii l¡,1¡l¡,ii r;l.l 5ii rii ¡i¡r¡,rj¡;i.i'¡r,,'¡ji,iigi:'ij i,-ltj

lllt ¡lr it., i Ì r lr :l¡r'r: l .r¡1 il¡¡1 i11l 1l ¡1¡_r i llr r;,1ì,1 :t1 App*ndiX .i \



', Rocketship Education Online Learning Programs
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"Students are targeted with
reading materials at an

appropriate level that provides
challenge, but not frustration."

White Paper

The Lexìleo Framework ard my0N'* reader

lntroduction

This paper provides an introduction to The Lexile@ Framework for
Reading and describes how the results from myON'" readeç developed
by Capstone Digital, can be used to support the Common Core
State Standards (CCSS) lnitiative. This material should be helpfulto
educators using myON reader in the classroom, educators working
to implement the CCSS, and for any individuals wìth an interest in

improving education,

Developed for Pre Kindergarten to Grade 12 students, myON reader
is a personalized reading environment that provides 24-hour online
access to enhanced digital books. Students are matched to books
based on their interests and reading level, These recommended books
personalize learning for each student,

myON reader is correlated to state and common core standards and
includes over 4,500 enhanced digital books in a growing collection,
Educators can use myON reader to integrate with existing teaching
tools for lesson planning, instruction, assessment and reporting,
Reports can be generated on a student's historic and current reading
levels while forecastíng future growth. The collection of books
in myON includes quality titles equipped with reading scaffolds
(like an embedded dictionary, recorded audio, and highlighting), lt
includes student-, teacher-, building-, and district-level reporting. The
book collection includes seventy percent non-fiction titles to grow
informational reading skills (critical to the CCSS), as well as thirty
percent f iction titles,

This integrated reading solution can adapt to each student's profile
to increase reading growth and motivate students to read. An online
assessment system which utilizes The Lexile Framework for Reading is

employed to ensure that students are targeted with reading materials
at an appropriate level that provide challenge, but not frustration. ln
addition to personalizing learning, myON reader also forecasts future
reading growth for students,

myON reader consists of several components to help guide and
motivate student reading: a wide selection of online books, book
comprehension quizzes to monitor basic comprehension, and
benchmark assessments to target reading selections and monitor
reading improvement. When students log-in to myON reader they are
presented with an interest survey to help guide their book selections.
They also are administered a placement test to determine their reading
ability. Based on the results of the interest survey and the placement
test, students can select from a wide array of high-interest reading
material from the myON collection. The computer-adaptive system
allows students to access those reading selections that are within
their individual targeted reading range to ensure that students have a
successful reading experience that encourages reading growth.

2
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White Paper

The Lexìleo Framework and myON'* reader

After reading an online book, students are given the option to take a book quiz
to evaluate understanding of the specific content of the book, ln addition,
students are administered periodic Lexif eo benchmark tests, While reading
the benchmark passage, stucjents are presented emne¿derl compietion
statements (similar to fill-inthe-blank ítems and cloze items) which they
complete by clicking on the best response from four choices. Once the
passage is completed, the scoring process is triggered, and the student's
updated Lexile measure is computed. Using this structure, myON reader
continually generates updated Lexile measures and students are always
presented with reading materials at an appropriate level of complexity
(diff iculty).

The Lexile Framework for Reading and Lexile measures

The Lexile Framework for Reading is a psychometric system for matching
readers with texts of appropriate difficulty. With the Lexile Framework, both
the reader and the text can be placed on the same measurement scale. A
Lexile measure is the numeric representation of an individual's reading ability
or a text's complexity (or difficulty), followed by an "1" (for Lexile). The Lexile

scale is a developmental scale for reading that ranges from below 0L for
emerging readers and beginning texts to above 16001for advanced readers
and texts, Values at or below 0L are reported as Beginning Reader (BR).

A Lexile text measure is obtained through analyzingthe text complexity of a
piece of text. The Lexile Analyzer@, a software program specially designed
to evaluate the reading demand of text, analyzes the text's semantic and
syntactic characteristics and assigns ii a Lexile measure. All books in myON
include a certified Lexile measure.

A Lexile measure for readers is typically obtained by administering a test of
reading comprehension to a reader. The myON placement and benchmark
tests report directly in ihe Lexile metric recording a Lexile measure for the
reader.

Extensive information about the development of the Lexile Framework can be

found in the "Researchers" section of the Lexile website (www.Lexile.com).

A white paper (Lennon & Burdick, 2OO4) entitled The Lexile Framework as

an Approaclr for Readirrg Measurernerrt arrd Success (http://www.lexile.
comla bout-lexi lelwhite-p aper s/ ) provides deta i I ed descri ptions of each
component of the Lexile Framework.

The Lexile Framework for Reading provides teachers and educators with
tools to help them link assessment results with subsequent instruction.
Assessments, such as the ones in myON reader, which report directly in the
Lexile metric, provide tools for matching students with appropriate reading
materials and for monitoring the progress of students at any time during the
course of instruction.

When a reader takes the myON reader placement test or answers the
questions associated with a benchmark test, his or her results are reported

3

"The myON placement and
benchmark tests report directly
in the Lexile metric recording a
Lexile measure for ihe reader."
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"The Lexile Range, the
suggested range on the Lexile
scale at which the reader should
be reading, is from 501above
his or her Lexile measure to
1001 below."

White Paper

The Lexileo Framework and my0N'* reader

as a Lexile measure, This means, for example, that a student whose reading
ability has been measured at 5001 is expected to read with 75-percent
comprehension a book that is also measured at 5001. When the reader
and text are matched (same Lexíle measures), the reader is "targeted." A
targeted reader reports confidence, competence, and control over the text.
When a text measure is 2501 above the reader's measure, comprehension is

predicted to drop to 50 percent and the reader experiences frustration and
inadequacy. Conversely, when a text measure is 2501 below the reader's
measure, comprehension is predicted to go up to 90% and the reader
experiences control and fluency. The Lexile Range, the suggested range on the
Lexile scale at which the reader should be reading, is from 501above his or
her Lexile measure (71-percent expected comprehension rate) to'1001 below
(82-percent expected comprehension rate). When reading a book within
his or her Lexile range, the reader should comprehend enough of the text to
make sense of it, while still being challenged enough to maintain interest and
learníng.

Lexile Measures and Grade Equivalents

A frequently asked question by parents and educators is "My student is
in Grade 5 - what Lexile levef should they be reading at?", No company or
organization can provide this type of Grade Equivalency, since no reading test
studies include the same students within the samples, lnstead, each grade-
equivalent study only reflects the unique students within that study, so results
cannot be assurned to be equivalent.

Because of this limiting factoç each state or testing agency has created their
own scale of reading ability expectations (which could be by grade, age, or
other demographic consideration), ln the myON Lexile Growth Trajectory
report, the state grade reading expectations can be included as an educator
guideline to help determine which students need to improve reading abilities
before the state reading test.

Much has been written about the problems wìth grade equivalents and the
common misconceptions about their use (e.g., AERATzAPA/NCME, 1999;
Airasian, 1994; Mille1 Lin n, & G ronlund, 2009; Stiggin s, 1997). ln 1991, The
lnternational Reading Association (lRA) crafted a resolution about the misuse
of grade equivalents and stated that it "...strongly advocates that those who
administer standardized reading tests abandon the practice of using grade
equivalents to report performance of either individuals or groups of test
takers..." (lRA),

Text Complexity and the Common Core

The Common Core State Standards for English Language Arts focus on the
importance of text complexity. As stated in Standard 10, students must
be able to "read and comprehend complex literary and informational texts
independently and proficiently" (Common Core State Standards for English
Language Arts, College and Career Readiness Anchor Standards for Reading,
NGA Center and CCSSO, 2O1Oa, p.l0). CCSS notes the following reasons for
incorporating these more rigorous standards:

4
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"Tcxt complcxity is a transaction
between text, reader, and task,"

"The Lexile measure directly
reflects the Common Core

transactional definition of text
complexity."

White Paper

lhe lexileo Framework and myON" reader

. The text complexity of K-l2 textbooks has become increasingly
easier over the iast 50 years.

. The text demands of college and careers have remained consistent
or increased over the same time period.

. As a result, there is a significant gap between students' reading
abilities and the text demands of their postsecondary pursuits. The
Common Core states, "Being able to read complex text independently
and proficiently is essential for high achievement in college and
the workplace and important in numerous life tasks" (Common Core
State Standards for English Language Arts, Appendix A, NGA Center
and CCSSO,2O1O,p.4).

The Common Core State Standards recommends a three-part model for
evaluating the complexity of a text that takes into account its qualitative
dimensions, quantitative measure, and reader and task consideraiions,
It describes text complexity as "the inherent difficulty of reading and
comprehending a text combined with consideration of reader and task
variables...a three-part assessment of text Icomplexity] that pairs qualitative
and quantitative measures with reader-task considerations" (NGA Center
and CCSSO, 201Oa, p. a3).ln simpler terms, text complexity is a transaction
between text, readeç and task. When examining a text, this three-part model
is evidenced by (1) aspects of text best measured by attentive human readers;
(2) aspects of text such as word length/frequency, sentence length, cohesion
best measured by computer algorithms; and (3) variables such as the reader's
cognitive capabilities, motivation, reading purpose, and the knowledge and
experiences unique to each reader. ln the classroom, all three aspects of
text complexity must be considered because different readers bring unique
abilities and disposìtions to the endeavor, Consistent with the Common
Core definition of text complexity as the transaction between readeç text,
and task, the underlying mathematical equation used to generate a Lexile
rneasure is based on the relationship between an examinee's actual reading
comprehension level (for a given task) and the features of a specific text. ln
short, the Lexile measure directly reflects the Common Core transactional
definition of text complexity,

ln a study comparing various measures of text complexity (Nelson, Perfetti,
Liben, & Liben, 2011), Lexile text measures were compared to various
judgments of text difficulty (e.g., texts mapped to the grade bands in Table 1)

and various estimates of student performance, The report concluded that
"all of the metrics were reliably, and often highly, correlated with grade level
and student performance-based measures of text difficulty across a variety
of reference measures" çp. a6). Lexile measures were moderately correlated
with texts selected for inclusion in Appendix B of the Common Core State
Standards for English Language Arts whose complexity estimate was based
on educator judgment; and highly correlated with texts whose complexity
estimate was based on empirical data f rorn actual student performances with
the texts.

The quantitative aspect of defining text complexity consists of a stair-
step progression of increasingly difficult text by grade levels (see Table 1)

5
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(Common Core State Standards for English Language Arts, Appendix A, NGA
Center and CCSSO, 2010b, p. B).

6
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Table 1.

Text Complexity Grade
Bands and Associated
Lexile Ranges

Text
Complexity
Grade Bands

K-1

2-3
4-5
6-B
9-10
11-CCR**

N./A-
420L-820t
7401-10101
9251-11851
11101-13351

11851-13851

Lexile Ranges
Aligned
to College
and Career
Readiness
Expectations

"MetaMetrics' research on the
typical reading demands of
college and careers contributed
to the Common Core State
Standards as a whole."

" Not Available at this time,
** CCR = College and Career Ready

MetaMetrics' research on the typical reading demands of college and careers
contributed to the Common Core State Standards as a whole and, more
specifically, to the Lexile-based grade bands. The following section describes
the three-step process undertaken by MetaMetrics to define the grade band
ranges in Table 1 above.

ln the Journal of Advanced Academics (Summer 2008), Williamson
investigated the gap between high school textbooks and various reading
materials across several postsecondary domains. The resources Williamson
used were organized into four domains that correspond to the three major
postsecondary endeavors that students can choose-further education, the
workplace, or the military-and, the broad area of citizenship, which cuts
across all postsecondary endeavors. Williamson discovered a substantial
increase in reading expectations and text complexity from high school to these
various postsecondary domains- a gap large enough to help account for high
remediation rates and disheartening graduation statistics (Smith, 2011).

Expanding on Williamson's work, MetaMetrics aggregated the readability
information across the various postsecondary options available to a high
school graduate to arrive at a standard of reading needed by individuals
to be considered "college and career ready" (Stenner, Sanford-Moore, and
Williamson, 2012).ln the study, additional citizenship materials were included
beyond those examined by Williamson (e.g,, national and international
newspapers and other adult reading materials such as Wikipedia articles).
Using a weighted mean of the medians for each of the postsecondary options
(education, military, work place, and citizenship), a measure of 13001was
defined as the general (median) reading demand for postsecondary options
and could be used to judge a student's "college and career readiness."

ln Texas, two studies were conducted to examine the reading demands in
various postsecondary options - technical college, community college, and
4-year university programs. ln terms of mean text demand, the results across
these two studies and two other state postsecondary text demand studies
produced similar estimates of the reading ability needed in higher-education
i nstitutions: Texas, 1 230 L; Georgia, 122OL; a nd Tennessee, 1 260 L. When these
results are incorporated with the reading demands of other postsecondary
endeavors (military, citizenship, workplace, and adult reading materials
Inational and international newspapers], and Wikipedia articles), the college
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and career readiness standard for reading is 12931 (Stenneç Sanford-Moore,
and Williamson,2Ol2).

ln 2008, MetaMetrics conducted research to describe the typical reading
demands and develop a text continuum of reading materials across Grades
1-12 (Williamson, Koons, Sandvik, and Sanford-Moore, 2012). For the Grade 1

through Grade 12 text demand, commonly adopted textbooks were messured
to determine their difficulty (Lexile measure), A totat of 487 textbooks in
Grades'l through 12 were included in the final sample. This 2008 "current"
continuum (see the blue curve in Figure 1 below) can be envisioned as the
"middle" or typical textbook difficulty in each grade. The curve indicates
that actual text complexity increases most rapidly during the early years of
schooling (Grades 1-5) and less rapidf y over the remaining grades, culminating
at approximately 11701 at the end of high school.

This continuum can be "stretched" to describe the reading demands expected
of students in Grades 1-12 who are "on track" for college and career (Sanford-

Moore and Williams on, 2012). To create the "stretch" continuum, the
additional reading demand between the 2008 Grade12 estimate of 'l17OL

and the college and career readiness standard of 13001 was allocated across
grades in the same relative proportions as it is in the current text continuum
(see the pink curve in Figure 1 below). lt begins at the same point as the
current median text demand in Grade 1 and increases to reach 1300L at Grade
12. Thesc two curves give a vision of what the text continuum "ought to be" to
align more effectively with postsecondary demands.

Using myON reader Measures

Teachers, parents, and students can use the tools within myON reader
provided by the Lexile Framework io plan instruction. myON reader
automatically creates a student-specific list of recommended titles that match
the students' Lexile measures and reported interests.

"These two curves give a vision
of what the text continuum
"ought to be" to align more
effectively wìth postsecondary
demands."
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"myoN reader reports help
teachers quickly identify
students that are reading
ouiside their Lexile range."

"Targeting reading levels
promotes growth and literacy by
providing the optimal balance."

Wfrite Paper

The Lexíleo F¡amework and myON'" reader

need to be aware of the complexity level of the text relative to a student's
reading level, A text that is too difficult may serve to undermine a student's
confidence and diminìsh learning. Frequent use of text that is too easy may
foster poor work habits and unrealistic expectations that will undermine the
later success of even the best students. myON reader reports help teachers
quickly identify students that are reading outside their Lexile range,

When students confront new kinds of texts, the introduction can be softened
and made less intimidating by guiding the student to easier reading. On the
other hand, students who are comfortable with a particular genre or format
can be challenged with more difficult reading levels, which will prevent
boredom and promote the greatest rate of development of vocabulary and
comprehension skills.

To become better readers, students need to be challenged continually-
they need to be exposed to less frequent and more difficult vocabulary in

meaningful contexts. A75o/o comprehension level provides an appropriate
level of challenge, but is not too challenging, lf text is too difficult for a readeri
theresultisfrustrationandpotentiallyagrowingdislikeforreading. lftext
is too easy, ihe result is often boredom. Targeting reading levels promotes
growth and literacy by providing the optimal balance.

myON reader results can be examined at both the student level and aggregate
levels (e.g., classes, grades, schools), At the individual student level, results
can be used to monitor growth and forecast performance on state end-of-
year assessments. Questions such as "how will a particular student likely
comprehend the materials in tomorrow's fesson?" and "is student reading
ability increasing across the school year?" can be answered with the results.
At the aggregate level, educators can look to compare performance and
growth for various groups. Figure 2 shows how a building administrator
can compare student growth across two grades. Questions such as "are
students growing at the same rate in both grades?" or "generally, will students
have enough time to get to the 'proficient' level before the end-of-year
assessment?" can be answered with this level of reporting, Typically, we
expect students in middle school to grow at a slower rate than students in

elementary school. lf we see that the middle school students are growing
at a similar rate compared to the elementary school students, then we know
that students' reading abilities are really growing (and changes cannot be
attributable to measurement error).

8

a

a



White Paper

The Lexileo FranreworI ard nry0N'^' reader

I

a

Êri:,+i:l{rJ,1:;ì!, r!il ;ii, t;; ¡+. l;¡nitl 1,13 ,),ri ûi.rl,) {l?

lt,t
t

"Rcscarch suggcsts that
individual interests and the
ability to choose based on these
interests inf luence motivation."

"Studies investigating summer
reading loss have shown that
when students are provided
with books at their reading level

and interest areas, theìr gains

in reading were comparable
to gains one would expect in

summer school."

Figure 2, Sample myON reader Lexile growth report, across grades

ln addition lo the Lexile measure for matching students with text, interests
play an important role. Research suggests that individual interests and the
ability to choose based on these interests influence motivation. Research also
suggests that students are more motivated readers when they self-select texts
of interest (Guthrie &. Humenrck,2004;5chrefele, l99l;Wrgfreld and Guthrre,
1997). Ancl, conseqLrently, as students become more motivated to read they
read more (Schiefele, 1991; Wigfield and Guthrie, 1991 ).

Studies investigating summer reading loss have shown that when students
are provided with books at their reading level and interest areas, their gains in
reading were comparable to gains one would expect in summer school (Kim,

2006). Since motivation is key to voluntary reading, two criticalfeatures of
book selection are interest and reading level, and both were addressed in

Kim's study. Kim demonstrated in a randomized field study that low-income
students are not destined to summer loss; but rather, showed that low-income
strrdents' skills could, in fact, grow over the summer if thev were ahle to select
books at their interest level and reading level similar to how students select
books within myON reader. Kim also used The Lexile Framework for Reading
to match students with books at an appropriate complexity (difficulty) level,

Bayesian Scoring within myON reader

We have allheard the adagethat "the best predictorof future behavior is past
behavior," This notion is incorporated into myON reader by combiníng the
results of the various assessments using a Bayesian statistical model. Bayesian
methodology provides a paradigm for combining prior information with
current data, both of which are subject to unceriainty, and for arriving at an

estimate of current status, which is again subject to uncertainty. Uncertainty is

modeled mathematically using probability.

For myON reader, when a student is administered the placement test, the prior

information comes from knowing the student's grade level. When a student
a
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is administered a benchmark test, the prior information comes from the
placement test and previous benchmark tests. The current data in this context
is the performance on the current test (i.e., placement test or benchmark
test), which can be summarized as the number of items answered correctly
out of the total number of items on the test.

However, if a substantial amount of time has passed since the last assessment,
then allowance is made for an uncertain amount of growth in reading ability
since the last assessment. This allowance is accomplished by means of a

growth model, which estimates as a function of elapsed time both student
growth and the augmentation in uncertainty, MetaMetrics, developers of the
Bayesian scoring program used within myON reader, developed a growth-rate
model based on an analysis of a longitudinal dataset that examined growth
in reading and mathematics across grades 1 through 12for approximately
100,000 students (the population was raciallylethnically diverse with about
160/o of the students enrolled in special education programs, about 5%o of the
students enrolled in gifted education programs, and about 5olo of the students
enrolled in limited-Engf ish proficiency programs). The purpose of the study
was to describe the functional form of growth across the grades during the
school year. lt was found that younger students grow at a faster rate than
oldeç experienced students. Modef ing the growth rate as a decreasing
function of current ability incorporated this difference,

The result of the Bayesian methodology within myON reader is that the
student's "true" reading ability is reported after each assessment rather than
how the student performed on the specific assessment on the particular day.

Managing Multiple Measures

Just as myON reader uses the Lexile scale to report results, so do many other
assessments. Across these various assessments the meaning of a specific
Lexile measure remains the same because the scale is anchored by a theory of
text complexity, This characteristic is called "invariance." A Lexile measure of
6901 has the same meaning in terms of the text it contains and in terms of the
reader who will Iikely be able to read the text with 75-percent comprehension.
When looking at two Lexile measures for the same student from two different
assessments, it's not that either measure is "right" or "wrong", but rather
that we have two estimates of a student's "true" reading ability, lf the length
of time between the administrations of the tests is less than 30 days, then
the student's "true" reading ability is a composite of the two estimates (e,g.,

average weighted by the reliabilities of the two assessments).

However, linking to the Lexile scale does not overcome biasing factors
associated with the design or use of assessments that have been f inked,
or biases associated with the contexts of assessment administrations
(Williamson,2006). When comparing scores from two different assessments,
it is important to first understand the assessments (MetaMetrics, 2012).
First, the purposes of the two tests need to be understood (e.g., summative,
progress-monitoring, high-stakes, low-stakes), how they were designed (e.g.,

computer adaptive, fixed-form, wide or narrow difficulty range), and what

"The result of the Bayesian
methodology within myON
reader is that the student's
"true" reading ability is reported
after each assessmeni rather
+han how the student performed
ùn the specific assessrnent on
the particular day."
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type of reader ihe tests were designed to measure (e.g,, struggling reader,
advanced reader, all readers in general). Knowing these details about the tests
will help in understanding why student scores may be different from one test
to the next. For example, students may perform differently on a high-stakes
test (e,9., state end-of-grade test) when compared with results from a low-
stakes, progress-monitoring test due to motivational factors. ln addition,
the two tests being compared may have different psychometric properties
(e,g., different reliabilities) which may also affect how similar the test results
are likely to be, All of these factors can result in the same student receiving
different Lexile measures from different tests. lndeed, it is highly unlikely for
a student to receive identical measures (Lexile measure or otherwise) from
taking two equivalent forms of the same test given the normal measurement
error of a test and a student.

MetaMetrícs has an application on their website (htlp://www.lexile.com,/
managing-multiple-measures/) that can be used to quantify a student's "true"
reading ability based on multiple estimates of his or her reading ability.

Forecasting Student Performance with Lexile measures

There are two basic ideas underlying forecasting: first, that the experiences
of the past can be used to predict the future; and second, that any such
predictions include sonre level of u¡rcertai¡rty that increases the further irr the
future that the predicted event will occur.

A weil-known type of forecasting is predicting where a hurricane will make
landfall. A typical "tracking" map will depict the path that the hurricane
has taken to its current position, and Lhen a cone en¡anates from thaL
position that grows wider and wider as the hurricane's future positions
are predicted, typically in twelve-hour increments. The same issues that
challenge the prediction of hurricane movement are also in effect when it
comes to predicting a student's future performance on a test. ln Figure 3, the
Xs indicate a student's performance on an interim assessment instrument
administered in October, December, and January. The solid line running
between the Xs captures the approximate student's growth through lanuary
with the slope of the line representing the rate of growth,

a
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"Reading targeted (at the
student's level and interest) has

been shown to lead to increased
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Oct Nov Dec .lan Feb Mar Apr May

Figure 3. Sample student "tracking" map showing current test results and
predicted test result.

This growth rate line can be extended out to when the student will be taking
an end-of-year test in May that may be used to determine if the student is
promoted or retained (the dotted portion of the growth line), The promotion
decision rests on whether the student achieves a score that falls above the
"Proficient" performance standard. Other standards that the state may have
established, in this example "Basic" and 'Advanced", are also represented on
the graph, The prediction is that if this student maintains his current growth
rate, he will score above the "Proficient" level and will be promoted. However,
since the end-of-year test will not be administered for another three months,
there is a wide range of uncertainty about what his actual score may be at
that time. Factors causing this uncertainty include the reliability and validity
of the test score as a measure of student ability, the impact of the curriculum
and the effectiveness of the instruction, and factors such as whether or not
the student is feeling well when the test is administered. ln this example, the
student's actual score on the end-of-year test is below the prediction, but still
sufficient for him to be promoted.

Conclusion

Reading targeted (at the student's level and interest) has been shown to lead
to increased reading comprehension (Schiefele, 1991; Guthrie & Humenick,
2OO4; Jalongo,2OOT; Kirsch, de Jong, LaFontaine, McQueen, Mendelovits
& Monseur 2OO2). Smith (2009) states that research results suggest that
deliberate practice consisting of the following components is essential to
moving from novice to expert in a wide array ol fields (Glaser, 1996; Kellogg,
2006; Shea & Paull, 1996; Wagner & Stanovich,1996):

(1) targeted practice in which each person is engaged in developmentally
appropriate activities;

(2) real-time corrective feedback that is based on each person's
performance;

a
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intensive practice on a daily basis that provides results that rnonitor
current ability;
distributed practice that provides appropriate activities over a long
period of time (i.e., 5-15 years); and
self-directed practice in an activity for times when a coach, mentor or
teacher is not available.

"With myoN reader, students
can engage in deliberate
practice and be on a trajectory
of reading development that will
lead to being ready for college
and career endeavors,"

ln addition to these five components, progress measured on an objective
developmental scale can be used to monitor development. A developmental
(or vertical) scale allows educators to monitor growth from novice to expert
by using a scale that illustrates increasing sophistication with increasingly
complex activities or tasks.

myON reader has been developed using these principals to help students
"become experts" in reading and at the same time selecting materials that
match their interests. With myON reader, students can engage in deliberate
practice and be on a trajectory of reading development that will lead to being
ready for college and career endeavors. The information in Figure 1 and the
resulting ranges for grade bands (see Iable 1) are used by myON reader
to suggest reading materials for students that are challenging, but not too
difficult. By reading materials at the upper end of his or her Lexile range, a

student will be challenged while reading and grow in terms of reading ability.
The student can then be matched with more demanding materials. This
process can continue to spiral up to more and more demanding materials as

the student's reading ability increases equaling future success in reading and
CCSS support for educators and schools.

a
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Lexia.
Lexia Reading Core5 Spotlight Research Report:
Advances for students classified as Tier 3 on aimsweb
Data compiled and analyzed by the Education and Research Team (research@lexialearnine.com)

Lead author: Elizabeth Kazakofl PhD

This report examines the extent to which progress in Lexia Reading Core5o (Core 5) is related to advances for
students initially classified as Tier 3 on aimsweb@. Core5 is a technology-based reading program that provides

studcnts of all abilitics thc cxplicit instruction needed to accelerate mastery of reading skills. Core5 levels are

organized into grade levels of material covering Pre-K through 5th grade, Core5's Auto Placement determines the
appropriate start level in the program. Meeting End-of-Year (EOY) Benchmark requires that students complete

all of the material up to and including the levels that correspond to their grade level. Auto Placement and End-

of-Year Benchmark are correlated with aimsweb. Students may be working on a Core5 leveltwo or more grades

below their grade level (High Risk), one grade below their grade level (Moderate Risk), in their grade level (Low

Risk), or above their grade level (reached EOY Benchmark). Based on real-time data, Core5 provides a monthly

Prescription of lntensity specific to each student. This Prescription includes weekly recommended minutes (20-

80) of program use clepencling on the student's risk level.

Sample Pørticípants

lncluded in this report are !,!48 students in 2nd-sth grade who used Core5 for six or more months over the 201-3-

2014 school year. These students began the school year at risk for reading failure as determined by Tier 3

classification (<15th percentile) on the Fall aimsweb reading curriculum-based subtest (R-CBM) ond

Moderate/High Risk Core5 placement.

Outcantes

This figure compares the aimsweb outcomes for
students who started the year as Tier 3 on aimsweb

and either met EOY benchmark in Core5 or did not

meet benchmark in Core5.

Nearly two-thirds of students (65%) advanced one

or more tiers in aimsweb when they met benchmark

compared to less than one-quarter of students who
did not meet benchmark(22%).

It should be noted that Strong Users (met usage

recommendations for 6O% of the weeks) accounted

forTI% of the students who met benchmark, while

only L3% of students who did not meet benchmark

were Strong Users.

Figure L. Change in aimsweb Tiers for students classified as Tier 3 at

Beginning of Year
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These findings show a clear relationship between

Core5 usage/progress and advancement in aimsweb

for Tier 3, the most at-risk, students.

Ã
www. lexia lea rni ng.com
O20l-5 Lexia Learning Systems LLC
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lexia Reading Core5 Research Report: ELL Student Progress on Core5 & aimsweb
Authors: Elizabeth Kazakoff, PhD; Paul Macaruso, PhD; Pam Hook, PhD - research@lexialearning.com

This report examines the extent to which progress in Lexia Reading Core5@ (Core5) is related to advances on aimsweb@

for ELL and non-ELL students.

Key Findings

Contrary to research findings that indicate ELL students generally do not perform as well as their non-ELL peers on

reading assessments (National Center for Education StatÌstics, zOIt), this study found that by using a highly structured,

personalized, blended learning approach with fidelity, ELL and non-ELL students who were matched for beginning-of-

year scores made similar progress in Core5 and had comparable outcomes on aimsweb.

Lexia Reading Core5

o Only 3O% of both ELL and non-ELL students began the school year working on material in their grade

level in Core5.

o More than 60% of both ELL and non-ELL students finished the year having met end-of-year, grade

Ievel benchmark,

o Over one-third of at-risk ELL and non-ELL students completely closed the gap in Core5 by reaching

end-of-year benchmark.

o Only 4% of ÊLL and non-ELL students remained in the at-risk category at end-of-year.

a aimsweb

o The percentage of ELL and non-ELL students in Tier L nearly doubled by end-of-year, with roughly half

of the students in both groups finishing the year in Tier L.

o More than 60% of ELL and non-ELL students who were Tier 3 on aimsweb at beginning-of-year,

improved one or more tiers at end-of-year, demonstrating substantial reading gains.

lntraduction

Lexia Reading Core5 provides explicit, systematic, personalized learning in the six areas of reading instruction through

adaptive technology and Core5's Auto Placement tool determines the appropriate start level for each student in the
program.

Meeting End-of-Year (EOY) Benchmark requires that students complete all of the material up to and including

Core5 levels that correspond to their grade level.

Students may be working on a Core5 level two or more grades below their grade level (High Risk), one grade

below their grade level (Moderate Risk), in their grade level (Low Risk), or above their grade level (indicating

that they reached EOY Benchmark).

Based on a risk formula and other real-time performance data, Core5 provides a monthly Prescription of
lntensity that includes risk-dependent, weekly-recommended minutes (20-80 min/wk) of program use.

a

a

a
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Sample Partícipants

This sample consists of 442 EIL students and a matched group of 442 non-ELL students in grades K-5 who used Core5

with fidelity (meeting weekly recommended minutes) for six or more months over the 2OL3-2OL4 school year. The ELL

and non-ELL sample was drawn from 122 Midwestern schools that provided Lexia with student-level demographic

information. The schools were part of a state-wide initíative that offers state-funded access to CoreS, All ELL students

were included and the non-ELL participants were randomly sampled from a population of over 3,500 students within

the 122 schools to create matched ELL and non-ELL groups based on Auto Placement level in Core5 and initial tier
status on aimsweb.

Outcomes on LexÍç Reading Coreï

Similar reading gains in Core5 were found for ELL and non-ELL students. At the beginning of year,7!Yo of students were

working below their grade level, 30% were working on material in their grade level, and no ELL or non-ELL students had

completed grade level material in Core5. By end-of-year, nearly two-thirds of ELL and non-ELL students had completed grade

level material in Core5 (i.e., reached EOY Benchmark). ln addition, over one-third of at-risk ELL and non-ELL students who

began the year two or more grade levels behind in Core5 (High Risk) closed the reading gap, having completed grade level

material in Core5 and reaching EOY Benchmark. Only 4% of the ELL and non-ELL students remained in the at-risk category at

the end of the year.

Outcomes on aimsweb

Progress in Core5 translated to progress on aimsweb for the students in this sample. As shown in Figure 1-, the percentage of

ELL students in Tier L increased Írom28% at the beginning of the year to 55% al the end of the year, and the percentage of

non-ELL students in Tier 1 increased from28%to 47o/o. Tier 3 also decreased to less than 20% for both groups. For students who

began the school year in Tier 3 on aimsweb, 67% of ELL and 64% of non-ELL students improved, moving up at least one tier
(Figure 2).

Figure L. Start and End Tiers on aimsweb for
ELL and Non-ELL Students (N=884)

Figure 2. Start and End Tiers on aimsweb for
Tier3 ELL and Non-ELL Students (ltl=141)
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Executive Summary

Blended learning involves a setting where students spend parl of their instructional time with digital
curricula and part of theiriime learning in a brick-and-mortar setting, Students also have some choice
in which content they use, how quickly they go through it, where they do it, and for how long, Schools
implement blended learning in a variety of ways and using various types of technolcay and curricula.

Blended learning is one of the major educational ways of promoting deeper learning by personalizing

stuclent skill building, creating new ancJ interestìng learning envìronments, and allowing students to
access contenl more frequently, Deeper learning is cenlered on depth over Lrreadtlr, and gairring a

conceptual understanding in conjunction with learning procedures. Blencjed learning environments
give students the chance to explore content that provides ihem with more effective critical thinking
tasks and hands-on learning that promote deeper learning,

While blended learning may be implemented in a variety of models such as lab rotation and classroom
rotation, the benefirs of this educattonal concept tc both students and teacners are clear, Students
have more autonomy and choice in pursuing therr curricular objectives. The teacher's role shifts tc
"guide on the side" and affords educators the ability to focus thelr time and efforts on individuals or
small groups of students,

MIND Research lnstitute's Spatial-Temporal Math (ST N/ath@) is an ideal rnstructional tool io be used in
blended learning environments, ST Math provides siudents with a visual approach to math education
that is unprecedented in software, giving all students access to learning math througl-r instrrrction-
free learning that focuses on students problem solving and dìscovering math for themselves, MIND

Research lnsiitute is one of the pioneers of the lab rotation models with high fidelity use for more than
a decaoe across a dozen cìty initiatives. SI Math is belng blended into core math instruction as well

using class rotation strategies.

MIND Research lnstitute is commiÌted to applying neuroscience to the challenge of mathematical
proficiency in American schools. The founding scientists believe that it is possible to engineer engaging
learning pathways that help all students develop the math competencies that will prepare them lor
college arrd careers.

This paper ccvers topics related to the benefits forteachers and for students, in acldition to a description
of the various ways ST lVath can become a part of a district's overall shift to personalized, ciigital

learning. Examples are shared in which ST Matn is used as a part of a core mathematics curriculum,
in dynamic blended environments, and in a competency-based sequence,

The paper also examines the learning path developed by MIND Research lnstitute that is used in the
developmenl and sequence of every objectlve addressed in The games students play. The concept of
"Experience, Connect, Practice, and Apply" is now used by over 630,000 students in more than 2,050
schools across the United States,
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BETTER BLENDS WITH VISUAL GAME-BASED MATH
What is Blended Learning?

Blended learnrng is "a formal eoucation program in which a student learns at least in part through online
delivery of corrterrt and itrstructio¡r witlrsornc elerrerrI oI sLudent control overtirne, place, patir and/or
pace, and at least in part at a supervrsed brick-and-mortar location away from home."1 Thls method of
learning is different from other types of instruction that can be classifred as tradìtional instruction with
a technology conlponent or fully online programs. The important clistinction for blended learning i:eing
thal "what students learn online informs what they learn face-to--face, and vice versa." Blended learning
gives schools the flexibility to create irnplementation models that meet students' learning needs in a
way that was nearly impossible before.

There are four types of blended learning descrlbed by the Christensen lnstitute: 1) Rotation model,

2) Flex rnodel, 3) A La Carte model, and 4) Enriched-Virtual model. Within the overarchìng idea of
a Rotation model, there are four types of rotations: 1) Lab Rotation model, 2) Classroom (Siation)

Fotation model, 3) Flipped-Classroom model, and 4) lndividual Botation model,2

Sourcc: Sta/<ct Hcathcr and Horn, Michacl 8,,
"Classifying K- 1 2 Blended Learning,"
Christensen lnstitute, May 2012, p,2
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The two nrodels rnost frec¡uently used rn elenrentary school blenderl learning environments are

descrrbecl below.

The Lab Rotation Model
This is a Rotatìon model in whicn withrn a given sr-rbject studenrs go into the lab on a fixed schedule
on a brick-and-rncrtar carnpus. Students rotate among rooms at the school.

The Classroom Rotation Model
ln this model students rotate witnin ihe sarne classroom on a scheciule or wnen direcied by the teacher
Tire roiatron incluces at least one station for online learnirrg,

Source; "Blended Learning lmplementation Guide, Version 2,A,"
Foundation for Exceller¡ce in Education, Sepf, 2013, pp, 26-27
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Blended Learning Promotes Deeper Learning

Deeper learning involves skills suoh as problem solving, critical thinking, effective communicaticn

about a subjecl collaboration, and learning how to learn,3 lt is imperative that educators in the United

States retl-rink how American students are learning and instlll the necessiiy for deeper learning to

develop students who can compete for jobs in the global economy. Digital learning, especially in the

form of blended learning, promotes deeper learning through: -1)Personalized skill buildrng 2) Schools

and tools, and 3) Extended access.

Personalized skill building inrrolves students working on indivrdualrzed paths that meet sh-rdents where

their undersianding of a topic ends rather than teaching them strictly based on grade-level standards.

When students work al a desirable level of drff iculty, they beconre rnore intrinsically motivated and learn

to persevere through challenges, Schools and tools foster deeper learning by affording collabor'ation

arnong students and by building a learning onvironment that works for those students at that site,

Enhanced access provides students with options - a much wider set cf tirne when they can access

learning materials and the chance to accelerate learning 4

The National Research Council (NRC) describes deeper learning as "the process through which a
person becomes capable of taking what was learned in one srtuation and applying it io new sìtuations

- in o'lher words, learning for 'transfer,"'5

The NIRC sr-rggests the following strategies to facilitate deeper learning
. Use multiple and varied representations of concepts and tasks;
r Encourage elaboration, questioning, and explanation;
. lngage learners in challenging tasks;
o Teach with exanrples and cases;
. Prime student motivation; and
¡ Use formative assessments.

The adoption of Common Core State Standards and equivalent standards is a step in the right direction

for promoting deeper learning in school settings, and applving effective blended learning models

increases the depth and capacity for deeper learning for students and the effectìveness and creativity

of teachers, These standards give schools the opportunity to redefine and customize the educational

experience for all students,6
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Blended Learning Changes Education

' ;Blended learning allows schools to shift from a "time above learning' to a "learning above time"
approach, Students demonstrate competency and mastery working at their own pace rather than at
a pace that is not their own, but is instead tied to grade-level standards, Blended learning also shifts
the type and amouni of feedback that is providecJ to students, Students receive real-time informative
feedback much rnore frequently than what is given in a traditional classroom. Blended learning also
shifts the role of the teacher fronr that of lecturer to facilitator, The Alliance for Excellent Education
(AEE) describes this as a culture shift in educaiion from a "teacher-centric culture to one that supports
learner-centered instruction with an intense focus on the student'and blended learning is already
playing a large role irr this cultural shifT,T

Schools utilize technology in order to deliver personalization and customization of instruction to the
student. Schools should embrace the use of technology in a novel way in order to allow for student
choice and mastery of topics.s

Benefits of Blended Learning for Students and Teachers

Blended learning has positive implications for both students and teachers, The new models allow
students to have more autonomy and choice in their learning. Using software and accompanying
technology, students receive real-time feedback that would be challenging for an individual teacher to

) provide, Blended learning also imposes transition on the education systern to move from a teacher-
centrio environment to a student-centric environment, This shift gives teachers more freedom to work
with small groups or individual students and promotes facilitating deeper discussion and asking open-
ended questions that allow for more analytical thinking on the part of the student, The educator role
shifts from that of "telling" to "asking,"

Teachers want to create experiences for students that promote deeper learning, but building these
experiences can be quite difficult due to a lack of time, energy, and resources.e Varlous blended
learning models have the potential to create types of teaching and learning that are novel anrl promote

deeper learning. Through these blended learning nnodels, the student's role in learning shifts from
regurgitation of facts to critical thinking and problem solving.
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ST (Spatial-Temporal) Math and Blended Learning Models

ST Math, created by the MIND Research lnstitute, offers a blended learning solution through

supplementing a strong core curriculum and creating an inherently blended learning environment for
students, ST Math is now in use by 630,OOO students, 25,000 teachers, in 2,050 schools in 35 states.

The software works across nrultiple platforms, including most desktop and laptop computers and nrosl

ta.l-rlets.

ST Math's ap¡-rroach Lrses garne-baseci instrr-rctional soflware thaT boosts rnalh comprehension ancJ

proliciency through visual learning. lhe games use tnterac'live visual animations oI mathematical

concepts that provrde real-time inlormative reeclback to build conceptual understanding and problem-

solving skills in all students, ST N4ath incorporates the latest research in learning and the brain and
promotcs mastery-based learning and mathematical understanding. ST Math uses gamoplay that
promoies effectìve learning by having all the animation and visualizatìons directly relate to tne learning

goal,10 Students work on ST Math indìvidually, focusing on prcblenr solving through figuring out

challenging conceptual math puzzles; meanwhile the teacher monitors students during game play,

facilitates students who are struggling, and becomes familiar with lhe visual models used in the software.

ST Math has i¡een used historically in a traditional lab setting, where each elementary school teacher

brings his/her entire class into the cornputer lab to use the program at one time, When ST N/ath was

first implemented in schools, most build ngs only had labs and did not have devices accessible to
every classroom or every student - necessitating the use of the Lab Rotation model,

lhe Lab Hotation model takes on other forms with the same principle of all students using ST Math at

the same time with the classroorr teaclrer present in a "lab-type" setting that can include moklile carts,

bring your own device, and/or 1:1 learning with school-provided technology. With rncreased access to

afforclaktle mol¡ile devices, rnost districts are improving student access io technology. This is enabling

rnany schools to use ST Math beyond the Lab Rotation model.

ST Math is now frcqucntly uscd in tlre Classroom Rotation model. The l(lPP tmpower charter school

in Los Angeles, Calìf., was an early adopter of the Classroom Rotation model in which students rotate

frorrl srriall group irrslructrorr wil[r a teaclrer to collaborative activiiies to orrline irrstruction, Everrtually

class sizes increased beyond a typical KIPP primary school, and two teachers share the services of a
paraprofessional that supervises the activities of the students during online instruction. The Classroom

Rotatron model has the added benefit of a closer link between online and teacher-led rnstruction,

The Classroom Botation model existed primarily through a small number of oomputers in the krack of a

classroom. As more schools purchase tablets, they deploy them as the device used for the Classroorn

Botation model. As the use of tablets grows, students have access to the devicesand ST Math at most

times durrng the school day. This flexibility in access allows siudents to progress through the program

more rapidly because they can spend more time on ST Math.
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ST Math and the Blended Learning Gontinuum

The paper, "The Next Generation of World Language Learning" sets up a continuum of implementation
models that can be adapted to describe the various ways in which ST Math can complement core
classroom math instruction,ilThe power of ST Math as an instructional software tool arises through
the transfer of conceptual Lrnderstanding students gain during the 1:.1 time on the software to learning
vocabulary and procedures in the classroom, ThÌs transfer creates an effective, beneficial and more
powerfu.l use for ST Math as a blended learning tool because there is not a significant disconnection
between the online learning and what students learn in the classroom. Sïudents also take what they
learn in the classroom and practice with the vrsual models in ST N/ath, increasìng their ability to
think about mathematics and communicate with their teachers and other students in the classroom
environment,

-lhls paper uses blended world language solutions to explain how core instruction can be combined
with digital supplementary materials across various inrplementation models.12 The paper explains,
"One of the key strengths of a blended learning model is the ability to customize the model to meet
the ìndividual needs of a school. Because implementation choices must i¡e driven by the unique
learning outcome goals of each school or district, it is difficult'lo recommend one "best" model for
implementation, Additional factors that influence this decision include staffing, available technology,
scheduling, and fundirìq."13

The Blended Learning Continuum as described in the paper about a language program
includes five distinct models that can also be applied to ST Math:

i)Students only use ST Math as the core instruclion, with traditional math instruction
as optional,

2) Students primarily use ST Math, with traditional core rnath instruction required.
3) Students primarily use ST Math infegrated with and connected fo core nrath instruction.
4) Students are primarily in traditional rnath classroom with required ST Math components

to supplement core instruction,

5) Students are primarily in classroom instruction with optionaltrme in ST Math for practice.la
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ST Math in the Core

as an ìntegral part of core insiruction li-ì th-ose insta.ces, ST Matrr is lsccj ia var oiis ways rang rrg from

St lv¡laih as lhe kev corr'pore¡ioI core instruction to Sl l,z]arh equally balanced i¡rilh core nstruct;on. l¡
tfr-^se rnstAnces, ST N/atlr servcs as ai parT oi an ovl;rall rrarh crirrcrrIrnr that ilr:lrrd-os online instrLrclioi-r,

srnaii groL;¡r instruction ¿rnd wiroie'ciass iirstrrrctioit.

Enci.lîa.s Sclruol Dislrct in San Diegc Cu.',nilu, Calif,, provides a guod uxantple of itrrplenrcntatictr uf
ST IVath ir¡ tire core curriculLrrr. ln additrotrto ihcl tr:ldiiional nrocrel of using ST Matlr as a.roriìponent
of personalized learning malh leachers in Lhe disIr ct orrng eler-nents of tne program rnlo wnole-grcr,p

ccre irslructiorr,
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For 30 minutes per day al leasl 3 Cays per wee r,

ST N4¿¡lir is useo during lhc wlrole-class lesson,

lo¿tclrerrs use rlre gai'lìÉ-rs ''n¡itlr a proje;otor or a.n

irrleractive whrieboarc 1c slart a conversat on

aroLrrrd nrailrenrat cs, corrnecting vocabulary arrt.t

prooccrrres ïrom tlre tradiiional m¿itlr curriculurn tcr

tne visrral mod-ols used in Si Matn,

Srr:¡rlranic Casoerson, Prirrr;i¡.lal ar Flor¿l Vrst¡i

f lementary School ir', Ëncinitas explains lnai
t"is briciges lhe gap between whal hapcens in

inilc¡rOndcnt olrl:no pr-:rOt oO e-,rrc.l tf ro cláìss.r]r.rll,

e ncolrraging a deeper urderstanci ng of drfficult
maln ccncepts, "Krds unders[and t¡e process

krefore 'lhe tcacf er has even siarteo teai;hirrg,"

Ìeachers across rhe dislrici participaie in Lranrng

to a.ssurre effectve irlplenrentation. As ir,JivicJual

teaclrers b-^gil io see rnrrre effilient learlinç of ulits
w!thin ihe currrculum anC stucents gain ar upfronl,

corcept"al urrdersranding of rraterial tlrrouglr ihe
l:,r) ()t i'trorjl ,:()ry acrivitir,:s, ttet rolo of ST Matit rtt

whole-,qroup nslrucl:on contin,-res to grow,



ST Math in Dynamic Blends

Items 4 and 5 in the "Blended Learning Continuum" describe instances in whìch ST Math is used as a
supplement to a core instructional progranr such as a tradi'lional textbook that either requires practice in

ST Math or olfers students optional time in ST Math,

One of the top benefìts of blended learning is the ability of educators to constantly adjust the structure of
their programs and create the best mix of instructional components to meet student needs. Cornerstone
Charter Schoolrs in Detroit uses three different blended learning rnodels ìn grades K-9 under one roof.

Rocketship Educationl6continually evaluates the components in its learning lab. They use ST Math as a
Tier 1 Response to lntervention program for all K-5 students with a usage goal of 40 minutes per week in
a Flexible Classroom model, Then, they refresh or realign the content on the first of every month to follow
the scope and sequence of individual schools and teachers, The school finds ST Math is especially
usefL;lfor English language learners because of its reliance on conceptual understanding without auditory
directions or language prompts.

ST Math in a Competency-based Sequence

Several new blended school models, including the Education Achievement Authority (EAA)1t in Detroit,

offer students standards-aligned units of study and/or playlists of content modules providing severalways
to learn, praciice, and demonstrate mastery, With these rntegrated but differentiated core instructional
progranrs, each student progresses on an individualized pathway as he/she demonstrates readiness,

ST Math is suited for use with one or two other instructional materials such.as a tradltional textbook and/
or other math sof'tware to ereate a full unit of study of playlist, Usage and mastery data from ST N,4ath

can be combined with formative results from other instructional programs and/or periodic benchmark
assessments to determine overall mastery.

A competency-based elementary program can be easier to facilitate in a multiage environment, Using
separate grouping strategies for English Language Arts (ELA) and math with specialist teachers is another
alternative. EAA K-B schools have 19 instructional levels allowing for more dynamic grouping than
traditional grade levels,

ln their first year using a standards-based gracling method, The Starr Detroit Acadenryls used ST Math

as part of a cornpetency-based math program in a Classroom Rotation model, Students demonstrate
levels of mastery ìn order to progress, ST Math serves as an independent practice component of the
math curriculum, -l-he 

overall curriculum is identìfied as blended learning math instruction with 9O-minute,
daily blocks, The teacher plays a large part in consistently and constantly analyzing student progress and
fluency. Several assessments are used together with ST N/ath to determine stuclent growth measures
and assure accurate placenrent, NWEA diagnostic assessments are used to identify at which grade

level siuden'ts will begin work on ST Malh and a partnershìp with the Achievement Nework has allowed
for the use of Common Core-aligned interìm assessmenls, which are taken four times per year. The
administration works with educators to use tne ST Math data combined wlth data from these additional
assessments to drive ins'truction,
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ST Math and Deeper Learning

It is instructive to understand the critical design principles that underpin the program for the student
.1 ;1 experience with ST Math anrj for the teachers. ST Math is designed to introduce mathematical

concepts as puzzle-type games with the language and symi:ols removed. lt provides rich interactrve

learning experiences for all students beginning in krndergarten and continuing into nriddle school.
Students who are able to use pattern imagery to solve math problems exhibii a deeper conceptual
understandrng of math topics and are better able to abstract and generalize.ls ST Math builds studenÌs'
pattern recognition, enabling thenr to solve non-routine problems,

ST Math addresses all of the National fìesearch Council's suggestions for faciliÌating deeper learning,

Use multiple and varied representations of concepts and tasks
r EverV ST Math objective, which is a learning trajectory to learn a math topic, contains multiple

visual representations of the topic, increasing student ability to apply and transfer knowledge to
new situations.

Encourage elaboration, questioning, and explanation
. Because ST Math is language-free and includes no instructions, teachers are taught to be

facilitators, asking open-ended questìons to promote student thought and explanation,

Engage learners rn challenging tasks
r Each level of ST Math introduces a new elernent that engages students in a ciesirable level of

difficulty that challenges them in an appropriate way.

leaclr with exanrples and cases
o N/IND Researclr encourages teachers to use ST Math in the classroom setting to round out the

blended learning environment with a holistic view of math learning,

Prime student motivation
r Students become intrinsically motivated to learn, play ST Math and persevere through challenging

content because they learn what it feels like to succeed when challenged,

Use formative assessments
. ST N/ath includes a pre- and post-quiz for every objective in order to increase student

metacognrtion about what they are learning and to inform teachers.
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ST Math Benefits Students and Teachers in Blended Learning Models

ST lVath resulis are remarkable considering that it is typically used to supplement a traditional core

curriculum, The program is designed to extend and apply a core curriculum and, because of the
individualized nature of the program, some students move more quickly or slowly than whole-group
instruction, The implementation of Common Core State Standards and tlre next generation of state

assessments have whetted the appetite for high-quality tools and content like ST N/ath that can personalize

instruction, At its core, the shift'to blended learning is premised on the pronrise of customized leaming

to improve student outcomes.20

ST Math has many benefits for students, some of which are easily measured such as increases in
standardized test scores ancj others that are less simple to quantify, From a measurable, mathematical
proficiency standpoinl, ST Math has proven to increase student proficiency on standardized tests,

The program also directly affects growth of students' executive functions, Sïucients develop incredible
persistence in problem solving (one of the Common Core Practice Standards) through playing at desirable

levels of difficulty that are intentionally built into the software. The program does not provide students
with hints, or resort to telling them the answer. As a result, students learn by paying close attention to the

real-time informative feedback they receive in response to their individual answers.

ST N/ath's focus on persistent problem solvirrg has been shown to have a dramatic impact on students'
motivation and attitLrde towards math, MIND Research lnstitL¡te measures student motivaticn and attitude
through an annual survey of teachers in classrooms using the ST Math program, ln June of 2013 N/lND

Research surveyed approximately 1 ,1BO teachers, which produced the following results:

"ST Math has made math learning more fun for my students and for me."
- 90% Agree or Strongly Agree

"ST Math has engaged students who are usually difficult to engage productively."
- 84o/o Agree or Strongly Agree

"ST Math has improved the attitude of my students towards math."
- 85o/o Agree or Strongly Agree

Teachers notice changes in student behavior and an ìncrease in softer skills after only a short amount

of time. Students engage strongly with ST Math because they are problem solving, discovering, and

trying new puzzles regularly, Sludents are intrinsically motivated to continue to play because they are

consistently surmounting challenges. Psychological research has shown that extrinsic rewards have

negative effec{s on students' intrinsic motivation to learn.2r ST Math capitalizes on students' drive to
achieve competence within game-play through problem solving and attainment of mastery on each level

to irrcrease their motivation around math Iearning, When playing ST Math games, students do not expect
any tangible, extrinsic rewards that are present in most educatìonal software that rely on the tenets of
gamification to rnotivate students,



MIND's ECPA Learning Path and Blended Learning

ST N/ath is built on a four-step learning path

Experience > Connect > Practice > Apply

The ECPA learnrng path was developed by the MIND Research lnstitr-lte as a model for the learning
process, Researcn suggests that engaging with cognitrvely challenging mathematrcal tasks, namely
those promotlng flexible thinking, reasoning and problem solvrng, is a primary mechanism for promoting

conceptual understanding of mathematics,22 and tlrat lhe 15 types of ¡natlrematical tasks, or experiences
that students have significantly influences what they learn.23 Based on these research findings, MIND

spent time fully developing ECPA and crealing the software to suppori the path,

Experience: The Fxperienca piece of tho learnìng path rs the technological component oí blcndcd
learning. Students work 1:1 with ST Math, gaining problem-solving skills in a language-free errvironment.
hach objective begins with students solving challenging problerns posed entirely visually. Students engage
in a deep, conceptual ganreplay experience that gets tnenr involved in ma.king sense of mathenratics
for themselves. Every puzzle provides real-time informative feedback that adapts to lndividual in-garne
actions, allowing students to try their own solutior-rs, nrake nristakes arrd learrr fronl tllosu rr-ristakes,

Durìng this time students determine their own pace through the prograrn, which is one of the critical
components for the onlìn€ porlion of blenried learning,

Connect: This element of the learning path involves

s'ludents and leachers buildirrg the bridge in understanding
between conceptual ancl procedural mathematics in a
blended learning environment. Once stuCenls solve the
initial oxporicncc plrzzles, they begin to cJevelop an intriilion
af:out the mathematics being taught (building their internal

schema), At this point, it is important to connect these new
ideas to previous math content, and to other mathematical
representations.
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Thìs teacher ls uslng ST Math in the classroom
as part of a math /esson.

Classroom discussion of interesting puzzles and students'
solution siraiegies is a valuable part of this process.

ST Math provides professional developnrent tlrat helps
teachers understand their important role in the Connect
phase and how to facilitate students as they develop their
conceptual understanding. Research shows that developing
conceptual understandings and procedural skills feed on

one another in an iterative process.2a As teachers discuss
the concepts students learn on ST Math and directly tìe
thenr to procedures in the classroonr, students are able to
deepen their understanding of both.



It is worlh noting that in the traditional classroorr model, and in mosi maÌhematics educational sofiware, the

Experierrce and Connect phases of the learning path are generally less proininei.¡t than they are in ST N/ath.

Tyoically siudents are told how to perform a new mathematical procedure/algorithm by waÌching a lecture or

a video, and then nroved dlrectly lo the Practice phase. ln general, implementìng the Experience and Connect
phases of the learning path ìs a challenging task for many teachers. Creating hands-on, conceptual experiences
for students in the classroom requires teachers to have cleep content knowledge, And for that experience to be

effective, all students need to receive real-time informative feecjback on tireir ideas as tlrey try them out, whlch is
practlcally impossiole given the large class sizes in many areas. Hower¡er, with ST Math, all teachers can provide

direct access for all stt-idents to these critical phases of the learning path, whici-r makes ST Math an even n-ìore

powerful blended learning tool,

Practice: Cnce siudents have ceveloped
a good conceptual understanding of a

matnematioal idea or procedure, they need

opportunities to practice and develop
fluency. This can happen in both areas of

blended learning - on the device and/or in

the classroorl .
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Students are exposed to various visual models that represent the same n¡atir corrcept, Research has shc¡wn

that variability during practice may slow practice down, bui ihe variation leads to better long-term retention of
the concepts and information.2s Multiple external representations of a math topic suppon cognitive processes

in learning and problem solving, specifìcally on coi-nputers.2ô ST Math places the cognitive load on the students
during .1:1 time to translate between representations, and the teacher is expected to make those connections
expliclt for stiidents during class time.

Apply/Generalize: Once students conceptually understand a rnathernatical idea, and can use/perform it

fluently, to complete the learning path they need to apply it and generalize their uncjerstandng, In a tradìtional

math class using text-based materials, this is done typically with word problems, Word problerns are a lrmited

version of an appllcation task, and rn nrost cases they are nothrng rnore

than a word-based version of the same problems students have been

solviirg previously, ln order to generalize ûìaihematical understandrng

students neeci to be challenged with new situations lhat requrire them to
rrodel with tire mathematics they have learned.

ST Math provides all students with the same hands-on learning
experience that is challenging to produce in a classroom,

ST Math harnesses the benefits of blended learning to create a

comprehensive envìronment where students learn at tlreir own pace

and develop fluency on the software, and lhen communìcaÌe and

make connections tlrrorrgh interactions with otherstudents and teacirer
instruction,

ln a single gr-ade level of ST Math, students

will solve approximately .1,000 pt.rzzles, nrany

of which are classifiecj as L.l. or "Larrguage

lntegration' urith the rriathematical symbols or
key vocabulary embedded rntc iire games,

Example of a vlsual model
incorporating symbols in ST Math



Gonclusion

The shifts to college- and career-ready standards and the next generation of onllne assessnrents
create a once-ìn-a-generation opportunity to reimagine teaching anrj learnìng. As schools and districts
across the country implemeni the new sTandards and assessments, teachers and educational leaciers

increasingly are exploring the potential of technology to bridge the gap between the outdated factory
rnocJel and what the Hewlett Founcjatiorr refers to as "deeper learning competencies,"2T

The educational technology market has risen to nreet increased demand with courrtless so,lrces of
content, instruotion and resouroes now available to schools and districts, Solutions like ST Maih offer
evrdence-based, research-bac,<ed content with proven results,

l-or example, Ohange the bquation (http://changetheequation,org), an initiative to mobilize the business
community to improve the quality of STEM learning in the United States, recognized ST Math as a
program that consistently yields positive results for students. Similarly, Busirress Roundtable (http://
businessr o undtable, org/med ia/news-releases/business-rou ndtable-recognizes-f ive- prograffis- for-
ot-ttstanding-work-i) recognìzed ST Math as an "Ourtstanding" K.-12 STEM education prograffì, And, a

study by WestFd validated MIND Research lnstitute's nrethodology for evaluatìng student achievement
proficiency in the Los Angeles Unified School District. lncreases in proficiency realized in Los Angeles
through the use of ST Math nave been confirmed in comparable urban areas such as Baliimore, Chicago,
l-'louston, Las Vegas, Mirrrreapolis, lrluw Yor"k, Ollar-rulo, Pi'rladelplrin, Seall.le ¿rrrd W¿rslrirrglurr, D,C. 28

Harnessing the power of blended learnìng ìs an obvious choice for educatronal leaders who are

approaching the new standards and assessments as a way to personalize instruction and better
prepare students tc be college- and career-ready, Tlris paper illLlstrates tlre poterrtial to use ST MaLl-t

as a proven l¡lended learnirrg solutiorr witlr flexibility as a supplerrrent [o a lradil]t-rnal curriculurrr, parL ol
a dynamic blend, or the core component of an innovatlve, competency-based approach,

MIND is closing the "experience gap' and building a pathway to proficiency for millions of students in
America and worlCwide,
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19,980
students

ROADMAP TO THE REPORT:
WestEd Evaluation of MIND Research lnstitute's

ST Math Program in California

This study looked a1 grade-level average California Standards Test (CST) Math scores at all

schools in California having grades that used the ST Math program for the first time in 2010-1 1 ,

and compared them to a matched set of other schools in the stale that did not use ST Math.

This roadmap points out key findings, report features and references pages from the full report

for more information.

Who was included in the study?
This Roadmap focuses on the resrrlts founrj at the 129 California elementary schools that fully

implemented ST Math for the first time during the 2010-1 1 school year, meaning at least 8501ô

of the students in that grade were enrolled in the ST Math program and on average completed

at least 50% of the program. Because the intention was to evaluate the impact of ST N/ath at

schools that were not already high-performing, the study excluded grades in the top 1Sqo of

statewide math performance. The grades using ST Math included more than lg,9B0 second

through fìfth grade studenls in 209 grades. The demographics were on average 72% low

income, 660,o Latino and 60/o African American.

What data was used?
Thanks to implementation of Sï Math across all classrooms in each grade, the study used

grade-average 2010 and 201 1 California Standards Test (CST) Math scores and proficiencv

ler¡el percentages reported by the California Department of Education.

What are the main take-aways?
The study found the proportion of students who scored either Proficient or Advanced

(i.e., above the No Child Left Behind requirement) after fully implementing ST Math to be, on

average, 6.38 percentage points higher than students in the comparison grades, a 0.47 effect

size. (p. 12, Exhibit 6). Additionally, the modeling predicted that grades fully implementing

ST Math scored Advanced on the CST math at a rate that was, on average, 5.58 percentage

points higher than in cotnparison grades that were not provided with ST Math. Here, ST Math's

effect size was 0.40." ln a third measurement, the impacl of ST Math on scale scores was

evaluatecl, and the effect size was 0.42," which means that a school at the 50th percentile

statewide would move up 16 percentile points in statewide ranking after implementing ST lVlath

for one year.

'Ihese effect sizes are well beyond the federal What Works Clearinghouse (WWC) criteria of
0.25 far "substantively important" effect. Effect size is the difference between the mean values

of two sets of data - one treatment and one control - and is measured in units of standard

deviation. Each of these followed rigorous WWC standards for quasi-experimental match

validìty and met the rigorous WWC specificafions for stalistical signíficance, per the WWC

Procedures and Standards Handbook, Version 3.

Proficient
or Advanced

.lY!
ì*

6.38
additional
points
growth

Advanced
5.58
additiona,l
points
growth

Potentialto
move uP

¿
16 percentile
point gain in

statewide ranking

Research Institute
A neuroscience and edLlcation social benefit organization

m¡ndresearch.org



Did the study look at individual grade levels?
ln addition to aggregating results across all grade-levels, second through fifth, the study also looked at individual grade levels and

reported out effect sizes on scale scores ranging from 0.28 to 0.56, at p-values from .001 to .068.

How were the comparison schools chosen?
The comparison grades were randomly selected schools that had not used ST Math prior to or during the 201 0-11 school year but were

rnatched in demographics and prior mâth performânce. comparison schools were selôcted from the same districts which were using sT

Math, in order ensure that they were geographically sirrilar to the ST Math schools. Mahalanobis distance matching was used to identify

comparison grades similar in math performance and demographics (p. ô), and the comparison groups' selection process meets the

rigorous What Works Clearinghouse standards. (Appendix B, p.19).

What kinds of analyses were done for the study?
This report perlormed lntent-to-Treat (lTT) as well as Treatment-on-Treated floT) analyses:

. lTT, considered a more conservative estimate of impact, looked at differences between all grades that were provided ST Math,

regardless of the extent to which they implemented the program (p. 3).

. ToT analyses included only grades that implemented ST Math to a minimally adequate level of coverage of math concepts. That is,

at leaelt 85% of str¡dênts in eaoh grade tised the program and covered at least 50% of the material.

Both analysis methods produced consistently favorable and significant results, with the ToT analysis showing as expected, notably

higher effect sizes (p. 8, Exlribit 3; p. 12, Exhibit 0).

What outcomes did the study exam¡ne?
¡ Grade-level 201 1 CST-N/ath mean scale scores. (0.42 effect size for grades fully implementing ST Math.)

. The propor-tion of students in each grade who were Advanced in math. (Effect size 0.40 for grades fully implementing ST Math;

equrvalerrt tr¡ S I Matlt studerlts !ìoorrng 5.bB percerTtage potrrts lrtglrer, orr average, tharr stutlents r1 cornpansorr gratjes.)

¡ The proportion of students in each grade who were either Proficient or Advanced in math. tEffect size 0.47 for grades fully

ìmplementing ST Math; equivalent to ST Math students scoring 6.32 percentage points higher, on average, than students in

comparison grades.)

The full repoft, titled "Evaluation of the MIND Research lnstitute's Spatial-Temporal Math (ST Math) Program in California" (WestEcl, October

2014), can be found at http://hubs.lylyOhm2i0.

Beyond the Report -- Absolute Growth Figures
Growth in math proficiency from baseline (2009-10) for ST Math schoo/s compared to similar schools

lncrease in Percent of Students on California Standards Test

f 3.8

C

No ST Math ST Math>50%
1 29 schools 129 schools

Advanced or Proficient

No ST Math ST Math>50%
129 schools 129 schools

Advanced

/ì. .l\r Ì r lr I 
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,,liir , t:. ,, il:.,rtiir,_ .t . tt : :, r.i :. :

7,5 8,4

1.3

$ìii



Appendix 6: Bell Schedule





Parameters

minímum of 10 min between each Enrichment Class

1 class out of the LL at qll times
Staggered Lunch/Recess with time builtin behueen Lunch
No FLEX in 3rd-Sth grade
Less Transitions
Equitable CPT/L/R
Offer a schedule that allows Monq to get her kids at the end of the day
Dífferences in lenqth ofclasses depending on cohott
Move of FLEX times to counter the Enrichments to allow for L0 min transiiion times
Earlier lunches
No class times of 20 min or less

Consístency of L/Rtimeswíth Minimum Day

Non-Negotiable
Non-Negotiable
Non-Negotiable
Non-Negotiqble
Ideal
Ideal
ldeal
Changes
Chanses
Ideal
Ideal
ldeal



Offìce Ava¡lability

Modula
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Modula
r1H

Sewíce
Affice

Modula
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r1

Speech

Sewice
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Modula
r2

Modula
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SetttiæModula
r2

Modula
r1

:

:_.t,.1 : ,,

Speech

r1
Service
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Data-Driven lnstruction at Racketship: Pfaybook {2t14-?*15 [d¡tiün]
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Collaborate

Act

Frequentlv Asked Qupstjons.
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Who attends CPT? Who leads it?

þVhen aq4where does CPT hapoen?
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Exarnole Common Plannine Time Schedule Across the Week
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READ ME: About the Intersection of DPI and Cpa.clriqH

Overview of Maior Shifts in 14-15
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lndex of Resources

Gêth.ë'Evidence

Analvze

Collaborate

Act

Freouentþ Asked Questions

What does coaching look like at Rocketshio?
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How does the Coachine Cvcle intersectwith DDI?
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The 4 Habits of Data-Driven Educators

The 3.Eg!¡Fdations of the Rocketship Data-Driven Instructional M-o,dg!

How do the 4 Habits work toqether?

How do the 4 Habits wo* within the 3 Foundations?
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The 4 Habits of Data-Driven Educators

Because of...

r Disaggregated formative data reports ön SchooEilla
¡ Student worrk portfolb guHelines and templates
r Streamlined, user-frhndty SchooEilh workboots
r Sample formatþe ass€ssrnent trackers for guantkatir;p and qualhatlve data

TRAINING
r PD for teachers on our suite of assessments
r PD úorteachers on hour to gather more varied, frequent formatlve data
r PD for schod le¡ders on ænductirq datadriven coæhirg obseruetþns

STRUCÍURES
I WeekV/b¡weelrhcoachlngobservatbm
o $¡ite of hþhquality, centrôl¡zed assessments
r Expanded.üornative æsessmentnetwqrk recornrmndations

RESOURCES

RESOURCES
¡ Wide variety of analysis forms for both quantitative and qualitative data
r Data analysis tcope and sequence" for âcross the year

TRAINING
. lntegrated data platform and data analysis PD for ¡nstructionalstaff
r PD for school leaders on identifying coaching focus areas using observational and

assessment data

STRUCTURES
o Mid-unit step-back routines

¡ Pre-Data Day coaching conversations

o School leaders and teacher leaders prepared to provide support on data analysis

Schools will be able to...Rocketsh

DD!,LlABlT frg Gsriier lVìDEñcE
. accurately and effkþntþ gather quantltative and

qualitativr forms of dat¡ on what students are

eetting rfhttorwrong and how they are
prqgresslng toward tln bþ goal

r regulaili gether di¡gnosth, formatlve, alC
surñihativÈ data (1.e,, befure, during and aftera
uñlÇ or -lx a week| to gauge megery and growth

o regularly anil sufficientlV {i.e., ^1.x a week} track
and amþe d¡ta so that lt can inform short- and
long.term pbnnirg ¡rd dtfferentiation

DDI HABITil2: REFLECT on Dota
r triangulate more than one source of data to

consider a wide, varied range of causal teacher
student actions behind the Fends in data

¡ accurately identify multiple trends in data aga¡nst

the big goal within student subgroups against the
blg goals, AND appropriately prioritize focus areas

by weighing the urgency and feasibility of
addressing them

O Read rnore about the Too 5 Metr¡cs
r regularly analyze data (e.g., pr¡or to weekly CPT

and Data Day).
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{Cont.f

Because of...

RESOURCES
r PD forschool þaders on ldentïfyirg coachllg focus er€es based on obseru¡tbnðl and

assessmer¡t deta

TRAINING
o School þ¡der aidteacher bader PD on faclliteting drta convers¿tions

STRUCTURES
r Weekly Common Phnnirg Tme data convers¡tbns tylth the grede team and/or

content team

RESOURCES
. Data Day action pbnning templates for whole group instrudion, small group

instruction, instructional routines, tutoring groups, and learning lab
¡ Lesson and unit planning templates

TRAINING
o Ongoing content-specific professional development to build schools' knorrledge of

pedagogical best practices
r Ongoingindividualizedcoachingconversations

STRUCTURES
r Data Day conversations

o School leaders and teacher leaders prepared to support staff with ect¡on plan

execution

Rocketship Schools will be able to...

DDI H4ÞJT å3: MeanÍnglufiy COU.ABORATE
a p¡ll rneanilgful, goal-oriented data ¿nd pþces of

evldcnce ¡round which to collaborate
o actlvely pertidpate ln opportunltles for goal-

alþned collaboratbn (e.g., cornmon pl¡nnlng

tirnel and eqgage.others forfeedbeck and

suggestions

. conuene rt regular formSl ¡Rteractions (e"9., grade

hvel rneetings, cornnron phnnlrç tirne, coachirg

convirrsations, staff PO, etc"l

DDI HABIT ll4: ACT
a use data analysis to identifo action steps to

address fundemental student gaps while
maintaining their strengths
use data analysis to ¡dent¡ry effective actíon steps

o to tackle the prioritized focus area at
varied levels {e.9., smallgroup instruction,
whole group ¡nstruction, instnrtional
routines, etc.l within hislher own
instruction, and

o to ma¡ntain the bright spots.
tie clear anticipated outcomes and feasible
timelines to all action steps.
regularly adjust instruction in response to data
(i.e., from lesson to lexon)

a

a

a
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The 3 Foundations of the Rocketship Data-Driven lnstructional Model

r tnterlù asseiimeìii deta:lld., SrEp,

lireindünarlc, mastery assessrients,

itwEA)'
r CulminadrE stud€nt performâncÊ tesks

{e€., wrltlr4 final drafts}'
r The past cyde's wcekly CPT note¡ ¡nd

teke¡ways'
o Any anecdotal notes collected by $ê

teadler as they obsenred sñJalents tâke
the interlm ãss€ssrhentt

Pre,Work fedrcts dilmlnlstéi tnterkn a¡seisæntr orid
ar*ltyze the dats, elther índtvùhtalþ u ln o Pre-Ðøta Day
7:7 with their cøeh
r Dat¡ D¡ys oco¡r at the end of every data cyde (t-eriery

Ê10 wedr¡¡l and take up one full work day.
r !çlns wlth a Stata of the $hool address by the

prtndpal

r Throughout the d¡T, lnstrucüonel steff al meets ni$r
coacf frä 1:1 dga æriversatlons and bl meets with
grade tcam to relr¡se the upcomlng uãlt, lncorpore$ne

n€xt steps fum the data conversation

Dðta IÞy r To ldentfi wlder-
reachlng trendstin

data ín ordcr.to
lnform lorç.term and

short-term planning

Generalln to capture

more frequenÇ

ongoing snapshots of
student leaming

within a grade level

and/or content areå ¡n

orderto inform short-

term planning

o Weekly formative assessment datar
o Student work samples t'
o Daily lesson assessment data and/or notes

from each individual instructional staff
member

: Optìonsl: Data from 5W15, tutoring, lSE,

OLPar (CPT leaders should refer to fable
for further suggestionsl

Pre-Work: Teschers odminister weekly formative
assessments ond ondlyze the data
r ïeachers in a particular grade level meet lx a week

during the day to identifo short-term next steps

r Data conversat¡on led by a coach or teacher leader
o OcË:rsiônäl attendees include the 6rade level l[S, any

lSE staff who service students in the grade, other
school leaders at the school site and at other school

sites, and Nenrork Support Team members

Weekly

Common

Planning Time

To ldrnüfr the dlrec,t

lnpÐct of an

lndMdual-tcache/s
speciffc irutructbnel
actions on ¡tudent
outcomeswlüh a

le-ssgft

Pre-ltloi*: lnstruetlonol slriff enÈuæ tletr daþ kssøin
oæsntent &æ/notcs arc rcãnûe ønd ufiated;,fooút ert
ottsnìrt to prrll out tren& otú futûlÍy Wrythescs årlút d
the trends
r The girade levcl oach olirenras an lnstn¡ctfonal statr.

msmb€r-4-2'tlmes a $rack (møe or less hequently
depending on needf, crphring data on teacher ¡ctions
md sþder¡t lerrning outconres

r The grade level coach sharu feedbãck with,the
lnstrucüonal st¡ff membcr in a weekly coachlng

cornrersatlon (or "!.!1"1, held about lx e unel {rnre

Coidrirç1:1s o r Coaclrlng observatlon data
r Dalþ lesson asse¡sñ€nt dãta and notes

r Studentwo*samples'f

Foundation Abjective Dota Analyzed Timing and Structure
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*REeurRËMÊf,¡Ts qETBY NEn toRK
+*REoUIREMENTS sET 8Y GRADE tEì'Et COACH

Data-Driven lnstruttian ät Rceketship

How do the 4 Habits worlt together?
Closing the adrievement gap is monumentãl wort for which there h never enoügh time. To ensure tfiat we are being as

strategac and efficimt as posslble in helping our students achieve at the same levels as their more privileged peers, we must

don our scient¡st hats and dive ¡nto data lRocK¡rsxrp CoRE YåLUE f4: Drsc¡pLrxcp THouGFr¡. Much like scient¡st$, who employ the

scientific method to direct tlreir work, Rocketship educators make use of the following 4 Habits to ensure that the data is alive

¡n ¡nstruction.

Rocketship instructors gather pre-determin ed Evidence of student learning upon which they ßet ect to pull out trends and

formulate hypoth$es around root causes. Îihty Colløborate with their coach and their peers to further vet these hypotheses

and design a plan to move fonuard with new pieces of evidence to monitor moving fonnard- They Âct upon this plan, and

begin the whole cycle anew.

How do the 4 Habits work within the 3 Foundations?

The cycle of these 4 Habits can - and should - be applied within the structure of Data Days, Weekly Common Planning Time, and individual C.oaching 1:1s in

order forthem to be successful.

Each of the chapters of the BD¡ Playbook go into further depth around what the 4 Habits look like within each structure.

How can I make sure that I am being truly and effectively data-driven?
This rubric provides a vision for the habits of data-driven educator at varied developmental ¡evels. We encourage our staff to use it in sett¡ßg goals for their
professiona I development,

When will I engage in this pradice across the school year?

The DDl lmglerE¡lg!¡eA"-C3lsEdfl,f glves you Data Day and assessment dates, as well æ some key míbstones related to data-drþen instruction.

There ¡¡re so many different ways to slice the data. What exactly do Rocketship educators need to be able to do in analyzing their

data?
lnstruct¡onal staff should ahnays consider the following Top ã metdcs when reviewing formative assessment data prior to the data conversat'pn at weekly CPT:

I



I Cohort's ouer¡ll auerete score (How are students generølly performing? Are there some teEchers wha are seeing more success than others?)

r Cohort's æcrall avcr{e gtontth (when applicable} (How are students generolly progressing? Are there some teachers who are seeìng more prcgress

than others?)

¡ Standards showirg high level of masteryv. standards showing low level of mastery {Whøt skills/moteriol sre students grosping? Whøt are they
struggling witlzil

o Within these key standards, instructional staff should also pay attent¡on to assessment items of note (Whot items díd students reatly stuggle
on? Whot wos the most common answer? Whot does this say ahout whot students understand and whot they dan'til

r Average performance of sn¡dent subgroups {e.g., Grade Level, Borderline, and Below 6rade Level} fÁre there any marked dffirences between

subgraups? What is holding some subgroups bock? Whatspecialized supportswill each group need?)

o Instructional staff should pay attention to individual students who continualþ appear in the Borderline and Below Grade level groups, even with
changes in assessed content.

r Average growth of student subgroups (e.g., Grade Level, Borderline, and Below 6rade Levelf fAre therc ony morked dilferences between subgroups?

What is holding some suhgroups hock? What specìolized supports will each group needfl
lnstructional staffshould pay attention to student subgroups which remain stagnant in size for the same assessed content over time or display an otherwise
negative trend {e.9., the amount of students who are Below Grade tevel for X standard should ideally decrease over time; the amount in 6rade Leyel should

inrease).
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DDI Foundation #1: Data Day

READ ME: About Data Dav

Overview of MaiorShifts in 14-15

Checklist for Excellence

Structurins the Data Cvcle

Matrix of Sussested Data to Analvze + When

Index of Resources

Gather Êvidence

A0ahge

Collaborate

Act

Freouentlv Asked Questbns

What is the ouroose of Data Dav?

Who attends CPT? Who leads it?

When and where does Data Dav haooen?

What hanoens durins Data Dav?

Using Data Dav for iust ¡lannin* sounds ideal - but how can I make it basonn? There's alu¡ays so much to accornslish durin¡ :hat tÍme.

Unit Plannine Kick€ff

Mid*Unit Step-Back

10



Pre-Data Dav 1:ls

READ ME: About Data Day
The llnks below are ¡mportant reading for any Rocketship employee:

I Ovewiew of Maior Shifts in 1¡þ15
o There are 2 maiorshifts forData Day in 14-15:

I When teachers analyze their data for pre-work, they will also analyze art¡facts from their own instruction to identifu causal teacher
actions as well ßEFfECf,

r Because formative data analysis will be happening regularly throughout the cyde, Data Day can be used for planning instead fÁCfl
These are general network shifu; individual schooh may tailor these shifts to f¡t the¡r oìÀ,n needs, especially if their staffalready made these
jumps previously. The Overview doc linked above goes into greater dêtâ¡|.

. ChecklistforExcellence
o How should a team prepare for Data Day in order for lt to be successful? Wh¡t should be happening during this day? What does follow-up look

like? Who's responsible for what? This document answers all those questions and more.

I Structuring_the DaE $rçlÊ
o Each Date Cycle concludes with Ðata Day (in some cycles, two Data Days|. Since we're aiming for this Day to be prioritized for planning -

specifically, instructionalstaff revising already drafted unit and lesson plans based on the latest student data - we suggest blocking out some

staff time in the weeks leading up to Data Day to prepare. this link from the FAQ can give you more ideas around how the Data Cycle can be

strategically used to further instructor efficiency and effectiveness.

+

o W¡th so måny ways to slice data, anyone can easily become ovenrhelmed. This document provides teachers and school leaders with direction

toward what kinds of data to priorit¡ze and when.

lndex of Resources

Gather Evidence

I

lrrten ded

Au clie n ce

DescriptionResource
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GeneralSdroolälla b the data reporting platform used bv RSED. This link takes you to the data sets that will be

andyzed prior to a CPTcorrversation and how-to guides on using the tool.
SchoolZilla.for,rr.¡ative data workbooks + how-

to analvsis suide

Analyze

Collaborate

General

General; novice

teachers

Teachers

General

General

Teachers

N/A

SchoolZilla is the data report¡ng platform used by RSED. This link takes you to the data sets that will be

analyzed prior to a CPT conyersation and how-to guides on using the tool.

Five steps to guide those new to data analysis

Doct¡ment breaks down which d¡ta sources will primarily inform action steps for specific ¡nstructional

blocks ofthe day.

Self-explanatory. Collected from various schools, some RSED, over the years.

Training series for teashers on the NIYEA MAP test.

SchoolZilla formatíve data workbooks + how-

to analvsis quide

General Analvsis Guidelines

Mid*Unít Steo-Back protocol

Samplg Data Breakdolvn handout from

ROMO

Daþ DäY Analvi¡sTemolates

-Usi ns -Ypur-MAP Data Lo,P lan

lntcndcd'
fu¡d¿ncr

School Leaders

New school

leaders

School Leaders

DËcrlirdort

Collected data day protocols and question probes to use in conducting data conversationr with your

teachers.

Sample enrails to send your staff. 6ood for new school leaders who would like to see examples of
Data Day communications.

The only requirements for Data Day are that they a) provide a bülk of t¡me for planning and

Rc¡orrce

Data Dav Protocols and Conversations

5am ol qJaf¿. Qg.v-Ema ils

Ilata Day Agenda Sanples:

12



ímplementing detadrþen revisions and b) provlde an opportunity for teams to co-plan with each
other.

The agenda itself may vary from grade to grade or school to sdrool so long as it mêÊts the above
requirements. llere, we-ve collected and created sorne samples of agendas from Rocketship and other
hþh'performing CMOs. You may want to use these, or use them as inspiration for creating your own.

Data Dav Seotember 2014 Aeendas

Act

Frequently Asked Questions

What is the purpose of Data Day?

During Data Day, ¡nstruct¡onal staff have an extended amount of studenÈfree t¡me to:

¡ discuss that data cycle's trends in student learning
o revise the¡r up€om¡ng instructional plans based on these trends
r share best practices

. partic¡pate in professionaldevelopment sessions at their school
r collaborat¡vely co-plan forthe upcoming unit/data cycle

o seek out feedback from peers and a mentor (usualþ thè¡r school leader coach and/or a teacher leader)

Teachers

Teachers

Teachers

General

Protocol to tet your teachers started in unit planning

Can be used to help teachers prcress their scope and sequence maps {SSMs}, Pacing Guides, Curricula

and other resources for the year so that they can unit plan with ease.

Can be used to help teachers process their scope and sequence mðps {SSMs}, Pacing Guides, Cunicula
and other resources for th€ year so that they can unit plan with ease.

Self-explanatory. Collected from various schoolt some RSED, over the years.

Unit Plannine Kck-off Protocol

ELA long-Term Plannins Document

Math Lons-Term Plannine Document

Data Dev PlanninsTemolates

13



Who attends CPT? Who leads it?
Common planning Time is led by a schod bader coach or a teacher leader. Typically, it 's attended by the teachers within a specifìc grade level' CPT may be

attended by a member of the lsE, the grade level's lLS, the principal, teachers from other grades, members of the Network Support Team, or visitors from other

schools within the Rocketship network, but these individuals attend on a less freçtent besis.

When and where does Data Day happen?
Data Day happens at the close of every Datâ Cycle (usually every 8-L2 weeks|. Particularly long data cycles are broken up with an "lnterim Datã DaY", wh¡ch

functions like a typical Data Day w¡h the exception that school is still in session. On these days, instructional may rneet after school or get released by a sub for

a half-day in orderto congregate w¡th the¡r team.

Data Day - interim or otherwise - always happens at the school site. Tht first Dsta Day in September is unigue in that it is two days long" This provides teachers

with more time to plan at thÊ beg¡nn¡ng of the year.

What happens during Data Day?

Three main things happen during Date Day at €very school, generalþ in this order:

r STATE OF THE SCHOOL ADDRESS (Sotsl: Data Day generalþ begins with a State of the Schoot address delivered by the principal to the staff. This ¡s a

short presentation which drílls down major trends - both highlights and focus areas . at a school level.

r DATA OAY CONVERSATION: This is usually between iust the school leader and an individual ¡nstructor" üuring this t¡me, they partner to dive into trends

in data, hypothesize about potential causal teacher actions behind the trends, and ideas for next steps, These conversations last anywhere from 30 min

to an hour.

. PLANNll{G TIME¡ A bulk of the Data Day is reserved for planning time" This usølly falls in the latter half of the day" Staff members have the

opportunity to collaborate during this time.

Other activities which m¡ght happen during Data Day include, but are not restricted to staff meetings, staff professional dwelopment opportunities, and staff

culture-building events.

Using Data Day for just planning sounds ideal - but how can I make it happen? There's always so much to accomplish during that

time.
lf schools âre canny about using their time in the preceding week, instructional staff can have a lot of t¡me reserved for just planning. Here are some items that

schools should consider programmlng lnto thelr upcoming data cycle:

D€SCRIPTK'NWHEN?EVENT

14



o Teachers prev¡ew any available assessments, ¡nstructional mater¡als, and scope and sequence naps
for the upcoming unltldata cycle to intemalÞe level of rigor

¡ feachers begin drafting upcoming unit plans either during this sessioî or immediateþ afteruard. They
sho{¡ld aim to be fìnished with these plans by th€ t¡me Datå Dây starts, so lhat they cðn use that t¡m€
to revi¡e their flans based on data vs.:tarting fiom scratch.

¡ Teachers assess their students progress so far, evaluate how far they are from their data cycle inte¡irn
goals, and make predictions on student performance for the upcoming asiersments

¡ Teachers identifo any new p¡iorities and/or confirm existing ones, and adjust curent unit plans and
upcoming lesson plans accordingly

School leaders checl¡ in whh each individual report to arsirt them in preparing for Data Day. This ¡yill
look different depending on each teache/s indiv¡duâl need. Examples of what could happen durln¡
this tirne:
¡ Coach as¡i5ts a nov¡ce l€acher in analyring data
r Coach guides a teachertoward identifying causal teacheractions b€h¡nd the data trends
¡ Coach helps a teacher in prioritl¿ing focr¡s areas pulled from the data

. A few weeks before the next unit/deta cycle begim
r Recommend reserving an unbro&en 2 horrs after

sdrool (Thursday Minimum Day is ideell

r About halñ,rray tluough ð unit or data cycle
r Reserve about60,90 minutes; c¡n happendurir¡

Thtrsday Minimum Da¡ during a CPT block, or
during an extelded coaching 1:1

o During the week leading up to Dats Dðy
¡ Sù¡ould happen during the regular 1:1 time

Unit Planning
Kick.off

MiúUnit Step-
Eack

Pre-Data Day
1:ls

Here is an exâmple of how a school could program this into their Data Cycle:

CPt Fûfmatíve Dâtä Conversatloris

CPT: Formative Dat¡ Conu€rsåtion9

CPT: Formãtlve Dãt¡ Conìærsåtlon5

CPT: Form¡tive Dðta Com€rsatlons

CPl: Formatþe Oðtã Converiatloos

CPT: Fofmât¡ve Oata Cûûvers¡tlons

r CNrr:Fonnellç.DûtðCoûvers¡tlorü.

. 3{t mln: Gr¿de MtE

. 60 m¡n CPTi PglSlSwlS ñe$ew

r 30 mln: St¡ff Mtt
. 6{¡ min CPT; OIP/fþr ll Reviere

¡ 30 mln: Gnde Mlg
r !10 mln: Staff PD

. 60 m¡n CPI:6Ê/flerlll Review

a
a

:nm¡n:StâtrMlg
l2j0 mh: Îúlôt¡irl¡ læ9,,t d.

r lXlmln: Grade il!
¡ SnûrllntPl¡nfct Olf
. slnrl u¡i[rtil{þaila!

a
I
a

30rtr[!lt¡tf UA,
60 rü Cpr:PüS/5!¡¡S RÊdsw
sGh r¡Fr¡r-iüartrË

30 mln:6rade MtBa

CPT

CFT

cPl

CPT

CPT

CPÏ

CPÏ

CPT: Slldent Hüddles ¡nd SST Reslew

CPf: Revl€w CEIDTIEÌI fÞta

CPT: Stt,dmt Huddles and 55T Revísr

CPTi R€{¡ew CEIDTIEII OâÌa

CFT:studmt HuddÞs aôd SST Re$eti,

CPT: Review CEI.DTlttI Dalå

CPT: Stúdmt Hr¡ddhs arld SST ßÊviù

ûrT

CPT

CPT

CPT

CPT

cm

CPT

"i.i :,.i. ,

ìi

åi .-,i::.1..' ' ¡a
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. 6ûrücmorP/tkltfie+

€heck out the Resourse lndex in thb docum€rf ior supporting documents on Unit Plan li*uoff, Step{adts, Pre-tlaþ@t:1s

16



DDI Foundation #2: Comrnon Planning Time

Reouired Reading for All

Overview of Maior Shifts in 14-15

Checklist for Excellence

MaÍ¡x of Supsested Dãta to Analyae + Wher!

lndex of Resources

Gather Evidence

Analy¿e

Collaborate

Act

Frequentlv Asked Quest¡o¡s

What is the ouroose of Common Plannins Time (CPTI?

Who attends CPT? Who leads it?

When and where does CÈT haooen?

What haopens durinqCPB

But is CPT exactþ the same from school to school?

Éxamole Common PlanninE Time Schedule Aross the Week
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READ ME: About Weekly Common Planning Tïme
The links below are important reading for any Rocketship employee:

. Overview of Maior Shifts Ín 14-15
o There are 2 majorshifts forWeekþ CPT in 14-15:

I At least once a week, the teachers within a partkular grade level will meet durirg CPT to collaborate around next steps based on

formative data analysis

¡ During this weekly co¡¡versation about data, teachers will look at more than one type of data (quantitative ond qualitative)

These are general network shifts; individual rchools rnay tailor these shifts to f¡t lhe¡r own needs, especialþ if their staff already made these

jumps previously. The Overview doe linked above goes into greater deta¡|.

I Checkl'¡gfor Excellence

o How should a tei¡m prepare for CPT in ord¿r for it to be successful? what should be hapening during this block? What does follow-up look

tike? Who's responsible for what? This document answers all those questions and more.

o

o CPT occurs every week on Mondaç Tuesday, Wednesdan and triday. At leåst one of those instances should be used for grade levels to convene

around formatiye assessment data, but that doesn't mean that every block needs to be used for that purpose" lhis section of the playbook wïl
mostly focus on resources to support the data conversation, but this linl from the FAQ can give you more ideas around how CPT can be used to
fu rther professional development.

t
o W¡th so many ways to slice data, anyone can easily become overurhelmed. Th"rs document provides teachers and school leaders with direction

toward what kinds of data to pr¡or¡tize and when.

18



lndex of Resources

Gather Evidence

Analyze

General

Teachers; lLSs

Teachen

Teachers; l[5s

Teachers; lLSs

Teachers; l[Ss

Teachers; lLSs

Schoolãlla is the data reporting platform used by RSED. Thls link takes you to the data s€ts

that will be analyzed prior to a CPT conversatíon and how-to guides on using the tool.

N/A

N1A

N/A

N/n

N/A

NIA

Schoolãlla torrnative data workbook t how-to
analysis suide

Examoles of formative lesson assessments lfrom
Teach.lgr Afnerical

Examples of performance tasks bv content area

and erade level band lfrom Teach ForAmerical

S?llole_trackine svstem {from Teach For Amer¡cal

Samole eradine rystem {frorn Teech For Americal

Considerations for Assessment Question TvÞes

lfrom Teach For Americal

Tps for Makine an Assessment Eff¡cient lfrom
Teach ForAmerical

!l escu rcä Dt;:riptiorr lntended Audience

General

General

Generah novice

teachers

Schoolãlla is the data report¡ng platform used by RSED. This link takes you to the data

s€ts that t¡r¡ll be analyzed prior to a CPT conversation and how-to guides on using the tool.

Templates for teachers to use in analyzing their data prior to CPT

Five steps to guide those new to data analysis

SchoolZilla formative data workbooks + how-to
analvsis euide

CPT Pre-work analvsis templates

General Analvsis Guidelines
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GeneralDocument breaks down which data sources will primarily inform action steps for specif¡c

instructional blocts of the day.

Samnle Data Breakdown handout from ROMO

Collaborate

Act

lnt ndcd Autencc

School Leaders;

teacher leaders {or
anyone else leading

common Planning

limel

School Leaders

Teachers

Descrlptlon

The only requirements for Common Planning Time data conversations are that they a) are

goal-oriented, b| ensure each meeting participant actively enßâges throughout, c) result in

measurable, manageable instructional next steps for each participant and d) remain

relatively stable from week to weelc

The agenda itself may vary from grade to t.ade or school to school so long as it meets the

above requlrements.. Here, we've collecteC and created some samples of agendas from

Rocketship and other highAerforming CMOs. You may want to use these, or use them as

inspiration for creatirq your own"

Oocument of question probes to use during your 1:1s which will allow instructional staff to
reflect on his/her lesson and give them the opportunity ts reflect on the elements thãt
contributed to the success of the lesson or that could be improved to have a more
successful lesson"

Document outlines the schoolwide day-by-day breakdown of CPT and after-school
meet¡ng focus topics for gade level teams. Can be shared with teachers prior to rolling
out CPT at the beginning of the year, or prior to rolling out a new structure"

Resowcc

Sommon Plannine T¡me Asenda Sâmoles

Cosnitive co¡chine technioues and ouestions

Samolg-CPT olerview one-oaser from Rock-etship

Mosaic

GeneralResource on how to translate CEIDT dðta into anstructional implicationsCELDT levels breakdown (from UC Santa Cruzl

! -:.. ; '-.',
.rÉ {¡ ì, "-,.l¡Lr;..1,.*
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Frequently Asked Questions

What is the purpose of Common Planning Time {CPT}?
During Common Planning Tme, ¡nstructional staff colhborate in small groups to discuss that week's trends in student learning share best practices, co-plan for
the upcoming week, and/or seek out feedback from peers and a mentor {usuallytheir school leader coach and/or a teacher leader}.

Who attends CPT? Who leads it?
Common Planning Time is led by a school leader coach or a teacher leader. Typically, ¡t ¡s ôttended by the teachers within a specific grade level. CPT may be

attended by a member of the lSE, the grade level's lLS, the principal, teachers from other gradet membe¡¡ of the Network Support Team, or visitors from other
schools within the Rocketsh¡p netì'vork, but these individsals attend on a less frequent basis.

When and where does CPT happen?
Teachers have a block in their schedule for CPT every day except for Minimum Days lThunday). CPT happens at the school site.

What happens during CPT?

At least once a week, the grade lerrel uses CPT to have a data conversation centered on the quantitative data from that weelCs formative assessment and
whatever aligned qualitative data the teachers may have (e.9., student work samples, anecdotal teacher notes from the lesson, exit slip data, running records)
This data conversation follows a structured protocol and culminates in specific, measurable, and concrete instructional next steps for each attendee,

But is CPT exactly the same Fom school to school?

This data conversation has an elastic structure - it is flexlble enough to accommodate the unique needs of every grade team. The school leader coach will play a

key role in capitalizing on th¡s flexibilþ to set parâmeters, and may soticit input from the rast of the team ln making decision¡:

Varioble foctorc in CPT:

. Instructional conten{ standðrds that the team chooses to focus on in a particular CPT

I Student outcome data that the team chooses to analyre as pre-work andlor bring to the table during CPT

I How often the team chooses to engäge in a data conversation throughout the week, and what they are doing during the times when they are not
engaged ¡n a dâtâ conversation

r Who else outside the grade level might attend CPT, and how frequently
r Team norms forCPT {especialþ around communication and engagement}

r When to d¡sntss more operational agenda items that are not strictly ¡nstruct¡onal in nature {e.g., Exhibition Night, Parent Conferences, an upcoming

field trip, grade level culture!. We recommend that these items be contained within a weekly Grade level Meeting (GtM], the timing of which can

2t



h determined by tfre grade level team in conjunction with their coach. A school team may decide to use substilute one CPT ¿ week for a 6LM,

although these should not be confused.

lJnive¡sol network reguíremcnts for CPT:

¡ CPT must be used for teachers to collaborate around their instruction. This might take the form of co-plannin6 discussion protocols, lesson

rehearsal, vîdeo co*watching, peer review of lesson plans or materials, discussing students of concem, SST/SAÏ/IEP status updates, etc. The content

of CPT should follsw a loosely routinized structure from week to week to allow teacheß some level of consbtency and predictability, thus enabling

them to better prepare and utilize this time.

r At least once a week, CPTrnust be used for the team to engage in a data converætion about that weelCs student learning. This conversation must

be facilitated by a school leader coach or a teacher leader.

o Other recommendat'¡ons for data that must be reviewed periodically, if not weekly, can be found heIg

r CPT is not a prep period * staff members will have other t¡mes in the week to tackle things like running copies, contâct¡ng families, straigùtening up

or redecorating their classroom, etc.

Example Common Planning Tme Schedule Across the Week

.Rehearsal
protocol + peer
feedback for
upcorning
lessons

.6rade Lewl
Meeting

.Co-planning next
week's lessons

. Formative data
conversation +
lesson revision

Common Planning Time may also include additional formative data conversat¡ons to touch base on other sources of data which inform instruction. Click here for

recommendations.

Tuesday WednesdayMonclay Friday

12



DDI Foundation #3: How Coaching Supports DDI

READ MBâbout the lntersection of DDI and Coachine

Overviarv of MaiorShifts in 14-15

DD.l lntersections Within the Coaclrine Cvcle

lndex of Resources

$ather Evidence

Analvze

Collaborate

Act

Freouentlv Asked Questbns

What does coachinq look like at Rocketshio?

How does the Coaching Cvcle intenect with DDI?
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READ ME: About the lntersection of DDI and Coaching
The links below are irnportant reading for any Rocketship employee:

. Overview of MaiorShifts in 14-15
o ln the 14-15 school yeaÇ we want our instructional staff to become better at two things: 1) gathering and anaþing qualitative evidence of

student learning as well as quantitative and 2| identifoing the causal teacher actions behind the trends ¡n student data. Therefore, we've
identified two ways that coaching cãn support staff memben in making these shifts:

r When we collect data in coaching observations, we're modeling for our teachers the types of data that they should be collect¡ng on the¡r

own. Therefore, we want to aim to gather more qualitat¡ve ev¡dence of student outcomes during our coaching observations.

HilDENCE)
r Through our coaching interactions, we went to build our staffs cepac¡ty to idenüry causal teacher actions. IREFLEC/.I

These are general network shifts; individual schools may tailor these shifts to fit their own needs, especially ¡f the¡r staff already made these
jumps previously.

. DDI lntersections Within the Coaching Cvcle

o The coaching cycle at Rocketship mirnics the Dâta-Driven lnstruct¡onalCycle

r Schoolleaders review plans and observe lesson (CATHEB EWDENCE)

¡ School leaders review this information, and prior to a coaching Ll or in the moment formulate a hypothesis around what the staff
membe/s next steps should be (REFLEC|/

. School leaders meet w¡th staff members to g¡ve feedback, norm on next steps, and practice {COIIABOf,ATE,
r School leaders follow up on next steps through more lesson plan review and observation (A(l/,thus kicking off the cycle once again

Since there are specific shifts we urant our instructional staff to make this year in becoming more data-driven, and since what we do in coaching

models what we wânt our stâff mernbers to do independently, if s important for coaches to step back and consider how they may adiust their
coaching to further develop their staff This link from the FAQ can give you more ideas around how the coaching cyde can be strategically used

to develop staff members into becoming datadriven educators.
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lndex of Resources

Gather Ëvídence

Analyze

Collaborate

General

School Leaders

SchoolZilla ¡s the data reporting platform used by RSED. This link takes you to the d¡ta sets

that will be analyred pr¡or to a CPT conversation and how-to guides on using the toot.

Sampling of coaching obsewation templates to use which will help you gather more

streamlined data on teacher actions and rezulting student outcoiles
Coachine 0bservation Forms

SchoolZilla formative data workbooks + hgw-

to,analvsis euide

Res ource Description lntended Audience

,ffidcd A¡¡dr*rr¡r

School Leaders

General

,Qçq{pdon.

Document of question probes to use during your 1:1r which will allow instructional staff to
reflect on his/her lesson and give them the opportunity to reffect on the elements that
contríbuted tothesuccess ofthe lesson orthatcould beimproved to have a moresuccessful
lesson.

Þocument breaks down which data sources will primarily inform act¡on steps for sp€c¡fic

instructional blocks ofthe day.

lefogror

Coggiljve coaching techníques and auestíons

Samole D¡ta Breakdown handout from

RpMCI

þ¡tended /ludlcnce

School Leadlers

School Leadlers

D:scripüon

One to ones are weekly or bi-weekly meetings between instructional ståff and a coach in

which goals and progress are reflecred on, a ne!\, goal is set, and a new skill is practiced.

Document of question probes to use during your 1:ls which will allow instructional staff to
refTect on hís/her lesson and give them the opportun¡ty to reflect on the elements:hat
contributed to the success of the lesson or that could be lmproved to have a more successful
lesson.

Resource

Coaching 1:1

Cosnitive coaching technioues and ouestions
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Frequently Asked Questions

What does coaching look like at Rocketship?
The RSED Coaching Playbook is ycur best resource for what this look like

How does the Coaching Cycle intersect with DDI?
To make the identified blg DDI shlfts occur, we need to be mindful about how our coach¡nß must also shlft to support these changes. Below, some coaching

actions to take into consideration:

Whet Shoüld I llo ln MyGo¡chird

ln coadring observât¡ons, be sure to gather qualitative ond quantitative data on student outcomer 'fhe¡ê data po¡nts

can be.rhared with t¡rstructional staff when giving feedback (e.g-, 'l notiæd thot 2 a;t aÌlhe 5 studer?fs tåot I suleyed
were unable to ident¡ly the coftect supporting quate - Ie(s loo,. ot the di!þrence betweer, the close fto.l¡ng
onnolations ol trre sfüdents who were øastering the øaterist ottd lhe oÊes who weren'f).

ln giving feedback - whether it ir written or delivered verballç face-to-face - coadres ¡horild aam to make the

conaection between the data gathered on stud€nt outcomes and the data gathared on teacher actions. This can be

differentiated depending on the teacher. E.g

o Low sklll" higñ will: The coadr can take a dir€ctþe ãpproåch, eþllcitly identifying the llnk bretween student

outcomes aod teacher actions lor the st¿ff member belng coacüed,

e High sklll, low ndll: The coach can t¿ke a fãc¡l¡tative approach, rsing conversatþn probes to draw the st¡ff
membels eye to spec¡fic polnt' ln data.

t High skill, higñ wílJ: The coach cðn tâke a more collaborative approacll present¡ng the staff memb€r with the
data and asfting them to identify links on his/her own.

a

a

lf an individu¡l teacher i¡ exhibiting difficulties or challenges during CPT, coacÞs may consftler addressing it
ruith the staff member 1:1; e¡., if a teðcher is struggl¡ng to an¡ly¿e their form¡tive deta prior to CPT €ech

week, a coach may strate¡ically schedule their 1:1 so thåt part ofthat block could be used for d¿ta analyris.

Likewisg a coach may considerthe CPT routine ¡s an another avenu€ to extend an indivldr¡al teache/s

coaching focus; e.g., a coaching ection step could be to co-plar with partkular lead teacher drring CPf ome
a weelc

Sl¡tfts ln DIX br 1¡þ15

Across these weetly data conversations, grade

level team¡ will look at mult¡ple types of data

{qúðntit¡tive oad qualitativel

When te¡chers anaþe their data for pre-work,

they will also analyze artifacts from their own

instruct¡on to identlfy causal teacher acl¡ofls as

well

At least once a week, teachers wfl meet during

CPT (followiog e¡tablished routines and folbwing

structured protocols) to collaborate around nE(t

steps based on formative data analysis

DDI H.Ht

€ATHEB
€VIDENCE

REFtECT

COl¡AEORATE
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Meü¡ OLFs l¡Cppendentwôrt WholeGroup RemedHon

used by a teacher
can complete rfor direct
without assistance insFuction Supports,Tie¡ [[.

Cannot rue up
specific content
but excellent
access to
manipulatives to
demo for students'
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can comptete
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the auditory
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to help a st¡dent
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Il nq.ketship report card
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ROCKETEER
Report Card
Name:
ELA Toacher:
Malh Teacher:
College:

springWlntarFallMath Êtrand Nama

Aseessment Oct

E--

SprlnsWlnterFallELA Strand Nams

ELA
Benchmark

ELA
MAP

Math
Benchmark

Math
MAP

AUS
Seo

MAP
Goal

HFW
STEP
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Welcome to the 2015-16 Rtl Playbook, Rocketship's one-stop-shop for all things Rtll

Table of Gontents

Fundamentals of an Rtl Approach (This section of the playbook provides an overuiew of
the essential components of any Rtl framework, and rs mosf hetpfutfor school leaders,
/tSs, and ISE staff who are new to working in an Rtl model).

Rtl at Rocketship: (This section of the playbook details the way in which Rocketship
implements the Rtlframework. It is most helpfulfor school leaders managing Rtt/Tier
2 and ISE lúeSI staff who support Rtl implementation).

o Universal Screening
o Progress Monitoring
r Data-based decision making
o Data Davs - Prior to and During
¡ InterventionResources

o Curriculum Overviews
o Designing Tier 3 lntcrvcntions
o lmplementing Ready Common Core

o Roles and Responsibilities
o 2015-16 Rtl lmplementation Calendar
. ILS Professional Develooment Scope and Seouence
o Rtl Checklist for Tier 2/Learnino Lab Leacis

Resources: (This section is helpful for all staff members who support Rtt
implementation)

o AlMSweb Resources:
o AlMSweb Benchmarks
o AlMSweb Benchmark Trackers
o Progress Monitoring Data Tracking Template
o Student Facing PM Trackers
o AlMSweb National Norms/Percentile Bands
o AlMSweb How Tos
o AlMSweb Video Tutorials

o lntervention Curricula Resources
o lmolementation FidelityChecklists
o SIPPS resources
o Ready Common Core PPT Deck
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Fundamentals of a Response to lntervention (Rtl) Approach

At Rocketship Education, we use a Response to lntervention framework to organize our
academic intervention efforts. The Rtlframework ensures that our struggling students get the
intervention they need in order to access and excel in grade-level curriculum. Rtl is an ongoing
proÇess of using student data to make universal and individual instructional and intervention
decisions, The ultimate goal of Rtl is for all students to perform at a proficient or advanced level
because they have received appropriate instruction, accommodations, and modifications
throughout the year.

There is no prescribed 'right'way to implement Rtl. There are, however, seven guiding
principles or'essentials' that aid schools in building out effective frameworks, systems, and
structures. They are:

r Multiple Tiers of Support and lntervention
o Evidence-Based lnterventions
o Universal Screening
o Progress Monitoring
o Data-Based Decision Making
o Trcatmcnt lntcoritv
o Problem Solvino Teams

The seven essentials provide the backbone of this guide and Rocketship's Response to
lntervention approach.
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l. Multiple Tiers of Support and lntervention

Within Rocketship's Rtl framework, there are three tiers of instruction and intervention to target
the varied needs of students. While each tier consists of its own curriculum and assessments to

address these needs, curriculum can be interchangeable throughout the tiers, depending on the
implementation model. Most often the three tiers of instruction are represented by an image of a

triangle with corresponding percentages.
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Tier I is called the Universal Tier and all students receive instruction, accommodations and

assessments at this tier. In the Universal Tier, instruction is tied to Common Core State

Standards. Teachers deliver Tier I instruction and provide appropriate accommodations and

differentiation, such as GLAD strategies and guided reading, for all students regardless of
whether or not they receive additional Tier ll or lll interventions. ln successful Rtl frameworks,

the target is to have 80% of students performing on grade-levelwith appropriate
accommodations and d¡fferentiation.

Students who are not performing on grade level with appropriate accommodations and

differentiation or who score in the bottom 25th percentile on Universal Screens are considered
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to be "at risk" and in need of interventions that address foundational skills. These students are
flagged for Tier ll and Tier lll interventions.

Tier ll students often have knowledge gaps that can be filled by targeted instruction in their area
of need. lnstruction at these tiers is not tied to specific standards; rather, it addresses morê
universalfoundational knowledge gaps. Tier ll interventions are not simply'more guided
reading'or increased exposure to the standard addressing commas in a series. Those
instructional actions are for teachers to make in their Tier I instruction. Tier ll and Tier lll
interventions target gaps in Phonics, Phonemic Awareness, and Fluency that are holding these
students back from being able to access Tier I instruction successfully.

Tier lll students, traditionally, are selected because they are in the bottom 2-5% of Universal
Screen test takers or because they have not responded to Tier I or ll instruction. Often they
have either more significant gaps (performing l+ grade levels below) or a specific learning
disability preventing them from succeeding in Tier I and Tier ll instruction.

To help schools measure the success of their instruction and interventions, the framework
provides target cutoff percentages of B0%, 15o/o and 5%. Refer to the chart below to
understand the important target percentages that signify a well-functioning three-tiered
instructiona I program.

Percentage of students who receive Tier I instruction with accommodations and
differentiation.

IJ
20%

Percentage of students who are unsuccessful
in Tier I and are in need of Tier ll or Tier lll
interventions. ln a well-functioning Rtl model,
no more lhan20% of a grade-leveland/or
school population should be receiving Tier ll
or Tier lll instruction at a time.

JJ
15%

Percentage of students who are successful in
Tier lwith accommodations and
differentiation.

Percentage of
students requiring
Tier ll interventions.

Percentage of
students requiring
Tier Ill lnterventions
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Because we recognizethat each student population is different and represents a diverse array
of needs, the above percentages represent aspirational goals, but are useful as guiding

principles to ensure that your school's Rtl program serves the needs of your students as it was
intended.

Movement Across llers
ln generalterms, students move between tiers based on their responsiveness to intervention, as

evidenced by their progress monitoring data. For example, a student who shows insufficient

responsiveness to small group, foundational intervention (e.9. SIPPS) at Tier 2, as evidenced by

failing to make progress towards his AlMSweb goal, may be referred for more intensive,

individualized intervention (e.9. 1-on-1 SIPPS) at the Tier 3 level.

The graphic below depicts how movement between tiers may occur, but bear in mind that each

student's circumstances will be slightly different, and decisions regarding movement for
individual students will be made by the team at that student's school.
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2, Evidence Based Curriculum and Interventions

ln each tier of instruction and intervention, there are specific curricula implemented by teachers
and tutors. The chart below illustrates the current curricula to be used throughout the tiers. The
programs at Tier ll and lll have been vetted by the Achievement and ISE teams and were
selected with feedback from teachers, school leaders, and an analysís of the available evidence
of effectiveness. There are one-pagers available in the ".þg.U@," section of the playbook that
provide an overview of each program.
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O Rocketship Humanities Units

Phonics/Phonemic
Awareness/Fluency
o Sound Partners (K for Tier 2; K-5

for Tier 3)
o SIPPS (Tier 2; 1-5)
o Seeing Stars (Tier 3; K-5)
o ELSB (SlP; K-5)

Comprehension:
o Ready Common Core (Tier 2;

2-5)
o Building with Stories (SlP; K-5)

Writino:
o Step up to Writing (Tier 3; K-5)

o Singapore

lntervention within the

classroom:
o Ready Common Core

(Tier 2; K-5)
o On Cloud 9 (Tier 3;

K-5)
o Touch Math (Tier 3;

K-5)
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3. UniversalScreening

ln order to determine which students are performing on grade level and which are "at risk,"
Rocketship uses a suite of universal screening tools. Universal screeners are assessments that
allstudents take at scheduled intervals throughout the schoolyear. At Rockethip, these include,
NWEA MAP and STEP. The data from these screens are used to differentiate instruction at Tier
l, determine student growth and identify students in need of intervention.

Universal screening is most effectively conducted using a "multiple gating process," in which
cjata trom muitiple measures is cross-referenced. Multiple gating is an important practice
because there are some students who may underperform on one test but actually score as
proficient on another due to investment, testing circumstances, social-emotional factors, or other
factors. By looking at more than one set of data, School Leaders are more likely to select the
students truly in need of intervention because they will have scored beneath their peers on both
assessments.

You can find additional detailon Rocketship's approach to universal screening in the "Universal
Screenino" section of this playbook.



4. Progress Monitoring

Progress monitoring is the process of administering regular assessments to determine the
extent to which students participating in intervention are responding to those supports. At
Rocketship, AIMSWeþ is the online system we use for universal screening, progress monitoring,

and data managemenVreporting. AlMSWeb provides us with curriculum based measurements

which assess foundational academic skills (oral reading fluency/accLrracy, letter name/sound,

nonsense word decoding) that are indicative of overall ability to access grade level curriculum

successfully. Because AlMSWeb provides us with national norms, much like NWEA MAP/MPG,

it will allow us to compare where students are relative to others in their grade and to track
student progress across the year and year over year. Based on 30+ years of research,

AlMSWeb is used by many schools with a fully developed Rtl framework. How-to guides for
usingAlMSwebcanbefoundinthe..@,'sectionofthisplaybook'

At Rocketship, we monitor the progress of students participating in ELA interventions according

to the following schedule:

Regular formative assessments

Weekly curriculum based measure (AIMSWEB 1-minute ELA
probes)

o Weekly cuniculum þased measure (AIMSWEB 1-minute ELA
probes)

a

O
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5. Data Based Decision Making

Data-based decision making is the process in which a team of educators reviews and analyzes
data (both universal screening and progress monitoring) in order to inform decisions ranging
from placing students in intervention to assessing the overall health of an intervention program.

The table below outlines Rocketship's data-based decision making processes across the tiers.

Teachers and coaches engage in weekly, grade-level data
meetings to discuss standards to focus on, reteach groups,
accommodations and modifications that will help students
successfully access content in tier l, and focus students in Student
Huddle meetings.

Emphasis is on identifrTing root causes of student struggles and
high quality, tier 1 teaching strategies to address them.

Each cycle, interventionists, coaches, and grade levelteams look
at universalscreening data (supported by Schoolzilla report)to
identify students who are candidates for Tier ll intervention.

Coaches have regular data discussions (based on AlMSWeb
progress) with interventionists and grade-level teams about
individual and groups of students who arelaren't making progress

SST teams meet to plan targeted, individualized interventions for
students who are not making adequate progress in Tiers 1 and 2.



6. Treatment Integrity

Treatment integrity (also referred to as "implementation fidelity") refers to the extent to which a
given evidence-based intervention is implemented in the manner in which it was designed to be
implemented. lt is important for Rtl schools to develop and implement processes for monitoring
treatment integrity so that, when engaging in data-based decision making, they can rule out
poor instruction as the cause of low student responsiveness to intervention.

Rocketship has developed a series of lmplementation Fidelity Checklists correlated with our

suite of evidence-based interventions to support school leaders in assessing treatment integrity
at their school sites. These can be found in the "@Iggg" section of this playbook.
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7. Problem Solving

Problem solving within an Rtlframework is closely related to the data-based decision making
process, and involves a team-based approach to identifying and responding to 'problems'within
the framework. These 'problems' can range from individual students who are not responding to
interventions to interventionists who have consistently low rates of responsiveness from
students in their groups to a mismatch between individual student needs and the available
interventions on site.

The SST process is Rocketship's formal structure for engaging in team-based and data-based
problem solving for individual students. Students can be referred to the SST process through
several avenues, including non-responsiveness to Tier 2 interventions, the Student Huddle
process, or a parent request for special education assessment. Please see "SST and
Pre-referral" folder for more detailed explanations of the SST process, including the SST forms
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Rtl at Rocketship: Universal Screening

Rocketship uses NWEA MAP, AlMSweb benchmarks, and STEP as the universal screeners
which identify students who are not responding adequately to tier 1 instruction and may require
additional, supplemental interventions. The following charts briefly outline the progressive

administration of universal screeners throughout the year.

Su rvey Level Assessmenfs (SL,as,)

ln order to accurately indicate whether a student is responding appropriately to interventions, a
progress monitoring tool must be sensitive to change. For students performing very far below
grade level, grade level probes are not an appropriate progress monitoring tool - because they
are far above the student's reading level, the student could be making progress in intervention
that would not be reflected on a grade level progress monitoring probe. ln those cases, schools

Timeline Universal Screening Process

Existing Schools
Spring 2015

New Schools: Fall
2015

First Gate: MAP - 100o/o of Rocketship students take the NWEA MAP
assessment. Students performing below the 35th percentile are
flagged for additional assessment (via the AlMSweb benchmark).

Existing Schools:
Summer/Fall2015

New Schools: Fall
2015

Second Gate: AlMSweb - All students performing below the 35th
percentile on NWEA MAP take the grade levelAlMSweb benchmark.
Students below the 25th percentile are flagged as intervention
candidates.

Fall2015 Diagnostic: SIPPS - All students performing below the 25th percentile
on NWEA MAP take the SIPPS diagnostic. Ability-based, cross
grade level intervention groups are formed based on identified
starting points.

Fall2015 Third Gate: STEP - Students performing below a certain levelon the
fall STEP assessment (see guidelines below) are identified,
administered the SIPPS diagnostic, and programmed into intervention
groups as space allows.

Winter 15-16 First Gate, New Students: STEP - Students performing below a
certain level on the winter STEP assessment (see guidelines below)
are identified, administered the SIPPS diagnostic, and programmed
into intervention groups as space allows.



*

I IT$1lIP

should conduct "Survey Level Assessments" (SLAs)

Anytime a student falls below the 1Oth percentile on the grade levelAlMSweb benchmark the
interventionist will conduct an SLA. ln this process, progressively lower level probes are
administered until the interventionist identifies the grade level at which the student performs

between the 1Oth and 25th percentiles.

A couple of notes on survey level assessments:
o Students always take the AlMSweb benchmark assessment for their grade level, even if

they are being progress monitored out of grade ievei.
o lf a student performs below the 1Oth percentile on a given grade level, but above the

25th percentile on the next lower grade level, use the higher grade level as the student's
progress monitoring level.

c lf a student performs below the 1Oth percentile on the l st grade OR CBM, administer the
NWF probe from the early literacy suite.

o lf the student performs below the 1Oth percenfile on the NWF probe, administer the LSF
probe. LNF is the lowest probe - this will be a student's progress monitoring level even if
they perform below the 1Oth percentile on the initial administration.

Prioritizing Sfudenfs for I nterue ntion

During the universal screening process, your site may find that you have more students who
"qualify" for intervention than you can accommodate (particularly new schools). In these cases,
schools should prioritize the most "behind" students for intervention. The following data charts
are intended to assist in determining student eligibility for Tier ll and lll intervention groups. For
Cycle 2 and Cycle 3, STEP will be the exclusive Universal Screener to determine Tier ll
eligibility and this guide should also be used to identify students for intervention during those
cycles.

Cycle I
STEP 1't Priority 2"d Priority rity Not

Prioritized

Kinder Before STEP Pre-Reading STEP 1.3

Grade L STEP 1 STEP 2 STEP4-6Bef. STEP-
Pre-Reading

Bef. STEP-

STEP 2

STEP 3 -
STEP 4

Grade 2 STEP 5 .6 STEPT-9



Grade 3

Grade 4

Grade 5

Bef. STEP.
STEP 3

Bef. STEP -

STEP 5

Bf. STEP-
STEP 5

STEP 5- STEP
7

STEPB_9 STEP 1O _ 12

STEP 6 -
STEP 9

STEP 10.12 STEP 13_ 15

STEP 6 - 1O STEP 11 _ 16 SÏEP 16- 18

Cycle 2

2"d Priority 3'd Priority Not
Prioritized

STEP 1't Priority

Kinder

Grade 1,

Before STEP

Bef. STEP-

Pre-Reading

Bef. STEP-

STEP 2

Bef. STEP-
STEP 3

Bef. STEP -

STEP 5

Bf. STEP-

STEP 5

Pre-Reading

STEP 1 -2

STEP 1

STEP 3

STEP2_3

SÏEP3-6

Grade 2

Grade 3

Grade 4

Grade 5

STEP 3 _

STEP 4

STEP 5 .6 STEPT-9

STEP 5. STEP
7

STEPS_9 STEP 10 _ 12

STEP 6 -
STEP 9

STEP 10 - 12 STEP 13- 15

STEP6-10 STEP 11 _ 16 STEP 16 _ 18

Gycle 3

STEP 1"t Priority 2nd Priority 3'd Priority

Before STEP Pre-Reading STEP 1

Not
Prioritized

Kinder

Bef. STEP-

STEP 1

SÏEP2-3

Grade L STEP 2 STEP 3 STEP5-6
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Bef. STEP.
STEP 2

Grade 3 Bef. STEP- 4 STEP 5. STEP
7

STEP 8 - 10 STEP 11 _12

Grade 4 Bef. STEP- 7 STEP 8 _ 1O STEP 11.13 STEP 14_15

GradeZ

Grade 5

STEP 3 -
STEP 5

STEP6-7 STEPS-9

Bef. STEP- 10 STEP 11 _ 13 STEP 14_16 STEP 17 _ 18

RETURN TO TABLE OF CONTENTS
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Rtl at Rocketship: Progress Monitoring

At Rocketship, we utilize AlMSweb as our progress monitoring platform for students
participating in Tier 2 and 3 ELA interventions. AlMSweb provides both the assessments we
use for progress monitoring, as well as the database for storing and analyzing progress

monitoring data on an ongoing basis.

The assessments provided by AlMSweb are called "curriculum-based measurements" (CBMs).

These are short (1 minute) probes designed to assess a student's performance on a specific,

early or basic literacy skill. They are not designed to be comprehensive assessments of a
student's reading skills; rather, they are designed to be sensitive to change, to provide reliable

and frequent information regarding a student's responsiveness to an intervention, and to

indicate whether a student is increasing in a targeted, basic skill that is required in order for
them to access grade level content.

AlMSweb has a suite of ELA CBMs*, including

*See the "@fora samples of each CBM
**Rocketship does not recommend the use of the PSF probes.
***See pages 7 , 11, 15, and 20 of the Test of Early Literacy Administration and Scorinq Guide
for scripted directions to administer the early literacy probes.
****See page 6 of the RCBM Administration and Scoring Guide for scripted directions to
administer the ORF probes

Tests of Early Literacy

Probe Grade Levels Description

Letter Naming Fluency Kinder, Fall--- 1st, Fall Students state a letter name

Letter Sound Fluency Kinder, Winter -- 1st, Fall Students state a letter sound

Phoneme Segmentation
Fluency**

Kinder, Winter--- 1st, Winter Students segment a CVC
word into individual
phonemes

Nonsense Word Fluency Kinder, Winter -' 1st, Spring Students read or segment
phonetic CVC words

Oral Reading Fluency***

Probe Grade Levels Description

Oral Reading 1st, Winter --- Bth Students read short
passages.
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lnterventionists monitor student's progress using AlMSweb probes on a weekly basis at
Rocketship. On Thursday minimum days, lLss should not pull intervention groups and should
instead use this time to administer progress monitoring assessments to the student's on their
caseloads.

lLSs may also choose to have students monitoring their own progress in intervention - research
shows that simply self recording CBM results can positively impact student fluency rates.
Sample student-facing trackers are available in the "Resources" section of the playbook.

Setting Progress Monitoring Goals

Every student participating in Tiers 2 and 3 interventions at Rocketship has a specific progress
monitoring goal. This allows school teams to easily determine if a student needs additional
intervention or is ready to exit intervention based on their progress towards this goal. Setting
progress monitoring goals in AlMSweb is the responsibility of the interventionist (lLS or ISE
Specialist), to be monitored and supported by the school leader.

Goal Setting Assumptions:
o Students who are at or above 25th percentile: Students who are at or above the 25th

percentile according to AlMSWeb benchmarks should notbe in Tier ll or Tier lll
o Students who are between the 1Oth and 25th percentile: Students who are between

the 1Oth and 25th percentile should be progress monitored ON grade level
o Students who are below the lOth percentile: Students who are below the 1Oth

percentile according to AlMSWeb benchmarks should be progress monitored below
grade level untilthey demonstrate they are at or above the 1Oth percentile according to
AlMSWeb benchmarks

o Re-evaluation cycle: Students in Tier ll or Tier lll will be assessed and reevaluated
around Data Days in DecemberlJanuary, March, and May

o Higher BOY AlMSWeb percentile: The higher a student's BOY AlMSWeb percentile,

the earlier in the school year the student should be expected to reach the 25th percentile

AlMSweb considers students within grade level expectations when they are performing at or
above the 25th percentile on grade level CBMs. For this reason, the 25th percentile is generally
used as the 'goal'for students in intervention, with the timeline for meeting the goal depending
onthestudent,sstartingpoint.See..@'inthe,,Resources',sectionofthis
playbook for specific goal setting guidelines.

RETURN TO TABLE OF CONTENTS
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Rtlat Rocketship: Data-Based Decision Making

Data-based decision making for students participating in tier 2 ELA interventions occurs on an

ongoing basis through coaching conversations between school leaders and interventionists, as

well as at the end of data cycles. The end of the data cycle is the time when problem solving

teams work together to determine which students have made enough progress to exit
intervention, which students should remain in their current intervention and which students have

made insufficient progress and should be considered for a more intensive level of intervention.

The data-based decision making process at data days is as follows (you can find a version of
this protocolwhich includes a visualdecision makinq tree in Box):

f ) Determine if sufficient data points have been collected:
CBM data isn't considered valid for the purposes of instructional decision making until we have

enough data points to generate a stable trend line. We need to collect at least four data points

within a six week period in order to make instructional decisions. lf we don't have sufficient data

for the student, continue providing the intervention and monitoring progress. lf we do have

sufficient data...

2) Determine if the student is making sufficient progress:
We can use two methods to determine progress:

o The "Three Point Rule": lf the at least three of the most recent four data points are close

to, at, or above the student's goal line, we can conclude that the student is responding

favorably.
o The "Trendline Rule" lf the student's trendline is trending upward, and is showing that the

student will meet (or will be close to meeting) their goal by its assigned date, we can

conclude that the student is responding favorably.

lf this the student is responding favorably... (if the student is not responding favorably to
intervention, skip to step 6)

3) Determine if the student has met their progress monitoring goal, and whether the
student was being monitored on or off grade level.

4l If the student is being progress monitored on grade level, and they have met their
progress monitoring goal, administer the AlMSweb benchmark to ensure they are now
performing above the 25th percentile on the benchmark. lf they are, they are ready to exit

from intervention. lf not, continue to provide interuention and monitor progress.

5) lf the student is being progress monitored off grade level, increase the progress
monitoring grade level and continue to provide the intervention.
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6) lf the student is not responding favorably to the intervention as evidenced by a lack of
progress towards the progress monitoring goal, determine if the intervention is being
implemented with fidelity:

o Two data sources can provide information about the fidelity of the intervention
implementation - observations using implementation fidelity checklists and the progress
of the other students in the group (if the majority of the students in the group are making
progress, you can conclude that the intervention is being implemented with fidelity. lf
not, that is an indication that there may be a need to investigate implementation
challenges).

7) lf the intervention is not (or may not be) implemented with fidelity:
Develop a plan to coach the interventionists towards fidelity of implementation

8) lf the intervention is being implemented with fidelity:
Determine if attendance, behavior, or motivational factors are significantly impacting
student progress. lf a student is not able to access the intervention because of any of the
factors listed above, the team willwant to develop a plan to address these issues before making
an instructional change for the student.

9) lf there are no attendance, behavior, or motivational factors significantly impacting student
progress, consider referring the student to a more targeted, intensive level of intervention.
ln most cases, this will mean referring the student for an SST so the SST team can plan a

targeted, individualized support plan for the student.

Tips for using these guidelines:
These guidelines are meant to provide a general process that teams can follow when analyzing

student progress. However, teams may use their discretion to deviate from them on a
case-by-case basis depending on student need. For example, if the student is new to
Rocketship and has only been in intervention for one data cycle, the team may decide to
continue a Tier 2 intervention even if the student isn't yet responding favorably to give the
student more time in the intervention. Alternatively, if the student is in their second year of
intervention and is still not making sufficient progress, the team may accelerate intensive
planning for the student

RETURN TO TABLE OF CONTENTS
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Rtlat Rocketship: Data Days

There is quite a bit of Rtl-related work that occurs on data days, to align wíth the end of data
cycles. The scope and sequence below provides guidelines on what school leaders and lLSs
should do prior to and during data days to stay on track with tier 2 interventions. We have also
created a stand alone "Wirìtêr Rtl Handbo*" and "Spring Rtl Handbook" which contain lusf the
information that Tier 2 leads need to prepare for data days at the end of each of those cycles.

Data Day Prior to... Durino...

September Step l: Give AlMSWeb
benchmark to bottom 35th
percentile of students and any
new students in GL (as
determined by Spring MAP
results)

Step 2: Enter all results in

AlMSWeb

Step 3: Give SIPPS diagnostic to
any student who falls in the
bottom 25th percentile according
to AlMSWeb

Step 4: Give SLA to any student
who falls below the 1Oth percentile
on their grade-level benchmark

9.18: Use Data Day #'1 to create
ability-based groups across GLs and
determine tutoring logistics
o All students performing below the 25th

percenti le qualify for Sl PPS/phonics
interverrtiorr (exception: ISE students
who are receiving tier 3 support from
their ISE case manager)

o Priorities phonics/fluency needs. lf you
have many students who qualify for
Sl PPS/phonics intervention, fill your
lLSs' schedules with these groups.

o lf you have capacity (i.e. lower numbers
of students needing phonics
intervention), leave room in your lLSs'
schedules for comprehension groups to
start in October.

9.19: Use Data Day #2 to enter students
names in caseload and create progress
monitoring goals

January Step l: Give AlMSWeb
benchmark to ALL Tier ll and lll
students (in December)

Step 1: Exit from intervention any student
who has already met their AlMSWeb goal
(^for SLA students, move them to the next
grade level)
o Cross reference STEP score: anyone

2years or more below GL on STEP
should be moved into RCC
comprehension

o Anyone NOT 2 years or more below
GL should be exited



l{IPn0[[rT

Step 2: Utilize the AlMSWeb Data
Analvsis Protocol to review progress
monitoring status of students participating
in intervention to determine next steps.

Step 3: Use STEP data from December to
add any additional students to Tier ll (2
years or more below GL)
o Use same diagnostic and placement

process from September after Data
Day (*refer to Rtl Calendar.)

March Step l: Give AlMSWeb
benchmark to ALL Tier ll and lll
students

Step 1: Exit from intervention anyone who
has already met their AlMSWeb goal
o Cross reference STEP score: anyone

2 years or more below GL should be
moved into RCC comprehension,
*comprehension students do NOT
receive AlMSWeb benchmark

o Anyone NOT 2 years or more below
GL should be exited

Step 2: DO NOT add any additionalTier ll
students; ONLY exiting or moving students
from phonics to comprehension

RETURN TO TABLE OF CONTENTS
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Rtl at Rocketship: lntervention Resources

Curriculum Overviews
This section of the Rtl Playbook provides an overview of each of the programs in Rocketship's
intervention suite, includ ing:

o Sound Partners
o Systematic lnstruction in Phonics and Phonemic Awareness (SIPPS)
r Fluency Supplement Recommendation for SIPPS
¡ Þaa¡lr¡ fi^mm^h /.'^r^
- r\gqvY vvrrtrrlvtt vvtg

o ELSB
o Step Uo ïo Writing
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Sound Partners

Tier: Tier ll (Kinder only) and Tier 3 (K-5)

lnterventionists: ILS and ISE

Grades: Primarily Kindergarten, Grades 1-2 on a need basis

Sound Partners is an intervention program in phonics-based early reading, designed primarily

for lower-grade students (K-2) lacking foundational phonics and phonemic awareness skills.

Sound Partners routines include letter-sound correspondence, segmentation, individualword
reading, sight word practice, and practice reading with connected text. The ideal group size is 3

students or less, and Sound Partners is implemented by ISE Specialists, Para-professionals,

and lLSes.

Materials:
o Sound Cards
o BOB books (for connected reading)
o Lesson Book
o Student Mastery Tests
o Tutor lmplementation Manual
o Attendance/Lesson CompletionLogs
o Progress Reports (for teachers and/or parents)
o Tutor Observation Forms (Treatment lntegrity Checklists)

Lesson Components
o Say the Sounds (student practices saying the sound associated with a letter or letter pair

and practices writing the letter(s) associated with a sound)
o Letter Sound Cards (student practices pairing sounds with key words)
o Segmenting (sfudent practices listening forthe separate sounds in a word and saying

them one at a time)
o Word Reading (student reads words by saying their sounds and blending them aloud.

Student spe//s words by listening for and writing down the sequence of sounds in the

word)
o Sight Words (student pracfices reading words that cannót be sounded out)
o Sentence Reading (student reads senúences made up of taught sight and decodable

words)
o Magic -e- (student practices reading words using the "magic -e- rule")
o Word Endings (student practices reading words with the endings -s, -ed, -y, and -ing)
o Pair Practice (student practices reading and spelling words and nonwords with new letter

pairs)
o Reading Long Words (student practices reading compound and multisyllable words)
o Book Reading (student practices reading newly taught sounds and words in a story)
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Gurriculum Starting Point
All students start Sound Partners at lesson 1; however, students move through the lessons at
different rates depending on their skill and mastery of the material.
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SIPPS
Tier: Tier ll, Phonics and Fluency

lnterventionists: lLSs
Grades: Grades 1-5

SIPPS (Systematic lnstruction in Phonological Awareness, Phonics, and Sight Words) is a

program for struggling readers from kindergarten through 12th grade. SIPPS routines include

letter, sound and word cards as well as decodable books to apply instruction to a more realistic

setting. The ideal group size is 6 student or less.

SIPPS Levels:
o S/PPS Beginning: Designed for students in Grades 1-3 who know their letter sounds, but

have not mastered blending or segmentation.
o S/PPS Extension: Designed for students in Grades 1-3 who can read and spell simple

simple vowel patterns.
o S/PPS P/us: Condensed version of Beginning and Extension, designed for students in

Grades 4+.
o S/PPS Challenge: The end of the SaPPS spectrum; any student who has surpassed

Extension or Plus could enter into Challenge.

Materials
o Sound Cards
o Sight Word Wall Cards
o Story Posters
o Reproducible Stories Book
o CD-ROM with all reproducible pages

Sight Word Cards

Spelling-Sound Cards

Sets of Little Books

DVD with Videos of Routines
Online resources

Lesson Components (for resources/videos go to: https://teach.devstu.orq/session/new: use

username: mwunderlich@ rsed.orq and password: rocketship)
o Rereading a Story
o Phonological Awareness
o Phonics and Decodable Words
o Sight Words
o Reading a Story
o Guided Spelling and Segmentation
o Fluency Practice

Curriculum Starting Points
SIPPS has a placement assessment that will be given to students within the first week of
intervention. For students in Grades K-3, there are 3 levels at which they could enter:

Beginning, Extension, and Challenge. For students in Grades 4-5, there are 2 levels at which
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they could enter: Plus or Challenge. Each level has 5 different entry points (ie. Lesson 1 or
Lesson 21), except for Challenge. At the Challenge level, everyone starts at Lesson 1.

o SIPPS K-3 Diaqnostic
o SIPPS 4-12 Diagnostic

Fluency Supplement Recommendation for SIPPS

Rationale
Although SIPPS'systematic, routinized approach to phonics instruction is extremely effective,
our S|PPS program lacks an effective fluency component. The SIPPS curriculum does in fact
have a fluency element - 20- 30 minutes of fluency practice after the 30 minute scripted lesson -
but our 3O-minute time constraints do not enable us at Rocketship to make use of it. Since
students are being progress monitored through AlMSWeb on fluency assessments, it makes
sense to supplement the SIPPS curriculum with fluency practice. Below we have outlined a few
suggested recom mendations.

Suggestions for When to Supplement

Suggestions for What to Use to Supplement

Curriculum
Level

Grade-Level Supplement Why/When

SIPPS
Beginning

Typically Grades 1-2 No Too low-level; students in

Beginning have only mastered
short vowels

S¡PPS
Extension

Typically Grades 1-3 Yes Starting at Lesson 1

SIPPS Plus Grades 4-5 Yes Starting at Lesson 1

SIPPS

Challenge

Any student in Grades 1-5

who has completed either
SIPPS Extension or Plus

Yes Starting at Lesson 1

Gurriculum lmportant to Know Materials
Available

Suggested Frequency

Lakeshore NOT FREE: Will have -20 passages per
grade-level

At least 1xlweek - either
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to purchase and have

shipped

hold 1-2 students after the

lesson to do I minute
fluency practice OR
practice with entire group

on minimum days when
not progress monitoring

HELPS
(Helping Early
Literacy with
Practice

Strategies)

FREE: You willhave
to create a log-in and
will be asked to make

a donation, but will

not be charged for
materials

Teacher's Manual

Student Passaqes
Teacher Passaoes

At least 1xlweek - either
hold 1-2 students after the

lesson to do 1 minute
fluency practice OR
practice with entire group

on minimum days when
not progress monitoring

Readinq A-Z NOT FREE: Must
have a member log-in
to access

169 passages

available; 8 per

reading levelfrom
Levels F-Z on

Fountas & Pinnell
scale

At least 1xlweek - either
hold 1-2 students after the

lesson to do 1 minute

fluency practice OR
practice with entire group

on minimum days when
not progress monitoring
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Ready Gommon Core*

*See "lmplementing Ready Common Core" for more details on how to select and sef goals for students pafticipating
in Ready Common Core

Tier: Tier ll, Comprehens¡on
lntervention¡sts: lLSes
Grades: Grades 2-5

Ready Common Core is a comprehension program that employs a gradual-release model to
enabrle struqslins readers to access qrade-leveltext. Whlle the curriculum ¡s available from
Grades K-8, Rocketship has RCC available in Grades 2-5 as the comprehension component of
our Rtl program. The ideal group size is 6 student or less.

Materials
o Student Workbook
o Teacher Edition

Lesson Components
Each lesson is 5 components; Parts 1 and 2 can be taught together. Each lesson lasts 1 week
with 30 minute small group instructional periods 4xlweek.

o Paft 1: Introduction - Think of this as the hook. lt is intended to introduce the
comprehension skill they will be practicing for the week in a student-friendly and
engaging way.

¡ Part 2: Modeled lnstruction - Students read a short text and are guided, through
modeled think-alouds and sentence frames, to discuss comprehension questions.

c Part 3: Guided Instruction - Students continue reading the same text and use the skills
they have just practiced to answer discussion questions.

o Part 4: Guided Practice - Students read a longer text and respond to comprehension
questions with less guidance from the instructor.

o Part 5: Common Core Practice - This is designed as the weekly formative assessment.
Students complete the assessment independently, after which they justify and discuss
their answers as a group.

DigitalAccess
o Online Teacher Toolbox

Gurriculum Starting Points
Ready Common Core is aligned to iReady; thus, when students complete the iReady
diagnostic, the system will suggest lessons from RCC. Students can then be grouped according
to their specific comprehension needs.
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ELSB
Early Literacy Skill Builder One Pager
ELSB at a glance...

ELSB is an intensive intervention program that incorporates systematic instruction to teach

both print and phonemic awareness. ELSB is a multi-year program with seven distinct levels
and ongoing assessments so students progress at their own pace. lt incorporates scripted
lessons, least-prompt strategies, teachable objectives, built-in lesson repetition, and ongoing
assessments. All students begin at Level 1. lnstruction is one-on-one or in small groups.
Teach scripted lessons daily in two 30-minute sessions. On the completion of each level,
formal assessments are given. ELSB should be done in small groups. lt should be

implemented by any trained professional.

Essenfia/ Elements

Lesson Components
Phonemic Awareness
Phonics

Comprehension
Vocabulary and Fluency Work

Cu rric u I u m Starti ng Poi nts

Students start at lesson 1.

Progress Monitoring-Formal (Answers question: Are they growing?)
r Built-in mastery assessments

lnformal (Answers question: Did they get what ljust taught?)
o Performanceobservations

Materials

lmplementation Guide
Teacher's Manuals

Student Material Books
Student Assessment Books
Moe the Frog Puppet
AllAbout Moe Stories
DVD for staff training

CDs with printable PDFs and other reproducible resources

Sight Word Flashcards

lmplementation Fidelity Checklist
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Steo Up To Writing

SUTW at a glance...
Step Up To Writing is an intervention program that is successful in increasing writing proficíency

through explicit, hands-on,research-validated strategies. SUTW Complements any writing
curriculum and it is aligned to Common Core. This program improved literacy skills across
content areas and grade levels. Reading comprehension strategies are a focus and strategies
are embedded to assist with reading, writing, listening, and speaking. SUTW should be done in

small groups. lt should be implemented by any trained professional.

Essential Elements

Materials

Teacher's Guide and lmplementation Guide
Handy Pages
SUTW CD-ROM
Attendance/Lesson Completion Logs
Progress Reports (for teachers and/or parents)

lmplementation Fidelity Checklist

Lesson Components
1. Planning a Story
2. A Story
3. Accordion Paragraphs
4. Kinds of Topic Sentences
5. Closing Your Paragraph
6. Transitions

7. Summary Paragraph

8. Planning a Paragraph

9. Two Kinds of Writing-A Story
10. Two Kinds of Writing-lnformation
1 1. G-Sentence Paragraph
12. Two-Column Notes
I 3. 7-Sentence Paragraph

Cu rriculum Starting Points
All students start at the beginning of the program, but students progress at different rates

Progress Monitoring-Formal (Answers question: Are they growing?)
o Writing Samples Assessed weekly by Tier lll lnstructor

lnformal (Answers question: Did they get what ljust taught?)
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o Built in performance observations

RETURN TO TABLE OF CONTENTS
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Designing Tier 3 lnteruentions

Within the Rtl framework, interventions at the tier 3 level are not defined by a specific
curriculum, or a particular service provider. Rather, they are differentiated from tier 2 in that
they are more intensíve and more individualized. This is an important concept for schools
because it allows you to use your resources more flexibly in order to meet the needs of all
students. For example, if the only tier 3 intervention you have available at your site is a Seeing
Stars group with your ISE Specialist, there will likely be much more limited capacity to serve
of¡ r¡lanlc al fhal lar¡al {l-ran if rrnr r nnnai¡lar liar 2 in+nn¡an+i^ ¡h+^hôir,^ f^r¡^t^n ^^-Iúrvuvr rru ur fr rq! rvvur rr rqr r rr Jvv vvr r9rvçr !r9r v r rrçr vgr r(rvr r qJ ar ty I ttgt tlJtvç, tqt !,cttgv, clt tu

individualized intervention provided by any qualified service provider on your campus.

Steo 1: Selectino an lnstructional Platform

The first step in designing a tier 3 intervention for a student is selecting an instructional platform.

School leaders should consider all of the evidence-based interventions available on their sites
when selecting the instructional platform for tier 3, including interventions that are typically used
at tier 2 or even tier 1 for younger grades, including but not limited to:

o Open Court
o SIPPS
o Seeing Stars
o Sound Partners
o On Cloud 9

o Step up to Writing

Steo 2: lntensifu the Instructional Platform

ïhe key differentiating features between tier 2 and tier 3 is intensification and individualization.
ïhere are several methods by which an intervention can be intensified and/or individualized,
including:

o Reducing the group size (e.9. individual intervention rather than a group of four students)
o lncreasing the frequency of the intervention (e.9. twice per day rather than once per day)
o Increasing length of intervention sessions (e.9. 40 minutes per session rather than 20

minutes per session)
o St-tpplementing intervention with additional practice or exercises (e.g. adding an

individualized daily fluency routine to a student's SIPPS session)
o "Double dosing" particular components of the intervention based on student need (e.9.

repeat the short vowel routine of SIPPS twice within a single intervention session)
o lmplementing a different intervention (e.9. switching from SIPPS with the ILS to Seeing

Stars with the ISE Specialist)
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Steo 3: Make a Prooress Monitoring Plan

Progress monitoring for students in tier 3 is identical to tier 2

RETURN TO TABLE OF CONTENTS
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lmplementing Ready Common Core (a stand alone Readv Common Core implementation quide
is a/so available)

The majority of the programs in Rocketship's ELA intervention suite are designed to support
students who have basic, early literacy needs such as phonics and fluency. However, some
students will have adequate basic reading skills but require intervention in the areas of reading
comprehension and vocabulary development. These students may benefit from small group
instruction using the Ready Common Core program. Guidelines for selecting and progress

monitorino these students fo!lows."'9 _"--- -_'.'

Student ldentification

1. Use STEP as universal screener to identify which students qualify for Ready Common
Core.

OPTION 1: ldentify students using the guidelines below.
NOTE: These windows can be adjusted (e.9. to 3 or 4 SIEP levels below grade-level)
depending on how many sfudenfs you are able to serye with your /[S schedu/es.

Kinder STEP 1 or below

1st STEP 2 or below

2nd STEP 5 or below

3rd STEP 8 or below

4th STEP 10 or below

5th STEP 12 or below

OPT|ON 2: ldentify students using bottom 35% ol students as determined by STEP
data by grade-tevel.

2. For each student that qualifies according to the above STEP windows, use STEP tool
to determine which areas on the STEP assessment are contributing to their DNA.

a. lf students are aUabove target in Reading Accuracy, Reading Rate, and/or
Fluency but below tarqet in Oral Comprehension and/or Silent Comprehension,
they oualify for Ready Common Gore.

b. lf students are below tarqet in Reading Accuracy, Reading Rate and/or Fluency,
they qualify for SIPPS.
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1. lf, once students are AlMSweb benchmarked, and they fall above the

25th percentile but still fallwithin the STEP ranges above, they qualifu

for Readv Common Core.
c. lf students are below target in both Reading Accuracy, Readlng Rate, Fluency

and Gomprehension, they can be recommended for both Ready Gommon Gore
and SIPPS.

d. Collaborate with ELA teachers to determine additional students who need
comprehension su pport.

Student Placement in Ready Common Gore Curriculum

OPTION l: Give students identified via STEP the i-Ready Diagnostic.
1. Drill down into Student Profile report in i-Ready.
2. Click on Comprehension: Literature or Comprehension: lnformational Text.

3. Scrolldown to the bottom of the screen to determine which Ready Gommon Core
lessons the student needs and at which lesson he/she should start.

OPTION 2: Use current reading level (as determined by STEP) and correlate with
grade-level to determine starting point.

1. Correlate student's cunent reading levelwith the associated grade-level (e,9. a 2nd
grader reading at a STEP 6 is reading at a 1st grade level).

2. Start students at Lesson 1 of the associated gradelevel materials.

Progress Monitoring

OPTION l: Give allstudents mini-diagnostics through i-Ready each month.
Use Progress Monitoring reports through i-Ready to track growth according to
grade-level targets (e.9. 1.5 years of growth).

1. Pros: mini-diagnostics can be scheduled in advance, provides comprehensive
achievement data

2. Cons: comprehensive assessment (so not just reading comprehension), can take 20-30
minutes

OPTION 2: Assign i-Ready lessons each week that correlate to standards taught in RGC

lessons.
Use Pass Rate to track growth on associated standards.

1. Pros: easily assignable, correlate directly to materialtaught in RCC, quick assessment

2. Cons: multiple choice questions only

OPTION 3: Use questions at end of each RGG lesson (and unit assessments after each 5

lessons) to track grovuth.
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Use Pass Rate to track grovuth on concepts/standards presented in each lesson.

1. Pros: can immediately adjust instruction based on data, direct correlation of assessment
to instruction

2. Cons: only grades 2-5 have this feature in the RCC books

GoalSettino

Since STEP is the universal screener for Ready Common Core, we can set a STEP
improvement goai lbr students based on their starting STEP level.

RETURN TO TABLË OF CONTENTS

Current STEP Level STEP Level Goal End Date

PR 2 April 1st

1 3 April 1st

2 4 April 1st

3 5 April 1st

4 6 April 1st

5 6 April 1st

6 7 April 1st

7 B April 1st

I 9 April 1st

9 10 April 1st

10 11 April 1st
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Rtl at Rocketship: 2015-16 lmplementation Galendar

The most comprehensive calendar of all Tier 2 tasks (with differentiated timelines for the
Nashville school calendar as well as the new schools) can be found here. Below is a high level
overview of Rtl tasks over the course of the year.

Area & MKE schoo/s

August Assessment:
o BOY screening and benchmarking
o SIPPS diagnostic
o SurveyLevelAssessments

September lntervention:
o Create ability-based SIPPS groups based on screening data
e Launch interventions

October Assessment:
o Second screen (via STEP)
o Create RCC/comprehension groups
o Ongoing progress monitoring

lntervention:
o Continue SIPPS groups

November lntervention:
o Launch comprehension intervention groups
o Continue SIPPS groups

Assessment:
o Ongoing progress monitoring

December lntervention:
o Continue intervention groups

Assessment:
o Ongoing progress monitoring
o Mid-year AW benchmarking

January Data-based decision making:
o Students exit and enter intervention based on assessment data
o Students who are not responding to intervention are referred for

more intensive support

Assessment:
o Benchmark and diagnostics for new students

)
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February lntervention:
o Launch/ continue intervention groups

Assessment:
r Ongoing progress monitoring

March Data-based decislon maklng :

o Students exit intervention based on assessment data
o Students who are not responding to intervention are referred for

more intensive support

lntervention:
o Continue intervention groups

Assessment:
o Spring benchmarking
o Ongoing progress monitoring

April lntervention:
o Continue intervention groups

Assessment:
o Ongoing progress monitoring

May Assessment:
o Finalbenchmark

lntervention:
o lntervention ends
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July Assessment:
o BOY screening and benchmarking

August Assessment:
o SIPPS diagnostic
o SurveyLevelAssessments

Intervention:
o Create ability-based SIPPS groups based on screening data
o Launch interventions

September Assessment:
o Second screen (via STEP)
o Ongoing progress monitoring

lntervention:
o Continue SIPPS groups

October Assessment:
o Create/launch RCC/comprehension groups
o Ongoing progress monitoring

lntervention:
o Continue SIPPS groups

November lntervention:
e Continue intervention groups

Assessment:
o Ongoing progress monitoring

December lntervention:
o Continue intervention groups

Assessment:
o Ongoing progress monitoring
o Mid-year AW benchmarking

January Data-based decision making :

o Students exit and enter intervention based on assessment data
o Students who are not responding to intervention are referred for

more intensive support

Assessment:
o Benchmark and diagnostics for new students
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February lntervention:
o Launch/ continue intervention groups

Assessment:
o Ongoing progress monitoring

March Data-based decision maklng:
o Students exit intervention based on assessment data
o Students who are not responding to intervention are referred for

more intensive support

lntervention:
o Continue intervention groups

Assessment:
o Spring benchmarking
o Ongoing progress monitoring

April lntervention:
o Continue intervention groups

Assessment:
o Ongoing progress monitoring

May Assessment:
¡ Finalbenchmark

lntervention:
o lntervention ends
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New Schoo/s and RR

August Assessment:
. ISE benchmarks caseload

September Assessment:
o BOY benchmarking
o SIPPS diagnostic
o SurveyLevelAssessments

October Assessment:
o Ongoing progress monitoring

lntervention:
o Create/launch SIPPS groups

November lntervention:
o Continue intervention groups

Assessment:
o Ongoing progress monitoring

December lntervention:
o Continue intervention groups

Assessment:
o Ongoing progress monitoring
o Mid-year AW benchmarking

January Data-based decision making:
o Students exit and enter intervention based on assessment data
o Students who are not responding to intervention are referred for

more intensive support

Assessment:
o Benchmark and diagnostics for new students

February lntervention:
o Launch/ continue intervention groups

Assessment:
o Ongoing progress monitoring

March Data-based decision making:
o Students exit intervention based on assessment data
o Students who are not responding to intervention are referred for

more intensive support

)
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lntervention:
¡ Continue intervention groups

Assessment:
o Spring benchmarking
o Ongoing progress monitoring

April lntervention:
o Continue intervention groups

Assessment:
o Ongoing progress monitoring

May Assessment:
o Finalbenchmark

lntervention:
o lntervention ends
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Rtl at Rocketship: Roles and Responsibilities
lnteruentionisfs and Tier 2/LL Lead:

ILS TK Teacher / AT Tier 2/LL Lead ISE Staff

Planning Backwards-plan a
scope and sequence
of lessons for each
data cycle for each
group of Tier ll/lll
students on a both a
weekly and daily
basis

Backwards-plan a
scope and sequence
of lessons for each
data cycle for each
group of Tier ll/lll
students on a both a
weekly and daily
basis

Develop a system to
hold interventionists
accountable for scope
and sequence and
efficient pacing of
lessons by developing
a pacing tracker

Backwards-plan a
scope and sequence
of lessons for each
data cycle for each
group of Tier lll /lSE
students on a both a
weekly and daily
basis

lntervention Deliver Tier ll/lll
curriculu m with fidelity
to each Tier ll group
four times per week
(except Thursday)

Deliver SIPPS and/or
Sound Partners
curriculum with fidelity
to each Tier ll/lll
group four times per
week (except
Thursday)

Conduct progress
monitoring data
analysis regularly to
determine which
students need
additional intervention
or need to be referred
to the SST process.

Support Tier ll /lll
intervention fidelity by
conducting four
fidelity walk-throughs
on a quarterly basis

Connect with llSes in
'l:1 to give
walkthrough feedback
and review data
analysis

Faci litate professional
development for
llSes covering a
variety of topics,
depending on time of
year

Deliver Tier lll
curriculum with fidelity
to each Tier lll/lSE
group

Screening Administer AlMSWeb
benchmark to bottom
35th percentile of
students (on MAP) in

a particular
grade-level by end of
first week of school

Enter allAlMSWeb
benchmark data in

AlMSWeb and use
data to determine
which students are
eligible for Tier ll/lll
intervention

Administer SIPPS
diagnostic to place

Support
administration of
AlMSWeb benchmark
to bottom 35th
percentile of students
in a particular
grade-level by end of
first week of school

Support subsequent
administrations of
AlMSWeb benchmark
in winter and spring to
current Tier ll/lll
students

Create Tier ll /lll
groups and create

Create Tier ll roll-out
plan so that all
identified students are
benchmarked by end
of first week of school,
given SIPPS
diagnostic/SLA's and
tutoring rolls out by
9121

Check in with llSes
on a daily basis
during benchmarking
& diagnostic periods
to ensure they have
the support they need
to finish by deadline

Administer AlMSWeb
benchmark all
caseload students
(lSE and non-lSE Tier
ilr)

Enter allAlMSWeb
benchmark data in
AlMSWeb

Create Tier lll/lSE
groups and create
rigorous, but realistic
progress monitoring
goals for each student
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students in Tier ll/lll
curriculum twice per
year

Create Tier ll groups
and create rigorous,
but realistic progress
monitoring goals for
each student in Tier
il/ilt

rigorous, but realistic
progress monitoring
goals for each student
in Tier ll/lll

Administer SIPPS
diagnostic to place
students in Tier ll /lll
curriculum twice per
year

Provide structured
support around
creation of groups,
setting progress
monitoring goals, and
managing AlMSWeb
caseload

Progress
Monitoring

Administer AlMSWeb
progress monitoring
probes on a weekly
basis on Thursdays

Analyze progress
monitoring data on an
ongoing basis to
determine if students
are on track towards
goals

Administer AlMSWeb
progress monitoring
probes on a weekly
basis

Provide ongoing
progress monitoring
monitoring and
support to lLSs

Facilitate Data Day
professional
development and GL
collaboration

Administer AlMSWeb
progress monitoring
probes on a weekly
basis on Thursdays

Analyze progress
monitoring data on an
ongoing basis to
determine if students
are on track towards
goals

Communi-
catlon

Communicate
intervention status on
report cards

Share AlMSWeb data
with gradelevel
teachers at CPT at a
minimum of a monthly
basis

Communicate
intervention status on
report cards

Share AlMSWeb data
with grade-level
teachers at CPT at a
minimum of a monthly
basis

Manage lLSes to
indicate intervention
status on report cards

Ensure that lLSes
meet with teachers at
CPT and share
AlMSWeb data at a
minimum of a monthly
basis

Track overall
schoolwide Rtl
progress on a
quarterly basis
(coinciding with Data
Days) and
communicate to
School Leadership
team

Communicate
intervention status on
report cards

Share AlMSWeb data
with grade-level
teachers at CPT at a
minimum of a
bi-monthly basis

RETURN TO TABLE OF CONTENTS
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Principal and Schools Team

Although the Tier 2/LL Lead is ultimately responsible for the successful implementation of your

site's Rtl program, the Principal oversees the overall achievement of his/her site, so it is
incumbent on the Principal and the Schools Team to be both aware of and check in on critical
ïier ll milestones. Thus, the timeline was designed to clearly illustrate critical Tier ll milestones

so that Principals and Schools Team know what to look for and how to follow up.

Principal Schools Team

Data Cycle I
(8.17-10.15)

8.17-8.21: Check with Rtl Lead to ensure
they will be able to finish benchmarking all
students by 8.21and that the ILS team
knows how to administer SIPPS diagnostic
and SLA

9.17-9.18: Check with Rtl Lead to ensure
they have all materials they need for Data
Day (completed AlMSWeb benchmarks,
completed SIPPS diagnostics, LL bell
schedule)

9.18: Check in on status of Tier ll groups
(groups are created, AlMSweb goals are
set)

9.21.9.25: Conduct a walk-through of LL
with a member of the Schools Team to
ensure that groups are happening and that
SGI reflects the quality and rigor we want
(Should also conduct individual
walk-through)

9.21-9.25: Conduct a
walk-through with Principals
to answer following
questions:
o Are groups happening

when they should be
happening?

o Does the SGI reflect the
quality and rigor we want?

Data Cycle 2
(10.26-12.18)

Every Thursday: Spot check to be sure
progress monitoring is happening in the
Learning Lab.

12.14-12.18: Check in with Rtl Lead to
ensure that AlMSWeb mid-year
benchmarks willbe complete by 12.18 and
that lLSes are set up for success to
complete Data Analysis on 1.4 and 1.5

Data Cycle 3
(1.6.16-3.11.1
6)

1.6.16: Check in with Rtl Lead to ensure
that students who reached their goals have
been exited from AlMSWeb, new students

1.25.16-1.29.1 6: Conduct a
walk-through with Principals
to answer following
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have been added to groups, and relevant
students have been transferred to
comprehension

1.25.16-1.29.16: Conduct a walk-through of
LL with a member of the Schools Team to
ensure that groups are happening and that
SGI reflects the quality and rigor we want

o Should also conduct individual
walk-through

questions:
o Are groups happening

when they should be
happening?

o Re-visit quality and rigor
from previous visit

Data Cycle 4
(3.14.16-5.2O
16)

3.14.16: Check in with Rtl Lead to ensure
that students who met their goals have been
exited from Tier ll (no new students added
at this point)

5.7: Check in with Rtl Lead to make sure
llSes are set up for success to finish
benchmarking by 5.20

RETURN TO TABLE OF CONTENTS
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Rtl at Rocketship: ILS PD Scope and Sequence

The PD scope and sequence below reflects suggesfed PD topics that the Rtl Lead and/or Lead

ILS willwant to revisit with your ILS team. The topics are closely tied to the Rtl Calendar and
Monthly Timeline so that all parties involved in Tier ll have the clarity they need to follow through
with next steps. Feel free to use the hyperlinked PPT presentations as a jumping off point and
adapt them as you see fit for the particular Rtl needs of your site.

RETURN TO TABLE OF CONTENTS

)

Month PD Topic
August r Refresher: How to Administer AlMSWeb Benchmark and Enter Data in

AlMSWeb
r How to Administer SIPPS Diagnostic
o How to Administer SLA Assessments

September o Refresher: How to Set Progress Monitoring Goals (including SLA)
o How to Use STEP Data to Add New Students to lntervention

October o What an Excellent SIPPS Lesson Looks Like
o How to lnterpret AlMSweb Data

r How to Plan RCC Lessons (if using RCC)

November o How to Exit Students from lntervention
o How to Determine if Students Exited from Phonics Should be Placed in

Comprehension

December o Refresher: How to Administer AlMSWeb Benchmark and Enter Data in
AlMSWeb

o How to ldentify New Students for Tier ll
o How to Reset Progress Monitoring Goals (including SLA)

January N/A

February o Refresher: How to Reset Progress Monitoring Goals (including SLA)

March o Refresher: How to Exit Students from lntervention
o How to Determine if Students Exited from Phonics Should be Placed in

Comprehension

April N/A

May o Refresher: How to Administer AlMSWeb Benchmark and Enter Data in
AlMSWeb

o Refresher: How to Exit Students from lntervention

June N/A
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Rtl at Rocketship: Beginning of Year Rtl Checklist (for school leaders)

The Rtl Checklist below (also see Learning Lab Vision of Excellence) is designed to provide the
foundations for what you will need to brainstorm/plan/do/implement in order to launch a highly
effective Rtl program at your site.

Roles/Responsi bilities

Coaching Tools

Suggested
Due Date

Action ltem Owner

By End of
SLL

Clarify and distinguish coaching and data management
responsibilities of the Rtl Lead and grade-level coach

Leadership Team

By End of
SLL

Sit down with the rest of Leadership Team to share key
points about Rtlcurriculum and AlMSWeb that School
Leaders will need to know to support their particular
grade-level

Rtl Lead

By End of
SLL

*lf your site will have a Lead ILS role, clarify expectations
for how Rtl Lead/Lead ILS will diwy up responsibilities
most effectively

Leadership Team

By End of
SLL

Clarify backwards planning scope and sequence
expectations for each data cycle for interventionists; create
scope and sequence/pacing trackers for interventionists

Rtl Lead

By End of
SLL

Clarify weekly/daily lesson planning expectations/feedback
cycle for interventionists

Rtl Lead

Suggested
Due Date

Action ltem Owner

By End of
SLL

Create a PD scope and sequence for ILS Summer PD that
involves suggested management, AlMSWeb, and curricular
topics

Rtl Lead

By End of 1"t

Month of
School

Create a PD scope and sequences for year-long ILS PLC
that involves suggested management, AlMSWeb, and
curricular topics (*refer to Suqqested PD Scope and
Sequence)

By End of Create a backwards planning scope and sequence template Rtl Lead
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School PD
Week 1

for interventionists to use to plan scope and sequence of
each group between data cycles

By End of
School PD
Week 1

Create a lesson planning template for interventionists to use
for both weekly/daily lesson planning

Rtl Lead

By End of
School PD
Week 1

Create an observation tool that allows you to record
observation notes/next steps for each interventionist

Rtl Lead

Gommunication

Gurriculum/AlMSWeb

Suggested
Due Date

Action ltem Owner

By End of
School PD
Week 2

Review the Rtl calendar for 15-16 and create calendar
notifications as reminders for critical due dates

Leadership Team

By End of
School PD
Week 2

Sit down with the lnterventionist Team to review Rtl
calendar and expectations for each critical due date, share
coaching expectations, and share alltemplates created

Rtl Lead

Before First
Data Day

Communicate intervention status of each student selected
to be in Tier ll/lll to ELA teacher and SL coach to get
anecdotal feedback

Rtl Lead

Before First
Data Day

Communicate intervention status of each student selected
for Tier ll/lll to family

Rtl Lead

Suggested
Due Date

Action ltem Owner

By End of
School PD
Week 2

Ensure that the ILS Team knows how to administer
AlMSWeb benchmarks, how to enter data in AlMSWeb, and
how to administer SIPPS diagnostic

Rtl Lead

By the End
of 1"t Data
Day

Ensure that every SL is familiar both with the critical
components of each curriculum used for Rtl (Seeing Stars,
Sound Partners, SIPPS, Ready Common Core) and with the
coaching resources available to support each curriculum

Rtl Lead

By the End Ensure that every SL is familiar with how to do the following Rtl Lead

,)
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of l"tData
Day

in AlMSWeb: log on, where to find AlMSWeb benchmark
and administration guides, how to set progress monitoring
goals, where to find individual student reports, where to find
schoolwide reports, how to exit students from Tier ll

Before 1"t

Data Day
Ensure that the lntervention Team knows how to use SIPPS
diagnostic information and LL bell schedule to create
ability-based groupings

Rtl Lead

By the End
of 2nd Data
Day

Guide the lntervention Team through a feedback-oriented
rehearsal of a SIPPS lesson

Rtl Lead

RETURN TO TABLE OF CONTENTS
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Resources

o AlMSweb Resourcesr
o Benchmarks
o Benchmark Trackers (Google Sheet)
o Progress Monitoring Data Tracking Template (Google sheet)
o Student Facing PM Trackers:

r Sample 1

¡ Sample 2
o National Norms/Percentile Bands
o AlMSweb How Tos

o Sound Partners
o SIPPS

How to Give Survev LevelAssessments (and to whom): Fall

How to Give Survev LevelAssessments (and to whom): Winter
How to Transfer Students to Another Provider's Caseload
How to Set Progress Monitoring Goals
Proqress Monitorinq Goals - Guidelines bv Cvcle
Goal-Settinq Recommendations for Students that Fall Below the 1Oth

Percentile on their Grade-Level Benchmark

r How to Change Progress Monitoring Measurement, Goal. and/or End

Date

r RCBM Administration and Scoring Guide
I Test of Early Literacy Administration and Scoring Guide
I How to Access Whole-School and lndividual Reports

AlMSweb Video Tutorials:
r AlMSweb Overview
r HelofulTips for Reading CBMs

r How to Print Probes

r How to Enter Benchmark Scores from Paper Probes
r How to Administer Benchmarks Diqitallv

¡ How to Progress Monitor Digitally

I How to Set Progress Monitoring Goals (On Grade Level)

r How to Set ProgresE Monitoring Goals (Off Grade-Level or SLA)
I How to Set Progress Monitoring Goals (Special Cases)
r Reviewing student progress (to inform exit decisions @ end of cycle)
r How to Exit Students from lntervention

r Reviewing lndividual Student Progress

r How to Create Custom Grouos

¡ How to Add/Delete Students and Staff/Users

lntervention Curricula lmplementation Fidelitv Checklistso
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o Readv Common Core
o ELSB
o Seeinq Stars
o Step up to Writinq

o SIPPS Resources:
o SIPPS Diagnostics -K-3 and 4-12
o SIPPS Diagnostic Tracking Template
o SIPPS Pacing Resources - Bay Area + MKE, NSH, and new schools

a

o

Ready Common Core PowerPoint Resource

Rtl Glossary of Acron!¡ms

Sample Parent Notification Letters

RETURN TO TABLE OF CONTENTS
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How to Give Survey LevelAssessments (and to whom): Fall

1. Any students who score in or below the 1Oth percentile (in the ffiffi percentile

range) should be given a Survey LevelAssessment (SLA) to determine the grade

level at which they score within the 1Oth to 25th percentile.

a. For Kinder: There is no SLA for Kinder. lf a Kinder student scores in or

below the 1Oth percentile, he/she is absolutely in need of intervention.

b. ForGrade l: lf a Grade 1 studentscores in orbelowthe 1Oth percentile

for NW (Nonsense Word), give him/her the Kinder LS (Letter Sound)

assessment. lf the score is within the 1Oth to 25th percentile, the student

should be progress monitored using LS at Kinder grade level.

c. For Grades 2-5: lf a student in Grades 2-5 scores in or below the 1Oth

percentile for OR (Oral Reading), give him/her a probe at the next lower

grade level until the score is within the 1Oth to 25th percentile. lf the score

is within the 1Oth to 25th percentile, the student should be progress

monitored using OR at that grade level.

Prinl Frol¡es

TyFe:

fvleasur* l

Grade:

Frobes:

BE¡I{:I.{MARK

ÖR

1

1PüìSue-llked-ro-ploy,pclf 
I

Print Close

Oüler SüËoûrting tvlatsrials

RETURN TO TABLE OF CONTENTS

RETURN TO RESOURCE LIST
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How to Give Survey LevelAssessments (and to whom): Winter

1. Any students who score in or below the 1Oth percentile should be given a Survey

LevelAssessment (SLA) to determine the grade level at which they score within

the 1Oth to 25th percentile.

a. For Kinder: lf a Kinder student scores in or below the 1Oth percentile for

LSF (Letter Sound), give him/her the LNF (Letter Name) assessment. lf
+L^ ^^^-^ i^ .^,i+ki^ +l.^ ,l .t+L a^+t- ^^-^^^fil^ ¡L^ ^r.,r^^¡ ^L^.,tr l.^tllli ùtJLrlti lù vVlllll¡l Llltt I lLll-¿-tLIl Pttlrettl ltlltir tllti ùl,UUglll' ÞllL/UlU Ult

progress monitored using LN.

b. For Grade 1: lf a Grade 1 student scores in or below the 1Oth percentile

for OR (Oral Reading,) give him/her the NW (Nonsense Word)

assessment. lf he/she scores between the 11th-24th percentile, he/she

will be progress monitored using NW.

lf he/she scores below the 1Oth percentile in the NW (Nonsense Word)

assessment, give him/her the Kinder LS (Letter Sound) assessment. lf the

score is within the 1Oth to 25th percentile, the student should be progress

monitored using LS at Kinder grade level.

c. For Grades 2-5: lf a student in Grades 2-5 scores in or below the 1Oth

percentile for OR (Oral Reading), give him/her a probe at the next lower

grade level until the score is within the 1 1th to 24th percentile. lf the score

is within the 1 1th to 24th percentile, the student should be progress

monitored using OR at that grade level.

RETURN TO TABLE OF CONTENTS

RETURN TO RESOURCE LIST



How to Transfer Students to Another Provider's Gaseload

1. ln the "Benchmark" home screen, click on the student whom you would like to

transfer to another provider's caseload.

2. Click on the "Manage Monitoring" button in the lower left-hand corner.

3. You can assign a student to a new provider by entering the name in the "Assign

to" area.

RETURN TO TABLE OF CONTENTS

RETURN TO RESOURCE LIST
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How to Set Proqress Monitorinq Goals

1. Any student who falls below the 25th percentile in his/her grade-level on AlMSWeb will

be entering Tier ll/llland AlMSWeb.

2. Any student who falls between the 11th and 24th percentile in his/her own grade level

will be progress monitored ON GRADE-LEVEL.

3. Any student who falls in the lOth percentile or below needs to be given a Survey Level

Assessment i9(SLA) untiitheir benchmark score faiis within the Í ith io 24tn percentiie.

These students will be progress monitored BELOW GRADE LEVEL.

Setting Progress Monitoring Goals - Determining the Goal and Entering in AlMSWeb

1. Once you identify students who will be in Tier ll/lll and need to have progress monitoring

goals, select the student's name and click "Manage Monitoring."

H tti"rtpht'*r,,. ¡tl'.,1 irtu¡ $ 0

o

e

e

S{ rCr..rrr'*ll. l j¡¿:a

Srf l.¡, ilh;rrJ

I;j,;.rr,,..¡rl. 1.1rrn i u

sþ

F'!,ar¡ð üe Ê4onit*rt ng

2. Select Schedule: First you will need to select the progress monitoring measurement

assessment tool. Click on "Select Schedule."

Select 5ch*dule LI.l {Create} ^ | f,l Include Expired Schedules

Monltorlng

*Eå Errors glåË- , Monil

a. Kinder (Winter): Click "Early Literacy" and then "LS" (Letter Sounds).

b. Kinder (Spring): Click "Early Literacy" and then "LN" (Letter Names) or "LS"

(Letter Sounds).
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c. Grade I (Fall): Click "Early Literacy" and then "NW" (Nonsense Word).

d. Grade I (Winter): Click "Reading GBM" and then "OR."

e. Grades 2-5: Click "Reading CBM'and then "OR.'

3. Baseline Score: Enter Baseline Score (*baseline score should already be in AlMSWeb

since students below 35th percentile were given AlMSWeb benchmark). lf for some

reason the baseline score is not entered, enter "Score" (total # correct), "Errors" (total#

of errors), "Probe" (# of probe), and whether data was gathered "This Week" or "Last

Week".

Errors

Baseiiïle Scorel I fhis UJeek -'l

4. Monitor Grade: Refer to "Determining the Progress Monitoring Grade Level" above

Monitor Gr¡der i K {curr-ent gr¡de}

5. Comparison: To set "Comparison", select "National." (*This means our students are

compared to national norms.)

Comparison: ['Jatirn¿i B¡celine tlhíle: Oth

6. Monitor Frequency: Although AlMSWeb only offers "Weekly" or "Monthly" as your

progress monitoring options, we progress monitor our Tier ll students on a bi-weekly

basis and our Tier lll students on a weekly basis. Thus, click "Weekly" and select

"Thursdays", but pay attention to the Rtl Calendar for the exact dates progress monitor.

Monitr¡r Frequen*y:
ttieekly

{J r¡ Mandey

7. Date: The end date for goal-setting depends on the Beginning-of-Year percentile the
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student falls in,

according to the AlMSWeb benchmark. Refer below for specific instructions on what

dates to set.

L Griterion: This is where you set the goal percentile for the student to achieve. Read

below for the specific goal percentile to set, depending on the student's BOY AlMSWeb

percentile. As a rule, you will either be setting the goal percentile to the 20th or the 25th.
*Make sure to check the box "Show Gomparison" in order to see the percentiles as you

slide the slider tool. (See guidelines in "Progress Monitoring Goals - Guidelines by

Cycle")

9. Assign To: This is where you enter the specific interventionist (lLS or ISE) that will

manage this student's caseload.

Âssígn t,r; I

20th percentile goal:

Irilerion 5lrü,,'t Co*rpxrison B
Imir II

91, Cçrrect
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25th percentile goal:

IXSÉ:
Show Conrperi*on B

98 Correct

RETURN TO TABLE OF CONÏENTS

RETURN TO RESOURCE LIST
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Progress Monitoring Goals - Guidelines by Cycle

BOY AlMSWeb
Percentile

Assessment and Goal Percentile End Date

<25th - 20th percentile OR 25th percentile December 18,2015

<20th - 1sth percentile OR 25th percentile March 11,2016

<1sth - 1Oth percentile OR 20th percentile May 13,2016

<1Oth percentile Use SLA to determine grade for which
student falls within the 10th-25th percentile

and then use above norms for that
grade-level

May 13,2016

BOY AlMSWeb
Percentile

Goal Percentile End Date

<25th - 20th percentile NWF - 25th percentile December 18,2015

<20th - 15th percentile NWF - 25th percentile December 18,2015

<15th - 1Oth percentile NWF - 20th percentile March 11, 2016

<1Oth percentile Use SLA to determine grade for which
student falls within the 10th-25th percentile

and then use above norms for that
grade-level

May 13, 2016

Winter AlMSWeb
Percentile

Assessment and Goal Percentile

OR 25th percentile

End Date

March 11,2016<25tn - 20tn percentile

<20th - 1sth percentile OR 25th percentile March 11,2016

<1sth - 1Oth percentile OR 20th percentile May 13, 2016

<1Oth percentile Use SLA to determine grade for which
student falls within the 10th-25th percentile

May 13, 2016
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and then use above norms for that

grade-level

Winter AlMSWeb
Percentile

GoalPercentile End Date

<25th - 20th percentile NWF - 25th percentile March 11,2016

<20th - 1sth percentile NWF - 25th percentile March 11,2016

<15th - 1Oth percentile NWF - 25th percentile May 13,2016

<1Oth percentile Use SLA to determine grade for which
student falls within the 10th-2Sth
percentile and then use above norms for
that grade-level

May 13,2016

Winter AlMSWeb
Percentile

GoalPercentile End Date

<25th - 20th percentile OR - 25th percentile (Winter + Spring) March 11, 2016

<20th - 15th percentile OR - 25th percentile (Winter + Spring) March 11, 2016

<1sth - 1Oth percentile OR - 20th percentile (Winter + Spring) May 13,2016

<1Oth percentile Use SLA to determine grade for which
student falls within .the 10th-25th

percentile and then use above norms for
that grade-level

May 13,2016

Winter AlMSWeb
Percentile

GoalPercentile End Date

<25th - 20th percentile LS - 25th percentile (Winter + Spring) March 11,2016
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<20th - 15th percentile LS - 25th percentile (Winter + Spring) March 11, 2016

<1sth - 1Oth percentile LS - 20th percentile (Winter + Spring) May 13,2016

<1Oth percentile Use SLA to determine grade for which
student falls within the 10th-25th

percentile and then use above norms for
that grade-level

May 13,2016

RETURN TO TABLE OF CONTENTS

RETURN TO RESOURCE LIST
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Goal-Setting Recommendations for Students that Fall Below the lOth Percentile

on their Grade-Level Benchmark

Below are the goal-setting recommendation for students who fall below the 1Oth percentile on
their grade-level benchmark but too high (above 25th percentile) on their SLA. The

rationale for this is to be sure that students are being asked to grow at reasonable rates. Below

are the recommendations;

Grades 2-5: For students who fall below the 1Oth percentile in their grade-level benchmark but
above the 25th percentile in the next grade-level below, their goalwill be set 5 percentile
points higher than their winter benchmark percentile (e.9. 9th percentile if you achieved 4th
percentile) on their current grade-level OR measure.

Grade l: For students who fall below the 1Oth percentile in the 1st grade OR benchmark but

above the 25th percentile on the NWF benchmark, their goalwill be set to the lSth percentile
on the lst grade OR measure.

Grade l: For students who fall below the 1Oth percentile in the 1st grade NWF benchmark but

above the 25th percentile on the LSF benchmark, their goalwill be set to the 15th percentile
on the 1st grade NWF measure.

Grade K: For students who fall below the 1Oth percentile the LSF benchmark but above the

25th percentile in the LNF benchmark, their goalwill be set to the l5th percentile on the LSF
benchmark.

RETURN TO TABLE OF CONTENTS

RETURN TO RESOURCE LIST
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How to Ghange Progress Monitoring Measurement. Goal. and/or End Date

1. You can change the progress monitoring goal at any time by going to the

"Benchmark" tab, selecting the student name, and clicking on "Manager

Monitoring."
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2. You can then change the measurement (Select Schedule), "Monitor Frequency",

"Date", and goal "Criterion."
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3. Click "Save and Close" to finalize the change to the progress monitoring goal

It*nar¡e tl*nit*rilrr¡ llrra, lle;lll¡rr ( -Irrl Eøarlc )

54Ë (t¡'¡a¿;
iþ..,rþ)

grnit¡r$!

Enû!rwr

EórtT Ll*rì¡(r

Fsdf lú¡îrt'cl
t¡"rÈrì

þñgüaf}É ¡vx¡
1&Trlt6 Ërl].G$j{s

|.t¡fr¡

ftðrft fildts

ÞIBËLå ¡I*ft
t¡F[15
çt&
lcrÊL



R0il(tï$}llP

75*. JUL

Lanagre narúlorürg - llera. llaattrqr {3Et ¡std4}

9*toú g$$dqlË l}R {F,iù]

$ênúgmÐ

j f,! l+ r,."r< Erp{'d sr r-úB¡*

&4ìr+Gå 6:-orr:

t40'1ltsr aìÈdê

9rûfte*r

'S 
(lV€*¡ ót t¡l¡'{t3./lOt{ I

I l{srrr't grrdèi

tu¡tE"¡i : ! tüctUrc bl¡Ê; :'.d

fitúFrf+¡ Étgdßt:

A"^*.s.d ts Hsn{qñ

glrsctll

.. l_y""er :,",1

fl {t" frh VA$ ÂFS {Å'r'Jt}!¡ .rì't À,,1.:' 1*i r_'r. ¡ìit Ífri: i¡ll li-ift

-¡,

!'raè La¡rú.¡ ,tfin [_'l

:_Ü

l5æ!i3¿$i¡:

.&rrnllgrrr- ,,

RETURN TO TABLE OF CONTENTS

RETURN TO RESOURCE LIST



II
How to Access Whole-School and lndividual Reports

Accessing Whole-School Reports

1. Go to the main "Reports" section and select "Groups".

2. Report: Choose "Distribution Report."

3. Measurement: Choose the assessment measurement: LN, LS, NW, or OR.

4. Grade: Select either the exact grade-level you're interested in or the range of

--- 
)^ l^..^l-

gr aus-rsvsr!r,

5. Primary Group: Select "Benchmark periods" (or any other group you're

interested in.)

6. Secondary Group: lt's not necessary to choose a secondary group, but it is

possible to analyze additional subgroups.

Groups ì {:ìt,.}1.!l)1;
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Accessing lndividual Student Reports

1. Go to the main "Reports" section and select "Students."

2. Grade: Select the exact grade level for the student you're interested in

3. Student Name: Select the individual student name.

4. Click "View Report" under the student name.

RETURN TO TABLE OF CONTENTS

RETURN TO RESOURCE LIST
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Program Fidelity Ghecklists

Sound Partners

Sound Partners lmplementation Fidelity Observation Ghecklist

Scoring Guide: 1 - Not evident 2 - Partially evident 3 - Fully evident

Part l: Say the Sounds
Teacher models sound in box correctly.
Teacher reminds student to say sounds from left to right.
Follows lesson sequence.

Part2: Segmenting
Teacher says word and tells student to listen (not read).
Teacher and student point to each box when segmenting
Teacher follows script and lesson sequence.

Part 3: Word Reading
Teacher models sounding out without stopping between sounds
n3
Teacher selects appropriate spelling words for the student.
Follows script and lesson sequence.

Part 4: Sight Words
Teacher models new word (says, spells, says)
n3
Teacher follows script and lesson sequence.

Part 5: Sentence Reading
Teacher requires student to finger point.
Uses appropriate error correction (isolates, gives word, rereads)
Follows script and lesson sequence.

Part 6: Magic -e. (begin lesson 46)
Teacher demonstrates each step of using the rules.

2 n3
2 a3
2 a3

n1 a2 u3
n1 J2 r3
n1 J2 tr3

n1 a2
a 2 n3
12 ¡3

!1 2

n1 z2 n3

1

1

1

1

1

n1
u1
!1

a2
Z2
l2

n3
n3
¡3

Observer Name:

Interventlonlst Name:

Date:

Lesson #:

# of3s

I total nossible

= 7o fidelity

Fidelity (80olo+)

YES

NO

n1 J2
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tr3
Follows lesson script and sequence.

ParlT: Word Endings
Teacher models by pointing and saying the word ending with a word.
Follows lesson script and sequence.

Part 8: Pair Practice
ïeacher says letter pairs (the sounds) for student to spell
Follows lesson script and sequence.

Part 9: Reading Long Words
Teacher has student break the word into parts, then read the whole
tr3
word.
Correct by isolating each part for students and student read each part
and whole word.
Teacher follows lesson script and sequence.
Part l0: Book Reading
Teacher demonstrates reading methods (ind., partner, echo).
tr3
ïeacher models finger pointing and rereading.
u3
Teacher shows error correcting procedures.
Teacher identifies correct reading steps.

*new book once, last book once, and previously read book

General:
ïeacher models lesson components correctly
Teacher demonstrates correct error handling.
Teacher provides positive praise.
Teacher demonstrates levels of scaffolding.

Notes:
eiie k h*r* t* €Êt*r texl

tr1 a2 n3

2 n3
2 J3

n1 z2

u1 a2 n3

tr1 Z2 !3

n1 z2
tr1 a2

n1 a 2 n3
a 2 n3

1

1

1

I
2
2

!
tr

3
3

1

!l
!1
n1
n1

n3
u3
n3
tr3

Z2
a2
a2
Z2
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SIPPS Fidelitv Checklists

SIPPS Fidelity Checklist: Beginning

SIPPS Fidelity Checklist: Extension

SIPPS Fidelity Checklist: Plus

SIPPS Fidelity Checklist: Challenge
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Ready Gommon Core

Readv Common Core íRCCì FideliW Checklist

Observer's Name: Interventionist's Name:

Date:

Grade Level

Lesson #: _
Lesson Obiective:

# of checks

I _total possible

= 

- 

o/o fidelitY

Fidelity (80%+)

YES

NO

Overall

f) fne 5 instructional routines are delivered in the course of the week, approximately 30

minutes

per component.

! fne 5 instructional routines are delivered in the correct order; interventionist does not jump

around

tj On average throughout the lesson, teacher: student talk ratio is at approximately 4O=6O.

! Students respond in complete sentences when prompted, both orally and in written form.

! fne instruction is evenly paced for student needs, neither rushed, nor too slow

Q fne teacher models and enforces close reading techniques throughout to develop habits of an

effective reader,

! fne teacher introduces Tier II vocabulary by activating prior knowledge and discussing the

word in context.

! fne teacher frequently checks for understanding and engages students in discussion to help

clarify misunderstandings,

! fne teacher uses effective questioning strategies and habits of discussion to enable

metacognition throughout the lesson.
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1. Part 1: Introduction

Q ffre teacher uses a thoughtful, student-friendly hook to engage students in the lesson.

Q fne teacher introduces the lesson objective and emphasizes why it matters.

2. Part 2: Modeled Instruction

Q fne teacher models thoughtful, purposeful "think-alouds" in order to demonstrate the

thinking habits of effective readers.

! fne teacher invites students to activate prior knowledge in order to make sense of what they

are reading.

3. Part 3: Guided Instruction

Q fne teacher models effective close reading techniques and ensures that students are using

them when reading independently

Q fne teacher reminds students to refer back to the text when selecting answer choices.

Q fne teacher leads a discussion around student answer choices by asking them to iustify their

answers.

4. Part 4: Guided Practice

I fne teacher has the students read the text independently the first time,

Q fne teacher leads the students in a discussion of the text by using thoughtful, purposeful

comprehension questions, designed to gauge their overall understanding of what they read.

! fne teacher has the students answer the comprehension questions independently initially,

I fne teacher leads a discussion around student answer choices by asking them to iustify their

answers.

5. Part 5: Common Core Practice

I fne teacher reminds students to utilize the close reading and other comprehension strategies

they have learned when reading the text.

I fne teacher has the students read the text and answer the questions independently.

O fne teacher leads a discussion around student answer choices by asking them to iustify their

)

answers.
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*Assessment [xdoes not need to be included in fidelity check totalJ

I fhe teacher records each student's weekly assessment mastery [from "Part 5: Common

Core Practice") and analyzes misunderstandings to determine what to return to the following

week.

0 fne teacher gives the Unit Interim Assessments fevery 5 lessons or so), records each

student's mastery, and analyzes misunderstandings to determine what to return to in the

upcoming unit.



ELSB

ELS B lmp lementation F idel itv Observation Checkl ist

UK - Unknown 1-Notevident 2-Partial evident 3-Fu evident

Observer Name:

Teacher Name:

Date:

Lesson #:

# of3s

I total nossible

= 

- 

%o fidelitY

Fidelitv l80olo+ì

YES

NO

1. Quality of lnstruction

Classroom Environment

ELSB materials are readily available.

ELSB materials are available to the teacher

Student work is posted or in student
notebook.

Room is arranged to facilitate instruction

Organization

Program materials are used

Evidence of lesson preparation prior to
instruction is apparent.

Use of Curriculum

Use of Teacher's Guide is evident.

Accurate and clear explanation of ELSB
strategy and its application to reading/other
content provided.

l



lmmediate feedback, reinforcement, or
re-teaching is provided to reinforce student
understanding of lesson objectives.

Skills are modeled correctly

Student Engagement

Students are actively engaged and on-task
using curricuium materiais

Teacher models instruction and allows for
student practice (l do, we do, you do).

A variety of interactions amongst peers is
evident.

2. Amount of lnstruction

lnstruction delivered regularly based on
implementation plan

3. Classroom Management

All students are actively engaged in
instructiona I activities.

Interruptions are minimal.

4. Use of Assessments

A qualitative and quantitative process is
used to appropriately assess student
progress.

Student progress is monitored

Data is analyzed to inform instruction

5. Differentiation

lnstruction is differentiated to meet needs



n0t}itî$tltP

Re-teaching, reinforcement, and extension
activities are implemented as needed based
on student need-

Effective use of manipulatives and
mu lti-sensory techniques.

Resources for re-teaching are used to
intensify instruction.
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Observer Name:

Teacher Name:

Date:

Lesson #:

# of3s

| _total possible

= % fidelity

Fidelity (80%+)

YES

NO

Seeing Stars

Scoring Guide: 1 - Not evident 2 - Partially evident 3 - Fully evident

Part 1: The Glimate
The teacher explains to the students the what and the why

Part2: lmaging Letters
Imaging wlth a letter card:
The teacher shows the letter card for approximately two seconds.
After the card is removed, students write the letter in the air and
say letter name and sound.

lmaging without a letter card:
The teacher says a sound or letter name.
ïhe students write the letter in the air and say letter name and sound

Part 4: lmaglng & Sequenclng Syllables: Syllable Board
ïhe teacher says a nonword syllable.
The student repeats the nonword syllable.
The student says and writes the imaginary letters.*

*Whiteboard or syllable board
The student reads the nonword syllable.
The teacher asks the student to recall a specific letter by its place in the
syllable.
The teacher asks the student to change, add, or delete one

tr1

n1
!1

n
tr1

!1
n1
n1

¡1
!1

3n
n

Z2
a2

a2
n2

I

2 tr3

3

3
3

2 !3
2 !3
2 tr3
2 13

n1 a2

2 !3

= 2 tr3
a 2 n3
z 2 tr3

tr3
n3

Part 3: lmaging Symbol Gards
The teacher shows the symbol card for one second per letter. n 1

After the card is removed, students say and write the letters in the air. n 1

Students read the nonword syllable from memory. ! 1

The teacher asks the student to recall a specific letter by its place in the n 1

syllable.
The teacher asks the student to change, add, or delete one
!3
letter in the syllable.
The teacher asks that student to say the letters backwards. n I

J2
a2
n1 a2



n0t[rT$}lr
n3
letter in the syllable.
The teacher asks that student to say the letters backwards
The student says the new nonword syllable.
¡3
The student says and writes the imaginary letters.*

*Whiteboard or syllable board

Part 5: lmaging & Sequencing Syllables: Syllable Board with a Chain

The teacher says syllables in a chain.
The teacher says the letters in the syllable.
The student says and air-writes the syllables.
¡3
The student reads the syllable from memory.
The teacher asks the student to recall a specific letter by its place in the
syllable.
The teacher asks the student to say the letters backwards.
The teacher asks the student to change, add, or delete one
!3
letter in the syllable.
The teacher manipulates the letters and the student reads the new word
The student sometimes only imagines the letters (w/o air-writing)
The teacher uses both "whole to parts" and "parts to whole" imaging.
The teacher uses the phrase "see it and say it" when having students
decode from imagery.

PartT:. lmaging Sight Words
The teacher works on sight words with individual students (this
is not a group activity)
The teacher has identified a list of apx. l0 sight words for each student
(from their individual, sight word deck)
The student's sight words are written on index cards in black ink
or marker (no colors).
The teacher appropriatly categorizes words in slow, medium, fast piles.

tr1 a 2 n3
n1 a2

l1 n2 tr3

n3
!3
l2

u1
n1

12 n3
a 2 n3

n1

a2
Z2
!1

n
n

Z2
n'1

n3
a2

n1
tr1
n1
n1

tr1

n1

n1

u1

n3
n3
n3
n3

a2
t2_
a2
a2

Part 6: lmaging & Sequencing Syllables: Syllable Board without a Ghain
ïhe teacher says syllables or letters without a chain. n 1

The student says and air-writes the syllables.
tr3
The teacher miscalls the imaged word and the student notes the error. n 1

ïhe teacher uses common spelling irregularities. tr 1

The teacher uses both "whole to parts" and "parts to whole" imaging. tr 1

n2
u1

n3
Z2

n2
Z2
a2

Z2
a2
a2
Z2

¡3
n3
n3

n3

tr3

!3

n3
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The teacher uses a variety of symbol imagery exercises.
The teacher facilitates a variety of sight word challenges

Part 8: lmaging Spelling
The teacher has identified a list of apx. 10 sight words for each student.
The student's sight words are written on the VSC in lowercase letters.
The student analyzes the word for phonetic irregularity

(i.e. which part doesn't "play fair")
The student marks the phonetic irregularity.
-l-ha cfr rrlanf imanac air-rr¡rifac an¿{ carrc fl"ra lalfarcr rrv vrqvvrrr rrrruvve, ur¡ rrtrrvv, urrv eqJv rr19 rvttvrÙ.

n3
The student writes the word on paper.
The student compares response to stimulus.

General:
Saying and air-writing are simultaneous.
Air-writing is lower-case.
Air-writing is properly sized and "legible."
The teacher used structured quest¡on¡ng to handle errors.
The teacher uses a variety of symbol imagery exercises throughout
tr3
the lesson.
The lesson is appropriately paced.
The complexity of the letters/sounds/symbols is appropriately matched
to student ability.
The teacher checks-for-understanding with all students throughout
n3
the lesson.
Students are invested in the lesson.
The teacher references imaging or visualizing throughout the lesson.

n1 =2 n3
tr1 A2 n3

tr1 n
!1 n
n1 n

!1 n
n

tr1 tr
n1 n

2 n3
2 !3
2 !3
2 tr3
4 t-1t

n
¡

1

1

1

1

J2
a2
n2
a2
n1

u3
n3
n3
n3
Z2

n
tttl

ll 2 tr3
z 2 n3

3
3

2
2

3
3

n1
Ll 1

¡1
¡1

2
2

n
L]

n1 a2



Step Up To Writing

U to Writin ntation

UK - Unknown 1-Notevident 2-Partial

Obse onC ist

evident 3-Ful evident

Observer Name:

Teacher Name:

Date:

Lesson #:

# of3s

I _total possible

= o/o fidelity

Fidelity (80olo+)

YES

NO

1. Quality of lnstruction

Glassroom Environment

SUTW materials are readily available.

SUTW materials are available to the
teacher.

Student work is posted or in notebook.

Room is arranged to facilitate effective
instruction.

Organization

Program materials are used (Teacher's
Guide, posters, Handy Pages).

Evidence of lesson preparation prior to
instruction is apparent.

Use of Curriculum

Use of Teacher's Guide is evident.



Accurate and clear explanation of SUTW
strategy and its application to
reading/other content provided.

lmmediate feedback, reinforcement, or
re-teaching is provided to reinforce
student understanding of lesson
objectives.

Skills are modeled correctly.

Student Engagement

Students are actively engaged and
on-task using curriculum materials

Teacher models instruction and allows for
student practice (l do, we do, you do).

A variety of interactions amongst peers is
evident.

2. Amount of lnstruction

Instruction delivered regularly based on
implementation plan

3. Classroom Management

Allstudents are actively engaged in
instructiona I activities.

lnterruptions are minimal

4. Use of Assessments

A qualitative and quantitative process is
used to appropriately assess student
progress.

Student progress is monitored
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Data is analyzed to inform instruction

5. Differentiation

lnstruction is differentiated to meet the
needs of students.

Re-teaching, reinforcement, and
extension activities are implemented as
needed based on student need.

Effective use of manipulatives and
multi-sensory techniques.

Resources for re-teaching are used to
intensify instruction for students who do
not demonstrate mastery.

Glows Grows

Debriefin Sum

Teacher's Next Steps Coach's Next Steps
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Sample Parent Notification Letters

Initial Notification Letter English 1

Student Name: Andrea Lemus
Class: 48 Trees
April9, 2013

Rtl Tier 2 Tutoring. Gycle 4
Who: Your child, Andrea Lemus. will receive additional small group tutoring in reading
with Ms.Momoki during computer time. The Morning Computer Program (see below) is
an extension of the tutoring program.

When: From Thursday, April l lth - June 6th, tutoring will occur on three to four days
a week for 30 - 40 minutes during the school day.
What: Your child has been placed in a group with other students who have similar
reading levels and reading needs. Ourtutors are trained in the SIPPS curriculum.
Why: Students in tutoring are significantly below grade level in reading. We will provide
the additional support needed to help your child to grow 1.5 years or more.
More lnformation: lf you would like to know more about your child's reading level,
please reach out to her/his Humanities Teacher, Ms./Mr. Orozco. lf you have questions
about tutoring, please reach out to your child's Reading Tutor, Ms. Momoki.

Morning Gomputer Program
What: Your child has the option to make up for lost Learning Lab time during the
Morning Program with Ms. Musquez. lt is not mandatory.
When: Mondays, Tuesdays, Thursdays, and Fridays from 7:15 -7:45.
Why: Because tutoring happens during the school day, students lose time on their
online learning programs. We open up the lab in the morning so that your child can
make up the practice that s/he missed.
More lnformation: lf you would like to know more about the morning program, please
reach out to Ms. Musquez ot Ms. Fab.

Initial Notification Letter Spanish 1

Nombre del Estudiante: Andrea Lemus
Clase: 48 Trees
9 de abril2013
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Tutoría Rtl Ciclo 4'
Quien: Su hijo(a), Andrea Lemus, comenzará a recibir tutoría adicional en grupos
pequeños en lectura con Ms.Momoki durante eltiempo de computadora. El Programa
de Computación por las Mañanas (ver abajo)es una extensión al programa de tutoría.
Guando: Comenzando el jueves, 11 de abril al 6 de junio. La tutoría será tres o
cuatro días por semana por 30 - 40 minutos durante el día de clases.
Que: Su hijo(a) a sido colocado en grupos pequeños junto con otros estudiantes los

cuales su nivel de lectura y necesidades son similares. Nuestros instructores han sido
entrenacios en SiPPS.
Porque: Los estudiantes en los grupos de tutoría están significativamente bajos en

lectura en su grado. Nosotros les proveeremos el apoyo adicional necesario para que

ellos aumenten 1.5 años o más.

Mas lnformación: Si a usted le gustaría conocer más acerca del nivel de lectura de su

hijo(a), por favor comuníquese con su maestro(o) de Humanidades (Ms./Mr, Orozco).
Si tiene alguna pregunta acerca de la tutoría, por favor con el tutor de lectura de su
hijo(a) Ms. Momoki.

Programa de Computación por la Mañana
Que: Su h¡jo(a)tiene la opción recuperar el tiempo de computadora perdido durante
el programa de computación por la mañana con Ms. Musquez. No es mandatorio.
Guando: los lunes, martes, jueves y viernes de7:15 -7:45.
Porque: Como la tutorialsucede en el Centro de Aprendizaje, los estudiantes pierden

tiempo en sus programas en línea. Abrimos el laboratorio en la mañana para que su

hijo(a) recupere la practica que el/ella perdió.

Más lnformación: Si usted necesita mas información acerca del programa de la
mañana, por favor comuníquese con Ms. Musquez o Ms. Fab.
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Notification Letter 2
September 72,2072

7A Ducks

Your child's lts: Silvd

Rocketship Los Sueños Academy

2012-20L3
Parent or Guordian,

Your student JOhn RUiz nas been selected for Rocketship Los Sueños's academic intervention

program and before school supplemental instruction time. Students who qualify for the
program are significantly below grade level in reading. They need extra time ond attention now

in order to meet their big goals by the end of the yeor.

There are four cycles for the intervention progrom eoch yeor: during this cycle, your student has

a spot in the program from September L7th until November L2th. At that time, teøchers will

reqssess students to see who qualifies for the next cycle. lf you have questions obout your

student's reoding or math level you con speak with his/her teochers or with me ond we'd be

happy to tell you more obout where your student is academically.

Qualifying for this progrom means that your student now receives 30-40 minutes of small group

tutoring during Learning Lab each doy: students will be working with others who ore ot their
level to proctice skills that will help them oll moke progress.

The before school progrom is free and mandqtory ond runs Mondoy, Tuesdoy, Thursdoy, ond

Friday from 7:00-7:45am (there is no program on Wednesdays). During that time, students will

be using computer progrcrms that focus on skills they missed on their most recent ossessments.

This progrom is not designed to help with homework - there is no time in the regular

intervention schedule thot is allotted for homework.

Starting Monday, your child can be in the computer center every day from 7:00a-7:45a.

lf you have another child ot this school, you can drop them off ot this time as well and they can

sit in the breakfast areo before school begins.

Thank you - we look forward to seeing how for our Rocketeers can go!

Name
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Assistant Principal

email

School phone number

L2 setiembre 2012

7A Ducks

Tutor de su hijo: Silva

Rocketship Los Sueños Acodemv

20L2-20L3

Estimadas fomilias,

Su hijo/ø John Ruiz ha sido seleccianado pard nuestro progromo de tutoría y también el

progrsma de antes de la escuela. Los estudiontes que califican pard el programa estón

atrasados en lecturo y sobemos que pueden estar o nivel de grado pero tenemos que trobojar
mucho - necesitan mós tiempo de aprendizaje ohorita para poder olconzar sus metos olfinol
del año.

Hay cuatro sesiones de nuestro programa de intervención coda año; en esta sesión su niño/a
tiene su lugor asegurado desde el 77 setiembre hosta el 1-2 noviembre. En el mes de noviembre

los moestros les von o dar los exómenes q los estudiontes otra vez pora ver quien colifico para lø

próximo sesión, Si usted tiene preguntas sobre el nivel de su hijo/a en lecturo o motemóticas

nos puede hoblar a los moestros o o miy podríamos hablor exactamente donde estó y que

signìfica.

Todos los niños que califican paro el programa tienen 30-40 minutos de tutorío en grupos

pequeños durante su hora de "Learning Lab" (eltiempo cuondo los demós están usando las

computadoras).

El programa de después de la escuelo es gratis y obligatorio, seró diariamente (lunes a jueves)

de 7:00 a 7:45om: no hay programo los días viernes. Duronte esto horø los estudiantes tienen

tiempo pqra aprender usando computadoros y progromas electrónicos enfocodos en los cosas

que les faltaban en sus exómene* Nuestro programa no es pars oyudo con la toreo, y no les

domos ningún tiempo a los niños que estón en el programo de intervención para hacer la toreo.

Empezando el lunes, su hijo/a estaró en los computadoras diqriamente de 7:00 a 7:45. Tendró

la opción de comer un bocadillo ontes que ir a las computodoros, pueden mandorle olgo
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saludable para comer si quieren

Si tiene otro hijo en esta escuela, colocarlos en esfe momento así y se

puede sentar en el área de desayuno antes de comenzar Ia escuela.

Gracios - iAyudemos a que nuestros Rocketeers tengqn mas éxito!

Name

Assistant Principol

emoil

School phone number

RETURN TO TABLE OF CONTENTS

RETURN TO RESOURCE LIST



AlMSWeb Data Analvsis Protocol

At the end of each data cycle, interventionists, school leaders, and school psychologists will engage in an analysis of
progress monitoring data in order to make data-informed instructional decísions for students participating in

intervention. Teams can follow the protocol described below (and outlined in the subsequent decision making tree) to
engage in this data-based decision making process.

1) Determine if sufficient data points have been collected:

CBM data isn't considered valid for the purposes of instructional decision making until we have enough data

points to generate a stable trend line. We need to collect at least four data points within a six week period in

order to make instructional decisions. lf we don't have sufficient data for the student, continue providing the
intervention and monitoring progress. lf we do have sufficient data...

2l Determine if the student is making sufficient progress:

We can use two methods to determine progress:

o The "Three Point Rule": lf the at least three of the most recent four data points are close to, at, or above

the student's goal line, we can conclude that the student is responding favorably,
o The "Trendline Rule" lf the student's trendline is trending upward, and is showing that the student will

meet (or will be close to meeting) their goal by its assigned date, we can conclude that the student is

responding favorably.

lf this the student is responding favorably... (if the student is not responding favorably to intervention, skip to
step 6)

3) Determine if the student has met their progress monitoring goal, and whether the student was being

monitored on or off grade level.

4l lf the student is being progress monitored on grade level, and they have met their progress monitoring goal,

administer the AlMSweb benchmark to ensure they are now performing above the 25th percentile on the
benchmark. lf they are, they are ready to exit from intervention. lf not, continue to provide intervention and

monitor progress.

5) lf the student is being progress monitored off grade level, increase the progress monítoring grade level and

continue to provide the intervention.

6) lf the student is not respond ing favora bly to the inte rventio n as evidenced by a lack of progress towards the
progress monitoring goal, determine if the intervention is being implemented with fidelity:
Two data sources can provide information about the fidelity of the intervention implementation - observatíons

using implementation fidelity checklists and the progress of the other students in the group (if the majority of
the students in the group are making progress, you can conclude that the intervention is being implemented

with fidelity. lf not, that is an indication that there may be a need to investigate implementation challenges).

7l lf the intervention is not (or may not be) implemented with fidelíty:
Develop a plan to coach the interventionists towards fídelity of implementation



8) lf the intervention is being implemented with fidelity:

Determine if attendance, behavior, or motivational factors are significantly impacting student progress. lf a

student is not able to access the intervention because of any of the factors listed above, the team will want to

develop a plan to address these issues before making an instructional change forthe student.

9) lf there are no attendance, behavior, or motivational factors significantly impacting student progress, consider

referring the student to a more targeted, intensive level of intervention.

ln most cases, this will mean referring the student for an SST so the SST team can plan a targeted, individualized

support plan for the student.

Tips for using these guidelines:

These guidelines are meant to provide a general process that teams can follow when analyzing student progress

However, teams may use their discretion to deviate from them on a case-by-case basis depending on student

need. For example, if the student is new to Rocketship and has only been in intervention for one data cycle, the

team may decide to continue a Tier 2 intervention even if the student isn't yet responding favorably to give the

student more time in the intervention. Alternatively, if the student is in their second year of intervention and is

still not making sufficient progress, the team may accelerate intensive planning for the student

a



No

Continue to provide
intervention and monitor
progress until 4 data
points have been
collected over 6 weeks.

Has sufficient data been collected?
(At least 4 data poÌnts over 6 weeks)

No

Develop a plan to coach
interventionist towa rds

fidelity

ls the intervention being
implemented with fidelity?
(Confirm via implementotion fidelity
checks and progress of other
students in intervention)

No

ls the student making adequate
progress?
(At leost 3 of the lost 4 dota points
ore at or above the gool line)

The student is
ready to exit
intervention.

No

Continue providing
intervention and increase

the progress monitoring
grade level.

ls the student being
progress monitored on
grade level?

No

Continue providing
intervention and

monitoring progress.

Has the student met their
progress monitoring goal?

No

Are attendance, motivational, rfr
behavioral concerns significantly
impacting progress?

Develop a plan to address
attendance/m otivationa l/
behavioral concerns.

Yes

:

:

:

iYes;

Yes

; Yes

iyes 
i

Yes

Consider referring the student for a

more intensive, targeted level of
intervention (to be planned via the
SST process)
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SST & Pre-Referral
Playbook
201"5-2016 School Year



Section 1: Overview of the Pre-referral Process and Purpose

What is a pre-referral process?

"Pre-referral process" refers to any ofthe general education interventions that occur for students
who do not have IEPs. It's a bit of a misnomer, because pre-referral interventions don't always lead
to a referral for a special education evaluation - in fact, when we are executing a high quality pre-
referral process, we will be able to successfully intervene early with many students, preventing the
need for a special education evaluation and "label."

There are many components of the pre-referral process at Rocketship, ranging from the SIPPS small
groups that occur with tutors in the learning lab to the Class for Articulation Remediation four
speech pre-referral program) to actual SST meetings. The focus of this playbook is on the 'Student
Huddle' and 'Student Study Team' (SST) components of our pre-referral process.

Both the "Student Huddle" and SST are problem-solving processes during which stakeholders come
together to generate solutions for individual student challenges in the classroom. SSTs are held
when other classroom-based interventions have been unsuccessful in order to address a range of
student needs, which might include academic, behavioral, social-emotional, or attendance
difficulties. SSTs are a function of general education, although ISE team members are sometimes
involved as consultants (particularly when a referral for Special Education assessment is being
considered).

What is the purpose of a pre-referral process?

The primary purpose of a formal pre-referral process is to provide early identification and
intervention for general education students who are having difficulties in school. Because Student
Huddles and SSTs are a team-based approach to student support, they also serve the purpose of
involving all stakeholders in the interventions and next steps for the target student. lnterventions
and supports that are generated during a Student Huddle or an SST are often a combination of
classroom-based strategies (Tier 1) and more intensive intervention [Tier 2 or 3). Follow-up SST

meetings allow team members to evaluate the effectiveness of interventions and generate next
steps accordingly,

What legal requirements inform pre-referral policies and procedures?

California Education Code mandates that, before a student is assessed for Special Education
services, all resources within general education must be considered and, where appropriate,
utilized (Section 56303). The pre-referral process ensures that school teams are considering
classroom and instructional factors that impact student performance, implementing interventions,
and evaluating student responsiveness before moving to an assessment for Special Education
services.



The graphic below depicts how and where the Student Huddle and SST processes fit in to
Rocketship's larger three-tiered model for academic and behavioral supports.
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At Rocketship, the first step in the pre-referral process is known as a "Student Huddle." The
"Student Huddle" is a team-based problem solving process which focuses on generating
interventions and supports for an individual student in a grade level team, with the intention that
the supports generated for that student will benefìt several students in the cohort, Supports
generated in the Student Huddle process should be relatively low lift for teachers - the idea is to
assess the degree to which the student responds to low level supports in the classroom before
investing in the time intensive process of generating targeted, intensive supports.

Rocketship began implementing the Student Huddle process in2013-14, and teams that
implemented the process with fidelity reported a range of positive outcomes, including increased
teacher capacity to support struggling students.

When do Student Huddles occur?

Student Huddles occur during Common Planning Time meetings with each individual grade level.
We recommend that school leaders plan for each grade level to hold Student Huddles at least
biweekly,

Who facilitates Student Huddles?

Each school leader is responsible for facilitating Student Huddles with the grade level teams that he
or she manages.

What do teachers need to do to prepare for a Student Huddle?

To prepare for a Student Huddle, teachers simply need to notify their grade level coaches that they
have a student they would like to refer to the Student Huddle process. The teacher should also
prepare any data they have (e.g, growth on STEP, number of office referrals) that will help clarify
the area of concern for the team,

What happens during a Student Huddle?

During a Student Huddle, the grade level team discusses an individual student of concern, The
presenting concern can be academic, behavioral, or both. The team clarifies the concern,
brainstorms potential interventions, aligns on a plan of action, and makes a plan to revisit the plan
to evaluate success and determine next steps,

What happens after a Student Huddle?

After the Student Huddle occurs, teachers implement the interventions and supports that were
agreed upon, and the school leader monitors and supports the implementation of these
interventions. The grade level team should revisit the student 4-6 weeks after the initial Student
Huddle. Based on the responsiveness of the student, the team may decide to:



o Discontinue the intervention(s) (if the student has made âdequate progress and the
concerns have diminished)

o Continue the intervention[s) [if the student is making good progress but is not yet ready to
functioning without the support of the intervention)

o Refer the student to SST, a more intensive level of support

How do we know if a student should be referred from the Student Huddle process to an SST?

This will depend on the student, but some indicators that suggest that an SST referral may be
appropriate include:

o Lack of growth on formative assessments, STEP tests, NWEA" etc.

o G e n e rarii,i::triÌ"ï"å:ä 
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o Slower academic growth than peers

o Lack of significant growth over multiple school years
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o Continued behavfor concerns that significantly Ímpede student's learning or the learning of
others

o Any behavior that is dangerous to student or staff, and has occurred repeatedly
o Student is unable to care for personal needs at an age-appropriate level (feeding, toileting,

following routines, age-appropriate independence skills, etc.)

*A link to the Student Huddle paperwork can be found in the "Resources" section of this Playbook



Section 3: Overview of the SST Process

The Student Study Team, or SST, is a more intensive team-based problem solving approach, in
which a team of individuaìs creates an intensive, individualized support plan for a student who is
demonstrating significant and persistent academic and/or behavioral challenges, An SST is also
held any time a parent request for special education assessment is made (see Section 4 of this
playbook for more information on how to respond to parent requests for special education
assessment). The various ways that a student can arrive at an SST, as well as the potential
outcomes of an SST meeting, are summarized in the graphic below:
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When do SSTs occur?

Each school will designate an hour long "SST Block" that will occur every week. Schools are able to
hold SST meetings outside of this block, but because they are serving multiple school sites, School
Psychologists are only able to attend SST meetings during the school's SST block.

Who facilitates SST meetings?

Each school leader is responsible for facilitating SST meetings for students in the grade levels they
coach.



How do staff prepare for an SST meeting?

Teachers should come to SST meetings prepared to share quantitative and qualitative information
on the student's present levels of performance, including rates of progress and performance
compared to the class average. If the student is participating in intervention, the intervention
provider should be prepared to share the student's current progress monitoring data [e.g. AIMSweb
or CICO data). If behavior concerns are indicted, the school leader/grade level coach should be
prepared to share any relevant discipline data [e.g. suspension reports or ODR dataJ. If special
education assessment is being discussed at the meeting, the school psychologist will prepare any
required paperwork.

What happens during an SST meeting?

During an SST meeting, staff review available data and generate interventions to support the
student. See the "Selecting and Designing Tier 3 Interventions" guidelines in the "Resources"
section of this playbook for more guidance on creating interventions for individual students. Team
members create specific goals for the student, along with a plan for monitoring progress towards
the goals. If relevant, the team should also discuss and docunlenL alìy âccornrnodal.ions Lhe stuclent
may require for the statewide assessment. The team aligns on next steps and responsibilities, and
schedules the follow-up SST meeting,

What happens after an SST meeting?

After the SST meeting, the interventions are implemented and progress is monitored. The school
leader/grade level coach monitors and, if necessary, supports the implementation of interventions
and the monitoring of student progress. A follow-up SST meeting is held within 4-6 weeks to
evaluate the effectiveness ofthe interventions and generate next steps.

How do we know if and when we should consider a special education evaluation for a
student?

The same guidelines described in the "Student Huddle" section of this playbook apply here as well.
Please note that the school psychologist or speech pathologist ffor speech/language concernsJ must
always be involved in the decision to refer a student for a special education evaluation,

Can I refer a student with an IEP for an SST meeting?

Nope! If a team member has concerns about a student who already has an IEP (including a speech
only IEP), they should work with the student's case manager to schedule an IEP meeting to discuss
the concerns and next steps. Any changes to the educational nrogram of a chilrl with an IEP must he
made through the formal IEP process.
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There are several IDEA guidelines that mandate how schools must respond when a parent makes a
formal request for special education testing. Schools are required to:

o Assist the parent in putting the request in writing, if the request is made verbally
o Respond formally and in writing to the request within 15 calendar days of receiving it
o Consider the request for assessment and, unless the available data demonstrates that there

is no reason to suspect the child may have a disability (e,g. the child is performing on grade
level in all areas and is not displaying any maladaptive behaviors), comply with the request

At Rocketship, we utilize our Student Huddle and SST process as the formal mechanisms for
responding to parent requests for special education assessment, The process is as follows:

*All of the classroom teachers who work with the student should attend this Student Huddle, and
should be prepared to share quantitative data and anecdotal feedback on the student's present
levels of performance. This Huddle ideally occurs during CPT. The school psychologist must attend
this huddle, but it is facilitated by the school leader managing the grade level.

What? Who? When?
Assist the parent in putting the
request in writing (if
necessaryl

The individual receiving the
request (usually the 0M or a
school leader)

Immediately upon hearing the
request

Notiff the school psychologist
and, ifnecessary, the speech
pathologist [if a language
assessment is requestedl

The individual receiving the
request

Immediately upon receiving
the request

Schedule and facilitate a

Student Huddle meetingx
The school leader managing
the grade level

Within 7 days of receiving the
request

Conduct a record review to
gather historical data for the
team to review

School psychologist Prior to the Student Huddle
meeting

Determine, based on available
data, if the school will proceed
with a special education
evaluation

The Student Huddle team

[classroom teachers, school
leader, and school
psychologistl

During the Student Huddle
meeting

Prepare the paperwork based
on the school team's decision

The school psychologist After the Student Huddle and
prior to the SST meeting

Schedule and facilitate an SST

meeting wherein the school's
decision and appropriate
paperwork is presented to the
parent

The school leader managing
the grade level

Within 15 days of receiving the
request (remember that this is
our legally mandated
timeline)
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All School Leaders:
o Facilitate "Student Huddle" meetings for assigned grade levels
r Support teachers in determining when a f'ormal SST meeting is warranted
o Coorclinate with the SST Lead the scheduling of SST meetings
o As the grade-level lead, facilitate the SST and take notes. Ensure follow-up meeting is

scheduled
o Support teachers in implementation of Student Huddle recommendations and SST

interventions

SST Leads:
o Maintain the SST master calendar; send reminders to team members one week prior to

meetings
o Ensure consistent documentation in SST Gfolder (i,e, keep SST tracker updated, remind

other school leaders to complete and upload SST paperwork as needed)
o Facilitate leadership team conversations aboutthe overall health ofthe SST process as

needed [e.g. flag when certain grade levels are over or under referring students for SSTs)
o Facilitate professional development on the pre-referral process to school leadership team

(during the summer) and full staff (in the summer/fall as well as booster sessions as
needed)

Teachers:
o Refer students to the Student Huddle process (inform coach of need to huddle for particular

students)
e Bring relevant student data to Huddles and SST meetings
o Implement interventions and monitor progress
o Complete speech and/or 0T screening request paperwork when needed

School Psychologists:
o Attend SST meetings as requested [xduring scheduled SST block)
o Review student's cumulative file prior to scheduled SSTs
o Contribute to intervention planning
o Assist in interpreting data and determining next-steps

Speech Language Pathologists/Occupational Therapists:
o Conduct screenings as requested
o Provide screen results within 6-8 weeks of receiving request
o Attend SST meetings when needed (pending outcome of screensJ

ISE Specialists
ISE Specialists typically do not attend Huddles or SSTs, as these are a function ofgeneral education.
They may however attend in unique cases [and if the specialists schedule allowsJ, such as:

o If an Assessment Plan will be proposed
o Tier 3 interventions with ISE groups are being considered (pending capacity)



) SncrroN 6: RnpnRRrNc Srunnrurs FoR SpsncH on OT Scnnnxs

Teachers and school leaders often have concerns about a student's language or fine motor
development, but aren't sure if the concerns warrant a formal referral for special education
services. In these cases, teams can request that the speech pathologist or occupational therapist
conduct a screen, which is a less formal assessment of the student's skills. The data from this
screen is used to inform recommendations to the team, including whether a formal evaluation for
services is warranted. It should be noted that occupational therapy is not a "stand alone" special
education service, meaning that a student can only qualify for formal OT services if they are already
eligible for special education services under another eligibility category.

What is the process for refeming a student for a speech or OT screen?

7. Hold a Student Huddle meeting in which concerns are discussed and clarified and
classroom-based supports are generated.

2, If the concerns remain, the school leader or a classroom teacher should complete the
screening request form (linked in the "Resources" section ofthis Playbook) and bring it to
the first SST meeting.

3. The screening should be documented on the school's "Speech/OT Screening Tracker"
flinked in the "Resources" section)

4. At that SST meeting, the family will sign the screen request form to give permission for the
screen to be conducted,

5. The SLP or OT will complete the screen before the second SST meeting is held in 6-8 weeks.
6. At the follow-up meeting, the SLP or OT will share the screening results and discuss next

steps.

Because our SLPs and OTs each support several school sites, it is important that we follow this
process (rather than, say, asking them to screen a child in passing in the hallway) so that they can
keep track ofscreening requests across sites.

What types of concerns might indicate that a speech or OT screening referral should be
made?

The following concerns may indicate the need for a speech screening referral:
o Peers cannot understand the student
o The student struggles to follow simple [1-2 stepJ instructions, or comprehension is a

significant area of concern
o Language appears significantly delayed, but not related to being an English language

learner,

The following concerns may indicate the need for an OT screening referral:
o Difficulty with age-appropriate fine motor tasks, such as writing letters or numbers, cutting,

or copying work from the board
o Inability to maintain a safe, seated position for a significant portion of class

What are the potential results of a speech or OT screen?

A speech screen may result in any of the following:



o Inclusion in our speech intervention program [CAR, or the Class for Articulation
Remediation)

o A full speechlanguage evaluation
o A finding that no specialized supports are required

An OT screen may result in any of the following: Recommendation for Tier 2 Handwriting supports
o Individualizedrecommendations
o A full OT evaluation (only if student has an IEP or psych/speech is also evaluating)
o A finding that no specialized supports are required
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SBAC Testing (Caliþrnia and Wisconsin)

There are three types of supports available to students on the SBAC assessment. "Universal
Supports" are available to all students and include things like scratch paper and a digital
highlighter. "Accommcldalions" are available only to students who have them documented in a 504
or IEP, and include things like a scribe or use of a multiplication table. There is a third type of
support, "Designated Supports" that are available to "any student for whom the need has been
indicated by an educator." This includes things like testing in a separate setting and read aloud or
scribe for math items.

TNReady (Tennessee)

Similarly, the TNReady assessment in Tennessee makes available several accessibility features to
students for whom the need has been designated and documented.

Designating and Documenting Statewide Testing Supports [all regions)

At Rocketship, we use the SST process to identify required "Designated Supports" or "Accessibility
Features" for students who may require them. In order to make these supports available to
students in the SST process, you must:

o Discuss the need for the supports as an SST meeting, and document the need for the
supports on the SST paperwork (there is a section for this)

o In the spring, the site-based testing coordinator will work with the analytics team to
complete the ISAAP tool, wherein the designated supports are assigned to each individual
student

See the "Resources" section for several SBAC and TNReady accessibility resources.
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Rocketship's pre-referral and SST process i.s rìesigned to identify students needing support and
match them with the appropriate intervention, as well as ensure that schools are adhering to their
child find obligations. However, over the years we have observed several common pre-ref'erral
pitfalls, which are described below along with recommendations for avoiding them.

Pre-Referral Pitfall Recommendations for Avoidine
Certain grade levels move students through
the pre-referral process appropriately while
other grade levels don't refer any students
to SST.

¡ Add a regular standing item to school leadership
meetings wherein each school leader reports
out how many students in their grade level are
at each phase ofthe pre-referral process.

Schools focus heavily on Student Huddles
and interventions in the learning lab for
most of the school year without referring
many for anyJ students to an actual SST

meeting, resulting in a large influx of special
education assessment referrals for students
who haven't been progressing in
interventions,

o In general, if a student is at the second or third
round of an SST meeting and has not been
making progress in interventions, the team
slrould consider the treed fol a rel"en'al lbr
assessmenL.
Schedule regular (e.g. monthly) consultation
with your School Psychologist to review the
data of students in the intervention process and
identify appropriate referrals.

a

School teams wait too long to schedule a
Student Huddle meeting after receiving a
parent request for special education testing,
so they are unable to adhere to the 15 day
timeline for formally responding to the
request.

o Ensure that all staff members are aware of their
obligation to support parcnts in putting verbal
requests for assessment into writing.

o Ensure that all staff members are aware of the
15 day timeline requirement,

o NotiSr your school psychologist and/or speech
language pathologist immediately when a
request for testing is received.

o Schedule the Student Huddle and follow-up SST

meeting as soon as possible after the request for
testing is received,

Students receive informal interventions [e.g,
the ISE Specialist pulls them along with ISE
students in a small group) but none of the
interventions are documented. School
teams want to refer students who are still
struggling for a special education evaluation,
but it is difficult for the ISE team to
determine the appropriateness of the
referral without documentation of the pre-
referral interventions.

¡ Ensure that SST meetings are held for students
that require Tier 3/individualized interventions.
In addition to the importance of documenting
these interventions, parents must give
permission in order for a student to be pulled
out of their general program for intervention.
The SST process ensures that parents have
provided informed consent for Tier 3

interventions.

Pre-Referral Pitfall Recommendations for Avoidine
ISE is the only option for individualized, ¡ Tier 3 just means that the intervention is



Tier 3 interventions. Ifthe ISE caseload is
full, there are no options for additional, non-
ISE students who require that level of
suDDort,

targeted and individualized, and schools can be
creative in thinking about who can deliver these
services. See the "Selecting and Designing Tier 3

Interventions" resource for euidance.
SST teams fail to create a goal and a
progress monitoring plan during the SST

meeting, so when the follow-up meeting is
held, they are unable to determine if the
student has made adequate progress.

o Pace SST meetings appropriately to ensure
the team has time to align on a measureable,
ambitious yet realistic goal, as well as a progress
monitoring plan. Be sure to document the goal
on the SST paperwork for reference in the next
meeting.

Teams run out of time to assign owners to
next steps, and when the follow-up meeting
is held, none ofthe next steps have been
completed because the team was unsure of
who was responsible for each step.

o Pace SST meetings appropriately to ensure
the team has time to align on ownership of next
steps.
o Send an email to all meeting participants
summarizins next steÞs,

)



Section 9: Behavior Intervention Plans

Students are often referred to the SST process because of concerns with maladaptive behavior
(either in isolation or co-occurring with academic challengesJ. In these cases, SST teams are
encouraged to develop behavior intervention plans for students. A behavior intervention plan
identifies the target behavior as well as an appropriate replacement behavior, and outlines the
approach the team will take to teach and reinforce the replacement behaviol as well as norm on a
plan to respond when the problem behavior occurs. Behavior intervention plans are most effective
when they are based on an identifìed function ofthe problem behavior. There are several resources
in the "Resources" section ofthis playbook, but the general steps to developing a behavior
intervention plan are:

L. Identiff the behavior the plan will be targeting.
2. Establish the baseline [i.e, how frequently the problem behavior occursJ.
3. Hypothesize a function of the behavior [i,e. what need is currently being met for the

student? What is the student trying to obtain or avoid with the behavior?)
4. Identifiz a replacement behavior (i.e. how can the student meet that same need with an

alternative, acceptable behavior?)
5. Develop a SMART goal and a progress monitoring plan,
6. Identiff the environmental changes that will need to be made in order for the student to use

the replacement behavior.
7. Create a plan to teach the student the new replacement behavior.
B. Identifz the strategies that will be used to positively reinforce the student for using the

replacement behavior,
9. Align on how the team will respond if and when the problem behavior occurs again.

Note: School teams must get parental consent in order to collect behavioral data when developing a
behavior intervention plan. The parent consent form can be found in the "Resources" section ofthe
playbook.

School psychologists are available to support SST teams with the development of behavior
intervention plans.
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The "Behavior Problem Solving Meeting" is a process for screening for students who require
additional behavioral interventions and matching them with appropriate Tier 2 and3
interventions. As the school year progresses, teams also use this process to monitor the progress of
students participating in behavior and social emotional interventions and make decisions regarding
appropriate next steps.

What pre-work is done before the first Behavior Problem Solving Team Meeting is held?

Before the first meeting is held in the fall, school leaders work with their grade level teams to
collect a list of referrals [students who are exhibiting either internalizing or externalizing
behaviors), This process occurs during the last two weeks of September for Nashville, and the first
two weeks of October for Milwaukee and the Bay Area. School teams should also ask the SWIS data
lead to print a report that identifies students with the most ODRs, Finally, the school leadership
team should align on the available Tier 2 and 3 behavior or social-emotional interventions at the
school, These might include:

r Check-in/Check-out[CICO)
¡ Individual or small group counseling
o Individual behavior intervention plans (via the SST process)
o Small group "double dose" of the classroom SEL curriculum (Kimochi's or Ruler ApproachJ

When is the first Behavior Problem Solving Meeting held, and who should attend? Who
facilitates the Behavior Problem Solving Meeting?

The first Behavior Problem Solving Team Meeting should be held on or around the end of the first
data cycle. School leaders and the Rocketship school psychologist should attend, If possible, mental
health providers [Seneca, Foothill, Centerstone, etc.) should also attend, along with the ISE

Specialist f ISE students are being referred.

Schools should identify one school leader who will be responsible for coordinating this process and
facilitating the meetings. This will often be the SST Lead, although schools have the flexibility to
designate any school leader for this role.

What happens during the first Behavior Problem Solving Tearn Meeting?

During the first Behavior Problem Solving Team Meeting, the team reviews all of the students who
have been referred for a behavi or andf or social-emotional intervention, rank students according to
priority, and match as many students as possible to appropriate Tier 2 and 3 interventions. This is
all tracked in each school's "Behavior Problem Solving Meeting" Google doc [available on Drive and
linked in the "Resources" section of this playbook. Teams must also create and implement a plan
for notifying the families of students who will be participating in behavior/social-emotional
interventions.



What pre-work is done before follow-up Behavior Problem Solving Team Meetings are held?

Prior to the follow-up Behavior Problem Solving Team Meetings that are held at the end of the
second and third data cycle:

L School leaders work with grade level teams to collect new externalizing and internalizing
referrals during CPT meetings.

2. Interventionists update the "Behavior Problem Solving Meeting" Google doc with stuclent
progress and recommendations for next steps,

3. Assess the capacity for additional behavior interventions [i,e. does your counselor have
room for additional students or small groups? Do you have any CICO coordinators who
^^,,11+^l-^ ^* ^* ^ll:!i^-^l ^+.,1^-r ^- ^*^Il --^.,^11LUUIU LdÃs Ulr dlr duurLlulrdl sLuuËlrL ul ¡rrld¡t Ét uuIJ:J

When are subsequent Behavior Problem Solving Meetings held, and what happens during
those meetings?

Subsequent Behavior Problem Solving Meetings are held at the end ofthe second and third data
cycle, During these meetings, the team reviews new referrals and plugs them in to interventions as

capacity allows, and reviews the progress of students already participating in intcrvcntions and
makes decisions about next steps for each student.

Where can I find more information and/or get support in launching the Behavior Problem
Solving Meeting at my school site?

Several resources to support the Behavior Problem Solving Meeting process are linked in the
"Resources" guide of this playbook. Your school psychologist can also talk you through this process.



Section l- l-: Resources

Student Huddle and SST Paperwork:
o Blank Student Huddle/SST Pap_erw¡rk

School SST Tracking Resources:
o Carry-over SST Tracker
o SST Folders [Google folder where each school can store all of their pre-referral/SST

paperwork)
o Speech/OT Screening Tracker (coming soon!)

Professional Development Resources:
o Template for site-based SST training [for teachers)
o SST Deep Dive for SST Leacls (PPT from SI,1,2015 session)
o Writing Function-Based Behavior Intervention Plans IPD designed for school leaders)

Screening Resources:
o Speechscreeningprocedure
o Speech screening form
o OT screening forms
o Foothill referral form [San Jose schools only)

Resources to Support Teams in Generating Interventions:
o Selecting and Designing Tier 3 Interventions
o SST Intervention Toolbox
o Tier 1 Speech and Language Strategies [coming soon!)

Behavior Intervention Planning Resources:
o SST Behavior Intervention Plan - Template
o SST Behavior Intervention Plan - Guidelines
o Notice of Intent to Collect Data (parent permission form)
o Occupational Therapy/Sensory Strategy Checklist (for teachers)
o Common Functions of Problem Behaviors
o Progress Monitoring for Behavior Interventions

Behavior Problem Solving Team Meeting Agendas and Notes

Statewide Testing Accessibility Guidelines:
o TNReadyAccessibilityGuidelines
o SBAC Resources Guide (for CA and WI - see page 5 for accessibility guidelines
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ANNUAT NOTICE OF CHITD FIND ACTIVITIES

This section of the parent handbook outlines our annualChild Find notice and responsibilitiesto parents

of children within our district. Should you have any further questions please contact Genevieve Thomas,

VP, lntegrated Special Education at gthomas@rsed.org.

Child Find Policy and Responsibilities

Rocketship Education provides a free, appropriate publiceducation to students with disabilities
accordingto state and federal mandates. To be eligible forspecialeducation services, the child must be
of school-age, need specially designed instruction, and meet eligibility criteria for one or more of the
following disabilities as set forth in the lndividuals with Disabilities Education lmprovement Act (the

federal law which outlines legal responsibilities related to special education):

¡ Autistic-like Behaviors
. Blindness/Visual lmpairment
. Deaf Blindness
. Deafness/Hearing lmpairment
. Emotional Disturbance
. lntellectual Disability
. Multiple Disabilities
. Orthopedic lmpairment
. Other Health lmpairment
. Physical Disability
. Specific Learning Disability
. Speech and Language lmpairment
. Traumatic Brain lnjury

Rocketship has adopted an inclusive model, which means that students with disabilities are educated in
general education classrooms. Each student with a disability has a case manager, who is a credentialed
special education teacher that works with classroom teachers to design the student's education plan.

The extent of special education services and the location forthe delivery of such services are

determined by the IEP team (which includes parents). Rocketship Education also provides a¡y related
services, such as physical therapy, adapted physical education, occupational therapy, etc. that are

required to enable the student to derive educational benefits.

Rocketship has systems in place that assist the school in determining whether a student may have a

disability. These include a specific "Child Find" form that is completed by parents upon enrollment in a

Rockethip school. This also includes an SST, or pre-referral, process in which school teams identify
students who are struggling academically, socially, or behaviorally and develop interventions to support
the student, Rocketship has additional interventions that are made available to students who require
it; these include both differentiated instruction in the classroom and supplemental interventions in the
learning lab and classroom. School teams monitor the progress of every child who receives intervention
services in order to be able to identify any student who is not responding to interventions. Our model
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makes every effort to support the student within the general education setting while at the same time
monitoring student progress to identify students who may have disabilities.

lf you have a concern regarding your child's academic or social functíoning, contact his or her classroom
teacher, or a school leader at your school site.

Revocqtion of Consent:
Parents of children who have been identified with a disability have the right to revoke consent for
special education services, meaning that they no longer want the school to provide special education
services to their child. lf a parent withdraws their consent for special education and related services by
notifying the Rocketship in writing, the district still has the responsibility to identify, locate, and evaluate
a child who is suspected of having a disability and in need of special education and related services. As
part of our Rocketship's child find obligations in regards to your child, please know that you maintain the
right to subsequently request an cvaluation to determine if your child is a child with a clisability who
needs special education and related services.

Rocketship cannot proceed with an evaluation or with the initial provision of special education and
related services without the written consent of the parents. Giving written consent is voluntary. You
can withdraw your written consent at any time by notifying the school in writing.
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Section l: Overview of SIP

Rocketship Education is committed to making our schools a viable option for all students and
families, including students with disabilities. As our population of students with more significant
disabilities has increased over the last several years, the lntegrated Special Education team has
been hard at work developing innovative systems for supporting these students. One of the
structures within Rocketship that supports this program is our Specialized lnclusion Program,
which is housed at select Rocketship sites. However, there are also students with moderate
learning needs who attend non-SlP Rocketship schools. This playbook serves as a collection of
frameworks and strategies that we have found to be most helpfui in supporting our students with
more moderate to severe learning and behavioral needs and is a resource for both SIP and
non-SlP educators working with this population.

ln an effort to continuously monitor and improve our SIP program for the students we serve,
Rocketship will be conducting a program walk through 4 times throughout the 15-16 school
year. During these walkthroughs student observations will be conducted over the course of 2-3
hours in common spaces around the school. Although this walkthrough is in place to improve
outcomes for all students who participate in SlP, only 1 student will be selected for observation
per campus for the entire school year to allow walk through teams to follow student response
and progress over time. Walk through teams will consist of a variety of school team members
including a school leader and program specialisUmanager. They may also include a speech and
language pathologist, occupationaltherapist, school psychologist, teacher, and other
achievement team members from our Rocketship network. The walkthrough rubric can be
found here.

For more introductory information related to SlP, see the this program featured in the
Rocketship Beyond blog.
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Section 2: Promoting Access and lnclusion

Gollaboration between General Education and Special Education Teams:

Beginning of Year Norm Setting
The foundation for meaningful inclusion for all students with disaþilities is successful
collaboration between general education and special education team members. Prior to the

start of the school year, special education staff must proactively establish a collaboration

schedule with general education teachers who will be working with the students on their
caseload. We recommend that specialeducation statf kick off collaborative relationships with

school leaders and classroom teachers at the beginning of the school year with a formal
"norm-setting" conversation. Topics can include frequency and format of formal collaboration,
norming on the use of the "SlP space," etc. A general guideline for this conversation can be

found here, and can be adapted to meet the needs of each team and student.

Ongoing Collaborative Structures
There is no set frequency for formal collaboration throughout the school year, but special

education teams should plan to formally collaborate with generaleducation teachers to support
students with moderate-severe learning needs at least one time weekly. For Rocketship
schools that have a formal Common Planning Time (CPT) structure for grade level
collaboration, special education staff are encouraged to capitalize on this time for collaboration

with grade levelteams. For schools without a CPT structure, a weekly lunch planning meeting
is suggested. Topics for discussion during co-planning sessions will depend on the time of year

and needs of individual students, but could include:
o Aligning on upcoming instructional topics/units of study
o Problem-solvingchallengingbehaviors
o Preparing for upcoming IEP meetings
o Co-analyzing formal or informal assessmentdata

These CPT notes here can be modified to meet the needs of individual school teams and

students. lt is also important to include general education teachers in the process of creating
SIP student schedule and/or providing input and feedback. Sample student schedules can be

found here. Ongoing CPT planning time can be used to maintain individualstudent schedules

Co-Teaching
At Rocketship, co-teaching involves two equally-qualified individuals who may or may not have

the same area of expertise jointly delivering instruction to a group of students. Co-teaching is

played out in many inclusion classrooms at Rocketship where a General Education teacher and

a Special Education teacher share responsibility for classroom management and instruction.

These professionals work with a group of students in a common space toward shared goals.

Co-teaching can be very successful and improve overall student outcomes if executed properly

and if strategic planning occurs. lt is important to remember the key components to a successful
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co-teaching relationship: co-plann¡ng, co-teaching and co-assessing. Successful Rocketship
co-teachers have formalized meeting and co-planning structures, a classroom culture around
inclusiveness, opportunities for teacher skill modeling and matching and ongoing data
collection. See the Co-Teachinq Vision of Excellence and Co-Teachinq Plavbook for more
specific Auidance around co-teaching practices and collaboration. Additional Co-teaching
materials can be found in here.

Professional Development for General Education Teachers
Another impodant avenue for collaboration across special and general education teams is
professional development provided by the speeial edueation staff for school leaders and
classroom teachers, Professionaldevelopment can be delivered via consultation around
specific students, or in more formal"mini-PD" sessions. Helpfultopics for general education
teachers working with students with moderate-severe learning needs might include:

o Building visual supports into the classroom environment
o Hierarchy of prompting for students with disabilities
o Encouraging meaningful interaction between students with disabilities and

typically-developing peers
o Supporting language development for students with severe communication needs
o Classroom Behavior Support Strategies
o Work modification
o Function-basedthinking
o Peer-assisted learning

Classroom Teachers as IEP Team Members
ln an inclusion setting, generaleducation classroom teachers are an essential member of the
IEP team for students with disabilities. Special education staff can support classroom teachers
in understanding their role on the IEP team, both in terms of the development of the plan as well
as implementation of the plan in the classroom setting.

Specialeducation staff members play an important role in facilitating IEP meeting participation
from general education teachers. We recommend that SIP specialists carve out time to
co-prepare for upcoming IEP meetings with GE teachers.

General Education Environment and Supports:

Peer-to-Peer Supports
One of the primary benefits of inclusion for students with significant disabilities is increased
social development and engagement with peers. ln order for both students with disabilities and
typically developing peers to benefit from these social interactions, special and general
education teachers must thoughtfully structure opportunities for meaningful social interactions.
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SIP teams at Rocketship have found Peer Buddies to be an effective framework for providing

both socialand academic support to students with disabilities. A peer buddy is a
typically-developing peer who is trained to provide support (such as prompting or redirection) to
a student with a disability in the generaleducation classroom. An effective peer buddy program

benefits both the student with a disability and the typically-developing peer. Teams can use_þþ
structure to roll-out a peer buddy system, including oeer buddv apolications.

Disability Awareness Lessons
Disability awareness lessons explicitly teach students about disabilities and inter-individual

differences. They provide an explanation for some of the differences students notice among
their classmates and emphasize the importance of community, tolerance, and empathy,
Resources for creating disability awareness lessons for the classroom can be found here.

Hierarchy of Access
Use the Hierarchv of Access Guide to guide IEP teams in the development of modifications for
fully included students with moderate to severe learning needs.

lndependent Work Stations
An independent workstation is a system (generally a series of drawers or bins) that contains
tasks (academic, fine motor, adaptive, etc.) that can be completed independently by the student.
Generally, the first drawer or tub will contain a less-preferred task and will progress to a highly
preferred task in the last drawer or tub, thus encouraging the student to complete a less
preferred task in order to get access to a more highly preferred task. Check out a great video

tutorialon setting up independent work stations on The Autism Helper blog.

Example lndependent Work Stations (from Rocketship Mosaic)

VisualSupports
Environmental language supports can also support language development in both the SIP room
and the general education environment. Consider including the following supports in both
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spaces (and see this post from The Autism Helper for lots of great examples of environmental
language supports):

Example Visual Suppor"ts:

Label each area of the classroom

Post handy visuals by the doonruay

I want bofhroom.

4#H
f want a drink of mtcr.

4-Ë-
úl?

Jf,å

I want help.

4#\
Post visual schedules in the classroom (in addition to providing students with their individual
visual schedules)
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Utilizing Evidence Based Practices in the Classroom
Evidence Based Practices (EBP) for Autism and other disabilities can be utilized in the general
education classroom to support access, facilitation of lEP goal growth, and social interactions.
For more information on EBP's for Autism see here.

Making Common Gore Standards Accessible for Students with Significant
Disabilities:

The common core state standards (CCSS) articulate rigorous gradeJevel expectations in
mathematics and English Language AÉs. These common standards provide a historical
opportunity to improve access to rigorous academic content standards for students with
disabilities. Students with significant cognitive disabilities, however, will require substantial
supports and accommodations in order to have meaningful access to certain standards in both
instruction and assessment, based on their communication and academic needs.

National Genter and State Collaborative (NGSC)

One of the most useful resources available to support special educators in planning

CCSS-aligned instruction is the National Center and State Collaborative (NCSC) wiki. Among
the resources available in this collection are:

o Learninq Proqressions Frameworks: The LPFS are based on research that describes
how understanding of core concepts in English Language Arts and Mathematics typically
develop over time when students have the benefit of high quality instruction. These
frameworks offer a guide for the development of curriculum and assessment and assist
educators in lesson planning. These can be a helpfultool in strategically backwards
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mapping from a grade level common core standard to the functional level of an individual
student.

o Core Content Connectors: Core Content Connectors identify the most salient
grade-level, core academic content in ELA and Mathematics found in both the Common
Core State Standards and the Learning Progression Frameworks. CCCs illustrate the
necessary knowledge and skills in order to reach the learning targets within the LPF and
the CCSS, focus on the core content, knowledge and skills needed at each grade to
promote success at the next, and identify priorities in each content area to guide the
instruction for students in this population and for the alternate assessment.

o Content Modutes: Content Modules provide explanations and examples of the concepts
contained in the Common Core State Standards that may be difficult to teach or
unfamiliar to special education teachers. These modules can be used by teachers at the
elementary, middle, and high school levels. They promote an understanding of the
concepts so that a teacher can begin to plan how to teach the concepts to students and

they provide teachers with potential adaptations and modifications to consider when
designing materials and instruction.

Dynamic Learning Maps - Essential Elements
The Dynamic Learning Maps Essential Elements are specific statements of knowledge and
skills linked to the gradelevelexpectations identified in the Common Core State Standards. The
purpose of the Dynamic Learning Maps Essential Elements is to build a bridge from the content
in the Common Core State Standards to academic expectations for students with the most
significant cognitive disabilities. Like NCSC's Learning Progression Frameworks, the DLM
Essential Elements are a highly usefultool in backwards-mapping CCSS for students with
significant disabilities.

Goalbook Pathways
Goalbook Pathways is another usefultool in planning to make CCSS accessible to students
with significant learning needs. Teachers can browse CCSS by grade level and view a pathway

of understanding needed to master the standard, along with embedded UDL strategies and
formative assessment tools.

Thematic Units
Thematic units utilize a single topic, theme, or overarching activity to bridge student learning
across all academic, adaptive, and functional areas. They can be designed around a single
activity, such as going to the store, or around a theme, such as "making our own food."
Thematic units can last several days or weeks, and support generalization and application of
skills. Sample thematic unit materials and guides can be found here.
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Section 3: Curriculum
Like all students at Rocketship, students with moderate to severe learning needs are enrolled in
a general education classroom and spend much of their school day being educated alongside
typically-developing peers. Like allstudents with disabilities, however, they also have unique
learning and behavioral needs that require more intensive specialized instruction and support.
Their IEP teams are tasked with designing individualized programming which ensures education
in the least restrictive environment while also providing the services and supplemental supports
that ensure they receive meaningfuleducational benefit. Rocketship has severalsupplemental
curricular resources to support students with moderate to severe learning needs.

Replacement Gurriculum :

Early Literacy Skills Builder (ELSB) is an intensive intervention program that incorporates

systematic instruction to teach both print and phonemic awareness. ELSB is a multi-year

program with seven distinct levels and ongoing assessments so students progress at their

own pace. lt incorporates scripted lessons, least-prompt strategies, teachable objectives,

built-in lesson repetition, and ongoing assessments. All students begin at Level L lnstruction

is one-on-one or in small groups. Teach scripted lessons daily in two 30-minute sessions. On

the completion of each level, formal assessments are given. ELSB should be done in small

groups. lt should be implemented by any trained professional. Additional materials can be

viewed here.

Essential Elements

Lesson Components Materials Curriculum Starting
Points

Ássessmenf

o Phonemic

Awareness
o Phonics
o Comprehension
o Vocabulary
o Fluency Work

o lmplementation Guide
o Teacher's Manual
o Student Material Books
o Student Assessment

Books
o Moe the Frog Puppet
o AllAbout Moe Stories
o DVD for staff training
o CDs with printable

PDFs
o Sight Word Flashcards
o lmplementation Fidelity

Checklist

a Students start
at lesson 1

o Built-in
mastery
assessments

¡ Performance
observations

o AlMSweb
(supplemental)
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Building with Stories complements Early Literacy Skills Builder and is designed to focus on
vocabulary and comprehension development. The program is centered on a research-based
ten-step framework designed to foster vocabulary understanding, print awareness, listening
comprehension, communication independence, and word knowledge. lt includes 10

award-winning story books, manipulatives, and scripted lessons within a teacher's manual.
Building with Stories should be taught in a smallgroup setting 3-5 times weekly in 30 minute
sessions. (See this PPT for an overview of using Building with Stories to encourage
communication). Additional materials can be viewed here.

Essenf¡a/ Elements

Sound Partners is an explicit, balanced, phonics-based tutoring program that provides

individual instruction in early reading skills. Using lessons specifically designed for tutors,
paraprofessionals, and assistants, this research-based solution:

o lmproves phonemic awareness, decoding, word identification, and spelling skills
o Provides kindergarten instruction in phonological skills (syllable segmenting) and initial

sound identification, and scaffolded practice in phoneme segmenting

o Includes application of word-reading skills through storybook reading practice

Additional Sound Partners materials can be viewed here.

Su pplemental Cu rricu lu m/Materials :

Unique Learning System is an online, interactive, standards-based curriculum specifically
designed for students with special needs. Subscribers download and interact with monthly,
instructional, thematic units of study. Each unit contains special education lesson plans and
interactive materials teachers can implement into classroom learning activities. All materials are
created using SymbolStix symbols. The unit lesson plans define three levels of differentiated
tasks which accommodate the diversity of learners with significant disabilities.

/ e.sson Gomponents Materials Curriculum Starting
Points

Assessmenf

o Vocabulary
o Print awareness
o Listening

comprehension
o Word knowledge

r Storybooks
r Story-related

manipulatives
o Repeating storyline

stickers
o Student materials

book
o Teacher's manual
o CD with printable

PDFs

a Teacher
determined

a lnformal
performance
observation
Built-in
mastery
assessments
(checklists)

o
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Touch Math is a multisensory math program that makes criticalmath concepts appealing and

accessible for students who struggle to understand grade-level content. lt is specially designed

for students who struggle with computation and with memorizing math facts.

Essential Elements

You can find all of our Touch Math materials, including the curicula and training materials, on

Box.

Calendar Math is not a curriculum but rather a series of math routines around the calendar
which help students explore a range of math concepts (counting, patterns, time, sequencing,

etc.) in a meaningful, interactive way. See this website for a list of helpful calendar math

resources. Calendar math materials can be inexpensively purchased from most teacher supply

stores, including Lakeshore. Additional calendar math materials can be viewed here.

Lesson Components Materials Curriculum Starting
Points

Assessmenf

o lntroductionM/ar
m Up/Review

o Counting
o Addition and

Subtraction
o Work Problems
o Skip Counting
o Multiplication

and Division
o Time
o Money
o Fractions
o Closing/Final

CFU

o Touch point poster
o lmplementation

Materials (PDF)
r Manipulatives
o Attendance/ Lesson

Completion Logs
o Progress Reports (for

teachers and/or
parents)

o lmplementation
Fidelity Checklist

O Students can
start at any
point in the
curriculum.
Starting point
is based on
assessment
data and
mastered
concepts.

Built in
mastery
quizzes and
performance
observations

a

Back to Table of Contents



NITl(IT$l{IP
Section 4: Communication

Students with moderate to severe learning needs often struggle with expressive and receptive
language. Augmentative and Alternative Communication tools and environmental language
supports are essential tools to help our students understand their environments and express
themselves-

Augmentative and Alternative Communication (AAC)
Augmentative and alternative communication (AAC) includes all forms of communication (other
than oralspeech) that are used to express thoughts, needs, wants, and ideas. AAC can range
from low-tech (e.9. Picture Exchange Communication Systems) to high-tech (e.g. an lpad with
an app for communication).

Low Tech Options
Picture Exchange Communication System (PECS):
PECS is designecl to teach functional communication skills with an initialfocus on spontaneous
communication. The system begins with teaching a student to exchange a picture of a desired
item with a teacher/communicative partner, who immediately honors the requesl. After the
student learns to spontaneously request for a desired item, the system goes on to teach
discrimination among symbols and then how to construct a simple sentence. Resources to
support the use of PECS include Boardmaker (we have two coples at Rocketship), Do2learn
(free printable piclure symbols), and Pyramid Educational Consultants (the original developers
of the PECS system). Check out this online Autism lnternet Module for a complete training on
how to incorporate PECS in to your classroom (password required),

Student gives the PECs symbolto a person to communicate, to teach social use of language

Single Message Buttons
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A single or sequential message AAC device is a great, low-tech toolfor sludents who have
significant fine motor deficits, or who are just starting out with AAC. These devices (the

BlGmack Communicator is a popular tool) fealure one large button that can be pressed to
express a single (or sequential) message. Common uses for single message buttons are for
activating scanning systems for students with limited motor control or coordination, or for
location-specific phrases such as "good morning" outside the classroom door for students to
press as they enter the classroom, and "good bye" by the door frame for students to press as

they exit the classroom.

A single message can be recorded to play each time the button is pushed.

Communication Notebooks:
Communication notebooks are low tech communication systems for students who either use
PECS or need visual icons to support their verbal communication. Communication notebooks

typically consist of a 3 ring binder loaded with laminated pages of icons that students might
need to communicate in a variety of situations. Pages are typically organized by tabs based on

activity or social function, with a "core communication" section of the notebook that folds out to
be easily accessible no matter what page the student is on within the binder system. Here is a

link to a brief tutorial on communication notebooks along with resources for starting a
communication notebook.
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Sample Communication Notebook - the bottom is the core vocab that remains constant, and
the top part flips depending on the context, need, or activity.

Activlty Boards:
Activity boards are a simple low tech option for supporting communication or helping students
think of ideas of what to say during specific activities. Typically, activity boards are printed,
laminated, and used during a specific activity to support student communication. Typically,
studenls using an activity board point to an icon to communicate. Several activity boards can
be grouped and put into a communication notebook. These can be useful for students who are
.,--L^l L..a L^.,^ .-.-,-,1 t:---t:---- -t:¡J:---t1:vctu¿ct uur, ilirvc wuru il1ruilrg uililçurue5 t() prorlrpt rueas ()ï wnal to say, or ïor sluoents wno are
overslimulated by high tech voice output options at first.

Sample Activity Board for an arl activity

High Tech Options:
There are a variety of high tech options for students who need AAC support. Often, high tech
options include voice output devices into which activity boards are programmed. When an icon
is touched or activated, the device says the message out loud, and many high tech options have
the capability of combining single icons into phrases and sentences.

Go Talk Now is the most commonly used AAC app in our SIP programs. Produced by the same
company as ELSB and Building with Stories, Go Talk Now allows educators to complete
communication boards that can be used to support both academic and communication goals for
students in SlP. The Go Talk Now User Guide provides detailed instructions on use of the app.
Shared communication boards are available to download from a shared g-mail account.

To access this account, go to the "Settings" in your communication iPad, click on "Mail,
Contacts,& Calendars," then in the top right under "Accounts" choose'Add Account." Next,
choose "Google," and then enter the nâme as AAC, the e-mail address as aac@rsed.org and
the password as: RocketshiplSE. Then, when you go into your "Mail" app, you can choose to
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pull up the AAC account, and you will see that TJ has e-mailed shared AAC boards to this

account. Just open an e-mail and click on the "Click here on your iPad to installthis template"
link, and then follow the instructions in our shared "AAC Board Sharing" "Receiving Boards"
page on G-drive. lmportant note: Do NOT delete any e-mails from this account while you are

logged into it! This will be a place for us to ALL access archives of our boards. lf you have any
questions or need help troubleshooting, please contact T.J. Ragan at tragan@rsed.org.

When you create a new communication board for a student, it is best to follow some

agreed-upon norms. These are recommended to ensure access and consistency across
boards for students and can be found here.

Environmental Language Supports
Environmental language supports can also support language development in both the SIP room

and the general education environment. Consider including the following supports in both
spaces (and see this post from The Autism Helper for lots of great examples of environmental
language supports). Also consider providing sentence stems to encourage spontaneous

language for students.

Teams may also want to consider using the Promoting Access to Alternate Modes of Resoonse

and Communication guide to support language development across educationalspaces.
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Section 5: Assistive Technology
Assistive technology is any kind of technology that can be used to enhance the functional
independence of a person with a disability. Often, for students with disabilities, accomplishing
daily tasks such as talking with friends, going to school, or participating in recreational activities
is a challenge. Assistive Technology (AT) devices are tools to help to overcome those
challenges and enable people living with disabilities to enhance their quality of life and lead
more independent lives. See this lRlS training module for a general overview of Assistive
Technology, as well as ideas for effectively incorporating AT in to the classroom. Also view
recommended learning apps for the ipad here.

iPad Learning Apps
The iPad is a highly useful assistive technology toolthat supports both academic skill
development and communication. AllSlP programs have access to lpads for both learning and
communication, and some of our recommended learning apps include:

o lnjini: The developers of the lnjini suite are parents of a child with Autism, and they
specially designed the app to create superior play-based learning experiences for
students with cognitive, language, and fine motor delays.

o Starfall: The Starfall suite reinforces basic literacy and numeracy skills through engaging,
play-based experiences.

o Skywriter: Skywriter is a fun way for students to practice fine motor and basic writing
skills.

o One More Story: One More Story is an interactive online library of the best children's
illustrated literature. Students can listen and follow along with highlighted text as a story
is read to them, or read it themselves in the I Can Read lt mode, clicking on words to
hear them read aloud.

o Touch Math Apps: The Touch Math suite complements the physicalTouch Math
curriculum

o BookCreator: BookCreator allows students to create their own e-books, a great way to
make reading applicable and engaging for students with disabilities

This wiki page describes seven stages of learner, ranging from Stage 1 where a learner is just
beginning to use a device to control a computer, to Stage 7 where a learner is able to
independently write using a computer. Apps are recommended for each stage of assistive
technology user. View additional recommended iPad learning apps here.

C hromebook Modifications
There are a number of basic modifications that can be made to our Chromebooks in order to
support students with visual disabilities or fine motor delays. These include:

o Enlarqinq the mouse
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o Slowinq mouse movement
o Allowinq Paqe Zoom
o Add text-to-speech functionalitv

Section 6: Behavior Supports

Behavior lntervention Plans
The process for creating behavior intervention plans is the same for all students, including

students with moderate to severe disabilities, and includes:

ldentifying the target behavior --- Collecting baseline data --- Hypothesizing the function of the
behavior--- Generating a replacement behavior (that serves the same function) --- Creating a

SMART goal -+ ldentifying necessary environmental changes--- Creating a teaching and
reinforcement plan, and --- Developing a response/reaction plan.

However, behavior intervention plans for students with moderate-severe learning needs will
often include unique supports designed to support students with more significant learning or

communication needs. See some examples of high quality behavior intervention plans that
have been created for students participating in the SIP program here. Also view behavior
support tools here.

VisualSupports
Visual supports are an invaluable behavior management tool in the SIP program. Visual
supports for behavior can include:

When/then charts: When/then charts provide a visual reminder to students of what tasks need

to be completed before they can gain access to a preferred task.
\--^' . -.1'

Choice boards: Choice boards provide a visual representation of the incentive choices that a

student can be working towards.

Back to Table of Contents
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See the Autism lnternet Modules for a great training module on visualsupports.

SocialStories
Social stories or narratives aÍe an evidence-based strategy for teaching routines or behavior
expectations to students on the Autism Spectrum as well as other students with moderate to
severe learning needs. A socialstory describes a situation, skill, or concept in terms of relevant

social cues, perspectives, and common responses in a specifically defined style and format.
The goalof a Social Story is to share accurate social information in a patient and reassuring
manner that is easily understood by its audience.'

Carol Gray is the guru of social stories, and her resources can be found at
http://carolgraysocialstories.com/. When you're ready to create your own social stories, Autism

lnternet Modules includes a module on social narratives, which describes in detail how to create
clear, effective social narratives to teach behavior expectations.

Example social story/reflection table at Rocketship Mosaic

Video Modeling
Video modeling is another evidence-based technique for teaching students behavior
expectations and routines. In video modeling, the student or a staff member models the routine
or expected behavior in a short video that also narrates the sequence or expectations. The
video is recorded on an iPad, and can then be watched by the student as needed in the future

to reinforce the expectations. The Autism lnternet Modules includes a training module on how to
structure video modeling as a behavioral instruction technique.

Sensory Supports
Students with moderate to severe needs often require additionalsensory supports to access

their classroom and academic settings. These supports could be as simple as a quiet fidget

Back to Table of Contents



tool, scheduling sensory movement breaks throughout the student's day, or following a sensory
diet. Sensory input can be calming or alerting to a student, and sensory supports should be
provided with this in mind. Calming inputs include movements that are provided with deeo, firm
pressure (i.e. hugs, squishes) or input provided in a linear motion (i.e. rocking chair). Alertinq
inputs include movements that are quick and light (i.e. tickling, unexpected touch), or input that
is rotational (i.e. spinning). Some students may also benefit from Sensory Stories for sensory
activities or routines that would benefit from a social story (i.e. standing in line, eating lunch,
circle time, etc).

Pencilwith chew top for oral sensory input, and weighted grip for additional input into hand

Rolling therapy balls across student's body for deep pressure (calming) input.

Sensory Breaks
Sensory breaks are sensory input and movement opportunities that are intentionally scheduled
throughout a student's day to coincide with visible trends and to break longer chunks of time into
more manageable amounts of time to attend. Sensory breaks take into account the
environment, time of day, and input required by student. Sensory breaks should be created for
an individual student to meet the needs of their schedule and sensory system, and should be
updated whenever a schedule change occurs or routine is changed. Handouts can be found
here and sample sensory break schedules can be found here.

Back to Table of Contents
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Section 7: Student Assessment Tools

Gurriculum Based Measurements :

Curriculum-Based Measurements (CBM) is a method teachers use to find out how students are
progressing in basic academic areas. CBM's support in measuring and tracking progress of
discrete academic skills such as such as math, reading, writing, and spelling compared to peers
across the nation. View CBM's and National norms here.

Student work samples and observations can also be used to assess student progress and
i"esponsiveness.

Section 8: Logistics and Operations

Setting up the SIP space
The SIP space should be set up to promote independence, access, and discrete skill growth.
Wthin the physical space, the following 6paÇe indioators and environmental supports and tools
can be used to optimize student learning:

o Swing is hung up/sensory baskets available
o Student break procedure is visible
o Student calendar visible (e.9. for calendar math, school holidays, etc.)
o Staff and/or student facing wall schedule
o lndividualized student visual schedule is accessible for target student within the space
o iPad charging station visible

Also within the SIP space, intentionalwork and sensory breaks should be differentiated within
the space for target student. Staff monitors work break with timer and student has opportunity
for choice prior to break.

Back to Table of Contents
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) Appendix

SIP Box Tour

Curriculum and
Supplemental
Materials

o Step up to Writing
o Touch Math
o Rocket Math
o ELSB
o Reading Fluency Routines
o Building with Stories
o Sound Partners
o Thematic Unit tools
o Calendar Math tools

Behavior Support
Tools

Socialstories
Zones of Regulation materials
Expected/Unexpected too ls
The incredible 5 point scale
Sample Behavior Intervention Plans
Behavior planning tools

Classroom Tours o Pictures
o Video's

Setting up the SIP
Soace

o Optimizing the SIP space
o Differentiated breaks
r SIP room shopping list

Assistive
Technoloqv

o Recommended ipad app lists

AAG and Promoting
Access to
Response/
Gommunication

o Response and communication guide for school teams
o Go Talk Now board set up instructions and norms

Program Overview
and Assessment
Tools

e SIP walk through rubric
o Program overview

Peer Buddv
Supports

o Facilitating up a peer buddy relationship
o Peer buddy applications

lnclusion Support
Tools

o Hierarchy of access
o Prompting hierarchy

)

Back to Table of Contents
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Other Research/lnformational Resources:

Encouraging meaningful interaction between students with disabilities and typicatly-developing
peers

o Encouraqinq friendships between kids with disabilities and peers (Dos and Don'ts)

Supporting language development for students with severe communication needs
o AAC Overview (ASHA resource)
o lntegrating AAC in to the Classroom (ASHA resource)

Professional Development Presentations
1. Building visual supports into the classroom environment

o Make it Visual (presentation developed by Lindsay Smallwood, Special Education
Teacher)

2. Supporting Ianguage development for students with severe communication needs
o lntroduction to AAC (Presentation developed by TJ Ragan, Bay Area SLP)

3. Classroom Behavior Support Strategies (including Sensory Supports)
o Optimizinq the SIP Room to Support Sensory Needs (Presentation developed by

Larissa Ksar, Bay Area OT)
o Sensory Smart Classrooms, Part 1 and Part 2 (Presentations developed by

Larissa Ksar, Bay Area OT & Brianna Sullivan, Bay Area School Psych)
o SIP Sensorv Supports (Presentation developed by Larissa Ksar, Bay Area OT)
o Function-Based Thinking and Planning (Presentation developed by Genevieve

Thomas and Caitlin Gallagher, Bay Area Program Specialist)
o Functional Behavior Assessment (lRlS module)

4. Work modification
o Accessinq the General Education Curriculum: lnclusion Considerations for

Students with Disabilities (lRlS module)
o Accommodations: Instructional and Testinq Supports for Students with

Disabilities (lRlS module)
5. Autism Best Practices:

o Autism lnternet Modules - The Autism lnternet Modules website provides video
training modules that teach educational professionals how to implement a wide
range of evidence-based best practices for working with students on the Autism
Spectrum. Free account required to access the modules.

Disabi lity specific resources
o The Autism lnternet Modules website includes a 2 hour training module with lots of

suggestions for structuring peer-mediated instruction and support in the general
education classroom (password required).

Back to Table of Contents
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Agenda & Objectives

Warm-Up & Opening

lntro to UDL

Ba rriers

UDL Case Study

Reflection and Closing

By the end of this session,
teachers will...

articulate the three areas of
Universal Design for Learning (UDL)
and hypothesize their application to
planning and execution.

identify barriers and pathways to
address barriers f,or one case study
student.

5 min.

10 min.

L0 min.

30 min.

5 min.

a

a

TimeComponent



UD...Vllhat?

. Approach to curriculum
Planning and execution

o M¡tigate barriers to
maximize learning

Strength-based a p p roach
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Universal
Curriculum that can

be accessed and
used by everyone.
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lf you design for those in
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benefits everyone.
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UDL Networks

AFFECTIVE NETWORKS:

THE WHY OF LEARNING

Engagement
For purposeful, motivated leârners,

stlmulate interest and motivatlon for
learning;

RECOGNiTIOI\J NETWORKS

THE WHAT OF LEARNING

For resourcefu l, knowledgeable learners,
present information and content ln
dlfferentways.

STRATEGIC NETWORKS:

THE HOW OF LEARNING

Actlon & Egresslon
For strategic, goaldirected learners,

dlfferentiate thewayr that students can

express wtrat they know.



Recognition Representation

RICOGNITION NETWORKS:

THE WHAT OF LEARNING. Comprehension

o Percept¡on

o Language Symbols



Strategic --+ Representation

STRATEGIC NËTWORKS:

THE HOW OF LEARNING
o Physical Action

o Expression and
Communication

o Executive Fu nction ing



Affective Engagement

AFFECTIVE NETWORKS

THE WHY OF LEARNING
o Recru iting I nte rest

o $ustaining Effort and
Persistence

. Self-Regu lation



Teach,
evaluate

revise

lVhat are
fe here to

do?

+ t
Mabdals,
Meüods,

\ )

Use UDL
to plan
learning

dentify
otential
rriers to

earnrng

Cûßä H*¡råt¡ôn CC åtributrûñ





,dBarriers: Materials

o Man¡pulatives
. M usic/Sou nd
. Com puter
o Pape r/Pencil
. Video
o Text
o lmages

.F



Barriers: Methods

. Seat Work
o Locations
o Ç rou pings
o \¡lritten Presentation
o Lectu re
o Reading
o Çroup Work
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What barriers might students
face in accessing materials,

methods and assessments? Jot
down your ideas on a post it.



Case Study

o Meet your students!
Strengths and interests
Potentia I ba rriers

. Strategies for...
Re p rese ntation
Expression
E ngage ment
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UDL Hnclple Key Questlon or Guldellne

How is the information in the
learning activity presented to
the student?

How will the student
participate and demonstrate
mastery in the learning activity?

How will students be mofivated
and sustain intereEt in the
learning activity?

Lesson Cornponent

Students read a short article about
a butterfly's life cycle.

Students write a paragraph

that describes each stage in the
metamorphosis cycle.

Students think-pair-share about an

experience from their own lives.

Reprcentation

Action +
Expression

Engagement



U D L Prínciple: Representation
1> uDL Guidelin€s (baniers rhåt m¡ght prevent students from leaming):

O Perceptton

o Student may lack background knowledge

O language, Ex¡lressions, and synrbols

o hlnt ls too small for student to rcad

. Prlnt from photocopier is too llght for
st¡dent(El to reed

O comprehension

o St¡¡dent ls unabh to decodethe text
o Student may have difñculty retalning

informrtlon if the text is too long



UDL Principle: Representation

UDt GUldelineS (barriers tfnt might prerænt students from leaming):

fl
eI

Perception

Language, E (pressions, and Spnbols

Comprehension

POSSIBTE BARRIERS TO COMPREHENSION
o Str.¡der¡t is unable to decode the text
o Student may have diffrculty retaining ínfiormation if ttre text is too long

o
rt'
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Activate or supply background knowledge

Highlight patterns, critical features, big ideas,
and relationshíps

Guide information proce$s¡ng, visualization,
and menipulation

Maximize transfer and generalization



Checkpoint In order to... The teacher could.. .

reirT€ro¡ key rrtcai: ularv wiiii ii lustraricns
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Gase Study

. With alike teachers...
Select a student profile
Read LP with student needs
in mind
Bra i nstorm en ha ncements
using U DL strategies
handout

. Strategies for...
Represe ntatio n
Expression
Engagement



Our Favorite Things

. Your packet!

. ud lcenter.org

o cast. org

. goalbookapp.org
Paid

UDL W¡zard
Pathways
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FOR A FAIR SEIECÎION
EVERYEODY HAS TO TAKE
lHE SAME EXAÍUI: PLE¡SÉ
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Goming Llp...

. Co-planning w¡th a UDL
focus

o Qbservations focused on
U DL elements

. Quarterly PD
-Work analysis
-Co-pla n ning
-What else?

At your site... ln the network...



Goodbyê...for now!

By the end of this session,
teachers will...

articulate the three areas of
Universal Design for Learning (UDL)
and hypothesize their application to
planning and execution.

a

a identify barriers and pathways to
address barriers for one case study
student.

Thank you!





What is an SST?

A Student Support Team (SST) meetingo is a team-based

problem-solvinq meetinq for individual students.

o A team of key stakeholders (parents, teachers, a school

leader, school psychologist, etc.) gather to share

information, discuss concerns and create an intervention

plan for individual students.

o This is also how we screen and filter kids to be evaluated

for special education, when appropriate.



What is an SST?

The California Department of Education defines SST as:

" ... 
^ 

positive school-wide early identification and early intervention process.

Working as a team, the student, parent, teachers and school administrator

identify the student's strengths and assets upon which an improvement plan

can be designed. Concerns are seen as obstacles to student success and not

descriptors of the student or his character. As a regular school process, the SST

intervenes with school and community support and a practical improvement

plan that all team members agree to follow. Follow-up meetings are planned to

provide a continuous casework management strategy to maxirmize the

student's achievement and school experience."



SST at Rocketship

Rtl Non-

Responder

üenanor
lnteryention

Pl¡n

- Stuilitnt
Refen:al (teacher

concerns)

t

I
Spcech orOT

Screen

Parent Request

for SpEd Testing
Crisis/

Emergency

\ I
t

lndividualized ì SpEd or504

* j lnterrændons Evaluation

a
SST Meeting



Step 1: Student Huddle

Designated blocks during CPT, during which a teacher
can bring up students of concern.

Grade level team and coach brainstorm and align on
strategies to try
Documentation begins

Examples of reasons to huddle:
o Slow/no academic growth on weekly assessments, STEP,

benchmarks, etc.
o Students severely below grade level.
o Speech/OT concerns.
o Behaviors that impede learning.

d



Step 2: Student Huddle --- SST

o lf after about 4-6 weeks, student does not appear to be
improving:

Coach and grade-level team decides whether it is appropriate
to move to an SST.

Team brainstorms preliminary ¡nterventions.

Team discusses need for OT/Speech screen.

An SST meeting is scheduled during an open SST time-block



What does an SST meeting look like?

. 30-45 M¡nute Meeting
o Pa rticipa nts:

- SL coaching grade level
- Teachers
- Pa re nts a re invited
- School psychologist
- Sometimes: Counselor, Speech Pathologist, Occupational Therapist, etc.

L. Review concerns and current data
2. Discuss relevant background history (health, file reviêw, etc.)
3. Create intervention plan

4. Create a goal and plan to monitor progress
5. Sign consent for screenings (Speech/OT) if needed
6. Schedule follow-up meeting (about 6-8 weeks) later)



What if a parent comes to me and requests an
assessment or Special Education services?

L. Tell your coach the same dav that the parent brought
up testing.

2. School Psychologist will attend a student huddle
meeting to review data and determine next steps.

3. An SST meeting is held within L5 days of getting the
pa rent req uest.

Note: A porent request does not ALWAYS result in an ISE

evoluqtion.



Parent Request Flow-Chart

lnform your coach of the
situation and the need to hold
an SST meeting.

An SST meeting is held
to discuss concerns

lnform your coach that day
and hand over any paperwork

A student huddle is held with
teachers, SL, psych/speech

And SST meeting is held with
parents to formally respond

å I

I#
.r.i

t



Summ ary Pre-Refe rral Flow-Chart for
Teachers

Bring up the child at a
Student Huddle meeting

An action plan is
documented. lmplement

basic strategies

Revisit the case. Move
to an SST if needed.

Hold an SST meetino. Get
consent for a speech or OT

screen if necessary. lmplement
individualized intervention plan

' Continue to hold follow-up
, ' SSTs until the problem is

on to assessment when
I appropriate

+,¡

,



Summary

. The purpose of SST meetings are nof to place students
on a track towards special education. Howev€r, SST
meetings may eventually result in an evaluation.

. SST meetings are held when:

Students are not making expected academic growth.
Students are not responding to small group ¡nterventions
The student displays intensive behavioral needs
Parents formally request an evaluation
E merge ncy / crisis situations

. SST meetings will be held:





Educational Related Mental Health Services (ERMHS) Referral, Assessment, and Service Delivery
Department of lntegrated Special Education, Rocketship Education (California Schools)

What are ERMHS?

Educationally Related Mental Health Services (ERMHS) are special education related services. Like any
other related service, they are provided to students with lEPs who require them in order to access and
benefit from iheir ecjucationai programs. Specificaiiy, ERMHS services support students who display
mental health and/or social-emotional needs that have a significant and adverse impact on educational
performance.

How do I know if a student should be referred for an ERMHS evaluation?

Students can only be referred for an ERMHS evaluation if they already have an IEP (general education
studcnts with mental health concerns should be referred to the SST process and/or the general
counseling program at the school). The following indicators might suggest to the IEP team that an
ERMHS referral is warranted:

o The student is exhibiting maladaptive or atypical behaviors (e.g. self-harm or frequent talk of
self-harm, physically aggressive behaviors, etc.) that are negatively impacting educational
performance

o A parent or doctor provides information indicating that the student has a mental health disorder
e The student has a significant change in behavior which results in a negative impact to

educational performance

Note that ERMHS services are not tied to any one eligibility, but in almost all cases, students with an
eligibility of Emotional Disturbance should have ERMHS services as a component of their lEPs.

How do I refer a student for an ERMHS assessment?

All ERMHS referrals at Rocketship will go through the school's assigned school psychologist. Teachers
should not reach out directly to our Seneca ERMHS providers to refer a student for an ERMHS
assessment, lf a case manager suspects a student may require an ERMHS assessment, they should
schedule a time to check-in with the school psychologist to discuss the presenting concerns, including

o Presenting behaviors
o Previously implemented interventions and effectiveness
¡ Overall academic and/or educational impact of behaviors

lf it ¡s determined that an ERMHS assessment is warranted, the school psychologist will:
o Prepare an assessment plan and prior written notice
o Reach out to the Seneca Director of School Partnerships to coordinate assessment logistics



The ISE case manager will:
o Schedule an amendment IEP meeting to review the presenting concerns with the family and

obtain consent to proceed with the assessment

What is an ERMHS assessment, and who conducts the assessment?

An ERMHS assessment is designed to determine whether a student has a mental health need resulting in

a need for direct, mental health services in order to access and benefit from his or her educational
program. The assessment also helps inform IEP goals for students with ERMHS services. At Rocketship,
ERMHS assessments are multi-disciplinary and involve the school psychologist, the case manager, and
the Seneca ERMHS provider. ln order to determine the need for services, ERMHS assessments at
Rocketship will include the following components:

. Behavior/social emotional rating scales - completed by the School Psychologist with the
teacher, the family and, if appropriate, with the student

. Observations - completed by the Seneca ERMHS provider, including observations in both the
classroom and during unstructured times

o lnterviews - completed by the Seneca ERMHS provider, with the teacher(s), the student, the
family, and any other relevant stakeholders

o lnstructional factors - completed by the ISE specialist

Following each assessment, the Seneca ERMHS provider and the school psychologist will meet
informally before the IEP meeting to discuss results and align on recommendations to be made to the
IEP team. The Seneca ERMHS provider will write an evaluation report incorporating the assessment
results from the school psychologist and the ISE Specialist and summarizing the assessment
recommendations.

What ERMHS services might a student receive as a result of the ERMHS evaluation?

The exact services will be determined by the IEP team based on the results of the ERMHS evaluation, but
the following services are all considered ERMHS services:

Service Description Possible Providers
Psychological

Services

o Administering psychological and educational tests, and other
assessment procedures

. lnterpreting assessment results
o Obtaining, integrating and interpreting information about

child behavior and conditions relating to learning
o Consulting with other staff members in planning school

programs to meet the special educational needs of children
as indicated by psychological tests, interviews, direct
observation and behavioral evaluations

o Assisting in developing positive behavioral intervention
strategies.

School psychologist



Service Description Possible Providers
SocialWork
Services

o Preparing a social or developmental history on a child with a

disability
¡ Group and individual counseling with the child and family
e Working in partnership with parents and others on those

problems in a child's living situation (home, school, and
community) that affect the child's adjustment in school

o Mobilizing school and community resources to enable the
child to learn as effectively as possible in his or her
educational program

o Assisting in developing positive behavioral intervention
qfrateoioc

Seneca ERMHS

provider

Counseling &
Cuidance
Services

lndividual
Counseling

a Educational counseling to assist pup¡ls in planning and
i mplenre ntírrg their educatir¡ na I prugt iJrrt.

Personal counseling to help pupils develop their ability to
function with social and personal responsibility

a

*Note: Counseling & Guidance should be used for group-based
services

School psychologist

Seneca ERMHS

provider

Parent
Counseling &
Training

¡ Assisting parents in understanding the special needs of the
their child

¡ Providing parents with information about child development
. Helping parents acquire the necessary skills that will allow

them to support the implementation of their child's lEP.

School psychologist

Seneca ERMHS

provider

How do we write ERMHS goals?

Just like any other IEP service, ERMHS must have a corresponding goal. ERMHS goals should be specific,
measureable, and aligned to the specific area of deficit. An example of a specific, measureable ERMHS
goal is:

. By t1'/04/2014, when prompted by a teacher or other adult, (STUDENT) will identify three
appropriate social strategies for dealing with anger, disappointment, and frustration with L00%
accuracy in three consecutive trials as measured by observation, interview with student, and
data collection.

How do we update progress towards IEP goals?

Seneca ERMHS providers will provide an update on student progress towards IEP goals directly to the ISE

case manager before each IEP goal reportlng perlod. The ISE case managerwillbe responsible for
completing the progress report update in SEIS.
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a

Performance Management System Review

Start of Year

Review
Evaluation

Student
Achievement

Parent Metrics

Teaching
Performance
Rubric (VOE)

Core
Characteristics

Professionarl

G rowth Pla n

Coach i ng

cycles

M¡d-Year
Evaluation
(Jan-Feb)

Professional
Growth Plan

Coachi ng

cycl es

End of Year
Evaluation
(May".lune)

Salary increase
based o n

perforrna nce



Two Year Roll Out of Updates

r Address rnost critical
issues in policy and
execution

r Focus 0n consistent
use of CCs, VOE

r tompensation to þe set by
teacher evaluatlsn mting and
not NWEA MAP Average
Grouvth alone {rcquircs re-
weighting of full evaluation)

'15-16 {16-17 Gomp}:
Systern based on

Evaluation

14-15 (15-16 Gompl:
Gunent Systern with

lmprovetnents



Teacher Evaluation - Overview

Sfudent Achievement (50%)
- 2 Absolute Metries
- 2 Growth Metrics

Teaching Performance Rubric (20%ol
6 pillars that relate to
1) culture of achievement
2) rigorous instruction

Written evaluations:
2xlyear (Feb and May)

Ratings:
Based on weighting of 4
sections

1 Below
2 Approaching
3 Meets
4 Above
5 Exceeds



Teacher Evaluation r Student Achievement

ELA

1=30
2=40
3=50
4=60
5=70

1=35
2=30
3=25
4=20
5=10

Math

1=45
2=55
3=65
4=75
5=85

1=30
2=25
3=2O
4=13
5=5

1=50
2=60
3=70
4=80
5=90

1=1
2=1.2
3=1.4
4=1.6
5=1.8

Absolute: o/o at national norm on NWEA
MAP (S0%tile)

Absolute: o/" Far Behind on NWEA MAP
(<25%tile)

Growth: % growing one

feil on MAP (Fall to Spring)

Growth: Average years

of growth on MAP

ía/o

SYo

10Yo

30Yo



Teacher Evaluation - Parent Metrics

1=92
2=94
3=96
4=98

5=1 00

1 =50
2=60
3=70
4=80
5=90

Home Visits: % of Home Visits Completed

Parent Partnership Hours: % of Parents Gompleting 30 Hours

5%

50/,

NEW! Full Rating Scale

Rating ScaleMeasureWeight

gust)Review (from A

Note: No change to sca/e from 2014-15.

NEW Resource Available to Teachers (sent by e-mail in August):

on Hom Vi n for 2015-16



Teacher Evaluation - Gore Characteristics

Each characteristic incl udes
multiple indicators which are
described in detail in a rubric

Resource Available to Teachers:

Pursuit of Excellence
"Give the besf and

nothing /ess"

lnnovation
"Reach Beyond"

Authenticity
'nLive our values"

Gommunity
"Broaden the circle and

build"

Tenacity
"Blast through"

Core Characteristics Rubric lSame as 2014-15\



Teaching Performance Rubric

Domain 1: Culture of Achieuement
Pillar 1: lnvest Rocketeers in Vision änd Goals
Pillar 7: Establish Rigorous Classroom Expectationg
Pillar 3: Create Effective, Warrn Learning Envirunrnent
Pillar 4: lnvest in Families and the Rocketeer Cornrnunity

Domain 2: Rigorous lnstruction and Mastery
Pillar 1: Facilitate Rigorous lnstruction
Pillar 2: Employ an üutcomes-Driven Approach

NEW Resource Available to Teachers:

Teachino Performance Rubric INEW far 2015-16)



Key Changes from 2014-1 5

Rationale
. Aligns eval and band placement in one system
. Provides teachers with one overview of their work
e Jllore distinct from avg. growth than% growing 1.5 yrs
. Recognizes teachers who make growth with m anV/all
students already at grade level
o [!lay be better aligned with common core approach to
depth over breadth
. Provides policy to ensure consistent expectations on
counting home visits and hours across all schools
. Provides tools for schools to track metrics consistently
. Gives greater clarity and consistency in scoring

Key Change

lnclude MAP Average
Growth in Eval

Use%growinglyear
instead of % growing
1-.5 years

lmplement parent
metrics policies and
tra cke rs

Provide Teaching
Performance Rubric



Further questions?

Meg Robinson-Li
Director of Talent Management

I



leaching Pe,Jormance Rubric

Exædg (Ð

Amost always establ¡shes, communi€tes, and
demands a dear and @mpelling v¡s¡on for what
Rockêteeß should be able to sâv and do for
both culture and ¡nstrucl¡on.

Almost always seryes as a modêl for
establishing specific, measurable, ambitious,
relêvani, and timêly goals on a cyclical and
weekly basÌs that is rooted in student data.

Almost always seùes as a model for using
almost all engagement slrateg¡es.
Intrinsic student investment is excæd¡ngly h¡gh
upon enterino the dassroom. and studenls
d¡splay â deep enlhusiasm in atta¡n¡ng thek
goal$

More than 85% of students know the¡r goals ah!
know what the aligned nexl sleps are 1o meet
the¡r qoals

Eræeds (5)

Expe€l¡ons are almost always developed for
pr¡orit¡zêd student hab¡ts,
Expectations are almost always explicitly taught
to students at the b€g¡nning of the year and
bôosler lêssons are taught throughout the yêar.
Almost always establishes, commun cates, and
demands high expecktions for student Iêãming.

Classroom routines are almost always eflìcient,
allowing the teacherto maxim¡ze inlrut¡onal
t¡me.
almost always g¡ves d¡rect¡ons that are specific,
concrete, sequent¡al and/or obsetuable,

Student al most always move urgenüy to
max¡m¡ze every m¡nute.
Students almæt alwãys demonstrate
preparedness - @mplete uniforms, materials,
t¡mel¡ne$, hmwk, etc.
Sludenls alm6t always demonstrate Sweat the
Deta¡ls ¡n noÈacademic and academic pursuits
- prec¡s¡on ofwork. neabess ofwo.kspace,
following d'rections, classroom cleanliness, etc.
Studênts almost always go Above and Beyond
in both academic and non-academic pursuits.

9G 100% ofthe time the teacheE ¡s upbeal,
positivÊ, motivational, and ¡nspirìng ¡n thê
dassroom.
The general tone of classræm ¡s nearly almost
almys eficjent, respectful and p6¡tive,
Consistenly naGtes pos¡t¡ve student behaviors
(rathêr than calling out the nêgat¡ve) and uses
pra¡se, challenge and talking aspiEt¡ons to
mot¡vâtê lhe students-

Neady all studênts usually seêm to bejoytul and
exc¡ted to be ¡n schøl
100ô/ô of students are engaged in classroom
activit¡es
't0070 of students exh¡bit profess¡onal posture

Economy oflanguaqe: m¡n¡mal language is
neady almost always used to build student
æmd¡anæ
Teacher nêaly almost alwâys dæs ¡ot allow
student s¡de conveHl¡ons while talking
Teachers,4eadere nearly almost always does nol
engage student excuses/d¡stract¡on durìng
correction of student misbehavior
Norverbal author¡ty: teacher nearly almost
always uses square up/stand still and prox¡m¡ly
to ma¡nta¡n student compl¡anæ
Qu¡et power: teacher neady almost always
speaks slowly and qu¡etly to develop compl¡anc€

Di¡ections are almost always specifìc, conqele,
sequenrial, observable sleps. soretimes more
specific steps need to be offered if a few
students do not comply on first attempt.
Teacher almost always narrates comp!¡ance
inlead of tellinq what no1 to do.

aboÞ (4)

Consistently establishes, commun¡cates, and
demands a clear and compell¡ng vision tor what
Rocketêers should be able to say and do tor
both culture and instruction.

Consislently establ¡shes spec¡fic, mêasurable,
amb¡lious- relevanl, and timely goals or a
cyclical and weêkly bas¡s that is rooted in
student data.

Consistently utilizes the majority ofthe
engagement strategies to ¡ncrease student
inveslmenr aTd oveEll enthusiâsm in attain¡ng
their goals
ïhe majority of thesê êngagement stEteg¡es
yield ¡ntrinsic student investment ¡n their pu6u¡l
oftheir qoals.

76-85% of students know their goals and know
what the aligned next sreps are to meet lheir
goals.

AboY¡ (¡3)

Exp@t¡ons are cons¡stently clealy developed
for prior¡tized student habits.
Expeclat¡ons are æns¡stently expliciüy taught to
students at the beg¡nn¡ng ofthe year and
bøster lessons are taught lhroughout the year.
Consistently establishes, communìcates, and
demands h¡gh expectations for sludênt lêâming.

Classroom routines are ænsislenty eflic¡ent,
allowing th€ têacher lo mdim¡ze ¡nstrutional
time.
Almost almost always gives d¡rect¡ons that are
specjflc, concrete, sequent¡al and/or obseruable.

Students consistently move urgen{y lo
maimize every minute.
Students almost almost always demonstrate
preparedness - complete uniforms. mater¡als.
timeliness, hmwk, etc.
Students almost almost always demonstrate
Sweat the Details rn non-ecademic and
âædêm¡c pursuits - prêcis¡on of work, neatness
of workspaæ, following d¡rections, dassroom
cleanl¡ness, etc.
Students almost almost always go Above añd
Beyohd in both academ¡c and noracademic
pursuils.

80-90% ofthe t¡me lhe teacheF is upbeat,
positivê, motivat¡onal, and ¡nsp¡r¡ng ¡n lhe
classroom,
The general tone of classroom is @nsistenty
efficient, respectful and positive.
Consistently narrates posilive student behaviom
(rathe. than calling out thê negative) and uses
praise, challenge and lalking aspiÉlions to
motivate the students.

Nearly all students usually sæm to be jo)fu| an(
excited to be ìn school
90% of students are engaged in classroom
act¡vit¡es
90% of students exhibit prolessional posture

Economy oflanguage: minimal languaqe is
@ns¡stently used to build student compl¡anæ
Tæcher @nsistently does not allow sludenl s¡dr
ønversations wh¡le talking
Teachers/leadeß consistently does not engage
student excuses/dìstractjon during corection of
student m¡sbehaviôr
Non-verbal authority: teacher consistently uses
square up/stand still and proximity to maintain
studenl complianæ
Quiet power teacher cons stently speaks slowly
ând qu¡etly to develop compliance

Directions are @ns¡stently specif c, concrete,
sequenliã|, obseñable steps, sometimes more
sDecifìc steps need to be offered if a few
studenls do not æmply on fi6t attempt
Teacher consistently narates æmplìance
instead of tellinq what not to do.

ileets (3)

The majo.ity ofthe t¡me estau¡shes,
communicates, and demands a dear and
compelling vision for what RocketeeE should b€
able to say and do for both culture and
instru ctìon .

Usually establ¡shes specific, measurablê
ambitióus, retevant, àha timify gòás ón å
cycl¡cãland wækly basis that may or may not
be stþngly ræted ¡n student data.

Usually ut¡l¡zes some of the engagement
strateg¡es to increase student ¡nvestmenl and
overâll enthusiâsm ¡n atta¡n¡ng lhe¡r goals
These stEleg¡es are a blend of¡ntr¡ns¡c and
sxtrinsic student investment ¡n the¡r puFUit of
their goals.

75% of students know their ooãls ând know
what the aligned next stepsáre ¡n meel¡ng fle¡r
qoals.

ltæts (3)

Exoecaùons are usually dearly developed for
prioritized student habits.
Expectâtions are usually explicity taughl lo
students at the beginning of the year and
booster ¡essons are taughl throughout the yêar.
lJsually establishes, communi€tes, and
demands high êxpêclatioîs for student learning.

Classroom routines are usually efficient,
allowing the t€acher to max¡mize insùutional
l¡me-
Usually gives d¡reclions that are specifc,
concrete. seouential and/or obseruabie.

Student usually move urgently to max¡m¡ze
every m¡nute.
Studênts usually demonstEte prepâredness -
complete uniforms, materials, t¡mel¡ness, hmwk,
etc,
Students usually demonstÞle Sweat the Dela¡ls
in ¡on-academic and academic pursuits-
prêcision of work. neatiess ofworkspâce,
following directions, dassrcom cleanliness, elc.
Studênls usuêlly go Above and Bêyond ¡n bolh
academic and non-academic pursuils,

7G80% of the t¡me the teacher is upbeat,
positivê, mot¡wt¡onal, and ìnspìrìng in the
classrcom.
The geneÉl tone ofdassræm ;s effc¡enl,
respecttuI and pos¡tive.
Usually namtes pos¡tive student behaviors
(rather than €ll¡ng outthe negat¡ve) and usês
praise, châllenge and talking aspirations to
mot¡vate lhe students

Most students usually seem to be joyful and
excited to be in school
80% of students are engaged ¡n dassr@m
ectivities
80% of students exhibit profess¡onal posture

Economy ol language: m¡nimal lanquage ¡s
usually used þ build student comd¡ance
Teacher usually do not allow sludenl side
conversations whilê talkihg
Teacher usually do not engage sludent
excuses/distraction durilg correct¡on of sfudent
misbehavior
Non-verbal authorityr teacher usually uses
square up/stand still and proxim¡ty to ma¡ntain
student compliênce
Quiet power: teacher usually speaks slowly and
qu¡etly to develop compliance

D¡rections are usually specifrc, concrete,
sequential, obseùable steps, sometimes more
specilic steps need to be offered if a few
students do not comply on fßt att6ñpL
Teâcher usually narates æmdiance instead of
tell¡ng what not to do.

Appmh¡¡s (2)

Somel¡mes establ¡shes, communicates, and
demands a dear and @mpell,ng vis¡on for what
Rocketeers should be able to say and do for
both culture and inslruct¡on-

Sometimes establishes specif¡c, measuÞble,
ambitious, relevant, and t¡mely goals on a
cyd¡c¿l and wêêkly basis that may or may not
be strongly rooted in student data,

Somet¡mes ut¡lizes engagement stEtegies to
¡nqease student 

'nvestmênt 
ând overâll

enthus¡asm ¡n attia¡ning their goals.
These engagement sfategies are a blend of
¡nfins¡c and exfinsic studenl investment in thsir
pursuit oflheir goals

5G75"/o of students know their ooals and know
what the al¡gñed nexl steps are-to meel their
qoals.

Apprcach¡ng (2)

Expecal¡ons are smet¡mes dearly developed
for pr¡oritized student habits.
Expectat¡ons are somet¡mes expl¡c¡tly taught to
students at the beginning oflhe year and
booster lessons âre taught throughoutthe year.
Somtime establ¡shes, @mmuni@tes, and
derands high expêclalions for student leam¡ng.

qassroom routines are somel¡mes efic¡ent,
allowing the teacher to maxrmize ¡nstrut¡onal
time-
Somet¡mes gives directions that are specific,
concrete, sequential and/or obsetuable.

Student sometimes move urgently to milim¡ze
every minule.
Students somelimes demorstrate preparedness
- @mdete uniforms, materials, timeliness,
hmwk. etq
Studeñts sometimes demonstrate Sweat the
Deta¡ls in nora@demic and academic pursuits
- prec¡s¡on of work, neafness of rclkspâce,
follw¡ng d¡rections, dassroom cleanliness, etc.
Studênts somelim€s go Above and Bêyoid in
bolh academ¡c and ñoÈacademic puGuits.

6G70% ofthe t¡me the teacher ¡s upbeat,
positive, motivat¡onal, and ¡nsp¡r¡ng ¡n the
dassroom.
The general tone of da$room is smetimes
efflcìent, respecttul and positiv€,
Sometimes narates posil¡ve student behaviors
(Ëlher than calling out the negative) and uses
pË¡se, ciallenge and talking aspi€tions to
motivate the studenls,

Sômo students usually sæm io be joyfuland
exc¡ted to be in school
70% ofstudents are engaged in classroom
act¡v¡t¡es
70% ofstudents exhibit professional postúre

Economy ollanguage: minimal language is
smetimês used to bu¡ld student complialce
Teacher sometimes does not allow student side
@nversât¡ons while talkng
TeacheÊ,îeade6 sometimes engages in
student ex@ses/d¡straction during corection of
student m¡sbehav¡or
NoÞverbd authority: teacher smetiñes uses
square up/stand st¡ll and proximity to mainrain
student @md¡ance
Qu¡et power: teachersmet¡mes speaks slowly
and qu¡e{y to develop compl¡ânce

Directions could be more spæific, @ncrete,
sequential and/or obæfrable
More specific directions could be oflered if
students do not comply
Teache'sometimes naætes what not to do
¡nslead of what to do.

Belqr (r)

ls ¡næns¡stent in establ¡sh¡ng, communicating,
and/or demanding a clear and compelling vision
fo¡ whãt Rocketeers should be able to sây and
do for both culture and instrucl¡on,

ls inconsistent ¡n establ¡shing spec¡fic,
measurable, ãmb¡lious, relevart, and l¡mely
goals on a cycl¡cal and weekly oasis that ¡s
rooted in studenl data.

ls inconsistent in us¡ng a range of engagement
strategies to increase student investment and
ove€ll enthusiasm in atta¡n¡ng their goals.

Less than 50% of studênts know thêir
know what the aligned nexl steps are
the¡r qoals.

goals and
to meet

aeþw (r)

Expe€tions @!ld be more @nsistenty
dêveloped for prìo.itized student habits.
Expectatioñs could be more expl¡c¡tly taught to
sludents at the beginning ot the year and
bæster lessons are taught throughout the yêar
Could be more consistent in establ¡shing,
commun¡cat¡ng, ând dêmand¡ng h¡gh
expectâtions for student learn¡ng.

Classr@m routines are inænsistently effìc¡ent,
allowino the teacher to raximizê ¡nstrutional
time,
lnconsistently gives d¡rectìons that are spæ¡fic,
concreie, sequentia¡ and/or obseruâble.

Student ¡n@ns¡sttrtly move urgently lo
max mrze every mtnute.
Students incons¡stently denonstrate
preparedness - @mplele uniforms, mater¡als,
timdiness, hmwk, etc.
Studenrs ¡nconsistently demonsrate Sweal lhe
Deta ls in ion€€demic and academic pursu¡ts
- prêcision ofwod(, neatness ofwor<spaæ.
lollowing direct¡ons, dassr@m deanlinêss, etc.
Studênts inconsistently go Above and Beyond ¡r
both academic and noñ€@demic pursuits.

5G60o/o ofthe time the teacher ¡s upbeat
pæitivã, màtiiàiióñår,ãiãin"p¡¡néin it'Ë
dasræm.
The general tone of classroom ¡s ¡n@ns¡teniy
etficient, respecttul ãnd positive.
ln@nsislenlly narates posilive student
behav¡ors (rather than calling out the negat¡ve)
and usæ praise, challenge and lalk¡ng
asp¡rations to motivate the studènts,

Students arê ¡ncons¡ste¡tly joyful and êxc¡ted to
be ¡n school
60% ofstudents are engaged in classroom
activities
60% of studenls exh¡bit professional posture

Economy of language: m¡n¡mal language is
€rdy usêd to build student compliãnce
Teacher frequently allore student side
ænversations wh¡lê talk¡ng
Teachers/leaders frequently engages student
excuses/disfaction dur¡ng @rfect¡on of studenr
misbêhâviôr
\oÈverbal authority: t@cher infrequently uses
square up/stand still and prox¡mity to mâintain
sludent compliance
Qu¡et power: têache¡ ¡nfrequently speaks sloWy
and quietly to develop compl¡anæ

Directions are often vague and €n be d¡Tfìcull tc
lolloøúnde6tand
Teacher may often narrates what not to do
intstead of what to do

Vision of grade
level excdlence

Establ¡shes
SMART goals

nvests studenls ¡n
goals

Communicatês
progress of goals

expectations
diræ1ions

]ear
and

0asmm
proædures and

what to do

SûJdent Hab¡ts

'ositìvê Fram¡ng
Teacher Tone

Student Joy &
Engagement

Strong Vdæ

What lo Do

PtÞr 1.t: lwæß Rækêtffi ln Vlslon
aûd G6ls

Common vislon ot
success

Goal or¡êntation

Plþr l.e EsrâUbh Rigo¡o6 ClæM
EÐcctrüæ

Mot¡vat¡on and
peFlstence towards

goals

Clêaf êxpectatlons

Thoughtlul systems
and routines



Lesslhan 10% of clãsslime is Sent rediecting
studeûts
100% ofstudents are on task dLring groLp work
90olo ofstudents are óble :o answer upon being
cdd€llêd
Corrêctions for studêDts trg almst almost
always fa¡rly quick, siÞnt, nqñvqbal, neutral,
respectful and behavilr does nd typically
reæcur soon aftêr the conectior-

Student group actions are done unifomly every
t¡me
Thêre
clealy

's no evident need for"Dc ltAgain': ¡t
has been done bebre

Students track the teecher 100% of the tiÎe.
Students track the¡r pèers 90o/o of the tim3.

100% of the time teacherstands ¡n location lhat
gives taêm best view of students
Teacher almost alwals uses mLlliple anc
aligned dance movês to mâlie it clêâr thaf they
arõ bo:h looking and hold¡ng da$ accourtabÉ
for ecedemic end behev¡del actons
Almosl always uses dl danæ rcves and
stÉtegic stances are Jses lhroLghout mult¡ple
blocksiparts of lesson

100% ofthe time teacher idenlifes and uss the
least invas ve corect¡on forlhe student q
grou p.
100% of consequences are s€Þd and drne ¡n
a logic?l consequence and allow students to
bource back, focusæ on behâv or ênd purpGe
(not power).
100% of the time teacher l¡spla:s eroticnãl
constancy and does cofieclion$@nsequenæs
allow for him/her lo maintain pace of lêarning
inside the dassroom.
Al of the 5 parts of Private lndiv dual Corection
presem when ærecting ð indi\idual studenL
Teacher ¡s almost almost always actjvely
cir@lat¡ng and uæs mn-verbals to corect smal
behav¡ors to ensure larger onesdo not develop
and to keep culture fæused on barn¡ng.

Ê:æd3(5)

Aødêmic Contênt, TÞckêrs, Wt¡tebærds,
Refenæ and Behavid and Stud3ntWorkare
almosl always organized, functional, and
curenl,
Classroom is almost almost always clean and
organized.
Classroom matedals are êlmoslalnost a ways
well maintained.

alm$t always ælabl¡shes pG¡tir'e relalimsh¡ps
with students that suæort leamirg.

All of the students are able to d6cribe the sæ¡a
emotimal leaming cur¡cuium in their grade leve
(i.e. Kimochi's/Ru¡er).
Teacier almost almost ahrays 6es core values
vocabulary or make Gferencê ol elemênb äom
our sæial emot¡onal arr¡culum.
Student behav¡or ¡s almosl alm6t always
aligned to the SEL exæctatif,ns of the

Exæ.<rs (5)

Almost always @mmún¡€tes fEquently with
familìes to infom thên ofThe ¡nstrucliond
pfogram and studenl rrcgress,
Almost always makes regulêr, sometimes pre
aative phone calls orconducls ¡r-person
conveßât¡ons, kæpirìg parents nformed of
successæ and stuggles AND plonê
calls/conversat¡ons aæ cqs¡stertly proactive
and eff€ctively rêact¡w.

10% ofclass time is spent redirecting students
90% ofstudents are on task during group work
807ô ofstudents are able to answer upon be¡ng
øld{alled

Cotrêctions for s:udsnh are æns¡sten{y qu¡ck,
silent, nonverbal, neutEl, respectful and
behavior does not typiælly reoccur s@n after
the corection"

When student gr)up actions are done ¡ncorecl)
(walking hallway. taking out materials. etc)
teacher has class repeat actions 90% ofthe
time
Action are repea:ed until '100% the students are
æmoliant

Students trâck ttÉ teacher 90% of the time.
Students track their pærs 80% of the time.

90% of the lime bacher stands in locat¡on that
g¡ves them best view of students
Teacher @ñsistÉntly uses multiple and aligned
dancê movês to mâke it clear that úey are both
lookìng and holdhg class accountable for
academic and b€havioral actions
Cons¡stently uses all dance moves and stÉtegic
stanæs a.e uses throughout multiple
blocks/parts of læson

90% ofthê time bâcher idêntifies ând uses thê
least invasive cotection for the sfudent or
g.oup.
9070 of consequences are scaled and done in a
log¡cal consequqce and allow students to
bounce back, foased on behavior and purpose
(not power).
90% ofthe timê þacher d¡splays emotional
ænstancy and does coÍections/consequences
allow tor h¡m/herto maintain pace of leaming
ins¡de the dâssræm.
l\.,lost of the 5 parts of Private lnd¡vìdual
Conêction preselt when ærecting âh indiv¡dual
student.
feacher is consistently ãct¡vely c¡rculating ãnd
uses non-verbals to corect small behav¡o6 lo
ensure larger ones do not develop and to keep
tulture focused cn leam¡nq.

AboË (¡l)

maintainêd.

Academ¡c Content, TEckeß, Wh¡teboards,
Refenæ aôd Behav¡or and Student Work are
@nsistêntly orga¡zêd, funct¡onal, and currênt
Cla$room is corsislently clean and organ¡zed,
Classrcom materials are consistenty well

Cons¡stently esteblishes positive relationships
wilh students thd support learninq.

Manv of studentE are able to desqib€ the social
emoiiona¡ Iearnirg NrrìcLlJm in their grade leve
(¡.e. Kimochi's/Ruler).
Teacher @ns¡stenUy uses core values
vo€bulâry or m€ke reference of elements from
our sooal emot¡øâl curriculum.
Student behavior ¡s ønsistently aligned to the
SEL expectat¡ons ofthe classroom.

Abob (41

Cons¡stently @mmun¡cates frequenty wìth
fam¡l¡es to ¡nformthem of the ìnstructional
program and student pfogress.
Consilently makes regular, sometimes pie
active phone €lls or conducts in+erson
@nveßations, keeping parents infomed of
successes ând s:ruggles AND phone
@lls/@nversatiors are cons¡stenüy proactive
and effectivelv Ectivê.

20% of class time is spent rediEcting students
80% of students are on task during group work
70% of students are able b ansær upon be¡ng
@ld{âlled

Corect¡ons for students arê usûdly faidy quick,
s¡lenl, nonverbal, neulral, respættül and
behav¡or doæ not typ¡cally reæ@rsoon after
the @rect¡on.

When student group actions are done incotrect)
(walk¡ng hallway, taking out maÞr¡ats, etc)
têacher has class repeat act¡ons 80% ofthê
time
Act¡on are repeated unt¡l 95o/o ltæ students are
@mDliant. the do ¡t aoa¡n b usuâl v effective.

Studênls tmck the teadÉr 80% of úe t¡me.
Sùrdents track their peers 70% oi the time.

80o/" ofthe t¡me teacher sbnds in location thãt
o¡ves them best v¡êw ofstudênts
feacher usually usæ multide and al¡gned
danæ moves to make ¡t dear thãt lhey are both
læking and holding dass aæoun:aue for
a@demic and behaviord act¡ons
Sometimes uses all danæ movæ and strateg¡c
stanæs are uæs throughout mdtiFle
blocklparts of lessn
80% of the t¡me teacher ¡dentif¡es and uses the
least ¡ñvas¡ve @rect¡on for the student or
gfoup.
80o/o of ænsequences are Gled and done ¡n a
logical consequenæ and allow students to
bounce back, focused on behavicr and purpose
(not power).
80% of the t¡me teacherd¡sdays :motionâl
constancy and dæs @rect¡ons,'@næquenæs
allow for him/her to mainta¡n pac€ oflearn¡ng
inside lhe classroom,
l\,¡lost of the 5 parts of Private lndiv¡lual
Corection presentwhen @rrcc¡ng an ind¡viduã
student,
Teacher is usually actively c¡rculding and uses
non-verbals to co.rect small belEcioE to ensure
larger ones do not develop and --o kæp elture
fôased on learni¡9.

¡lær¡ {3)

Aødem¡c Contenl, IrackeE, Wlleboa¡ds,
Refenæ and Behavior and Studeñl Work are
usually organized, functìonal, and curênl
Clasroom ¡s generally d€n anC crganized.
Classroom materials are Gually wdl
mainta¡ned.

Usually establ¡shæ posit¡re rqationships with
students that support leaming.

Many of students are able to dscribe the socia¡
emotional learn¡ng curr¡culum ¡n their grade levê
(¡.e. K¡mæh¡'s/Ruler).
Teacher usually usæ corevalu€s vo@bulary or
make refeencê of elêments fron ersc¡al
emot¡onel curriculum-
Student behavior is usually aligred to the SEL
expectations of the classroom.

lleot¡ (3)

Usually communicates w¡th fam¡¡es to infom
parents ofthe instruct¡onal progm and student
progress.
Usually makes frequent phone æ ls or conducts
n+eÉon conversations. keepinq parenls
nformed of successes and struggles OR phone
calls/conveßãtiors are usuallv Þactive but
sometimes proactive.

30% of dass time is spênt red¡rêct¡ng students
70% of students are on task dur¡ng group work
60% of studÈnts arê able to answer upon being
coldcdled

Corrections for studÊnts are sometimes fa¡rly
qu¡ck, s¡lent, noñverbal, ñeutral, respæJul and
behav¡or dæs not typi€lly reoccur soon after
the corect¡cn.

When stude{ group actioñs are done incorect)
(walk¡ng ¡n lallway, taking out mater¡als),
leacher has das repeat actions 75% ofthe
time
Act¡ons are repeated until 90% of the tlE
students are @mdiant

Students track the teacher 70% ofthe thê.
Students træk lhe¡r peere 60% of the time,

70% ofthe tme teacher stands in læation that
g¡væ them bêst v¡ew of students
ïeacher soñetimes uses multiple and aligned
danæ mov6 to make ir clear that thêy are both
look¡ng and hdding dass accountable frr
academ¡c and behavìoral actions
Somet¡mes uses ail dance moves and stratêg¡c
stances are uses throughout mult¡ple
Uocks/parts ofl€sson

7070 ofthe tme teacher identiñes and usæ the
least invasiw ærrectìon for the student or
group.
70% ofconæquences are scaled and done in a
log¡@l @næquence and allow students to
bounce back, fæused on behavior and purpose
(nol power).
7070 ofthe tme teacher displays emotional
@nstancy ard does @Íections/consequenæs
allow for hirvher to ma¡ntain pace of learning
inside lhe dass@m.
Some ofthe 5 parts of Private lnd¡vidud
Correction preænt when @recting an individual
studenL
Isachêr is smet¡mes act¡vely cjrculating and
uses noÞvqbals to @rect small behâvioß to
ensure larger ones do not develop and to keep
culture focusêd on leâm¡ng.

Apgæhlng(Zs)

Academic CÐntênt, TEckers, Wh¡teboards,
Refeñce and Behavior and Sfudent Work are
sometimes organized. functional, and curent.
Classroom is sometimes dean and organ¡zed.
Classroom naterials are somet¡ms wdl
ma¡nta¡ned.

Somet¡mes establishes positive relat¡onships
w¡th students that support learning.

Some ofthe ofstudents are able to des:ribe the
soc¡al emot¡onal læming cuíidlum in their
gEde level 0.e. Kimoch¡'s/Ruler).
Usually uses @re values vocabulary or make
referenæ of elements from our sæial emotìonal
curriculum.
Student behrvior is usually al¡gned 1o tl€ SEL
expectations of the dassr@m.

Appmhlns(2)

Sometimes commun¡@tes w¡th fam¡lies to
ìnfom parer,ts of thê ¡nstruct¡onal prcgram and
student prcgress,
Makes some phone calls or conducts in-peEon
conversations, kæp¡ng parents infomed of
successes ðd struggles OR phone
calls/convÊrsat¡ons are usually reactive.

40%+ of da$ lime is spent
60% ofstudents are on task
50% of students åre able to
col&@lled

red¡recting students
during group work
answea upon be¡ng

Corections ior students a¡€ ¡nlrequ€nty quick,
s¡lent, nonverbal neuûal, respectful and
behavior does nottypically reoccur s@n after
the correction.

Têacher inf¡equeníy âsks student to repåat
¡ncorect group act¡ons regularly
When repeated, student behavior may slill not
meet expectat¡ons

Students hack the teacher less than 70o^ of the
t¡me.
Students tEck the¡r peer less than 60% the
fme.

60% of the time teacher stands ¡n locaticn that
o¡ves them best ?iew of students
leacher infrequentiy uses mulliple and alìgned
dance moves to make it clear that they -e both
looking and hold¡ng class a@untâble fr
academ¡c and behavioral acl¡ons
lnfrêquently uses all dancê ñoves ãñd sbatêgic
stances are uæs throughout mulliple
blocks/parb of l6son

60% oithe t¡me teacher ¡dentifiês and uses the
least invas¡ve colection for the student or
group,
60% of consequences are s€led and dcne in a
log¡cal @nsequqce and allow students to
boLnce back. focused on behavior and purpose
(not power).
60% ofthê t¡me teacher displays emotional
@nstancy and does corections/consequences
allow for hitrVher to ma¡nuin paæ of learning
¡ns¡de the da$room,
Some of the 5 parts of Private lnd¡v¡dual
Corectìon presÐtwhen correcl¡ng an ¡nd¡vidual
student.
Teacher is infreqiently actively circulãt¡rìg and
uæs non-verbals lo coræl small behav¡oF lo
ensure larger ones do nol develop and to keep
dlture fo@sed on leam¡no-

Bds(r)
Aædem¡c Contelt, Trackeß, Whiteboards,
Refence and Behav¡or and Student Work are
infrêquêntly orgãized, fu nct¡onal, and currênt
Cla$r@m ¡s ¡nfæquenfly clean and organized.
Classr@m materìals are ¡nfrequently we I

mâ¡nta¡ned.

lnfrequently establ¡shes pos¡t¡ve relationships
with students that support learn¡ng.

Few of the studn.ts are able to desibe the
sæ¡al emolional l€aming curriculum ¡n 11"êir
grade level (i,e. K¡mochi's/Rule.).
Teacher infrequently uses core values
væabulary or make reference of elemens from
our scial emot¡onal cuÍiculum.
Student belav¡o¡ ¡s ¡nfrequently aligned lo the
SEL expectations of the classroom.

Selow (l)

lnfrequently commun¡@tes wilh families to
rnfom pã€nE or lhê ¡nstructional prcgram and
student progress-
lnfrequently makås phone calls or conducts ¡r
person conveßa:ions, keeping parenls infomed
ct sucæsses and struggles OR phone
calls/conversatiors aÞ usually reactive.

100%
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'100% ofobject¡ves are f,astêry obiectjves:
student-centered, attainable. and some h¡gher-
order thinkrno
Lessons areälmost always aliqned with the
objectìves that are outl¡ned in the lesn plan
Activities are almost always âl¡gned to the
objectves

Lessons almost always meet lhe criteria for
lesson plann¡ng success rigorous objectives;
what, why, and how key points; CFUS)
Teacher ¡s ãlmost always prepared to deliver
high quality lessons

Pace of instruction is almost almost always
efficient, engaging, and/or urgenL
Classroom time s almost always for leach¡ng
ano learnrñ9.'fêacher almost always usæ lhe majority ofthe
following: timers, countdowns to work the clock,
varying ratê of spæch/enlhus¡asm.

uses a lew cheok¡ng for
techn¡qus to mon¡tor student

uses real-time daia to adjust

Almost always
understandìng
leaming.
Almost a¡ways
insfüct¡on.

Students almæt ãlwâys dêmonstEte that they
hâve intemalized lhe Hab¡ts of Discussion
Classþom teacher-student talk ratio is ãlmost
always a balanæ qf being teacher and student
centered
Sludenls almost alwavs have a mullilude of
methods of talk. incluó ng: Cold Call, Show Call,
Write/TalldRev se, Turn and Talk. ChoEl
Response

Activiries are almost always aædem¡€lly
rigorous and highly engagrng.
almost always Jses model¡ng. gu¡ded practice,
and indêpendont practicê.

During CFUs and leam¡ng objectives, almost
a¡ways prov¡des students w¡th a multitude of
opportun¡ties to apply sk¡lls, and justify or
êxpla¡n the¡r th¡nk¡ns

Teacher almost alwavs d¡ñerentiates work for
herih¡s studenls when appropriate.
Almost alwâys supports students on e¡ther end
of the learn¡ng specrrum, in particular students
who qual¡fied as ELLS or for lEPs.

Exc¡eds (5)

Almost a¡ways analyzes classroom and schæl
assæsment results ¡n ways lhal are highly
effectve in the undeFtandinq of student
êaming neêds as identilied by data.
Almost always ¡mplemenls the plans,
incorporating them seamlessly ¡nto daily lessn
plans and adjusting lhem as necessary ¡n
response to new or updated data.

Almost always prov¡des fair, accurate, and
constructive fædback to students on the¡r
progress, espec¡ally after a major assessment.
almost always takes full responsibility for
student failure and works to respond to the
students' learning needs.

Daily, unit, and long tem plân fo¡ teacher's
ænlenl area are @ns¡stentlv backwards
planned, object¡ve dr¡ven, añd well-al¡qned
Unit plans in padicular cons¡lendy ¡ndude well
defined knowledge, sk¡lls, esntial quest¡ons,
ênduring undeßtand¡ngs. añd ant¡c¡pâted
student pitfalls,

90% of objectives are mastery obiectives:
student-centered, attainable, and some higher-
ordêr thinkino
Lessons arei¡nsistertly aligned with the
object¡ves that are outi¡ned ¡n the lesson plan
Act¡vit¡es are cons¡stently âl¡gned to the
object¡ves.

Lessons cons¡stently mæt the criteria for lesson
planning success rigorous object¡ves; whal,
why. and how key pointsj CFUs)
Teâcher is consistertly preparêd to deliver high
quality lessons

Paæ of ¡nstruction s consistently efficient,
engag¡ng, and/or urgent.
Most classroom time is for teâchino and
leâming.
Teache. uses the majority of the following:
t¡mers. @untdoMs to work the clock, varying
rãte of speêch/enthus¡asm.

Cons¡stently uæs a few check¡ng for
understandrng tæhn¡ques to mon¡tor student
leaming.
Cons¡stently uses real-t¡me data to adiust
inslruct¡on.

Studênts consistently demonstÉte that lhey
l-ave intemalized the Hab¡ts ot D¡scuss¡on
Classræm teacher*tudent talk Elio ¡s
@nsistently a balance of be¡ng teacher and
student centered
Students consistentlv have a multitude of
methods of talk, inclúding: Cold Call, Show Call,
Write/TalldRevise, Turn and Talk, Choral
Response

Activit¡es are consistently academiælly rigorous
and h¡ghly engag¡ng.
Cons¡stently uses modelìng, guided pract ce,
and ¡ndepêndent practice.

During CFUS and leam¡ng object¡ves,
@ns¡slently prov¡des sludents with opDortun¡ties
to âpply sk¡lls, and just¡ly or expla¡n their
th¡nk¡nq

Teacher cons¡stenlly d¡fferenliates work for
her/his students when appropriate.
Consislently supports stud€nts on either end of
the learning speckum, in particular students wh(
qualifìed as ELLs or for lEPs.

Above (a)

Cons¡stently Analyzes classroom and schoo¡
âssessment results ¡n waw lhat are often
efrecl¡ve ¡n the understanä¡no of student
leam¡ng needs as ¡dentif¡ed õy data.
Consistently implemenls thal plan as Mitlen an(
ensures that rèteaching as spiral¡ng happens ¡n
ßsponse to new o¡ updated dala.

Consistently provides fair, accuEtg, and
ænstructive feedback to students on their
progress, especially after a major assessmenl
Almost almost always takês full rêsponsibility fot
stJdent failure ênd works to respond to the
stl¡dents' learning nêêds.

Daily. unit. êñd long tem plan for teachê/s
content area are usually backwards planned,
objective driv€n, and well-aligned
Unit plans in paficular usually include well
defiled knowiedge. skills, essential questions,
enduring understandings, ând anticipated
student pitfalls.

80% of object¡ves are mastery objec'tìves:
studentæntered, atta¡nable, and some h¡gher-
ordêr thinking
Lessons are usually aligñed with fte objecl¡ves
that are oullined ¡n the lesn plan
Acl¡v¡t¡es a.e usually aligned to the object¡ves,

Lessons usually meet the criteria for lesson
planning success rigorous objectives: what,
why, and how key pointst CFUs)
Teachor is usually prepared to dêliver high
quality lessons

Paæ of ¡nstruction is usually effic¡ent, engaging,
and/or urgenl
Most cla$ræm t¡me ¡s for teach¡no and
leam¡ng, but there is some t¡me thãt could be
uæd more effect¡velv.
Teâcher usually useé the majority of lhe
follow¡ng: t¡mêß, @untdoms to work the dock,
vary¡ng rate of speech/enthusiasm.

Usually uses a few check¡ng for undeFtanding
læhn¡ques to mon¡lor student learn¡ng.
Usually uses real-time daÞ to adjusl ¡nslruclion.

Students usually dêmorskate that they have
nternalized the Habits of Discussio¡
Classroom teacher-studênt talk rãtio is usuallv a
oalance of being teacher and student centereil
Students usually have a multitude o'methods o'
talk, including: Cold Call, Show Call,
Wrìte/IalldRevise, Tum and Talk, Choral
Responsê

Ac1¡v¡t¡es are usuaily academ¡cally rigorous and
highly engag¡ng.
Usually uses model¡ng, gu¡ded pract¡æ, and
ndeDendent Dract¡ce.

During CFUS and learning objecl¡vês, usually
orov¡des studenls w¡lh opporlunilies lo apply
skills, and justify o¡ expla¡n the¡r th¡nking (high
qual¡lv studenl d scussionsi-

Teacher usually differentiates work for her/his
students when appropriate.
Usually supports studênts on either end ofthe
learning spectrum, in particular students who
qualif]êd as ELLS orfor lEPs.

ilæts (3)

Usually analyzes assessment results to
understand student progress and learn¡ng needt
as ¡dent¡f¡ed by data.
Usually plans appropriately/implements the plan
to address lhe learning ôeeds post assessment
lacks detail and thoughtful analysis in respoise
to new or updated data.

Usually provides fair, accurate, and/or
constructive feedbâck to students on their
progress.
LJsually takes responsib¡lity for student
su@sses/fa¡lures.

Daily, unit, and long tem plan tor teache/s
content area are sometimes backwards
dannêd, objective driven, and wêll-aligned
Unil plans in particular sometimes include well
defìned <nowledge, sk lls, essential quest ons,
enduring understandings, and ânticipated
student p¡tfalls.

70olo of object¡vês arê mastery object¡ves:
student-æntered. attainable, and some higher-
order think¡ng
Lessons are somel¡mes al¡gñed wilh the
objectives that are out¡ned in the læson plan
Activilies are sometimes al¡gned to the
objectives.

Lessons sometÌmes meet the criteria for lesson
danning success rigorous objectives; what,
why, and how key points; CFUS)
Teacher ¡s sometines prepared to dêliver high
qual¡ty lessons

Paæ of ¡nstruct¡on is sometimes efficient.
êngag¡ng, and/or urgênt
Some dassroom t¡me ¡s for teaching and
learn¡ng, but there ¡s some time thai could be
used more efiect¡vdv.
Teacher somet¡mes uses lhe maioíty of lhe
follow¡ng:t¡mers, countdowns to work the clæk,
vary¡ng rate of spæch/enthus¡asm.

Somel¡mes uses a few check¡ng for
understand¡ng techn¡ques to mon¡tor student
learning,
Sometimes uses real-time data to adiust
instruction.

Students sometimes demonstÉte lhat they hav€
intemalized the Hâbits of Discussion
Classroom teacher-student talk rat¡o is

Students sometimes have a muhitude of
methods of talk, including: Cold Call, Show Call,
Write/TallíRevise, Tum and Talk, Choral
Response

Activit¡es are usually academ¡cally rigorous and
h¡ghly engagins.
Usually uses model¡ng, gu¡ded pract¡ce, and
¡ndêpêndent practiæ.

During CFUs ând leam¡ng object¡ves,
somet¡mes provides sludents with opportun¡t¡es
to apdy sk¡lls, and just¡fy or expla¡n the¡r
thinking

Teache. occationallv different¡ates work for
her/his students whèn appropriate.
Sometiles supports stuoerts on êilher end of
tl'e learîing spectrLm, in particular stLdents wh(
qual¡fied as ELLS or for lEPs.

Applpæhlng (2)

Sometimes analyzes assessment results to
understrand student progrcss and leam¡ñg need!
as id€ntil¡ed by dala.
Sometiîes dans appropriãtêly/implements the
dan to address the learning needs t€st
assessmenl lacks detail and tfioughtful analysis
in response to new or updated data.

Somelimes provides fair, accurate, and/or
consnctive feedback to students on theit
progress.
Sometimes tãkes responsibility for studênl
sucæsseslfailures-

Da¡ly, unit, and long tem plan for teache/s
æntent area are infreouentlv bâckwards
planned. objective drivên, añd well-al¡gned
Un¡t plans ¡nfrequentlv include well deñned
knowledge, skills, essential quest¡ons. enduring
undeßtand¡ngs, ând anticipated student p¡tfalls.

60% ofobject¡ves arê mâstery objectives:
studenl-cenlered, attainable. and some higher-
orde¡ thinking
Lessons are ¡nfrequently aliqned with the
cbjectives that are outl¡ned ¡n the lesson plan
Actvities are ¡nfequently aligned to the
cDleclrves.

Lessons infrequenüy mæt the qiteria for lesson
plann¡ng success rigorous objectives; what,
why, and how key pointsi CFUS)
Teacher ¡s ¡nfrequentlv prepared to deliver high
quality lessons

Pace of ¡nstruct¡on ìs incoñsistently effic¡ent,
engaging, and/or urgent.
Some dassr@m lime is for teachino and
learning, but there is a siqniicant amounl of t¡m(
thât could be used morê effectvely,
Teacher infrequentiy uses ùe îaioritv of the
follow¡ng: t¡meF, æuntdowns to work the clock,
varying rale of speæh/enthusiasm.

Infæquently uæs a few checking for
undêrstanding tæhn¡ques to monitor student
learning,
lnfrequently uses real-t¡me dala ro adjust
instruction-

Students inlrequendy demonstmte that they
have internal¡zed the Hab¡ts of Disass¡on
Oassrcom teâcher€tudent talk rat¡o ¡s
¡ñfrequently a balance of be¡ng teacher and
studênt centered
Studenrs infreouentlv have a mult¡ludê of
methods of tal(, inclúding: Cold Call, Show Call,
Write/Talk/Revise, Turn and Talk, ChoEl
Response

Activ¡ties are infrequently academically r¡gorous
and highly engagjnq.
lnfrequently uses mooeling, guided pEct¡ce. anc
¡ndep€ndent pract¡cê.

During CFUs and lêârning objectives,
infrequently prov¡des stJdents with oppodunf¡es
to apply sk¡lls, and iustìfv or explain their
thinking

Teacher infrequently d¡fferenl¡ales work for
her/his students when appropriate.
lnf¡equently suppore sbdents on either end of
the learn¡ng spectrum, in particular students whc
qualified as ELLs or for lEPs.

Bdow(l)

lnhequently analyzes assessment results to
undêrstand student progress and lêarning næd¡
as ident¡fied bv data.
lnfrequently phns apprcpriatelyf molerents thê
plan to address lhe learning needs post
assessment lacks detail and thoughtfrjl analysis
¡n response to new or updated data.

ls inconsistent in provid¡ng fa¡r, acdEte, and/or
ænstructive feedback to students on their
progfess.
ls ¡nøns¡stent in taking respons¡bility for studenl
su@esses/failures.
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Objecüve driven

Careful plann¡ng

qppropriatê timing

Checkjng for
rnderstandino anc
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daily student
ìeamìng

Teacher-student
talk Ët¡o

instructional
strateg¡es

Use of

Cognitive load

Reach¡ng a range
of leamers ¡n a

classroom
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results
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te¡m planning
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læson cycles
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Articles of Incorporation, BylRws, nnd Conflict Code

Executed copies of each document are available upon request.

ARTTqLEå9 F [.NCO RPORATTON

FIRST AMENDED AND RESTATED ARTICLES OF INCORPORATION OF
ROCKETS}TIP EDUCATION

(A Califomia Nonprofrt Public Benefit Corporation)

t.

The name of the Corporation shall be Rocketship Education,

Il.

The Corporation is a nonprofit pubtic benefit corporation and is not organized for the
private gain of any person, It is organized under the Nonprofit Public Benefit
Corporation Law for public and charitable purposes. The specific purposes for which
this Corporation is organized are to mansge, operate, guide, direct and promote
one or more public charter schools.

The Corporation is organized and operated exclusively for educational and charitable
purposes pursuant to and within the meaning of Section 501(c)(3) of the Internal
Revenue Code or the conesponding provision of any future United States Intemal
Revenue Law. Notwittrstanding any other provision of tlrese articles, the Corporation
shall not, except to an insubstantial degree, engage in any other activities or exercise of
power that do not further the purposes of the Corporation. The Corporation shall not
carry on any other activities not permitted to be carried on by: (a) a corporation exempt
from federal Income to< under Section 501(c)(3) of the lnternal Revenue Code, or the
conesponding section of any future federal ta¡< code; or (b) by a corporation,
contributions to which are deductible under Section l?0(c)(2) of the Intemal Revenue
Code, or the conesponding section of any future federal tax code.

III.

The name and address in the State of Califomia of this Corporation's agent for

service of process is: Rockeship Education
Josh Mukhopadhyay
350 Twin Dolphin
Drive, Suite 109

Redwood City, CA
94065



IV.

All corporate properfy is irrevocably dedicated to the purposes set forth in the second
article above. No part of the net eamings of the Corporation shall inure to the benefrt
of, or be distributable to rny of is directors, members, trustees, officers or other private
persons except that the Corporation shall be authorized and empowered to pay

reasonable compensation for services rendered, and to make payments and distributions
in furtherance of the purposes set forth in Article II.

No substantial part of the activities of the Corporation shall consist of the carrying
on of propagand4 partic¡pate in, or intervene in (including the publishing or
distribution of statements) any political campaign on behalf of or in opposition to
any candidate for public office.

BVLAWS

Frnsr An¡exnso A¡¡p RrsrernD BvLAws
OF

Rocr<srsgrP EDUcATToN

(A Califomia Nonprofit PubNic Benefit Corporation)

ARTICLE I
NAME

Section L NAIT¡ÍE, The name of ü¡is corporation is Rocketship Education.

ARTICLE II
PRINCIPAL OFF'ICE OF THD CORPORATION

Section l. PfiÍï'¡CIPAL OFFICE Of' TIIE CORPORATION, The principal
office for the transaction of the activities and affairs of this corporation is 350 Twin Dolphin
Drive, Suite 109, Redwood City, State of Califomia The Board of Directors may change the
location of the principal office. Any such change of location must be noted by the Secretary
on these bylavræ opposite tlris Section; altemativeþ, this Section may be amended to state
the new location.

Section 2, OTI{ER OffiCES OF T}fE CORPORATION. The Board of
Directors may at any time establish branch or subordinate offices at any place or places

u,here this corporation is qualified to conduct ils activities,

ARTICLE TII
GENERAL AND SPECITrc PLJRPOSES; LIMITATIONS

Section l. GENER.4L ,q,l.fD SPECIFIC PUffiOSES. The purpose of l}ris



corporation is to manage, operats, guide, direct and promote one or more public charter
schools. Also in the context of these purpos6, the Corporation shall not, except to an
insubstantial degree, engage in any other activíties or exercise of power that do not further
the purposes of the Corporation.

The Corporation shall not cårry on any other activities not permitted to be canied on
by: (a) a corporation exempt from federat income tax under section 501(c)(3) of the Intemal
Revenue Code, or the conesponding section of any futu¡e federal tax code; or (b) a
corporation, confibutions to which are deductible under section 170(cXZ) of the Intemal
Revenue Codg or the conesponding section of any future federal tax code. No substantial
part of the activities of the Corporation shall consist of the carrying on of propagand4 or
otherwise attempting to influence legislation, and the Corporation shall not participate in, or
intervene in (including the publishing or distributing of statements) any political campaign
on behalf of or in opposition to any candidate for public office,

ARTICLE TV
CONSTRUCTION AND DEFINITIONS

Section L CONSTRUCTION AND DEFINITIONS. Unless the context
indicates othenvise, the general provisions, rules of construction, and defrnitions in the
Califomia Nonprofit Corporation Law shall govem ttre construction of these bylaws
Without limiting the generality of the preceding senlence, the masculine gender includes the
feminine and neuteç the singular includes the plural, and the plural includes the singular,
and the term "person" includes both a legal entity and a natural person.

ARTICLE V
DEDTCATION OF ASSETS

Section l. DEDICATION OF ASSETS. This corporation's ass€ts are
irrevocably dedicated to public benefrt purposes. No part of the net eamings, properties, or
assets of the corporation, on dissolution or otherwise, shall inure to the benefit of any private
person or individual, or to any director or officer of dre corporation. On liquidation or
dissolution, all properties and asseß remaining after payment, or provision for payment, of
all debts and liabilities of the corporation shall be distributed to a nonprofrt fund, foundation,
or corporation tl¡at is organized and operated exclusively for cha¡itable purposes and that
hæ established its exempt status under Intemal Revenue Code section 501{c)(3).

ARTICLE VI
CORPORATIONS TüITHOUT MEMBERS

Section l. CORPORATIONS LTHOUT MEMBERS. This corporation shall
have no voting mernbers within the meaning of the Nonprofit Corporation Law. The
corporation's Board of Directors may, in its discretion, admit individuals to one or more
classes of nonvoting members; the class or classes shall have such righs and obligations as
the Board of Directors finds appropriate.



ARTTCLE VII
BOARI} OF DIRECTORS

Section l. CENERAL POII¡ERS. Subject to the provisions a¡rd limintions of
the California Nonprofit Public Benefit Corporation Law and any other applicable laws, and
subject to any limitations of the articles of inoorporation or bylaws, ùe corporation's
activities and affairs shall be managed, and all corporate powers shall be exercised" by or
under the direction of the Board of Directors ("Board"). The Board may delegate the
management of the corporation's activities to any person(s), mãnagement company or
committees, however composed, provided that the activities and affairs of the corporation
shall be managed and all corporate poweß shall be exercised under ñe ultimate direction of
the Board.

Section 2, SPECIFIC PO!üíERS. Without prejudice to the general powers set
forth in Section I of these bylaws. but subject to ùe same limitations, the Board of Directors
shall have the power to:

L Appoint and remove, nt the pleasure of the Board of Directon, all corporate
officers, agents, and employees; prescribe powers and duties for them as are

consistent with the law, the articles of incorporation, and thæe bylaws; fix
their compensation; and require frorn ttrem security for faithful service,

Change the principal offrce or the principal brsiness offrce in Califomia
from one location to another; cause the corporation to be qualified to conduct
is activities in any other stale, tenitory, dependency" or country; conduct its
activities in or outside Califomia; and designate a place in California for
holding ory meetirg of members.

c. Bonow money and incur indebtedness on the corporation's behalf and cause
to be executed and delivered for the corporation's purposes, in the corporrte
name, promissory notes, bonds, debentu¡es, deeds of trust, mortgages,
pledges, hypothecations, and other evidences ofdebt and securities.

Adopt and use a corporate seal; prescribe the forms of membership
certificates; and alter the forms of the seal and certificates.

Section 3, DESTCNATED DIRECTORS AND TERMS. The number of
directors shall be no less tl¡an three (3) and no more than twenty-five (25[ unles changed
by amendmenß to these bylaws. All directors shall be designated by the existing Board of-
Directors. All directon are to be designated at a meeting of the Board of Directon. The
Board of Directors shall consist of at teast three (3) directors unless changed by amendment
to these bylaws.

Each director shall hold office unless otherwise removed from offïce in accordance
with these bylaws for two (2) yean and untrl a successor director has been designated and
qualifred,

b,

d,



Section 4. RESTRICTION ON INIIRESTED PERSONS AS DIRECTORS.
No more than 49 percent of the pen¡ons serving on the Boa¡d of Directors may be interested
persons. An interested person is (a) any person compensated by the corporation for services
rendered to it within the previous l2 months, whether as a fi¡ll-time or part-time employee,
independent contractor, or othenrise, excluding any reæonable compensation paid to a
director as director; and (b) any brother, sister, ancestor, descendant, spouse, brother-inlaw,
sister-inJaw, son-in-law, daughter-inJaw, mother-in-l¡w, or father-inlaw of such person.

However, any violation of this paragraph shall not affee the validity or enforceability of
transactions entered into by the corporation. The Board may adopt other policies
ci rcumscri bing potential confl icts of interest.

Section 5. DIRECTORS' TERM. Each director shall hold office for rrro (2)
years and until a successor director has been designated and qualified.

Section 6. NOMINATIONS BY COMMITTEE. The Chairman of the Board
of Directors will appoint a committee to designate qualified candidates for election to the
Board of Directors at least thirty (30) days before tl¡e date of any election of directors. 'The
nominating committee shall make its report at least seven (7) days before the date of the
election or at such other time as the Board of Directors may set and the Secetary shall
forward to each Board member, with the notice of meeting required by these þlaws, a list
of all candidates nominated by committæ. If the Chairman of tlre Board of Directors does
not appoint such committee, the Chief Executive Officer shall designate qualified candidates
for election to the Board of f)irectors in the manner specified above.

Section 7. USE OF CORPORATE FIJNDS TO SUPPORT NOMINEE. If
more people have been nominated for director than can be electe{ no corporation funds
may be expended to support a nominee without the Board's authorization.

Section 8. EVENTS CAUSING VACANCIES ON BOARD. A vacanry or
vacancies on the Boa¡d of Directoa shall occur in the event of (a) the death, resignation, or
removal of any director; (b) the declaration by resolution of the Board of Directors of a
vacãncy in the office of a director u,ùo has been convicted of a felony, declared of unsound
mind by a court order, or found by fïnal order or judgment of any court to have breached a
duty under Califomia Nonprofit Public Benefit Corporation Law, Chapter 2, Article 3; (c)
the increase of the authoriz¡d number of directors; or (d) tlre failure of the members, at any
meeting of members at which any director or directors are to be electe{ to elect the number
of directors required to be elected at such meeting.

Se¡tion 9. RESIGNATION OF DIRECTORS. Except as provided below, any
director may resign by giving r¡nitten notice to the Chairman of the Board of Directors, or to
the Chief Ëxecutive Offrcer, or the Secretary of the Board of Directon, The resignation
shall bE effective when the notice is given unless the notice specifies a later time for the
resþation to become effective. If a director's resignation is effective at a later timg the
Boa¡d of Directors may elect a successor to take office as of the date when the resignation
becomes effective.



Section IO, DIRECTOR MAY NOT RESIGN TF NO D¡R.ECTOR REM/TI}TS.
Excepl on notice lo the Califomia Attomey General, no director may resign if the
corporation would be left without a duly elected director or directors.

Section I l. REMOVAL OF DIRECTORS. Any director may be removed, with
or without cause, by the vote of the majority of the members of the entire Board of Directors
at a special meeting called for that purpose, or at a regular meeting provided that notice of
tlrat meeting and of the removal questions are given in compliance wiú the provisions of
the Ralph M, Brown Act. (Chapter 9 (commencing with Section 54950) of Division 2 of
Title 5 of the Govemment Code).1 Any vacancy caused by the removal of a director shall
be filled as provided in Section 12.

Section 12. VACANCIES FILLED BY BOARD. Vacancies on the Board of
Directors may be filled þ approval of the Board of Directors or, if tl¡e number of directors
then in office is less than a quorurrl by (a) the unanimous consent of the directors then in
office, (b) the affirmative vote of a majority of tlre directors then in office at a meeting held
according to notice or waivers of notice complying with Corporotions Code Section 521 I, or
(c) a sole remaining director.

Section 13. NO VACANCY ON REDUCTION OF Ntl¡vIBER OF
DIRECTORS" Any reduction of the authorized number of directors shall not result in any
directors being removed before his or her term of office expires,

Section 14. PLACE OF BOARD OF DI*ECTORS MEETINGS. Meetings
shall be held at the principal office of the Corporation. The Board of Directon may
designate that a meeling be held at any place within Califomia that has been designated by
resolution of the Board of Directors or in the notice of the meeting. All meetings of the
Board of Directors shall be called" held and conducted in accordance with tlre terms and
provisions of the Ralph M. Brown Act, Califomia Govemment Code Sections 54950, g!
seq.. as said chapter may be modified by subsequent legislation,2

Section 15. MEETINGS; AN$IUAL MEETINGS. All meetings of the Board of
Directors and its committees shall be called, noticed, and held in compliance with the
provisions of the Ralph M. Brown Act (^'Brown Act"). (Chapter 9 (commencing with
Section 54950) of Division 2 of Title 5 of the Govemment Code).

The Board of Directors shall meet no less than annually for the purpose of
organi:ratiott, appoittltttenl of oflicers, arrd üre transs$tion of such other busincss as may
properly he brought before the meeting. This meeting shall be held at a time, date, and

I Rockctship Edusotion lne. shll operotc under lhe lerms of üc Brorvn Act rvhcncvcr it is considercd to be
n public rgcncy by virtuc of operating onc or morc Cnlifornia public charter schools.

IAs slntctl in footnole #1, Rockctship Edrrcution Inc. shall opcrole under thc te¡ms of lhe Brorvn act
rvhenevcr it is considerctl a public ngency by virtue of opemting onc or more Cslifomia public ehorter
sehools,



place as may be specified and noticed by resolution of the Board of Directors,

Section 16, REGULAR MEETINGS. Regular meetings of the Board of
Directors, including annual meetings, shall be held at such times and places as may frorn
time to time be fixed by fte Board of Directors. At least 72 hours before a regular
meeting, the Board of Directors, or its designee shall post an agenda containing a brief
general description of each item of business to be transacted or discussed at the meeting,

Section 17. SPECIAL MEETINGS. Special meetings of the Board of Directors
for any purpose may be called at any time by the Chairman of the Boa¡d of Directors, the
Chief Executive Officer, the Secretary of the Board of Directors, or any two Directors.
The party calling a special meeting shall determine the place, date, and time thereof.

Section 18. NOTICE OF SPECIAL MEETINCS. In accordance with the Brown
Act, special meetings of the Board of Directors may be held only after twenty-four (24)
hours notice is given to each Director and to the public through the posting of an agenda.
Pursuant to the Brown Act, the Board of Directors shall adhere to the following notice
requirements for special meetings:

a. Any such notice shall be addressed or delivered to each Director at
the Director's address æ it is shown on the records of the Corporation, or as may
have been given to the Corporation by the Director for purposes of notice, or, if
an address is not shown on the Corporation's records or is not readily
ascertainable, at the place at which the meetings of the D¡rectors are regularly
held,

b. Notice by mail shall be deemed received at the time a properly
addressed written notice is deposited in the United States mail, postage prepaid,
Any other written notice shall be deemed received at the time it is personally
delivered to fhe recipient or is delivered to a common carrier for transmission, or
is actually transmiued by the person giving the notice by electronic means to the
recipient. Oral notice shall bc deemed received at the time it is commuricated, in
person or by telephone or wireless, 1o the recipient or to a person at the office of
the recipient whom the person giving the notice has reason to believe will
promptly communicate it to the receiver.

c. The notice of special meeting shall state the time of the meeting,
and the place if the place is other than the principal offïce of the Corporation, and
the general nature of the business proposed to be hansacted at the meeting. No
business, other than the business the general nature of which was set forth in the
notice of the meeting, may be transacted at a special meeting.

Section 19. QUORUM. A majority of the voting directors then in oflice shall
constitute a quorum. All acts or decisions of the Board of Directors will be by majority
vote based upon the presence of a quorum. Should there be fewer than a majority of the
directors present at any meeting, the meeting shall be adjourned. Voting directors may
not vote by proxy.

I



Section 20, TELECONFERENCE IffiETINGS, Members of the Board of
Diroctors may participate in teloconferenco msstings so long as all of the following
requirements in the Brown Act are complied with:

a" At a minimum, a quorum of the members of the Board of Directors shall
partic¡pate in the teleconference meeting from locations within the

boundaries of the State of California in rryhich the corporation operates;

b. All votes taken during a teleconference meeting shall be by roll call;

c" If the Board of Directors elects to use teleconferencing, it shall post

agendas at all teleconference locations with each teleconference location being
identified in the notice and agenda of the meeting;

d. .A,ll locations wlrere a member of the Board of Directors participates in a
meeting via teleconference must be fully accessible to members of the
public and shalt be listed on the agenda;3

e, Members of the public must be oble to hear what is said during the
meeting and shall be provided with an opportunity to address the Board of
Directors directly at each üeleconference location; and

f. The agenda shall indicate that members of the public attending a meeting
conducted via teleconference need not give their narne when entering the
conference call.{

Section 21. ADJOURNMENT. A majority of the directors present, whether or
not a quorum is present, may adjoum any Board of Directors meeting to another time or
place, If a meeting is adjourned for more than twenty-four (24) hours, notice of such
adjournment to anoùer tüme or place shall be given, prior to the time schedule for the
continuation of the meeting, to the directors who were not present at the time of the
adjoumment, and to the public in the manner prescribed by any applicable public open
meeting law.

Section 22, COMPENSATION AND REIMBURSEMENT. Directors may
reseive such compensation, if any, for their services as directors or officers, and such
reimbunement of expens€s, as the Board of Directors may establish by resolution to be just
and reasonable as to the corporation at the time that the resolution is adopted.

Section 23. CREATION Or POWEITS OF COll{Mtï'fËES, Ihe Boar4 by
resolution adopted by a majority of the directors then in ofüce, rnay create one or *nore

] This meons th¡t mc¡nbcrs of ths Board of Dircctors rvho choose to utilizc thsir homes or offices as
teleconfcrencc loculions rnusl open these locotions to thc public and sccommodals any memhers of the
public rvho rvish to otlcnd thc mecting at thnt locotion.

l The Brorvn Act prohibits rcquiring mcmbcrs of the public to provitle their numes as a conditþn of
attendancc at thc mccting.



committees, each consisting of two or more voting directors, to serve at the pleasure of tl¡e
Board. Appointmenß to committees of the Board of Directors shall be by majority vote of
the authorized number of directors. The Board of Directon may appoint one or more
directors as altemate members of any such committee, who may replace any absent member
at any meeting. Any such committee shall have all the authority of tlre Boar{ to the extent
provided in the Board of Directors' resolution, except tl¡at no committee may:

Take any final action on any matter that, under the California Nonprofrt
Public Benefit Corporation Law, also requires approval of the members or
approval of a majority of all members;

b. Fill vacancies on the Board of Directors or any committee of the Boa¡d;

c. Fix compensation of the directors for serving on the Board of Directors or on
any committee;

Amend or repeal bylaws oradopt newbylaws;

Amend or repeal any resolution of the Board of Directors that by its orpress
terms is not so amendable or subject to repeal;

Create any other committees of the Board of Directors or appoint the
mernbers of committees of the Board;

Expend corporate funds to support a nominee for director if more people
have been nominated for director than can be elected; or

Approve any contract or fansaction to which the corporation is a party and
in which one or more of iß directors has a material ñnancial interest.

Section 24. MEETINGS AND ACTION OF COMMITTEES. Meetings and
actions of committees of the Board of Directon shall be govemed by, held" and taken under
the provisions of these bylaun conceming meetings, other Board of Directors' actions, and
the Brown Act, if applicable, except that the time for general meetings of such committees
and the calling of special meetings of such committees may be set either by Board of
Direclors'resolution or, if none, by resolution of the committee; Minutes of each meeting
shall be kept and shall be filed with the corporate records. The Board of Directors may
adopt n¡les for the govemance of any committee as long as the rules are consistent with
these bylaws. If the Board of Directors has not adopted rules, the commiftee may do so,

Section 25. NON-LIABILITY OF DIRECTORS. No Director shall be
personally

liable for the debts, liabilities, or other obligations of this corporation.

Section 26. CCIMPLIANCE WITI{ LAWS GOVERNING STUDENT
RECORDS. Rocketship Education, [nc. and its Board of Directors shall comply with all

a

d.

e.

f.

g.

h.



applicable provisions of the Family Education Rights Privary Act ("FERPA") as set forth
in Titlc 20 of thc United States Code Section 12329 and attendant rcgulations as thcy
may be amended from time to time.

ARTICLE VIII
OÍ.FTCERS OT THE CORPONåTION

Section L OFFICES FffiLD. The offrcers of this corporation shall be a
Chairman of the Board of Directors ('Chairman of the Board" or "Chairmil"), a Chief
Executive Officer, a Secretary of the Board of Directors ("Secretary"), and a Treasurer of
the Board of Directors ("Treasurel'). The corporation, at the Board's direction, may also
one or more Presidents, Vice-Presidents, one or more assislant secretaries, one or more
assistant treasurers, and such otl¡er officers ss may be appointed under Article VIII, Section
4, of these bylaws. The officers in addition to the corporate duties set forth in tt¡is Article
VIII shall also have administrative duties as set forth in any applicable contract for
employment or job specifrcation.

Section 2. DUPLICATION OF OFFICE HOLDERS. tury number of offices
may be held by the same person, except that neither the Secretary nor the Treasurer may
servs concurrently æ either the Chief Executive Officer or the Chairman of the Board,

Section 3" ELECTION OF OffiCERS, At tlre annual meeting of the Board of
Directors, the Board shall elect from ig own members, a Chairman sf the Boar{ a
Secretary, and a Treæurer, who shall serve terms concunent wiilr their term on ttre Board of
Directors.

Section 4. APPOIT\fruffiNT OF OTHER OFFICERS. The Board of Directors
may by resolution appoint and ar¡thorize the Chairman of the Board, the Chief Executive
Officer, or another officer to appoint any other officsn that the corporation may require.
Each appointed officer shall have the title and autt¡ority, hold office for the period, and
perform the duties specifred in tlre bylaun or established by tlre Boa¡d.

Section 5. REMOVAL OF OFFICERS. lVithout prejudice to the rights of any
officer under an employmenl confact, the Board of Directons may remove any officer with
or without car¡se. An ofücer who was not chosen by the Board of Directors may be
removed by any other officer on whom the Board of Directors confers the power of
removal.

Section 6, RESIGNATION OF OFFICERS. Any officer may resign at any
time by giving r¡nitten notice to the Board. The resignation shall take effect on the date the
notice is received or at âny later time specified in the notice. Unless otherwise specified in
the notice, the resignation need not be accepted to be effective. Any resignation shall be
witlrout prejudice to any rights of the corporation under any contract to which the officer is a
parfy.

Section 7. VACANCIES IN OFFICE, A vacancy in any office because of



death, resignation, removal, disqualification, or any other cause shall be filled in ùe manner
prescribed in these bylaws for normal appointment to that office, provided, however, that
vacancies need not be filled on an annual basis.

Section 8. CHAIRMAN OF Tfm BOARD. The Chairman of the Board shall
preside at the Board of Directors' meetings and shall exercise urd perform such other
powers and duties as the Board of Directors may assign from time to time. If ttrere is no
Chief Executive Offrcer, the Chairman of the Board shall also be the chief executive officer
and shall have the powers and duties of the Chief Executive Offrcer of the corporation set
forth in these bylaws.

Section 9. CHIEF EXECUTTVE OFFICER Subject to such supervisory
powers as the Board of Directors may give to the Chairman of the Board, and subject to the
control of the Board, and subject to Chief Executive Officer's contract of employment, the
Chief Executive Officer shall be the general manager of the corporation a¡rd shall supervisg
direct, and contol the corporation's activitiss, affairs, and officers as fully described in any
applicable employment contract, agreement, or job specifi cation,

The Chief Executive Officer shall keep and maintain, or cause to be kept and
maintained, adequate and correct books and accot¡nts of the corporation's properties and
transactions. The Chief Executive Ofiïcer shall send or cause to be given to the directon
such financial statements and reports as are required to be given by law, by these bylaua, or
by the Board. The books of account shall be open to inspection by any director at all
reasonable times.

The Chief Executive Offrcer shall (a) deposit, or cause to be deposited all money
and other valuables in the name and to the credit of the corporation with such depositories as
the Board of Directors may designate; (b) disburse the corporation's fi¡nds as the Board of
Directors may order; (c) render to the Chairman of the Board, and the Board, when
requested, an account of all transactions and of the financial condition of the corporation;
and (d) have such other powers and perform such other duties as the Board, conract, job
specification, or the bylaws may require.

Section 10. SECFTTARY. The Secretary shall keep or cause to be kept, at the
corporation's principal office or such other place as the Board of Directors may direct, a
book of minutes of all meetings, proceedings, and actions of the Board; and of committees
of the Board, The minutes of meetings shall include the time and place that the meeting was
held; whether the meeting was annual, regular, special, or emergency an{ if special or
emergency, how authorized; the notice given; and the names of the directors present at
Boa¡d of Directon and committee meetinp.

The Secretary shall keep or cause to be kept, at the principal Califomia ofüce, a
copy of the articles of incorporation and bylaus, æ amended to date.

The Secretary shall give, or cause to be given, notice of all meetings of the Board,
and of committeæ of the Board of Directors that these bylaws require to be given. The



Secretary shall keep the corporate seal, if any, in safe custody and shall have such other
power¡ and perform such other duties as the Board of Directors or the þlaws may require,

Section I L TAEASLIRËR The Treasurer's duties shall include (a) overseeing
and validating audis; þ) federal and state annual information retum filings; and (c)
corporate filings. The Treasurer shall also preside at the Board of Directors' meetings and
shall exercise and perform such other powers and duties as Ît¡e Board of Directors may
assign from time to time.

Section 12. PRESIDENTS AND VICE-PRESIDENTS. If the Chief Executive
Officer is absent or disabled, the Presidents or Vice-Presidents, if any, in order of their rank
as fixed by the Board, or, if not ra¡rked" a President or Vice-President designated by the
Board, shall perform all duties of the Chief Executive Offïcer, When so acting, a President
or Vice-President shall have all powers of and be subject to all restrictions on the Chief
Executive Offrcer. The Presidents or Vice'Presidens shall have such other powers and
perform such other duties as the Board of Directors or tl¡e bylaws may require.

ARTICLE IX
CONTRACTS WTTH DIRECTORS

The Corporation shall not enter into a contract or transaction in which a director
directly or indirectly has a material financial interest (nor any other corporation, fìrm,
association, or other entity in which one or more of ttris Corporation's directors are
directors have a material financial interest) unless all of the following apply:

a The director with a material frnancial interest in the proposed contract or
transaction fully discloses his/her financial interest in such contract or transaction
in good faith urd said disclosure is noted in the Board of Directors meeting
minutes.

b" The director with a material financial interest in the proposed contract or
trânsaction recuses himselfTherself from any participation wh¡tsoever in the
proposed contract or transaction (i.e,, the interested director u*ro recuses

himself/herself shall refrain from voting on the matter and shall leave the room
during Board discussion and when the final vote is taken).

c, Such contact or transaction is authorized in good faith by a majority of the Board of
Directors by a vote sufficient for that purpose.

d. Before authorizing or approving the transaction, the Board of Directors considers
and in good faith decides after reæonable invætigation that the corporation could
not obtain a more advantageousi arrangement witlr reasonable effort under the
circumstances.

e" The corporation for its own benefit enters into the transaction, which is fair and
reasonable to the corporation at the time the transaction was entered into.



This Section does not apply to a tansaction that is part of an educationat or
charitable pro$a¡n of this corporation if it (a) is approved or authorized by the corporation
in good faith and without unjustified favoritism and (b) results in a benefit to one or more
directors or their families because they are in the class of persons intended to be benefited
by tlre educational or charitable program of this corporation.

ARTICLE X
CONTRACTS 1VTTH NON-DIRECTOR DES IGNATED EMPLOYE ES

Section l. CONTRACTS WITH NON-DIRECTOR DESIGNATED
EMPLOYEES. The Corporation shall not enter into a contract or transaction in which a
non-director designated employee (e.9., officers and other key decision-making
employees) directly or indirectly has a material financial interest unless all of the
requiremenls in the Rocketship Education, Inc. Conflict of Interest Code have been
fulfïlled.

ARTTCLE XI
LOANS TO DIRECTORS A¡ID OFFICERS

Section l. LOAì{S TO DIRECTORS AND OFFICERS. This corporation shall not
lend any money or properly to or guarantee the obligation of any director or officer without
the approval of the Califomia Attomey General; provided" however, that the corporation
may advance money to a director or officer of the corporation for expenses reasonably
anticipated to be incurred in the performance of his or her duties if that director or officer
would be entitled to reimbursement for such expenses of the corporation.

ARTICLE XII
INDEMNIFICATION

Section l. INDEMNIFICATION. To tlre fullest extent permitted by law, this
corporation shall indemnifr its directors, oftïcers, employees, and other persons described in
Corporations Code Section 5238(a), including persons fonnerly occupying any such
positions, against all expenses, judgmenæ, fines, settlements, and other amounts acfually and
reasonabþ incuned by them in connection with any "proc€eding," as that term is used in
that section, and including an action by or in the right of the corporation by reason of the
fact that üe person is or was a penion described in ürat section. "Expenses," as rsed in this
bylaw, shall have the same meaning as in that section of the Corporations Code,

On vwitten request to the Board of Directors by a¡ry person seeking indemnification
under Corporations Code Section 5238 (b) or Section 5238 (c) tlre Board of Diroctors shall
promptly decide under Corporations Code Section 5238 (e) u¡hether the applicable standard
of conduct set forth in Corporations Code Section 5238 (b) or Section 5238 (c) hæ been met
sn4 if so, the Board of Þirectors shall authorize indemnification,

ARTICLE XIII



INSI}RAT'¡CA

Section l. INSURANCE. This corporation shall have the right to purchæe and
maintain insurance to the full extent permiued by law on behalf of its officers, directors,
ernployees, and other 4gents, to cover any liability asserted against or incuned by any
offrcer, director, employee, or agent in such capacity or uising from ttre officer's, director's,
employee's, or agent's status as such.

ARTTCLE XIV
MATNTENANCE OF CORPORATE RECORDS

Section L
shall keep:

MAINTENANCE OF CORPORATE RECORDS, This corporation

Adequate and conect books and records ofaccount;a

b.

c, Such reporß and records as required by law"

Written minutes of the proceedings of its members, Board, and committees
of tlre Board; and

ARTICLE XV
INSPECTION RIGHTS

Section l. DNRECTORS' RIGIIT TO INSPECT. Every director shall have the
right at any reasonable time to inspect the corporation's books, records, documents of every
kind, physical properties, and the reoords of each subsidiary æ permitted by California and
federal law. The inspection may be made in person or by the director's agent or attorney.
The right of inspection includes the right to copy and make extracts of documents as

permitted by Califomia and federal law, This right to inspect may be circumscribed in
instances ufiere the right to inspect conflicts with Califomia or federal law (e,g., restrictions
on the release of educational records under FERPA) pertaining to access to books, records,
and documens.

Section 2. ACCOLIT'{TING RECORDS AND MIhIUTES. On written demand
on the corporation, any director may inspect, copy, and rnake extracts of tlre accounting
books and records and the minutes of the proceedings of the Board of Directon a¡rd
committees of the Board of Directors at any reasonable time for a purpose reasonabþ
rel¿ted to the director's interest as a director. Arty such inspection and copying may be made
in person or by the director's agent or attomey, This right of inspection extends to the
records of any subsidiary of the corporation,

Sectión 3. MAINTENANCE AND INSPËCTION OF ARTICLES AND
BYLAWS. This corporation shall keep at its principal California offrce the original or a
copy of the articles of incorporation and bylaws, as amended to the cunent date, which shall
be open to inspection by the directors at all reasonable times during office hours. If the



corporetion hæ no business office in Califomia, the Secretary shall, on the written request of
any director, fumish to that director a copy of the articles of incorporation and bylaws, as
amended to the current date.

ARTICLE XVT
REQUIRED REPORTS

Section l. ANNUAL REPORTS. The Board of Directors shall cause an annual
report lo be sent to the Board of Directors (i.e., itselÐ within 120 days after the end of the
corporation's fiscal year. That report shall contain the following infonnation, in appropriate
detail:

The æsets and liabilities, including the trust funds, or the corporation as of
the end of the fiscal year;

The principal changes in asseb and liabilíties, including tnst funds;

The corporation's revenue or receipts, both unrestricted and resricted to
particular purposes;

e.

f

d. The corporation's expenses or disbursement for both general and resrided
purposes;

Any information required under these bylaws; and

An independent accountant's report or, if none, the certificate of an

authorized off¡cer of the corporation that such statements were prepared
witlrout audit from the corporation's books and records.

Section 2. ANNUAL STAIEMENT OF CERTAIN TRANSACTIONS AND
INDEMNHCATIONS. As part of the urnual report, or as a separafe document if no
annual report is issued, the corporation shall, within 120 days after the end of the
corporation's fiscal year, annually prepare and mail or deliver to each director a statement of
any transaction orindemnification of the following kind:

Any fransaction (i) in which the corporation, or iß parent or subsidiary, was
a party, (ii) in which an "interested person" had a direct or indirect material
financial interæt, and (iii) wtrich involved more than $50,000 or was one of
several trursactions with the same interested person involving in the
aggregate, more than $50,000. For this purpose, an "interested person" is
either:

(l) Any director or officer of the corporation, ib parent, or subsidiary
(but mere common directorship shall not be considered such ur
interest); or

a

b.

c.

a.



{Z) Any holder of more than l0 percent of the voting power of t}¡e

corporation, its parenq or its subsidiary. The statement shall include
a brief description of the transaction, the names of interested persons

involved, their relationship to the corporation, the nature of their
interest* provided that if the transaction was with a parurership in
which the interested person is a partner, onþ the interest of the
parnenhip need be slated.

ARTICLE XVII
BYL\lry AMENT}MENTS

Section l. BYLAW AMENDilIENTS. The Boa¡d of Direclors may adopt,

amend or repeal any of these Bylaws by a majority of fte directon presert at a meeting duly
held at which a quorum is præen! except that no amendment shall change any provisions of
the Charte(s) of the Califomia public charter school(s) operated by RockeEhip Education,
lnc." or make any provisions of these Bylaws inconsistent with ürat/those Charte(s), the

corporation*s Articles of Incorporation, or any lnlvs,

ARTICLEXVITI
F'ISCALYEAR

Section l. FISCAL YEAR OF THE CORPORATION, The fiscal year of the
Corporation shall begin orr July l" and end on lune 30th of each year.

CERTIF¡CATE OF SECRETARY

I certi$ that I am üre duly elected and acting Secretary of Rockeghip Education
lnc, a Califomia nonprofit public benefrt corporation; that these bylaws, consisting of
14 pages, are the bylaws of this corporalion as adopted by the Board of Directors on

February 28, 2013; and that these bylaws have not been amended or modified since

that date,

CONTLICT CODE

ROCKETSHIP EDUCATION, INC

CONFLICT OF INTEREST CODE

ADOPTION

In compliance with the Political Reform Act of 1974, Califomia Government Code
Section 87100, et seq., Rocketship Education, Inc, (nRocketship") hereby adopts

this Conflict oflnterest Code ("Code"), which shall apply to all goveming board
members, candidates for member of the goveming board, and all other designated
employees of Rocketship and any and all of the Califomia pubic charter schools it



operates, as specifically required by Califomia Govemment Code Section 87300.

DËSIGNATED EMPLOYEES

Employees of Rocketship and the Câlifomia public charter schools it operates,
including goveming board members and candidates, who hold positions that involve
the making or participation in the making, of decisions that rnay foreseeably have a
material effect on any frnancial interest, shall be designated employees, The
designated positions are listed in "Exhibit A" attached to this policy and
incorporated by reference herein.

STATEMENT OF ECONOMIC INTERESTS: TIME OF FILING

Each designated employee, including goveming board' members and candidates,
shall file a Statement of Econornic Interest (nstatement") at the time and manner
prescribed below, disclosing reportable investments, intçrests in real property,
business positions, and income required to be reported under the category or
categories to which the employee's position is assigned in "Exhibit 4."

An investment, interest in real property or incoma shall be reportable, if the
business entity in which tlre investment is held, the interest in real property, the
business position, or source of income may foreseeably be affected materially by a
decision made or participate in by the designated employee by virtue of his or her
position. The specific disclosure responsibilities assigned to each position are set
forth in "Exhibit 8."

Initial Statements. All designated employees employed by Rocketship and the
Califomia public charter schools it operates, on the effective date of this
Code, as originally adopted, promulgated and approved by the Board of
Directors of Rocketship, shall frle statements within 30 days after the
effective date of this Code. Thereafter, each person in a position that becomes
by an amendment to this Code a "designated employee" shall frle an Initial
Staternent within 30 days after the effective date of the amendment.

a

a

a

a

a

Goveminq Board Candidates..Candidates for election to the goveming board
shall file statements within 5 days after the final date for frling nomination
petitions.

Assuming Offlce Statemeng. All persons assuming designated
positions after the effective date of this Code shall file statements within 30
days after assuming designated positions.
Annual Statements. All designated employees shall file statements no later
than April.

Leaving Offrce Statemgnts. All persons who leave designated positions shall
file statements within 30 days after leaving office.



Stajements for Persons Who Resien 30 Davs After Agpsintment. Persons
who resign within 30 days of initial appointment are not deemed to have
assumed office or left oflice provided they did not make or participate in the
making of, or use their position to influence any decision and did not receive
or become entitled to receive any form of payment as a result of their
appointment" Such persons shall not file either an Assuming or Leaving
Office Statement,

t Filing Statemens. All Statements shall be supplied by Rocketship or the
individual Califomia public charter schools it operates. All Statements shall
be filed with Rocketship or the individual Califomia public charter schools it
opera{es. The frling offtcer of Rockeghip or the individual California public
charter schools it operates, shall make and retein a copy and forward the
original to the County Board of Supeniisors.

STATEMENTS OF ECONOMIC INTERESTST CONTENTS OF AND Tth[Ë
PEzuOD COVERTD BY TT{Ë STATEIVÍENTS

Contçnts of Initisl Statements" Initial Statements shall disclose
any reportable investments, interests in real properly and business

positions held on the effectÍve date of the Code and income received during
the l2 months prior to the effective date of the Code.

a

a

a

a

Conjents of Assumins Offrce Statements. Assuming Office Statements shall
disclose any reportable investments, interests in real properly and business
positions held on the date of assuming ofÍice and income received during the
12 months prior to the date of assuming offrce.

Contents of Annual Statements, Annual Statements shall disclose any
reportable investmenls, interest in real property" income and business
positions held or received during the previous calendar year provided"
however, that the period covered by an employee's first Annual Statement
shall begin on the effective date of the Code or date of assuming office,
wlrichever is later. The statement shall include any repoñable investment
or interest in real properg, partially or wholly acquired or disposed of during
the period covered by the statement, with the date of acquisition of disposal.

Contents of Leavine Office Statelne..llts. Leaving Offrce Statements shall
disclose reportable investments, interest in real properly, income and business
positions held or received during the period between the closing date of the
last statement filed and the date of leaving ofiïce. The statement shall include
any reportable investment or interest in real property, partially or wholly
acquired or disposed of during the period covered by the statement, with the
date of acquisition or disposal.

a



STATEMENTS OF ECONOMIC INTERESTS: MANNER OF REPORTINC

lnvest{nent and Real Prooerty Disclosure

When an investment or interest in real property is required to be disclosed, the
statement shall contain the following:

a A statement of the nature of the investment or interest;

The name of the business entity in which each investment is held, and a
general description of tlre business activity in which the business entity is
engaged;

The address or other precise location of dre real property; and

A statement whetlrer the fair market value of the investment or interest in real
property exceeds one thousand dollars ($1,000), exceeds ten thousand dollars
($10,000), or exceeds one hundred thousand dollars ($100,000). This
information need not be provided with respect to an interest in real property
which is used principally as the residence of the frler. Reportable investments
or interest in real properly do include those in excess of one thousa¡d dollars
($1,000) held by the file/s spouse and dependent children as well as a pro
rata share of ary investment or interest in real property of any business entity
or trust in which the filer, spouse and dependent children together own a
direct indirect or beneficial interest of l0% or more.

Personal Income Disclosure

Personal income is required to be reported under this Code, the statement shall
contain the following:

The name and address of each source of income aggregating $250 or more in
value or $50 or more in value if the income was a gift, and a general
description of the business activity, if any, of each source;

A statement whether the aggregate value of income from each source, or in
tlre case of a loan, the highest amount owed to each source, was one thousand
dollars ($1,000) or less, greater than one thousand dollars ($1,000), or greater
ùan ten thousand dolla¡s ($10,000);

A description of the consideration, if any, for which the income wæ received;

In the case of a gift, the name, address and business activity of the donor and
any intermediary through which the gift wæ made; a description of the gift;
the amount or value of the gift and the date on which the gift was received;
and

a

a

a

t

a



ln thc cuse of ¡ loan, thc annual intcrcst rate and the security, if any, given for
the loan.

Business EntiLv Income Ðisclosure

When income of a business entity, including income of a sole proprietorship, is
required to be reported, the statement shall contain:

The name, address, and a general description of the business activity; and

The name of every porson from whom the business entity recoived peyments
if the filer's pro rata share of gross receipts from such a person was equal to
or greater than ten thousand dollars ($10,000),

a

a

o

Business Positions Disclosure

When reporting business positions, a designated employee shall list the name of
each business entity not specihed above in which he/she is a director, offrcer"
parürer, tn¡stee, employeg or in which he/she holds any position of management; a
description of the business activity in which the entity is engaged; and designated
employee's position with the business entity.

DISQUALIFICATION

No designated employee shall make, participate in making, or try to use his/her
official position to influence âny Rocketship decision (or the decisions of the
Califomia public charter schools its operates) wtrich he/she knows or has reason to
know will have a reasonably foreseeable material frnancial effect, distinguishable
from its effect on the public generally, on the off¡cial or a member of his or her
immediate family or onl

Any business entity or real properly in which the designated employee has a direct
or indirect investment or interest worth one thousand dollars ($1,û00) or more.

Any source of income totaling two hundred f¡ffV dollars ($250) or more provided or
promised to the designated employee witlrin twelve months prior to the decision.
(This category does not include gifts or loans made at regular rates by commercial
lending institutions. )

Any business entity in which the designated employee is the director, officer,
pârfi¡er, trustee, employee, or any kind of manager,

Any donor of gifts totaling $250 or more in value provided or promised to the
designated within twelve months prior to the decision; any intermediary or agency
for such a donor.



No designated employee shall be prevented from making or participating in any
decision to the extent that his/trer participation is legally required for the decision to
be made. (The need to break a tie vote does not make the designated employee's
participation legal ly requi red.

MANNER OF DISQUALIFICATION

Non-Goveming Board Member Desi gnated Employees

When a non-Governing Board member designated employee determines that helshe
should not make a decision because of a disqualifying interest, he/she should submit
a written disclosure of the disqualiffing interest to his/her immediatE supervisor. The
supervisor shall imrnediately reassign the matter to another employee and shall
forward the disclosure notice to the Chief Executive Offrcer, rryho shall record the
employee's disqualifrcation. [n the case of a designated ernployee who is head of an

agency, this determination and disclosure shall be made in writing to his/her
appointing authority.

Goveming Board Member Designated Employees

Governing Board members shall disclose a disqurlt interest at the meeting
during which consideration of the decision takes place. This disclosure shall be
made part of the Board's official record. The Board member shall then refrain from
participating in the decision in any way (i.e., the Board member with the
disquali$ing interest shall refrain from voting on the matter and shall leave the room
during Board discussion and when the final vote is taken) and comply with any
applicable provisions of the Rocketship bylaws,

DEFIMTION OF TERMS

As applicable to a Califomia public charter school, the defïnitions contained in the
Political Reform Act of 1974, the regulations of the Fair Political Practices
Commission, specifrcally Califomia Code of Regulations Section 18730, snd any
amendments or modifications to the Act and regulations are incorporated by
reference to this Code.

CERTTFICATE OF SECRETARY

I certi$ that I am the duly elected Secretary of Rocketship Educntion, a Califomia
nonprofrt public benefit corporation; that this conflict of interest code is the conflict
of interest code as adopted by the Board of Directors on Februaqy 28,2006 and that
this conflict of interest code has not been amended or modified since that date"

)
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Rocketship Education

Advisorv Board OveruiFw

Rockatshlp Educ¡tlon Bay Arca
Founded in 2006, Rocketshlp Educatfon ls a Callfornfa based 501{c} (3} nonprofit publlc benefìt corporation whose
mlsslon ls to ellmlnate the achlevement gap by bullding a system of pre-K-S charter schools. Rocketshlp Educatlon
ls a leadlng publlc school systcm for low-lncome elementary ¡chool students. ln ploneerlng lts transformatlve
publlc school model, Rocketshlp has dellvered exceptlonal academlc rcsults through a focus on devefoplng
outstandlng educators, empowerlng parents to advocate for thelr chlldren and cornmunltles and personallzlng
lnstructlon for all studants.

Rocketshlp Educatlon currently operater elght schools ln San Jose, Callfornla, :ervlng nearly 5,00O studants, with
plans to open one addltlonal school ln the fall of 2014. Among 2,00O low-lncomc elementary schools ln Callfornia,
ßocketshlp schools rank ln the top 5% statewlde and are the top performlng low'fncome schools ln San Jose and
Santa Clara County. ßocketshlp Educatlon Schools ln San Jose currently have over 2,500 students on thelr waltllst.

Advlsory Board Memborrhlp
Rocketshfp Educ¡tlon ls governed by a slngle Board of Dlrectors, but we belíeve lt ls critical that strong local
partnershlps lnform our growth and maxlmÞe our lmpact ln each of the dlstrlsts ln whlch we work. To achleve thls
goal, we alrn to form an advlsory board conslstlng of a dlverse group of pärents, teachers, clvfc and buslness

lcaders commlttcd to closlng the achlevement gãp.

The Advísory Board ('ldvlsory Board") wlll conslst of at least nfne members and wlll grow proportlonally as the
number of schools lncreâses. Each school wlll be represented on the Advlsory Board by et leãst one member,
selected from the school's School Slte Councll. The rcmalnder of the Advlsory Board wlll be made up of local civlc
and buslness leaders. A Rocketshlp Educatlon Vlce Presfdent wlll also $erve ås a member of the Advlsory Board. At
all tlmes, at least 50?6 of the membershlp of the Board will be populated by parents of current Rockatshlp
studënts. The Advlsory Board Chalr wlll be scleEted by the Advlsory Board's members and wlll 3erve on Rocketshlp
Educatlon's Board of Dlrectors.

Advlsory Soard Rcrponslblllth¡
Advlsory Eoard Members rcsponslbllltfes erê to:

r Ênsure that the Rocketshlp Educatlon's strategy and schools rrc alfgned wlth student, famlly and
community needs;

r Provlde advlcE and csun¡sl to the Rocketshlp Êducatlon Vice Presldent who slB on thË Advfsory Board
and, when I vacency occurs, asslst ln the search for the Rocketshlp Educatlon Vlcc Presldent's successor;

r Advfsc the Rocketshlp Educatlon Board of Directors through the Advlsory ßoard Chalr {who slts on thc
Rockètshlp Educrtfon Board) on plans rnd strategles for local growth, model lmprovement and staff
development;

. Bulld local partnershlps to enhance the quallty and sustalnablllty of Rocketrhlp schools whllc also
allowlng forgrowth;

I Guest-speôk ât locrl events, polltical forums and slta vlslts to share commltment wlth the communlty
partners, medla and support network.

ROCKETSHIP EDUCATION Bay Area Region 2ool Gêtewðy Place, Suite 23OË San Jose, CA gsllo



Advkory Bo¡rd Mgmbrr Commltmcnt¡
TcrmsalScnlcc:

¡ Commlt to ierve on the Advlsory Board for h¡vo years, wlth an optlon to renew for a third year. No
Advlsory Board member shall serve on the Advlsory Board for longer than 2 con¡ccutlve terms {5 years

total).

Mcetlng C,ommltmcnts
r Attend all four Advlsory Board meetings a ycar (subJect to change per Advlsory Board declsion). Meetings

wlll be at least 2 hours ln length. At le¿st two of the four meetlngs wlll be hsld at a Rocketshlp school.
¡ The Advlsory Board Chalr and two Advlsory Board members wltl attcnd the Annual Meetlng w¡th the

Rockctshlp Educstlon Eoard of Olrectors.

Athc¡Tlmc Commltmcnls
. Dedlcate approxlmately one to thrcc hours per month to outrêâch and collaboratlon related to Advbory

Board goals.
I Attênd select Rocketship Educatlon events and sltc vlslts ¡nd lnvfte cunent or prospectlve ¡upporters.

ROCKETSHIP EDUCATION Bay Area Resion 2OOt Gateway Place. Sufte 23OE San Jose, cA gsllo
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RSEÐ National Board Members

Dr. Fred Ferrer
6F4, Iåc rrksllh l¡r¡t
ftrróni Soctrsr& Educaab,4ilþddal O¡Gro.r

Fr¡dçl* Fc¡rr hrd¡ lh. )¡¡l¡i fn¡¡q ¡ rurpollt drerttrblr br¡d¡tþ¡t *tddr fo¡ldr¡ dftc! hr¡hh r|tle+
6flÍr ff¡nt', hilúr cmrmunlç prrtnrnbþt rftoøltt lr Folcy drrn;r r¡t¡r r¡ron¡y ¡¡d hló næ ¡dtht¡çt þ
¡t¡ppofl ll¡ rbhûj ñr¡8nl Stco¡ V¡llrf l¡¡ld¡lr lr cvrryon- frûrr lúlr¡ thr Hs¡fth lí¡rt, f.rrrr ft¡r¡drd ¡rd
hd M¡¡u¡r{¡Sdr¡tl¡at rl*rt h¿ fovldcd ü¡t¡¡lt¡íoôoñó¡U dardofac¡rt, nmgoft,rn¡¡rftr¡¡at ¡nd
cûñtmsí¡tt hlÍ-.thtb¡r¡. Fr¡¡r b rlrr bmrrr t¡ro¡tvr Dllrc¡t ol €Írdb t¡nllv fr¡rilq. ¡¡d rr d¡¡lr ol fhr
RËT 5 9ût¡ O¡r¡ Cor¡ntv CcÍnrhûbn lk b m thr Bo¡rd Êl srrü ClÍ¡ Ufi¡wn¡V¡ l¡¡¡rd¡n €rntr¡ fr ¡rdt
Ed¡¡c¡dcr rnd b ¡ lo¡ncr ¡n¡¡ùcr of h¡ OGFrttncnt of Ed¡aúo¡'¡ å¡¡b¡¡r ldvk*y gord. For olt3 tli tøõ, farñr
huåren ur thrdJurt lü¡¡ryrtDt l¡E¡ Côir¡r. }h hu orç&trd twodfürfrhedgrçnir! iflrv¡rd
t ll¡vla!¡tF thé P.rlqÍr¡no lùküu.lrlrer¡l lor E'fcctfUr Mrn¡anã|t of tloíp.ûñt Ofl¡nh¡üonr, Ild Stntrtic
httÞ.ctJea3hl¡oÞpfüß¡M¡ft.trñlrllFGûffirtådr¡nrfrrm9rt¡õrrrthlverr¡ï,r¡M5.drt.t lflm
5¡a Jor Sl¡tr tlnher¡lty, end en homcary Datonte ol Pub¡c Srl"kË ftoñ srnt¡ Cl¡ñ uûltrtr¡¡V,

Alan fthts
Fam.'CEÍl d Vcndp.vø ltt-
Írrorrrr, fodrùâlp Eluøtha M olDlrÊrtûrr

â¡¡n crltr¡ lr ¡ mhrd burhð pcfrarbod rllh ovrr drkty pen ol qerlrrn t¡nrd¡l ¡ dErlr r-l|r ol br¡lra¡
¡¡dr¡.4¡ cgo olvrnd¡r,lß.. m rntrphrrtr¡,r ùu¡¡rü$ f¡hdúrr drtrþt*ntof ttr caopryfrualt'
lnfr*y æ ovrr iÐ mrplolru rnd r prrtl¡ln¡r ltl d m¡þr l¡¡JEnür. Â¡ ¡ G.rrrr¡l P¡ftü ¡r lrrrrurül P¡rttË¡,
r nntun crplÞl prrlrrå¡n tr hdprdb drldopr nr¡: cl ¡r¡*fr.Nbr¡hr¡¡a xr¡cr th. trdrtsrr.
lnlonnrtbn nchndo¡y rrd 'tl¡I ¡cts¡. Â¡rd. ü r Oñd¡bn Gcrrlr.l M¡¡Itr rt Gtñar¡l dætrlc (s¡¡¡¡ry, h¡ hd ¡
b'É ufnlr¡tþn ¡r p-t ol ¡ dhil.dñrd mdtk¡thr¡l rptnt- fla b ¡ ¡nå¡atr of Mllú¡ra Satr lhnç'lty. ¡nd
hold¡ rr MtA from ll¡rvrrd eid¡r¡¡ Sóod.

Arra Ycrganlan
&lo*Ot¡cLlc&øl6toW
ttf'elzry R*Ltr'trrg Edul''l,oã M ol Ohælorr

Ârn Toçnhn Hn¡ brod rcnhr mñ¡¡Hìrfit rlprrk1rct Þ S¡n ÍnndtGû b¡'r4 Ona Mrdlcal Gn¡p, lftr otiont
lcrdt¡nawo*of ginrrlan¡talúrrr Ovúlhræl¡trioll*¡ 23ïr¡roner,^lfl h¡¡ tæld Ìrt L¡ùnt{p rolcrln
n:lailt, rhr erú ¡crrnl rur¡rmcnt¡t ¡ r¡¡ll¡of a¡¡¡rær.frr¡¡dcurprnla¡tc PtlctrtG¡rnblr, tùrDl¡l
Crp.. trm¡r llqnc¡, rnd mort ncnúy Unlrrrhy olPlctfr' drrrr hr ¡k¡rr¡vrd¡¡ElddM¡rþ{r¡Ol&rrAm
r*aiwd r 85. dr¡nr trñ lortû! t nhr.rr¡ty üd rF.r lr¡ûtüoí r¡rfrd tùr Sc¡rht trÍ dflfi(drú lú.r¡d.r¡¡c
rr.rlcrts ¡d tr¡nprc lrrdenl{p. rd cunplrl.d rn Enotån Eduadct ?;t¡nrfl ln írttïk il¡rl.dl|
lr¡ñ{rfllñt ¡t rlr tlrv¡rd Bc¡nr¡¡ Sdrool

Alex Hcrnandcr
Ms, c/lrrlrt Jdrlrl Gtq,lrt F{rd
¡lrcnå¡r, ßoctrl¡l¡Þ f,J/uæ{atEædol å'rüct .t

l¡ã Hãr¡íd¡¡ l¡¡ p¡rh.r ¡lCh¡rErfdrol Grordr Fu¡d lCSGfL ¡ y:nu: CJbntlnogythrt ¡ovldc¡mwth
a¡ral¡l loa rl¡hgrrlorrnlrl¡ ch.rtrr rdræ¡ iltïüt¡, t¡ L¡d¡ Ci6Fr 'rrn¡u:rzüoÕ' hrñ&¡ lrîrrailÍ¡ãlt¡ ¡n
llcl# hrmtl pof¡u ¡¡ r¡0 ¡¡ co¡c l¡¡cd¡ncntr oñ lll WGat Coat rrd Tça¡. lL¡ h ¡ tonrr¡ ârr¡
Sr¡palil.¡dtn fa ârpbe tulllc 9áoaf¡ rsl¡d ¡¡ r lrs¡d Fc¡5¡t ¡t kdh¡rd Putrflc Sdræþ rrú t r¡drt lifh
tdþd .rì.th .l Vir Parf ttrp l{ú Sdlæl h lc lçrla. Prlo¡ t! th¡t l¡.r rútrd fur rrrrl ¡æ rlth ¡P lvbr¡ür
rnd Dfu¡.tvrñtutü, fi! b¡ tt¡ú¡¡lr olCl¡¡lllpot Mcl¡rnr ¡rdllã rr Mtl ¡d M¡¡trrd Êdrsüo¡r fror¡r
:rnlbrd tlalrrcey.
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AlexTerman
mt Iùt CFO, l*a,hôlúg lìó'f; trrmb
tltantcr, âoctrràþ Educolba tu¡d ølDkrto?t

À!r¡ k¡m¡n h¡¡ tm'r th-r LI ya.tr of plolrlrloorl apcdmtr h rþo.pro6t ludcr¡hþ, rducrrb¡ ]rfoflfl" Íd
huh:l nnn¡y" rk¡ r¡¡atly xtl¡ rfû k¿d.?tåþ Pl¡Uk ldnoå, r rclr"potr oe¡rn&rtbo thrr çtrrts end
hcþoprn pù[córtül*b t fiôo&droqftoutCA Prbtat!¡d.nh¡Fh¡blkSrtstf âlor¡r.vrdrr P.rh.r¡r
thc L!¡ñh¡lßcd.rrlor. ¡ run-profit æ¡eñlr¿lbn th¡l ¡rpport¡ tha lmphilãrÞthîo{hlfi.qurllty tlr¡drd
lcrnlqh rûældrulctræÍrr¡å.!tttá. â¡l¡ *o rathc+la¡nd:¡rndCÉOol Di¡lt¡l P¡.tr|t, mcll¡rr¡nir
F.üidhl rry.rt rdrila nd r.lønrll¡ rrrannr¡ h pnnt¡ of ror¡nt dilrfat rnd ¡cncd ¡¡ fþ Ch&l Euúrc ¡
Olllcrkr th.trupufrctddon enopr*ftçfor,ndrllon horad oñ L¿rrfarnh¡urùenrô*ld¡trlßtr. tn
¡ddn¡onto hh ¡nvolvrrrrûl h.duøt¡rt, âL¡hãrrfflûm þrlhlhà{rh.ú¡nd a¡ry6trdlrbgrrntrohr
rt Àil.ftu Odha rnd h ¡lrr¡r'ltmt onrultln¡ rl Eein & Conrpe ny" Hr hÚ an ìlB floñ st¡nhrd. .r
md.rtrldr¡rro dr¡rrr tr lÈtory tom UC trdcþ rfd trßrphtld th. 8m¡d idd.ñ.y, ¡ ùrû.Irtr pro¡rrrn thrt
¡cprrcr hedan lur rnlor nrar¡alrnt

Deborah McGrlff
Managlag Olrraæ, ¡lfrrid¡æù l/s¡t*æ firrd
tlr'nhat ForLttlç Eduúfut M of ¿ÍlrÉto,r

Orbldt fil¡ftåf h¡tbnlt(Okra!¡ ¡t tlrrscfto&Vtûtutt fs.!d,9t h¡rùarûG¿rnrdndrornnrftrn&t¡thr
¡hcrol¡rrdc'tlmd rcùrn¡ôúl*udtnt¡for¡rryr¡h¡r fourdtc¡d€,ln glttt,ocbonhÈcclr the tn¡ ¡¡btc
rdræl ruprrk*rndrnt lo þn tdlsotrrnlnf thundy ¡4on Scùool¡}, Prbr þ þl¡dnÍ Edsrtãmlç Ocùøth
taÀcd ü lh. t'3t hm.h G.rilC S{¡pürint nd.nt of O.troit Potl¡c 5(,l6b. Cn¡d¡ Ðrirdt ni&¡¡ n m.d h.t
I{r*¡trla of tbrTcrlorl!ÞL Srtoclfir( rhrrð th ir¡thrÍålr A¡ttt¡ût5r¡F.rlr{rdGnthÊnùr14..
Mü¡¡drt¡sÊtts ¡nd tlçßntf¿r¡¡le OeF¡tyg¡p.rhÎ.ûdGnt h MåñuhçWbæni¡n Shömi¡tr¡ch.r.od
¡dnrlnüilntrh lh.flrrTorl OWFr¡Lc 3dræLformo¡¡ rþn¡ d¡c¡dr
$rÛsrJrlnld¡¡ b¡dclo/rd.tn.lñrdrc¡üon ftum l{alo[r 3t¡tr lffùrtty, rn¡rlrr,tdr¡ru ln rôce1¡or *rürt
rÞad¡&rtþñ h rrrdlq pcdr¡o¡y lrcrn Qrcrnr Cdh¡r of ú¡G Oty Ur¡vrr¡¡ty ol lltw TflL ¡nd ¡ dnËþfiu lr
Adlnlnlrr¡doÍ, Poltl end thbrn lduc¡tbo frsn Fodh¡¡n t íþrr¡¡rt

Louls lordan
î*O*ncr" \ttgrrty Vrt lo¡dl
Manå''. ßæleràþ fdrrhr 8oødo/ Aifirfßr,

lou¡tJord¡nrttlild lrom tir larbud¡ l¡lùr €!.rF.ûy ln rdy foürhr¡ç hG hcld fþrodlþn ot sVP, Corporf!
Fln¡ncr ¡lrs 20ll tt strùuclr, tlult ç¡r rr¡foorltl fø ¡ nr¡¡nbG o{ fh¡r¡e furrthnl tndrdh¡: ltlrtrth¡¡
C¡rrtotT .nd Gloå¡l ftld.|¡ ir¡l Bt¡r. rnd gtorË D.rrloprmnt 6bb¡l sræplf Or¡h, Oldtd Vcrrurc* 6lob¡l

'lrndryrad 
irpocl.¡¡.rd lrc¡¡urÌåd Rbl Mü.3ünõL Prlortoþhhl3tûhEþ tordr rprnttb ¡rrnniltr

rþrc li unrdr¡6{.1Fnrrg¡l Oftarol t{lh brr-'rGhbJ irt¿ll¡crd Dl¡lulC¡mr¡r¡a oeanlbr, lrd h.d
ñnrncr rurpoa¡¡trlllryfÚrilûr+mod rrt¡ltõt $¡¡l¡ty¡rûË,íðAúVr¡onr üddbfþl dtllrrrß.rrtþlt¡.r
¡orlúrdde" Bdorç ilitr, LaÈhCd Fln¡uñrûr¡rtnntpo¡¡t¡óü¡l ¡ fiunbarôlfonrrt S{lOeilrprrlalndudq
6¡t, Oübüf . DuFoût, Ilun e 8.ròtÉet ¡ñd Dur¡cllr, toüb houi r 8¡dHb, ol Art¡ d.tr.¡ ftûr Wrrùù¡" C¿üi|e
rûd ¡ lr¡¡tã ðÍ t t¡ dcarrr firrn lruÛn ¡¡Ìrå.ü&T. llr ütlvad hb Mi h Fr¡n<r fro'lr thr f¡lhy Sd¡ool sl
¡¡rr¡nctû ¡t hdl¡É Urårrfrltv,

tsymond Rây€n
G o, oûhopacd€ tunc ry ¡prdr¡rl¡
Mcmta, Â*lrtâg l/;trloüaa Bøl ol ffrüGørt

ñ¡yRnn.tom ¡d r¿iradh€¡$SldGtrrlol,úr¡re vrhnù¡þfn¡cotnto tir Eo*dhrtla¡trrntdr¡tttd
Jià¡n ilE F¡blh td¡ol dtrld whrn Þ:lrtdrf €dr¡c¡üon s¡r llr¡d¡d. Âftø tcasfirly nd¡rth¡ tù ny
t t'ol¡¡h th. ¡t't.rr\ ñey erntd sr trtdc{r.dû¡tt rh!Éc }ì Mohcubr lbbn & lod*rttt1 ñocr lha Unlvraily ol
Geffud¡, hdnr ¡odr ltlrdcrtor¡nr lrun lh Un¡trdtyolCa¡lsr¡lf 5¡¡ fnnctca lflrc'l¡0¡.tfrlra
Orlhop.dk 9rttry rr¡UrrrV ¡tfh¡ Lt*rlrdt¡of (¡trorf¡.5¡a frrndt6. n¡tnrrlvçd rdr¡ncrdfrfr¡h¡p
trrhlç ln lÞnd û Ugprr enrunky lr¡lrT ¡r illt, T.Ê¡ ¡rd t rrrlonl Sprh, l¡y mr ¡l.rc ¡r |rBrl¡r| ¡¡rf¡r.r
¡ad CfO of ûtlpp¡eù g¡'tarf tfaddbq orl d ülc bSrrt pdvt. pr¡Gttc. or&ç..dc lnrdÐl ¡ñilæ lõ fã
l¡t¡rLn€oûr*V,[¡fhoH¡¡¡rnnl¡ncdaldürlÊ!p¡t rÈ.rdrovldr¡csr¡¡¡hhl¡arvfu$fsrha¡lrlnlofirg¡]¡rf"
O¡t'lrl hb on.t tr r ru¡coq ßry ø.n d fi M8 þon th: leul lvlrr¡r Sdraol ol 8r¡¡hcg ¡t tñr Unþçrlï ol
C¡¡bttt¡" Itrlm.n¡yaJoryrtfltr¡rnd trllnl..rd$.Íds¡ bt¡lhl¡f¡¡rtln¡rhh hbGtnÍ¡n rhr¡herd dq,Â¡olo.

46



Grèß Stanger
Ítuttæ,fæûat Coðcfl'1r.l
Matfu, ncr'lcaà$ Eúcrttlø 8*ó øl Ottrrtatt

6tËa St¡rÊÎ¡ÉUt lo goúabft¡p ¡ bn¡¡d r¡¡Êc ol ñn¡nd¡l hrdcrtåip rryr*r¡.Ê *r'th ìlth-trûrü tnt.nrt
a!¡Íganlrr. llr h¡i n¡r¡cd r¡ CFO lr oDc¡t" Clqf ¡{td E¡prdh, Hr lr¡r ¡lro lrct¡ r wnlur: p¡rt rr ¡t T.Ghrþhß
Ctûrrovaf VcnlutÊt ¡nd w¿* fcnrrrb r ßarpof¡|Ê dñdoFrarü sl¡o¡th,€ ¡t trlcrü¡rll. &!¡ ll¡¡ t 

'rrd 
oû ûr

bo¡¡d¡ ol &raon ol m¡rT r¡.sr¡¡fu| omp.nt1 hd¡¡dht flctl¡r., f¡y¡lq ù¡fto|ttú\ t{.rT¡3 .rld &pdb, Hc h
à¡trrmtlü ¡ trurt!. of tþ Tónln¡t! Csrrcrvenry, 6re¡ holt rn MåA from tl* Ur{lrft¡ty ol C¡Xlom¡r rt S.úrlGI iltd
. 8¡chdú ol Jdoûd d"Srû frarí lqñ*¡!n¡ Cdltt!.

Jocy Sloter
TTA frr Frdoû Ctab Cúhdt Gp¡la C''ãníttcc ol TfA nqtu?ßl fud of fFA OC Clstt
M.mÊr¿ ncrcathit Ed.rúfut 8eð of Arælús I Cllriç, notÍAdúp OC furd

Aft.t rsc.hüi h.r M84lêüT Toded for Comh¡ 6lers Wort¡ h nr¡tt¡k C¡ñ.rhl, Shr l¿tcr rr¡n¡¡tþaed þ the
F¡drnl (rovnm¡rrnt rh..t tl¡e t¡h.d rirnlÈ po¡lcf r¡pcrlcræ ttrtl4 lcr rn hdtprndcnt orrmlsbn dreçd
whh rü.lln¡ ÊÉsrñmd¡tlsr¡ to Cortr*r¡ ¡bour M¿{k¡r!.

tìlor û¡t tËr ó¡ldrrn ¡rË lrûr{! ,oey þ¡ Urn t6 pufla hrr p.lrbr hr r&c¡f þñ. Jow ¡dd hc? hrobnd 5tenþ
Ët¡bürlrd thc St¡ttlcÍ rnd Jolcæ Sl¡tcr F¡rnlh fq¡ndr6s¡ lo lÉ¡t lhal pht¡dhropy an educrütn. ¡nd ¡pcdlic¡fl
thc nrrd h hcltrr rdrEtb¡ oFfo.tudtlar lo wdar-r.ncd csn¡lrunllhi 5lÉ b .9pf&¡¡ hcr pol<f !:F.düË to
:n¡lyrh¡ lhB br¡¡r, end tdrndlylg ørßr?E ¡nd ca¡nþ¡üoor t¡¡t lnprovr tñr qtnþ ol aducztha ¡cro¡¡ hw
lncoírr csfmt¡rltllt ln lt,C

Volünt..thl tot T!¡d¡ For Âlrrrl(¡ h¡¡ iþ (mn (t.d ro.y to ¡ y¡¡ltty ol rutoürtrr, rbrir¡ hrr lo lc¡ñ ¡bot¡t th.
rflcctr ol povt<ry on the rdlþ ro lcetn aødrr F¡h*rl..rd Mpln?rìt blcndcd kendny'd3lul dtthtÉrtÞtrd
hrnút3ld ôrtcrtdþo¡rþry ru<ãrttycaordnfr.d dìa ga.dldbrðldq lornocftürþl ñrt |siool ln DÇ rhklr
rü op.n lo Al3ur ð16, ¡nd h¡r bccn ¡¡a¡fh l¡¡tru¡n:nt¡l to ßo(l!îtlúp h bddln¡ our locd bord end frn&r¡ ncr
rourcaollundq,

lory h¡ ¡ g¡drdorol &s hoftr fyotr{ru Colbßt ¡ñd ¡ tvl¿rtrrt ol Suúr.r¡ åd¡r{n&¡nt on frsr Unhær¡lty cl
?l$rårr¡tr

Falph Weber
Fottt allry Hantrlr,Go¡¡ tt"ôcr¡ll¡¡lfu OC
úanba, Rod'tthlp Educatbn Bwd d Olurlort I üúk" tucrÊrltþ m 8&¡d

R¡lph À wrb.r k ona ol drç lþr for¡ndkç nanbcn ol G¡¡r Wrtcr Mulln¡, e netbnrl trlal lhl¡erlon l¡w flrm
rcco¡nltrd þthr trl¡tirsl l¡wlourn¡l m hr n¡tl¡n¡l'llot thf oltor¡hur frnr-

Ttr prurtl¡los lnlún¡tlon¡l l¡urFr rtftn¡rr. $r¡nÞrrr gulilJs , fd.ñt$r¡ Mr. Wcbcr ¿¡ ¡ lop cffi¡nËdC
[d¡:rr. thec hb drnt¡ ¡nd pcer¡ ducrlbc htn rr "wry üþr¡fiúul, top*ldú ¡nd qrr¡¡¡lrdh3,' th€t ¡dmlrc hlt
'cnrrn¡¡d ol ¡ ær¡rtoanr" r¡rd 

'þtr 
.Hc b rlrr c.¡n lñ r rtfitr' ilr ¡lto þ¡ bíÍ rr@tñlrtd bT hk Þ.crt for mray

yrrrr thrut¡h rehction to l€lt þ*Trn ln Â¡n:dc¡, ¡nd hc h¡r hrn *lcd:d h 8.il ol tlr Uå ¡t oûc of tlE '8öt ol
Cles' *rvltr provldcn h tha ¡rnlt.d Sl¡ì!!. In 20t¡, lh. wbatrü|fi t¡s Jorrrûl hor¡¡rd fl¡. Wcb¡r ¡¡ r 'tr¡drr in
thc t¡r.i

ln tdttbn b ¡ full b¡rl pnalcr. Mr" Wtber h¡¡ b¡çl ¡rthl rr ¡n rú¡crtal lrrd úrñit¡nlty r¡pportlr. tl! tr¡cha:
Illal åúrnc¡Ëy lt M¡rqtrnr urdçrr,ly t¡r 5úol l3&rct f 995| end crrrtrd r lury rlr.¡rfi ¡nd courrrærn faclþ,
thr T.hl Sdrrr. lrrrtjtrrtr.

Mr. wtb.r L Jro ¡ ¡t,¡.f¡ht of lhr Î{o¡rtnr¡lrr¡ M¡¡tuC lord ol Dirctar¡ and hr þ¡ for,ndrd ¡rd rfl¡rd wlth
*rçrC cdr.¡¡tþ¡t¡|, dvÞth rnd rcnprof¡t fror¡pr ¡nd¡¡dnf üre 3o¡rd of Plu¡ !í l{û Sduol lb rxlüch hr dr¡&¡d
¡lr¡ Edr¡cetþn fsr¡nlttæL tlrr i¡t¿rqur$r Unhu$y iletbnrl lt('üì¡ 8o¡4 t x Boüd d tlll tVts.tr&t
Cûtt ryrtorv ot Mrn¡(, tha U¡.$rtt¿ ûdüilry bH!¡r gf ârË t Sahnclr tl¡r¡¡l !o¡¡d, rnd ¡trc F€ Mtrr¡ulc:
Sôcr.? Clüb. Mr. Wbå¿¡dcrtnd for r fud¡r¡l ju{r rîtrrgtlórtk¡ftom Colunti: l¡rlchdls'trcrÊ h¡ rcrvrd r¡
tñ rdlþ¡ on $! €ot¡nHr t¡r narhrl rod ftonr M.rçlrtl. Unl¡r¡lty {8f-, ¡un¡¡¡ Cun trudr. Ptrl Ertr Þppll.

&L
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'l RSED Senior Leadershio Team and Oroanizatlonal Structure

Senior Leadership

Team Member
Rocketship

Start DatePosiLinn

Freston Smlth
Adam ltladeau

Grolyn Dauies Lynch

Jadyn O'8rien
Andy Stern

Lynn tiao
Dynasti Hunt

Cheye Calvo

Chrls Murphy

cEo
Vice Presldent, Personali¡ed learnlng and Achievement
Vice Fresldent, Strategy & Scalabillty
Vice President, Schools
Chlef Eusiness Off¡cer

Chlef Prognm Officer
Vlce Presidentn Humen Resources

Chief Growth and Communlty Engagement Officer
Vlce Presldent Merketing & Communications

Pre¡ton 3mlth, Co-tounder & Chief E¡¡ecutive Ofñcer
. 14 ytar: of aducalon upalcræ ln nuneroug rller fncludln¡Teachcr. Prlælp¡|, Olrcctor of

Schoolr, VF 0¿y rlrca, and Chlcf Achlcvemcnt Officer.
. Fourdad rnuhlplc hfgh"performlng schools ¡nd l¡d Rocfc$hlp to bcomlng one of tha top low

lncome dist¡lct¡ ln thc:tatc of C¡llfornla.

Andy Stern, Chlef Buslness Ofñcer
. 25 yrss of CFû ¡nd operallonr månågÊment êrpe rlcrrcc.
. Mullfplc hlgh¡rowlh, r¡rntrrc ceptt¡l-bsckÊd tcchnolo¡y cornpanls.
. 5 yc¡r: ¡t pmddcnt of e diuarre publlc lrlgh ¡chod found¡t'lon.

Lynn Llao, Êhief Prognnr Officer
. MGt ftccntþ rarved ar lAnr3lng Olrector of oettvork 3eillær for tha Broad Ccntlr.
. €¡.founded ¡nd hd thc ¡rqrrth of Tha Broed ficeldclry.
. D¡rector ¡l The Brû¡d fourdrtlon responrlble for thc Found¡dort'r lnì,Ê3trncnt porúollo"

612fi7

ilaffi
uzOLt
il20tt
qlnn
612012

9Í2013
51zots

il207s

Rocketship Senior l.eadership Lea¡n _ I
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Rocketshlp $enior Leadership Team

Carolyn Davles lynch, VP of Strategy & $calabllþ
. P¡l¡r lo lc¡ding Rockctrhíp's orgrnlrationel rtr¡t€By ¡nd ¡c¿leblc sTilcm! woô ran Roctctrhlp's

Operatloûr lcrrn fot lercrrl yelrs,
. 5 Vears le¡ding strrtcgk work at BCG fot o4s n¡glng fiom ¡chool dlrtrlcl¡ to r¡ultlnatlon¡lr.

Cheye Calro, Chlef Growth & Communlty Engagemrnt O{ñcer
. Sorvtd û¡ 3l¡.!cñ, clechd rn¡yor of ¡ dlvrr¡c. flnrndally rtron& mñrnuq:ty.orlcnted, lull"

lcwlcc muníclp¡llty ln PrlncË Gcorgc'l County, Mrrylrnd
. Lcd te¡m úlet adønced icgBhtlEn ¡nd excrutÊd e¡rcemanu ln Mrryland, ohlo, end tlorlda to

open end rurtaln lnnovatlve protr¡ms to prcpârû rt'rlsk ¡tudcnts lor ¡utrclr ln collcg,c

DVnasti Hunt, VP of Human Rsources
. 9 yÊùr of tlum¡n ftttources crpcrience ln both the far.proñt :rxl educ¡tlon iectðr!, with thc

lart 5 yaen prhnerlly lorused on ¡rlrool dirtrla ¡nd ch¡rter human rcsowccs opcratlons.
. Prlor to Sockûtrhip, led thê ËrflployÊa ¡nd !¡bor Rahthns Ðivirloo fÚl ¡ diilricl iârvln8 owr

¡6,ü¡0 rtudentr ln an urba* rcüln¡,

Rocketship Senior Leadersh¡p Team

Adam Nadeau, VP of Achlevement & Penonallred leamlnt
. Prlor to Ro(kelihìp, workcd âl nPP fu¡dcmy Narldlle u a Founding rcrcbcr, Gndc lcvel Ëhrir.

f¡epcdmcnl Cù¡ir, añd in!lrucdon¡l coåch
. Scvcr¡lyca¡¡ erpniffce h tmplorncntlng bchevlor t¡¡cling rcportlng md ¡ñtcrvcndofi

pro6nms, coordinôdnt rtudcnt rÊ¿ruitmûnl lnd frcll:tetlng perant truolvemcnt, comrnunlÊaEon,

ond cdut¡üon

Jaclyn (/BrlenrVP of Sd¡ools
. prlor to Rfilrtrhlg, *ocd for 5 yc¡ri a¡ Proßr¡m Dlrnctor for lc¡ch fol A¡¡crlc¡
. Led 8{t!É of mt 2d}8"2009 corp¡ membcr to ¡chlcve ovcr 1,5 yclrs grovnh wlth lhch ¡tud¡nu l¡r

rcadln¡ and mrlh rh..ebf crc€edlng rorpr rncmhr ÉllÊctlvêñc$ goâl bÍ 50t(
. Hlglrcrt torpr member ¡¡drhrtlon amorg leadr for A¡nerk¡ Proßram tfcttóÉ n¡üon*lde

Chrlstopher Murphy, VP of Marketing and Communlcetlons
. [¿d marl¿tlng ot C¡rnmor Scn¡{ lvlcdl¡ wfier¡ he rpeerhcadcd a nltbnrl amporgn wlth

Unlvhlûn to halp clor¡ thc brcadù¡nd lnt.rncl ¡cce$ gap rnd drcrt¡Ed ¡ 53ttM n¡tion¡l P5A

c¡ñrpabrr
. Spcnt tic ktt d¿'c¡dc of hlc t¡rocr ¡! . Sk¡tÉg¡c Pl¡nner {or tlc $ürldl toF crc¡tlvc ldwrd:ln¡

a3cndc¡ ltallon, Wledcn + l(enned* OCifvyl bulldini¡ martcdn¡ rtr¡tc3lcÉ for bluÈcftlp brandr
(Cldb¡nhl. natlo¡¡l non.p¡of,t¡ IPBS!, rnd ¡lobal foundltlonr [åc B¡lf & i¡lclnd¡ G¡te¡
Foundrdon),

ß
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Appendix 12: Health and Safety



FINGERPRINTING AND CRIMINAL RECORDS CHECK POLICY

All Regions

Most states require that all prospective employees of public and private schools undergo
background checks covering reported child abuse and criminal history. Rocketship Education
(RSED) is committed to employing individuals who pose no known risk of physical, emotional, or
educational harm to children. This policy describes the fingerprinting and background check
requirements for RSED employees; please refer to the relevant RSED Volunteer Policy for
requi rements related to vol unteers.

AllEmplovees

Rocketship requires applicants to disclose criminal or other sanctions imposed on them as a

consequence of reported child abuse or other action(s) that resulted in harm to children.

It is the policy of Rocketship Education (RSED) to require fingerprinting and background checks
(also known as "criminal records summaries")for all íts employees as required by state or local

law priorto beginning employment at RSED.1 All prospective employees must abide by all
applicable laws and agree to abide by the polícies of RSED, including the submissíon of
fingerprints and the approvalfor RSED or its designee to perform background checks.

The fingerprinting and background checks conducted with the Department of Justice2 will be

required for all new employees before the beginning of each school year. These will also be

required of Rocketship employees who leave RSED and are then rehired. This requirement is a

condition of employment.

RSED reserves the right to require new fingerprinting and background checks for existing
employees at any time. lf Rocketship receives information that an employee has at any time
engaged in conduct that caused or is likely to cause physical, emotional, or educational harm to
children (either through their direct contact with children or otherwise), Rocketshíp wíll
conduct an investigation and may require another fingerprinting and background check for that
employee.

Such as: California Education Code provisions of 44237 and 45125.1; Tennessee Code

Annotated 49-5-413

For RSED employees working in Tennessee, these Criminal Summaries shall be conducted through the
Tennessee Bureau of lnvestigation (TBl)

)



Campus Volunteers

Canrpus volunteers will be required to corrrplete firrgerprirrtirrg and/or background checks in
compliance with the Rocketship Education Campus Volunteer Policy for that region.

Student Teachers

All student teachers will be required to complete fingerprinting and background checks prior to
employment with Rocketship Education.

Substitute Teachers

All substitute teachers will be required to complete fingerprinting and background checks prior
to employment with Rocketship Education.3

Bus Drivers

All bus drivers will be required to complete fingerprinting and background checks along with a

review of driving recordsa prior to employment with Rocketship Education.

Other Consultants

Rocketship may require a contract entity or individual providing school site services to comply
with the requirements of fíngerprinting and background checks for RSED employees if it is
determined that the entity's employees or the individual will have contact with pupils at the
school. lf it is determined that the entity or individual will not have contact with pupils,

Rocketship may not require fingerprinting and background checks. The results of background
checks will be submitted to the Human Resources (HR) Department consistent with applícable
law. lt is the responsibility of the contract contact person to ensure these checks are

completed and favorable results are found before the contractor begins workíng for
Rocketship.

ln determining whether a contract employee(s)will have limited contact with pupils, RSED must
consider the totality of the circumstances, including factors such as the length of time the
contractors will be on school grounds, whether pupils will be in proximity with the site where
the contractors will be working, and whether the contractors will be working by themselves or
with others.

ln Tennessee, fingerprinting and background checks for substitute teachers will be considered valid for 90
days only

ln Tennessee, this shall include a review of driving records conducted through the Tennessee Department
of Transportation and theTennessee Bureau of lnvestigation.

4



)
Procedures for Background Checks

The Human Resources Department will review the background checks of prospective
employees/contractors to determine whether an employee/contractor may be employed in
accordance with local law.

)
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ARREST/CONVTCTTON REPORTTNG POLTCY

All Regions

Any Rocketship Education (RSED) employee who is arrested and charged or convicted of a crime
while employed by RSED must within 72 hours report such arrest and charge or conviction to
the RSED Department of Human Resources. Noncompliance with this requirement, or
misrepresentation of the circumstances of an arrest or conviction, may constitute grounds for
termination.



TU BERCU LOSIS TESTING POTICY

California and Wisconsin

This policy clarifies the RSED policy on tuberculosis testing for staff members, which is

specifically required of RSED employees in California and Wisconsin. The tuberculosis testing
requirements mentioned in this document do not apply to Tennessee and Washington D.C.

because it is not the local norm to TB test Tennessee and D.C. educators.

For requirements specific to school site volunteers, please refer to the relevant RSED Volunteer
Policy,

No person shall be employed by RSED unless he/she has submitted proof of an

examination within the past 60 days of the date of hire that he/she is free of
active tuberculosis.

This examination shall consist of an X-ray of the lungs or an approved intradermal
(skin) tuberculin test, which, if positive, shall be followed by an X-ray of the lungs.

All employees are required to undergo this examination at least once every four
(4) years, with the exception of "food handlers" who shall be examined annually

After such examination each employee shall file a certificate with the Human

Resources Department from the examining physician showing the employee was

examined and found free from active tuberculosis. These certificates shall be

kept on file in the employee's personnel file.

ln the event it becomes necessary for the employee to have an X-ray examination
as a follow-up to a skin test, arrangements will be made with a designated
physician for the examination and RSED shall bear the expense. lf the employee
chooses to have his or her own physician forthis purpose, RSED wíll pay toward
the cost of the examination an amount equal to the rate charged by the
designated physician.

This policy shall also include student teachers serving under the supervision of a
designated master teacher and all substitute teachers.

1.

2.

3

4.

5

6.



SEXUAL HARASSMENT POTICV

All Regions

Rocketship Education is committed to protecting the rights of all persons to function in an

atmosphere free from any form of discriminatory harassment, including sexual harassment,
which is based on any characteristic listed in RSED's EEO Policy. Employees are expected to act
in a professional manner and to contribute to a productive work environment, and are
responsible for maintaining work place and school environments free from harassment.

It is a violation of this policy for any student, employee or visitor of Rocketship to harass a

student, applicant, employee or visitor through conduct or communication in any form as

defined in this policy. Rocketship Education will not condone or tolerate unlawful harassment
of any type. This policy applies to all employee actions and relationships, regardless of position,
gender, sexual identity or orientation. lt applies to all workplace-related situations, whether in
the office, on work assignments outside the office, at office-sponsored social functions, or
elsewhere.

Rocketship will not tolerate harassment by a non-employee to the extent that it affects the
work environment or interferes with the performance of work functions. lndividuals who
believe that they have been subjected to discrimination or harassment are required to report
the incident as soon as possible as explained below.

Rocketship Education will promptly and thoroughly investigate any complaint of sexual

harassment and take appropriate corrective action, if warranted.

Definine Harassment

Harassment includes verbal, physical, and visual conduct that creates an intimidating,
offensive, or hostile working environment or that interferes with an employee's work
performance. Such conduct constitutes harassment when (1) submission to the conduct is

made either an explicit or implicit condition of employment; (2) submission or rejection of the
conduct is used as the basis for an employment decision; or (3) the harassment interferes with
an employee's work performance or creates an intimidating, hostile, or offensive work
environment.

Harassing conduct can take many forms and may include, but is not limited to, the following:
using epithets, slurs, negative stereotypes, or threatening, intimidating, or engaging in hostile
acts that relate to a protected characteristic, including purported jokes/pranks, placing on
walls, e-mail or other electronic media, bulletin boards, or elsewhere on Rocketship's premises,

or circulating in the workplace, written or graphic material that denigrates or shows hostility or



avers¡on toward a person or group because of a protected characteristic.

Sexually harassing conduct in particular may include allof these prohibited actions, as well as

other unwelcome conduct, such as sexual advances; verbal harassment or abuse; unwelcome
physical contact; subtle pressure for sexual activity; touching of a sexual nature including
inappropriate patting or pinching; intentional brushing against another person's body;
demands for sexual favors; graffiti, posters, cartoons, caricatures, or jokes of a sexual nature;
playing sexually explicit audio/video tapes; whistling, leering, improper gestures; sex-oriented
verbalkidding orabuse, spreading rumors about or rating another person's sexual activity or
performance; and using any communications or computer system to send, receive or exhibit
sexually suggestive displays, etc.

Reoortine and ins Harassment

An employee who believes he/she has experienced harassment, or any staff member who is
aware of a situation which is believed to be harassing, has a responsibility to report the
situation immediately to a School Leader and/or Human Resources. Employees may make
complaints either verbally or in writing. A Complaint Form may be obtained from a supervisor
orthe Rocketship National Human Resources Department. Supervisors and managers who
receive complaints or who observe harassing conduct should immediately inform Human
Resources or other appropriate RSED official so that an investigation may be initiated.

The designated Rocketship representative will conduct a thorough and prompt investigation
into the allegation(s) and determine whether the allegations have merit and will follow the
procedures set forth in the Complaint Policy. Typically, the investigation will include the
following steps: an interview of the employee who lodged the harassment complaint to obtaín
complete details regarding the alleged harassment; interviews of anyone who is alleged to
have committed the acts of harassment to respond to the claims; and interview of any
employees who may have witnessed, or who may have knowledge of, the alleged harassment.
lndividuals are expected to cooperate and provide truthful information during the



investigation. Confidentiality will be maintained throughout the investigation process to the
extent practical and consistent with a full, fair, and proper investigation.

Upon completion of the investigation, Rocketship will review the results and decide upon
appropriate corrective action(s) to be taken. The outcome will be communicated to the
reporting person(s) and the alleged harasser(s). Corrective action may include, for example:
training, referral to counseling, or disciplinary action ranging from a verbal or written warning
to termination of employment, depending on the circumstances. With regard to acts of
harassment by non-employees, corrective action will be taken after consultation with the
appropriate management personnel. Employees found to have engaged in misconduct
constituting harassment, or for other conduct Rocketship deems unacceptable, whether or not
it satisfies the legal definition of harassment, will be disciplined up to and including termination
of employment or volunteer position.

Non-Retaliation

Retaliation of any kind against an individualwho, in good faith, reports a claim of harassment
or for cooperating in an investigatíon will not be tolerated. Employees found to have engaged
in retaliation will be promptly and appropriately disciplined. Disciplinary action may be taken
up to and including dismissal.

For employees working in California, in addition to notifying RSED about harassment or
retaliation complaints, affected employees may also direct their complaints to the California
Department of Fair Employment and Housing ("DFEH"), which has the authority to conduct
investigations of the facts. The deadline for filing complaints with the DFEH is one year from the
date of the alleged unlawfulconduct. lf the DFEH believes that a complaint is valid and
settlement efforts fail, the DFEH may file a lawsuit in court. Courts have the authority to award
monetary and non-monetary relief in meritorious cases. Employees can contact the nearest
DFEH office by checking the State Government listings in the local telephone directory or on the
agency's website at http://www.dfeh.ca .gov /.

For individuals working in Tennessee, the state governmental agency that handles
harassment/discrimination complaints is the Tennessee Human Rights Commission, and for
those in Wisconsin, such agency is the Wisconsin Department of Workforce development, Equal
Rights Division and for those in Washington, D.C., srrch agency is the District of Columbia Office
of Human Rights.



SUBSTANCE ABUSE POLICY

All Regions

Rocketship is committed to promoting safety and employee health in the workplace and to
creating a work environment that is conducive to attaining high work standards. The use of
drugs and alcohol by employees can adversely affect the workplace health, safety, and
productivity and can damage public confidence and trust in Rocketship Education.

To further its interest in avoiding accidents, to promote and maintain safe and efficient
working conditions for its employees, and to protect its business, property, equipment, and
operations, RSED has established this policy concerning the use of alcohol and drugs. As a

condition of continued employment with RSED, each employee must abide by this policy.

Definitions
For purposes of this policy:
(1) "lllegal drugs or other controlled substances" means any drug or substance that (a) is

not legally obtainable; or (b) is legally obtainable but has not been legally obtained; or (c) has

been legally obtained but is being sold or distributed unlawfully.

12) "Legal drug" means any drug, including any prescription drug or over-the-counter drug,
that has been legally obtained and that is not unlawfully sold or distributed.
(3) "Abuse of any legaldrug" means the use of any legal drug (a) for any purpose other
than the purpose for which it was prescribed or manufactured; or (b) in a quantity, frequency,
or manner that is contrary to the instructíons or recommendations of the prescribing
physician or manufacturer.
(4) "Possession" means that an employee has the substance on his or her person or
otherwise under his or her control.
(5) "Reasonable suspicion" includes a suspicion that ís based on specific personal
observations such as an employee's manner, disposition, muscular movement, appearance,
behavior, speech or breath odor; information provided to management by an employee, by
law enforcement officials, by a security service, or by other persons believed to be reliable; or
a suspicion that is based on other surrounding circumstances.

Prohibited Conduct
The prohibitions of this section apply whenever the interests of RSED may be adversely
affected, including any time an employee is (L) on RSED premises; (2) conducting or
performing RSED business, regardless of location; (3) operating or responsible for the
operation, custody, or care of RSED equipment or other property; or (4) responsible for the
safety of others in connection with, or while performing, RSED -related business.

Alcohol: The following acts are prohibited and will subject an employee to discipline, up to
and including immediate discharge: (L)the unauthorized use, possession, purchase, sale,
manufacture, distribution, transportation, or dispensation of alcohol; or (2) being under the
influence of alcohol.



lllegal Drugs: The following acts are prohibited and will subject an employee to discipline, up
to and including immediate discharge: (L) the use, possession, purchase, sale, manufacture,
distribution, transportâtion, or dispensation of any illegal drug or other controlled substance;
or (2) being under the influence of any illegal drug or other controlled substance.

Prescription Drugs: This policy prohibits (1) the abuse of any legal drug; (2) the purchase, sale,
manufacture, distribution, transportation, dispensation, or possession of any legal

prescription drug in a manner inconsistent with law; or (3) working while impaired by the use

of a legal drug whenever such impairment might endanger the safety of the employee or
some other person, pose a risk of significant damage to RSED property or equipment; or
substantially interfere with the employee's job performance or the efficient operation of the
RSED's business or equipment. Nothing in this policy is intended to prohibit the customary
and ordinary purchase, sale, use, possession, or dispensation of over-the-counter drugs, so
long as that activity does not violate any law or result in an employee being impaired by the
use of such drugs in violation of this policy.

Drug Free Awareness Program
RSED has established a Drug-Free Awareness Program that ís designed to inform employees
about the dangers of drug abuse in the workplace and to help ensure that employees are
familiar with this policy and wíth the disciplinary actions that can result from a violation of this
policy. From time to time, employees will be requested to attend one of the sessions of the
Drug-Free Awareness Program. During each such session, employees will be given current
information about available programs offering counseling and rehabilitation.

Managers and supervisors should be attentive to the performance and conduct of those who
work with them and should not permit an employee to work in an impaired condition or to
otherwise engage in conduct that violates this policy. When management has reasonable
suspicion to believe that an employee or employees are working in violation of this policy,
prompt action will be taken.

Drug Testing

1. Reasonable Suspicion Testing

lf RSED has reasonable suspicion that the employee is working in an impaired condition or

otherwise engaging in conduct that violates this policy, the employee will be asked about any

observed behavior and offered an opportunity to give a reasonable explanation. lf the

employee is unable to credibly or adequately explain the behavior, he or she will be asked to

take a drug test in accordance with the procedures outlined below.

lf the employee refuses to cooperate with the administration of the drug test, the refusal will

be handled in the same manner as a posítive test result.

2. Procedures for Drug Testing

RSED will refer the a pplicant or employee to an independent, National lnst¡tute on Drug Abuse

(NIDA)-certified medical clinic or laboratory, which will administer the test, RSED will pay the

cost of the test and reasonable transportation costs to the testing facility. The employee will



have the opportunity to alert the clinic or laboratory personnel to any prescription or non-
prescription drugs that he or she has taken that may affect the outcome of the test. All drug

testing will be performed by urinalysis.

The clinic or laboratory will inform RSED as to whether the applicant passed or failed the drug

test. lf an employee fails the test, he or she will be considered to be in violation of this policy

and will be subject to discipline accordingly.

3. Acknowledgment and Consent

Any employee subject to testing under this policy will be asked to sign a form acknowledging

the procedures governing testing, and consenting to (1-)the collection of a urine sample for

the purpose of determining the presence of alcohol or drugs, and (2) the release to RSED of
medical information regarding the test results. Refusalto sign the agreement and consent

form, or to submit to the drug test, will result in the revocation of an applicant's job offer, or

will subject an employee to discipline up to and including termination.

4. Confidentiality

All drug testing-records will be treated as confidential.

Notification of Criminal Convictions

Employees must notify RSED of any conviction under a criminal drug statute for a violation

occurring in the workplace or during any RSED-related activity or event. Employees must

notify RSED within five days after any such conviction. When required by federal law, RSED

will notify any federal agency with which it has a contract of any employee who has been

convicted under a criminal drug statute for a violation occurring in the workplace.

Disciplinarv Action

Violation of this polícy may result in disciplinary action up to and including immediate

termination. An employee who is convicted under a criminal drug statute for a violation

occurring in the workplace or during any RSED-related activity or event will be deemed to

have violated this policy. Mandatory participation in and satisfactory completion of an

inpatient or outpatient drug or alcohol abuse assistance or rehabilitation program may

become a condition of continued employment upon víolation of this policy.



SMOKE FREE ENVIRONMENT POL¡CY

All Regions

Rocketship's offices and schools are smoke-free environments. Smoking is not allowed anywhere
on a school campus. lt is the responsibility of each staff member to adhere to this rule, and to
inform his or her guests of our non-smoking policy.



MANDATED REPORTER POLICY

California

ln California, certain professionals are required to report known or suspected child abuse.
Educators, including teachers, aides, school administrators, office workers, and all other
employees of public schools are legally mandated reporters. As an employee of a Rocketship
Education school, or an employee of the Rocketship Education Nationaloffice who has

regular contact with children, you are a Mandated Reporter. A mandated reporter must
make a report to the Department of Family and Children's Services whenever, in his/her
professional capacity or within the scope of employment, he/she has knowledge of or
observes a child whom the mandated reporter knows or reasonably suspects has been a

victim of child abuse.

This "Mandated Reporter Policy" is intended to educate Rocketship Education school
employees of their responsibilities and rights under the Child Abuse and Neglect Reportíng Act,

as well as the procedures for complying with the Act.

When Must vou Report?

California's reporting law requires a report to be made when a mandated reporter has a

"reasonable suspicion" of abuse. According to CA Penal Code 5 11166(a)(L) "reasonable
suspicion" means that it is "objectively reasonable for a person to entertain a suspicion, based

upon facts that could cause a reasonable person in a like position, drawing, when
appropriate, on his or her training and experience, to suspect child abuse or neglect."

The language chosen in the statute was deliberate and was drafted to ensure that a maximum
numberofabusedchildrenareidentifiedandprotected. Asaneducator,yourroleisnotto
serveasaninvestigator. lfyoufeelthatanordinarypersoninyourpositionwouldhaveany
reason to suspect abuse, you are required to immediately report your suspícions.

What Types of Abuse Must Be Reported?

Under applicable federal and state law, when the victim is a child (ordinarily a person under the
age of L8), the following types of abuse must be reported by all legally mandated reporters.
The perpetrator can be any adult or child, with the exception of a "mutual affray between
minors" (i.e., a school yard fight).



PhvsicalAb use

Physlcal Abuse means non--accldental bodlly lnJury that has been or is beirrg willfully inflicted orr

a child. lt includes willful harming or injuring of a child or endangering of the person or health of
a child defined as a situation where any person willfully causes or permits any child to suffer, or
inflicts thereon, unjustifiable physical pain or mental suffering, or having the care or custody of
any child, willfully causes or permits the person or health of the child to be placed in a situation
such that his or her person or health is endangered.

Severe PhvsicalAbuse

Severe Physical Abuse includes any single act of abuse which causes physical trauma of
sufficient severity that, if left untreated, would cause permanent physical disfigurement,
permanent physical disability, or death; any single act of sexual abuse which causes significant
bleeding, deep bruising, or significant external or internal swelling; or repeated acts of physical

abuse, each of which causes bleeding, deep bruising, significant external or ínternal swelling,
bone fracture, or unconsciousness.

Neglect

Neglect means the negligent treatment or maltreatment of a child by acts or omissions by a
person responsible for the chíld's welfare under circumstances indicating harm or threatened
harm to the child's health or welfare, including physical and/or psychological endangerment.
The term includes both severe and general neglect.

Severe Neglect

Severe Neglect includes the negligent failure to protect a child from severe malnutrition or
medically diagnosed non--organic failure tothrive and/orto permitthe child orthe child's
health to be endangered by lntentlonal fallure to provide adequate food, clothing, shelter or
medicalcare.

GeneralNeglect

General Neglect includes the failure to provide adequate food, shelter, clothing , andf or medical
care, supervision when no physical injury to the child occurs.

NOTE: A child receiving treatment by spiritual means or not receiving specífied medical
treatment for religious reasons, shall not forthat reason alone be considered a neglected child.
An informed and appropriate medical decision made by a parent or guardian after consultation
with a physician or physicians who have examined the child does not constitute neglect. See

Assessment of Medical Neglect.



Sexual Abuse

Sexual Abuse is the victimization of a child by sexual activities including, but not limited to
sexualassault, rape (statutory rape and rape in concert), incest, sodomy, lewd and lascivious
acts upon a child under 1-4 years of age, oral copulation, penetration of a genital or anal
opening by a foreign object, child molestation and unlawful sexual intercourse. Also, please be

aware that it is sexual abuse if the parent or guardian has failed to adequately protect the child
from sexual abuse when the parent or guardian knew or reasonably should have known that
the child was in danger of sexual abuse.

Sexual Exploitation

Sexual Exploitation involves any person or person who is responsible for a child's welfare who
knowingly promotes, aids or assists, employs, uses, persuades, induces or coerces a child, or
knowingly permits or encourages a child to engage in, or assists others to engage in,
prostitution or live performance involving obscene sexual conduct orto either pose or model
alone or with others for the purpose of preparing a film, photograph, negative, slide, drawing,
painting or other pictorial depiction involving obscene sexual conduct.

NOTE: Unlawfulsexual intercourse ís defined as an adult who engages ín an act of sexual

intercourse with a minor or any person who engages in an act of unlawful sexual intercourse
with a minor who is more than three years younger, or a person 21- years or older with a minor
who is under 1-6 years old.

Non---Sexua I Expl oitati on

Non--Sexual Exploitation involves forcing or coercing a child into performing acts which are
beyond his/her capabilities, such as being employed for long hours and/or in a job whích is
dangerous or beyond his/her capabilities or forcing or coercing the child into illegal or
degrading acts such as stealing, panhandling, andf or drug sales. Generally, these acts benefit
the perpetrator in some way.

EmotionalAbuse

EmotionalAbuse is nonphysical mistreatment, the results of which may be characterized by
disturbed behavior on the part of the child, such as severe wíthdrawal, regression, bizarre
behavior, hyperactivity, or dangerous acting---out behavior. Such disturbed behavior is not
deemed, in and of itself, to be evidence of emotional abuse. Exposure to repeated violent,
brutal or intimidating acts among household members (domestic violence) is emotional abuse

Caretaker Absence

Caretaker Absence is specific to the caregiver's situation rather than to the child's and may be

used in addition to general neglect or substantial risk of harm allegations. This allegation type
shall be used in either of the following circumstances:



. CaretakerAbsence:The child's parent has been incarcerated, hospitalized or
institutionalized and cannot arrange for the care of the child; parent's whereabouts are
unknown orthe custodian with whom the child has been left is unable or unwilling to
provide care and support for the child.

o Caretaker lncapacity: The child's parent or guardian is unable to provide adequate care

for the child due to the parent or guardian's mental illness, developmental disability or
substance abuse.

Procedures for Reporting

The moment you have a reasonable suspicion of abuse, reports must be made

immediately or as soon practically possible by phone.

Reports must be made to a county welfare department, probation department
(if designated by the county to receive mandated reports), or to a police or
sheriff's department.

ln the San Jose Area, you can contact the Santa Clara County Department
of Family and Children's Services 24 hours a day by calling the:

L

2

3

a

Child Abuse and Neglect Center

1408l.299---207L

b lf you are unable to make your report at the number listed above, or you

are informed that the incident is one which they will not investigate,
please contact the police station closest to your school site.

Within 36 hours of the initial phone call, you must mail a written report to the
same agency. The written report must be submitted on a Department of Justice

Form SS 8572.

Form SS 8572 (State of CA Suspected Child Abuse Form)

http://oag. ca. gov/sites/al lfiles/pdfs/childa buse/ss_8572, pdf?

lnstructions for Form SS8572

htt p ://o a g. ca. gov/sites/a I lf i I es/p d fs/c h i I d a b u se/8 5 7 2_i n st ru ct. p d f ?

lf you contact the Santa Clara County Department of Family and

Children's Services, mail your written report to:

Santa Clara County Department of Family and Children's Services

Child Abuse and Neglect Center
373 West Julian St. -- Second Floor

San Jose CA 95110

a

b

c



4. Joint Knowledge

It is the policy of Rocketship Education that a mandated reporter who is

making a report, as required, is also to inforrn the Principal of the school
of the suspected abuse, unless the Principal is the subject of the
suspicion. You are not required to identify yourself to the Principal when
you so inform him/her. REMEMBER, reporting the information to the
Principal or any other person shall not be a substitute for your making a
mandated report to one of the agencies specified above.

However, when two or more persons who are mandated reporters jointly
have knowledge of a known or suspected instance of child abuse, and
when there is agreement among them, the telephone report and written
report may be made by a single member of the team. Any member of a
team who has knowledge that the member designated to report failed to
do so must thereafter make the report himself/herself.

c Knowledge that a report has already been made by an outside party is

not a substitute for making a mandated report.

5 Afterthe report is made, Child Protection workers and/or law enforcement
officers may contact you to gather additional information to aid in their
investigation. You may have knowledge about the child and/or family which can

aid the investigators in making accurate assessments and providing appropriate
services. After the investigation has been completed or the matter reaches a

final disposition, the ínvestigating agency shall inform the mandated reporter of
the results of the investigation and any action the agency is taking.

lmmunitv from Liability

Mandated reporters have immunity from criminal or civil liability for reporting as

required, unless the report is proven to be false anç!_the person reporting knows it is
false, or the report is made with reckless disregard of the truth or falsity of the incident.
Mandated reporters and others acting at their direction are not liable civilly or criminally
for photographing the victim and disseminating the photograph with the report (PC 5

LILTzla)).

No supervisor or administrator may impede or inhibit a report or subject the reporting
person to any sanction (PC 5 11166(i)).

The identity of the reporting party and the contents of the child abuse report are
confidential and may only be disclosed to specifíed persons and agencies (PC 5

L 11-67(d X 1) ; P c Ltt67).

ln the event a civil action is brought against a mandated reporter as a result of a

required or authorized report, he or she may present a claim to the State Board of

a

b

a

a

a

a



Controlfor reasonable attorney's fees incurred in the act¡on if he or she prevails in the
action or the court dismisses the action (PC $ 11172(c)).

Failure to Report

Failure to report suspected abuse is a misdemeanor punishable by Ímprisonment or fine or
both.



CAMPUS ACCESS AND VIS¡TOR POLICY

All Regions

Rocketship strives to create campuses that are welcoming to families, volunteers, and community
members while maintaining a safe and secure environment for students and staff. This policy addresses
management of the front entrance; procedures for visitor registration; procedures to follow when
arranging for a campus visit; and ousting an individualfrom campus.

l. Front Entrance
At all times during the school day, the front office to each Rocketship campus will be manned by a
Rocketship staff mem ber.

Ensuring that the front office is manned at all times is a primary responsibility of the school's Office
Manager. lf the Office Manager is unable to be at the front desk for some reason, he/she is responsible for
finding another Rocketship staff member to be present. lndividuals who are not Rocketship staff members
should NOT be asked to cover the front desk.

ll. Visitor Registration and Passes/Badges

All visitors (including Rocketship Education regional and national staff members) are required to register
with the front office immediately upon entering any school building or grounds during school hours.

After registering in the front office, visitors who are not Rocketship employees will be issued a Visitor's
Pass that they must display at all times while on campus.

Rocketship regional/national staff ("Network Support") will receive personal identification badges from the
Rocketship Human Resources department. Network Support staff must display their badge on their
persons at all time while at a school site. lf a Network Support staff member forgets his/her badge, he/ she

will need to obtain a Visitor's Pass from the front office.

All visitors must also sign out when leaving the campus.

Any visitor may be asked to provide personal identification at any time. Add¡t¡onally, Rocketship may
request that a visitor leave campus at any time if a visitor becomes disruptive or otherwise interferes with
orthreatens the health, safety, or order of students, staff, or campus operations.

lll. Arranging for a Campus Visit
Visits duríng school hours by non-Network Support or other Rocketship staff members should be arranged
with the teacher and Principal (or designee) at least three days in advance. Teacher conferences should be

arranged by appointment at least three days in advance and must be scheduled to take place during non-
instructional time.

Parent/guardians who want to visit a classroom during school hours must first obtain written approval
from the classroom teacher and the Principal or designee.

lV. Barring lndividuals From Campus

Rocketship recognizes that situations could arise where it may become necessary for the Principal and/or
the Principal's supervisor to prohibit an individual from entering a Rocketship campus. Such situations may
include an individual engaging in violence, threats of violence, harassment, or any other behavior that the
Principal deems to be disruptive of the learning environment. Such actions will comply with any relevant
state law requirements.



Barring is specific to each individual Rocketship campus and its related activities. Principals generally have
the authority to bar a disruptive individual, but they must follow Rocketship's internal protocol and comply
with all applicable state laws. Principals may not bar an individual beyond his/her particular campus, unless
specific authorization is granted by the Director of Schools or the legal department.
It is the responsibility of the Business Operations Manager, Office Manager, and school security to:

¡ Enforce photo identification verification tOO% of the t¡me to ensure no barred individuals enter
the building.

o Document and maintain procedures for pick-up, drop-off and any documentation related to the
barring notice at the front desk.

o Determine, at the time of the incident and in collaboration with the Principals, whether the local
police must be contacted.

o Maintain an accurate and current list of individuals who have been issued a barring notice.
o Enforce the barring notice by escorting individuals out of the building and off school grounds in a

peaceful, quiet, and orderly fashion.
o Not engage any barred individual off school grounds using combative language, tone, or action.
o Contact the local police department in the event that an individual becomes physically

confrontational or refuses to comply with the barring notice.

V. Trespass laws
Anyone who refuses to leave after being asked by the Principal, or who enters a campus without propcr
authorization in accordance with this policy, may becomc subjcct to the local criminal laws regarding
trespass and unlawful entry.



M EDICATION ADMIN ISTRATION POLICY

California

Rocketship is committed to supporting the health of its students and meeting the needs of students with
medical conditions, in compliance with California laws and regulations. This policy addresses required
documentation of student medication needs; staff administration of mediation; student self-
administration of medication; the use of epinephrine and asthma inhalers; emergency situations; and
documentation and training requirements.

l. Medication Authorization Form

Before medication can be kept or administered at Rocketship, a student's parent/guardian must complete
and submit a Medication Authorization Form, ln accordance with EC 5 49423 and 5 C.C.R. 5 601(a), the
Medication Authorization Form must include:

o Student's name and date of birth;
o Name of the medication to be administered and the reason for administration;
o Amount or dose of the medication;
o Method of administration;
o The time the medication is to be administered at school;
o Possible side effects;
o For medication prescribed on an as-needed basis, the specific symptoms that necessitate

administration of medications, the allowable frequency for administration, and indications for
referral for medical evaluation;

o For medication that is to be self-admin¡stered by the student, a statement that, in the authorized
health care provider's opinion, the student is competent to safely self-administer the medication
according to the conditions in the provider's written statement;

o Name, address, telephone number, and signature of the California authorized health care provider

The student's parent/guardian must also provide Rocketship with a written statement indicating their
desire that the school assist the student with medication administration as set forth in the Medication
Authorization Form.

lmmediately following any changes regarding the health or treatment of the student, the parent/guardian
must submit an amended Medication Authorization Form to Rocketship. All Medication Authorization
Forms must be updated at least annually.

ll. Staff Administration of Medication

Pursuant to 5 C.C.R. 5 604, medication may be administered to students by Rocketship personnel

designated by the Principal and willing to perform.

Parents/guardians may come to Rocketship to administer medication to their child if the parent/guardian
signs an agreement identifying who will administer the medication, stating the conditions under which the
medication will be administered, and releasing Rocketship from the responsibility of administering the
medication.

lll. Self-Administration of Medication



Under EC 5 49423.6 and 5 C.C.R. 5 605, Rocketship may allow a student to carry and self-administer
medication in accordance with this policy. This includes pre.scription inhaled asthma medication. (EC 5

49423.L(bl(2)). Any self-administration of medication must be done in accordance with the Medication
Authorization Form as described above.

Prior to allowing self-administration, Rocketship personnel must observe the student self-administering
the medication and determine that the student is capable to adhere to standard precautions and

appropriate handling of the medication.

lV. Storage of Medication

ln accordance with ECg 49423, Rocketship may receive medication from a student's parent/guardian to
store for use in accordance with a valid Medication Authorization Form. The medication will be stored with
Rocketship's school nurse or Office Manager in a location that is easily accessible during an emergency.

The medication must be labeled with the following information
o Name of the studenU
o Name of the medication;
o Dosage;

e Time of administration; and
o Duration of medication.

All medications must be in original manufacturer packaging. The labeling must be consistent with the
written statement from the authorized health care provider in the Medication Authorizatíon Form,

Rocketship will return any unused, discontinued, or outdated medication to a student's parent/guardian as

soon as possible after the course of treatment is completed or the medication reaches its expiration. Any
medication that cannot be returned to the student's parent/guardian will be disposed of at the end of the
school year in accordance with all applicable laws.

V. Documentation Maintenance of Records

Rocketship will create and maintain a list of students with valid Medication Authorization Forms, including
the emergency contact information for each student. Students who are allowed to carry and self-
administer medication will be specified in this list. The Principal may distribute the list among appropriate
employees or agents.

Rocketship will maintain accurate records of all its employees and agents who are certified to administer
medication. Rocketship will also maintain accurate records of all incidents where medication was
admínistered to a student at school. The log will include at least the name of the student; the name of the
medication; the medication dose and route; and the time the medication was administered.

Vl. Emergency Situations

Rocketship personnel who provide life-sustaining emergency medication rnust receive documented
training and maintain current certification in CPR from a recognized source (i.e. American Red Cross or
American Heart Association).

School employees with proper training and certification are expected to respond to emergency situations
without discrimination. lf any student or staff member needs resuscitation, staff shall make every effort to
resuscitate him/her. Staff members are prohibited from accepting or following any parental or medical "do



not resuscitate" orders. School staff should not be placed in the position of determining whether such

orders should be followed, and such advance directives shall not be communicated to staff.



IMMUNIZATION POTICY

California

To promote the health and well-being of all students, and to comply with California laws and regulations,
Rocketship requires all students to present proof of certain immunizations prior to beginning school at a

Rocketship campus.

l. lmmunizationRequirements

No student shall be adrnitted to a Rocketship school unless the school has certification of immunization for
that student, or unless the student is exempted pursuant to this policy.

Under CA Health and Safety Code 5120325 and 1-7 C.C.R. S 6020, the California Department of Health
requires that all students receive the following immunizations:

PolÌo

Diptheria, Tetanus, and Pertussis (DTaP, DTP, or DT)

Measles, Mumps, and Rubelfa (MMR)
Hepatitis B

Varicella (chicken pox)

Vaccinations must be administered according to the schedules and doses required by Department of
Health guidelines.

ll. ConditionalAdmission

ln accordance with 17 C.C.R. $ 6035, a student who lacks documentation of having received all required
vaccine doses may be admitted conditionally if he/she has commenced receiving doses, is not currently
due for any doses at the time of admission, and the parent/guardian is notified of the date by which the
student must complete all the required immunizations. A student may also be granted conditional
admission if he/she has obtained a temporary medical exemption in accordance with 17 C.C.R. 5 6050 and
the parent/guardian is notified of the date by which the student must complete all the required
immunizations once the temporary medical exempt¡on terminates,

lll. Certification

As required by 17 C.C.R. E 6065, the physician or agency performing tlre inrnrunizatíon nrust provide tlre
student's parent/guardian with a written record containing the following information:

o Name of the student;
o Birthdate;
. Type of vaccine administered;
r Month, day, and year of each immunization;
o Name of the physician or agency administering the vaccine.

When such a written record is not available, the parent/guardian will be referred to a physician or nurse
for review of the student's immunization history and provision of immunízations as needed. The student
will not be admitted until satisfactory proof can be shown.

Rocketship will record each student's immunizations on the California School lmmunization Record, which
wíll become part of the mandatory student record as defined in 5 C.C.R. 5 430.

a

a

a

a

a



For students transferring between school campuses in California or from a school in another state to a

school in California, if the mandatory permanent student record has not been received at the time of entry
to the new school, Rocketship may admit the student for up to 30 days in accordance with 17 C.C. R. 5

6070(e). lf the mandatory record is not received atthe end of the 30-day period, Rocketship will require
the parent/guardian to present a written immunization record as described in this policy. lf the record is
not presented, the student will be excluded from further attendance until he/she comes into compliance
with the immunization requirements.

lV. Exemptions

Medical Exemption

Pursuant to Health and Safety Code 5 L2O37O(a), students will be exempt from the immunization
requirements if the parent/guardian files a written statement by a licensed physician stating that the
child's physical condition renders immunization unsafe. The statement will indicate the specific nature and
probable duration of the medical condition or circumstances for which the physician does not recommend
immunization.

Under Health and Safety Code 5 L20370(b), Rocketship may temporarily exclude a student from school if
there is good cause to believe that the child has been exposed to a disease for which he/she has no proof
of immunization until a local health officer is satisfied that the child is no longer at risk of developing or
transmitting the disease,

Personal Belief Exemption

Pursuant to SB 277 , Rocketship will no longer accept exemptions related to personal beliefs against
immunization. Students who have a letter or affidavit on file as of January L,2OL6, stating beliefs against
immunization, will be allowed to remain enrolled until the student enrolls in the next grade span. For the
purposes of this policy, "grade spans" are as follows: (1) birth to preschool; (2) kindergarten and grades L-

6, inclusive, including TK; (3) grades 7-L2, inclusive.
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HEALTH AND SAFETY PIAN
California

Mission
Rocketship Education will focus on the elimination of the disadvantages often associated with
poverty and language barriers from the start of a child's education by immersing children in
literacy and mathematics. We will prepare our graduates to achieve above grade level in their
secondary education and attend four-year colleges.

Safe SchoolVision

L. Rocketship will provide a safe, orderly, and secure environment conducive to learning.

2. Rocketship will create a school in which will be safe from both physical and social-
psychological harm.

3. Rocketship will develop a plan to work cooperatively and collaboratively with the national
office and School Board to identify, establish and use strategies and programs to comply
with local school safety laws.

4. Rocketship will develop a plan to work cooperatively and collaboratively with parents,
pupils, teachers, administrators, counselors and community agencies, including law
enforcement, to provide safe and orderly schools and neighborhoods.

5. Rocketship will create a learning and working environment where parents can be confident
that their students are safe and secure.

6. Rocketship will develop an academic program that will focus on high expectations of pupil
performance and behavior in various aspects of the school experience.

7. Rocketship will identify clear procedures for emergencies

8. Rocketship is aware of very few conditions on campus that could potentially cause
accidental injury to studênts or staff and the school staff is working hard on preventing
accidental injury to those present on campus (students, staff, parents, etc.).

9. Rocketship will solicit the participation, views, and advice of teachers, parents, school
administrators, and community members and use this information to promote the safety of
our pupils, staff and community.
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What does RSED do to promote school safety?
Rocketship Schools use the following training, exercises, tools, and resources to promote school

safety:

Health/Safety Plan (this document): Every school is equipped with a copy of this Health/Safety

Plan, which should be kept in the Front Office. This plan is also accessible online. This plan is

reviewed/updated every year by RSED national staff. School leaders, Office Managers, and

Business Operations Managers are expected to review this manual every summer.

Training: School staff receive training annually on a variety of topics, including basic first aid,

CPR, and emergency procedures.

Safety Drills: Schools run regular safety drills (earthquake, tornado, fire, etc.) in accordance with

local regulations. Protocols for running safety drills are included in this Health/Safety Plan.

School Safety Teams: Before the school year starts, each school makes assignments to a School

Safety Team. School Safety teams meet at least twice a year.

Safety Checklists: School staff conduct regular walkthroughs to identify hazards and to confirm

that the school facilities are in good condition.

School Evacuation Map + Assembly Sites: Each school has a designated on- and off-site

assembly site in case of an evacuation.

Safety Equipment: ln addition to First Aid Kits and other emergency tools (e.g. a working

flashlight, survival/earthquake buckets), schools are equipped with fire extinguishers and

alarms. The RSED Facilities team maintains extinguishers and alarms (and keeps building up to

code). T

Emergency Cards: Emergency cards for students are collected at the beginning of the school

year and kept ín the Front Office. The Office Manager uses these cards to contact student
parent/guardians in case of an emergency at the school

Safety Clipboards: Every RSED classroom is equipped with a safety clipboard with an evacuation
map and information to be used in case of emergency.

Safety Binder: The school Business Operations Managers is responsible for maintain an up-to-

date Safety Binder that contains thc school's drill logs and othcr documentation related to

school safety.

Safety Audit: Schools are periodically audited by regional/national staff to ensure compliance

with internal and external safety rules and regulations.

Crisis Response Plan: Rocketship also has an established Crisis Response Plan for school leaders

to access with plans to stabilize a school community and deal with public communications. Ihrs

plan is kept confidentiolto RSED school leaders.
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Accident/lncident Binder: When there is a major accident or behavioral incident on campus,

school employees fill out an Accident/lncident binder to keep a record of what happened. These

are kept in a dístinct "Accident/lncident Report" binder.

J
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Annual Safety Ca lenda r {California)

Junefiuly

August

September

October

November

December

January
February

March

April
May

June

o Safety Training for Office Managers (OM), Business Operations
Managers (BOM), and School Leaders led by RSED natíonal staff
and others

o (Summer) Safety Training for school staff conducted by BOM and

OM
o Health/Safety forms and logs updated by BOM and OM
o Safety Committee Meeting #L led by BOM
o Fírst fire drill conducted and logged (w/in 15 days of start of

school; monthly)
o First lockdown drill conducted and logged (w/in 30 days of

operation, twice yea rly)
¡ Fire drill conducted and logged
r First earthquake drill conducted and logged (1/a)
o Fire drill conducted and logged
o Safetv Committee Meeting #2 led by BOM
r Fire drill conducted and logged
¡ Earthquake drill conducted and logged (2/4)
r Fire drill conducted and logged
¡ Fire drill conducted and logged
r Second lockdown drill conducted and logged
e Fire drill conducted and logged
¡ Earthquake drill conducted and logged (3/4)
. Fire drill conducted and logged
¡ Fire drill conducted and logged
r Earthquake drill conducted and logged (4/4)
¡ Fire drill conducted and logged



RSED Health/Safetv Plan
89

Annual Safety Calendar (MKE)

Iune/uly

August

September

October

November

December
January
February

March

April
May
June

r Safety Training for Office Managers (OM), Business Operations
Managers (BOM), and School Leaders led by RSED national staff
and others

r (Summer) Safety Training for school staff conducted by BOM and

OM
o Health/Safety forms and logs updated by BOM and OM
o Safety Committee Meeting #1" led by BOM
o First fire drill conducted and logged (w/in 15 days of start of

school; monthly)
o First lockdown drill conducted and logged (wlin 30 days of

operation, twice yearly)
¡ Fire drill conducted and logged
o Tornado drill #l conducted and logged {twíce a year}
r Fire drill conducted and logged
o Safety Committee Meeting #2led by BOM
o Fire drill conducted and logged
o Fíre drill conducted and logged
o Fire drill conducted and logged
r Lockdown drill#2 conducted and logged
o Fire drill conducted and logged
¡ Tornado drill #2 conducted and logged
r Fire drill conducted and logged
r Fire drill conducted and logged
. Fire drill conducted and logged



Annual Safety Calendar {NSþl}

june/Iuly

August

Septennber
CIctnher

Novernber

Decernber

January

February

Vlarch

April
May
June

o Safety Training for üffice Managers (OM), Business Operations
Managers {BOM), and School Leaders led by RSED national staff
and others

r (Surnmer) Safety Training for school staff conducted by BCIM and
OM

r Health/Safety forms and logs updated by BOfi/l and OM
¡ Safety Con'rmittee l\4eeting #1 led by tsCIM

r First fire drill concluctecl and lo6gecl (w/in 1"5 days of start af
school; monthly)

r First lockdc¡wn clrill conducted and logged (w/in 30 days of
operation, twice yearly)

¡ Fire drill conducted and logged
r Fire drill conducted and logged
r Tornado drill #1 conducted and logged (twice a year)
o Fire drill conducted and logged
o Safety Committee Meeting #2 led by BOM
r Fire drill conducted and logged
r f-ire drill conducted and logged
o Fire drill conducted and logged
. Lockdown drill #2 conducted and logged
¡ Fira rlrill rnnr'i¡ rrtorl rnrl lnooodIvt bçe

¡ Tornado drill #2 conducted and logged
o Fire drill conrJucted and logged
r Fire drill ci:nducted and losged
¡ tire drill conducted and logged

Safe Facilities
ln accordance with Board policy and regional statutesl, both students and staff of the school

campus have the r,ight to be safe and secure in their schools. This includes having a safe physical

environment.

School Location and Neighborhood

Rocketship Education's elementary schools are located in areas that have a higher poverty level

and crime rate. The immediate area around the schools currently run in San Jose, CA include

single family dwellings and rental homes. Present safety hazards include high resident turnover,

1 Including the Caliþrnia Education Code 35183.35183.5,48907,49066, and Code of Regulations Title
5,302
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underemployment, juvenile crime, high percentage of renters, unsafe public spaces and gang

activity.

SchoolBuildings

Rocketship will be housed in a facility that meets California Building Code requirements (Part 2

(commencing with Section 1"01) of Title 24 of the California Code of Regulations), as adopted

and enforced by the local building enforcement agency with jurisdiction overthe area in which

the charter school is located.

Hqzardous Mqteriqls: Surveys and management plans will be maintained and updated for
hazardous building materials (lead, asbestos, etc.) and hazardous materials used and stored in

and around the School will be handled and dispensed properly. Additionally, appropriate

training for staff working with hazardous materials (i.e., pesticides, cleaning chemicals, etc.) will

be provided.

lndoor Air Quolity: A comprehensive indoor air quality program modeled on the EPA's "Tools for
Schools" program will be implemented and maintained. This will include activities described in

the Safety Checklísts.

Mointenonceflnspection of School Buildings: lnspections will be performed to ensure that daily

operations do not compromise facility safety and health. This will include maintaining safe

access / egress paths (both routine and emergency), access to emergency equipment,

eliminating obstructions to airflow, etc.

Visitors/Compus Access Policies: Rocketship schools adhere to established visitor and volunteer
policies. These policies shall be shared with schools on its box.net online file storage site.

Arrivol/Dismissol; ln addition, Rocketship Education maintains a school map established by

school staff at each school indicating safe entrance and exit areas for pupils, parents and school

employees on its box.net online file storage site and in hard copy at each school site.

Expectations for Campus Safety and Appearance
RSED expects principals and national/reglonal staff to ensure that our school campuses reflect

the pride we take in our learning environments. (See also: Safety Checklists)
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The following are explicit expectations for campus appearance and upkeep

RSED school buildings are well-maintained and appear neat and clean

Pupils take pride in the appearance of their school and may contribute to campus

beautification efforts (e.g. providing artwork for the walls, planting a vegetable garden

outside)

lf the school is enclosed by a fence, the gate should be kept locked and/or monitored

during school hours

During the school day, staff members share responsibility for campus supervision and

do not hesitate to question visitors or communicate safety concerns to the Principal

When the school staff has identified locations on the campus that pose particular safety

concerns, those areas receive increased supervision as determined by the Principal

Graffiti and other acts of vandalism are removed ASAP. lt is the goal of staff to make

sure that schools are restored before pupils arrive each day, as possible

School leaders have an accountability and maintenance system in place for most

equipment (e.g., printers, copiers, laptops), which should include inventorying

cquipment annually

School leaders will institute and abide by additional security procedures that are

established regionally or by the Principal, such as the use of security systems.
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Framework for Emergency Preparedness
There are four stages of Emergency Management:

1) Mitigation/Prevention
2l Preparedness
3) Response

4l Recovery
(1) Mitigation/Prevention
To prepare schools and staff for emergency management, RSED will emphasize
mitigation/prevention of potential hazards or vulnerabilities at the school site.
Mitigation/prevention activities occur outside of an active emergency - they are actions that
eliminate or reduce a potential threat beforehand.

Mitigation/prevention activities included in RSED's approach to emergency management
include:

1.. Hazard analysis

2, ldentifying hazards

3, Recording hazards

4. Analyzing hazards

5, Mitigating/preventing hazards

6. Monitoring hazards

7. Safety Audit
(2) Preparedness
Preparedness activities help prepare school sites and school staff for an emergency response.
Preparedness activities included in RSED's approach to emergency management include:

t. Providing emergency equipment and facilities.

2. Emergency planning, including maintaining this plan and its appendices.

' 3. lnvolving emergency responders, emergency'management personnel, other local
officials, and volunteer groups who assist this school during emergencies in training
opportunities.

4. Conducting periodíc drills and exercises to test emergency plans and training.

5. Reviewing drill, exercises and actual emergencies after they have occurring.

6. Revising safety plans as necessary.

(3) Response
Rocketship will prepare school staff to respond to emergency situations effectively and efficiently. This
document contains carefully-devised Emergency Response Plans (See Part: 2) for several common

93
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emergencies. The goal of these plans is to guide staff to resolve an emergency situation quickly, while
minimizing casualties and property damage.
(41 Recovery
lf a disaster occurs, Rocketship will carry out a recovery program that involves both short-term and long-
term efforts. Short-term operations seek to restore vital services to the school and provide for the basic

needs of the staff and students. Long-term recovery focuses on restoring the school to its normal state.
The federal government, pursuant to the Stafford Act, provides the vast majority of disaster recovery
assistance. The recovery process may include assistance to students, families and staff. Examples of
recovery programs include temporary relocation of classes, restoration of school services, debris
removal, restoration of utilities, disaster mental health services, and reconstruction of damaged
stadiums and athletic facilities.

a Note on Emergencies Occurring During Summer or Other School Breaks

o lf a school administrator or other emergency response team member is notified of an

emergency during the summer (or when students are not in attendance for other
reasons, depending on the school schedule), the response usually will be one of limited
school involvement. ln that case, the following steps should be taken:

a) Disseminate information to Emergency Response Team members and request a

meeting of available members.

b) ldentify close friends/staff most likely to be affected by the emergency. Keep

the list and recheck it when school reconvenes.

c) Notify staff or families of students most likely to be affected by the emergency
and recommend community resources for support.

d) Notify general faculty/staff by letter or telephone with appropriate information

e) Schedule faculty meeting for an update the week before students return to
school.

f) Be alert for repercussions among students and staff.
When school reconvenes, check core group of friends and other at-risk students and staff, and institute
appropriate support mechanisms and referral procedures.
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Principles for Emergency Response
The previous section discussed the four phases of emergency management (Mitigation/Prevention,
Preparedness, Response, and Recovery). This section focuses on the second phase (Response) and
provides a framework for responding to a school emergency.

lmportant Principle #1: While the Principal is ultimately responsible for leading school-wide
emergency responses, alllany staff members should feel prepared to take charge in an emergency
response situation.

School personnel are usually first on the scene of an emergency situation in or near the school. School
leaders may not be the first responder in an emergency situation - it could be a teacher, support staff
member, or the school psychologist. Staff members present during an emergency situation will be
expected to take charge and remain in charge of an emergency response situation until it is resolved or
until he/she can transfer command to the Principal or to an emergency responder agency with legal
authority to assume responsibility. lt is important that RSED employees understand this expectation
when committing to work at a Rocketship school.

lmportant Principle #2: Staff members should seek help from other agencies, but may NOT transfer
responsibility for student care outs¡de RSED.

When responding to an emergency, school staff should seek and take direction from local officials and
seek technical assistance from state, federal, and other agencies (e.g., industry) as appropriate, At no

time, however, should school officials transfer responsibility for managing students to another agency -
accounting for students is the responsibility of the school

lmportant Principle #3: Deciding what to do first in an emergency is a two-step process.

When an emergency situation occurs, school personnel must quickly determine which initial response
action is appropriate for the situation, Evacuate or duck and cover? Lock the doors or go to a safe space?

There are two quick steps to determining what to do when faced with an emergency: L) identify the
type of emergency; and 2) determine immediate action(s) that are required.

Step #7: ldentify Type ol Emergency

The first step in responding to an emergency is to determin e lhe type of emergency is occurring. ls it a

fire or an earthquake? ls it a fire in the neighborhood of the school or a fire in the classroom? ldentifying
the type of emergency will inform the appropriate response.

Emergency procedures for a range of man-made and natural emergencies are provided in the
"Emergency Response Plan" of this document. As this list cannot be exhaustive to all emergencies and
situations, school staff are expected to exercise their judgment determ¡ning which type of emergency
most applies to the current situation.
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Step #2: Determine, Execute ond Communicate lmmediøte Response Actions

Alerting others of an emergency situation on campus can save lives and minimize damage to the school

site. School staff should understand the following:

lmportant Principle #4: ln a life-threatening emergency, follow the "Window of Life" approach of
Protecting Yourself, then Protecting Others, then Protecting the Place and then Notifying Public

Safety/911.

While it is important to quickly notify the authorities in an emergency, the priority of all staff should be

to take personal protective action first before warning others in the immediate area and in the building.

Once these immediate life-saving steps are taken, the 9L1 call for help should be placed.

lf for example, an intruder with a weapon enters the front office, the Office Manager should

1. Secure her/himself in a locked office

2. Make the lockdown call over the intercom / walkie talkies

3. Call 911

After calling 9l-l-, the flow of information at a school site should go from the first responder to the

Principal to the RSED regional office.

The following visualization summarizes the Window of Life concept:
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lmportant Principle #5: ln case of fire, act¡vate the alarm

ln the event of a fire, ønvone discovering the fire should activate the building fire alarm system and the
building should evacuate immediately. ln the event that a lock down or shelter-in-place incident is
simultaneously in progress, the evacuation would be limited to the area immediately in danger from the
fire - such a situation would occur under direction of the Principal or designee.

lmportant Principle #6: All RSED employees are responsible for notifying school leaders of
emergencies

ln the event the Rocketship main office or school staff receives information of an emergency on or near
a school campus, the information shall be provided immediately to the school Principal.
Once the type of emergency has been identified and the initial Window of Life steps have been taken,

school personnel can determine the appropriate emergency response actÍon to take:
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1. Take action immediately in case of an earthquake, even without
announcement by the Principal.

2. lf possible, the Principal or Office Manager should
make an announcement over the PA system. lf the PA

system is not available, the Principal will use other means

of communication, i.e., sending messengers to deliver
instructions.

3.lf inside, teachers w¡ll instruct students to duck under
their desks, cover their heads with arms and hands, and
hold onto furniture until the shaking stops or otherw¡se
notified. Students and staff should move away from
windows.

4.lf outside, teachers will instruct students to place their
heads between their knees and cover their heads with
their arms and hands. Students and staff should stay in
the open, away from buildings, trees, and power lines.

Earthquoke

Emergency Response /\ctions - Summary
ck and Cover (and

Shelter-in-Place

Airborne
Contaminqnts

, Hazordous

Moteríols

L. The Principal will make an announcement on the PA system. lf the PA system is
not available, the Principal will use other means of communication, i,e., sending
messengers to deliver instructions.

2. If inside, teachers will keep students in the classroom
until further instructions are g¡ven.

3. lf outside, students will proceed inside and into their
classrooms if it is safe to do so. lf not, teachers or staff
will direct students into nearby classrooms or school
buildings.

4. The Utilities & Hazards team will assist in turning off the HVAC systems,
turning off local fans, making sure windows and doors are shut, etc.

Lockdown

Criminal
Activity in
Areo, lntruder
on compus,
Shooting

t. lhe Principal will make an announcement on the PA system. lf the PA system
is not available, the Principal will use other means of communication, i.e., walkie
talkies, sending messengers to deliver instructions.

2. If outside, students will proceed to their classrooms if it ís safe to do so. lf not,
teachers or staff will direct students into nearby classrooms or school buildings.

3. If inside, teachers will instruct students to lie on the floor, lock the doors, and
close shades or blinds if it appears safe to do so.

4. Teachers and students will remain in the classroom or secured area until
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further instructions are given by the Principal or law enforcement.

5.The front entrance is to be locked and no visitors other than appropriate law
enforcement or emergency personnel, have to be allowed on campus.

Evacuate Building

(Primary
Evacuation
Site)

Fire

1". The Principal will make the following announcement on the PA system. lf the
PA system is not available, the Principle will use other means of communication,
i.e., sending messengers to deliver instructions.

2. The Principal will initiate a fire alarm.

3. Teachers will instruct students to evacuate the building, using designated
routes, and assemble in their assigned Assembly Areo.

4. Teachers will take the student roster when leaving the building and take
attendance once the class is assembled ín a safe location (e.g., Primary
Evacuation Site).

5. Once assembled, teachers and students will stay in place until further
instructions are gíven

Off-Site Evacuation

(Secondary

Evacuation

Site)

1. The Principal will make an announcement on the PA system. lf the PA system is

not available, the Principle will use other means of communication, i.e., sending
messengers to deliver instructions.

2. The Principal will determine the safest method for evacuating the campus. This
may include the use of school buses or simply walking to the designated off-site
location. The off-site assembly areas (Secondary Evacuation Site) are indicated
on the Evacuation Map.

3. Teachers will grab the student roster when leaving the building and take
attendance once the class is assembled in a pre-designated safe location.

4. Once assembled off-site, teachers and studentswill stay in place until further
instructions are given.

5. ln the event clearance is received from appropriate agencies, the Principal may
authorize students and staff to return to the classrooms.

Go to Safe S¡te

Tornado

L. A siren will sound, or the Principal will make an announcement on the PA

system. lf the PA system is not available, the Principal will use other means of
communication.

2. Upon hearing the announcement or siren, teachers will
grab their safety clipboard and walk-talkies, count their
students, and lead them to the designated indoor safe

site.

3. At the safe site, teachers w¡ll instruct students to face
the wall and hold their hands behind their head.

Teachers will take roll, ¡f safe.

4. The Principal will announce to staff when it is safe to
leave the safe site.

)
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AllClear

Emergency is
Over

1. The Principal will make an announcement on the PA system. lf the PA system
is not available, the Principal will use other means of communication, i.e.,
sending messengers to deliver instructions.

2. lf appropriâte, teâchers should immediately begin discussions and act¡vities to
address students'fears, anxieties, and other concerns
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Accounting for Students During/After an Emergency

1. The Principal will direct teachers to take attendance using their paper rosters and report back to
SLs by email (during a lockdown) or in person (at an evacuation site). Teachers should report three
pieces of information:

a. # of students present in their classroom at that time (head count - Police may want this
information);

b. Names of any students on the roster who aren't currently in the classroom;
c. Names of any students who are not on the roster but are in the classroom

Note: lf for some reason the teacher doesn't have a paper roster, one cqn be generoted in Powerschool
by pulling the Weekly Attendance Summary (Meeting) Report and nqvigoting to the pqge Íor that cohort.

2. A school leader will access Powerschool and pull the Weekly Attendance Summary (Meeting)
Report. This will generate daily attendance by grade. (lf you can't access Powerschool at the
school, contact a Rocketship national/regional staff member to pull this report remotely).

3. Office Manager will give the other school leaders the student sign-in/out sheets. lf the OM can't
leave the Front Office, the OM can scan the sheet and email it around.

4. As teachers report in, school leaders (AP, BOM, Principal) should compile the information from
teachers, PowerSchool, and the sign-out sheet to account for every student on the roster who isn't
currently in their teacher's classroom. These students may be absent that day, they may have left
school early, or they may be in another teacher's classroom.

5. lf a student is still missing, the Principal should contact the child's family to confirm that the child
was at school that day and did not leave early. lf the child is still unaccounted for, the Principal
should search for the child or notify the police.

Communication Norms During an Emergency
Walkies: Use walkie-talkies for urgent communication onlv or if email and phone communications are
not working. (An example of urgent communication is when a school leader asks you to respond over
the walkie-talkie or to report an injured student).

Email and Phone: Check your email and keep your phone handy. ln case of a lockdown, school leaders
will use email to have teachers report that all their students are accounted for and uninjured.

Social Media and Families: Do not access Facebook , Twitter, or any other social media during an

emergency. Do not contact families - families will be contacted using the school calling system.
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Fire

Fire in the School Buildine

When the fire is discovered:
r Activate the nearest fire alarm .

. Call 9LL.

. Notify the Principal or other school leader ASAP

. The Principal should make sure all teachers are aware of the fire and are evacuating their students.
lf the fire alarm is not working, the Principal and designees should alert teachers by other means
(e.g. Walkie-Talkies, go door to door, shout)

I ln case of a fire, the Principal is the designated responsible official
. Fight the fire ONLY if:

o The fire extinguisher is in working condition
o The fire is small (the size of a wastebasket or smaller) and is not spreading to other areas

o Escaping the area is possible by backing up to the nearest exit

Upon hearing of a fire:
L. The Principal should make sure 911- has been called. Multiple 911 calls are OK.

lmportant! The Fire Department is to be notified of fires larger in size than a wastebasket. The
Fire Department will need the following information: School name and phone number, building
address including cross streets, location of the fire within the building, information on the layout
of the building/how to quickly reach the fire.

2. The Principal (or designee) should direct students and staff to evacuate the building. Teachers
should know that the fire alarm means EVACUATE.

3. Teachers should evacuate their students:
- Grab the class roster and safety clipboard.
- Students should line up in síngle file and count student quickly.
- Shut the door upon leaving
-Take students to the primary assembly site, following the route on the map.
- At the assembly site, take attendance and report any missing children to the Príncipal

4. The Office Manager should grab the Emergencv Cards, Sign in/Out Sheets, and First Aid Kit before
evacuating. As the Assistant to the Physically-Challenged, the Office Manager needs to make sure that
students and staff with medical conditions are safely evacuated. The Office Manager will also render
first aid if necessary,

5. lf safe, the Principal should direct the Business Operations Manager (head of the Hazards/Ut¡lit¡es
Team) to disconnect utilities & equipment before evacuating. This will mitigate damage caused by a
fire.

6. All other staff members or visitors in the building should also evacuate

7. The Principal and Assistant Principals should sweep the hall for students
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8. After evacuating (at the assembly site):
- The Principal should make sure that teachers take attendance. lf students are missing, they

should report to the Principal or Assistant Principals. The Principal will decide if a search/rescue
mission is appropriate.

- The Principal should wait for the fire department and be prepared to assist them.
- Students and staff should wait together at the assembly site until they are dismissed.

9. lf an emergency release is necessary:
- The Principal will work with the Office Manager (head of the Student Release/

Communications Team) to contact parents (e.g. using OneCall) with instructions for the
emergency release.

* lmportant! The Principal or Office Manager are the only individuals authorized to sign out a child in
the case of an emergency.

The Traffic and Security Team (led by the Business Operations Manager) should help direct
traffic during student release.

11. Wait unt¡l the fire department says it is OK to return to the building. lf major damage occurred, the
Principal should contact the Director of Schools to initiate a Crisis Response and bring in Facilities
experts to make sure the building is safe for students,

Fire In the Surroundins Area

This procedure addresses the situation where a fire is discovered in an area near the school. I

t. lf a fire is discovered near a school, the Principal should not¡fy 911. lf someone learns of a fire near
the school, he or she should notify the Principal immediately.

2. The Principal/designee will initiate the appropriate emergency response action based on the nature
of the threat. The Principal should consult with the Fire Department about whether or not the
school should be evacuated and where it students and staff should go.

3. ln the event of an evacuation, follow the protocol described above

4. lf an emergency release is necessary, follow the protocol described above. The Principal/designee
should consult with the Fire Department to determine how the emergency release should occur.
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Earthquake

What to Expect During an Earthquake

RSED staff members who've never experienced an earthquake or didn't grow up in an area where
earthquake safety training was necessary may be especially anxious about what to expect when an

earthquake hits. Knowing what to expect will help school staff make quick decisions about where to
stand and which potential hazards (such as bookshelves or items mounted on walls) to avoid.

When an earthquake hits, the first indication of a damaging earthquake may be a gentle shaking, the
swaying of hanging objects or the sound of objects wobbling on shelves. For a small earthquake, the
gentle shaking, swaying, and wobbling for a few seconds may be the only impact. You may not have

time to register that an earthquake is occurring and enact an emergency response.

ln a violent earthquake, the signal to begin the emergency procedure is the sensation of severe quaking.

You may be jarred by a violent jolt after the shaking, swaying, and wobbling. You may hear a low, loud,

rumbling noise and then feel shaking, making it very difficult to move from one place to another. The

following may occur:

o Freestanding bookshelves may topple
o Wall-mounted objects may loosen and fall
r Suspended ceiling components may fall, causing others to come down with them
o Door frames may be bent by moving walls and may jam doors shut
o Moving walls may bend window frames, causing glass to shattef, sending dangerous shards into

the room
o The accompanying noise may cause considerable stress

Emergency response procedures for earthquakes included in this Plan include:

(1) During/lmmediately After an Earthquake

(2) After an Earthquake: Evacuation

(3) Special Circumstances: Earthquakes when Outside

During/lmmediatelv After an Earthquake: Drop and Cover

1) lnstruct students to DROP and COVER.

-Drop to the floor.
- Take cover under a structure that can protect you from falling objects. The safest places in a

classroom are under a sturdy desk or table, in a doorway, or against an inside wall (a wall that
separates inside spaces). Keep your back to the windows to shield against broken glass.

- Cover your head and neck with your arms.

2) Everyone else in the building should drop and cover as well
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3) Stay in this position until the shaking stops. Talk to students to keep them in the drop/cover position
until the shaking stops.

4l lf you have access to a walkie-talkie, make sure it is turned on

5) After the shakíng stops, check for injuries and render first aid

6) Wait for further instruction over the intercom or through another means from the Principal or
designee (e.g. evacuation).

After an Earthquake: Evacuation

Evacuation after a major earthquake is necessary because of the threat of secondary disasters (fire,
explosions, etc) caused by the earthquake.

Communications between and within the school may also be interrupted during an earthquake, so
principals and teachers may need to use their own judgment deciding whether or not to evacuate a

school or their classroom. These are the steps to follow after the initial response to an earthquake
described above:

1) The Principal (or designee) is responsible for initiating the fire alarm to signal the evacuation of the
building after an earthquake. Always evacuate after an earthquake to check the school grounds
before bringing students back inside.

2l lf an evacuation ís initiated (i.e. fire alarm goes off), everyone in the building should evacuate and

leave the door open as they leave:

3) Teachers should evacuate their students:
- Grab the class roster and safety clipboard.
- Students should line up in single file and count student quickly.
- LEAVE THE DOOR OPEN upon leaving (this is the opposite of a fire drill)
-Take students to the primary assembly site, following the route on the map.
- At the assembly site, take attendance and report missing children to the Principal

4) The Office Manager should grab the Emersencv Cards. Sign-in/Out Sheets, and First Aid Kit before
evacuating. As the Assistant to the Physically-Challenged, the Office Manager needs to make sure that
students and staff with medical conditions are safely evacuated.

5) lf safe, the Principal should direct the Business Operations Manager (head of the Hazards/Ut¡l¡t¡es
Team) to disconnect ut¡lit¡es & equipment before evacuating. This will mitigate damage caused by a

fire, if one results.
6) After initiating the fire alarm, the Principal should:

o Sweep the hallways (with APs or the Business Operations Manager)
o Make sure 9LL has been called (if not already called).
o Evacuate the buildíng with students and staff.

7) As the Head of the First Aid Team, the Office Manager should be sure to grab a First Aid Kit,

Emergency Cards, and Sign in/Out sheets,
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8) After evacuating (at the assembly site):

- Teachers should take attendance and notify the Site Communications Team (Principal, APs, BOM) of
missing students or staff.

- lf students or staff are missing, the Principal should lead a search and rescue mission

- lf first aid is needed, the Office Manager and the First Aid Team should set up a First Aid Kit and render

aid as needed.

- The Business Operations Manager should turn off the gas and electricity, if it is safe to do so. (This will

minimize risk of fire or explosion after an earthquake).

- RSED schools are equipped with earthquake/survival buckets with tools, food, and drinking water that

can be used in case of an emergency.

- Principals will observe the following:

Re-entry into Classrooms: The Principal/designee will determine if it is safe to re-enter the

classroom. Students and staff should stay out of the building until the Principal has given the OK.

Release of Staff: Once the student body is as safe and secure as possible, teachers will remain

with students untilthe Principal or designee releases staff to attend to personal situations,

families and home.

Special Circumstance: Earthquake While Outside the Buildine

Follow these instructions if outside during an earthquake:
1) Stay outside.
2) lnstruct students to move away from buildings, street lights, and utility wires - stay in the open

3) lnstruct students to drop and cover until the shaking stops.
4) Proceed to the evacuation site when safe.

5) Make sure your walkie-talkie is on and listen for further instruction.
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Severe Weather/Tornad o
Severe weather includes violent thunderstorms, tornadoes, and other forms of disruptive weather
phenomena.

1) The Principal is responsible for monitoring severe weather situations and initiating an emergency
response. lf other staff or community members learn of a severe weather situation, they should
notify the Principal ASAP.

2l ln the case of a Tornado or Severe Weather Watch (i.e. be on alert as conditions are favorable for a

Tornado or severe weather), the Principal should use a battery-powered weather radio to
monitor/listen for updates on the weather.

3) ln case of a Tornado or Severe Weather Warning (i.e. tornado has been spotted/is coming/is
imminent), a siren may sound, and the Principal should initiate a GO TO SAFE SITE response.

4) Upon hearing an announcement to GO TO A SAFE SITE, Teachers should take the following steps

* Grab your safety clipboard and walkie-talkie.
* Make sure your walkie-talkie is on,
* COUNT your students before you leave the room.
* Lead your students to the designated INDOOR SAFE SITE, following the path on your map.
* lf severe weather is imminent, instruct students to face the interior wall and get down on their
knees, holding their hands behind their head.
*As possible, take attendance at the safe site.
* lf you need assistance or student(s) is (are) missing notify the Site €ommunicat¡ons Team
(Principaland APs).

5) The Office Manager should grab the Emergency Cards, Sign-in/Sign-Out sheet, and First Aid Kit before
heading to the Safe Site. As the assistant to the physically-challenged, the OM needs to make sure that
students and staff with physical challenges are evacuated. ( Consult the List of Staff/Students with
Medical Conditions if there are any questions)

6) The Principal should continue listening to the weather radio and determine when it is safe to return
to the classrooms.

7) Staff and students should wait for the "All Clear" signal from the Principal to return,

Nole: If you are unoble to get to the school's designated sale site, consider the following solety tips:

Small interior rooms on the lowest floor and without windows
Hallways on the lowest floor away from doors and windows
Rooms constructed with reinforced concrete, brick or no windows
Stay away from outside walls & windows
Use arms & protect head & neck
Remain sheltered until the tornado threat is announced to be over
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Flood
ln case of a flood, the Principal will generally have sufficient warning to make arrangements to close the
campus.

lf a flood threatens the school without sufficient warning (e.g. flash flooding), the following procedure
applies:

1) The Principal is responsible for monitoring severe weather situations and initiating an emergency
response. lf a staff or community member learns of an impending flood, he or she should notify the
PrincipalASAP. ln case a flood watch/warning, a siren may also sound. The Principal should have a
battery-powered weather radio handy and should keep it on when severe weather, such as a flood,
is impending.

2l The Principal should get information from the local emergency management agency and determine
whether a SHELTER-IN-PLACE (with emergency release, if there is enough time), EVACUATE, or
OFF-SITE EVACUATION procedure is appropriate.

3) ln case of an evacuation, the Principal should direct staff and students to evacuate the affected
buildings per the regular procedure (grab clipboard + roster, count students, lead them out in single file
by the established evacuation route). lf conditions change, the Principal may turn an Evacuation into an

Off-Site Evacuation.

4) The Office Manager should contact families with information on emergency release plans/to reassure
them that students have been evacuated (OneCall or other).

5) The Principal should continue monitoring the situation using the weather radio and remain in contact
with emergency response officials to inform next steps.

6) ln case of sustained emergency situation, RSED schools have earthquake/survival buckets with tools,
drinking water, and food that can be used in case of emergency.

Flood Special Circumstance- Flood off site

lf a flood occurs when students/teachers are unable to evacuate with the rest of the school, the
following guidelines should be observed:
. Climb to high ground and stay there
. Avoid walking or driving through flood water
. lf car/bus/van stalls, abandon it immediately and climb to a higher ground
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Air Pollution / Smog
It is recommended that protective measures be taken by sensitive persons in case of air pollution/smog
These are persons with chronic lung disease or asthma, the elderly, the chronically ill and exercising
children and adults.

Protective Actions
o Avoid strenuous outdoor physical activity during an episode.
o Avoid exertion or excitement, which will increase breathing rate.
o Plan indoor activities for students.
o Outdoor activities should be restricted beginning at stage two or when the media announces a

bad air day.
o Remain indoors until the episode ends. Keep doors and windows closed, as indoor

concentrations of ozone are about one-half that of outdoor levels.
o Use the air conditioner to re-circulate indoor air and keep cool. High temperatures may add

stress to the pollutant effects.
o Avoid aerosols, dust, fumes, and other irritants. Reduce activities such as cooking or cleaning,

which produce irritants to the nose, eyes, and lungs.
o Avoid traffic-congested areas where pollutants are being generated, if you must go outside,
o During air pollution seasons, use the cooler morning hours for outdoor activities.
o Expect severity of symptoms to increase as ozone levels increase (coughing, wheezing, shortness

of breath, headaches, chest discomfort and pain, etc.).
a

¿ lmportant! lf notified, via the health department that it is unhealthful for students to be

^ outside, the school (Office Manager/Principal)will be notified, via the all-call system. ln this
case, recesses should be cancelled and schools should follow the "rainy day" schedule for lunch,

Stage 1: Advisory/Alert
o MODIFY WORK PROGRAM to reduce activities that increase your respiration rate.
o REDUCE VEHICLE USE. Curtail work-related driving and carpool to and from work. Encourage

students to bike, walk or carpool to school.

Stage 2: Warning
o lF AT HOME, REMAIN HOME. Sites will be closed until the Principal is notified that the warning is

terminated. Await instructions from your supervisor.
o lF AT WORK, REMAIN AT WORK until released by the Principal

Stage 3: Declared Emergency
o lF AT HOME, REMAIN HOME. Sites will be closed until the Principal is notÌfied that the

emergency is over. Await instructions from your supervisor.
o lF AT WORK, REMAIN AT WORK until released by the Principal/designee
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Power Loss

lf the power goes off (either as an isolated event or as part of another emergency), it may quickly return.
Irr the event of extended power loss to a facility, these precaul.ionary ûìeasures should be Laken to keep
the facilities safe:

Unnecessary electrical equipment and appliances should be turned off. Power restoration could
result in a surge causing damage to electronics and affecting sensitive equipment.

lf the focility is locoted in on environment with freezing temperatures:

Turn off and drain the following the fire sprinkler system, standpipes, potable water lines,
and toilets in the event of a long term power loss.

Equipment that contains fluids that could freeze without heat should be moved to heated
areas or drained of liquids.

Upon Restoration of Heat & Power:

Electronic equipment should be brought up to room temperature before energizing to prevent
condensate from forming in the circuity.

ln freezing environments; Fire and potable (drinking) water piping should be checked for leaks from
freeze damage after the heat has been restored to the facility and water turned back on.

Criminal Activity Nearby (Police Chase, Search in Neighborhood)
When someone learns of a threat near the school campus (ex. violence or criminal activity in the
neighborhood), he/she should ¡n¡t¡ate a Lockdown Procedure as follows:

L. Call 9LL (multiple phone calls to report the same disturbance are OK).

2. Notify the Principal or another school leader ASAP.

3. A school leader should announce that the school needs to go into Lockdown overthe intercom or
through another means (i.e. walkie talkies). For example:

"We have an emergency situation and teachers need to implement a lockdown, Teachers, bring
students into classrooms and lock and/or barricade your doors. Do not open your door unless a

school leader asks you to. We will be sending an email asking teachers to confirm that they are OK

and all students are accounted for - please respond to this ASAP."

4. For updates on the situation, a school leader should callthe local police department.
5. The Office Manager should be prepared to share the sign-in/out sheet with School Leaders.

6. The Principal (or an AP, if the Principal is absent) should try to make sure all students in the building
are accounted for by having teachers take attendance and report the # of students in their room,
the names of students on their rosters who aren't physically in their rooms, and the names of
students who aren't on their rosters but are physically in their rooms. (See also: Accounting for
Students During/After an Emergency).

7. Communicate with parents using our automated calling system another means. Parents should stay
away from the school if there is an active situation at the school - they could get in the way of law
enforcement responding to the crisis. Consider the following message:

o

o
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"There is a situation at Rocketship XY and the school is in lockdown. Everyone is safe, and the
police have been contacted. For your safety and the safety of our staff and students, please do
not callthe school and do not come to the school. We will notify you with an update as soon as

possible."

8. Notify the Director of Schools (when safe to do so) to inítiate a crisis response (See also: Crisis
Response Plan).

9. Wait until you hear from law enforcement to end the lockdown. When the lockdown ends, get
contact families and let them know what your plan is for emergency dismissal and if you will use

additional safety measures during dismissal (e.g. checking walker rider cards at two locations
and/or asking for photo lDs).

Upon hearing the Lockdown order, teachers should:

t. Bring all students inside (even if they don't belong in your class).

2. Lock the door if you can. lf not, barricade with furniture.
3. Turn off the lights.
4. Close the curtains/blinds.
5. lf there is shooting, have students hide behind internal barricades away from windows and wait

silently.
6. Turn on your walkie and check your email. Wait for instructions from school leaders.
7, Do not allow students to exit the classroom. No bathroom breaksl
8. When asked by your school leaders, use the paper roster in your classroom to take a.ttendance and

then send an email to your school leaders (Principal, APs, BOM, and OM) with three pieces of

'n"'"'''n' 
: ilil'd:iT;3:r*åïüîr#r,i:îïffiî:îft::i"'"ïïii,ii,,,""

(See a lso: ACCOU NTI NG FOR STU DENT DU Rl NG/AFTER AN EM ERG EN CY)

9. There is no way to predict how long a lockdown will last. Keep kids quiet and comfortable. Consider
handing out hard candies to help kids cope with the stress. lf a lockdown lasts for an hour or more,
consider handing out small bottles of water (no bathroom breaksl) and/or granola bars.

L0. Kids will have questions - be prepared. All Rocketeers should understand what it means to go ínto

"lockdown" and that we go into lockdown to stay safe when there's a threat (burglar, wild anÍmal,
or violence) near our school.

Remember to....Turn on your Walkie-Talkie, Keep it Quiet: Teachers and YMCA/City Year/Field Crew &
After School staff must have a charged & functioning Walkie Talkie in their classroom or on their body, if
outside. Walkie Talkies are charged/stored in the Staff Room at night.

lntruder W¡th a Weapon
Note on Students With Wedpons:
When a student is discovered on campus with a deadly weapon:

The Principal (or other school leader) shall be notified ASAP

lf the student poses an active threat to the school (e.g. student will not give up the weapon), the
Principal or designee shall implement a school-wide emergency response, initiating a Lockdown
and calling 9LL.
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lf no imminent threat is posed (e.g. a knife was discovered in a student's backpack and
immediately confiscated), the Principal shall take the student to the school's front office and deal
with the situation using standard RSED disciplinary procedures.

lf an intruder enters the school ce mous with a lv weapon, everyone should do the followins:

t. Do not confront the intruder. Follow the Window of Life principle and take personal protective
action first: get to a safe location with the door locked and/or barricaded.

2. Warn those immediately around you and if possible, notify the principal or another school
leader ASAP. All staff can and should make the Lockdown call over the intercom or walkie
talkies rather than waiting for the principal or school leader.

3. Call 911. Give as many details as you can about the intruder's identity, location, and the kind of
weapons he/she has. Please also use as many descriptive details about the intruder as you can,
including: gender, age, ethnicity, height/weight, clothing and other remarkable characteristics
such as piercings, jewelry and tattoos.

4. Follow the Lockdown Procedure described above.

Shooting (Drive-by, Neighborhood)
lf shooting occurs at or near a school site, the immediate concern is the safety of students and staff

lf you suspect that shots may be fired from a passing vehicle:
1.. Direct staff and students to lie flat on the ground and keep as low as possible

2, lf safe, look at the vehicle, try to identify:

o License plate number

' TYPe of vehicle
o Occupants
r Weapons

lmmediately after the vehicle is gone:

L. Alert the Principal
2. Call 911.

3. Principal/Designee will order a Lockdown for staff and students (See lockdown Procedure
above). This order will stay in place until law enforcement arrives and gives the all clear.

4. Do ttot tnove tJtose seriously injured unless ittttninent tlarrger exists. lI the injured are
ambulatory, move them to a safe shelter.

5. immedíately notify the Principal of any injuries and report the extent of the injuries.
6. Stay with the injured until emergency services arrive.
7. The Principal/Designee should contact his/her supervisory Director of Schools to initiate a crisis

response (See also: Crisis Response Plan).

8. lf the media arrives, they should be directed to the Principal/Designee.

REMEMBER- Students will model their emotional reaction after yours. STAY CALM.

Hostage Situation
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lf a hostage situation arises at a school, do the following

1) Notify the Principal or another school leader ASAP.

2) Stay calm and keep students as calm as possible.

3) Do NOT be a hero; Follow the captor's instructions.
4) Cooperate and be friendly. Don't argue with or antagonize the captor.
5) lnform captors of medical or other needs.
6) Be prepared to wait - elapsed time is a good sign.
7l Don't try to escape and don't try to resolve situation by force.
8) Be observant and remember everything that is seen or heard, including details about the captor's

a p pea ra nce (gender, ethn icity, height/we i ght, cloth i n g, tattoos, etc. ).
9) lf a rescue takes place, lie on the floor and await instructions from rescuers.

Upon hearing of a hostage situation at the school site, the Principal should:

1) Call the police ASAP.

2) Move other students and teachers away from the hostage situation, if safe. Avoid making
announcements over the loud speaker if this could antagonize the captor.
3) Keep everyone as calm as possible.

Shelter-in-Place

A Shelter-ln-Place order means that a situation has occurred that requires students and staff to remain
inside with lintited exposure to outside air (turn off the air conditioning). An example of a Shelter-in-
Place emergency would be a fire in a nearby factory that is releasing toxic fumes into the air,

L. The Principal will make an announcement to signal a shelter-in-place, such as:

"We have received information about a fire at a manufacturing plant nearby that is releasing toxic
fumes. Students and staff should get inside. Teachers, close the windows to your classrooms. We will
be turning off the air conditioning. Please stay inside and continue teaching with the windows shut. I

will be sending out an email that you should all respond to once you have taken attendance."

2. The Business Operations Manager should turn off the HVAC system

3. When the announcement has been given, Teachers should lead all students indoors and into their
classrooms and shut the doors and windows. lt is a good idea to stuif a towel or sweatshirt under the
door, if available. Once inside, teachers should take roll.

4. The Principal or designee should send out an email to teachers asking teachers to confirm that they are
OK and that all students are accounted for.

5. lf safe to do so, the Utilities and Hazard Team (under direction of the Business Operations Manager)
should walk through the campus to make sure that all windows are shut and doors are closed.

6. Teachers should respond to the email confirming they are OK or alerting the Principal that students
are missing. lf students are missing, the Principal will decide if a search and rescue mission is safe.
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7. lf necessary, the Utilities and Hazard Team (under direction of the Business Operations Manager)
should shut off the gas and power systems for the building.

8. The Principal should contact the authorities (local Fire department) to find out when it is safe to
release students/end the Shelter-in-Place drill.

Car/ Bus Accident
ln case of a car or bus accident on/near the school premises, the Bus Driver or First Responder to the
Scene should take charge of emergency response actions.

1 Remain calm and call 9L1 immediately. Report any and all details, inclr.rding if another vehicle was
involved the make/license plate number, and details about the driver.

2. Contact the school Principal. The Príncipal or designee should callthe Head of the Region immediately
and also contact the bus owner/contractor.

3. The driver or First Responder should care for the immediate needs of his passengers to the extent
possible and also to the non-passengers involved in the accident, if possible.

5. The driver and First Responder(s) should wait for the emergency responder personnel (fire,

ambulance, etc.) to arrive. Even if an ambulance is not needed, the First Responder should also and
dríver should wait on the premises while the driver(s) and principal report the accident

6. Afterward, preserve the accident to the extent possible - don't move things except in the service of
helping victims.

7. The driver may not authorize any passenger to leave or be taken from the accident scene, lf there are
children on the bus, a staff member must supervise dismissal.
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Threat to School
lf o school is threatened over the phone (e.9. bomb threot, terrorism), the coller needs to keep cool ond
try to remember as much information as possible from the coller.

Person Receiving the Threat
The person who receives the threat has the best ínformation for police to follow-up on.

o Try to keep the caller on the line - don't hang up!
o Get as much information as possible from the caller and write down what you're hearing:

o ls the caller a male or a female? Adult or child?
o What did the caller's voice sound like? High? Soft? Whispery? Deep? Raspy?

lntoxicated ?

o Did the caller have an accent?
o Did you hear anything in the background? Cars/street noise? Dog barking? Music?

Voices?
o What specifics did the caller give about the threat (e.9. a bomb will explode in the

servery tomorrow at noon)?
o Report all this information to 9LL
o After the caller hangs up, report immediately to the Principal or nearest school leader.
o Call 9LL and report these details.

Upon hearing of a threat to the school, the Principal:
o Makes sure 9LL is called immediately, and that the person receiving the threat has either called

or is available to provide first-hand information to the 91l. receiver.
o Assumes command of the emergency until replaced by the fire department/Sheriff's

Department.

Specific Situation: Bomb Threot
o Designated staff member leads an evacuation of the building. "Your attention please. Your

attent¡on please. Evacuate the building - Evacuate the building."
o The principal and designee should conduct a sweep of the school grounds after the evacuation

to make sure everyone is out.
o Teachers should: visually scan their room - is there anything out of place? Any students missing?

o Count students quickly before leaving and grab the safety clipboard.
o Leave doors unlocked and turn off lights when leaving.

Specific Situøtion: Shooting Threqt
. The Principal shall implement a lockdown order until police arrive.

o The principal's designee (e.g. Assistant Principal)should check all restrooms and the
perimeter of the building and lock the gate to keep the area is secure.

o Upon consultation with law enforcement/fire department (usually after inspection by law
enforcement) declares the buildings to be unsafe or safe to re-enter.

o Contact the DÌrector of Schools to initiate a crisis response plan.
o lf school buildings are deemed unsafe, the Princ¡pal should arrange for transportation to

another site.
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With the Office Manager, the Principal will contact parents so that they know where to go for an
emergency pickup and so that they are not rushing to a dangerous site (i.e. by using OneCall)

Explosion
This sectíon addresses four possible scenarios involving an Explosion/Risk of Explosion, (Note: this plan

addresses the emergency response to a terrorist attack resulting in an explosion).

Scenario 1: Explosion on SchoolPropertv

L. ln the event of an explosion, everyone should initiate DUCK AND COVER. Teachers should instruct
students to DUCK and COVER.

2. The Principal or his/her designee will call "9!!."

3. The Principal/designee will consider the possibility of another imminent explosion and initiate
emergency response actions based on their assessment of the situation. These emergency response
actions could include SHELTER-IN-PLACE (low threat of another explosion), EVACUATE BUILDING or
OFF-SITE EVACUATION.

* ln the event of an evacuation, the Principal will direct the Office Manager or designees to
make an announcement of the evacuation and give instructions to teachers and other staff,
including which assembly site to use.

The Office Manager will take the Emergency Cards, Sign in/Sign Out Sheets, and the First
Aid Kit with him/her to the assembly point. The Office Manager must make sure all

Physically-Challenged Students and staff are assisted out of the buildings.

ln the event of an evacuation, Teachers should follow standard evacuation procedures. They
should grab their safety clipboard and attendance roster, count their students before
leaving, shut the door, and lead their students in an orderly fashion on the established route
to the assembly site.

a At the assembly site, teachers will take attenclance to account for stuclents. Teachers will
notify the Site Communications Team (Principal, APs, or BOM) of missing students.

4. lf students or staff are injured, the Office Manager will direct the First Aid Team to set up a station
and tend to the injured.

5. The Utilities and Hazards Team Leader will notify the appropriate utility company of damages to
water lines, sewers, power lines and other utilities.

6. The Principal/designee will notify the Head of the Region to initiate a Crisis Response Plan (See a lso

Crisis Response Plan).

7. Members of the Traffic and Security Team, under direction of the BOM, will post guards a safe
distance away from the building entrance to prevent persons entering the school buildings.

a

a

a
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8. The Student Release/Communications Team will notify parents of emergency release plans and
procedures (e.g. using OneCall).

9. An area affected by an explosion will not be reopened until an appropriate agency provides

clearance and the Principal/designee gives authorization to do so and a qualified fire suppression
and haz mat team has inspected the building.

Scenario 2: Risk of on on School Propertv

1. The Principal/designee will initiate the appropriate emergency response based on available
information. This may include DUCK AND COVER, SHELTER-IN-PLACE, EVACUATE BUILDING, or OFF-

SITE EVACUATION.

ln the event of an evacuation, the Principal will direct the Office Manager or designees to
make an announcement of the evacuation and give instructions to teachers and other staff,
including which assembly site to use.

The Office Manager will take the Emergency Cards, Sign-in/Out sheets, and First Aid Kit with
him/her to the assembly point.

ln the event of an evacuation, Teachers should follow standard evacuation procedures, They
should grab their safety clipboard and attendance roster, count their students (if safe to do
so) before leaving, and proceed to the assembly site.

At the assembly site, teachers will take attendance to account for students. Teachers will
notify the Site Communicat¡ons Team (Principal, APs, or BOM) of missing students.

2. The Principal/designee will call "gtl."

3. The Util¡t¡es and Hazards Team, under direction of the BOM, will notify the appropriate utility
company of damages to water lines, sewers, power lines and other utilities.

4. The Principal/designee will notify the Head of the Region and initiate a crisis response (see also:

Crisis Response Plan).

5. All affected areas will not be reopened until the appropriate agency provides clearance and the
Principal/designee issues authorization to do so.

Scenario 3: Explosion or Risk of Explosion in Surrounding Area

L The Principal/designee will initiate a SHELTER-lN-PLACE emergency response. The Office Manager or
designee will communicate this order to teachers, and teachers will make sure students follow this
order.

2. The Principal/designee will notify "9!!.'

3. The school will remain in a SHELTER-IN-PLACE condition untilthe appropriate agency provides

clearance and the Principal/designee issues further instructions.

a

a

a
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Scenario 4: Nuclear Blast or Explosion lnvolvins Radioactive Materials

1. The Principal/designee will initiatc the SHELTER lN'PLACE emergency response. The Office Managcr
or designee will communicate this order to teachers, and teachers will make sure students follow this
order

When sheltering, personnel should try to establish adequate barriers or shielding (e.g.

concrete walls, metal doors) between themselves and the source of the blast or explosion,
and should avoid sheltering near exterior windows.

2. The Principal/designee will notify "9!L.'

3. After the initial blast, the Site Communications Team (Principal, APs, BOM) should lead an effort to
remove students from rooms with broken windows, extinguish fires, provide first aid, and relocate
students from upper floors if possible.

4. Under direction of the BOM, the Utilities and Hazards Team will turn off the school's main gas supply,
local fans in the area; close and lock doors and windows; shut down all buildings' air handling systems;
seal gaps under doors and windows with wet towels or duct tape; seal vents with aluminum foil or
plastic wrap, if available; and turn off sources of ignition, such as pilot lights.

5. The Principal or designee will monitor radio or television announcements and initiate further actions
as appropriate.

6. At the Principal/designee's discretion, and only if safe to do so, designated personnel should attempt
to distribute emergency supplies including food and water.

7. The schoolwill remain in a SHELTER-IN-PLACE condition untilthe appropriate agency provides

cleara nce.

Radiation Threat

A radiation threat, often called a "dirty bomb," is the use of common explosives to spread radioactive
materials over a targeted area,

lf you are OUTSIDE, cover your nose and mouth and quickly go inside a building that has not
been damaged.

lf you are lNSlDE, close windows and doors; turn off air conditioners, heaters or other
ventilation systems. (Shelter-in-Place)

Steps for self-decontam ination :

o REMOVE YOUR CLOTHES and put them in a sealed plastic bag
o WASH SKIN as thoroughly as possible with lukewarm water

a

a

a
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Chemical Spills and Hazardous Substances
When o lorge chemicølspillhøs occurred:
. lmmediately notify the designated official (Principal)
. Contain the spill with available equipment (See "Location of Safety Equipment" list in the safety

clipboard)
. Secure the area & alert other site personnel
. Do not attempt to clean the spill unless trained to do so
¡ Attend to injured personnel & call the medical emergency number if required
. Call a local spillcleanup company orthe Fire Departmentto perform a large chemicalspill cleanup

(See the Emergency Contact list in your safety clipboard)
r Evacuate building as necessary

When a small chemicøl spill has occurred:
. Notify the designated official (Principal)
. lf toxic fumes are present,, secure the area to prevent other personnel/students from entering
. Small spills must be handled in a safe manner, while wearing the proper PPE

¡ Review general spill cleanup procedures
. The name/number to call for chemical spill cleanup in included in the Emergency Contact List in in

. 
Uort safety clipboards.

Høzardous Substances:
Hazardous Substances include the following, but is not limited to the following:

Gasoline Lacquer Thinner
Solvents Paint

Motor Oil Agricultural Spray

Diesel Fuel Paint Thinner
Kerosene Stain

Anti-Freeze Break Fluid
Airborne Gases/Fumes

lf you encounter a spill, always call for assistance (See the Emergency Contacts on your Safety
Clipboard)and:

r Extinguish all ígnition sources
. Shut off main emergency switch to fuel pump, if appropriate

. I Move appropriate fire extinguishing equipment to area
. lf possible, contain the spill to prevent further contamination
¡ Move people/personnel away or evacuate from contamination area

L79
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Biological / Chemical lncident
A Biological or Chemical Release is an incident involving the discharge of a biological or chemical
substance in a solid, liquid or gaseous state. Such incidents may also include the release of radioactive
materials. Common chemical threats within or adjacent to schools include the discharge of acid in a
school laboratory, an overturned truck of hazardous materials in proximity of the school, or an explosion
at a nearby oil refinery or other chemical plant.

The following indicators may suggest the release of a biological or chemical substance: (1) Multiple
victims suffering from watery eyes, twitching, choking or loss of coordination, or having trouble
breathing. Other indicators may include the presence of distressed animals or dead birds.

Scenario 1: Substance Released lnside a Room or Building

t. The Principal/designee will initiate the EVACUATE BUILDING action. Staff will use designated routes
or other alternative safe routes to an assigned Assembly Area, located upwind of the affected room
or building.

2. Thc Principal/designec will call "91-I" and will provide the exact location (e,9., building, room, area)
and nature of emergency.

3. The Principal/designee will notify the Regional Team of the situation

4. The Principal/designee will instruct the Security/Ut¡lities Team to isolate and restrict access to
potentially contaminated areas.

5. The Security/Utilities Team will turn off local fans in the area of the release, close the windows and
doors, and shut down the building's air handling system.

6. Persons who have come into direct contact with hazardous substances should have affected areas

washed with soap and water. lmmediately remove and contain contaminated clothes. Do not use
bleach or other disinfectants on potentially exposed skin. lndividuals that have been contaminated
"topically" by a llquld should be segregated from unaffected individuals (isolation does not apply to
widespread airborne releases). A member of the First Aid/Medical Team should assess the need for
medical attention.

7. The Assembly Area Team will prepare a list of all people in the affected room or contaminated
area, specifying those who may have had actual contact with the substance. The Assembly Area
Team will provide the list to the Principal/designee and the emergency response personnel.

L Any affectecl areas will not he reopened until the Santa Clara County HazMat or appropriate agency
provides clearance and the Principal/designee gives authorization to do so.

Scenario 2: Substance Released Outdoors and Localized

1. The Principal/designee will immediately direct staff to remove students from the affected areas to
an area upwind from the release. The Principal/designee will, if necessary, initiate the EVACUATE

BUILDING action.

2. The Traffic and Security Team (under direction of the Business Operations Manager) will establish
a safe perimeter around the affected area and keep personnel from reentering the area.
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3. The Principal/designee will call "9!!" and the local emergency management agency (see

Emergency Contacts List in your safety clipboard) and will provide the exact location and nature of
emergency.

4. The Principal/designee will notify the Head of the Region of the situation to initiate a crisis
response.

5. The Utilities/Hazards Team (under direction of the Business Operations Manager) will turn off local
fans in the area of the release, close the windows and doors and shut down the air handling
systems of affected buildings.

6. Persons who come into direct contact with hazardous substances should have affected areas
washed with soap and water. lmmediately remove and contain contaminated clothes. Do not use
bleach or other disinfectants on potentially exposed skin. lndividuals that have been contaminated
"topically" by a liquid should be segregated from unaffected individuals (isolation does not apply to
widespread airborne releases). A member of the First Aid Team (led by the OM) should assess the
need for medical attention.

7. The Site Communications Team (Principal, APs, BOM) should compile a list of all people in areas of
contamination, especially those who may have had actual contact with the substance. The Site
Communications Team will provide this list to emergency response personnel.

8. Any affected areas will not be reopened until the appropriate agency provides clearance and the
Principal/designee gives authorization to do so.

r Scenario 3: Substance Released in Surroundins Communitv

L. lf the Principal/designee or local authorities determine a potentially toxic substance has been

released to the atmosphere, the Principal/designee will initiate SHELTER-lN-PLACE.

2. Upon receiving the SHELTER-lN-PLACE notification, the Ut¡l¡t¡es lHazards Team (under direction of
the BOM) will turn off local fans in the area; close and lock doors and windows; shut down all

buildings' air handling systems; seal gaps under doors and windows with wet towels or duct tape;
seal vents with aluminum foil or plastic wrap, if available; and turn off sources of ignition, such as

pilot lights.

3. Staff and students located outdoors will be directed to proceed immediately to nearby classrooms
or buildings (e.g., auditorium, library, cafeteria, gymnasium). Teachers should communicate their
locations to the Principal/designee, using walkie-talkies or other means without leaving the
building.

4. The Principal/designee will call "9!7", and the local emergency management warning agency.

5. The Principal/designee will notify the Head of the Region of the situation

6. The Principal/designee will turn on a radio or television station to monitor information concerning
the incident.

7. The school will rernain in a SHELTER-lN-PLACE condition until appropriate agency provides

clearance, or staff is otherwise notified by the Principal/designee.
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Fire Drill

1) The Principal or designee should sound the fire alarm or otherwise announce the beginning of the

fire drill.

2l Teachers should grab their safety clipboards, quickly count students, and lead students outside to

the assembly site. Teachers should SHUTTHE DOOR when leaving.

3) At the assembly site, teachers should take attendance.

4l The Principal or designee should time the drill. Evacuation of the building should be complete

within 5 minutes of the alarm sounding.

5) While staff and students are still assembled, take a moment to quickly debrief: did everyone
remember to take attendance? Did staff members know where to go? Did everyone shut their door?
Did they take their safety clipboards with them?

6) Remember to record the drill in the RSED Drill Log.

)
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Lockdown Drill

1) Students, statt, and tamilies should be prepared tor the lockdown drill prior to the announcement.

Teachers could discuss the lockdown drill with students as "learning what to do in case a burglar

comes into the school."

2l The Principal or designee (e.g. OM) will make an announcement over the loudspeaker indicating

that the lockdown drill has begun: "Staff and Students: This is the beginning of our lockdown drill.

Teachers, please barricade your doors and count your students."

3) Teachers should follow the lockdown procedure: Bring all students into the classroom, lock the

classroom door (as possible), barricade the door, turn off the lights, build interior barricades, and

keep students calm and quiet (sheltering behind interior barricades until the drill is over). Teac,hers

should also take roll, using the roster from their safety clapboard.

4l The Principal and other administrators (e.g. AP, Deans) should come door to door to check on

classrooms and ensure all teachers have followed the proper procedure.

5) After the drill has been completed, the Principal or designee should give the "All Clear" notice over

the loudspeaker.

6) The Principal and staff should debrief after the drill has been conducted. Teachers and students may

also want to discuss the drill after it is done.
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'' Shelter-in-Place Drill

To run a shelter in place drill, staff should do the following:

1) The Principal should make an announcement for a Shelter-in-Place drill and clarify what staff and

students are expected to do: "We are beginning our Shelter-in-Place drill. Teachers, shut and lock your

classroom door and have your class gather in a part of the classroom away from the windows and doors.

Lower the blinds in your classroom to cover the windows, if possible."

2) Teachers should lock the door (if they can) and direct stuents to remain indoors in the safest part of
the classroom (away from windows and doors). Windows should be shut and covered.

3) The Business Operations Manager should confirm that he/she understands how to turn off the gas,

power, and HVAC systems.

4) The Principal should time 5 minutes total from the start of the drill to the end of the drill and should
then announce that the "Shelter-in-Place" drill is over.

5) While staff and students are still assembled, take a moment to quickly debrief: did everyone
remember what to do? Was it scary?

6) Remember to record the drill in the RSED Drill Log.
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Earthquake Drills

1) The Principal or designee (e.g. Office Manager) will make an announcement over the loudspeaker to
indicate the start of the drill.

2)Teachers should instruct their students to DUCK, COVER, and HOLD.

3) Students and staff members should duck or drop to the floor, take cover under a sturdy desk or table
(keeping their backs to the windows), cover their heads with their hands, and hold onto the furniture for
stability.

4)The Principal should wait for four minutes and then announce: "The Earthquake is over."

5) lf desired, classes can also practice evacuating after an earthquake. The Principal (or designee) should
announce: "We are now evacuating to our primary assembly site."

6) Staff and students can get out ofthe ducking position and prepare to evacuate:

- Teachers should grab their safety clipboards, make sure their walkie-talkies are on, and count
their students before leaving the room.

- When leaving the room, the door should be left OPEN.

7) Students and staff should proceed to the assembly site using their pre-determined evacuation route
At the assembfy site, teachers should take attendance.

8) The Principal (or designee) should conduct a walkthrough of the building to make sure that all

students and staff have evacuated and that doors have been left open.

9) At the assembly site, the Principal (or designee) should make sure that teachers have taken
attendance.

10) While staff and students are still assembled, take a moment to quickly debrief: did everyone
remember to take attendance? Did staff members know where to go? Did everyone leave their door
open? Did they take their safety clipboards with them?

1L) Remember to record the drill in the RSED Drill Log.
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'i Severe Weather/Tornado Drill

1) The Principal or designee should announce the beginning of the drill over the intercom.

2l Teachers should quickly count their students, grab the safety clipboard, and lead students in an

orderly fashion to the designated indoor safe site. Students should then be directed to assume a

ducking position, facing the interior wall, and cover their heads with their hands. The teacher
should take attendance if the count of students doesn't match the number in their students.

3) The Principal or designee should conduct a hall sweep to make sure all students and staff have
followed directions to evacuate.

4) Once all students are assembled, the Principal or designee should wait for three minutes and then
announce that the drill is over.

5) While staff and students are still assembled, take a moment to quickly debrief: did everyone
remember to take attendance? Did staff members know where to go? Did they take their safety
clipboards with them?

6) Remember to record the drill in the RSED Drill Log.
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Ad rninisteri ng Medication s to Students (Policy)

Parents/guardians need to notify the school (Office Manager and Principal) when their child is diagnosed
with a chronic or acute medical condition. Parents and guardians should understand what school staff
can and cannot do to help manage their child's condition. Please ask your school for the RSED

Student/Staff Medication Pol icy.

With the Principal and Business Operations Manager, the Office Manager will manage the process for
identifying students with medical conditions, documenting this condition and any medications that need
to be administered, and administering the medication.

Medical Emergency Reporting Procedures
Medical emergencies and accidents can occur at any time and may involve a student or employee.
Some emergencies may only require first aid care, while others may require immediate medical
attention. When in doubt, it is better to err on the side of caution and dial 911.

t. Medical emergencies involving students or employees must be reported to the School Principal

or his/her designee.

2. Dial 911 or direct someone to do so, provide the following information

a. School name and phone nurnber

b. Building address including nearest cross street(s)

c. Exact location within the building

d. Your name and phone number

e. Nature of the emergency

3. Do not hang up until advised to do so by dispatcher

4. Send a runner to notify the school office that an individual has been injured and an ambulance

has been called.

5, Ask someone to dispatch a first aid/CPR trained employee to the victim.
6. Stay calm. Keep victim warm with a coat or blanket. Do not leave person unattended.

7. Do not move the victim unless there is danger of further injury.

L Do not give the victim anything to eat or drink.

9. Draft a written incident report and submit it to School Principal, or his/her designee, before the

end of the next workday. Whenever 911 is called, you must submit and file an approved

incident report (i.e. with Principal signature) within 24hrs. of the incident.
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First Aid (lllness/lnjury)

Rocketship recognizes the importance of taking appropriate preventive or remedial measures to
minimize accidents or illness at school or during school-sponsored activities. To this end, Rocketship
expects parents/guardians to provide emergency contact information to the school and keep such
information current in case of an incident at the school.

Schools shall be stocked with multiple First Aid Kits containing appropriate supplies. First aid will be

administered whenever necessary by trained staff members. When necessary, the appropriate
emergency personnel will be called to assist.

School leaders (including Business Operations Mangers and Office Managers) should be certified in CPR.

Teachers are to have the opportunity to be certified in adult and pediatric CPR and First Aid and be

recertified prior to expiration of certificates. Opportunities for adult and pediatric CPR and First Aid
training will be offered to teachers, support staff, and volunteers.

As possible/safe, students will be referred to the Office Manager for minor accidents and incidents

Minor For minor accidents, use the First Aid Kit located in the Front Office.

Poisonine: lf a student ingests a poisonous substance

L. Call Poison Control Center Link Line L-8OO-222-I222.Take appropriate first aid measures based on

their instructions.
2. Call 911.
3. Notify the Principal.
4. Call the child's parents.

lllness: lf child complains of illness, question him/her to determine severity.

For minor illness, the teacher should have child rest head on desk for L0 to L5 minutes. lf he/she still
complains, send him/her with note to the Office Manager (or call office for escort).

lf student is too ill to walk to office, call the Office Manager for immediate help and explain severity of
situation. lf the child feels sick after fifteen minutes, the child may be sent home.

Convulsions: lf a child has convulsions:

1. Keep calm. Attempt to ease him/her to the floor so he/she will not fall and ínjure him/herself

2. Turn his/her head to one side so his/her tongue will not block his/her airway

3. Do not attempt to insert anything in his/her mouth

4. Send someone to the office or call the office for assistance
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Chemical Burns:
1". Chemical burns, especially those of the skin or eyes, should be flushed with large quantities of water
at the nearest source.
2. After flushing the burn, the child can be escorted to the Front Office.
3 lf a burn is severe, call 911".

Insect Bites:
1. Remove stinger if possible.

2. Apply cold, wet towel
3 Call 9LL if systemic symptoms occur (labored breathing, swelling of entire body, etc.).

Bio-Waste:
When a student has an accident or vomits, clean carpets within the first few minutes- the more
untreated exposure the carpet has to the bio-waste, the more likely that there will be a permanent and

deep stain. Disposable gloves are available in the Front Office; Office Managers should also stock
carpet/floor cleaner.
A bio bag, if necessary, should be disposed of in one of the larger cafeteria garbage bins atthe earliest
possible moment (may send a student if necessary). Place your bio waste placard on the site of the
incident before leaving for the day. This will indicate to the custodial crew the need for a more thorough
carpet cleaning treatment on that

Tooth
lf a Tooth is displaced by traumatic injury, wrap tooth in moist gauze. Send tooth with injured child to
office. Office Manager should call parents immediately.

Playground Accidents:
1. Render first aid on playground if necessary
2. lf child is mobile, take to the Office Manager
3. lf the child is immobile, call9LL.

Rescue Breathing
L. Tap and shout
2. Open airway
3. Look, listen, and feel for breathing.
4. Give 2 full breaths.
5. Check circulation
6. Rescue breathing count: (1) ADULT: 1 breath every 5 seconds; (2) CHILD: 1 breath every 3 seconds,
(3) INFANT: 1 breath every 3 seconds
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Nose Bleed:

- Have the child sit down and lean forward

- Stop bleeding with a cloth

Wounds:

L. Wash the wound and apply bandage and ice, if desired.
2. lf the wound is severe:

a. Have victim sit or lie down
b. Apply direct pressure to the wound
c. Treat for shock (keep them calm)
d. Do NOT move the victim unless absolutely necessary

e. Call 91L

Choking

lf the child is unable to breath, cough, speak, then

L Give thrusts (below rib cage)

2. Repeat until clear
3. Do not leave a child who is choking or having breathing problems alone

Electric Shock: lf a child has suffered an electric shock, do NOT touch them. Call 9LL.

Major lncident

Office Managers are trained in First Aid and can provide assistance until emergency personnel

a rrive
School leaders are trained in CPR

lf personnel trained in First Aid are not available, at a minimum, attempt to provide the following
assistance:

r Stop wounds from bleeding with firm pressure on the wound (avoid contact w¡th blood or other
bodily fluids)

. ln case of choking, clear the air passages using the Heimlich Maneuver

ln case of rendering assistance to personnel exposed to hazardous materials, wear the appropriate
personal protective equipment. Attempt First Aid ONLY if trained & qualified

Resuscitation Orders

School employees are trained and expected to respond to emergency situations without discrimination
lf a student needs resuscitation, staff shall make every effort to resuscitate him/her.

Staff members are prohibited from accepting or following parental or medical "do not resuscitate"
orders. School staff should not be placed in the position of determining whether such orders should be
followed, and such Advance Directives shall not be communicated to staff. The Principal, or designee,
shall inform parents/guardians of this policy.I
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Head Lice Policy
To prevent the spread of head lice infestations, School employees shall report all suspected cases of
head lice to the Office Manager as soon as possible. The Office Manager shall examine the student and

siblings of affected students or members of the same household. lf nits or lice are found, the student
shall be excluded from attendance and parents/guardians informed about recommended treatment
procedures and sources of further information.

The Principal, or designee, shall send home the notification required by law for excluded students.

lf there are two or more students affected in a class, an exposure notice with information about head

lice shall be sent home to all parents/guardians of those students.

Staff shall maintain the privacy of students identified as having head lice and exclucled from attendance.

Excluded students may return to school when reexamination by Office Manager shows that all nits and
lice have been removed.

See also:

Head Llce Exposure Notlflcatlon Letter lEngllsh/Spanlsh)

Head Lice Checks Notice

First Aid, CPR, and Health Screening Policy
Rocketship recognizes the importance of taking appropriate preventive or remedial measures to
minimize accidents or illness at school or during school-sponsored activities, To this end, Rocketship
expects parents/guardians to provide emergency information and keep such information current in
order to facilitate immediate contact with parents/guardians if an accident or illness occurs,

First Aid Kits: Every classroom shall have a First A¡d Kit containing appropriate supplies, First aid will be

aclministered whenever necessary hy trainecl staff members. When necessary, the appropriate
emergency personnel will be called to assist.

CPR: Administrators (Principals and Assistant Principals) and School Office Personnel (Business

Operations Managers and Office Managers)are to be certified in adult and pediatric CPR and First Aid
and be recertified prior to expiration of certificates. The Business Operations Manager will be

responsible for maintaining these records.

Opportunities for adult and pediatric CPR and First Aid training will be offered to teachers and teachers
will be strongly encouraged to become certified in adult and pediatric CPR and First Aid and be

recertified prior to expiration of certificates. Adult and pediatric CPR and First Aid training will also be

offered to all support staff and volunteers.
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Severe Allergic Reactions (Anaphylaxis)
Anaphylaxis is a severe and sudden allergic reaction. lt occurs when a person is exposed to an allergen
to which they are sensitive. The most common allergens or trigger substances that may cause

anaphylaxis in school-aged children are:

. peanuts

. tree nuts
o fish
o s hellfish
. egg
o cow's milk
. sesame
. soy
. insect st¡ngs
o latex
o certain medícations.

Anophylaxis is potent¡olly life threotening ond olwoys requires on emergency response.

It is therefore critical that school staff, parents and caregivers are confident about the management and
treatment of students who have been diagnosed by a medical practitioner as being anaphylactic or
potentia lly anaphylactic.

Symptoms and Signs:

The symptoms and signs of anaphylaxis, usually but not always, occur within the first 20 minutes after
exposure but in some cases can be delayed up to 2 hours or more. Rapid onset and development of
potentially life-threatening clinical effects are characteristic markers of anaphylaxis.

Symptoms and signs of onaphylaxis (o severe ollergic redct¡on) moy include one or more of the following

. Difficulty and/or noisy breathing

. Swelling of the tongue

. Swelling or tightness in the throat

. Difficulty talking or hoarse voice

. Wheeze or persistent cough

. Dizzy/light headed

. Loss of consciousness and/or collapse

. Pale and floppy (young child)

Symptoms and signs of o mild to moderate allergic reaction may include one or more of the following

. Tingling of the mouth
o Hives, welts or body redness
. Swelling of the face, lips, eyes
o Vomiting, abdominal pain
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Students with Severe Allergies:

_ lf a student is known to have a severe allergy, the student's parent/guardian should inform the Office
Manager and submit a Medication Authorization Form signed by the child's physician for any over-the-
counter or prescription medication the child needs (see also "Administering Medication to Student").
The physician should attach detailed instructions to this form; a copy of these instructions + form should
be included in the plastic baggie with the student medication and the original should be kept in the
Safety Binder.

Students with Phvsician Plan - Emergencv Treatment for Anaphvlaxis

1)

2l

3)

4l

Follow emergency response procedures as outlined in the instructions from the physician (found in
the baggie, along with the student's medication, in the Front Office).
lf the instructions indicate the use of an adrenaline auto injector (EpiPen), staff (e.g. Office Manager)
should administer the EpiPen (See Following Page for Detailed lnstructions)
Seek urgent medical assistance - call 9L1 and tell the dispatcher that the medical condition is

anaphylaxis or a severe allergy.
lf unconscious and no pulse is evident, commence Cardio Pulmonary Resuscitation (CPR) and

continue until ambulance arrives. (School leaders are trained in CPR, including OMs and BOMs)

Maintain close observation for possible relapse while waiting for ambulance or medical assistance,
Maintain airway, breathing and circulation at all times
Contact parents/ca regivers.

s)
6)

7l

Students WITHOUT a Phvsician Plan - Emersencv Response to Anaphvlax¡s

Severe allergic reactions or anaphylaxis can occur rarely when there is no history of known allergies. This
situation should be treated as an emergency. Under these circumstances there will be no Action Plan.
Recognition of the symptoms andlor signs as being anaphylactic may also be a problem, The following
steps should be followed:

L) Seek urgent medical assistance - call 911. (lf suspected, tell the dispatcher that the medical condition
is anaphylaxis or a severe allergy)
2) Lay the person flat and elevate the legs if the person is dizzy or seems confused or has a reduced level
of consciousness, unless this makes it more difficult for the person to breathe
3) Follow standard resuscitation measures if there is no pulse, no breathing or loss of consciousness - if
oxygen is available give at a high flow rate.
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Usins an Eoineohrine Auto-lniector (EpiPenl

1. Determine if anaphylaxis is suspected. Anaphylaxis usually, but not always, occurs right after
exposure to an allergen. Frequently anaphylaxis occurs in individuals who have a history of a

previous reaction. lf there is uncertainty about the diagnosis, but there is a reasonable probability
that it is anaphylaxis, then treat as anaphylaxis.

2. lf anaphylaxis symptoms occur, call 911 (land line). Stay with the victim. Have others notify the
parents and Principal/designee immediately.

3. Have the victim sit down. Reassure the victim and avoid moving him or her. Calming reduces the
distribution of the allergen in the body.

4. Prepare to administer EpiPen.

a. For students in second grade or below, or if less than 66 lbs, use White label EpiPen Jr
(0.15 ms)

b. For adults and students in third grade or above, or if more than 66 lbs, use Yellow label
EpíPen (0.3 mg)

The EpiPen acts immediately; however the effects last only 10 -15 minutes. Make sure
someone hos colled 977 for contlnued care.

5. EpiPenAdministration Procedure:

. Grasp the EpiPen and form a fist around the unit. With the other hand, pull off the GRAY Safety
cap.

a. Hold the black tip near the outer thigh. Never put thumb, fingers, or hand over the
black tip. (lf an accidental injection occurs, go immediately to the nearest hospital
emergency room,)

b. Swing and jab the black t¡p f¡rmly into the OUTER BARE THIGH so that the auto-
injector is perpendicular (at a 90" angle) to the thigh. You will hear a click. (The EpiPen

can be injected through the victim's clothing, if necessary.)

c. Hold the EpiPen firmly in place for 10 seconds, and then remove it from the thigh.
(After the injection, the victim may feel his or her heart pounding. This is a normal
reaction.)

d. Remove the EpiPen and massage the injection area for several seconds.
e, Check the black tip:

¡ lf the needle is exposed, the dose has been delivered
. lf the needle is not exposed, repeat steps b through e

f. Dispose of the EpiPen in a "sharps" container or give the expended EpiPen to the
paramedics.

g, Call 911, if not previously called.

6. lf the anaphylactic reaction is due to an insect sting, remove the stinger as soon as possible after
administering the EpiPen. Remove stinger quickly by scraping with a fingernail, plastic card or
piece of cardboard, Apply an ice pack to sting area. Do NOT push, pinch, or squeeze, or further
imbed the stinger into the skin because such action may cause more venom to be injected into the
victim.
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7. Observe the victim for signs of shock. Cover the victim with a blanket, as necessary, to maintain
body temperature and help to prevent shock.

8. Monitor the victim's airway and breathing. Begin CPR immediately if the victim stops breathing.

9. Take the victim's vital signs (if trained to do so) and record them. Duplicate the emergency card

for the paramedics. When paramedics arrive tell them the time EpiPen was administered and the
dose administered. lf EpiPen has not been disposed of in a sharp's container, give the expended
EpiPen to the paramedics.

10. lf symptoms continue and paramedics do not arrive, use a new EpiPen and re-inject 15 to 20

minutes after initial injection. Continue to monitor the victim's airway and breathing.

11. Follow-up medical care should be obtained at the emergency room or from the victim's physician

A second delayed reaction may occur up to 6 hours after the initial anaphylaxis.

l-2. Document the incident and complete the accident/incident report. lnclude in the documentation
the date and time EpiPen was administered, the victim's response, and additional pertinent
information.

. DO NOT HESITATE to adnrinistet Epipen and to call 911 (land line) everr if the
parents cannot be reached

. Call 911 immediately.9LL must be called if Epipen is administered.

. Advise 911 dispatch that the student is having a severe allergic reaction and Epipen is

being administered,

. Student should remain quiet with a staff member at the location where the symptoms
began until EMS arrives.

. Provide a copy of the Severe Allergy Plan to EMS upon arrival.

. Notify the administrator and parent/guardian.

. Call the CDE's School Health Connections Office at916-319-0914.
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Asthma Attack
Asthma is a chronic inflammatory disease that causes the airways of the lungs to tighten, leading the
wheezing, breathlessness, chest constriction, and coughing. Schools can be full of environmental triggers
for student asthma. Students with uncontrolled asthma may miss school more often and have poorer
academic performance than healthy students; supporting a strong asthma management program is

crucial to ensuring a child's asthma is controlled and that student is ready to learn.

Students with Asthma:

lf a student is known to have asthma, the student's parent/guardian should inform the Office Manager
and submit a Medication Authorization Form signed by the child's physician and Medication
Administration Record for any over-the-counter or prescription medication the child needs (see also
"Administering Medication to Student"). The physician should attach detailed instructions to this form; a

copy of these instructions + form should be included in the plastic baggie with the student medication
and the original should be kept in the Nurse's Binder.

Emergencv Response Procedures for Severe Asthma Episode

NEVER leave a student with breathing problems alone, whether or not asthma has been diagnosed
Stay with the student and do not send the student with breathing problems anywhere.

Signs/Symptoms of on Asthma Attack:

1. Very fast or hard breathing.
2. Skin sucking in over child's stomach or ribs with breathing.
3. Breathing so hard they cannot walk or speak.

4. Lips or fingernail beds turn blue.

Emergency Response:

L. Stay with student, call for help, and have someone call 9-L-L.
2. Keep student sitting upright.
3. Ask student if their quick-relief medication (Albuterol) is with them, or have quick-relief medication
brought to student from the Front Office (by Office Manager) and assist in immediate administration
(inhaler or nebulizer), in accordance with their Asthma Action Plan.

4. Repeat quick-relief medication every 20 min or as authorized in student's Asthma Action Plan.

5. Watch breathing and be prepared to administer CPR until paramedics arrive,
6. Have someone notify the student's parents/caregivers.

I
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Communicable and Contagious Disease/lllness

Schools, like other work places, can spread communicable diseases. When faced with an outbreak of a

communicable or contagious disease, the Principal of an RSED school will consult closely with the State
Department of Health for accurate medical/outbreak management advice.

The following are among the most common communicable diseases in school/childcare settings

Chickenpox: Chickenpox ls a highly contagious disease caused by the varicella virus, a member of the
herpes virus family. lt is the most commonly reported childhood disease; about 75% of the population
has had chickenpox by age 15 and 90%bV young adulthood. Chickenpox is most common winter and
early spring. Symptoms of chickenpox commonly appear 13-17 days after infection and include the
sudden onset of a low grade fever and tiredness/weakness. This is followed by an itchy blister-like rash.

Common Cold: The common cold {also called viral rhinitis) is a viral infection, characterized by nasal

congestion, a clear, runny nose, sneezing, scratchy throat and general malaise.

Fifth Disease: Fifth disease, a mild, usually nonfebrile rash illness is caused by a human parvovirus (8L9).
While considered a mild disease Fifth disease is of concern for pcrsons with thc following conditions:
pregnant, immunocompromised, undergoing chemotherapy treõtment and sickle cell. Staff wíth these
conditions should consult with their personal health care providers and alert the Principal and regional
stoff immediately. The Principal and regionol staff should contact the State Department of Health if there
is a case or outbreak of Fifth diseøse.

Hepatitis B: Hepatìtis B (formerly known as serum hepatitis) is an infection of the liver caused by a blood
borne virus. The disease is fairly common. Hepatìtis B causes fatigue, poor appetite, fever, nausea,
vomiting, diarrhea, joint pain, hives, and rash. Urine may appear dark in color and jaundice (yellowing of
the skin) may result. Symptoms appear 3-6 months after exposure,

lnfluenza (Flu): lnfluenza is a viral infection of the nose, throat, bronchial tubes and lungs. There are
two main types of virus: influenza A and influenza B. Ëach type includes many different strains, which
tend to change each year.

Measles: Measles is a highly contagious viral disease that causes fever and a rash. Measles is more
common in winter and spring. Epidemics of measles can occur. Measles can cause a very hlgh fever,
cough, runny nose, and red watery eyes. Roughly 2-4 days after initial syrnptoms, a rash of red spots
develops on the face and spreads over the body. Little white spots (Koplik spots) may appear on the
gums and inside the cheeks. A person is contagious 4 days before to 4 days after the appearãnce of the
measles rash. lnfection with measles provides lifelong immunity.

Meningitis (Bacterial): Meningitis (bacterial) is a severe bacterial infection of the meninges (a thin lining
coveríng the brain and spinal cord) caused by the bacteria called Neísseria meningitidis.
Meningococcemia ís the term for infections involving the bloodstream. Most people exposed to
meningococcus bacteria do not become seriously ill, but some develop fever, headache, vomiling, stiff
neck, and rash. This disease can be fatal. Symptoms may occur 2-l-0 days after exposure. Staff with these

conditions should consult with their personol health core providers and alert the Principol and regionøl
stoff immediately. The Principal and regionol staff should contact the Stote Department of Health if there
is o case or outbreok.
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Meningitis {Viral}: Viral meningitis is a viral infection of the lining (meninges} covering the brain and
spinal corde. There are many types of viruses that can cause this disease. Some kinds of viral meningitis
and others are not. Symptoms include fever, headache, stiff neck, and fatigue. Rash, sore throat, and
intestinal symptoms may also occur. Staff with these conditions should consult with their personql health
core praviders and alert the Principal and regional stoff immediotely. The Principal and regional staff
should contoct the State Department of Health if there is a cose or outbreak.

(MRSA) Methicillin-Resistant Staphylococcus Aureus: -MRSA stands for methicillin-resistant
Staphylococcus aureus, but is shorthand for any strain of Staphylococcus bacteria which is resistant to
one or more conventional antibiotics. SymptCIms depend on the part of the body affected but often
include redness, swelling, and tenderness at the site of the infection.

Mumps: Mumps is a viral íllness that causes fever and swelling of one or more glands near the jaw.
Mumps is more common during winter and spring. Symptoms of mumps include fever, body aches,

headaches, and the swelling of one or more of the salivary glands. The parotid gland (just below the ear)
is often most affected. Complications can include pain/swelling of the testicles, deafness, arthritis, and
problems of the brain and nervous system. People with mumps are contagious form 3 days before to 4
days after symptoms appear. Symptoms usually occur L6-1"8 days after infection,

Tuberculosis: TB ls spread when a person who has active, untreated TB germs in their lungs or throat
coughs, sneezes, laughs, or speaks, spreading their germs into the air. A person who breathes in TB

germs usually has had very close, day-to-day contact with someone who has active TB disease.

Whooping Cough {Pertussis):-Pertussis, also known as whooping cough, is a highly contagious bacterial
illness that causes a cough lasting several weeks, Early symtpoms of pertussis include a runny nose,
sneezing, fever, and cough. About L-2 weeks later, the cough worsens and patients develop bursts or
rapid coughing following by a "whoop." A person is contagious from 7 days after exposure to 3 weeks
after the appearance of the coughing fits.

(Ada pted f rom : http ://www. uft. org/ou r-ri ghts/me n i ngitis-vi ra I )

Principles for Dealing with an Outbreak or lncident of Communicable/Contagious Disease on School
Grounds

School staff and parents should notify the Principal ASAP of any confirmed cases of common contagious
diseases (ex. influenza, þertussis, mumps, measles, chickenpox) or a single incident or a severe
contagious disease (ex. TB, meningitís)

ln case of an outbreak (3 or more confirmed cases) of a common contagious disease, the Principal

should alert the Director of Schools and consult with the State Department of Health for next steps (see

also: Crisis Response Plan).

ln case of an incident of a severe contagious disease, the Principal should alert the Director of Schools
and consult with the State Department of Health for next steps (See Crisis Response Plan).
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Guidelines for Dealing with an Outbreak of a Communicable Disease:

1) The Principal reports incident to the Director of Schools

2) The Director of Schools and Principal report to the State Department of Health to seek guidance on
managing the outbreak and to create public communications materials for families with up-to-date
medical information

3) lf requested, the Principal may share student vaccination information with the State Department of
Health (in student cum. files)

4) The Principal will notify families of exposure to this disease by sending home a letter with
information on next steps (For example, if a student at a schools is found to have TB, TB tests may
be provided at the school site free of charge)

5) The Principal should exclude from school student staff members who have symptoms until it is safe

for them to return, per guidelines provicled by the State Department of Health (For example, kids
with chickenpox may return after their rash has crusted)

6) The Principal should exclude from school student staff members who have symptoms until it is safe

for them to return, per guidelines provided by the State Department of Health (For example, kids
with chickenpox may return after their rash has crusted)

7) The Principal may also, per Department of Health guidance, exclude infants, immunocompromised
persons (including pregnont women) ond non-complaint (unvaccinoted) children or those with
religiou s exempti on s to vacci nation
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Bloodborne Pathogens Safety Procedures
RSED Policy on Bloodborne Pathogens Safety

The blood borne pathogens safety procedure has been developed by Rocketship Education to promote
safe work practices for employees in an effort to reduce occupational exposure to Hepatitis B Virus
(HBV), Human lmmunodeficiencyVirus (HlV)and other blood borne pathogens2.

The following are several principles that should be followed by Rocketship employees when working
with, or if exposed to, blood borne pathogens:
. Being prudent and wise in their work to minimize exposure to blood borne pathogens
r Never underestimate the risk of exposure to blood borne pathogens
. Rocketship shall work to institute as many engineering and work practice controls as necessary to

minimize or eliminate employee exposure to blood borne pathogens.

To keep this policy current, it will be reviewed and updated as follows:
¡ At least annually
. Whenever new or modified work tasks or procedures are implemented which may affect

occupational exposure to employees
. Whenever an employee is exposed to a blood borne pathogen

The plan is available for review by Rocketship employees at any time on Box.

Methods of Compliance

To effectively eliminate or minimize exposure to blood borne pathogens, Rocketship has implemented
the following methods of compliance.

Universal Precaut¡ons : Rocketship observes the practice of "Universal Precautions" to prevent
contact with blood and other potentially infectious materials. As a result, Rocketship employees
treat all human blood and bodily fluids as if they are potentially infectious for HBV, HIV and other
blood borne pathogens.

Engineering Controls: When necessary, Rocketship shall use available engineering controls to
eliminate or minimize employee exposure to blood borne pathogens including:
o Hand washing facilities (or antiseptic hand cleansers and towels or antiseptic towelettes), which

are readily accessible to employees who have potential for exposure.
o Containers for contaminated sharps have the following characteristics:

o Puncture-resistant
o Color coded or labeled with a biohazard warning label
o Leak-proofon the sides and bottom

o Specimen and Secondary Containers which are:
o Red in color
o Puncture-resistant,when necessary

o Color coded or labeled with a biohazard warning label
o Leak-proof on the sides and bottom

2 As outlined inthe Caliþrnia Code of Regulations ("CCR") Title B, Sectíon 51"93.
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a Workplace Controls: _Work practice controls are those that have been implemented to prevent the
spread of irrfectious diseases. Universal precautions include lrarrd washirrg, gloving (and other
personal protective equipment - PPE), clean-up and housekeeping techniques

a Hand woshinø: Employees must always wash their hands before eating, before handling clean
equipment and utensils, before and after assisting with feeding, after toileting, or assisting in

toileting, after contact with any bodily secretions or fluids, after removing disposable gloves and

after completing custodial tasks.

a Glovina (and other personol protective equipment - PPEI: Gloves and other PPE should be worn at a

minimum under the following conditions:
o At all times when contact is anticipated with blood or other bodily fluids.
¡ When the wearer has an open sore or cut and handling bodily fluids or blood.
¡ When rendering first-aid.
¡ When cleaning up a spill of blood, bodily fluids, vomit, urine, fecal material or saliva

a Clean-Up of Spills:The following safe practices should be followed when cleaning up spills:
o Always wear gloves and other PPE as necessary to prevent exposure
o Use towels or other absorbents in conjunction with soap and water.
o Use approved disinfectants as necessary.

o Discard absorbents and other materials in appropriate plastic bag labeled for such items
o Remove gloves after completing clean-up procedure and discard them into the same plastic

bag as other contaminated items.

a Housekeepinq: The following housekeeping practices should be followed to aid in the elimination of
potentia I exposu re hazards.

r Always decontaminate any contaminated surfaces immediately with the appropriate
d isi nfecta nt.

o lf equipment or PPE beçome contaminated, immediately remove and replace them.
o lnspect and decontaminate bins, pails or other similar receptacles which may become

contaminated
o Make sure broken glassware, which may be contaminated, is cleaned up using such items as

a dust pan, tong, etc. Do not pick up broken glassware directly with your hands.
o Discard regulated waste in manner consistent with law.
¡ Discard sharps immediately in containers provided for such.
¡ Always close containers
r lf a container is leaking place one container in a seconcl container.
¡ Containers for regulated waste other than sharps are red in color and labeled biohazard.
¡ The CEO or his/her designee is responsible for organizing the collection and handling of the

school's contaminated waste with a HazMat Collection Organization. Written records of
regulated waste disposal offsite shall be kept by the school.

lnformation and Training
Employees shall be retrained annually to keep their knowledge of this area current. New employees or
those who may be assigned a new task will receive this training as necessary. The CEO or his/her
designee is responsible for ensuring that employees who have a potential for exposure to blood borne

742
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pathogens receive this training. Records of the training shall be maintained by the CEO or his/her
designee and include names and job titles of attendees, date of training, contents of training provided,
and the names and qualifications of instructor(s). The training program shall cover at a minimum:

¡ Blood borne Pathogens Standard
.osha owadi .show document? ble=STANDAR

=L0051)
¡ The location of this policy and that it is available for review
. Appropriate methods for recognizing tasks and activities that may involve exposure to blood

and other potentially infectious materials.
o Review of limitations and methods that will prevent or reduce exposure including:

engineering controls, workplace practices, PPE.

¡ Visual warnings of biohazards including signs, labels, and color coded containers
o lnformation on Hepatitis B Vaccinations including efficacy, safety, method of administration,

benefits of the vaccination and the District free vaccination program
o Actions to take and persons to contact in an emergency involving blood or other potentially

infectious materials. lncluding follow up reporting if an exposure incident occurs and post
exposure evaluation including medical consultation to be provided.

Labels and Signs

The biohazard labeling system is used. These labels, which are red in color, are used in conjunction
with the approved red color-coded containers to warn employees of possible exposures. The following
items at the school are labeled: Containers of regulated waste, sharps disposal containers, other
containers used to store contaminated material.

Hepatit¡s B Vaccinations, Post Exposure and Follow up

The Principal, or designee, shall meet state and federal standards for dealing with bloodborne
pathogens and other potentially infectious materials in the workplace. The Principal, or designee, shall
establish a written "Exposure Control Plan" designed to protect employees from possible infection due
to contact with bloodborne viruses, including human immunodeficiency virus (HlV) and hepatitis B virus
(HBV).

The Board shall determine which employees have occupationalexposure to bloodborne pathogens and
other potentially infectious materials. ln accordance with ROPS' "Exposure Control Plan," employees
having occupational exposure shall be trained in accordance with applicable state regulations (8 CCR

5193) and offered the hepatitis B vaccination.
The Principal, or designee, may exempt designated first-aid providers from pre-exposure hepatitis B

vaccination under the conditions specified by state regulations.

Employees not identified as having occupational exposure in ROPS'exposure determination may
petition to be included in ROPS' employee in-service training and hepatitis B vaccination program. Such

a petition should be submitted to the Principal, or designee, who shall evaluate the request and notify
the petitioners of his/her decision. The Principal, or designee, may deny a request when there is no
reasonable anticipation of contact with infectious material.
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Vaccination Proqrom

The vaccination program has been implemented for those employees who may be exposed to blood
borne pathogens during their routine work tasks. There is no cost to employees for the vaccinations,
The vaccination program consists of a series of three inoculations over a six month period.

Vaccinations shall be performed under the supervision of a licensed physician or other health care
professional. A list of Employees interested in taking part in the vaccination program shall be

created and kept. A list of employees who decline to take part in the vaccination program shall be

created and kept as well and will have signed a "vaccination declination form". The Principal or a

designated employee shall notify interested employees of the time and date of the vaccination, at
least 2 weeks prior to the vaccination date.

Post Exposure and Follow-Up

lf an employee is accidentally exposed to blood borne pathogens during the performance of their
work, the following shall be immediately conducted:

o Employees shall receive medical consultation and if necessary, treatment
o An investigation of the circumstance surrounding the exposure incident shall be conducted

and a written report prepared within 24 hours of its occurrence. The investigation shall
obtain as much information as possible including:

r Date and time of exposure
r Location of exposure
. The type of potentially infectious materials (blood, urine, etc.)
r Source of infectious materials
¡ Circumstances of the exposure (type of work being conducted)
r Cause of exposure if known (accident, equipment malfunction, etc.)
. Was PPE being worn
r Actions taken as a result of the exposure (clean up activities, notifications, medical

attention sought, etc.)

¡

. After the investigation, a written summary of the incident, its apparent causes and
recommendations to avoid similar incidents in the future.

. A post-exposure check list shall be used.

. Follow-up shall provide exposed employee with the following confidential info:
o Documentation regarding the routes of exposures and circumstance
o identification, if possible, of the source individual (unless infeasible or prohibited by law).
o lf possible, source individual's blood shall be tested to determine if HBV or HIV infectívity.

The information obtained here shall also be provided to the exposed employee and a

discussion of the applicable laws and regulations concerning disclosure of the identity and

infectious status of a source individual conducted. ln addition, the exposed employee shall

have blood collected and tested for HBV and HIV infectivity.
o The process is to remain confídential.
o The healthcare professional treating the employee shall be sent all necessary documents

describing exposure, any relevant employee medical records and any other pertinent
information.

Written Opinion:The healthcare professional shall provide Rocketship with a written opinion
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evaluating the exposed employee's situation as soon as possible. The written opinion shall contain only
the following:

o Whether Hepatitis B Vaccinations is indicated for the employee.
o Whether the employee has received the Hepatitis B Vaccination
o Confirmation that the employee has been informed of the result of the evaluation
o Confirmation that the employee has been told about medical conditions resulting from the

exposure incident which require further evaluation or treatment.

A copy of this opinion shall be forwarded to the employee. After completion of these procedures,
the exposed employee shall meet with the qualified healthcare professional to discuss the
employee's medical status. This includes the evaluation of any reported illnesses, as well as

recommended treatment. Other findings and diagnoses will remain confidential and will not be
included in the written report.

o Medical records concerning employees are kept confidential and will not be disclosed to
another party without the written consent of that employee (except as required by law)
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Self-Ha rm/Su icide Th reat

RSED Policv on Self-Harm/Suicide Threats

It is Rocketship policy to take threats of suicide or self-harm seriously, whether witnessed directly or
heard second-hand. School staff are expected to err on the side of caution, to exercise sound
professionaljudgment, and to practice extreme sensitivity in such situations. School personnel should

be informed of the signs of youth depression/suicide.

L. A staff member who is originally made aware of a threat or wítnesses any attempt towards self-harm,
that is written, drawn, spoken or threatened, will immediately notify the Principal.

2. A threat in any form must be treated as real and dealt with immediately.

3. No student should be left alone, nor confidences promised to the student in case of a suicide threat.
ln cases of life threatening situations, a student's confidentiality will be waived.

4. Along with school leaders, school psychologists are all thoroughly trained in crisis response, Principals
should use school psychologists as a resource in case of a possible threat of self-harm.

5. The law requires that you do only what is reasonable under the circumstances; for example, you do

not need to try to remove a gun or other weapon from the person.

6. Principals should refer to the RSED Crisis Response Plan - Serious lnjury or Death {Grief) protocol for
actions to take to stabilize the school community after a traumatic incident (e.9. a suicide threat that is

public or an act that is witnessed by other students). The Crisis Response Plan appendix also contains
resources around suicide/self-harm that can be shared with parents/guardians.

Emergencv Response to a Self-Harm/Suicide Threat

Take all threats serlously.
lf the situation is volatile (i.e. the person has attempted or could attempt self-harm at any moment), call 9LL.

Do not leave a potentially suicidal person unattended - send a runner to notify the Principal ASAP.

lf other students are in the room with a student who has attempted or is threatening to attempt suicide, they
should be escorted to another space.

lmportant! lf a suicide threat is public or traumatic to other students, the Principal should refer to
the Rocketship Crisís Response Plan for steps to stabilize the greater school environment.

1)
2)
3)
4)

*
5) The Principa I will then contact the ch ild's pa rent/guard ian and tell them of the situation by phone

6) The Principal will the n contact the School Psychologist to inform them of the situation a nd arra nge for a risk

assessment to be performed with the child ASAP.

7) Within 24hrs, the Principalwill provide the child's parents/guardians with written recommendations for
treatment and follow-up. These recommendations should include the following:

o Contact information for the national suicide lifeline: 1-800-SUICIDE or 1-800-273-TALK

o Findings from the school psychologist's risk assessment

o Recommendations from the school psychologist for follow-up/treatment
o Written resources on suicide prevention/youth depression
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B) lf a student is known to be in counseling, the Principal/designee will attemptto inform thechild's
treatment provider of what occurred.

9) lftheparentrefusestocooperate,thePrincipalshouldtalktotheschoolPsychologistsaboutoptionsfor
an involuntary mental heatlh assessment.

10) Under no circumstances should school staff drive the suicidal student in in personal vehicles. Do not leave
the student alone at any time.

Note: lf a threat is made during an after-school program, and no school personnel is available, call 1-

800-SUICIDE or 1-800-273-TALK for help. lnform the Principal of the incident and actions taken.

.__)
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Serious lnjury or Death at the School

The death of a student or staff member is traumatic to school communities, whether the death was the
result of a long illness or an act of violence.

Principals should refer to the RSED Crisis Response Plan - Serious lnjury or Death {Grief) protocol for
actions to take following a serious injury or death at the school. The Crisis Response Plan appendix
contains resources around suicide/self-harm.

Staff members, however, should know the following:

t. ln case of serious injury or death, do not move the victim unless absolutely necessary. Do not leave an injured
student alone. Send a runner to notify the Pr¡ncipal and Office Manager ASAP.

2. The Principalwillcall 91L.

3. The Office Manager should administer FirstAid (See Part Four: First Aid and Medical Conditions in this
Health/Safety Plan).

4. lf students are in the same sþace as a student who is seriously injured, they should be escorted elsewhere.

5. Do not make announcements about an accident or incident over the intercom.

6. The Principal should refer to the RSED Crisis Response Plan for next steps to stabilize the situation and support
the school community.



Appendix L3: Suspension and Expulsion



SUSPENSION AND EXPUTS¡ON POLICY

California

When disciplinary infractions occur on campus, our Principals are expected to respond in accordance
with our Student Discipline Policy, which encourages positive behavioral interventions and supports and

outlines avaílable in-school disciplinary actions. Suspension should only be considered in cases of
egregious behavioral infractions - and, even then, should be viewed as a last resort-as we believe that
our students are best served when they are present at school every day. Recommendations for
expulsion should not be pursued except in the most extreme cases, as our policy is to do whatever it
takes to serve every student who enrolls in a Rocketship school.

lf a situation does arise where a Principal feels that the student should be suspended or recommended
for expulsion, this policy was written to guide the process. The policy has been written in accordance
with relevant federal and state laws and regulations. lt addresses grounds for suspension and expulsion;
suspension and expulsion procedures; the maintenance of disciplinary records; student appeal rights;
rehabilitation and readmission; and special procedures for the consideration of suspension and

expulsion of students w¡th disabilities.

l. Grounds for Suspension and Expulsion

A student may be disciplined, suspended or expelled for prohibited misconduct if the act is related to
school activity or school attendance occurring at a Rocketship school or at any other school or a school-
sponsored event at any t¡me including but not limited to: while on school grounds; while going to or
coming from school; during the lunch period, whether on or off the school campus; and during, going to,
or coming from a school-sponsored activity. Students may also be subject to disciplinary action for off-
campus behavior if it creates a substantial disruption to the school environment or interferes with
another student's ability to participate in the school program.

ln California, in accordance with EC 548900, a student may be suspended or expelled for any of the
following acts when it is determined that the student:

(1) Caused, attempted to cause, or threatened to cause physical injury to another person or
willfully used force of violence upon the person of another, except self-defense.

(21 Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the students had

obtained written permission to possess the item from a certificated school employee, with
the Principal/Administrator or designee's concurrence.

(3) Unlawfully possessed, used, sold or otherwise furnished, or was under the influence of any
controlled substance, as defined in Health and Safety Code$$ L1053-l-1058, alcoholic
beverage, or intoxicant of any kind.



(4) Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in
Health and Safety Code 55 11053-11058, alcoholic beverage or intoxicant of any kind, and
then sold, delivered or otherwise furnished to any person another liquid substance or
material and represented same as controlled substance, alcoholic beverage or intoxicant.

(5) Committed or attempted to commit robbery or extortion

(6) Caused or attempted to cause damage to school property or private property.

(71 Stole or attempted to stealschool property or private property

(8) Possessed or used tobacco or any products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes, snrokeless
tobacco, snuff, chew packets and betel.

(9) Committed an obscene act or engaged in habitual profanity or vulgarity

(10) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code 5 1.101.4.5.

(1L) Disrupted school activities or otherwise willfully defied the valid authority of supervisors,
teachers, administrators, other school officials, or other school personnel engaged in the
performance of their duties. Under Education Code 5 48900(k), students in grades K-3 may
not be suspended for disruption or willful defiance. No student in grades K-5 may be

expelled for willful defiance.

(12) Knowingly received stolen school property or private property

(L3) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar in
physical properties to an existing firearm as to lead a reasonable person to conclude that
the replica is a firearm.

(14) Committed or attempted to commit a sexualassault as defined in PenalCode SS 267,266c,
286,288,288a or 289, or committed a sexual battery as defined in Penal Code 5243.4.

(15) Harassed, threatened, or intimidated a student who is a complaining witness or witness in a
school disciplinary proceeding for the purpose of preventing that student from being a

witness and/or retaliating against that student for being a witness.

(16) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug Soma

(17) Engaged in or attempted to engage in hazing of another. For the purposes of this
subdivision, "hazing" means a method of initiation or preinitiation into a pupil organization
or body, whether or not the organization or body is officially recognized by an educational
institution, which is likely to cause serious bodily injury or personal degradation or disgrace



resulting in physical or mental harm to a former, current, or prospective pupil. For
purposes of this section, "hazing" does not include athletic events or school-sanctioned
events.

(18) Aiding or abetting as defined in Section 3L of the Penal Code, the infl¡ction or attempted
infliction of physical injury to another person may be subject to suspension, but not
expulsion, pursuant to this section, except that a pupil who has been adjudged by a juvenile

court to have committed, as an aider and abettor, a crime of physicalviolence in which the
victim suffered great bodily injury or serious bodily injury shall be subject to suspension or
expulsion.

(19) Made terrorist threats against school officials and/or school property. For purposes of this
section, "terroristic threat" shall include any statement, whether written or oral, by a
person who willfully threatens to commit a crime which will result in death, great bodily
injury to another person, or property damage in excess of $L000, with the specific intent
that the statement is to be taken as a threat, even if there is no intent of actually carrying it
out, which, on its face and under the circumstances in which it is made, is so unequivocal,
unconditional, immediate, and specific as to convey to the person threatened, a gravity of
purpose and an immediate prospect of execution of the threat, and thereby causes that
person reasonably to be in sustained fear for his or her own safety or for his or her
immediate family's safety, or for the protection of school property, or the personal
property of the person threatened or his or her immediate family.

(20) Committed sexual harassment, as defined in EC I 2L2.5. For the purposes of this section,
the conduct described in I212.5 must be considered by a reasonable person of the same
gender as the victim to be sufficiently severe or pervasive to have a negative impact upon
the individual's academic performance or to create an intimidating, hostile, or offensive
educational environment. Under EC S 48900,2, this does not apply to students in grades K-

3.

(21) Caused, attempted to cause, threatened to cause, or participated in an act of hate violence,
as defined in subdivision (e) of Section 233 of the Education Code. Under EC S 48900.3, this
does not apply to students in grades K-3.

(22) lntentionally harassed, threatened or intimidated a student or group of students to the
extent of having the actual and reasonably expected effect of materially disrupting class

work, creating substantial disorder and invading student rights by creating an intimidating
or hostile educational environment. Under EC 5 48900.4, this does not apply to students in
grades K-3.

(23) Engaged in an act of bullying, including, but not limited to, bullying committed by means of
an electronic act, as defined in subdivisions (f) and (g) of Section 32261, of the Education
Code, directed specifically toward a pupil or school personnel.



Alternatives to suspension or expulsion will first be attempted with students who are truant, tardy, or
otherwise absent from assigned school activities.

ll. Suspension Procedures

A suspension is a temporary dismissal of a student from the regular school program and school-
sponsored events for the allotted time assigned by a school administrator. Suspensions can range from
one to five school days, depending on the seriousness ofthe violation. Students are expected to
complete all work assigned while they serve their suspension.

Suspensions at Rocketship will adhere to the following procedures:

Conference

When feasible, suspension may be preceded by a conference conducted by the Principal or designee
with the student and his/her parent and, whenever practical, the teacher, supervisor, or school
employee who referred the student to the Principal. The conference may be omitted if the Principal or
designee determines that an efilergency situation exists. An "ernergency situation" involves a clear arrd
present danger to the lives, safety or health of students or school personnel. lf a student is suspended
without this conference in an emergency situation, both the parent/guardian and student shall be given

thc opportunity to confcrcncc within two school days.

At the conference, the student shall be informed of the reason for the disciplinary action and the
evidence against him/her and shall be given the opportunity to present his/her version and evidence in
his/her defense,

Absent an emergency situation, the conference must occur before the student is sent home on
suspension.

No penalties may be imposed on a student for failure of the student's parent/guardian to attend a

conference with school officials. Reinstatement of the suspended student shall not be contingent upon
attendance by the student's parent or guardian at the conference.

Notice to Parents/Guardians

At the time that the decision is made to suspend a student, the Principal or designee shall make a

reasonable effort to contact the student's parent/guardian by telephone or in person. Whenever a

student is suspended, the parent/guardian shall also be notified in writing of the suspension, the reason
for the suspension, the length of the suspension, the student's right to return to school at the end of the
suspension, and any conditions for that return (i.e. a return conference with the parent/guardian) and
the date of return following suspension. lf school officials wish to ask the parent/guardian to confer
regarding matters pertinent to the suspension, the notice may request that the parent/guardian
respond to such requests without delay.

A copy of this notice will also be filed in the student's cumulative folder in the school.

Suspension Time Limits/Recommendation for Expu lsion

Suspensions, when not including a recommendation for expulsion, shall not exceed five consecutive
school days per suspension. ln calculating days of suspension, days served will not include days when



school ís not in session for students, including but not limited to school closure days, school holidays,
spring break, and summer break. lf the student leaves school on the day that the suspension was
imposed, this day will be counted as part of the suspension if the student was denied class participation
prior to 1"2 noon of that day. The suspension shall terminate at midnight on the day listed as the last day
of the suspension.

Upon a recommendation of expulsion by the Principal or Principal's designee, the student and the
student's parent/guardian or representative will be invited to a second conference to determine if the
suspension for the student should be extended pending an expulsion hearing. This determination will be
made by the Principal or designee upon either of the following determinations: (L) the student's
presence will be disruptive to the education process; or (2) the student poses a threat or danger to
others. Upon either determination, the student's suspension will be extended pending the results of an
expulsion hearing.

Students who are suspended shall be excluded from all school and school-related activities unless
otherwise agreed during the period of suspension.

lll. Authority to Expel

An expulsion isthe permanentdismissalof a studentfrom the Rocketship program. lf an expulsion is
approved, the parent/guardian has the responsibility to place the student in another school,

The full authority of the Rocketship governing Board of Directors ('the Board") to hear and conduct
expulsions shall be granted to the Academic Affairs Committee, a committee of the Board. The
Academic Affairs Committee shall consist of three board members. The Academic Affairs Committee
may expel any student found to have committed an expellable offense as listed in Section ll above.

lnstead of conducting the hearing itself, the Academic Affairs Committee may appoint an impartial
administrative panel of three or more persons, none of whom is a member of the Board or employed on
the staff of the school in which the student is enrolled. The Academic Affairs Committee will pre-appoint
a panel of at least five certificated Rocketship staff members, each from different Rocketship school
sites. Shouldanyofthepersonsappointedtothepanel beemployedbythestaffoftheschoolinwhich
the student is enrolled, he/she will recuse him/herself from the proceedings.

lV. Expulsion Procedures

Hearing

Students recommended for expulsion are entitled to a hearing to determine whether the student should
be expelled. The hearing shall be held within 20 school days after the Principal or designee determines
that the student has committed an expellable offense, unless the student requests, in writing, that the
hearing be postponed.

ln the event an administrative panel hears the case, it will, within L0 days of the hearing, make a
recommendation to the Academic Affairs Committee for a final decision whether or not to expel. The
hearing shall be held in closed session unless the student makes a written request for a public hearing
three days prior to the hearing.



Written notíce of the hearing shall be forwarded to the student and the student's parent/guardian
before the date of the hearing. Upon mailing the notice, it shall be deemed served upon the student
The notice shall include:

o The date and place of the expulsion hearing;
r A statement of the specific facts, charges and offenses upon which the proposed expulsion is

based, along with a summary of the evidence against the student;
. A copy of Rocketship's disciplinary rules which relate to the alleged violation;
. Notification of the student's or parent/guardian's obligation to provide information about the

student's status at the school to any other school district or school to which the student seeks

enrollment;
o The opportunity for the student or the student's parent/guardian to appear in person or to

employ and be represented by counsel or a non-attorney advisor;
o The right to inspect and obtain copies of all documents to be used at the hearing;
o The opportunity to confront and question all witnesses who testify at the hearing;
o The opportunity to question all evidence presented and to present oral and documentary

evidence on the student's behalf including witnesses.

Special Procedures for Expulsion Hearings lnvolving SexualAssault or Batterv Offenses

Rocketship may, upon a finding of good cause, determine that the disclosure of either the identity of the
witness or the testimony of that witness at the hearing, or both, would suhject the witness to an

unreasonable risk of psychological or physical harm. Upon this determination, the testimony of the
witness may be presented at the hearing in the form of a statement from the victim or witness, which
shall be examined only by Rocketship or the hearing officer. Copies of these statements, edited to
delete the name and identity of the witness, shall be made available to the student.

Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted and
used as proof only ìf it is the kind of evidence on which reasonable persons can rely in the conduct of
serious affairs. A recommendation by the Administrative Panel and decision by the Board to expel must
be supported by a preponderance of the evidence that the student committed an expellable offense.

Findings of fact shall be based solely on the evidence at the hearing. While hearsay evidence is

admissible, no decision to expelshall be based solely on hearsay and written declarations may be

admitted as testimony from witnesses of whom the Board, Panel or designee determines that disclosure
of theír identity or testimony at the hearing may subject them to an unreasonable risk of physical or
psychological harm.

The decision of the Administrative Panel shall be in the form of written findings of fact and shall be

made within three school days following the conclusion of the hearing.

lf the expulsion hearing panel decides not to recommend expulsion, the student shall be returned to
his/her educational program or become subject to discipline or suspension in accordance with this
policy.

V. Written Notice to Expel



The Principal or designee, following a decision of the Board to expel, shall send written notice of the
decision to expel, including the Board's adopted findings of fact, to the student or parent/guardian, This
notice shall also include the following:

o notice of the specific offense committed by the student and
o notice of the student's or parent/guardian's obligation to inform any new district in which the

student seeks to enroll of the student's status with Rocketship.

Vl. Right to Appeal

' The student/family shall have the right to appeal the decision to expel the student from Rocketship
directly to the Academic Affairs Committee. lf the Academic Affairs Committee made the final decision
on the expulsion, the appeal shall go directly to the Executive Committee of the Board. The request to
appeal must be made in writing and shall be submitted to the Academic Affairs Committee or Executive
Committee within five business days of being made aware of the decision to expel the student. The
appeal shall be heard by the Academic Affairs Committee or Executive Committee within 1"5 days of
receipt of the appeal.

Vll. ExpelledStudents/AlternativeEducation

Wíth the exception of students with disabilities under IDEA, students who are expelled shall be

responsible for seeking alternative education programs including, but not limited to, programs within
their school district of residence.

Vlll. RehabilitationandReadmission

At the tíme of the expulsion order, students who are expelled shall be given a rehabilitation plan, to be
developed by the Academic Affairs Committee in conjunction with Rocketship staff, which may include,
but is not limited to, periodic review as well as assessment at the time of review for readmission. The
rehabilitation plan should include a date not later than one year from the date of expulsion when the
student may be reviewed for readmission to a Rocketship school,

The decision to readmit a pupil or to admit a previously expelled pupil from another school, school
district or charter school shall be in the sole discretion of the Board following a meeting with the
Principal and the pupil and guardian or representative to determine whether the pupil has successfully
completed the rehabilitation plan and to determine whether the pupil poses a threat to others or will be
disruptive to the school environment. The Principal shall make a recommendation to the Board
following the meeting regarding his or her determination. The pupil's readmission is also contingent
upon RSED's capacity at the time the student seeks readmission.

tx. Special Procedures for the Consideration of Suspension and Expulsion of Students w¡th
Disabilities

Services During Suspension



Students with disabilities pursuant to the lndividuals with Disabilities Act ("lDEA") suspended for more
than ten school days in a school year shall continue to receive services so as to enable the student to
continue to participate in the general education curriculum, although in another setting, and to progress

toward meeting the goals set out in the child's IEP; and receive, as appropriate, a functional behavioral
assessment or functional analysis, and behavioral intervention services and modifications, that are
designed to address the behavior violation so that it does not recur. These services may be provided in
an interim alterative educational setting.

Procedura I Safeguards/Manifestation Determination

Within 1.0 school days of any decision to change the placement of a child with a disability because of a

violation of a code of student conduct, a manifestation determination shall take place. "Change of
Placement" includes a recommendation for expulsion, consecutive removal of more than ten school
days, or a cumulative removal of more than ten school days in a school year. Rocketship, the parent,
and relevant members of the IEP Team shall review all relevant information in the student's file,
including the child's lEP, any teacher observations, and any relevant information provided by the
parents to determine: (L) lf the conduct in question was caused by, or had a direct and substantial
relationship to, the child's disability; or (2) the conduct in question was the direct result of the local
educational agency's failure to implement the lEP.

lf Rocketship, the parent, and relevant members of the IEP Team determine that either of the above is

applicable for the child, the conduct shall be determined to be a manifestation of the child's disability.

lf Rocketship, Lhe paren t, and relevant rnernbers t-rf Lhe IEP Team make Lhe determinatic¡n Lhal" l"he

conduct was a manifestation of the child's disability, the IEP Team shall:

(L) Conduct a functional behavioral assessment or a functional analysis assessment, and implement
a behavioral intervention plan for such child, provided that the school had not conducted such

assessment prior to such determination before the behavior that resulted in a change in
placement;

(2) lf a behavioral intervention plan has been developed, reviewthe behavioralintervention plan if
the child already has such a behavioral intervention plan, and modify it, as necessary, to address
the behavior; and

(3) Return the child to the placement from which the child was removed, unless the parent and the
school agree to a change of placement as part of the modification of the behavioral intervention
plan.

lf the school, the parent, and relevant members of the IEP team determine that the behavior was not a
manifestation of the student's disability and that the conduct in question was not a result of the failure
to implement the lEP, then the school may apply the relevant disciplinary procedures to children with
disabilities in the same manner and for the same duration as the procedures would be applied to
students without disabilities.

Due Process Appeals

lf the parent of a child with a disability disagrees with any decision regarding a disciplinary change in
placement, or the manifestation determination, or the school believes that maintaining the current
placement of the chíld is substantially likely to result in injury to the child or to others, the parent or



school may request an expedited administrative hearing through the regional administrative hearing
office.

When an appeal relating to the placement of the student or the manifestation determination has been
requested by either the parent or the school, the student Êhall remain in the interim alternative
educational setting pending the decision of the hearing officer or until the expiration of the 45- day time
period provided for in an interim alternative educational setting, whichever occurs fírst, unless the
parent and the school agree otherwise.

Special Circumstances

Rocketship personnel may consider any unique circumstances on a case-by-case basis when determining
whether to order a change in placement for a child with a disability who violates a code of student
conduct.

The Principal or designee may remove a student to an interim alternative educational setting for not
more than 45 days without regard to whether the behavior is determined to be a manifestation of the
student's disability in cases where a student:

r Carries or possesses a weapon, as defined in 18 USC $ 930, to or at school, on school premises,
or to or at a school function;

o Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled substance,
while at school, on school premises, or at a school function; or

o Has inflicted serious bodily injury upon a person while at school, on school premises, or at a

schoolfunction.

lnterim Alternative Educational Setting

The student's interim alternative educational setting shall be determined by the student's IEP team.

Procedures for Students Not Yet Elieible for Special Education Services

A student who has not been identified as an individual with disabilities pursuant to IDEIA and who has

violated the Rocketshíp's behavioral policies may assert the procedural safeguards granted under this
administrative regulation only if Rocketship had knowledge that the student was disabled before the
behavior occurred.

RocketshÌp shall be deemed to have knowledge that the student had a disability if one of the following
conditions exists prior to the behavior at issue:

. The parent of the child expressed concern in writing to supervisory or administrative
personnel of Rocketship, or a teacher of the chíld, that the child is in need of special
education and related services;

. The parent of the child requested an evaluation of the child pursuant to SS 300.300 through
300.311; or

¡ The teacher of the child, or other Rocketship personnel, expressed specific concerns about a

pattern of behavior demonstrated by the child directly to the director of special education
of the agency or to other supervisory personnel of the agency.

ì



lf the school knew or should have known the student had a disability under any of the three
circumstances described above, the student may assert any of the disciplinary protections available to
IDEA-eligible children with disabilities.

lf the school had no basis for knowledge of the student's disability, it shall proceed with the proposed

discipline. The school shall conduct an expedited evaluation if requested by the parents; however the
student shall remain in the education placement determined by Rocketship pending the results of the
evaluation.

Rocketship shall not be deemed to have knowledge of that the student had a disability if the parent has

not allowed an evaluation, refused services, or if the student has been evaluated and determined to not
be eligible.
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lntroduction:

LEA: Rocketship Si Se Puede Contact (Name, Title, Email, Phone Number): Principal Heidy Shinn, hshinn@rsed.org LCAP Year: 20L6-17

Local Control qnd Accountability Plan and Annual Updøte Template

The Local Control and Accountability PIan (LCAP) and Annual IJpdote Template shall be used to provide details regording locol educotionøl
agencies' (LEAs) actions and expenditures to support pupil outcomes and overoll perþrmonce pursuant to Education Code sections 52060, 52066,
47605,47605.5, ond 47606.5. The LCAP and Annual Updote Template must be completed by all LEAs each year.

For school districts, pursuant to Education Code section 52060, the LCAP must describe, for the school district and each school within the district,
goals and specific actions to ochieve those goals for all pupils and each subgroup of pupils identified in Education Code section 52052, including
pupils with disabilities, for each of the stote priorities ond any locally identified priorities.

For county offices of educotion, pursuant to Education Code section 52066, the LCAP must descríbe, for each county office of education-operated
school and program, gools ond specifîc octions to achieve those goals for atl pupils and each subgroup of pupits identified in Educotion Code

section 52052, including pupils with disabilities, who are funded through the county office of educotion Local Control Funding Formula as

identified in Education Code section 2574 (pupils attending juvenile court schools, on probation or porole, or mqndotorily expelled) for eoch of the
state priorities and any locolly identified prioritíes. School districts ond county offices of education may additionally coordinate and describe in
their LCAPs services provided to pupils funded by a school district but attending county-operated schools and programs, including speciol
education progrctms.

Charter schools, pursuant to Education Code sections 47605, 47605.5, ond 47606.5, must describe goals and specific octions ta ochieve those
goals for all pupils and each subgroup of pupils identified in Education Code section 52052, including pupils with disabilities, for each of the state
priorities os opplicable ond ony locally identified priorities. For chqrter schools, the inclusion ond description of goals lor stote priorities in the
LCAP may be modífied to meet the grade levels served and the nqture of the programs provided, including modifications to reflect only the
statutory requirements explicitly applicable to charter schools in the Education Code.

The LCAP is intended to be a comprehensive planning tool. Accordingly, in developing gools, specific octions, ond expenditures, LEAs should
carefully consider how to reflect the services and related expenses for their bosic instructional program in relationship ta the state priorities. LEAs

may reference and describe octions ond expenditures in other pløns and funded by a variety of other fund sources when detailing goals, octions,
and expenditures related to the state and local priorities. LCAPs must be consistent with school plons submitted pursuant to Education Code

section 6400L. The information contained in the LCAP, or annual update, may be supplemented by information contained ín other plans
(includíng the LEA plan pursuant to Section 1LL2 of Subpoft 1 of Pdrt A of Title I of Public Law L07-L1-0) thot ore incorporated or referenced as

relevant in this document.



Far each section of the template, LEAs shall comply with instructions and should use the guiding questions ds prompts (but nat limits)lor
completing the information os required by stotute. Guiding questions do not require separate narrative responses. However, the narrotive
response ønd goals and actions should demonstrate each guiding question was considered during the development of the plan. Dato referenced
in the LCAP must be consistent wìth the school accountability report card where appropriate. LEAs may resize pages or attach additional pages as

necessory to facilitote completíon of the LCAP.

Stqte Priorities

The state priorities listed in Education Code sections 5206O and 52066 can be cøtegorized as specified below for planning purposes, however,
school districts and county offices of education must address each of the state priorities in their LCAP. Charter schools must address the priorities
in Education Code section 52060(d) that apply to the grade levels served, or the nature of the program operated, by the charter school.

A. Conditions of Ledrning:

Basic: degree to which teachers ore appropriately assigned pursuant to Educotion Code section 44258.9, and fully credentioled in the subject
oreos and for the pupils they are teaching; pupils høve access to standards-aligned instructional materiols pursuont to Educotion Code section
60LL9; ond school focilities are maíntained in qood repoir pursuont to Education Code section 1-7002(d). (Priority 1-)

lmplementation of State Standards: implementation cf academic content and performance standards and English language development
standards adopted by the state board for all pupils, including English learners. (Priority 2)

Course dccess: pupil enrollment in a broad course of study thot includes oll of the subject oreas described in Education Code section 57210 and
subdivisions (a) to (i), inclusive, of Section 51220, as applicable. (Priority 7)

Expelled pupils (for county offices of educotion only): coordination of instruction of expelled pupils pursuant to Education Code section 48926.
(Priority 9)

Foster youth (for county olfices of education only): coordination of services, including working with the county child welfore agency to share
information, responding to the needs of the juvenile court system, and ensuring transfer of health and education records. (Priority 1-0)

B. Pupil Outcomes:



Pupil achievement: performance on stondordized tests, score on Academíc Performonce Index, shore of pupils that ore college and career reody,
shore of English leorners thot become English proficient, English leorner reclossificotion rote, shore of pupits thot pqss Advonced Plocement
exoms with 3 or higher, share of pupils determined prepared for college by the Early Assessment Program. (Priority 4)

Other pupíl outcomes: pupil outcomes in the subject areas described in Education Code section 51270 and subdivisions (o) to (i), inclusive, of
Educotion Code section 51"220, as applicable. (Priority 8)

C. Engogement:

Parental involvement: efforts to seek parent input in decision moking ot the district and eoch schoolsite, pRSSPtion of parent participotion in
progroms for unduplicated pupils and speciol need subgroups. (Priority 3)

Pupil engagement: school attendance rotes, chronic absenteeism rqtes, middle school dropout rates, high school dropout rotes, high school
graduotions rotes. (Priority 5)

School clímate: pupil suspension rates, pupil expulsion rates, other local measures including surueys of pupils, pdrents and teachers on the sense
of safety and school connectedness. (Priority 6)

Section 1: Stakeholder Engagement

Meaningful engagement of porents, pupils, ond other stokeholders, including those representing the subgroups identified in Educotion Code

section 52052, is criticol to the LCAP and budget process. Education Code sections 52060(9), 52062 and 52063 specify the minimum requirements

for school districts; Education Code sections 52066(9), 52068 ønd 52069 specify the minimum requirements for county offíces of educotion, ond

Education Code section 47606.5 specifies the minimum requirements for charter schools. ln oddition, Education Code section 48985 specifies the

requirements for tronslation of documents.

lnstructions: Describe the process used to consult w¡th parents, pupils, school personnel, local bargaining units as applicable, and the
community and how this consultation contributed to development of the LCAP or annual update. Note that the LEA's goals, actions, services and

expenditures related to the state priority of parental involvement are to be described separately in Section 2. ln the annual update boxes,

describe the stakeholder involvement process for the review, and describe its impact on, the development of the annual update to LCAP goals,

actions, services, and expenditures.

Guiding Questions:



1) How have applicable stakeholders (e.g., parents and pupils, including parents of unduplicated pupils and unduplicated pupils identified

in Education Code section 42238.O1; community members; local bargaining units; LEA personnel; county child welfare agencies; county

office of education foster youth services programs, court-appointed special advocates, and other foster youth stakeholders; community

organizations representing English learners; and others as appropriate) been engaged and involved in developing, reviewing, and

supporting implementation of the LCAP?

How have stakeholders been included in the LEA's process in a timely manner to allow for engagement in the development of the LCAP?

What information (e.g., quantitative and qualitative data/metrics) was made available to stakeholders related to the state priorities and

used by the LEA to inform the LCAP goal setting process? How was the information made available?

What changes, if any, were made in the LCAP prior to adoption as a result of written comments or other feedback received by the LEA

through any of the LEA's engagement processes?

What specific actions were taken to meet statutory requirements for stakeholder engagement pursuant to Education Code sections

52062,52068, and 47606.5, including engagement with representatives of parents and guardians of pupils identified in Education Code

section 42238.01?

What specific actions were taken to consult with pupils to meet the requirements 5 CCR 15495(a)?

How has stakeholder involvement been continued and supported? How has the involvement of these stakeholders supported improved

outcomes for pupils, including unduplicated pupils, related to the state priorities?

2)

3)

4l

s)

6)

7l

lmpact on ICAP
Rocketship Si Se Puede provides regular opportunities for
parents to give input on the running of their school. These

opportunities include, but are not limited to, monthly coffee
chats with the principal, community meetings, and 1:1 meetings
with the school leadership team.

ln all ofthese engagement opportunities, RSSP encourages
parents to comment on the strengths they see in the school and

any operational or instructional concerns they may have, which
in turn influence the school's plans for LCFF investments.

ln addition to these regular engagement channels, RSSP held an

in-person community meeting in April, 2Ot6To understand the
components of LCAP (including the state priorities) and to
discuss how we could best use the LCFF funds to serve our

lnvolvement Process
Rocketship Si Se Puede's LCAP was developed with input from multiple stakeholders,
including Rocketship Si Se Puede's school leadership team, staff, families, students, and

Rocketship Education's Network staff and board. The details of this engagement and the
impact on the LCAP plan are explained to the r¡ght.

The LCAP is grounded in the school's specific context including its student population,
instructio na I program, and community priorities.

Rocketship Si Se Puede opened in August 2009, the second Rocketship campus to open in

San Jose. The campus serves K-5 students.



students and improve services in alignment with the state
priorities. ln addition to sharing the state's goals, we shared
information about services and resources currently offered by
the school that align with those priorities and initial proposals
for additional services and resources we could offer. Parent
representatives from all student subgroups attended the
meet¡ng.

To provide the opportunity for all school stakeholders'voices to
be heard, Rocketship shared a survey (which was available in
English, Spanish, and Vietnamese to reflect our studentfamily
population) with all parents. The survey asked parents to
indicate their preferences regarding to which services or
resources Rocketship Si Se Puede should allocate LCFF funds.
The results ofthe surveys were tallied and then presented to
the School Site Council. The SSC, using the results from the LCAP

survey, created a formal recommendation to school leaders and

Rocketship staff detailing their priorities for increased funding.

ln addition to soliciting parental input into the LCAP, we used a

portion of our Thursday PD time, which school staff could
attend to learn about LCFF and give feedback regarding how to
use the funds. We also shared a survey with all school staff,
including school leaders, teachers, tutors, enrichment stafl and

operational and support staff, to solicit their preferences
regarding how to allocate LCFF funds and which services

Rocketship Si Se Puede should offer to best serve our students.
We also consulted our charter petition to ensure our LCFF

investments mirrored the priorities and approach detailed in
Rocketship Si Se Puede's charter application. We have updated
the flow of our LCAP to better align with our charter, making ít
more transparent for how we will meet and exceed the goals

laid out in our charter through our educational program.

Additional groups engaged with during the LCAP process

incl ude:
¡ School.LeadershipTeam
¡ Rocketship Education governing board

Given the majority FRL and EL population, Rocketship Si Se Puede's instructional program is

built around ELD principles and recognizes incoming students may be several grade levels
behind. As a result, all teachers are trained in Guided Language Acquisition Design, small
group instruction and differentiation to meet the needs of all students in their classrooms.
As outlined in RSSP's charter, the key instructional practices include:

a

a

a

Personalization. Students receive targeted small group instruction through core
strategies such as Guided Reading, 1:1 and small group tutoring during their time
in the Learning Lab.

Blended Learning. Students benefit from access to adaptive online curriculum that
provides them content at or slightly above their skill level, as well as the
integration of technology into the classroom for project and writing work.
Data driven ¡nstruct¡on. RSSP uses a variety of benchmark, formative and
summative assessments to continually ensure that students are making progress
towards mastery of the CCSS and receiving instruction that is targeted towards
their needs. Teachers gather for quarterly professional development "data days" to
analyze the interim assessment data.
Response to lntervention (Rtl). The Rtl framework organizes all of our academic
initiatives at RSSP. Rtl is an ongoing process of using student data to make
universal and individual instructional and intervention decisions. The ultimate goal
of Rtl ¡s for all students to perform at a proficient or advanced level because they
have received a ppropriate instruction, accommodations, a nd modifications
throughout the year.

Teacher Specialization. All of our teachers specialize in either Humanities (ELA/
Social Studies) or Math/Science. Advantages for elementarV schools that follow the

a

a



team teaching approach include deeper content knowledge, a team structure
allowing better collaborative focus, easier transition to middle school, and more
flexibility in student grouping.

Community priorities at RSSP include:

Core Values: All Rocketship campuses share four core values-- respect,

responsibility, empathy and persistence-and develop a fifth core value as a

community. At RSSP this fifth core value is healthy choices. At Rocketship Sí Se

Puede, our students and their families are committed to making healthy choices
for their bodies and minds. We supplement our students' learning by exposing
them to concepts offood system sustainability, various forms of physical exercise,
growing plants, and visiting the nearby community garden.

Parent Engagement: A core component of Rocketship's theory of action is that parents are
essential to the academic success oftheir student. Through outreach efforts such as

conferences, home visits, and community meetings, Rocketship Si Se Puede creates a

community and fosters parent engagement as a critical element of a Rocketeer's success.
RSSP has an active parent leadership team and School Site Council.

Rocketship Education network staff and leadershipa

a

Students were also consulted in conversations with teachers
during regular classroom community meetings. These efforts
focused primarily on third through fifth graders. These students
were also surveyed to gather student input on school safety via
a written survey.

The ideas and preferences expressed in parent and staff surveys
were totaled and used to influence to what services RSSP will
allocate LCFF funds. Then reported to the RSSP School Site

Council, which came up with a formal recommendation for LCFF

uses. These services are explained ìn full in the below sections
of the LCAP. RSSP's preferred uses for LCFF funds are, in order
of priority:

¡ lncreasing ISE programming
. Adding a fourth Enrichment Center Coordinator
¡ Additional Field Trip Funding

As such, we will allocate an additional 525,000 to lSE, S15,000 tc
enrichment and S10,000 to field trip funding. These are detailed
in depth below.

Annual Update:
RSSP welcomed Heidy Shinn back as Principal this year. ln her first full year as Principal, lt
was critical for RSSP to build strong relationships with families and the local community. The
results of that engagement are included in the section to the right.

2OL4-15 was the first year of SBAC implementation. This new test set a much higher bar for
our Rocketeers that is calibrated better with our school mission and model. However,
because of this new assessment, we are unable to compare SBAC results with previous
standardized tests and our 2014-15 results se've as a baseline for which we will measure
future growth. RSSP ended the 2014-l-5 school year with 44% of 3rd-Sth grade students
meeting or exceeding standards in mathematics (compared fo 23% for socioeconomically
disadvantaged students in nearby schools) and 30% of 3rd-5th grade students meeting or
exceeding standards in literacy (compared to28% of the¡r peers). While RSSP students are
outperforming their socioeconomically disadvantaged and English Learner peers, we are not

Annual Update:
RSSP gathered input from a wide range of stakeholders in

determining investments for next year and the use of LCFF

funds in partlcular. Given the preferences of schools staff and

families, Rocketship Si 5e Puede will make the following
investments aligned with the state priorities:

maintaining class size reductions

investing in school staffing including support staff,
enrichment center coordinators, the Business

Operations Manager and Office Manager positions

investing in additional curricular resources including
classroom libraries, instructiona I su pplies, core
curriculum, leveled libraries, and online learning

a

a



programs
. supporting technology efforts at the school, including

an investment ¡n add¡tional student computers and
technology support

. making necessary building repairs and investing in
custodial services

o investing in teacher professional development
o subsidizing the cost of student field trips to provide all

students with access to enriching opportunities

The sections below have been updated to reflect these new
priority investments. Some of these, such as class size reduction
and support staff, are consistent with 2015-16 ¡nvestments.
Parents and staff believed it was criticalto mainta¡n these
investments. Others, such as personalized learning and data
driven instructions, are initiatives we're dedicating
supplemental and concentration funding toward for the first
time.

satisfied with these results. ln order to have more students meet or exceed standards on
state assessments, RSSP implemented has continued to modify its academic program,
which is detailed below.

Section 2: Goals, Actions, Expenditures, and Progress lndicators

lnstructions:

All LEAs must complete the LCAP and Annual Update Template each year. The LCAP is a three-year plan for the upcom¡ng school year and the
two years that follow. ln this way, the program and goals contained in the LCAP align with the term of a school district and county office of
education budget and multiyear budget projections. The Annual Update section of the template reviews progress made for each stated goal in
the school year that is coming to a close, assesses the effectiveness of actions and services provided, and describes the changes made in the
LCAP for the next three years that are based on this review and assessment.

Charter schools may adjust the table below to align with the term of the charter school's budget that is submitted to the school's authorizer
pursuant to Education Code section 47604.33.

For school districts, Education Code sections 52060 and 52061, for county offices of education, Education Code sections 52066 and 52067, and

for charter schools, Education Code section 47606.5 require(s)the LCAP to include a description of the annual goals, for all pupils and each



subgroup of pupils, to be achieved for each state priority as defined in 5 CCR 15495(i) and any local priorities; a description of the specific actions

an LEA will take to meet the identified goals; a description of the expenditures required to implement the specific actions; and an annual update

to include a review of progress towards the goals and describe any changes to the goals.

To facilitate alignment between the LCAP and school plans, the LCAP shall identify and incorporate school-specific goals related to the state and

local priorities from the school plans submitted pursuant to Education Code section 64001-. Furthermore, the LCAP should be shared with, and

input requested from, schoolsite-level advisory groups, as applicable (e.g., schoolsite councils, English Learner Advisory Councils, pupil advisory

groups, etc.) to facilitate alignment between school-site and district-level goals and actions. An LEA may incorporate or reference act¡ons

described in other plans that are being undertaken to meet the goal.

Using the following instructions and guiding questions, complete a goaltable (see below) for each of the LEÆs goals. Duplicate and expand

the f¡elds as necessary.

Goal: Describe the goal:

When completing the goal tables, include goals for all pupils and specific goals for schoolsites and specific subgroups, including pupils

with disabilities, both at the LEA level and, where applicable, at the schoolsite level. The LEA may identify which schoolsites and

subgroups have the same goals, and group and describe those goals together. The LEA may also indicate those goals that are not

applicable to a specific subgroup cr schoolsite.

Related State and/or Local Priorities: ldentify the state and/or local priorities addressed by the goal by placing a check mark next to the

applicable priority or priorities. The LCAP must include goals that address each of the state priorities, as defined in 5 CCR 15495(i), and any

additional local priorities; however, one goal may address multiple priorities.

ldentified Need: Describe the need(s) identified by the LEA that this goal addresses, including a description of the supporting data used to
identify the need(s).

Schools: ldentify the schoolsites to which the goal applies. LEAs may indicate "all" fot all schools, specify an individual school or a subset of

schools, or specify grade spans (e.g., all high schools or grades K-5).

Applicable Pupil Subgroups: ldentify the pupil subgroups as defined in Education Code section 52052 to which the goal applies, or indicate "all"
for all pupils.



Expected Annual Measurable Outcomes: For each LCAP year, identify and describe specific expected measurable outcomes for all pupils using,

at minimum, the applicable required metrics for the related state priorities. Where applicable, include descriptions of specific expected

measurable outcomes for schoolsites and specific subgroups, including pupils with disabilities, both at the LEA level and at the schoolsite level.

The metrics used to describe the expected measurable outcomes may be quantitative or qualitative, although the goal tables must
address all required metrics for every state priority in each LCAP year. The required metrics are the specified measures and objectives

for each state priority as set forth in Education Code sections 52060(d) and 52066(d). For the pupil engagement priority metrics, LEAs

must calculate the rates specified in Education Code sections 52060(d)(5XB), (C), (D) and (E) as described in the Local Control

Accountability Plan and Annual Update Template Appendix, sections (a) through (d).

Actions/Services: For each LCAP year, identify all annual actions to be performed and services provided to meet the described goal. Actions may

describe a group of services that are implemented to achieve the identified goal.

Scope of Service: Describe the scope of each action/service by identifying the schoolsites covered. LEAs may indicate "all" for all schools, specify

an individual school or a subset of schools, or specify grade spans (e.g., all high schools or grades K-5). lf supplemental and concentration funds

are used to support the action/service, the LEA must identify if the scope of service is districtwide, schoolwide, countywide, or charterwide.

Pupils to be served within identified scope of service: For each action/service, identify the pupils to be served within the identified scope of

service. lf the action to be performed or the service to be provided is for all pupils, place a check mark next to uALL."

For each action and/or service to be provided above what is being provided for all pupils, place a check mark next to the applicable
unduplicated pupil subgroup(s) and/or other pupil subgroup(s) that will benefit from the additional action, and/or will receive the
additional service. ldentify, as applicable, additional actions and services for unduplicated pupil subgroup(s) as defined in Education
Code section 42238.0L, pupils redesignated fluent English proficient, and/or pupils subgroup(s) as defined in Education Code section
52052.

Budgeted Expenditures: For each action/service, list and describe budgeted expenditures for each school year to implement these actions,

including where those expenditures can be found in the LEA's budget. The LEA must reference all fund sources for each proposed expenditure

Expenditures must be classified using the California School Accounting Manual as required by Education Code sections 52061, 52067, and

47606.5.



Guiding Questions:

1) What are the LEA's goal(s) to address state priorities related to "Condi:ions of Learning"?

2l What are the LEA's goal(s) to address state priorities related to "Pupil Outcomes"?

3) What are the LEA's goal(s) to address state priorities related to parent and pupil "Engagement" (e.9., parent involvement, pupil

engagement, and school climate)?

4l What are the LEA's goal(s) to address any locally-'dentified priorities?

5) How have the unique needs of individual schoolsites been evaluated to inform the development of meaningful district and/or individual

schoolsite goals (e.g., input from site level advisory groups, staff, parents, community, pupils; review of school level plans; in-depth

school level data analysis, etc.)?

6) What are the unique goals for unduplicated pupils as defined in Education Code sections 42238.OL and subgroups as defined in section

52052 that are different from the LEA's goals for all pupils?

7) What are the specific expected measurable outcomes associated with each of the goals annually and over the term of the LCAP?

8) What information (e.9,, quantitative and qualitative data/metrics) was considered/reviewed to develop goals to address each state or

local priority?

9) What information was considered/reviewed for individual schoolsites?

1-0) What information was considered/reviewed for subgroups identified in Education Code section 52052?

11) What actions/services will be provided to all pupils, to subgroups of pupils identified pursuant to Education Code section 52052, to
specific schoolsites, to English learners, to low-income pupils, and/or to foster youth to achieve goals identified in the LCAP?

12) How do these actions/services link to ident¡fied goals and expected measurable outcomes?

13) What expenditures support changes to actions/services as a result of the goal identified? Where can these expenditures be found in the

LEA's budget?

Related State and/or Local Prionties:

1_ ^ x_ 3_4_X 5_ 6_ 7_8t_
COE only: 9_ 10_

Local :Specify
While Rocketship Si Se Puede has perforned well in comparison to neighboring schools with similar demographics, historically not all
students have achieved proficiency. ln particular, there is a subset of students who persistently perform in the Below Basic or Far Below
Basic quintiles, and new students in particular, enter Rocketshic Si Se Puede. on averaqe, 1.5 vears below qrade level. With the

A. lmprove Rocketeers' proficiency in key content areas, overall and for key subgroups

ldentified Need :

GOAL:



Budgeted
Expenditures

Pupils to be served within identified scope of service

x ALL

Scope of
Service

Ail
Rocketship Si Se Puede

nef rr ral

1. Reclassification rate: 8.8%
2. Progress on CELDT: Maintain rate above 80%
3. CAASPP scores

, it is even more essential that we invest in strategies to support all our students making progress towards
proficiency.

1. Reclassification rate
2. CELDT score
3. CAASP Proficiency rates across subgroups and subjects

increased rigor of the CAASPP

Schools
Applicable Pupil Subgroups:

GoalApplies to:

LCAP Year 1i 2016-17

Expected Annual
Measurable
Outcomes:

Actions/Serv¡ces

mon re-al on & materials
A-'1. The Rocketship Si Se Puede curriculum follows the
California adoption of the Common Core State Standards
('CCSS') for the subject areas of: English/Language Arts
(includes Writing), and Mathematics, as well as the state
standards for Social Studies, Art and Music and the Next
Generation Science Standards. Rocketship has established
ELA and Math focus standards - the most rigorous CCSS at
each grade level - as the most important markers of
success in order to prioritize the focus of instruction while
also ensuring that all grade'level standards are addressed in
every course. Rocketship Si Se Puede operates an inclusion
model and therefore this core curriculum will benefit all
students including Special Education students. Rocketship
teachers will use the ELL framework to embed analytical

OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

Schoolwide 000 (4100)
Core
Curriculum
LCFF-base

$18,700 (4210)
Books
LCFF-S+C



tasks, receptive tasks and productive language functions
into the curriculum to aid language acquisition.

Rocketship Si Se Puede utilizes a Balanced Literacy
approach for ELA instruction with a significant focus on
Guided Reading. Expanding the breadth and depth of our
classroom libraries will ensure that all students have
access to a wide variety of texts to meet the different genre
requirements in Common Core, as well as ensuring that all
students have access to books at their appropriate reading
level. For EL students, this can be particularly motivating
and a useful strategy to engage reluctant or struggling
readers. These expanded libraries will also enable us to loan
out books for students to take home, so that parents can
SU ort and la isition efforts at home.
Personalized Learning
A-2. RSSP's key instructional practices include
personalization, blended learning, data-driven instruction,
Response to lntervention and teacher specialization. The
specific investments for Rtl include Rtl curriculum and
tutors. Our objective every day is to get the right lesson to
the right child at the right time. We assume that every child,
especially the children in the neighborhoods we serve, will
have unique learning needs that must be addressed
individually. The Rocketship model combines traditional
classroom instruction with blended learning, which enables
online learning programs technology, small group instruction
and tutoring. All students, including our Special Education
students, access and benefit from this instructional model as
Rocketship Si Se Puede operates an inclusion model. ln
particular, our Special Education students benefits from our
Rtl model in which they receive additional Tier ll and Tier lll
tutoring from the general education, special education,
Learning Lab and paraprofessional staff. This personalized
instruction occurs in the learning lab, making investments in
Learning Lab Materials and Leveled Libraries important
so that each student has the materials to receive instruction
at his or her level. ln addition, our adaptive Online Learning
Programs (OLPs) are able to adapt to each student's level,
ensuring that all aspects of our instructional program are

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify

S:hoolwide ng
OLPs: $39,100
(4411) LCFF-
S+C

Chromebooks:
$28,400 (4421)
LCFF-S+C

Learning Lab
Materials
$3,ooo (43e0)
LCFF-base

Leveled
Libraries
$3,ooo (41 15)
LCFF-base

Rtl Curriculum
$1,800 (4120)
Tutors
$193,300
(2101)
Title I

x ALL



appropriately differentiated for our Special Education
students.

We invest in Ghromebooks and invest budget each year to
maintaining a 5:2, student to Chromebook ratio. Additionally,
we invest in technology consultants to ensure that our
Chromebooks and OLPs are working smoothly, Rocketship
invests in consultants.

LAD Training
A-5. Our goal is to help our EL students make rapid progress
out of levels 1 and 2 and into levels 3 and higher on the
CELDT Assessment. We believe that the most effective

OR:
_Low lncome pupils x_English Learners
_Foster Youth _Redesignated fluent English proficient

wide

Technology
Consultants
$2e,7oo (s807)
LCFF S+C

GLAD Training
$1s,800 (5804)
Title lll

$6,600
(tsE 4360, tsE
4330, tSE
4340, tSE
4421)

Sfafe Specn/
Education
funding
IDEA

Class size
reductions
$264,300
(1101)

LCFF-S+C

ALL

OR:

_Low lncome pupils _English Learners
Foster Youth Redesignated fluent English proficient

) soecial eclucationg_Other Subgroups: (Specify

¿ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

-ALL

Schoolwide

Schoolwide

Special Education supports
A-3. Although RSSP runs an inclusion model, we realize that
our special education students may require additional
supports to achieve academically and in non-cognitive
functions. These additional supports include additional
assessments, sLrch as psycho-educational assessments,
speech-language assessments and occupational therapy
assessments; additional staffing supports, such as adaptive
PE instructors, physical therapists, mental health supports
and assistive technology specialists; additional materials,
including instructional supplies for speech lessons,
counseling materials for school psychologists and
occupational therapy materials; and adaptive technoloqv.
Glass size reductions
A-4. Students receive personalized instruction through
targeted small group instruction and effective whole group
instruction led by highly qualified teachers. ln order to
deepen the impact of our teachers and further personalize
instruction, we will be maintaining class size reductions
originally initiated in the 2014-15 school year. Th¡s class size
reduction enables teachers to pull even smaller groups for
small group instruction. The reduction willalso be
particularly beneficial for our Special Education and English
Learner populations who will have more frequent access
small group instruction and will learn in even smaller, more
targeted group settings. RSSP accomplishes this by not
back-filling empty seats in grades 4-5 from natural attrition,
forgoing additional per pupil funding.



instructional approach for a school with a high EL population
is to embed ELD principles in all aspects of the curriculum
and to teach explicit ELD during a portion of the day. To
embed ELD prÍnciples across all subjects, we work with
Project GLAD (Guided Language Acquisition Design) to
teach our teachers methods to provide additional
instructional support to EL students. Our explicit ELD will
focus on developing oral language, grammatical constructs
and academic vocabulary in English. This period will take
place during the Humanities block when EL students may be
leveled by English fluency and provided with explicit ELD
instruction. ln the Rtl tutoring program, ELs who are not
making Significant Gains may receive Literacy instruction as
well as ELD as appropriate. Special Education students
who are also ELs may have a particularly challenging time
acquiring English language. ln these cases, we provide Tier
ll and Tier llltutoring in small group or 1:1 settings.
Additionally, we also provide ongoing professional
development to our literacy teachers to help them with EL
instruction th hout the school r.

_Other Subgroups: (Specify )

LCAP Year 2: 2017-18
1. Reclassification rate: 9.8%
2. Progress on CELDT: Maintain rate above 80%
3. CAASP P rates across subgroups and subjects

Scope of
Service

Pupils to be served within identified scope of service
Budgeted

ditures
x ALL

Actions/Services

Expected Annual
Measurable
Outcomes:

Ongoing
literacy teacher
PD
$27,100 (1101)
Title lll

Common Core-aligned instruction & materials Schoolwide ,000 (4100)



A-1. The Rocketship Si Se Puede curriculum follows the
California adoption of the Common Core State Standards
("CCSS')for the subject areas of: English/Language Arts
(includes Writing), and Mathematics, as well as the state
standards for Social Studies, Art and Music and the Next
Generation Science Standards. Rocketship has established
ELA and Math focus standards - the most rigorous CCSS at
each grade level - as the most important markers of
success in order to prioritize the focus of instruction while
also ensuring that all grade-level standards are addressed in
every course. Rocketship Si Se Puede operates an inclusion
model and therefore this core curriculum will benefit all
students including Special Education students. Rocketship
teachers will use the ELL framework to embed analytical
tasks, receptive tasks and productive language functions
into the curriculum to aid language acquisition.

Rocketship Si Se Puede utilizes a Balanced Literacy
approach for ELA instruction with a significant focus on
Guided Reading. Expanding the breadth and depth of our
classroom libraries will ensure that all students have access
to a wide variety of texts to meet the different genre
requirements in Common Core, as well as ensuring that all
students have access to books at their appropriate reading
level. For EL students, this can be particularly motivating
and a useful strategy to engage reluctant or struggling
readers. ïhese expanded libraries will also enable us to loan
out books for students to take home, so that parents can

readi and on efforts at home.

A-2. RSSP's key instructional practices include
personalization, blended learning, data-driven instruction,
Response to lntervention and teacher specialization. The
specific investments for Rtl include Rtl curriculum and
tutors. Our objective every day is to get the right lesson to
the right child at the right time. We assume that every child,
especially the children in the neighborhoods we serve, will
have unique learning needs that must be addressed
individually. The Rocketship model combines traditional
classroom instruction with blended learning, which enables

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

Schoolwide

Core
Curriculum
LCFF-base

$18,700 (4210)
Books
LCFF-S+C

Learning Labs
OLPs: $39,100
(4411) LCFF-
S+C

Chromebooks:
$28,400 (4421)
LCFF-S+C

Learning Lab
Materials

OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:

_¡_ALL



online learning programs technology, small group instruction
and tutoring. All students, including our Special Education
students, access and benefit from this instructional model as
Rocketship Si Se Puede operates an inclusion model. ln
particular, our Special Education students benefits from our
Rtl model in which they receive additional Tier ll and Tier lll
tutoring from the general education, special education,
Learning Lab and paraprofessional staff. This personalized
instruction occurs in the learning lab, making invesfnents in
Learning Lab Materials and Leveled Libraries important
so that each student has the materials to receive instruction
at his or her level. ln addition, our adaptive Online Learning
Programs (OLPs) are able to adapt to each student's level,
ensuring that all aspects of our instructional program are
appropriately differentiated for our Special Education
students.

We invest in Ghromebooks and invest budget each year to
maintaining a 5:2, student to Chromebook ratio. Additionally,
we invest in technology consultants to ensure that our
Ghromebooks and OLPs are working smoothly, Rocketship
invests in technol consultants

Glass size reductions
A-4. Students receive personalized instruction through
targeted small group instruction and effective whole group
instruction led by highly qualified teachers. ln order to
deepen the impact of our teachers and further personalize

OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

:hoolwide

$3,000 (43e0)
LCFF-base

Leveled
Libraries
$3,ooo (4115)
LCFF-base

Rtl Cuniculum
$1,800 (4120)
Tutors
$156,20',
(2101)
Tìtle I

Technology
Consultants
$2e,7oo (5807)
LCFF S+C

Class size
reductions
$264,300

$6,600
(rsE 43m, rsE
4330, tSE
4340, tS=
4421)

Sfafe Specn/
Educatian
funding
IDEA

ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

¿Other Subgroups:(Specify) special education

x ALL

SchoolwideSpecial education supports
A-3. Although RSSP runs an inclusion model, u¡e realize that
our special education students may require additional
supports to achieve academically and in non-cognitive
functions. These additional supports include additional
assessments, srJch as psycho-educational assessments,
speech-language assessments and occupational therapy
assessments; additional staffing supports, such as adaptive
PE instructors, physical therapists, mental health supports
and assistive technology specialists; additional materials,
including instructional supplies for speech lessons,
counseling materials for school psychologists and
occupational therapy materials; and adaptive technoloqy.

_Other Subgroups: (Specify



instruction, we will be maintaining class size reductions
originally initiated in lhe 2014-15 school year. This class size
reduction enables teachers to pull even smaller groups for
small group instruction. The reduction will also be
particularly beneficial for our Special Education and English
Learner populations who will have more frequent access
small group instruction and will learn in even smaller, more
targeted group settings. RSSP accomplishes this by not
back-filling empty seats in grades 4-5 from natural attrition,

additional il fundi

(1 101)

LCFF-S+C

GLAD Training
$15,800 (5804)
Title lll

Ongoing
literacy teacher
PD
$27, I oo(1 1 o1 )
Title lll

LCAP Year 3: 2018-19
1. Reclassification rate: 10.8%
2. Progress on CELDT: Maintain rate above 80%
3. CAASP Profi rates across subgroups and subjects:

-ALL

OR:
_Low lncome pupils x English Learners
_Foster Youth _Redesignated fluent English proficient

_Other S ubgroups: (Specify)_

SchoolwideGLAD Training
A-5. Our goal is to help our EL students make rapid progress
out of levels 1 and2 and into levels 3 and higher on the
CELDT Assessment. We believe that the most effective
instructional approach for a school with a high EL population
is to embed ELD principles in all aspects of the curriculum
and to teach explicit ELD during a portion of the day. To
embed ELD principles across all subjects, we work with
Project GLAD (Guided Language Acquisition Design) to
teach our teachers methods to provide additional
instructional support to EL students. Our explicit ELD will
focus on developing oral language, grammatical constructs
and academic vocabulary in English. This period will take
place during the Humanities block when EL students may be
leveled by English fluency and provided with explicit ELD
instruction. ln the Rtl tutoring program, ELs who are not
making Significant Gains may receive Literacy instruction as
well as ELD as appropriate. Special Education students
who are also ELs may have a particularly challenging time
acquiring English language. ln these cases, we provide Tier
ll and Tier lll tutoring in small group or 1:'1 settings.
Additionally, we also provide ongoing professional
development to our literacy teachers to help them with EL
instruction throughout the school year.

Expected Annual
Measurable
Outcomes:



Budgeted
ExpendituresPupils to be served within identified scope of service

x ALL

Scope of
Service

sELA ]M

CAASPP Overall

33 48 25

33'12CAASPP Et

3s 49 23

CAASPP SPED

CAASPP SED

Actions/Services

Gommon Core-aligned instruction & materials
A-1. The Rocketship Si Se Puede curriculum fo[ows the
California adoption of the Common Core State Standards
('CCSS') for the subject areas of: English/Language Arts
(includes Writing), and Mathematics, as well as the state
standards for Social Studies, Art and Music and the Next
Generation Science Standards. Rocketship has established
ELA and Math focus standards - the most rigorous CCSS at
each grade level - as the most important markers of
success in order to prioritize the focus of instruction while
also ensuring that all grade-level standards are addressed in
every course. Rocketship Si Se Puede operates an inclusion
model and therefore this core curriculum will benefit all
students i ncl udi ng Special Education students. Rocketsh i p

teachers will use the ELL framework to embed analytical
tasks, receptive tasks and productive language functions
into the curriculum to aid language acquisition.

Rocketship Si Se Puede utilizes a Balanced Literacy
approach for ELA instruction with a significant focus on
Guided Reading. Expanding the breadth and depth of our
classroom libraries will ensure that all students have access
to a wide variety of texts to meet the different genre
requirements in Common Core, as well as ensuring that all
students have access to books at their appropriaie reading
level. For EL students, this can be particularly motivating
and a useful strategy to engage reluctant or struggling
readers. These expanded libraries will also enable us to loan
out books for students to take home, so that parents can

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)_

Sohoolwide 000 (4100)
Core
Curriculum
LCFF-base

$18,700 (4210)
Books
LCFF-S+C



support reading and language acquisition efforts at home.

supports
A-3. Although RSSP runs an inclusion model, we realize that
our special education students may require additional
supports to achieve academically and in non-cognitive

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

Schoolwide

$6,600
(rsE 4360, rsE

Learning Labs
OLPs: $39,100
(4411) LCFF-
S+C

Chromebooks:
$2B,4oo (4421)
LCFF-S+C

Learning Lab
Materials
$3,000 (43e0)
LCFF-base

Leveled
Libraries
$3,000 (4115)
LCFF-base

Rtl Curriculum
$r,aoo Ø120)
Tutors
$157,763
(2101)
Title I

Technology
Consultants
$29,700 (5807)
LCFF S+C

x ALL

OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

)_Other Subgroups:(Specify

_ALL

SchoolwidePersonalized Learning
A-2. RSSP's key instructional practices include
personalization, blended learning, data-driven instruction,
Response to lntervention and teacher specialization. The
specific investments for Rtl include Rtl curriculum and
tutors. Our objective every day is to get the right lesson to
the right child at the right time. We assume that every child,
especially the children in the neighborhoods we serve, will
have unique learning needs that must be addressed
individually. The Rocketship model combines traditional
classroom instruction with blended learning, which enables
online learning programs technology, small group instruction
and tutoring. All students, including our Special Education
students, access and benefit from this instructional model as
Rocketship Si Se Puede operates an inclusion model. ln
particular, our Special Education students benefits from our
Rtl model in which they receive additionalTier ll and Tier lll
tutoring from the general education, special education,
Learning Lab and paraprofessional staff. This personalized
instruction occurs in the learning lab, making investments in
Learning Lab Materials and Leveled Libraries important
so that each student has the materials to receive instruction
at his or her level. ln addition, our adaptive Online Learning
Programs (OLPs) are able to adapt to each student's level,
ensuring that all aspects of our instructional program are
appropriately differentiated for our Special Education
students.

We invest in Chromebooks and invest budget each year to
maintaining a 5:2, student to Chromebook ratio. Additionally,
we invest in technology consultants to ensure that our
Chromebooks and OLPs are working smoothly, Rocketship
invests in technology support consultanis.



Class si¡e
reductions
$265,300
(1 101)

LCFF-S+C

x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)_

-ALLOR:

_Low lncome pupils x English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Sæcify)_

åOther Subgroups:(Specify) special education

Schoolwide
/qr qvr \

Class size reductions
A-4. Students receive personalized instruction through
targeted small group instruction and effective whole group
instruction led by highly qualified teachers. ln order to
deepen the impact of our teachers and further personalize
instruction, we will be maintaining class size reductions
originally initiated in the 2014-15 school year. This class size
reduction enables teachers to pull even smaller groups for
small group instruction. The reduction will also be
particularly beneficial for our Special Education and English
Learner populations who will have more frequent access
small group instruction and will learn in even smaller, more
targeted group settings. RSSP accomplishes this by not
back-filling empty seats in grades 4-5 from natural attrition,
forooino additional oer ouoil fundino.

functions. These additional supports include additional
assessments, such as psycho-educational assessments,
speech-language assessments and occupational therapy
assessments; additional staffing supports, such as adaptive
PE instructors, physical therapists, mental health supports
and assistive technology specialists; additional materials,
including instructional supplies for speech lessons,
counseling materials for school psychologists and
occupational therapy materials; and adaptive technology.

Our School Site Council noted that increasing ISE
programming at Si Se Puede was their top priority. As a
result, we have allocated $25,000 for RSSP School Leaders
to use as they see necessary on Special Education
initiatives. This could indude additional instructional supplies
or onal hours.

Training
A-5. Our goal is to help our EL students make rapid progress
out of levels 1 and2 and into levels 3 and higher on the
CELDT Assessment. We believe that the most effective
instructional approach for a school with a high EL population
is to embed ELD principles in all aspects of the c.rrriculum
and to teach explicit ELD during a portion of the day. To
embed ELD principles across all subjects, we vrork with
Project GLAD (Guided Language Acquisition Design) to

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

Schoolwide

4330, tS=
4340, lS=
4421)

Sfafe Specra/
Educatian
funding
IDEA

$25,000
LCFF-bese

GLAD Training
$15,800 (5804)
Title lll

Ongoing
literacy teacher
PD
$27,100 (1r01)
Title lll



teach our teachers methods to provide additional
instructional support to EL students. Our explicit ELD will
focus on developing oral language, grammatical constructs
and academic vocabulary in English. This period will take
place during the Humanities block when EL students may be
leveled by English fluency and provided with explicit ELD
instruction. ln the Rtl tutoring program, ELs who are not
making Significant Gains may receive Literacy instruction as
well as ELD as appropriate. Special Education students
who are also ELs may have a particularly challenging time
acquiring English language. ln these cases, we provide Tier
ll and Tier lll tutoring in small group or 1:1 settings.
Additionally, we also provide ongoing professional
development to our literacy teachers to help them with EL
instruction the school

_Other Subgroups:(Specify I

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

Related State and/or Local Priorities:

'lx 2 x- 3_ 4X_ 5_ 6_ 7_ B_
COE only: 9_ 10_

Local :Specify
Now that Common Core State Standards are fully implemented, it is essential that we are providing students with aligned curriculum and
material. Rocketship Si Se Puede adopted a CCSS aligned Math curriculum and Writing program in 2014-15. RSSP is now working to
leverage technology as a means of personalizing education for students and building students' technical fluency and invest in science and
social studies curricula.
1. Schoolprovidesstandards-alignedinstructionalmaterials
2. Schoolprovidesstandards-alignedprofessionaldevelopment
3. 100% of full-time teachers have appropriate credentials

RSSP
Ail

LCAPYearli2016-17
1. School provides standards-aligned instructional materials with focus on non-fiction and vocabulary study in social studies
2. School provides standards-aligned professional development with focus non-fiction and vocabulary study in social studies
3. 100% of full-time teachers have appropriate credentials

Budgeted
Expenditures

Pupils to be served within identified scope of service

x ALL

B. Rocketeers will have access to Common Core standards aligned curriculum across a
broad array of content areas taught by appropriately assigned, highly qualified teachers

Scope of
Service

Actions/Seruices

Applicable Puoil Suborouos
Schools

Expected Annual
Measurable
Outcomes:

ldentified Need :

GoalApplies to:

GOAL

Schoolwide mmer:



B-1. Summer PD
Each summer, RSSP hosts an intensive three weei< summer
training for all teachers that emphasizes foundational
knowledge in culture and classroom. We provide training in
classroom management and effective planning, induding
daily lessons, units, and yearlong plans. We also introduce
foundational components of the Rocketship prog'am,
including the use of data, instructional techniques, and the
scope and sequence of curricula. Sessions are dfferentiated
by subject and grade and focus on skill-building lo maximize
teacher time.
Thursday PD
Rocketship schools dedicate at least 200 hours trroughout
the school year for staff PD. We dismiss students two and a
half hours early one day a week to allow for an alernoon of
purposeful and customized PD and culturê building for staff.
The Principals and Assistant Principals at each school
facilitate and organize sessions at each school, targeting the
areas of development they see as most beneficial to the
staff, personalizing supports for teachers.
P rofessional Development F u nd
Rocketship Si Se Puede has a number of veteran
Rocketship teachers who express a strong desire to
continue honing their craft and developing as prcfessionals.
RSSP will establish a professional development iund to
reward h i gh-perform i ng teachers with additional learni ng
opportunities and to incentivize experienced teachers to
continue working at Rocketship vftere their deveopment is
made a priority. With eligible topics including Spanish
language study, teaching in an inclusion model, and the
Teachers College Reading And lVriting lnstitute, students
are sure to benefit from this additional training their teachers
will have received.

B-2. Students will take a variety of internal and external
assessments to determine progress and areas of
weakness. Assessments include:

¡ Four rounds of cumulative assessments
. NWEA three times per year
. STEP at least four times per year

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

$93,300
SL and Teacher
compensation
(1301 , 1 101)
LCFF-S+C

Thursday:
$40,950
SL and Teacher
compensation
(1301,1101)
LCFF-S+C

PD Fund
$15,000
(5804)
LCFF-S+C

Assessments
$27,000
(4414)
LCFF-base

OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
)_Other Subgroups:(Specify

x ALL

_Other Subgroups:(S
Temps $15,800



a State-mandated CAASPP

To ensure that our students are ready for success on the
CAASPP, Rocketship Si Se Puede transitioned to computer
based, Common Core aligned benchmark assessments.
Consistent with our modd of data driven instruction, the
results of these benchmarks will be used to adjust instruction
to ensure that all students are moving towards mastery of
the Common Core standards.

RSSP will hire temporary staff members to facilitate
administration and scori of assessments

Teacher Credentialing
B-5. 100% of core teachers will be appropriately assigned
and hold a valid CA Teaching Credential with appropriate
English learner authorization as defined by the CA
Commission on Teaching Credentialing. All core teacher
candidates screened for employment will hold valid CA
Teaching Credential with appropriate English learner
authorization; RSED Human Resources will annually review
assignment and credential status. RSSP partners with the

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify

Schoolwide

(5838) LCFF-
S+C

Credentialing
$22,700 (5833)
Title ll
Educator
Effectiveness
Grant

$36,000
Teacher and SL
compensation
(1101,130r)
LCFF-S+C

Coaching
$69,000 AP
compensation
(1301) LCFF-
S+C

x ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify

x ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify

x ALL

Schoolwide

Schoolwide

Data Days
B-3. Following administration of these bi-monthly interim
assessments, the teachers, Assistant Principal, and
Principal at RSSP will have a full day analyzing interim
assessment data. As a key component of these data days, a
teacher identifies overall positive trends of the entire class
and challenges as well. Learning how to better utilize data
enables teachers to improve instructional practices and
better serve all students.
Coaching
B-4. The foundational piece of our ongoing staff
development is customized, targeted one-on-one coaching
provided by Assistant Principals or Principals to teachers.
RSSP teachers receive ongoing coaching and support from
the Assistant Principal or Principal responsible for their
grade level. This typically includes about three hours per
week of support for our newest teachers or others who need
extra support. This helps teachers better instruct all
students, includinq ELs and Special Education students.



Reach lnstitute for credentialing teachers.

B-1. Summer PD
Each summer, RSSP hosts an intensive three week summer
training for all teachers that emphasizes foundational
knowledge in culture and classroom. We provide training in
classroom management and effective planning, including
daily lessons, units, and yearlong plans. We also introduce
foundational components of the Rocketship program,
including the use of data, instructional techniques, and the
scope and sequence of curricula. Sessions are differentiated
by subject and grade and focus on skill-building to maximize
teacher time.
Thursday PD
Rocketship schools dedicate at least 200 hours throughout
the school year for staff PD. We dismiss students two and a
half hours early one day a week to allow for an afternoon of
purposeful and customizedPD and culture building for staff.
The Principals and Assistant Principals at each school
facilitate and organize sessions at each school, targeting the
areas of development they see as most beneficial to the
staff, personalizing supports for teachers.
P rofe ssion al Develo p m e nt F u nd
Rocketship Si Se Puede has a number of veteran
Rocketship teachers who express a strong desire to
continue honing their craft and developing as professionals.
RSSP will establish a professional development fund to
reward h i gh-perform ing teachers with add iti onal learn i ng
opportunities and to incentivize experienced teachers to
continue working at Rocketship where their development is
made a priority. With eligible topics including Spanish

OR:

_Low lncome pupils _English Learners
Foster Youth Redesignated fluent English proficient

_Other Subgroups

Schoolwide ummef:
$94,200
SL and Teacher
compensation
(1301,1101)
LCFF.S+C

Thursday:
$41,300
SL and Teacher
compensation
(1301,1101)
LCFF-S+C

PD Fund
$15,ooo
(5804)
LCFF-S+C

Budgeted
ExpendituresPupils to be served within identifted scope of service

x ALL

Scope of
Service

1. School provides standards-aligned instructional materials with focus on project-based learning
2. School provides standards-aligned professional development with focus on project-based learning
3. 100% of full-time teachers have appropriate credentials

LCAP Year 2:2017-18
Expected Annual

Measurable
Outcomes:

Actions/Serv¡ces



language study, teaching in an inclusion model, and the
Teachers Gollege Reading And Writing lnstitute, students
are sure to benefit from this additional training their teachers
will have received.

tng
B-4. The foundational piece of our ongoing staff
development is customized, targeted one-on-one coaching
provided by Assistant Principals or Principals to teachers.
RSSP teachers receive ongoing coaching and support from
the Assistant Principal or Principal responsible for their
grade level. This typically includes about three hours per
week of support for our newest teachers or others who need

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

Schoolwide Coaching
$69,700 AP
compensation
(1301) LCFF-
S+C

Assessments
$27,000
(4414)
LCFF-base

Temps $15,800
(5838) LCFF-
S+C

$36,400
Teacher and SL
compensation
(1101,1301)
LCFF-S+C

x ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify

x ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

x ALL

Schoolwide

Schoolwide

Assessments
B-2. Students will take a variety of internal and external
assessments to determine progress and areas of weakness.
Assessments indude:

¡ Four rounds of cumulative assessments
¡ NWEA three times per year
. STEP at least four times per year
o State-mandatedCAASPP

To ensure that our students are ready for success on the
CAASPP, Rocketship Si Se Puede transitioned to computer
based, Common Core aligned benchmark assessments.
Consistent with our model of data driven instruction, the
results of these benchmarks will be used to adjust instruction
to ensure that all students are moving towards mastery of
the Common Core standards.

RSSP will hire temporary.staff members to facilitate
administration and scoring of assessments
Data Days
B-3. Following administration of these bi-monthly interim
assessments, the teachers, Assistant Principal, and
Principal at RSSP will have a full day analyzing interim
assessment data. As a key component of these data days, a
teacher identifies overall positive trends of the entire class
and challenges as well. Learning how to better utilize data
enables teachers to improve instructional practices and
better serve all students.

_Other Subgroups: (Specify



Budgeted
Expenditures

Credentialing
$22,700 (5833)
Title II
Educator
Effectiveness
Grant

x ALL

OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluert English proficient

_Other Subgroups:(Specify)_

Pupils to be served within identified scope of service

x ALL

Schoolwide

Scope of
Service

1. School provides standards-aligned instructional materials with focus on integrated STEM
2. School provides standards-aligned professional development with focus on integrated STEM
3. 1OO% of full-time teachers have appropriate credentials

Teacher Credentialing
B-5. 100% of core teachers will be appropriately assigned
and hold a valid CA Teaching Credential with appropriate
English learner authorization as defined by the CA
Commission on Teaching Credentialing. All core teacher
candidates screened for employment will hold valid CA
Teaching Credential with appropriate English learner
authorization; RSED Human Resources will annually review
assignment and credential status. RSSP partners with the
Reach lnstitute for credentialinq teachers.

LCAP Year 3:2018-19
Expected Annual

Measurable
Outcomes:

Actions/Serv¡ces

extra support. This helps teachers better instruct all
students, including ELs and Special Education students.

Professional Development
B-1. Summer PD
Each summer, RSSP hosts an intensive three week summer
training for all teachers that emphasizes foundational
knowledge in culture and classroom. We provide training in
classroom management and effective planning, including
daily lessons, units, and yearlong plans. We also introduce
foundational components of the Rocketship program,
including the use of data, instructional techniques, and the
scope and sequence of curricula. Sessions are differentiated
by subject and grade and focus on skill-building to maximize
teacher time.
Thursday PD
Rocketship schools dedicate at least 200 hours throughout
the school year for staff PD. We Cismiss students two and a
half hours early one day a week to allow for an afternoon of
purposeful and customized PD and culture building for staff.
The Principals and Assistant Principals at each school
facilitate and organize sessions at each school, targeting the
areas of development they see as most beneficial to the

OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)_

Schoolwide Summer:
$94,900
SL and Teacher
compensation
(1301,1101)
LCFF-S+C

Thursday:
$41,800
SL and Teacher
compensation
(1301,1101)
LCFF-S+C

PD Fund
$15,000
(5804)
LCFF-S+C



staft, personalizing supports for teachers.
Professional Development Fund
Rocketship Si Se Puede has a number of veteran
Rocketship teachers who express a strong desire to
continue honing theircraft and developing as professionals.
RSSP will establish a professional development fund to
reward h i g h-perform i ng teachers with add iti onal learn i ng
opportunities and to incentivize experienced teachers to
continue working at Rocketship where their development is
made a priority. With eligible topics including Spanish
language study, teaching in an inclusion model, and the
Teachers Gollege Reading And Writing lnstitute, students
are sure to benefit from this additional training their teachers
will have received.

B-3. Following administration of these bi-monthly interim
assessments, the teachers, Assistant Principal, and
Principal at RSSP will have a full day analyzing interim
assessment data. As a key component of these data days, a
teacher identifies overall positive trends of the entire class
and challenges as well. Learning how to better utilize data

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

Schoolwide ,800
Teacher and SL
compensation
(1101,1301)
LCFF-S+C

Assessments
$27,000
(4414)
LCFF-base

Temps $'15,800
(5838) LCFF-
S+C

x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

x ALL

SchoolwideAssessments
B-2. Students will take a variety of internal and external
assessments to determine progress and areas of weakness.
Assessments include:

. Four rounds of cumulative assessments

. NWEA three times per year

. STEP at least four times per year

. State-mandatedCAASPP

ïo ensure that our students are ready for success on the
CAASPP, Rocketship Si Se Puede transitioned to computer
based, Common Core aligned benchmark assessments.
Consistent with our modd of data driven instruction, the
results of these benchmarks will be used to adjust instruction
to ensure that all students are moving towards mastery of
the Common Core standards.

RSSP will hire temporary staff members to facilitate
administration and scorinq of assessments



Coaching
$70,400 AP
compensation
(1301) LCFF-
Base

_¡_ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluert English proficient

_Other Subgroups:

x ALL

SchoolwideCoaching
B-4. The foundational piece of our ongoing staff
development is customized, targeted one-on-one æaching
provided by Assistant Principals or Principals to teachers.
RSSP teachers receive ongoing coaching and support from
the Assistant Principal or Principal responsible for their
grade level. This typically includes about three hours per
week of support for our newest teachers or others who need
extra support. This helps teachers better instruct all
students. includinq ELs and Special Education students.

enables teachers to improve instructional practices and
better serve all students.

T
B-5. 100% of core teachers will be appropriately assigned
and hold a valid CA Teaching Credential with appropriate
English learner authorization as defined by the CA
Commission on Teaching Credentialing. All core teacher
candidates screened for employment will hold valid CA
Teaching Credential with appropriate English learner
authorization; RSED Human Resources will annually review
assignment and credential status. RSSP partners with the
Reach lnstitute for credentialing teachers.

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)-

Schoolwide Credentialing
$22,7OO (s833)
Title ll
Educatcr
Effectiveness
Grant

Related State and/or Local Priorities:

1 x 2_ 3_ ¿_ 5_ 6_X_ 7_ 8_
COE only: 9_ 10_

Local :Specify

ln order to be ready to learn, students need to know they are in a safe environment. While Rocketship Si Se Puede has a strong
foundation in positive behavioral practices, including implementation of the Positive Behavioral lntervention and S.tpports framewo:'k, we
believe it is critical to maintain these high standards. We also seek to eliminate bullying on our campus. Finally, we are conoerned about
safety concerns associated with heavy trafficked times such as pick up and drop off.
1. Parents believe school is a safe place for their children
2. 3rd-Sth grade students believe school is a safe environment to learn
3. Student suspension rate
4. Student expulsion rate

RSSP

C. School environment will be safe and welcoming for all students

Schools:

ldentified Need

GOAL

GoalApplies to



Pu Alt

LCAP Year 1:2016-17
L

2.
3.
4.

Parents believe school is a safe place for their children: 90%
3rd-Sth grade students believe school is a safe environment lolearn:92o/o
Student suspension rate belowthat of neighboring schools (<3.2o/")
Student expulsion rale <1Yo

Budgeted
Expenditures
$100,650 BOM
(2301)
LCFF-S+C

$48,000
Building repairs
(5610)
LCFF-base

$146,900
Building repairs
(5610)
LCFF-S+C

$74,900
Custodial
services (5821)
LCFF-Base

Pupils to be served within identified scope of service

x ALL

OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:

x-ALL

OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

x ALL
OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

Other Subqroups:(Specifv)

¿ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

x ALL

Scope of
Service

Schoolwide

Schoolwide

Schoolwide

Schoolwide

Actions/Serv¡ces

BOM
C-1. Rocketship Si Se Puede employs a Business
Operations Manager to manage support staff and oversee
the daily operations of the school including the school
breakfast and lunch program, arrivaland dismissal, and the
safety and cleanliness of all common spaces. This position
is critical to meeting RSSP's and the state's goals for
student safety and maintaining facilities.
School Maintenance
C-2. We ensure that school facilities are in good repair
through preventative maintenance, This includes annual
inspections aligned with state Office of Public School
Construction Facilities lnspection tool. As a result, we invest
in necessary repairs and upgrades to ensure the school is a
safe and welcoming environment for students, families and
staff.
Capital Facilities Repai rs
C-3. We allocate funds for capital facilities projects that
extend beyond general maintenance and upkeep. These
projects are large improvements on our facilities and benefit
all students, families and staff.

Custodial Services + Supplies
C-4. ln orderto provide a safe and clean environment in
which teachers can focus on teaching, students can focus
on learning, and school leaders can focus on leading, we
employ a custodial team to ensure the daily upkeep of the
campus and to identify any safety concerns or necessary
repairs of the building.

Expected Annual
Measurable
Outcomes:

Support Schoolwide 134,300



C-5. ln order to continue to strengthen our systems and
operations we invest in staff to support daily transition points
such as arrival, dismissal, lunch and recess. These
transitions represent a significant percentage of behavior
issues on campus. By employing support staff during these
transitions, the school will ensure that students are provided
with a safe and welcoming environment throughout the day.
Students with behavior support needs will benefit from
calmer and quieter transitions and additional supervision
during this time will enable staff to quickly deescalate any
outbursts that occur d this time.

Support Staff
Compensation
(2201)

LCFF.S+C

LCAP Year 2:2017-18
arents believe school is a safe place for their n:92o/o

2.
3.
4.

3rd-Sth grade students believe school is a safe environment to learn: 94%
Student suspension rate below that of neighboring schools
Student lsion rate <1%

Budgeted
Expenditures
$101,700 BOM
(2301)
LCFF-S+C

$48,000
Building repairs
(s610)
LCFF-base

$74,880
Custodial
services (5821)
LCFF-Base

OR:
_Low lncome pupils _English Learners

Foster Youth 
-Redesignated 

fluent English proficient

_Other Subgroups:

Pupils to be served within identified scope of service

x ALL

OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)-

x ALL

OR:
_Low Income pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)-

x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
Other Subqroups:(S

Scope of
Service

Schoolwide

Schoolwide

Schoolwide

Actions/Serv¡ces

BOM
C-1. Rocketship Si Se Puede employs a Business
Operations Manager to manage support staff and oversee
the daily operations of the school including the school
breakfast and lunch program, arrival and dismissal, and the
safety and cleanliness of all common spaces. This position
is critical to meeting RSSP's and the state's goals for
student safety and maintaining facilities.
School Maintenance
C-2. We ensure that school facilities are in good repair
through preventative maintenance. This includes annual
inspections aligned with state Office of Public School
Construction Facilities lnspection tool. As a result, we invest
in necessary repairs and upgrades to ensure the school is a
safe and welcoming environment for students, families and
staff-
Custodial Services + Supplies
C-3. ln order to provide a safe and clean environment in
which teachers can focus on teaching, students can focus
on learning, and school leaders can focus on leading, we
employ a custodial team to ensure the daily upkeep of the

Expected Annual
Measurable
Outcomes:



campus and to identify any safety concerns or necessary
repairs of the building.

$136,600
Support Staff
Compensation
(2201)

LCFF-S+C

LCAP Year 3: 2018-19
1. Parents believe school is a safe place for their children: 95%
2. 3rd-Sth grade students believe school is a safe environment to learn: 95%
3- Student suspension rate below that of neighboring schools
4. Student expulsion rale <1o/o

Budgeted
Expenditures
$102,700 BOM
(2301)
LCFF-S+C

$48,000
Building repairs
(5ô10)
LCFF-base

x ALL
OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other S ubgroups: (Specify)_

Pupils to be served within identified scope of service

x_ALL

OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

x ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

x ALL

Schoolwide

Scope of
Service

Schoolwide

Schoolwide

Support Staff
C-4. ln order to continue to strengthen our systems and
operations we invest in staff to support daily transition points
such as arrival, dismissal, lunch and recess. These
transitions represent a significant percentage of behavior
issues on campus. By employing support staff during these
transitions, the school will ensure that students are provided
with a safe and welcoming environment throughout the day.
Students with behavior support needs will benefit from
calmer and quieter transitions and additional supervision
during this time will enable staff to quickly deescalate any
outbursts that occur during this time.

Actions/Serv¡ces

BOM
C-1. Rocketship Si Se Puede employs a Business
Operations Manager to manage support staff and oversee
the daily operations of the school including the school
breakfast and lunch program, arrival and dismissal, and the
safety and cleanliness of all common spaces. This position
is critical to meeting RSSP's and the state's goals for
student safety and maintaining facilities.
School Maintenance
C-2. We ensure that schoolfacilities are in good repair
through preventative maintenance. This includes annual
inspections aligned with state Office of Public School
Construction Facilities lnspection tool. As a result, we invest
in necessary repairs and upgrades to ensure the school is a
safe and welcoming environment for students, families and
staff.

Expected Annual
Measurable
Outcomes:

ustodial Services + Supplies Schoolwide 74,880



C-3. ln order to provide a safe and clean environment in

which teachers can focus on teaching, students can focus
on learning, and school leaders can focus on leading, we
employ a custodial team to ensure the daily upkeep of the
campus and to identify any safety concerns or necessary
re irs of the bui

$138,000
Support Staff
Compensation
(2201)

LCFF-S+C

OR:
_Low lncome pupils _English Learners

_Foster Youth 
-Redesignated 

fluent English proficient

_Other Subgroups: (Sæcify)-

x ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)

SchoolwideSupport Staff
C-4. ln order to continue to strengthen our systems and
operations we invest in staff to support daily transition points
such as arrival, dismissal, lunch and recess. These
transitions represent a significant percentage of behavior
issues on campus. By employing support staff during these
transitions, the school will ensure that students are provided
with a safe and welcoming environment throughout the day.
Students with behavior support needs will benefit from
calmer and quieter transitions and additional supervision
during this time will enable staff to quickly deescalate any
outbursts that occur during this time.

Custodial
services (5821)
LCFF-Base

Related State and/or Local Priorities:

1_ 2 3_ 4_ 5_x 6_x 7_Z 8_X

COE only: 9_ 10_
Local : Specify _

ln order to close the achievement gap, Rocketeers must continue to value education beyond their time at Rocketsrip.
1. Student suspension rate
2. Student expulsion rate

3. Percent of chronically absent students
4. ADA

RSSP
Ail

LCAP Year 1= 2016-17
1. Student suspension rate: Below norm for schools with similar populations
2. Student expulsion rale: <1o/o

3. Student chronic absenteeism: 10.4%

4. School ADA: >95%

BudgetedPupils to be served within identified scope of service

D. Rocketship students will become self-motivated, competent, and lifelong learners and
will develop a deep love of learning.

Scope ofActions/Serv¡ces

Applicable Pupil Subqroups:
Schools

Expected Annual
Measurable
Outcomes:

ldentified Need :

GoalApplies to

GOAL:



Expenditures
Enrichment
Coordinators
$141,600
(2',101) LCFF-
S+C

$43,000
Field Trips
(5806)
LCFF-S+C

x ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

¿ALL

Service
Schoolwide

Schoolwide

Enrichment
D-1. Enrichment is a critical component of a students'
education at Rocketship. ln addition to aligning with CCSS
standards, time spent in the Enrichment Center provides
students with fun and engaging activities that increase their
focus and commitment during core instruction. The
Enrichment Center Coordinators provide students with the
opportunityto engage in physical education, art, and various
other enrichment activities. The Coordinators play a critical
role in strengthening school culture. lmportantly, enrichment
also provides an opportunity for students to excel and show
off talents that may not be immediately apparent in a general
education setting. For our Special Education students, this
can be an especially motivating and engaging portion of their
day.
Field Trips
D-2. Field Trips provide an important opportunity to both
deepen students'learning and increase engagement. Many
of the field trips taken are science and/or social studies
related, enabling teachers to integrate the learning into their
thematic units back in the classroom. ln addition, parents
often attend field trips with their students, thereby increasing
parental engagement as well. The cornerstone of our field
tri,p experience is Fifth Grade Camp. Each year, Rocketship
5'n graders goes to Groveland, CA for one week of hiking,
science lessons, outdoor exploration and camp fun. For
many Rocketeers, this is one of their first experiences
leavinq home.

otional Learning
D-3. RSSP has been using Positive Behavior lntervention
and Supports (PBIS) since 2012-13. The fundamental
purpose of PBIS is to create learning environments that are
more consistent, predictable, positive, and safe, which helps
our students develop their socio-emotional intelligence. One
key component of PBIS is implementing a socio-emotional
learning (SEL) curriculum. We implement the "Kimochi's"
curriculum in the lower grades (pre-k through grade two),
and the "RULER" approach in upper grades (third through
fifth grades). The goal of these curricula is to help students

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)_

School wide 800
lnstructional
supplies (4340)
LCFF-Base



identify, communicate, and regulate feelings, as well as
develop appropriate social skills.

LCAP Year 2: 2017-18
1. Student suspension rate: Below norm for schools with similar populations
2. Student expulsion rale: <1o/o

3. Student absenteeism: 9.4o/o

4. ADA: >95%

Budgeted
Expenditures
Enrichment
Coordinators
$r27,900
(2101) LCFF-
S+C

$33,000
Field Trips
(5806)
LCFF-S+C

Pupils to be served within identified scope of service

x ALL

OR:

_Low lncome pupils _English Learrers
_Foster Youth _Redesignated fluent English proficient

_Other S u bgroups: (Specify)_

x ALL

OR:
_Low lncome pupils _English Learrers
_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

x_ALL

Scope of
Service

Schoolwide

Schoolwide

Actions/Serv¡ces

Enrichment
D-1. Enrichment is a critical component of a students'
education at Rocketship. ln addition to aligning with CCSS
standards, time spent in the Enrichment Center provides
students with fun and engaging activities that increase their
focus and commitment during co'e instruction. The
Enrichment Center Coordinators provide students with the
opportunity to engage in physical education, art, and various
other enrichment activities. The Coordinators play a critical
role in strengthening school culture. lmportantly, enrichment
also provides an opportunity for students to excel and show
off talents that may not be immediately apparent in a general
education setting. For our Special Education students, this
can be an especially motivating and engaging portion of their
day.
Field Trips
D-2. Field Trips provide an important opportunity to both
deepen students'learning and increase engagement. Many
of the field trips taken are science and/or social studies
related, enabling teachers to integrate the learning into their
thematic units back in the classroom. ln addition, parents
often attend field trips with their students, thereby increasing
parental engagement as well. The cornerstone of our field
trip experience is Fifth Grade Camp. Each year, Rocketship
Sth graders goes to Groveland, CA for one week of hiking,
science lessons, outdoor exploration and camp fun. For
many Rocketeers, this is one of their first experiences
leavinq home.

Expected Annual
Measurable
Outcomes:

Learn ng Schoolwide ,800



D-3. RSSP has been using Positive Behavior lntervention
and Supports (PBIS) since 2012-13. The fundamental
purpose of PBIS is to create learning environments that are
more consistent, predictable, positive, and safe, which helps
our students develop their socio-emotional intelligence. One
key component of PBIS is implementing a socio-emotional
learning (SEL) curriculum. We implement the "Kimochi's"
curriculum in the lower grades (pre-k through grade two),
and the "RULER" approach in upper grades (third through
fifth grades). The goal of these curricula is to help students
identify, communicate, and regulatefeelings, aswell as

social skills.

lnstructional
supplies (4340)
LCFF-Base

LCAP Year 3:2018-19
1. Student suspension rate: Below norm for schools with similar populations
2. Student expulsion rate: <1o/o

3. Student absenteeism: 8.4%
4. RoR: >9s%

Budgeted
Expenditures
Enrichment
Coordinators
$129,200
(2101) LCFF-
s+c

$33,000
Field Trips
(5806)
LCFF-S+C

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)

Pupils to be served within identified scope of service

X-ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify

x ALL
OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subqroups:(Specifv I

Scope of
Service

Schoolwide

Schoolwide

Actions/Serv¡ces

Enrichment
D-1. Enrichment is a critical component of a students'
education at Rocketship. ln addition to aligning with CCSS
standards, time spent in the Enrichment Center provides
students with fun and engaging activities that increase their
focus and commitment during core instruction. The
Enrichment Center Coordinators provide students with the
opportunity to engage in physical education, art, and various
other enrichment activities. The Coordinators play a critical
role in strengthening school culture. lmportantly, enrichment
also provides an opportunity for students to excel and show
off talents that may not be immediately apparent in a general
education setting. For our Special Education students, this
can be an especially motivating and engaging portion of their
day.
Field Trips
D-2. Field Trips provide an important opportunity to both
deepen students'learning and increase engagement. Many
of the field trips taken are science and/or social studies
related, enabling teachers to integrate the learning into their

Expected Annual
Measurable
Outcomes:



thematic units back in the classroom. ln addition, parents
often attend field trips with their students, thereby increasing
parental engagement as well. The cornerstone of our field
trip experience is Fifth Grade Camp. Each year, Rocketship
Sth graders goes to Groveland, CA for one week of hiking,
science lessons, outdoor exploration and camp fun. For
many Rocketeers, this is one of their first experiences
leavi home.

$5,800
lnstructional
supplies (4340)
LCFF-Base

x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify

SchoolwideSocial Emotional Learning
D-3. RSSP has been using Positive Behavior lntervention
and Supports (PBl S) since 2012-13. The fundamental
purpose of PBIS is to create learning environments that are
more consistent, predictable, positive, and safe. which helps
our students develop their socio-emotional intelligence. One
key component of PBIS is implementing a socio-emotional
learning (SEL) curriculum. We implement the "Kimochi's"
curriculum in the lower grades (pre-k through grade two),
and the "RULER'approach in upper grades (third through
fifth grades). The goal of these curricula is to help students
identify, communicate, and regulate feelings, as well as
develop approoriate social skills.

Related State and/or Local Priorities:

1_n 3_X4_5¡6_7_8_
COE only: 9_ 10_

Local :Specify

We seek to increase engagement among parents and students alike. We view parents at critical partners in our work of educating
students. Rocketship Si Se Puede has a number of effective parent engagement strategies, including a sophisticated parent council
structure, upon which n'e will continue to build. We see a need to increase our level of studen: engagement to ensure that our students
are invested in their education. Additionally, we have a need forfurther diversifying the educational opportunities for our students
outside the core classroom and we believe that increased enrichment can support this need.

1. Percentage of parents attending an average of at least one school event peryear
2. Parents are satisfied with the relationship with their child's teachers
3. Number of community meetings each year
4. Number of oarent conferences each vear

RSSP
Ail

E. Rocketship parents are engaged in their students' education

Applicable Pupil Subsroups
Schools

ldentified Need:

GoalApplies to:

GOAL:



LCAP Year 1= 2016-17
Percentage of parents attending an average of at least one school event per month: baseline
Parent satisfaction: 76%
Number of community meetings each year: at least 5 meetings
Number of parent conferences: at least 3

1.

2.
3.
4.

Budgeted
Expenditures
Parent
Appreciation
and Materials
$12,800
(5822,4510)

LCFF-Base

Parent
Outreach
$7,800 (1101)
LCFF-Base

$75,900 0M
Compensation
(2401)

LCFF-S+C

LCAP Year 2:2017-18

Pupils to be served within identified scope of service

x_ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

x-ALL

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

Scope of
Service

Schoolwide

Schoolwide

Schoolwide

Actions/Serv¡ces

Parent involvement
E-1. Communigr Events: RSSP hosts many special events
during the year to engage parents and families. These
events include community meetings, exhibition nights, and
other school events. ln order to support these efforts, RSSP
invests in parent appreciation items and provides a materials
budget.
Parent Volunteer Opportunities: Rocketship Si Se Puede
parents will be encouraged to volunteer at the schools to
help tighten the link between the families and the school as
well as assist RSSP teachers and staff with various school
operations. These activities will vary widely but will include
classroom assistance, translating documents, administrative
assistance, and assistinq in special school events.
Parent Outreach
E-2. RSSP provides many opportunities throughout the
schoþt year for parentsþ interact with RSSP staff. The
school offers monthly forums for parents to provide feedback
as well as learn in depth about school activities. This
enables parents to become a more active participant in their
child's education.
Office Manager
E-3. Rocketship's Office Managers are the face of the school
to students and families. Office Managers oversee much of
the communication that goes directly to families and
coordinate many parent engagement efforts, including
parent volunteerism and community events. Office
Managers are critical to our etforts to engage families in their
children's learning and the school community.

Expected Annual
Measurable
Outcomes:



1. Percentage of parents attending an average of at least one school event per month: baseline + 1%
2. Paren| satisfaction: 78%
3. Number of community meetings each year: at least 5 meetings
4. Number of parent conferences: at least 3

Budgeted
Expenditures
Parent
Appreciation
and Materials
$12,800
(5822,4510)

LCFF-Base

Parent
Outreach
$7,900 (1101)
LCFF-Base

$76,700 0M
Compensation
(2401)

LCFF-base

LCAP Year 3: 2018-19
1. Percentage of parents attending an average of at least one school event per month: baseline +27o

2. Parenl satisfaction: 80%

Pupils to be served within identified scope of service

x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)_

x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

Scope of
Service

School wide

Schoolwide

Schoolwide

Actions/Serv¡ces

Parent involvement
E-1 . Community Events: RSSP hosts many special events
during the year to engage parents and families. These
events indude community meetings, exhibition nights, and
other school events. ln order to support these efforts, RSSP
invests in parent appreciation items and provides a materials
budget.
Parent Volunteer Opportunities: Rocketship Si Se Puede
parents will be encouraged to volunteer at the schools to
help tighten the link between the families and the school as
well as assist RSSP teachers and staff with various school
operations. These activities will vary widely but will include
classroom assistance, translating documents, administrative
assistance, and assisting in special school events.
Parent Outreach
E-2. RSSP provides many opportunities throughout the
school year for parents interact with RSSP staff. The school
offers monthly forums for parents to provide feedback as
well as learn in depth about school activities. This enables
parents to become a more active participant in their child's
education.
Office Manager
E-3. Rocketship's Office Managers are the face of the school
to students and families. Office Managers oversee much of
the communication that goes directly to families and
coordinate many parent engagement efforts, including
parent volunteerism and community events. Office
Managers are critical to our efforts to engage families in their
children's learning and the schod community.

Expected Annual
Measurable
Outcomes:

Expected Annual



3. Number of community meetings each year: at least 5 meetings
4. Number of parent conferences: at least 3

Budgeted
Expenditures
Parent
Appreciation
and Materials
$12,800
(5822,4510)

LCFF-Base

Parent
Outreach
$7,s00 (1101)
LCFF-Base

$77,400 0M
Compensation
(2401)

LCFF-base

Pupils to be served within identified scope of service

x_ALL

OR:
_Low lncome pupils _English Learners
_Foster Youth Redesignated fluent English proficient
_Other Subgroups: (Specify

X ALL

OR:
_Low lncome pupils _English Learners

Foster Youth Redesignated fluent English proficient
_Other Subgroups:(Specify )

-x ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify )

Scope of
Service

Schoolwide

Schoolwide

Schoolwide

Actions/Services

Parent involvement
E-1. Community Events: RSSP hosts many special events
during the year to engage parents and families. These
events indude community meetings, exhibition nights, and
other school events. ln order to support these efforts, RSSP
invests in parent appreciation items and provides a materials
budget.
Parent Volunteer Opportunities: Rocketship Si Se Puede
parents will be encouraged to volunteer at the schools to
help tighten the link between the families and the school as
well as assist RSSP teachers and staff with various school
operations. These activities will vary widely but will indude
classroom assistance, translating documents, administrative
assistance, and assisting in special school events.
Parent Outreach
E-2. RSSP provides many opportunities throughout the
school year for parents interact with RSSP staff. The school
offers monthly forums for parents to provide feedback as
well as learn in depth about school activities. This enables
parents to become a more active participant in their child's
education.
Office Manager
E-3. Rocketship's Office Managers are the face of the school
to students and families. Office Managers oversee much of
the communication that goes directly to families and
coordinate many parent engagement efforts, including
parent volunteerism and community events. Office
Managers are critical to our efforts to engage families in their
children's learning and the school community.

Measurable
Outcomes:

Gomplete a copy of this table for each of the LEA's goals. Duplicate and expand the fields as necessary.



Annual Update

Annual Update Instructions: For each goal in the prior year LCAP, review the progress toward the expected annual outcome(s) based on, at a

minimum, the required metrics pursuant to Education Code sections 52060 and 52066. The review must include an assessment of the

effectiveness of the specific actions. Describe any changes to the actions or goals the LEA will take as a result of the review and assessment. ln

addition, review the applicability of each goal in the LCAP.

Guiding Questions:

How have the actions/services addressed the needs of all pupils and did the provisions of those serviæs result in the desired outcomes?

How have the actions/services addressed the needs of all subgroups of pupils identified pursuant to Education Code section 52057,

including, but not limited to, English learners, low-income pupils, and foster youth; and did the provis'on of those actions/services result

in the desired outcomes?

How have the actions/services addressed the identified needs and goals of specific schoolsites and were these actions/services effective

in achieving the desired outcomes?

What information (e.g., quantitative and qualitative data/metrics) was examined to review progress toward goals in the annual update?

What progress has been achieved toward the goal and expected measurable outcome(s)? How effective were the actions and services in

making progress toward the goal? What changes:o goals, actions, services, and expenditures are being made in the LCAP as a result of

the review of progress and assessment ofthe effectiveness ofthe actions and services?

What differences are there between budgeted expenditures and estimated actual annual expenditures? What were the reasons for any

differences?

Gomplete a copy of this table for each of the LEAs goals in the prior year LGAP. Duplicate and expand the fields as
necessary.

1)

2l

3)

4l

s)

6)

Related State and/or Local Priorities:

1x2x34567x8
COE only: 9_ 10_

Local : Specify _
Rocketship Si Se PuedeSchools

A. Students have access to Common Core standards aligned curriculum and technology and
enroll in courses covering a broad array of content areas taught by appropriately assigned
teachers

Original
GOAL from
prior year

LCAP:

GoalApplies to Applicable Pupil Subgroups: All students



Expected
Annual

Measurable
Outcomes:

(i) School provides standards-aligned instructional materials with focus
on non-fiction and vocabulary study in science
(ii) School provides standards-aligned professional development with
focus on non-fiction and vocabulary study in science
(¡ii) 100% of full-time teachers have a riate credentials

Actual
Annual

Measurable
Outcomes:

(i) School did provide standards-al¡gned instructional materials with focus
on sctence
(ii) School did provide standards-aligned professional development with
focus on science
(i¡¡) 100% of full-time teachers did have appropriate credentials

Actual Actions/Services
LCAP Year: 2015-16

Planned Actions/Services
Estimated

Actual Annual
Expenditures

S16,498 (Other)

Rocketship Si Se Puede continued to implement Common Core-aligned
curricula. After implementing new ELA and math curricula last year, RSSP

used Core Curriculum budget to bolster math curriculum materials,
socio-emotional Kimochi materials, and literacy resources. These benefit
all students, including EL and special education because ofthe inclusion
model run in our schools. Additionally, we are monitoring the state roll-
out of Next Generation Science Standards (NGSS) and have aligned our
curriculum accordingly. We encompass the three Disciplinary Core ldeas
of the NGSS, physical sciences, life sciences, and earth science. We also

admi nister NGSS-aligned un¡t assessments.

We integrate science instruction throughout various mediums so that
skills that can be applied to subject matter at any time (i.e. recording
observations, reading maps, us¡ng timelines). Our students experienced
hands on science in gardening enrichment period. By teaching these core
subjects in various modalities, we're helping all students, including
special education and English Learners master the concepts via the
method they respond to best-

Our spending for core curriculum was in line with our budget.

School-wide

X ALL
OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

Scope of
service:

Budgeted
Expenditures

51.6,497 (Other)

A-1. The Rocketship Si Se Puede curriculum follows the California
adoption ofthe Common Core State Standards ("CCSS") for the subject
areas of: English/Language Arts (includes Writing), and Mathematics, as

well as the state standards for Social Studies, Art and Music and the
Next Generation Science Standards. Rocketship has established ELA

and Math focus standards-the most rigorous CCSS at each grade level

- as the most important markers of success in order to prioritize the
focus of instruction while also ensuring that all grade-level standards
are addressed in every course. Rocketship Si Se Puede operates an
inclusion model and therefore this core curriculum will benefit all
students including Special Education students.

For EL students, Rocketship Si Se Puede will provide additional small
group instruction in both math and ELA ¡n order to build language
acquisition and to pre-teach or preview content.

Budget Allocation : Core Curriculum

Scope of
service:
X.ALL

School-wide

OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_



59,665 (other)

s12,440
(Other)

Rocketship cont¡nued to prioritize student readiness on state

assessments. Our students took regular computer-based benchmark

assessments to both gauge their progress and allow them to become

comfortable with online assessments. Using computer-based
assessments also allowed forteachers and school leaders to quickly

gather and analyze student progress, enabling them to modify
instructional pract¡ces to b€tter suit student needs. We also invested in

UChicago STEP assessments to help gauge student literacy progress.

School-wide

-X-ALL
OR:

_Lorv lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)-

RSSP continued to use the instructional programs implemented last year

Students were exposed to science and social stud¡es themes in the¡r
Humanities and Math instruction, through which instructional practices

were honed using the Understanding by Design framework. students
had th: abil¡ty to exper¡ence "hands on" science through gardening

enrichment. RSSP's other enrichment offerings include art and PE.

As of April 20L6,10O% of Rocketship Si Se Puede teachers were highly-
q ua lified.

Certification costs were lower than the budgeted amount. This is

because more incoming teachers came to RSSP with clear credentials

Therefore, RSSP did not need to spend the full amount allocated for
certification costs.

Scope of
SETV¡CE:

S11-,0s2 (Other)

s24,o60
(Other)

A-2. To ensure that our students are ready for success on the CMSPP,

Rocketship Si Se Puede transitioned to computer based, Common Core

aligned benchmark assessments. Consistent with our model of data

driven instruction, the results of these benchmarks will be used to
adjust instruct¡on to ensure that all students are moving towards
mastery of the Common Core standards. All students will use these

assessments, with appropriate modifications and accommodat¡ons

provided to qualifying students.

Budeet Allocation: Assessment Software & Materials

School-wide

X ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other S ubgroups: (Specify)_

A-3. Rocketship Si Se Puede students will be provided access to a broad

array of content areas. Science and Social Studies instruction will be

embedded in either Humanities or Math instruction through the use of
thematically integrated, standards-based Understanding by Design

(UbD) units. These thematic units provide an anchor for ELstudents,

rooting math and ELA skills in common content. This approach has

been shown to build vocabulary and schema among EL students. ln

accordance with the ELL framework and CCSS, these thematic units will
also provide research opportunities to students to perform receptive

tasks such as reading research, analçical tasks such as synthesizing

sources and productive language functions such as presenting their
findings. While all students will benefit from these units, EL students
will receive additional support, such as previewing vocabulary and

extra preparation for oral presentations, as needed. Students will have

access to Physical Education and the Arts through an Enrichment bloc(
as well as adaptive online curriculum and tutoring during their time in
the Learning Lab.

All Rocketship Si Se Puede teachers hold appropriate credentials and

will be assigned to teach in either Humanities or Math/Science
classrooms.

Scope of
service:



s3s,s86
(Supplemental and

Concentration
Funds)

s2s,436
(Supplemental and

Concentration
Funds)

School-wide

X ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

Rocketship Si Se Puede made significant investment in classroom
libraries. These libraries are CCSS-aligned. A major port¡on of this
investment is in Perfection Learning books, which are ¡nnovative
literature programs for teaching critical thinking skills while
incorporat¡ng CCSS standards. These books include fiction and

nonfíction, print, hybrid print-digital programs and cover both
humanities and math subjects. As noted in our plan, expanded libraries
enabled us to loan out books so that Rocketeers can practice reading at
home.

Our spending on books was in line with our budgeted amount.

School-wide

X ALL

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

As noted above, RSSP continue to invest in CCSS-aligned curriculum. ln

Scope of
service:

Scope of
service:

534,890
(Supplemental and

Concentration
Funds)

s34,o9o
(Supplemental and

Concentration
Funds)

Budget Allocation: Certification Costs

School-wide

X ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify

A-4. lncrease classroom libraries that align to Common Core
Rocketship Si Se Puede utilizes a Balanced Literacy approach for ELA

instruction with a significant focus on Guided Reading. Expanding the
breadth and depth of our classroom libraries will ensure that all

students have access to a wide variety of texts to meet the different
genre requirements in Common Core, as well as ensuring that all

students have access to books at their appropriate reading level.
Additionally, we will invest in culturally relevant literature to ensure
our libraries are both accessible and engaging to students of all

backgrounds and at all reading levels. tor EL students, this can be
particularly motivating and a useful strategy to engage reluctant or
struggling readers. These expanded libraries will also enable us to loan
out books for students to take home, so that parents can support
reading and Ianguage acquisition efforts at home.

Budget Allocation: Classroom Libraries

School-wide

X ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify

A-5. lncrease ¡nstructional supplies that assist in the instruction of
Common Core
Rocketship Si Se Puede has invested in Common Core aligned materials
for Math and ELA. With our Math curricula we will focus on teaching
math reasoning and logical thinking as well as emphasizing visual

Scope of
service:

Scope of
service:



s1-8,s32
(supplemental and

Concentration
Funds)

addition to this curriculum, RSSP invested in additional supplies to
support this learning, including math manipulatives to support student
mastery of content from a concrete to a pictorial to a conceptual

understanding of mathematics. Last year, parents indicated that they
would like to see continued investment in instructional supplies, so

despite spending significantly in this area ¡n 2014-15, RSSP maintained

budget on lnstructional Supplies in 2015-16.

School-wide

X ALL
OR:

_Lolv lncome pupils _English Leaners
_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

RockeBhip Si Se Puede purchased computers to replace broken devices
and purchased new Chromebooks for use in the classroom. These
Chromebooks are used in a variety of ways including highly-personalized
center activities powered by ST Math, iReadv, MyON and other
programs. They are also used for whole class activities such as publishing

writing pieces, conducting research and participating ¡n the Hour of Code

campaign.

Actual expenses were less than expected because significantly fewer
computers needed replacing.

School-wide

X ALL
OR:
_Lorv lncome pupils _English Learners

Foster Youth Redesignated fluent English proficient

Scope of
servrce:

Scope of
SETV¡CE:

548,6s0
(Supplemental and

Concentration
Funds)

learning as a way to help students deeply understand the conceptual

underpinnings behind mathematical algorithms. Our EIA curricula will
support a deeper focus on the three main genres of narrative, op¡nion

and informational reading and writing while also providing a clear K-5

continuum for craft, language skills, and genre study. All students,
includÍng those with an lEP, will access this ELA and math curriculum,
with general education and Special Education staff providing
appropriate modifications and accommodat¡ons to enable students to
access this content. Students now need access to additional
instructional supplies, such as workbooks, manipulatives and more to
complement this existing curriculum and enrich theii learning
experience.

Budget Allocation: I nstructional Su pplies

School-wide

x ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify

A-6. Increase technology support
ln order to better leverage technology to address the Common Core

and technical skills required in the writing and speaking & listening
port¡ons ofthe new standards, Rocketship Si Se Puede will be
increasing the number of computers in the classroom. ln Humanities,

this integration will focus heavily on the Common Core writing,
research and communication standards. ln math/science, this
integration willfocus on fact fluency, mathematical reasoning and
justification and problem-solving.
Budget Allocation: Student Computer Equipment

School-wíde

X ALL
OR:
_Low lncome pupils _English Learners

Foster Youth Redesiqnated fluent Enqlish profìcient

Scope of
service:

Scope of
serv¡ce:



525,029
(Supplemental and

Concentration
Funds)

5e,ro2
(Supplemental and

Concentration
Funding)

564,837

_Other Subgroups: (Specify\

With the full transition to online CAASPP, RSSP invested significantly in
technology consultants to ensure that our systems could handle the
increased load of students simultaneously taking on line assessments.

Additionally, technology consultants are able to help troubleshoot other
technical issues for both hardware (Chromebook) and software.

School-wide

-J-ALL
OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify )

Rocketship Si Se Puede offered teachers the opportunity to engage in
professional development activìties outsíde the scope of what the school
provides. RSSP staff utilized this opportunity to take Spanish-language
classes, a physical education workshop by one of our ECG, food safety
and other educationally-related workshops attended by our teachers,
such as how to teach an inclusion model and reading and writ¡ng
workshops. All of our students benefit from this, with our special

education population specifically benefiting from inclusion PD.

Our budget for the PD retention fund was significantly under budget. For

next year, we will make an extra effort to help teachers and staff find
appropriate professíonal development activities and help them utilize
this resource and adjust the budget downward to more closely match
anticipated spending.

School-wide

X ALL

I

OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify

Each week, our teachers receive professional development specific to

Scope of
service:

Scope of
service:

s29,700
(Supplemental and

Concentration
Funds)

524,ooo
(Supplemental and

Concentration
Funding)

564,837

_Other Subgroups: (Specify)_

A-7. ln addition to increasing student computer equipment, RSSP will
be making an investment in support to ensure that the technology is

working smoothly for students.

Budget Allocation: Technology Support

School-wide

x ALL
OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

A-8, Professional Development Fund

Rocketship Si Se Puede has a number of veteran Rocketship teachers
who express a strong desire to continue honing their craft and
developing as professionals. RSSP will establish a professional
development fund to reward high-performing teachers with additional
learning opportunities and to incentivize experienced teachers to
continue working at Rocketship where their development is made a

priority. With eligible topics including Spanish language study, teaching
in an inclusion model, and the Teachers College Reading And Writing
lnstitute, students are sure to benefit from this additional training their
teachers will have received.

Budget Allocation: PD Fund

School-wide

X ALL
OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

A-9. Teachers receive professional development in using standards for

Scope of
service:

Scope of
service:



(Supplemental and

Concentration
Funding)

s88,893.s0

With signíficant changes to state educational practices over the past few years, including Conmon Core and online Smarter Balanced

assessments, RSSP school leaders and staff have nade major ínvestments to prepare our Rocketeers for success. This has íncluded

transitionins to all CCSS-aliened Online Learninq Prosram Suite, purchasins CCSS-alisned instructional materids and adding additional SBAC

their sdrool. While our summer PD is very network based, our school

leaders are able to choose lessons and activities that will be most
beneficial to their staff forThursday PD. Topics at RSSP this year included

Guided Reading Bottom Line Series, Teaching Evidence, Revisiting the
We Do. Culture of Error and Types of Talk.

We we-e under budget for this because we irnplemented a Thursday flex
day for teachers. Once a month, instead of Trursday PD, teachers have

flex tine to use as they see fit. This can incluJe additional coaching or
used on personal business, such as doctor's appointments.

School-wide

X ALL

OR:

_Lovr lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

Our new Special Education staffing model has been successful in the first
full year of implementation. By pooling resources across the networ( we
are able to hire school psychologists, speech pathologists, and

occupetional therapists to split time at each campus, ¡nstead of
contracting these services. This has led to more corsistent service and an

increaæ in student achievement. Although t'ìe serv¡ces we prov¡de at
RSSP exceed the school's allocation ofspecial education services, we feel
that these additional expenditures are ínvaluable to our special

educaton students. We were over budget fcr special education because

we had a hisher case-load of students requirins hieher level services.

ALL
OR:

_Lorv lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Otl-er Subgroups: (Specify)_

Scope of
serv¡ce:

Scope of
serv[ce:

(Supplemental and

Concentrat¡on
Funding)

s68,04s
(Supplemental and

Concentration
Funds)

curricular planning and instructional practice. Once per week, teacl'ers
and administrators have an early release Cay for professional

development, planning, and analyzing student mastery of standards.

Teachers work in grade-level teams and in content areas across the
school to develop as professionals in using textbooks and integ'at¡ng
standards-aligned instruct¡onal materials into their lesson plans.

Budget Allocation: Weekly PD

School-wide

X ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Su bgroups: (Specify)_

A-1O. RSSP willadopt a new Special Education staffing model. ln this
new model, RSSP will hire an additional Integrated Special Education

Specialist. This will lower the caseloads for each ISE Specialist, enabling

them to provide increased services to Special Education students. ln

addition, the Rocketship network is increasing shared services across all

campuses, including additional school psychology, speech, and
occupational therapy services. These services that we provi de at RSSP

exceed the school's allocation for Special Education services. Therefore,
the balance must be paid from the general education budget as

determined by the per pupil allocation.

School-wide

ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
x Other Subgroups:(Specify) special ed

What changes in actions, serv¡ces,
and expenditures will be made as a

Scope of
SETV¡CC:

Scope of
serv¡ce:



interim assessments. We have added quarterly cumulative assessments aligned to the network scope & sequence map and CCSS to drive
instruct¡on, and daily formative assessment resources, and resources for re-assessment after re-teach¡ng to know when our students have
mastered a subject and when they are still struggling. While our students have made progress and perform well when compared to the¡r
peers, we see a lot of room for growth.

We will achieve this through a continued ¡nvestment in our Personalized Learning program, which includes use of adaptive onl¡ne learning
programs and small group tutoring to supplement our regular classroom instruction. Because personalized learning occurs across all
subjects, students receive the targeted help they need in the subject they need it. Personalized learning not only benefits students who are
struggling, but our students who are performing above grade level. Additionally, our math instruction will include regular inclusion of math
performance tasks in instructional scope & sequence maps. as well as network-aligned un¡t assessments at the end of every unit.

To help our English Learners, we will continue to invest in Project GLAD for all new teachers. This year we added more professional
development for llteracy teachers to help them throughout the year with integrat¡ng EL ¡nstruction into their everyday classroom model.
We have seen success with this and will continue this ¡nvestment next year. We have also budgeted funds to continue to provide additional
supports to our special education students. Our special education students will contìnue to receive additional supports, as well. As we
continue implementing and revising our special education programs, we are able to better adapt our programs to ensure students are in
the most inclusive environment. The School Site Council noted increased funding to the ISE program as their top priority and we will
investigate the most effective ways to increase funding to th¡s year to best serve our special education students. As a result, we are adding
an addit¡onal 525,000 for School Leaders to invest in ISE supports as they see necessary.

result of reviewing past progress
and/or changes to goals?

Related State and/or Local Priorities:

1x 2_ 3_ 4_ 5_ 6X_ 7_ 8_
COE only: 9_ 10_

Local : Specify

Rocketship Si Se Puede
All students

(ù O.7O% (compared to local elementary range of O.87%-2.39%l
(ü)o%
(iü) 82%
(iv) 68%

LCAP Year: 2015-16
Actual Actions/Services

Estimated
Actual Annual
Expenditures

B. School environment will be safe and welcoming for all students

Actual
Annual

Measurable
Outcomes:

Suspension Rate: Rate below norm for schools with similar populations
Expulsion rate:<!To
Parents believe school is a safê place for their children: 88%

3rd-5th grade students believe school is a safe environment to learn:
90%

Planned Actions/Services

Budgeted
Expenditures

Applicable Pupil Subgroups
Schools:

GoalApplies to

Original
GOAL from
prior year

LCAP:

Expected
Annual

Measurable
Outcomes:



s2,Os4
(other)

Sss,4s2 (building
repai rs)

(Supplemental and

Concentration
Funds)

s113,814 (capital

improvements)
(Supplemental and

Concentration
Funds)

Our schools are continuing to work to implement all components of the
PBlS framework cons¡stently and with fidelitT. This year we have made
significant progress in several domains. First- RSSP's PBIS team has

worked to increase behavior incident docurrentation in order to make

data-based decisions when th¡nking through school init¡atives,
incentives, and consequences. Second, and as a result ofthe first, our
team is now able to identify priority areas and common problem

behaviors. Teachers have been relying on this data to plan out strategic,
skill-bæed social-emotional learning objectives that align to the needs of
their students and classes.

RSSP is slightly over budget in this area due to add¡tional curriculum that
needed to be purchased.

School-wide

X ALL
OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Otl-er Subgroups: (Specify I

Over the course of the 2015-L6 school year, RSSP dedicated funds to
building maintenance and repair. As a 7-year old building, we recognize
the importance of budgeting for both preventative maintenance and

unscheduled repairs. Repairs needed this year included fixing plumbing
issues, such as leaky faucets, replacing tiles, general upkeep in
classrolms, and updates to the playground area including striping and
replacing turf.

ln addi:ional, RSSP spent 5113,8L4 on Capital lmprovements. These

impro\Ëments included the addition of Controlled Access as a result of
parent concerns about safety. The Controlled Access project included
installirg gates and fences so that v¡sitors must enter through the office.
Additionally, improvements to the office bui ding were made in response
to staff concerns.

School-wide

j_ALL

Scoþe of
SETV¡CE:

Scope of
SETVíCC:

s1,800
(Other)

s62,7OO
(Supplemental and

Concentration
Funds)

B-1. Rocketshíp Si 5e Puede works to establish a safe school
envirmment through the use of a Positive Behavior lnterventions and

Supports (PBIS) system. The fundamental purpose of PBIS is to create
learning environments that are more consistent, predictable, positive,

and safe, which helps our students develop their socio-emotional
intelligence. RSSP has implemented Tier I and Tier ll behavioral
supports and will expand toTier lll behavioral services to mirrorour
three tiers of academic supports. While all students benefit from PBIS,

students with behavioral needs or those with behavior support plans,

particularly benefit from a positive behavior system.

Budget Allocation: RTI Curriculum

School-wide

X ALL
OR:
_Low lncome pupils _Engl¡sh Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

B-2. We ensure that school facilities are in good repair through annual
inspections aligned with state Office of Public School Construct¡on
Facilities lnspection tool. We invest ¡n necessary repairs and upgrades
to ensure the school is a safe and welcoming environment for students,
families and staff.
Budget Allocation: Building Repairs

School-wide

ÅALL

Scope of
service:

Scope of
servic€:



s142,O42
(Supplemental and

Concentration
Funds)

s9o,4o2
(Supplemental and

Concentration
Funds)

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

Additional support staff have been a critical investment at RSSP,

providing the necessary staffing for our universal breakfast program,
lunch, arrival and dismissal. Support staff are consistently sited by
parents and staff as one of the most necessary investments to ensure
smooth trans¡t¡ons, especially during lunch, recess, arrival and dismal.
Support staff are posted at strategic locations around the campus to
ensure no one gains entry to the school without an appropriate pass,

that all student walkers are accompanied by an adult, and that all cars
obey the arrival and dismissal procedures, thereby ensuring greater
safety for our students. They also provide a consistent and friendly
presence for students and parents during these key interactions.

RSSP significantly increased Support Staff budget lrom 2OL4-L5 to 2015-
16 by 545,000 in response to parent and staff concern. RSSP was able to
come in under budget by adjusting responsibilities and procedures to
make support staff more effective.

School-wide

X ALL
OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify

The Business Operations Manager has been a critical role for ìmproving
daily operations on RSSP's campus. One of the BOMs main
responsibilities is managíng support staff and, as mentioned above, we
increased support staff hours this year in response to parent and staff
concerns about high transition times. Without the leadership of our
BOM, we would not have been able to come under budget with our
Support Staff.

School-wide

Scope of
service:

Scope of
service:

s1s9,661
(Supplemental and

Concentration
Funds)

sr.01,992
(Supplemental and

Concentration
Funds)

OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify

B-3, lncrease support staff (arrival, dismissal, hourly)
ln order to continue to strengthen our systems and operations we have
decided to invest in additional staff to support daily transition points
such as arrival, dismissal, lunch and recess. These transitions represent
a significant percentage of behavior issues on campus. By increasing
support staff during these trans¡t¡ons, the school will ensure that
students are provided with a safe and welcoming env¡ronment
throughout the day. Students with behavior support needs will benefit
from calmer and quieter transitions and additional supervision during
this time will enable staff to quickly deescalate any outbursts that occur
during this time.

Budget Allocation: Support Staff Salaries

School-wide

X ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

B-4. Rocketship Si Se Puede employs a Business Operations Manager to
manage support staff and oversee the daily operations of the school
including the school breakfast and lunch program, arrival and dismíssal,
and the safety and cleanliness of all common spaces. This position is
critical to rneeting RSSP's and the state's goals for student safety.

Budget Allocation : Busi ness Operations Manager

School-wide

Scope of
service:

Scope of
service:



s4s,sso
(Supplemental and
Concentretion
Funds)

RSSP missed its target for "Parents be ieve school is a safe place for their children," as v¡ell as student feelings toward the safety of school.

Part of the reason for this drop could be attributel to new methodology for surveying, but we are not allowing ourselves to use this as an

excuse. Subsequently, one of our biggest areas of investment is student safety. We have seen returns from our ínvestments in school
saiety. Our students are responding well to PBIS orrriculum, and in the coming school year, we plan to push our school core values to the
next level by aligning all incentives and consequences to these values, creating normed definitions foreach core value, and further building

out students' understanding of each core value, hcw they can embody it, and why these character skills are important to being successful

and happy members of their communities. Social-emotional learning is an ongoing process and we continue to invest in improv¡ng our
program each year and expect to see improvements in student feel¡ngs toward safety rext year.

We have additional capital improvements budget for RSSP, as well and will work with parents and school staff to determine the best use of
these funds. With an aging campus, we recognize the importance of staying on top of regular rnaintenance, as well as occasional large

projects to not only increase the campus aesthetic but also address safety concerns as well. This summer, RSSP will receive electronic
controlled access and a security fence in response to staff and parent concerns. We hope this will make our students feel safer at gchool as

well,

Finally, due to the benefits of investing in staff to support school operations (the BOM and support staff), we will continue investments in
these areas next year. These staff are dedicated t'f, ensuring RSSP runs smoothly and we will look to further increase their effectiveness and

X ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)-

We we-e able to come under budget on our custodial supplies, which

was he pful in being able to devote more funding to capital
¡mprovements. Our custodial service budget includes daily clean-up and

minor repairs, as well as semi-annual deep cleans.

Scope of
service:

School-wide

X ALL
OR:

_Lov¡ lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

ss7,6oo
(Supplemental and
Concentration
Funds)

X ALL
OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

B-5. ln orderto provide a safe and clean environment in which teachers
can focus on teaching, students can focus on learning, and school

leaders can focus on leading, we employ a custodial team to ensure the
daily upkeep of the campus and to identify any safety concerns or
necessary repairs ofthe building.

Budget Allocation: Custodial Services

School-wide

X ALL
OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify I

What changes in actions, serv¡ces,
and expenditures will be made as a

result of reviewing past progress
and/or changes to goals?

Scope of
service:



look to improve the roles based on parent and staff feedback.

Related State and/or Local Priorities:

1_ 2_ 3_ 4_X- 5_ 6_ 7_ I x

COE only: 9_ 10_
Local : Specify

Rocketship Si Se Puede
All students

Results unavailable

LCAP Year: 2015-16

Actual Actions/Serv¡ces
Estimated

Actual Annual
Expenditures

5s6,773
(Supplemental and

Concentration
Funds)

Rocketship Si Se Puede used a variety of curricula, both print and digital.
New copies of Leveled Libraries were purchased for the Learning Labs,

increasing each student's opportunity to read grade and proficiency-
specific materials.

RSSP utilizes a suite of OLPs to reach students at every level and cover
topics in math, literacy and typing. Math OLPs include ST Math,
Dreambox and iReady. Our literacy OLPs are Lexia, myON, and iReady.

We use Typing Club to teach student typing. The expenditures in this
category were used to purchase licenses for the school year. All
curriculum purchases are Common Core-aligned.

C. lmprove proficiency in key content areas, overall and for key subgroups

Actual
Annual

Measurable
Outcomes:

CAASPP Proficien Rates

Pl an ned Actions/Services

Budgeted
Expenditures

s66,os3
(Supplemental and

Concentration
Funds)

C-L. As described in support of Goal A above, Rocketship Si 5e Puede's
instructional model will be grounded in research based, Common Core
aligned curriculum. lt is through the combination of these standards
and curriculum with key instructional strategies that we will move all of
our students towards proficiency In key content areas. As described in
section L, RSSP's key instructional practices include personalization,
blended learning, data-driven instruction, Response to lntervention
and teacher spec¡al¡zation. All students, including ourSpecial
Education students, access and benefit from this instructional model as

Rocketship Si Se Puede operates an inclusion model. ln particular, our
Special Educat¡on students benefits from our Rtl model in which they
receive additional Tier ll and Tier lll tutoring from the general

Applicable Pupil Subgroups:
SchoolsGoalApplies to

Original
GOAL from
prior year

LCAP:

Expected
Annual

Measurable
Outcomes:



Ss,37s
Title lll

Actual expenditures were less than budgetel expenditures because RSSP

made ¡ significant ¡nvestment in Online Learning Programs last year.

Scope of
SETV¡CE:

: School-wide

X ALL
OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

RSSP continues to partner with Project GLAD to ensure all teachers are
trained on the GLAD strategies for ELD instruction and are familiarwith
the ne¡ir ELD framework developed by the CDE. These practices are
embecded in all parts of instruction so that:he 59% of RSSP students
who are ELs always engage in appropriate and accessible instruct¡on.

Rocketsh¡p Si Se Puede provides Gl-AD training to any new staff
members who have not already attended tlre 6 day training. RSSP had

several new staff members with no previous GLAD training and therefore
exceeced its budget in this area.

Scope of
service:

School-wide

ALL

OR:

5s,ooo
(Tifle lll)

education, special education, Learning Lab and paraprofessional staff.
ln additìon, our adaptive Online Learning Programs are able to adapt to
each student's level, ensuring that all aspects of our instructional
program are appropriately differentiated for our Special Education
students.

Budget Allocation: Core Curriculum, Leveled Libraries, Online Learning
Programs

School-wide

X ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)_

C-2. Our goal is to help our EL students make rapid progress out of
levels L and 2 and into levels 3 and higher on the CELDT Assessment.
We believe that the most effective ¡nstruct¡onal approach for a school
with a high EL population ¡s to embed ELD principles in all aspects of
the curriculum and toteach explicit ELD during a portion ofthe day. To
embed ELD principles across all subjects, we work lvith Project GLAD

(Guided Language Acquisition Design) to teach our teachers methods
to provide additional instructional support to EL students. Our explicit
ELD will focus on developing oral language, grammatical constructs and
academic vocabulary in English. This períod will take place during the
Humanities block when EL students may be leveled by English fluency
and provided with explicit ELD instruction. ln the Rtl tutoring program,

ELs who are not making Significant Gains may receive L¡teracy

instruct¡on as well as ELD as appropriate. Special Education students
who are also ELs may have a particularly challenging time acquiring
English language. ln these cases, we provide Tíer ll and Tier lll tutoring
in small group or 1:l settings.
Budget Allocation: Staff Training (GtAD)

School-wide

ALL

OR:

Scope of
service:

Scope of
service:



5162,664
(Supplemental and

Concentration
Funds)

What changes in actions, services,
and expenditures will be made as a

result of reviewing past progress
and/or changes to goals?

Our Personalized Learning model is the cornerstone of Rocketship Si Se Puede's educational program, but as technology and research on
effective pract¡ces grows, RSSP is committed to adapting our programs. Now that the CCSS-transition is complete and teachers are
comfortable with the curriculum, we are looking forward to ¡nvesting more resources in innovating our personalized learning model next
year, which íncludes modifying our OLP suite as necessary.

Rocketship continues to see great benefits from our partnership with Project GLAD for ELD training for teachers. Our teachers regularly cite
this as highly influential to their da¡ly practices in the classroom and their growth as professionals. We will continue to invest ¡n GLAD
trainíngfor new staff and investourtime in deepening our understanding ofthe ELDframework. Since we have seen through CAASPP

results that despite performing well against their California peers, our EL students still lag behind their non-EL counterparts. We have
budgeted additional funds for ongoing PD targeted at Literacy teachers.

LCFF funding has allowed us to maintain class-size reductions first implemented three years ago. Over this period, the school environment is
less congested and staff are better able to address problems with fewer students. Parents have noticed these improvements and twice as

_Low lncome pupils x English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

ln2OI+1,5, RSSP reduced class sizes by an average of 2 students per
class by admitting fewer new students and by refraining from backfilling
departures in the upper grades. ln 20]-,5-L6, we were committed to
maintaining these reductions. We continue to see more personalized
attention for students, more targeted small group groupings and less

congestion during peak events such as the morning launch ritual,
hallway transitions, lunch, recess and enrichment. Parents appreciate
the smaller class sizes as well and show ìnterest in maintaining these
reductions.

RSSP is committed to maintaining class size reductions in the 2016-L7
school year. The budgetary impact was less than projected; we have
updated our 2016-17 budget to reflect this.

School-wide

X-ALL
OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify )

Scope of
service:

5223,207
(Supplemental and
Concentration
Funds)

_Low lncome pupils x English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

C-3. Maintain Class Size Reduction
Teachers are the most critical ingredient for success at Rocketship.
Students receive personalized instruction through targeted small group
instruction and effective whole group instruction led by highly qualified
teachers. ln order to deepen the impact of our teachers and further
personalize instruct¡on, we will be ma¡ntaining class size reductions
originally initÌated in the 2014-L5 school year. This class size reduction
enables teachers to pull even smaller groups for small group
instruction. The reduction will also be particularly beneficial for our
Special Education and English Learner populations who will have more
frequent access small group instruction and will leain in even smaller,
more targeted group settings.

Budgetary lmpact: Maintain Class Size Reduction

School-wide

X ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

Scope of
service:



many parents selected "maintaining small class sizes" in a parent survey than the next highest cption going forward to the 2015-17 school

yeer. Ourteachers similarly note that they are better able to reach all students in their classes and have had fewer classroom disruptions

since class size reductions took effect. Teachers are note that increasing ¡nstruct¡onal supplies, particularly technology access, as a high

pr¡oritv. Nearly one-third of staff noted that increasing Chromebooks is one of their top-3 priorities for next year.

Related State and/or Local Priorities:

1_n 3_4r<_5_6_7_8_
COE only: 9_ 10_

Local : Specify

Rocketship Si Se Puede
All students

Results unavailable

LCAP Year: 2015-16
Actual Actions/Servi ces

Estimated
ActualAnnual
Expenditures

See C-L

Rocketship Si Se Puede used a variety of curricula, both print and digital

New copies of Leveled Libraries were purchased for the Learning Labs,

increasing each student's opportunítyto read grade and proficiency-

specific materials.

RSSP utilizes a suite of OLPs to reach students at every level and cover

topics ¡n math, literacy and typing. Math OLPs include ST Math,
Dreambox and iReady. Our literacy OLPs are Lexia, myON, and iReady.

We use Typing Club to teadr student typing. The expenditures in this
category were used to purchase lìcenses for the school year. All

cu rriculu m pu rchases are common Core-aligned.

Actual expenditures were less than budgeted expenditures because RSSP

made a s¡gn¡ficant investment in Online Learning Programs last year.

D. Build teacher capacity to support timely reclassification.

Actual
Annual

Measurable
Outcomes:

(i) Reclassification rate: 7.8To

(ii) Annual progress on CELDT (AMAO L):79.6%

Planned Actions/Services

Budgeted
Expenditures

See C-1

D-1. As described in support of Goal A above, Rocketship Si Se Puede's

instructional model will be grounded in research based, Common Core

aligned curriculum. lt is through the combination of these standards

and curriculum with key instructional strategies that we will move all of
our students towards proficiency in key content areas. As described in

sect¡on 1, RSSP's key instructional practices include personalization,

blended learning, data-driven instruction, Response to lntervention
and teacher spec[alization. All students, including ourSpecial
Educatìon students, access and benefit from this instructional model as

Rocketship Si Se Puede operates an inclusion model. ln particular, our
Special Education students benefits from our Rtl model in which they
receive additional Tier ll and Tier lll tutoring from the general

education, special education, Learning Lab and paraprofessìonal staff.
ln add¡tion, our adaptive Online Learning Programs are able to adapt to
each student's level, ensuring that all aspects of our instructional
program are appropr¡ately differentiated for our Special Education

Applicable Pupil Subqroups:
Schools:

GoalApplies to:

Original
GOAL from
prior year

LCAP:

Expected
Annual

Measurable
Outcomes:



See C-2

School-wide

ALL
OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

RSSP continues to partner with Project GLAD to ensure all teachers are
trained on the GLAD strategies for ELD instruction and are familiar with
the new ELD framework developed bythe CDE. These practices are

embedded in all parts of ¡nstruct¡on so that the 59% of RSSP students
who are ELs always engage in appropr¡ate and accessible instruction.

Rocketship Si Se Puede provides GLAD training to any new staff
members who have not already attended the 6 day training. RSSP had

several new staff members with no previous GLAD training and therefore
exceeded its budget in this area.

Scope of
service:

See C-2

students

Budget Allocation: Core Curriculum, Leveled Libraries, Online Learning
Programs, Response to lntervention

School-wide

ALL
OR:

_Low lncome pupils x English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify)_

D-2. Ourgoal isto help our ELstudents make rapid progress out of
levels L and 2 and into levels 3 and higher on the CELDT Assessment.
We believe that the most effective ¡nstructional approach for a school
with a high EL population is to embed ELD principles in all aspects of
the curriculum and to teach explicit ELD during a portion ofthe day. To
embed ELD principles across all subjects, we work with Project GLAD
(Guided Language Acquisition Design) to teach our teachers methods
to provide additional instructional support to EL students, Our explicit
ELD will focus on developing oral language, grammatical constructs and

academic vocabulary in English. This period will take place during the
Humanities block when EL students may be leveled by English fluency
and provided with explicit ELD instruct¡on. ln the Rtl tutoring program,

ELs who are not making Significant Gains may receive Literacy
instruction as well as ELD as appropriate. Special Education students
who are also ELs may have a particularly challenging time acquiring
English language. ln these cases, we provide Tier ll and Tier lll tutoring
in smallgroup or 1:1 settings.

ln addition to our core instructional strategies, we employ a number of
essentíal actions in unique service of our EL students. Many of these
act¡ons, such as the GLAD professional development, are specifically
designed to ensure EL students attain English proficiency and meet the
same challenging content as other students.

Budget Allocation: Staff Irainine (GLAD)

Scope of
service:



See C-3

Our Personalized Learning model is the cornerstone of Rocketship Si Se Puede's educational program, but as technology and research on

effective practices grows, RSSP is committed to adapting our programs. Now that the CtISS-transition is complete and teachers are
comfortable with the curriculum, we are lookingforward to investing more resources in innovating our personalized learning model next
year, which includes modifying our OLP suite as necessary. These investments particularly benefit our Els by being able to offer them
material at their level of English proficiency.

Rocketship continues to see great benefits from our pärtnersh¡p with Project GLAD for ELD trai ning for teachers. Our teachers regularly cite
this as highly influentialto their daily practices in the classroom and their growth as professionals. We will continue to invest in GLAD

School-wide

ALL
OR:

_Low lncome pupils _English Lea'ners
_Foster Youth _Redesignated fluent English proficient

_Otl'er Subgroups: (Specify)_

ln 2O1"¿-L5, RSSP reduced class sizes by an ar,erage of 2 students per

class by admitting fewer new students and b'¡ refraining from backfilling
departures in the upper grades. ln 2Ot5-16, we were committed to
mainta¡ning these reductions. We continue tÐ see more personalized

attention for students, more targeted small group groupings and less

congestion during peak events such as the rmrning launch ritual,
hallway transitions, lunch, recess and enrichment. Parents appreciate
the smaller class sizes as well and show inter:st in maintaining these

red uctions.

RSSP is comm¡tted to maintaining class size r:ductions in the 2016-17
school year. The budgetary impact was much greater than projected; we
have updated our 2Ot6-L7 budget to reflect -his.

School-wide

ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Otl-er S ubgroups: (Spedfy)_

Scope of
service:

Scope of
service:

See C-3

School-wide

-ALLOR:

_Low lncome pupils ÅEnglish Learners
Foster Youth Redesignated fluent English prof¡cient

_Other Subgroups:(Specify

D-3. Maintain Class Size Reduction
Teachers are the most critical ingredient for success at Rocketsh¡p.
Students receive personalized instruction through targeted small group
instruct¡on and effective whole group ¡nstruction led by highly qualified
teachers. ln orderto deepen the ¡mpact of ourteachers and further
personalize instruction, we will be maintaining class size reductions
originally initiated in the 2014-15 school year. This class síze reduction
enables teachers to pull even smaller groups for small group
¡nstruction. The reduction will also be particularly beneficial for our
Special Education and English Learner populations u¡ho will have more
frequent access smallgroup instruction and will leain in even smaller,
more targeted group settings.

Budgetary lmpact: Maintain Class Size Reduction

School-wide

ALL
OR:

_Low lncome pupils x English Learners

_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify )

What changes in actions, serv¡ces,
and expenditures will be made as a

result of reviewing past progress
and/or changes to goals?

Scope of
serv¡ce:

Scope of
service:



trainíngfor new staffand invest ourtime in deepening our understanding ofthe ELD framework. Since we have seen through CAASPP
results that despite performing well against their California peers, our EL students still lag behind their non-EL counterparts. We have
budgeted additional funds for ongoing PD targeted at Literacy teachers.

LCFF funding as allowed us to maintain class-size reductions first implemented three years ago. Over this period, the school environment is
less congested and staff are better able to address problems with fewer students. Parents have noticed these improvements and tw¡ce as
many parents selected "maintaining small class s¡zes" in a parent survey than the next highest option going forward to the 2016-17 school
year. Ourteachers similarly note thatthey are better able to reach all students in theirclasses and have had fewerclassroom disruptions
since class size reductions took effect. We plan on maintaining these reductions as funding allows. Teachers are note that increasing
instruct¡onal supplies, particularly technology access, as a high priority. Nearly one-third of staff noted that increasing Chromebooks is one
oftheirtop-3 priorities for next year. Our ELs particularly benefit from reduced class sizes because they have more personal attention from
both their classroom teachers and during any small-group tutoring they may receive ìn the Learning Lab.

Related State and/or Local Priorities:

1 2 3x 4 5x 6 7 I
COE only: 9_ 10_

Local : Specify

Rocketship Si Se Puede
All students

Frequency of Parent-teacher conferences: at least 3x/year: 3 conferences
Frequency of community meet¡ngs: at least 5 meetings/year: 7 meetings
Parents are satisfied with the relationship with their child's teachers: 90%

School ADA: 95.6%

% of Chronic absenteeism (missing 18+ days of school): L2.61%

LCAP Year: 2015-16
Actual Acti ons/Servi ces

Estimated
Actual Annual
Expenditures

57,64L

Parent engagement is one of the cornerstones of Rocketship Si Se Puede

educational plan. RSSP provides frequent opportunities for parents to
engage with school staff. ln2O15-16, RSSP has hosted/schedule to host 7

community meetings and parent coffees, averaging at least one
opportunity per month for parents to interact with Principal Shinh.

Additionally, RSSP has hosted backto school nights, Justfor Fun nights,
night, exhibition nights, a food for families food drive, and multiple

E. Parents and children are engaged and committed to their education

Actual
Annual

Measurable
Outcomes:

Frequency of Parent-teacher conferences: at least 3x/year
Frequency of community meetings: at least 5 meetings/year
Parents are satisfied with the relationship with their child's teachers
760/"

School ADA: >95%

% of Chronic absenteeism (missing 18+ days of schooll:1,L.44%

Planned Actions/Services

Budgeted
Expenditures

57,28O
(Other)

E-1. Parent involvement is critical to the academic success of
Rocketship 5i Se Puede students and the overall success of RSSP.

Rocketship Si Se Puede already has key strategies of parent
engagement including:

r Parent leaders. These individuals will help lead various
activities at school as well as be key liaisons within the
community

cable Pu il ro
Schools:GoalApplies to

Original
GOAL from
pr¡or year

LCAP:

Expected
Annual

Measurable
Outcomes:



StLe,462
(Supplemental and

Concertration
Funding)

rounds of parent conferences. I n this way, RSSP encourages frequent
connection of families to staff, families to each other, and the school
community to the greater neighborhood community. Parents frequently
lead these efforts along with school staff, thereby building their own
skills as community leaders.

RSSP is on trackto staywithin budgetforthi; line item. Funds have

been used for refreshments at community meet¡ngs, programming
during many evening events and parent appreciation gifts.

School-wide

JLL
OR:

_Lovr lncome pupils _English Learners

_Fo$er Youth _Redesignated fluent English proficient

_Other Subgroups: (Specify)_

Rocketship Si Se Puede offered art, science/gardening and physical

educaticn enrichment options. Students and parents report high
satisfaction with these offerings. Additionally, once a month, RSSP has

Los Dichos sessions. Los Dichos is a literature-based program

emphasizing stories of Latino origin. This expands students' knowledge
of Spanish, as well.

RSSP was under budget for Enrichment because the school had to
reduce the number of ECCs from 4 to 3 due tr budgetary concerns. Next
year, w3 hope to restore the fourth position rr budget other funds to
improving enrichment supplies.

Scope of
SETV¡CE:

5129,ri1.

(Supplemental and

Concentration
Funding)

r School community events. These events include community
meetings, exhibition nights, and other school events. A hþh
percentage of participation demonstrates a deep parent
engagement and commitment to Rocketship Si Se Puede.

. Parentvolunteers. RocketshipSiSePuede parentswill be

encouraged to volunteer at the schools to help tighten the
link between the families and the school as well ãs assist RSSP

teachers and staff with various school operations. These
activities will vary widely but will include classroom

assistance, translating documents, ad ministrative assistance,

and assisting in special school events.
Having families deeply engaged in a school community benefits all

students. For our Special Education students, this deep connection and
frequent contact enables school staff to better align services, respond
to students' changing needs and support families to provide
instructional and behavioral coaching at home

Budget Allocation: Parent Appreciation & Material

School-wíde

J-ALL
OR:

_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other S ubgroups: (Specify)_

E-2. Enrichment Coordinators
Enrichment is a critical component of a students'education at
Rocketship. ln add¡tion to aligning with CCSS standards, time spent in

the Enrichment Center provides students w¡th fun and engaging
activities that increase their focus and commitment during core
instruct¡on. The Enrichment Center Coordinators provide students with
the opportunity to engage in physical education, art, and various other
enrichment activ¡ties. The Coordinators play a critical role in
strengthening school culture. lmportantly, enrichment also provides an

opportunity for students to excel and show off talents that may not be

immediately apparent in a general education setting. For our Special

Education students, th¡s can be an especially motivating and engaging
portion of their day.

Scope of
serv¡ce:



527,306
(Supplemental and

Concentration
Funding)

570,s26
(Supplemental and

Concentration
Funding)

School-wide

X ALL
OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify)_

RSSP students were able to go on many field trips due to the investment
in this area. Examples of field trips RSSP students attended were the
Tech Museum, San Jose History Museum, the Pumpkin Patch for Kinder
students, the California Academy of Sciences and the Aquarium. Field

trips allow students to apply concepts learned in class to the real world,
as well as expanding both the content and geographic area to which our
students are exposed. The cornerstone of our field tr¡p program is fourth
and fifth grade overnight trips. Our fourth graders attend Vida Verde for
an overnight science trip. Our fifth graders take part in a week long
science camp at Yosemíte. For many of our students, this tr¡p is often
the first time they spend significant time awayfrom their homes,
preparing them for middle school the following year.

We were under budget because we were able to utilize discounts for
Title I schools.

School-wide

X-ALL
OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups: (Specify )

The Offìce Manager is often the face of RSSP. The first contact when
entering the office, the OM has many roles and maintaining funding for
this positíon is crucial to the success of the school. ln addition to
coordinating enrollment and parent engagement, our OMs have added
responsibility this year for coordin ating lm m igrant fam¡ly supports.
Further, as controlled access was installed, all Visitors must go through
the OM, increasing the importance of this role for keeping the campus

Scope of
serv¡ce:

Scope of
SETV¡CE:

533,000
(Supplemental and

Concentration
Funding)

$77,1O4
(Supplemental and

Concentration
Funding)

Budget Allocation : Enrichment Coordinators

School-wide

X ALL
OR:

_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify

E-3. lncrease Field Trip Budget
Field Trips provide an ímportant opportunity to both deepen students'
learning and increase engagement. Many of the field trips taken are
science and/or social studies related, enabling teachers to ¡ntegrate the
learning into their thematic units back in the classroom. ln addition,
parents often attend field tr¡ps with the¡r students, thereby increasing
parental engagement as well.

Budget Allocation: Field Trips

School-wide

X ALL
OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent English proficient
_Other Subgroups:(Specify )

E-4. Office Manager

Rocketship's Office Managers are the face of the school to students
and families. Office Managers oversee much of the communication that
goes directly to families and coordinate many parent engagement
efforts, including parent volunteerism and community events. Office

Scope of
service:

Scope of
sêrvice:



RSSP met each of its goals forthis section with the exception of decreasing chronic absenteeism. School Leaders are working with parents

to get to the root causes of student absences and look to improve upon this next year. Rocketship Si Se Puede increased the formal role of
parent engagement th¡s year. While always promoting active participat¡on by parents in their child's education, this year RSSP added new

responsibilities to the School Site Council. The SSC met four times, and for the first time ever, provided a formal recommendation to
Rocketshipfor how LCFF grCfunds should be used. Parents have been excited bythese changes and feel more empowered not onlyin their
child's education, but the public education system as a whole.

Student engagement valued heavily by the School Site Council. The SSC voted to both increase enrlchment offerings and field trips as

budget allows. We are working with parents, stud:nts and staff to determine which courses, in addition to physical education, are of
greatest interest and need for our students. We believe this added variety will help continue to engage students year over year. One

particular interest in Spanish. lt is our hope that either through Enrichment or continued Los Dichos participation that our students are

exposed to Spanísh language and culture. Our inv=stments last year have paid off and we met our goals for both ADA and chronic
abstenteeism, including a 7 poínt improvement in chronic abstenteeísm. We will invest an additional S15,000 in Enrichment to help meet

these goals.

As a result of a recommendation from the School Site Coucil, we will add 510,000 to the Field Trip budget for 20L6-17. We hope that we wíll

be able to subsidizingfield trip costs at a higher rate, as well as provide more high qualityfield trip offerings to Si Se Puede students. One-

third of parents voted to maintain field trip funding and our School Site Council recommended increasing the allocation as the budget

allows. We hope that by increasing enrichment and field trip offerings, our students will be more motívated to attend school and the
number of absences will decrease.

safe as well.

We were slightly under budget because our OM is rewer and had a

lower starting salary.

School-wide

X-ALL
OR:
_Low lncome pupils _English Learners
_Foster Youth _Redesignated fluent Englistt proficient

_Otl'er Subgroups:(Specify ì

Scope of
service:

Managers are critical to our efforts to engage families in their children's
learning and the school community.

Budget Allocation: Office Manager

School-wide

X ALL

OR:
_Low lncome pupils _English Learners

_Foster Youth _Redesignated fluent English proficient

_Other Subgroups:(Specify)_

What changes in actions, services,
and expenditures will be made as a

result of reviewing past progress
and/or changes to goals?

Scope of
serv¡ce:

Gomplete a copy of this table for each of the LEA's goals in the pr¡of, year LCAP. Duplicate and expand the fields as
necessary.



Section 3: Use of Supplementa! and Concentration Grant funds and Proportionality

A. ln the box below, identify the amount of funds in the LCAP year calculated on the basis of the number and concentration of low income,
foster youth, and English learner pupils as determined pursuant to 5 CCR 15a96(aX5).

Describe how the LEA is expending these funds in the LCAP year. lnclude a description of, and justification for, the use of any funds in a

districtwide, schoolwide, countywide, or charterwide manner as specified in 5 CCR 15496.

For school districts with below 55 percent of enrollment of unduplicated pupils in the district or below 40 percent of enrollment of
unduplicated pupils at a schoolsite in the LCAP year, when using supplemental and concentration funds in a districtwide or schoolwide
manner, the school district must additionally describe how the services provided are the most effective use of funds to meet the
distÍict's goals for unduplicated pupils in the state and any local priority areas. (See 5 CCR 15496(b) for guidance.)

5_t,266,36s
Rocketship Si Se Puede is located in Alum Rock School District where the enrollment of unduplicated pupils is above 55%. As a result, RSSP

qualifies for supplemental and concentration funding. RSSP is expected to have an unduplicated pupil population of 94%. RSSP's estimated
supplemental and concentration grant for 2Ot6-L7 is expected to be 51,266,365. The majority of the school's population is low income, where
many of these school-wide initiatíves will be a great benefit to these low income students. The use of supplemental and concentration funds,

while school-wide initiatives, are particularly beneficial for Rocketship Si Se Puede's unduplicated population as follows:

Personalized Learning. Rocketship Si Se Puede's instructional model is built on the foundation of personalization. Our unduplicated
students, in particular, benefitfrom our investments in the Learning Labs and Rtl curriculum because our model ensures each student is

receiving daily instruction specific to his or her needs. Through our suite of Online Learning Programs and Leveled Libraries, each

student is exposed to material at his or her level each day. lnvestments in Chromebooks and related materials with our LCFF funds are

used to maintain our Learning Labs and creating a positive academic environment for all students, particularly our unduplicated
students who are most at-risk of failing.

Class size reduct¡on. Rocketship Si Se Puede's instructional model is built on the foundation of personalization. We believe that
targeted small group instruction and L:L tutoring are the most effective ways to ensure that all students are moving towards proficiency

For our unduplicated population, and particularly our EL students and Special Education students, targeted small group instruction

a

a

Total amount of Supplemental and Concentration grant funds calculated



a

ensures that a student is able to receive specific language instruction and they are able to further develop their language proficiency

through re-tells, explicit vocabulary lessons, and a small group focus on letters, word patterns, spelling, blends, sounds, etc. ln addition,

during small group guided reading time, staff will provide an EL center, which will be focused on specific language activities (picture

cards, writing, vocabulary development, etc.) that are targeted to specific categories of students based on level of progress. By reducing

class size, we will ensure that our unduplicated population receive even smaller group instruction and increased attent¡on from their

highly-qualified teacher.

Classroom libraries. Rocketship Si Se Puede invests in culturally relevant literature to ensure our libraries are both accessible and

engaging to students of all backgrounds and at all reading levels. For EL students, this can be particularly motivating and a useful

strategy to engage reluctant or struggling readers. These expanded libraries will also enable us to loan out books for students to take

home, so that families who cannot afford at-home reading material can support reading and language acquisition efforts at home.

lncreased support staff. We know that our unduplicated population, and particularly our socio-economically disadvantaged students,

can benefit from a high level of engagement with positive adult relationships throughout their school day. This investment in additional

support staff will ensure that during critical transition points such as ar-ival, dismissal, lunch and recess, our unduplicated population is

supported by adults who are ensuring they are provided with a safe and welcoming environment throughout the day.

Business Operations Manager. The BOM oversees the daily operations of the school and oversees key processes such as breakfast,

lunch, arrival and dismissal. As such, the BOM interacts with all students and families at the school and therefore plays a critical role in

setting and upholding the culture of the school. The BOM is also responsible for maintaining the safety and positive culture of all

common spaces. All students, including unduplicated students, benefit from a school environment that is safe, welcoming, and

efficiently run.

Building repairs. Students need a safe, clean, and welcoming school environment that functions well so that staff's energy is put

towards providing an excellent education and not towards mitigating crallenges with the facility. By making strategic investments to

repair damages to the building, invest in upgrades, our unduplicated students will enjoy a school that runs smoothly and efficiently and

preserves time for instruction. This includes both regular maintenance and capital improvements.

Teacher professional development. All students benefit from highly trained and highly motivated teachers. RSSP invests heavily in

teacher professional development through extensive summer PD. Additionally, over 200 hours during the school year will be devoted to
PD through Thursday minimum days. All students, including unduplicated students, benefit from this investment. Further, these

a

a

a

a



a

a

¡

professional development opportunities are geared towards content most relevant to our unduplicated population, including Spanish

language immersion, teaching in a special education inclusion model, and advanced EL instruction. The costs for this additional PD time
is covered by supplemental and concentration funds.

Coaching. Because of Rocketship's unique model, we invest in ensuring that our teachers are comfortable with the rotational model as

well as effectively teaching a high percentage of unduplicated students. Principals and Assistant Principals provide customized, targeted
one-on-one coaching to each teacher. This is typically about three hours per week to support our newest teachers and less as staff
become more comfortable. This particularly benefits our unduplicated students who need unique attention and specialized teaching

methods.

Data-driven insÛuction. Because of the importance of data to our Rtl model, RSSP will be a data-driven school. Students are assessed

using CAASSP, NWEA MAP, STEP and CELDT. Staff are trained on how to interpret test data, and are engaged in critical analysis of the
data quarterly during data days. This helps teachers determine how the school can address any performance deficiencies or negative
data trends. The data analysis will be tied to professional development on instruction, so that teachers can enhance their understanding

of student performance in light of normative data, and modify their instructional designs accordingly. ln this way, staff will continuously

be challenged to rethink current pedagogical practices to meet the changing needs of students. Our focus on continual assessment and

modification of instructional practices helps our EL and special education students in particular as their needs are addressed quickly and

with data-backed reasoni ng.

Enrichment coordinator. Enrichment is a critical component of our unduplicated students' education. ln addition to aligning with CCSS

standards, time spent in the Enrichment Center provides students with fun and engaging activities that increase their focus and

commitment during core instruction. The Enrichment Center Coordinators provide students with the opportun¡ty to engage in physical

education, art, and various other enrichment activities that our unduplicated students may not otherwise be able to access. The

Coordinators play a critical role in strengthening school culture. RSSP will bring in outside consultants, such as gardening, to teach

students skills beyond the areas of expertise of the Enrichment Center Coordinators.

Field trips. Field trips provide an important opportunity to both deepen students' learning and increase engagement. Many of the field
trips taken will be science and/or social studies related, enabling teachers to integrate the learning into their thematic units back in the
classroom. ln addition, parents often attend field trips with their students, thereby increasing parental engagement as well.

lmportantly, field trips provide real-life experiences that our unduplicated students may not otherwise experience, enriching their
education and creating engaging learning opportunities. Our fifth grade students will attend a week-long camp near Yosemite National

a



Park, exposing many of our unduplicated students to nature for the first time.

B. ln the box below, identify the percentage by which services for undupli:ated pupils must be increased or improved as compared to the

services provided to all pupils in the LCAP year as calculated pursuant to 5 CCR 15496(a).

Consistent with the requirements of 5 CCR L5496, demonstrate how the services provided in the LCAP year for low income pupils, foster

youth, and English learners provide for increased or improved services for these pupils in proportion to the increase in funding provided

for such pupils in that year as calculated pursuant to 5 CCR 15a96(aX7). An LEA shall describe how the proportionality percentage is met

using a quantitative andlor qualitative description of the increased and/or improved services for unduplicated pupils as compared to the

services provided to all pupils.

o/o32

Si Se Puede's supplemental and concentration grant expenditures in 20L5-L6 is expected to be S1,1-06,4I7.T1e estimated supplemental and

concentration grant funding for RSSP in 2015-16 is estimated to be S1,266,365 which is a L4% increase from this year or 5159,948 in additional
funding for our unduplicated pupils. Services for unduplicated students'must increase by 32%.

Maintaining class size reduction and staffing investments are the prirnary contributors in increased services as a result of increased funding.
Since 2013-1-4, we have enjoyed an average class size of two fewer students as a result of LCFF funding. We intend to maintain this 28:1 ratio as

funding allows. RSSP's instructional model is built on the foundation of personalization. We believe that targeted small group instruction and 1:L

tutoring are the most effective ways to ensure that all students are moving towards proficiency. For our unduplicated population, and
particularly our EL students, targeted small group instruction ensures that a student is able to receive specific language ¡nstruction and they are
able to further develop their language proficiency through re-tells, explicit vocabulary lessons, and a small group focus on letters, word patterns,
spelling, blends, sounds, etc. Our investment in personalized learning, through our Learning Labs, which include adaptive online learning
programs, technology and leveled libraries, makes state-of-the-art instructional tools available to our students who need it most. ln addition,
during small group guided reading time, staff will provide an EL center, which will be focused on specific language actÌvities (picture cards,

writing, vocabulary development, etc.) that are targeted to specific categories of students based on level of progress. By reducing class size, we
will ensure that our unduplicated population receives even smaller group instruction and increased attention from their highly qualifìed teacher.
The commitment to data-driven instruction at RSSP, through continual assessment and teacher data training, ensures that our efforts in the
Learning Lab and small group instruction are effective. By collecting and analyzing data, we are able to determine in which areas our students
are excelling and in which areas they need additional help. Additionally, RSSP will invest in our enrichment center coordinators, support staff and
business operations, to ensure greater oversight of student activities, leading to a safer and more welcoming environment for all students. ln



ave access to greater selection of enrichment offerings. Our investments in classroom libraries, instructional supplies,
field trips are of particular benefit to our unduplicated students, as they would typically not be able to access such

materials or experiences on their own. Many of our unduplicated students do not have access to robust home libraries or home computers so

addition, students will h

student computers, and

they would otherwise not accessthese additional investments provide students with services

LOCAL CONTROL AND ACCOUNTABILITY PLAN AND ANNUAL UPDATE APPENDIX

For the purposes of completing the LCAP in reference to the state priorities under Education Code sections 52060 and 52066, the
following shall apply:

(a) "Chronic absenteeism rate" shall be calculated as follows:

(1) The number of .pupils with a primary, secondary, or short-term enrollment during the academic year (July 1 - June 30)
who are chronically absent where "chronic absentee" means a pupil who is absent 10 percent or more of the schooldays
in the school year when the total number of days a pupil is absent is divided by the total number of days the pupil is
enrolled and school was actually taught in the total number of days the pupil is enrolled and school was actually taught in
the regular day schools of the district, exclusive of Saturdays and Sundays.

(2) The unduplicated count of pupils with a primary, secondary, or short-term enrollment during the academic year (July 1 -
June 30).

(3) Divide (1) bv (2).

(b) "Middle School dropout rate" shall be calculated as setforth in California Code of Regulations, title 5, section 1039.1

(c) "High school dropout rate" shall be calculated as follows:

(1) The number of cohort members who dropout by the end of year 4 in the cohort where "cohort" is defined as the number of
first-time grade 9 pupils in year 1 (starting cohort) plus pupils who transfer in, minus pupils who transfer out, emigrate, or
die during school years 1,2,3, and 4.

(2) The total number of cohort members.

(3) Divide (1) by (2)



(d) "High school graduation rate" shall be calculated as follows:

(1) The number of cohort members who earned a regular high school diploma [or earned an adult education high school
diploma or passed the California High School Proficiency Examl by the end of year 4 in the cohort where "cohort" is

defined as the number of first-time grade 9 pupils in year 1 (starting cohort) plus pupils who transfer in, minus pupils who
transfer out, emigrate, or die during school years 1,2,3, and 4.

(2) The total number of cohort members.

(3) Divide (t ) by (z).

(e) "Suspension rate" shall be calculated as follows:

(f ) The unduplicated count of pupils involved in one or more incidents for which the pupil was suspended during the
academic year (July 1 - June 30).

(2) The unduplicated count of pupils with a primary, secondary, or short-term enrollment during the academic year (July 1 -
June 30).

(3) Divide (1) bv (2).

(f) "Expulsion rate" shall be calculated as follows:

(1) The unduplicated count of pupils involved in one or more incidents for which the pupil was expelled during the academic
year (July 1 - June 30).

(2) The unduplicated count of pupils with a primary, secondary, or short-term enrollment during the academic year (July 1 -
June 30).

(3) Divide (r ) by (z).
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Tøble of Contents of Legal Requirements:
This charter has been created in the format encouraged by the California State Board of
Education in its adopted "Model Application for Charter Schools" and exceeds the legal
requirements of Education Code Section 47605. According to the State Board of Education, the
Model Application format ensures that charter petitioners cover all of the minimum elements
required by law in a systematic way. However, as the Model Application format requires that
statutory provisions in the Charter Schools Act be addressed out of the order presented in the
Education Code, this "Table of Contents of Legal Requirements" is presented to assist the
Reviewer in establishing that all requirements of law have been met.
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Chnrtcr School Intent and Charter Requirements

The Charter Schools Act ("Act") of 1992, coditied as Califbrnia Education Code Section 47600

et seq., requires each charter school to have a "charter" that sets forth a reasonably
comprehensive description of the sixteen (16) required elements of charter petitions (California
Education Code Section 47 605).

The California Legislature, in enacting the Charter Schools Act of 1992, sought to provide
opportunities for teachers, parents, students, and community members to establish and maintain
schools that operate independently from the existing school district structure, as a method to
accornplish all of the following:

(a) Improve student learning.

(b) Increase learning opportunities for all students, with special emphasis on expanded
learning experiences for students who are identified as academically low achieving.

(c) Encourage the use of different and innovative teaching methods.

(d) Create new professional opportunities for teachers, including the opportunity to be

responsible for the learning program at the school site.

(e) Provide parents and students with expanded choices in the types of educational
opportunities that are available within the public school system.

(Ð Hold the schools established under this part accountable for meeting measurable student
outcomes, and provide the schools with a method to change from rule-based to
performance-based accountability systems.

Provide vigorous competition within the public school system to stimulate continual
improvements in all public schools.

The following sections of this charter explain how RSSP fulfills the requirements of Section
47605.6 of the Act.

(e)
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Affïrmations and Assurances

As the authorized lead petitioner, I, Preston Smith, hereby certify that the information submitted
in this petition for the renewal of California public charter school named Rocketship Si Se Puede
(the "Charter Schoof'), is true to the best of rny knowledge and belief; I also certify that this
petition does not constitute the conversion of a private school to the status of a public charter
school; and further, I understand that if awarded a charter, the Charter School will follow any
and all federal, state, and local laws and regulations that apply to the Charter School, including
but not limited to:

The Charter School shall meet all statewide standards and conduct the student
assessments requiled, pursuant to Education Code Section 60605, and any other
statewide standards authorized in statute, or student assessments applicable to students in
non-charter public schools. [Ref. Education Code Section a7605(c)(1)]

a

a

a

The Charter School shall be deemed the exclusive public school employer of the
employees of RSSP for purposes of the Educational Employment Relations Act. [Ref.
Education Code Section a7605(b)(5xO)l

The Charter School shall be non-sectarian in its programs, admissions policies,
employment practices, and all other operations. [Ref Education Code Section
4760s(dxr)l

The Charter School shall not charge tuition. [Ref. Education Code Section 47605(dX1)]

The Charter School shall admit all students who wish to attend RSSP, and who submit a
timely application, unless the Charter School receives a greater number of applications
than there are spaces for students, in which case each application will be given equal
chance of admission through a public random drawing process. Except as required by
Education Code Section 47605(d)(2), admission to the Charter School shall not be
determined according to the place of residence of the student or his or her parents within
the State. Preference in the public random drawing shall be given as required by
Education Code Section 47605(íX2XB). In the event of a drawing, the chartering
authority shall make reasonable efforts to accommodate the growth of the Charter School
in accordance with Education Code Section 47605(dX2XC). fRefl Education Code
S ection 47 60 s (d)(2XA)-(B)l

The Charter School shall not discriminate on the basis of the characteristics listed in
Education Code Section 220 (actual or perceived disability, gender, nationality, race or
ethnicity, religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in Section 422.55 of the Penal Code or association with
an individual who has any of the aforementioned characteristics). [Ref. Education Code
Section 47605(dX1)l

The Charter School shall adhere to all provisions of federal law related to students with
disabilities including, but not limited to, Section 504 of the Rehabilitation Actof 1973,

a

a

a

o
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Title II of the Americans with Disabilities Act of 1990 and the Individuals with
Disabilities in Education Improvement Act of 2004.

The Charter School shall meet all requirements for employment set forth in applicable
provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5
California Code of Regulations S ection 1 19 67 . 5 .1 (Ð (sXC)l

The Charter School shall ensure that teachers in the Charter School hold a Commission
on Teacher Crcdcntialing ccrtificatc, pcrmit, or other document equivalent to that which a

teacher in other public schools are required to hold. As allowed by statute, flexibility will
be given to noncore, noncollege preparatory teachers. lRef. California Education Code

Section 47605(l)l

The Charter School shall at all times maintain all necessary and appropriate insurance
coverage.

The Charter School shall, for each fiscal year, offer at a minimum, the number of minutes
of instruction per grade level as required by Education Code Section a7612.5(a)(1XA)-
(D).

If a student is expelled or leaves the Charter School without graduating or completing the
school year for any reason, the Charter School shall notify the superintendent of the
school district of the student's last known address within 30 days, and shall, upon
request, provide that school district with a copy of the cumulative record of the student,
including a transcript of grades or report card and health information. [Ref. California
Education Code Section 47605(d)(3)l

The Charter School shall maintain accurate and contemporaneous written records that
document all student attendance and make these records available for audit and

inspection. [Ref. California Education Code Section a7612.5(a)]

The Charter School shall, on a regular basis, consult with its parents and teachers

regarding the Charter School's cducation programs. [Rcf, California Education Code
Section a7605(c)l

The Charter School shall comply with any jurisdictional limitations to locations of its
facilities. [Ref. California Education Code Section 47605-47605.11

The Charter School shall comply with all laws establishing the minimum and maximum
age for public school enrollment. fRef. California Education Code Section 47612(b),
476101

The Charter School shall comply with all applicable portions of the No Child Left Behind
Act.

The Charter School shall comply with the Public Records Act.

a

a

a

a

a

o

a

a

a

a
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a

a

The Charter School shall comply with the Family Educational Rights and Privacy Act.

The Charter School shall comply with the Ralph M. Brown Act.

The Charter School shall meet or exceed the legally required minimum of school days

[Ref Title 5 California Code of Regulations Section 119601

Should this charter renewal be granted, Rocketship Education will provide a written notice of the
approval and a copy of the petition to The California Department of Education and the State
Board of Education

October 14,20lI

)

)

Lead Petitioner Date
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I. INTRODUCTION/FOUNDING GROUP'

The organizers of RSSP are pleased to submit this charter school renewal petition to continue the
incredible success of Rocketship Si Se Puede in Alum Rock Unified School District. Rocketship
Education currently operates three schools in San Jose, Rocketship Mateo Sheedy Elementary
School, Rouketship Sí Se Puede Academy and Rocketship Los Sueños Elementary School.

Ba.clegrou.n.d

ln 1999, officials from Santa Clara University asked Father Mateo Sheedy, Pastor of Sacred

Heart Parish in San .Tose, to recommend children from his parish for the Juan Diego Scholarship
program. Father Mateo conducted an exhaustive search to find candidates who could attend and

succeed at this four-year college, but he was unable to find a singlc qualificd studcnt. Ho was
appalled that, of the hundreds of children in his parish, none had received the education
necessary to attend Santa Clara University.

Father Mateo immediately began researching ways to solve this problem. He soon became

convinced that the public schools around his parish were failing to educate the students in his
church. He decided that the children of the parish needed to have an alternative to their
neighborhood district school. Father Mateo's vision brought a fulI K-12 alternative path to
downtown San Jose through the following schools: Rocketshþ Mateo Sheedy Elementary
School (K-5), Sacred Heart Nativity School (6-8), and Downtown College Preparatory (9-I2).

In its first year of operation, Rocketship Education's frst school, Rocketship Mateo Sheedy

Elementary School became the highest ranked low-income elementary school in Santa Clara
County and the seventh ranked school in California. This caused an enorrnous demand from
parents in other parts of Santa Clara County for Rocketship Education to open additional
schools. Based on the success of Rocketship Mateo Sheedy Elementary School, the founders
decided to expand its nonprofit public benefit corporation Rocketship Education to serve other
schools in the most troubled neighborhoods. Rocketship Education has taken the successful
model pioneered at Rocketship Mateo Sheedy Elementary School and translated it into the
critical systems necessary for successful replication. Rocketship Education will provide each

Rocketship school with systems and support for Curriculurr¡ Finance, Legal, Learning Lab, and
Human Resources. By capturing the best practices from Rocketship Mateo Sheedy Elementary
School, Rocketship Dducation will allow each Rockctship Education school to avoid many of thc
startup hurdles faced by most charters and quickly produce strong academic results and a solid
school culture by focusing on the key levers which drive student achievement.

The Rocketship Education model is fundamentally different from other elementary schools in
f,rve important ways:

l. an extended school day,
2. high expectations,
3. teacher teaming,
4. deep community involvement, and

5. individualization for each student.
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An Extended School Day & High Expectations
Our typical students will be financially disadvantaged English Learners who arrive at
Kindergarten 1.5 years behind theirpeers (see Appendix J: Rocketship RSSP EL Program). By
operating our school from 8 a.m. to 4 p.m. each day, we give our students the extra time to catch
up academically. In order to catch up, we expect students to make Signifîcant Gains-that is 1.5
years of academic progress for each year at Rocketship Education. This rate of progress will
allow our students to achieve at grade-level by the end of second grade. At graduation, they will
leave Rocketship Education at or above grade level as measured by state STAR testing.
Extensive educational research proves that such progress is fully achievable: high-quality
teachers are the key (Sanders and Rivers, 1996; Haycock, 1999).

Teacher Teaming
Rocketship Education teachers will all hold a multi-subject credential and use a teaming
approach with our instructional staff. This teaming approach means that teachers have their own
instructional home-room, however, the students move to different teachers throughout the day.
The students have a teacher each day that focuses primarily on literacy instruction that is
integrated with social studies instruction and a teacher that is focused primarily on math
instruction that is integrated with science instruction. This teaming approach allows them to
develop deep subject matter knowledge and an ability to diagnose and intervene with even the
most struggling students.

We also believe that, in order for teaching to be a viable career, there has to be a career path that
recognizes a teacher's ability to consistently make Significant Gains with significantly increased
pay and responsibilities. Each school will have a full-time Academic Dean, a teacher prornoted
based on their outstanding classroom success and leadership potential. The Academic Dean will
focus on developing our teacher's abilities and managing our academic program. Additionally,
each school will have an Assistant Principal, who will be responsible for overseeing Learning
Lab, developing and maintaining a supportive college preparatory environment, and supporting
in teacher coaching. Both of these leadership postions, as well as the principal role, provide
added support for students and families, drive robust professional support for teachers, and
provide an attractive career path for teachers. With this pathway available, we believe we will be
able to attract top college graduates to Rocketship Education who might otherwise pursue careers
in law, medicine, engineering, business and other prestigious professions. Because of the critical
importance of rewarding talented and dedicated teachers, each school will spend approximately
50% of its operating budget on administrative and instructional staff compensation.

Deep Community Involvement
In order to achieve our extremely high expectations, it is crucial that our families help us to
motivate their students to do their homework, come to school alert and prepared, and reinforce
the values that students learn as Rocketeers. We accomplish this by reaching out to the
community instead of waiting for the community come to us. Our teachers do home visits with
every family during the first half of the year, we expect 90o/o attendance at our monthly
community meetings, and we have many special events during the year to engage families. We
choose Principals and Office Managers who are bi-lingual in neighborhoods where Spanish is
the dominant language in order to make the school a more welcoming place.
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Individualízation for Each Student
The final distinctive characteristic of Rocketship Education lies in its focus on each child. We
assume that every child in the neighborhoods we serve will have special learning needs to be

addressed individually. Rocketship Education's school model is a full Response to Intervention
model, providing three tiers of intervention for students in need of additional assistance. Bi-
monthly interim assessment results arc analyzed to identify students who are failing to make

adequate prcgress in reaching the school's goal for Significant Gains. For each student in this

category, an Indiviclualizecl Leaming Plan ("ILP") is generate<l which specifies areas of strength
and weakness and explicit classroom modifications, areas to target in our Computer curriculum,
and specific goals and methods for tutors. The first tier of intervention is in the classroom.

Guided Reading grollps are used to cleliver these more inclividnalizecl ohjectives during normal

classroom instruction. Rocketshþ Education conducts Learning Lab throughout the day in
whioh eaçh class of students rotates tlu'ough Literacy and Computer centers. In the Conrputer
center, a student's interim assessment results are used to create a specific online intervention
program for that student by the Academic Dean and teacher. The second tier of intervention is

comprised of supplernental, srnall-group tutoriug sessious. Tutoring sessions occur in Learning
Lab. Students who are failing to make adequate progress towards Significant Gains will receive
half an hour to forty minutes of daily small-group intervention with a group of students with
similar needs, focused on goals from each student's ILP. If classroom modifications, Learning
Lab and After-School interventions fail to help a student make adequate progress, the student
enters the Rocketship Education Student Services Team Process and if necessary, the Special
Education IEP process. This allows the student to receive individualized attention and the
setvices of specialists. Providing these three levels of intervention will allow Rocketship

Education to serve the most struggling readers more effectively than traditional elementary
schools.

We imagine a future for the hundreds of children served by each Rocketship Education school in
which they can enter middle school ahcad of thcir pccrs, takc advantagc of advanccd classcs in
middle and high school for which their older brothers and sisters were rÌnprepared, and go on to
attaina four-year college education. We hope to see hundreds of qualified applicants for great
four-year universities by 2020 when our first class of Kindergarteners will graduate from high
school. We hope that, twenty years after Father Mateo's fruitless search, it will be the number of
scholarships -not the rumher of qualifiecl stuclents-that will he the primary qrrestion of
concern for neighborhoods in San Jose and beyond.

Founding Group

John Danner, Co-Founder and CEO, Rocketship Education
Before starting Rocketship Education, John served as a teacher in the Nashville public school
system for three years, the last two as a second-grade teacher of students with limited English
proficiency. In 2000, John co-founded Sacred Heart Nativity School, a private Catholic middle-
school for at-risk Latino boys in San Jose. From 2001-2005, John served as the Chairman of the
Charter School Resource Center of Tennessee, working for the successful passage of
Tennessee's charter school law in 2002 and assisting the subsequent establishment of twelve
charter schools in Tennessee. John served as a founding director of KIPP Academy Nashville, a

charter middle school in Nashville which had achievement comparable to district magnet schools
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in its first year of operation. Prior to his work in education, John founded and served as CEO of
NetGravity, an Internet advertising software company. John took NetGravity public and sold the
company to Doubleclick in October of 1999. John holds a Bachelor's and Master's Degree in
Electrical Engineering from Stanford University and a Master's Degree in Education Policy from
Vanderbilt University. John is an Ashoka Fellow, and a Henry Crown Fellow at the Aspen
Institute, where he won the Institute's McNulty Prize in2010.

Preston Smith, Co-Founder and Chief Achievement Officer, Rocketship Education
Before starting Rocketship Education, Preston was the Principal of L.U.C.H.A. Elementary
School, a small school within Alum Rock Unified School District. He founded L.U.C.H.A in
collaboration with neighborhood families in 2004 to provide parents with an excellent school
focused on high academic achievement and parental involvement. In 2006, after three years of
operation, L.U.C.H.A. received an API score of 881 and was the fourth ranked high-poverty
(50o/o free and reduced meals) elementary school in California. Before founding L.U.C.H.A,
Preston taught 1st grade for three years at Clyde Arbuckle Elernentary School, the first two as a
Teach for America (TFA) corps member. In 2003, Preston \ilas named "Teacher of the Year'o at
Arbuckle and was also nominated as one of six finalists for TFA's Sue Lehmann Award, given
to TFA corps members with the highest classroom academic gains in the nation. Preston
graduated Phi Beta Kappa from the University of North Carolina at Chapel Hill.

Rocketship Education Boørd of Directors
Fred J. Ferrer
Frederick is the CEO of the HealthTrust, which has invested over $100M in organizations
focused on making Silicon Valley the healthiest region in the country. Before joining the
HealthTrust, Ferrer was executive director of Estrella Family Services for nineteen years,
overseeing their early education and family services to 300 children from infancy through
seventh grade as well as Estrella's Kids to Camp program which sent over 700 low-income
youth to summer camp. Fred is an adjunct professor at Santa Clara University, a commissioner
on the FIRST 5 Commission of Santa Clara County and is involved with many other
organtzations focused on child development.

Alex Terman
Alex was a founding employee and Chief Operating Officer of Leadership Public Schools (LPS),
a non-profit charter management organization with five schools in the Bay Area. Prior to joining
LPS, Mr. Terrnan worked in business and corporate development roles at America Online and
Bain & Company and served as a John Gardner Fellow in the Office of the U.S. Trade
Representative.

Alex Hernandez
Alex is paftner and Vice President of the Charter School Growth Fund (CSGF). He leads
CSGF's "next generation" CMO investments as well as those for portfolio members located on
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the west coast. Mr. Hemandez is a formcr Rcgional Supcrintcndcnt at Aspirc Public Schools
andjoined CSGF in July 2010. Previous to managing Aspire's largest region, Mr. Hertandez
worked with ICEF, a CMO in Los Angeles, and Portland Public Schools as a Broad Resident.
Prior to that, Mr. Hernandez worked for several years with JP Morgan and Disney Ventures. He
is a graduate of Claremont McKenna and has an MBA and Masters of Education from Stanford
University.

Kim Smith
Kim is a co-founder and CEO of Bellwether Education Partners, a non-profit organization
working to improve educational outcomes for low-income students. She is widely recognized as

an innovative and entrepreneurial leader in education, and was featured in Newsweek's report on
thc "Worncn of the 21st Century" as *'the kind of wonnn r,vho will shapo AmeLica's now
century." After serving as a founding team member at Teach For America, she went on to found
and lead an AmeriCorps program for community-based leaders in education as well as a business
start-up and worked in marketing for online learning. After completing her M.B.A. at Stanford
University, she co-founded and led NewSchools Venture Fund, a venture philanthropy firm
focused on transforming public education, where she helped to create a new, bipartisan, cross-
sector community of entrepreneurial change agents. Ms. Smith has helped to incubate numerous
education and social change organizations and has served on a range ofboards, which currently
include those of Bellwether, NewSchools, Rocketship Education, ROADS Charter School, and

ImpactAssets. She has authored a number of publications about the entrepreneurial education
landscapc, including "What Is Educational Entrcprcncurship?" in Educatiort Entrepreneursltip:
Realities, Chullenges, Possibilities, "Social Purpose Capital Markets in K-12" in The Future of
Educationøl Entrepreneurship: Possibilities for School Reþrm, "Creating Responsive Supply in
Education" in More Than Just Schools: Rethinking the Demand .fo, Educøtional
Entrepreneurship and "Innovation in Education: Problems and Opportunities." She is based in
the San Francisco Bay Area, where she lives with her husband and two daughters.

Marcus Cole
Marcus Cole is the Wm. Benjamin Scott and Luna M. Scott Professor of Law at Stanford
University. A scholar of the law of bankruptcy, corporate reorganization, and venture capital,
Marcus Cole takes an empilical law and economics approach to research questions such as why
corporate bankruptcies increasingly are adjudicated in Delaware and what drives the financial
structure of companies backed by venture capital. He has been a national fellow at the Hoover
Institution and has scholarly interests that range from classical liberal political theory to natural
law and the history of commercial law. In addition to Rocketshþ Education, Professor Cole
serves on the board of directors for the Central Pacific Region of the Anti-Defamation League of
B'nai B'rith and on the editorial board of the Cato Supreme Court Review. Before joining the

Stanford Law School faculty in 1997, Professor Cole was an associate in commercial litigation
with the Chicago law firm of Mayer, Brown & Platt, and he clerked for Judge Morris Sheppard

Arnold of the U.S. Court of Appeals for the Eighth Circuit.

Tim Ranzetta
Tim holds a B.S. in Commerce from the University of Virginia. He received his M.B.A. from
the Graduate School of Business at Stanford University, Over fifteen years, he has held
leadership roles at high growth companies including U.S. Shred and Equilar and he founded
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Student Lending Analytics n 2007. He is currently President of Innovate Foundation, which
suppotts innovative educational models focused on closing the achievement gap.

Deborah McGriff
Deborah McGriff leads NewSchools' Academic Systems Initiative, and contributes to
investment strategy and managernent assistance for portfolio ventures, including charter
management and school tumaround organuations. Deborah has been committed to transforming
the lives of underserved urban school students for almost four decades. In 1993, Deborah became
the first public school superintendent to join Edisonlearning (formerly Edison Schools). There,
she held numerous positions at the company, including President of Edison Teachers College,
Executive Vice President of Charter Schools, and Executive Vice President of several external
relations functions. Prior to joining Edisonlearning, Deborah served as the first female General
Superintendent of Detroit Public Schools. Crain's Detroit Business named her Newsmaker of the
Year for 1992. Before that, she was the first female Assistant Superintendent in Cambridge,
Massachusetts and the first female Deputy Superintendent in Milwaukee, Wisconsin. She was a
teacher and administrator in the New York City Public Schools for more thana decade. Deborah
is former President of the Education Industry Association. She cumently serves on the board of
the National Alliance for Public Charter Schools, where she also is an executive committee
member, as well as founder and national board member of the Black Alliance for Educational
Options. She also serves on the advisory boards of the National Council on Teacher Quality and
of the Program on Education Policy and Governance at Harvard's John F. Kennedy School of
Government, as well as the Technical Working Group for a national evaluation of the Federal
Charter Schools Program being led by WestEd. Deborah is also a member of the Review Board
for the Broad Prize in Urban Education. Deborah holds a bachelor's degree in education from
Norfolk State University, a master's degree in education with a specialization in reading
pedagogy from Queens College of the City University of New York, and a doctorate in
Administration, Policy and Urban Education from Fordham University.
John Rosenberg John Rosenberg is a general partner with Technology Crossover Ventures
(TCV) a private equity and venture capital firm focused on information technology companies
r,vhere he has worked since 2000. John cumently serves on the boards of directors of'FX Alliance,
Inc and Think Finance. Inc. He was also actively involved in TCV's inr.estments in Ar¡tomated
Trading Desk, Capella Education, lnteractive Brokers, kgb, Liquidnet, Penson Financial,
Thinkorswim, and Travelport, among othcrs. Prior to joining TCV, John was a Business
Developmenl Manager at WeddingChannel.com where he focused on strategio developrnent and
firrancial reportìng activities. .lohn started his career as an Analyst in the technology investlnent
banking group at Robertson Stephens & Company in San Francisco. John received a B.A. in
Economics frorn Princeton University. From 2004-2010, John also served on the board o1'RISE
(Resources lor Indispensible Schools and Educators), a non-profit dedicated to attracting and
retaining high-potential teachers in lor,v income, urban schools.

Timothy R Sheehy Timothy R. Sheehy is president of the Melropolitan Mihvaukee Association
of Commerce. F'ounded in 1861, MMAC advocates for improving the br"rsiness climate throngh
better public policy, Íàcilitates economic development through the expansion and attraction oI
oapital investment and jobs, and provides the region's best business network helping metnbers
grow their companies. MMAC's ducs paying membership in greater Milwaukee provides over:
300,000 jobs, and supports a strong quality of lif'e. Prior to being naned Presiclent in 1993, he
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was respollsible ftr govcrnnlcntal affairs, cconomic dcvclopmcnt and other MM^C operations.
Ile scncs in leadership positions on two MMAC subsidiarics as a boald metnber of the

Milwaukee Development Corporation, and as president of the Regional Center, LLC'. Sheehy

chairs the Arnerican Chamber of Courmerce Executives, the Milwaukee Economic I)evelopntent
Corporation, and TcchStar Holdìng, Inc. He sorves on the boards of Milwaukee College
Preparatory, the Milwaukcc Partncrship Acadcmy, PAVE, Wisconsin Policy Research Iustitute,
Schools That Can Milwaukee, Milwaukee Charter School Advocates, Milwaukee Succeeds,

School Choice Wisconsin, Teach for America, and as the treasurçr' of Sumrnerfest. Prior lo
joining MMAC, Sheehy workecl as a legislative assistalit to F. James Sensenbrenner, .Ir. in
Washington D.C. He is a recipient of the Lynclon Baines Johnson Congressional internship, a

Ford Founclation Fellow on Regional Sustairrable Deve lopment, a graduate of the lrtstitute of
Organizution Murugcruent, and a Celtified Charrtbet'olCottunerce Executive. Sheehy graciuated

lì'om the University of Wisconsin- Madison s,ith a B.S. in political scienoe and was a rnember of
thc U'W's baseball tearn.

Alan Crites Alan Crites is a retired bnsiness prof'essional with over thirty years of expericnce
spanning a diverse range of business sectors. As CEO of Vendavo, InÇ., an enterprise software
business, Al led the development of the company from its in{äncy to over 300 ernployees and a

plestigious list of'major customers. As a General Partner at lnterWest Pafiners, a venture capital
paltnership, he helped to develop a range of sucoessflil businesses acl'oss the healthcare,

inftrnnation technobgy and retail scctors. And, as a Division General Manager at General
Elcctric Company, hc lcd a largc organizntion as pûrt of o cliversificd multinatioual company. I{e
is a gradLrate ol'Michigan State University, and holds an MIIA from Harvard []usiness School.

Jennif'er Nilcs Jenni{èr Niles founded and leads the arvard-winning E.L. Haynes Public Chalter
School. E.L. Haynes is a CenIer of Excellence, glowing to serve 1,200 students fiom age three

through l2th gracle with an exceptional college-preparatory program that receives local and

national attention for its student achievement. E.L. *Iayaes is also a Center for Systemic Reform,
cufreiltly impacting more than 25,000 stutlents irr Washinglon, DC through sl"r'alcgic bruatlt¡r
impact projects. These plojects range lrom a groundbr:eaking teacher ttaining residcncy prograÍt
to a revolutionary new ìnslructional improvemenl system to policy refbrm el'fbrts. E.L. Haynes
par:tnels with schools nationwide, including engagement in President Obarna's Digital Promise
initiative and tht: League of Innovative Schools. Niles' vision fur E.L. Ilaynes stems from her

extensive experience in the ecluoation sector. Follor.r,ing six years of teaching and completion of
her clegree fromthe Yale School of Management in 1998, the Connecticut State Department of
Eclucation tapped Niles to head the Charter School Office lvhere shc oversaw all aspects of the

chailer school prograin and lecl a nrulti-disciplinary team to create theil accountability systetÌ].

Niles went on to become the Director of Education Initiatives at The Ball Foundation of Glen
Ellyn, IL, an operating f'oundation that parlners with school clistricts to increase student
aohievement through systemic rcform. Frorn 2002-2003, Niles was a fì:llow u,ith New Leaders, a
prestigious urban principal training program, and in 2003-2004, New American Schools
supported her clevelopment of the charler for E.L. Haynes. Niles holds a Bachelor of Arts from
Brown University, a Masters in Public ancl Priv¿rte Mtrnagement fì'om the Yale School o[
Management, and a Masters of Science in Public Adminisiration with a fbcus on Educational
Acfininistration 1iom Trinity University in 'Washington, DC. In 2010, the Aspen Institute and

NewSchools Venture Funcl awarded Nilcs the prestigious Entrepreneurial Leaders for Public
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Eclucation Fellor,vship. And, in the same year, the Yale School of Management named Niles as a
Donalclson Fellow.

Eric Scroggins Eric Scroggins is responsible for ensuring Teacli For America ftlltìlls ìts
potential as a furce lor clrange by building an ever-expanding and increasingly diverse
rtovelnent of leaders in the private ancl public sectors comrnitted to educational excellence and
oppoltunity for ail children. Eric joined staff as a program director supporting new teachers in
Ncw York City aftcr teaching eighth gracle science in the Bronx as a 2001 corps member where
he led his students to outperform high school students on the New York State Regents
examination. He then served as the execntive director of the St. Louis region, beforc going on to
leacl the San Francisco Bay Area region. As executive director in the Bay Area, he oversaw a
180% increase in the regionalcorps size in three years and grew funding lrom $2 million to over
$8 rnillion, Most recently, as vice presitlent of' growth strategy and nor,v EVP of' growlh,
dcvclopment, and partnerships Eric has leci the implementation of new models connecting
growth anddevekrpment. Underhis leadership, Teach ForAmerica has openecl l6 new sites and
gro$/rl regional revcnue lrom $fi2 million in 2008 to 5228 million in 2012, fueling a 670/o

increase in the national total corps size to ovcr 10,000 corps members teachiltg across 46 regions.
Iiric graduated summa cum laude and Phi Beta Kappa fi:om V/ashington University in St. Louis.

Louis Jordan Louis Jordan retired 1i'ornthe Starbucks Cofïbe Company in early2013 where he
hcld the position of SVP, Corporate Finance since 2009, At Starbucks, Louis r /as rcsponsiblc for
a number of Finance functions, including: Malketing, Category and Global Pricing, Real Estate
and Storc f)eveloprnent, Global Supply Chain, Digital Ventures. Global Planning and Reporting
and Treasury and Risk Management. Prior: to joinirrg Starbucks, Louis spenl six years at Nike
r,vhere he served as Chiel'Financial Olficer of Nike Inc.'s Global Relail ancl Digital Commerce
operations, and had Finance responsibility for Nike-owned retail fìrst quality stores, factory
stores ancl digital comrncrcc activities worldwide. Befi;re Nike, Louis held Finance managcment
positions at a number of Fortune 500 companies inclucling Gap, Citibank, DuPorrt, Dun &
Bradstreet and Duracell. Louis holcls a Bachelor of Arts dcgree from Westmar College and a

Mastel'of Arts clegree fì'om Rrown Universily. He received his MBA in Finance lì'om the l(etley
School oJ'Business at Incliana University. Louis currently serves as a mçmber of the Board of
Directors for the Indiana University Foundation, Causeit.com and Summer Search Seattle. In
addition he is a mernber of the Kelley Schoolof Business Dean's Advisory Council and on the
Advisory Boa¡d of the Kelley School's Johnson Center fur Entrepreneurship and Innovatiolr A
Philadelphia native, Louis resicies principally in Seattle, Washington. Since 2006, as co-owner of
Tympany vineyarcls in nortliern California's Alexander Valley, Louis has produced an estate-
grown Borcleaux style wine, olfered commercially under the Tyn:rparny brand.

Consultønts
Rocketship Education receives legal services from Middleton, Young & Minney, LLP
("MYM"). MYM has thirteen attomeys who dedicate their practice exclusively to charter school
law. The firm's attorneys provide legal counsel to over half of California's charter schools as
well as to businesses and organizations providing support services to charter schools within the
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state. Rocketship Education's lead counsel, Paul Minney, has been involvcd in thc charter
school development plocess since the adoption of the Charter Schools Act tn 1992.

Rocketship Education works with Vincenti, Lloyd and Stutzman LLP for audit and financial
services. Since 1953, Vicenti, Lloyd & Stutzman has been a respected authority and proven
partner with hundreds of Catifornia cducation agencies - K-12 school districts, county offices of
education, private and public colleges and universities, and other nonprofit schools. For more
than 15 years, since chader schools were frst authorized in California, the VLS Charter School
Audit Team has maintained successful, long-term relationships with clients in the California
charter school industry. Its dedicated team of CPAs and accounting professionals is

knowledgeable, capable, and consistently meets and exceeds client expectations.

Current Rocketship S chools
Rocketship's first school, Rocketship Mateo Sheedy Elementary School (RMS), opened in
August 2007 indowntown San Jose. Its second school, Rocketship Sí Se Puede Academy opened

in the fall of 2009, and a third school, Rocketship Los Sueños Academy, opened in the fall of
2010. Rocketship will open two additional San Jose schools in the fall of 2011. Academic
performance at Rocketship schools has been exceptional, especially in comparison to overall
school district performance, and to neighboring and regional schools. For the most recently

ended school year (2009-2010):

Rocketship Mateo Sheedy Elementary (RMS) earnecl an API score o1925 lor [ltc sccottd

consecutive year, the same score earned by the far more affluenl. Palo Alto School
District.
Rocketship Sí Se Puede Academy (RSSP) earned an API score of 886 in its first year of
operation
Both Rocketshþ schools placed in the #5 and #15 positions, respectively, for all
California schools with similar low-income populations of students (e.9., >70o/o qualify
for fr eelreduced meals).

Sí Se Puede Academy (RSSP) was the top school in this category, for all new elementary
schools which opened in the fall of 2009.

a

a

a
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il. EDUCATIONAL PROGRAM
"A description of the educational progrctm of the school, designed, among other things, to

identifu those whom the school is attempting to educate, what it nteans to be an "educated
person" in the 2lst century, ønd how learníng best occurs. The goals idenîified in that progratn
shall include the objective of enabling students to become self-motivated, competent, qnd lifelong
learners. "

- California Education Code Section 47605 (b)(5)(A)

Mission Statement
RSSP will eliminate the achievement gap by graduating our students at or above grade level in
Literacy and Math.

Goals

RSSP will enable financially disadvantaged students to achieve grade-level proficiency in
the core subjects by second grade and achieve above grade level by the time they leave

RSSP.

RSSP students will become self-motivated, competent and lifelong learners

RSSP students will develop a deep love of reading.

RSSP will provide parents of San Jose with a path for their children to take in order to
have the best chance to attend a four-year college.

RSSP will encourage our alumni both to become leaders in their community and help
others achieve their goals.

Vision Støtement
RSSP seeks to create a future in which thousands of children from San Jose have graduated from
four-ycar collcgcs ond havc come back to San Jose to oradicate tho last tracec of the ochievement
gap.

Targeted School Populutíon - l(hom the School ß Attempting to Educate

RSSP is designed to serye students who would be at risk of achieving below basic proficiency on

state exams. Based on an analysis of the demographics of the surrounding elementary schools

shown in the table below, our conservative projected population is 70% English Learner ("EL")
and9I%o Free and Reduced Lunch ("FRL").

RSSP will attract children of parents who are seeking an alternative to their current educational
system, desire an innovative educational approach, and share the vision of RSSP. RSSP

anticipates that it will eruoll primarily students from schools which are undergoing program

a

a

a

O

a
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improvement in conjunction with the Federal No Child Left Behind regulations and that are
located in East San Jose. Students in greatest need of options attend Dorsa, Shields, Chavez, and
Goss Elementary Schools. All of these schools are on Federal Program Improvement. Three out
of four schools failed to make AYP for English and Language Arts ("ELA") in 2006-07. The
California API measure sorts students' scores into quintiles according to performance. A score
of 700 is given to any student score which falls in the band of 40'h to 59ú national percentile
rank. Thus, at all of these schools, the average student's cun'ent academic performance is below
40tl'percentile nation-wide, Most importantly, school-wide averages shôrv that only slightly
more than a quarter of students are proficient in Reading. Students who are not reading
proficiently in elementary school are extremely unlikely to graduate from four year colleges.
With RSSP' strong focus on helping students reaching grade level in reading, especially English
Learners, we believe that students from these schools stand to benefit significantly from a new
Rocketship school.

School o//o

EL
%oSocio-
Economically
Disadvantaged

% Proficient
in Reading
School-wide

2007
API

Growth Program
Improvement
Status

Dorsa 72 100 27.7% 668 31 Year 2
Shields 64 85 35.3% 685 34 Year 2
Chavez 73 r00 19.9% 623 -t2 Year 4
Goss 70 100 21.7% 6s0 7 Year I
TotaVAveraqes 69% 9s% 26.t% 657 15

In light of the reality of low-achieving public schools and a lack of alternatives, RSSP proposes
to address this problem with the frst elementary charter school in Alum Rock Unified School
District ("ARUSD").

,RS,SP Enrollment
Students enrolling in RSSP shall meet the state guidelines for minimum age. To enter
Kindergarten during the 2012-13 school yeaÍ, a child must be 5 years of age by November 1. To
enter Kindergarten during the 2013-2014 school year, a child must be 5 years of age by October
1. To enter Kindergarten during the 2014-2015 school year and thereafter, a child must be 5

years of age by September 1 (California Education Code Section 48000).

RSSP may also decide to add a Transitional Kindergarten class. The decision to add Transitional
Kindergarten depends on whether there is clear demand from parents in the community, or if it is
mandated by the state. We will notifu the Santa Clara County Office of Education by May of the
prior school year if we choose to add Transitional Kindergarten. At the time of submitting this
charter, the petitioners do not intend to exercise this option, but wish to reserue the right.

At full enrollment, RSSP anticipates a total school enrollment of 600-700 students. To absorb
expected attrition, we will continuously enroll vacated spaces to maintain the eruollment
numbers. Attrition will be primarily driven by families leaving the area and is similar to
existing Rocketship Education and other high-performing charters in the area.
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Please see the Bell Schedule in Appendix Z, which lists classes in a typical day. RSSP will
provide all classroom instruction in a 20:l ratio for grades K-3, despite having a school-wide
student-teacher ratio higher than 20:1. This is because students have five hours of classroom
instruction per day, while teachers typically teach between six and eight hours per day. Learning
Lab is provided as an Intervention program and Learning Lab minutes do not factor into annual
instructional minutes calculations.

ence Teachel's

l(hat it Meøns to be øn Educated Person in the 2lst Century
The goal of RSSP is to provide an envilonment in which children will develop into confident,
selËrrrotivatcd, curnpetent, prucluctive and lifelong learners. Vested with these skills, these

children will become responsible young adults. Students will possess the habits, skills, and

confidence necessary to succeed in school and beyond; as contributing citizens of the 21't
century.

Specifically, RSSP believes tha| an educated person in the 21't Century should possess the
academic and life skills listed below. Each Rocketship Education charter school seeks to impart
these skills by the time that a student has completed the Rocketship Education program.

Academic Skills
o Critical Thinking: the set of skills required to succeed at higher levels of Bloom's

taxonomy, including the analysis of data, synthesis of information and evaluation of
argutnents

o Problem Solving: building on a foundation of strong critical thinking, problem solving
involves using insight and creativity to solve complex problems such as applying familiar
strategies in multiple or unfamiliar contexts

o Meta-Cognition: the ability and disposition to explore the thinking and learning process,

cxplain how and why a particular stratcgy was choscn, and to cxplain thc rotionolc bchind
a particular viewpoint, including supporting one's claims with evidence

Specifically:
o Students will read at grade level.
o Students will develop both calculation abilities and a conceptual understanding of math.
o Students will be inspired to be inquisitive and selÊmotivated life-long learners.
o Students will communicate effectively through excellent listening, speaking, writing, and

multi-lingual skills.
o Students will possess creative, logical, and critical thinking skills enhanced through art,

science, and technology.
o Students will comprehend and use technology as a tool for learning and communication.
o Students will have confidence in adapting to new situations and be receptive to learning.

5

Teacher Level Number of Teachers
Academic Dean t
Literacy / History Teachers 11
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o Students will be eager to synthesize and act upon new information.
o Students will find, select, evaluate, organtze and use information from various sources

and disciplines of thought. They will be able to make logical connections among them.

Life Skills
o Sense of Self: an understanding of one's own strengths, abilities, emotions, and identity

that contribute to positive self-esteem and a sense of purpose; this might look like a
student self-regulating an emotional response in order to facilitate rather than interfere
with a particular task at hand

o Relationship and Social Skills: understanding and appreciating the emotions and
perspectives of others and developing positive relationships diverse groups including
peers and adults; developing the ability to cooperate effectively, resist social pressure,
resolve conflicts and seek help appropriately.

. Commitment to Learning: pursuing goals and taking responsibility for selÊdevelopment
academically, socially, and emotionally; having a sense of curiosity, interest and
involvement in learning and advocating for one's own learning at Rocketship and beyond

Specifically:
o Students accept responsibility for personal decisions and actions.
o Students develop selÊconfidence and a willingness to take risks in a safe learning

environment.
o Students learn concentration, perseverance, and independent working skills by setting

personal goals and by self-assessment.
o Students develop an appreciation for the richness of shared knowledge that flows from

the culturally diverse environment of California.
o Students are inspired to have empathy and couRSSPy for others.
¡ Students work both cooperatively and independently.

How Leørníng Best Occurs
Every child possesses a wide range of learning skills. RSSP believes that learning best occurs
when students are taught a comprehensive cuniculum through innovative instructional design
that promotes learning in a challenging and exciting way, and most importantly when students
are taught to love reading and become proficient readers (Walberg, 1981).

The unique RSSP Culture is fostered from the beginning of each school year as a RSSP staff
member makes a home visit to every RSSP family. These home visits are incredibly powerful
and ensure that a positive relationship is created between the lamilies and RSSP stafl To
express his/her level of commitment to the RSSP mission and support of the RSSP culture, every
parent or guardian of a Rocketeer signs a letter committing to these RSSP values with the
Principal. Once the relationships between teachers and families are established through home
visits and parent commitments, the RSSP staff is able to continue this personal flow of
information with each family throughout the year to ensure even higher academic success may
be realized throughout the school year.

Leurning Best Occurs úl'hen There is u School-wide Expectution of High Achievementa
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At RSSP, every teacher will be striving for Significant Gains with each of their students.

Signilicant Gains is detined as 1.5 years of academic progress tbr every year in school. V/e
believe that many of our at-risk and EL students will come to school 1.5 years behind, because of
a lack of English or literacy habits at home (Zill, N. & West, J.,2000; See Appendix M). Our
goal is that by making 1.5 ycars of progrcss cach ycar as mcasurcd by internal meosriles and state

exams, we can bring our students to grade level by second grade and graduate students at or
above grade level. Significant Gains will be a fundamental component of the way that teachers at

RSSP will be evaluatecl and compensated. High expectations are an important part of a school
culture and lead to higher student achievement (Cotton, 1989).

Leamíng Best Occurs ll/hen Teøchers,4re Subjcct ll[øttcr Spccialists

RSSP will be structured differently from a traditional elementary school. Teachers will hold
multi-subject credentials and at RSSP, we use a teaming approach with our iustructional staff.
This teaming approach means that teachers have their own instructional home-room, however,
the students move to different teachers throughout the day. The students have a teacher each day
who focuses primarily on literacy instruction who is integrated with social studies instruction and

a teacher that is focused primarily on math instruction that is integrated with science instruction.
Many researchers have found that an early focus on these core skills have long-term effects on
student achievement (Adams, 1990; Schenk et. al, 1980; McGill-FranzeÍr,1987). Advantages of
clcmcntary schools that follow thc tcacher teaming focus include deeper content knowledge, a

tearn structure allowing better collaborative focus, improved teacher retention, easier transìtion
to middle school, and more flexibility in student grouping (Chan and Jarman, 2004; Bowser,
1984; Findley, 1966; NEA, 1965). We believe that specialization will allow teachers to focus
deeply on their subject matter and their students, helping them to intelene with struggling
students earlier and more effectively.

Leørnùry Best Occurs When Teøchers Are Highly Motívøteda

RSSP is constructed to combat the enormous turnover among new teachers that plagues our
public schools. It is estimatecl that 50Yoaf new teachers leave the profession within five years

(Ingersoll, 2001). V/e believe that teachers need a career path which rewards their success both
with morc rcsponsibility and significantly grcotcr compcnsation. RSSP hos crcatcd û corccr
ladder for teachers, which recognizes student performance as a primary factor in advancement. A
career ladder like RSSP's has several advantages, including employee retention, succession
planning, and better career development (CA State Dept of Employee Development, 2003). The
teacher career path consists of both opportunities to advance in compensation and level of
responsibility in the classroom and opportunities to move into leadership positions within the
network. The Academic Dean is a highly-trained expert in teacher coaching and elementary
instructional content, with both outstanding classroom results and leadership abilities.
Additionally, the Assistant Principal is responsible for cultivating a strong college preparatory
environment of high expectations and for driving a high-performing academic experience in

Learning Lab, In addition to the added level of support and capacity these roles bring to the
school as a whole, for the individuals, these positions provide an attractive career path as well as

impactful leadership experience. We believe this career ladder will motivate young teachers to
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make the investment in their teaching and advance to the position of Academic Dean. Please see
Appendix B for a description of the day in the life of RSSP teachers at each level of our career
ladder.

Leørning Best Occurs In ø Culture of Caring

We believe that specialtzation will lead to better teachers who will increase the academic
progress of our students. We also believe that our implementation of specializalion will allow us
to care for our students more effectively than a traditional elementary school. Every class will
have a homeroom teacher, typically the first classroom teacher of the day. The advantage of this
structure is the ability for grade-level and homeroom teachers to collaborate about their students.
This collaboration will allow them to detect both academic and emotional problems earlier and
divide the work of home visits and other time-intensive interventions with the students that need
theil help most. Please refer to J.M. McPartland's Stffing Patterns and the Social Organization
of Schools (McPartland, 1992) for research on ways to increase both academic and emotional
well-being of students through teacher specialization.

Learníng Best Occurs When the Currìculum is Individualized

RSSP believes that individualization should be a core component of all twenty-first century
schools. The RSSP school model is a full Response to Intervention model, providing three tiers
of intervention for students in need of additional assistance. Bi-monthly interim assessment
results are analyzed to identify students who are failing to make adequate progress. For each
student in this category, an Individualized Learning Plan is generated which specifies areas of
strength and weakness and explicit classroom modifications, areas to target in our computer-
based curriculum (detailed in Appendix E), and specific goals and methods for tutors. The first
tier of intervention is in the classroom. Guided Reading groups will often be used to deliver these
more individualized objectives during normal classroom instruction. Students not making
significant gains will also receive individualized instruction during the Computer Center of
Learning Lab. At current Rocketship Education schools, the second tier of intervention is
conducted in Learning Lab, where a tutor will work daily in a small-group intervention with a
group of students with similar needs, focused on goals from each student's ILP. If classroom
modifications and Learning Lab interventions fail to help a student make adequate progress, the
student enters the RSSP Student Services Team Process and if necessary, the Special Education
IEP process. Providing these three levels of intervention will allow RSSP to serve the most
struggling students more effectively than traditional elementary schools. Detailed information on
these three levels of individualization may be found in Appendix H.

Leørníng Best Occurs þl'hen Students Høve Extrø Tíme to Pructicea

)

RSSP will offer all students the opportunity to participate in our Learning Laboratory for two
hours each day. The purpose of the Learning Lab is to provide students with additional practice
in Literacy and Math at exactly their current level of instruction.

The Learning Lab is a combination of a computer lab and tutoring center. The Learning Lab has
a fuIl-set of leveled books where students can read independently at their 'Just right" level (the
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top of their independent reading level) as well as at computers running online programs that
allows students to access instruction at exactly their current level of understanding. Please see

Appendix H tbr a longer explanation of the value of strictly leveled independent reading.

¡ Leurning Best Occurs in a WeIl-Run School

Rocketship Education provides the Critical Systems ("CS") and support for RSSP. Rocketship
Education trains school staff on how to effectively use the CS that allows for the continued
succcssful practices at RSSP. CS licensed to the school includes:

. Operations Toolkìt for streamlining state reporting and compliance

. Teacher Recruiting

. Tcachcr Dcvclopmcnt Framcwork

. Leadership Development Program (See Principal & Dean in Training Rubric
Appendix AA)

. Budgeting and Financial Management Systems

. Centralized Operations Management including Attendance, Facilities and Maintenance

. Rocketship Education-negotiated vendor contracts for food service, software,
computers, curriculum, special education service providers

. Rocketship Education Response to Intervention model including cun'iculum and
staffing

. Full Scope and Sequence for core subject areas

. Rocketship Dtluuation UbD Units lor Suience ancl Social Studies (explaincd bclow)

. Systems for many operational issues including attendance, food service tnanagernent,
assessments and assessment data management

. Learning Lab model including management of centers and staffing methods

In addition to CS, Rocketship Education takes the financial risk of developing new schools and
provides the following services during the school development process:

r Removing the challenge and risk of securing adequate and affordable facilities by
negotiating with real estate development organizations to acquire leased facilities

. Creation of each school's charter document and collaborating with charter school
authorizers to receive approval ancl develop operating contracts

. Bringing government and philanthropic support to school start-up totaling over $lM

Once a school is operational, Rocketship Education provides on-going support in the following
areas:

. On-going training and mentoring for Principal and Academic Dean

. Operational training for school Office Manager
r Support for real estate, finance, IT, Special Education, and legal issues

C ølen d sr øn d Atten døn c e

RSSP's academic calendar will generally follow the academic calendar for SCCOE. The school
year will contain at least 180 instructional days.

RSSP parents/guardians will be responsible for sending their children to school and providing an

explanation for absences. RSSP will have attendance policies to encourage regular attendance
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and to repofi ttuancies to appropriate local authorities. Appendix N details the planned
attendance policy.

Bell Schedule and Instructíonøl Minutes
RSSP school days will run from 8 a.m. to 4 p.m. For students enrolled in the Response to
Intervention Program, RSSP may offer a school day from 8 a.m. to 4:45 p.m. The number of
instructional minutes offered for all grades will meet or exceed the State's requirements in
Education Code Section 47612.5(aX1) A sample bell schedule is attached in Appendix Z. This
table delineates subject areas and minutes by grade level.

Literacy (Includes
Social Studies)

Math (Includes
Science)

Total Daily N'Iinutes

K 200 r00 300
I 200 r00 300
2 200 100 300
J 200 100 300
4 240 100 340
5 240 100 340
6 240 100 340

For purposes of California Class Size Reduction ("CSR") standards, RSSP plans to designate the
first academic teacher each day as the homeroom teacher for a class. Please see Appendix X for
opinions validating the RSSP approach with respect to CSR from our auditor, Thom Gilbert, and
Lynn Piccoli of the California Depaúment of Education. The Charter School recognizes that
CSR funds are not cunently available for new charter schools, but will keep this option open, as

the RSSP educational program meets CSR requirements.

Imp I em entøtio n of E da c otio n al P r og ram/Cu wic u lu m
The RSSP curriculum follows state standards for the subject areas of: English Language
Development ("ELD"), English/Language Arts (includes Writing), Mathematics, Science, Social
Studies, Art and Music. We place most of our emphasis on the subjects of Literacy and
Mathematics for our students. Our primary educational goal is to ensure grade-level proficiency
in Literacy and Math by second grade and achievement above grade level by the time students
leave RSSP in fifth grade. Students will also take Science, Social Studies, and Arts at all grade
levels to broaden their understanding of the world and to create avenues to exercise different
facets of their intelligence. The curriculum at RSSP is aligned with State content standards, such
that students will not only achieve the objectives specified in the charter but will also master the
academic content standards in core curriculum areas as adopted by the State Board of Education
pursuant to Education Code Section 60605. Teachers will be encouraged to assist their students
in exceeding minimum standards. Please see Appendix A for a description of a typical day in
school for a Second grade student.

The remainder of this section provides an overview of our Response to Intervention (RtI)
approach and academic philosophy for each area of study. RtI describes both a service delivery
model and eligibility criteria for specific leaming disability (IDEA 2004). In a report prepared
by the National Joint Committee on Learning Disabilities (2005), the Committee identified three
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coÍe components of RtI: "(1) Application of scientific, research-based interventions; (2)
measurement of student's response to these interventions; and (3) use of RtI data to inform
instruction" (pg. 2). The term Rtl also describes an etigibility criterion tbr special education.
This criterion is found in IDEA 2004 Sec 614(bX6XB). The law states; 'In determining whether
a child has a specific learning disability, a local education agency may use a process that
determines if the child responds to scientific, rcscarch-bascd intcrvcntion as a part of the
evaluation procedures..." Please see detailed ELD objectives in Appendix C and course

objectives for each area in sample long-term plans associated with each subject in Appendix I
and a sample Bell Schedule in Appendix Z.

RSSP's Three-Tier Response to Intervention Approach

Student is making
prog¡ess, but rvill not
catch up in onc cyclc,
so student is re-
assigned to Tier 2,

Universal Screening
All students are assessed upon entry to determine performance relative to grade level standards.

We do this using a number of different measures, In literacy classes, teachers administer the
Developmental Reading Assessment ("DRA"), the NWEA MAP assessment for Reading, the
CORE Phonics Invcntory, and othcr asscssments that are relevant to their grade level (i.e. Sight
word recognition for l't grade. Math teachers give grade level math assessments created to
measure sfudent progress towards end-oÊthe-year objectives as well as the NWEA MAP
assessment for Math. All of this data is used to identifr our students who fall into the Below
Basic or Far Below Basic quintiles.

The Teacher Dashboard (see Appendix AK) will facilitate communications between teachers and

tutors, by providing more timely status updates of a student's progress, and by enabling teachers

II

Individualized Learning Plans
For students not making adequate progress, teachers
rrrite lndivídualized Leaming Plans outlining goals and
methods in the classroorn and during lntervention

T¡er 2: Intervent¡on
For students not making adequate progress, tutors
conduct targeted interveutions daily in Learning Lab
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to easily specify remediating content and activities during RTI that are targeted to meet the
student's specific learning needs. As the diagram below indicates, the Teacher Dashboard
enables teachers to further individualize instruction during a student's Response to Intervention
(RTI) sessions with tutors. Figure 5 illustrates the status of each RTI student, by grade and by
DRA. At the end of RTI sessions, tutors can leave notes regarding a student's progress, in order
to provide teachers with more timely updates. Both tutors and teachers are then able to rnake
better use of RTI sessions, to assist each child with his / her specific learning needs. More
timely, targeted interuentions help to accelerate each student's progress and increase the
likelihood of successful remediation. Content from the RTI tab is automatically linked and
integrated with the student's Individualized Learning Plan.

Progress Monitoring
Every 8 weeks our teachers reassess to show student progress. This is translated visually by the
staff into Assessment Walls for each class, showing which students fall into each quintile from
Far Below Basic to Advanced. This data is then used to adjust classroorn instruction and to
identiÛr students in need of more focused support to make adequate progress.

Teachers will also collect data from the Teacher Dashboard (see below and Appendix AK). The
Teacher Dashboard will enable educators to sort and place students into different small groups,
by using different criteria. At present, small group assignments are done manually, which is
time-consuming and requires duplication of content (and potential errors in the placements). A
benefit of the Teacher Dashboard will be to assign student groupings based on real-time
achievement data.
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Individualized Learning Plan
Teachers write an IndividualizedLearntng Plan for all students whose achievement falls below
Basic. ILP's include assessment information, measurable goals that are realistic yet ambitious
for an 8 week period, classroom modifications, computer curriculum focus, and explicit goals

and their corresponding practices for tutors to accomplish with each student in Learning Lab or
after school interventions.

Assessment data, RTI contont and the integration of results from online loarning programs ere

important inputs into the student's Individualized Learning Plan (see below). Automating the
Individual Learning Plan and incorporating it into the Teacher Dashboard will çnable teachers to
use the ILP as an interactive, 'living' tool which reflects the student's progress throughout the
school period. Using an online ILP, teachers, tutors and Learning Lab staff can adjust in real-
time to alter and refine the student's learning objectives with the most useful, targeted content
and activities. As the figure below illustrates, the ILP is organized by Common Core Standards,

and is automatically populated with relevant leaming content associated with each of these
standards. Teachers can then add and subtract learning objectives, as appropriate, based on
assessments of the student's achievement in each of these areas.
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Tier l-Individualized Learning Plan
Teachers implement the ILP in the general education classroom. Teachers assess student
pÌogress after 8 weeks of instruction. Students who do not respond adequately to the initial
instruction receive additional modif,rcations and support in the general education classroom.
These modifications may include adjustments in intensity, duration, and frequency of instruction.
Teachers may meet with smaller groups more often for longer periods of time. Teachers may
adjust instructional strategies'and materials as well.

Tier 2

Students not responding adequately to the goals laid out in the ILP in the general education
classroom OR identified as significantly below grade level in the first round of assessments are
given a revised ILP directing their work in an additional period each day during small group
tutoring (intervention) time. During this time, they work directly with a tutor on the specifìc
skills they are lacking. For example, if a student in first grade is stuck at a DRA level 6, they
will need practice with sight wotds, blending long vowel words, chunking multisyllabic words
into syllables, describing main characters using adjectives, and making strong connections
between the text and their own life. Intervention tutors are provided with a very specific 8-week
plan combining suggestions from the classroom teacher and Assistant Principal in teams of
strategies and approaches to use to get a student to meet their target at the end of I weeks. (For
our example student that would be a DRA 10). In eight weeks, when we assess again, we
measure to see if meaningful progress has been made by the Intervention students. If the student
still is not making adequate progress, we may conduct a Student Study Team Process and revise
the Individualized Leaming Plan.
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Tier 3
If the student fails to make progress in both Tier 1 and Tier 2 interventions after 2 cycles (16

weeks), they enter into the Special Education assessment process. Because RSSP will be an

LEA for Special Education putposes, a majority of our special education professionals work
dilectly for Rocketship Education, including paraprofessionals and resource specialists, giving us

more control to ensure that Special Education students' Individualized Education Plans are

aligned with the academic goals of the school. Rocketship Education also hires consultants for
studcnts with specialized needs. Please see Appendix H for a complete description of
Rocketship Edncation's RTI approach,

Professional Development
The process of looking at interim assessment data and formulating a proper ILP takes practice
for teachers and is an area we spend time both in formal professional development and in
mentorship between the Academic Dean/Assistant Principal and each teacher. Our teachers will
spend a significant amount of time with the Academic Dean analyzing overull class performance

to know in which areas they need to develop their skills. Equally important is the deep

knowledge thata teacher builds over time of the specific types of problems that students may
have and the best ways to overcome these problems. Teachers will focus on more effective
diagnosis of stuclents' problems antl dcvelopntent of effective scaffolding for these students
while building the Individuali zed Learning P lans.

Helping our EL students møke rupid gaíns
Our goal is to help our EL students make rapid progress out of levels I and 2 and into levels 3

and higher. Our experience shows that once a child reaches the intermediate stages of fluency,
he or she begins to accelerate his or her progress on all of his or her academic work. In order to
help our EL students to master listening, speaking, reading and writing in English by second
grade, RSSP students will be immersed in English. We believe that the most effective
instructional approach for a school with a high EL population is to embed ELD principles in all
aspects of the curriculum and to teach explicit ELD during a portion of the day. Pedagogically,
ow program is modeled off of the Teachers of English to Speakers of Other Languages
("TESOL") stanclarcls for English Language Development. To embed ELD principles across all
subjects, we work with Project GLAD (Guided Language Acquisition Design) to teach our
tcachcrs mcthods to providc additional instructional support to EL students. Studies of Projeot
GLAD have shown statistically significant gains in students relative to control groups of ELL
students taught by non-GLAD teachers. Our explicit ELD will focus on developing oral
language, grammatical constructs and academic vocabulary in English. This period will take
place during the Literacy block in Guided Reading, when EL students will be leveled by English
fluency and provided with explicit ELD instruction, In the RtI tutoring program, ELs who are

not making Significant Gains receive Literacy instruction as well as ELD as appropriate to
accomplish goals in their ILP. RSSP uses Open Court's ELD program in the Literacy classroom.
All RSSP teachers will hold a CLAD certificate or equivalent California Commission on Teacher

Credentialing EL certification.

RSSP Charter Petition Page 32 of 377



Reøding
By individualizing instruction through the Response to Interuention model we help our students
make rapid gains in fluency. Reading is central to all parts of the RSSP curriculum, especially in
grades K-2. We will also actively prioritize Reading above other subject areas in the early
grades and for students who are still struggling in later grades. This can mean a student is pulled
out of a content area class for individualized reading instruction or an ILP for a student which
allocates them a double block of reading if necessary.

We are firm believers in the fîndings of the National Reading Panel ('NIU,"¡.2 The NRP
reviewed all of the available high quality research with measurable results and a study size and
student composition indicating that they could be generalized to the entire population of
American students. They found five general areas of reading instruction which were crucial for
developing excellent readers: phonemic awareness, phonics, fluency, vocabulary, and text
comprehension. We expect that even our Academic Deans will spend a significant amount of
time building their skills in each of the five areas of Reading. The founders of Rocketship
Education have been teachers and students ofthese areas for several years oftheir own teaching.
The California Language Arts standards are likewis e organized around these areas for the early
grades.

RSSP uses Open Coufi for the whole-class porlion of our Literacy block. RSSP uses Pearson's
Developmental Reading Assessment ("DRA 2") assessments Unit Assessments to diagnose
current reading.ability with students. DRA 2 contains running record assessments measuring a
student's fluency and comprehension which establishes a baseline reading ability. These
assessments drive decisions about whether students need additional classroom suppoft or
tutoring during Learning Lab.

Instructional Strategies

During our Literacy block, time will be split between whole-class Reading instruction using the
Open Court curriculum, Writing as described in the next section, small-group Guided Reading
instruction, and in the upper grades an additional focus on chapter books and reading
comprehension, During whole-class Reading instruction, textbook-based activities will include
Read Alouds, Choral Reading, and Explicit Phonics instruction. Dunng Guided Reading time,
the teachers will usually be with four or five students, and the other students will be working on
several different literacy centers, practicing skills relevant to their stage of development. From
experience, we expect that a significant amount of small group time in K-2 will be spent on oral
language acquisition and fluency for our EL students, and on phonemic awareness and phonics
skills leading to grade-level reading fluency. In grades 3-5, students who are performing at
grade-level will have mastered most aspects of oral language, phonics, and phonemic a\¡/areness,
and we will be focused more on deep vocabulary investigation and comprehension of fiction and
non-fiction texts. Across all grade levels, teachers will work vigorously to develop students'
reading fluency, which is a key to their ability to develop more of their concentration to analysis
of the text.

2 This study is available online at http://www.nationalreadingpanel.org/Publications/summary.htm
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In addition, in fifth grade, all RSSP students will be expected to complete an Extended Analysis
Project. The Extended Analysis Project is similar to an honor's thesis, which will require the
student to utilize their academic skills of math, reading, writing, and possibly other areas as well.
The students will present their projects at the conclusion of the year, which will be their
opportunity to demonstrate their overall learning, knowledge, and capacity as independent, life-
long lcarncrs as well.

úVriting
Children will begin writing their first day at RSSP. Writing is often a difficult task for EL
students, because it requires a demonstration of understanding of language rather than the more
simple recognition of words and sentence patterns, which are required in Reading. RSSP has

adopted tho Northlvest Regional Educational Laboratories ('TtrWREL") 6 Trait Writing Model.
This model identifies 6 qualities seen in outstanding written works. These traits include:

1. Ideas: The content, or main theme. Can be looked at as the heart of the message.

2. Organization: The internal structure of the writing.
3. Voice: The personal voice of author comes through. This gives a sense of a real person

speaking.
4. Word Choice: The use of precise, colorful and rich words to communicate.
5. Sentence Fluency: The writing flows together often with a rhythm or cadence.

6. Conventions: Mechanical correctness, including spelling and grammar.

We have adapted a six-trait rubric developed by NWREL to focus student learning and give

them specific feedback on their writing. The rubric emphasizes the development of ideas,

organtzation and voice, as opposed to students' and teachers' natural tendency to emphasize
word choice, sentence fluency, and grammatical conventions.

The NWREL 6 Traits Writing model will give the RSSP staff a solid foundation of key traits to
focus on in their application t-rf writing and also provides the staff with a specific rnodel of
instruction. However, teachers often require further support depending upon their experience
levels. Consequently, RSSP will utilize other writing strategies like Step Up to Writing and

Lucy Calkins Units of Study. For example, Step Up to Writing provides rather simplistic models
and strategies to help students to organue their ideas prior to generating writing. Thus, this
model rvill be especially helpful to use for nerv teachers on staff at RSSP u'ho are beginning their
writing instruction. Additionally, the color-coded organization system for expository writing has

proven quite effective in helping E'Ls to better prepare for the task of producing organized and

effective writing.

More experienced staff at RSSP will be able to supplement the NWREL 6 Traits writing
instruction through the use of Lucy Calkins Units of Study. These units of study focus on very
specifîc strategies and elements of strong writing. They give students a chance to take ownership
over idea generation and ultimately lead to writing that is more interesting, unique, reflective of a
student's voice, and higher student engagement in the process of writing. The Lucy Calkins
Units of Study will allow the students at RSSP to further develop their writing skills while also

giving our staff at RSSP the opportunity to grow and develop more as writing instructors.
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Instructional Strategies

Writing will be taught as part of the Literacy block and instructional strategies will vary by grade
level. For beginning writers in Kindergarten, shared writing linked to a read-aloud book will be
more cofitmon. By second grade, we expect to conduct a structured writer's workshop with
students in all stages of developrnent including brainstorrning, organizing, drafting, editing,
revising, and creating an illustrated final draft. In all grade levels, students will develop the
ability to distinguish between expository and narrative writing and the different strategies and
purposes behind each style of writing. Each grade level will introduce or extend students'
understanding of various geffes of writing including response to literature, summary, personal
narrative, informational writing, and letter writing.

Math
Students will master the basic skills and computational fluency required in California's state
standards through lessons aligned with Harcourt Education's state-adopted mathematics
curriculum, John Van de Valle's Elementary and Middle School Mathematics, Math Their Way,
Math a Way of Thinking, and the work of Marilyn Burns and Cathy Fosnot. Within the context
of the State standards, students will constantly be challenged to reason and communicate
mathematically, in addition to demonstrating proficiency in all required math standards.
Specifically, teachers will focus on developing students' number sense and algebraic reasoning
abilities. This approach is supported by the recently released "Final Report of the National
Mathematics Advisory Panel" (USDE, 2008, p. 17). Even young students can begin to
understand numbers conceptually, and can recognize relationships among mathematical concepts
(Building ø Foundationfor Learning in the Elementøry Grades, NCISLA VOL. 1, NO. 2,Fall
2000), According to researchconducted at the University of Texas, Austin, "Number sense not
only leads to automatic use of math information, but also is a key ingredient in the ability to
solve basic arithmetic computations." (Gersten,1999) As a result, they are more prepared for the
rigors of higher math. lmportant elements of number sense among young children include
linking symbols to quantities, understanding part-to-whole relationships, and being able to make
calculations with the same fluency that we stress in reading, so that they can devote more of their
thinking to visualizing and tackling difficult word problems.

As students progress, this will be constantly monitored and evaluated by the central organizing
theme of preparing them for Algebra, which will drive much of our Math instruction. Some of
the main concepts that we will help our students internalize to be ready to perform Algebra
include understanding multþle representations of data, functions, working with missing
information through the use of variables, and inductive reasoning used to prove equations. We
believe that because we are hiring teachers who want to team with a focus in Math, we will be
able to find teachers who are generally more fluent and more passionate about the teaching of
Math than most elementary school teachers. Additionally, our Academic Deans will fînd
relevant professional development experiences for our math teachers to improve their practices
including observations of highly skilled teachers, conferences and workshops, and exploring
professional literature as well.

Ins tructional Strategies
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In order to focus on deeper comprehension of mathematical concepts, we will strike a balancc
between building computational fluency and using discussion to help students explain why they
reached an answer. Students will fbcus not only on finding the correct answers, but will be

expected to articulate hou, the answers were derived. Our methods will include hands-on
activities, classroom discussion about mathematical reasoning, and sufficient calculation practice
to make aritlunetic operations automatic. This conccptual instruction is further made possible

through the supplementation of the Harcout-t Math curriculum with Math Their Way, Math A
Way of Thinking and Van de Walle instructional strategies. These supplementary resources aim
to provide our students with a strong conceptual understanding as well as the rote mathematical
practice provided within Harcourt.

In addition, math instructors will be fooused on developing mathornatioal units that are

backwards planned and focused on the Top 10 standards that are selected as the 'þower" or
primary math standards for a grade level. This will allow RSSP to focus on creating units that
are focused on depth of instruction and conceptual instruction as well.

Science and Sociøl Studies
Science and Social Studies provides an opportunity for students to learn by doing. Using Project
GLAD's method of providing ELD instruction during Science and Social Studies, we intend to
accelerate students Cognitive Academic Language Proficiency ("CALP") development by
supporting acquisition of academic vocabulary. RSSP has a strong Science and Social Studies
curriculum which blcnds hands-on inquiry with leveled readers targeted at a student's reading
level. We use the McTighe and Wiggins Understanding by Design ("UbD") approach. This
approach is a framework for creating a curriculum based on state standards. UbD has been

shown to develop students' reasoning and interest in Science and Social Studies. To develop our
curriculum based on the UbD framework, we stad by backwards mapping of the state standards

to identify the main objectives in Science and Social Studies. We then developed units and

lesson plans within each unit to focus on these major objectives. We have been refining these

units for two years as more teachers contribute to the richness and learning techniques of each

unit and lesson. Every new teacher at Rocketship has a set of UbD units they can use which
cover the Top 10 standards, or they can create new ones to add to our library. Examples of these

IIbD units are included in Appendix F.

Science and Social Studies teach several very important skills on their own. One of the most
important skills a student can learn from these classes in the primary grades is how to effectively
read non-fiction text in the content areas (Pressley, 2002). Studqnts will be faced with a
multitude of classes throughout the rest of their lives where this skill will be central to their
understanding of the content and ultimately their enjoyment and performance in the subject. The

critical skills of determining the organuation of a non-fiction text, identifoing and understanding
key vocabulary terms, and actively summarizing are skills that are not easily learned when
reading fiction. At RSSP, we balance our reading in early grades to include both f,rction and
non-fiction and focus directly on the skills necessary to master non-fiction as they are presented
in Science and Social Studies.

Scíence
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Science instruction will be embedded in Math instruction through the use of thematically
integrated, standards-based UbD units. Integrating Math and Science gives students the context
through which to understand how mathematics relates to the physical world. Moreover, science
naturally integrates into various aspects of math. Consequently, this integration of subject matter
ensures that students will have greater exposure to skill areas like expository texts, scientific
notebooks, graphing, organizing data, and many other math and literacy skills that correlate with
science,

The science curriculum at RSSP has been primarily organized through the implementation of
UbD units. At Rocketship Education? we have done extensive work to group science standards
into robust UbD Units that cover science topics in depth (included in Appendix F). We believe
in focusing on depth instead of breadth in the teaching of science. Consequently, our units cover
standards from various grade levels, grouped together into a manner that allows our students to
understand at a very high level the concepts behind the standards and how this information
relates to their own lives. By taking this approach our teachers create 8- 12 week long units that
are relevant and engaging to students as opposed to rushing through many small units on varying
topics. This allows students to learn material in a much deeper way, and consequently, they are
more able to apply these lessons in future grade levels and later in life. Moreover, each unit
reviews science standards from previous units. Thus, as students mature, they are better able to
master various concepts through this spiral approach.

For example, our Animal Adaptations & Habitats unit taught in 3'd grade includes standards from
kindergarten, first, second, third and fourth grades. Students review concepts taught in the first
grade Food Webs unit and are given a solid foundation that allows for an even greater
understanding of the fifth grade Plant and Animal Systems unit. By grouping similar standards
together we are giving students a chance to explore a concept in more depth. However, all of our
units build upon each other. So, a first grader will receive a strong introduction to states of
matter that will be reviewed and added to in the 5th grade unit on Chemìstry.

We believe that Science offers a broad array of concepts crucial to student understanding.
Students will discover and learn about the natural world by using the methods of science as

extensions of their own curiosity and wonder, Students will acquire knowledge of the life, earth
and physical sciences from a balanced curriculum, which includes building on their
understanding of science concepts to learn about the logic of the scientific method and
applications of science to the world around them. Students will develop critical thinking skills of
science: observing, comparing, organizing, inferring, relating, and applying.

All students will be exposed to life, earth, and physical sciences in a curriculum that is based on
the State Framework and State Standards. Our desired outcomes from science are an
understanding of the process of scientific inquiry, curiosity about the world around them, skills
to comprehend informational text, and increased selÊesteem from producing a tangible work-
product as a result of their understanding. Moreover, we expect our students to demonstrate a

strong understanding of scientific concepts in the fifth grade state assessment as well.

Instructional Strategies
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RSSP teachers teach three UbD units a year. Depending on the grade level, there may be two
science units and one social studies unit, or vice versa. Science is taught 4-5 times a week for
roughly 45 minutes a day during science units. During this block of time students are engaged in
investigations, reading non-fiction leveled texts related to their topics, writing both narrative and
expository pieces relevant to the unit, and learning using a variety of GLAD strategies including
pictorial input charts, expert groups, cognitivc contcnt dictionaries etc. The columniation of tr,vo

UbD units a year is an Exhibition Night, where students present their leanings to their parents
and community members.

Students primarily work in cooperative groups, and often use hands-on materials to reinforce
their understanding of scientific concepts. In order to facilitate a research and inquiry-based
instructional model, teachers implement and roinforco clear rules and procedures for laboratory
work. These procedures ensure the safety of students, while allowing them to learn and
investigate in a dynamic and collaborative environment.

Teachers incorporate fictional and expository text into their science instruction. In addition to the
use of leveled readers, students will regularly be required to write both fiction and non-fiction
text in relation to their experiments. For example, third grade students studying extinction and

evolution (see related course objectives, below) might write fictional stories about an extinct
species, and will write lab repofis on their investigations with rock layers and fossils. Math will
also be integrated into Science through the use of graphs, charts, or drawings to show findings.
Studcnts will rcgularly bc lequircd to orally afticulate their furdings.

In addition, at RSSP we believe that students need to be exposed to their natural world. There
are a plethora of things lhat canbe learned from students spending time in nature, which is often
difficult for many of our students as they grow-up in an urban envilonment. Consequently, a

unique and important component of RSSP science curriculum is exposing our students to
oveinight camps. These camps occur in 4'h and 5th grades and some occur in 3'd grade as well.
Through partnerships with several nature organizations, we are able to expose our students to
several important scientific standards and help them gain a deeper understanding of these

concepts.

Additionally, as the vast majority of students we currently serve at RSSP are English Language
Learners, our teachers employ a wide variety of GLAD strategies to make high level content
knowledge both accessible and engaging to all students. Part of the students' homework during
these units is to discuss with their families what they have learned in class that day. By drawing
a picture, labeling it, and re-teaching the information to someone at home students are getting a
chance to practice their academic language outside the boundaries of the normal school day.

Socíøl Studies
Social Studies instruction will be embedded in Literacy instruction through the use of
thematically integrated, standards-based UbD units. Social Studies are an opportunity to
integrate aspects of our curriculum like Reading and Writing in a context that naturally requires
them. Our use of the UbD framework to design Social Studies curriculum makes the concepts
and academic vocabulary accessible to our students regardless of current reading level.
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Key content outcomes for Social Studies include knowledge and cultural understanding,
democratic principles and civic values, and academic and social skills necessary for effective
participation in diverse societies. Key skills we hope students to learn include the integration of
multiple skills to solve a project-based problem, the ability to use informational text, mastery of
academic vocabulary, and increased reading and writing skills. This curriculum will be aligned
with the State Framework.

Ins tructional Strategies

Teachers will build upon students' curiosity about themselves and their world by presenting
history as an exciting and dramatic series of events and issues. Students will engage in problem
solving as they acquire, evaluate, and use information in a variety of ways. Frequent
opportunities will exist for all students including English Learners to share their language,
cultural ideas, customs, and heritage, thereby providing multicultural dimensions to the
curriculum. The teachers will provide equal access to the core curriculum for all students
through a variety of appropriate strategies. The teachers will facilitate the exploration of values
critical to understanding the democratic process.

Arfs (Art and Musìc)
The cuniculum will be aligned with the Visual and Performing Arts Framework for California
Public Schools and will include dance, dramaltheater, music and visual arts. Arts will be
integrated into the Literacy block (see Appendix Z: F,ell schedule), often as part of Social Studies
content.

All students, including EL, Gifted, and Special Education will have equal access to the visual
and performing arts core curriculum, with modifications to meet their individual needs.
Integrated instruction will be delivered by the regular classroom teacher, as well as by the
enrichment staff. The State has effectively identified key standards for the visual and performing
arts. Those standards, listed in Appendix C, will guide the integration of arts into the curriculum.
Through a process of unpacking and priorÌtizing content standards for the four core content
areas, teachers will identify opportunities to integrate the afts into those curricular areas, and will
build unit clusters that maximize student exposure to and engagement in the ar1s.

Please see Appendix C for a detailed discussion of learning objectives for ELD, Literacy, Math,
Science, and Social Studies and Appendix I for sample long-term plans associated with each
subject. Below please find a summary chart setting forth the curriculum choices by content area,
and the rationale for same.

Content Area Curriculum Resource Rationale

English
Language Arts

Open Court RSSP's Literacy begins r¡4th standards-based instruction
from Open Court's state-adopted Literacy textbook.

Scholastic RSSP has a complete library of Scholastic leveled
readers used during the Guided Reading portion of our
Literacy block.
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Writing: Six Traits of
Writing
Publisher: NWREL

As discussed previously, this outcomes-based program
gives teachers a rubric to examine student work and
suggests instructional practice to drive student progress.

Writing: LtLcy Calbíns
Units of Study ar'd Step Up
to llriting

Lucy Calkins Units of Study and Step Up to Writing are
both writing curriculums and strategies thatare used to
supplement the writing instruction at RSSP. They are

specifically used to differentiate between teacher's neecls

and their proficiency level in delivering writing
instruction.

Assessment: DR.4
Publisher: McGraw Hill

DRA is a running record assessment measuring a

student's basic fluency and comprehension in leveled
texts. This assessment provides us with basçline data of
a student's reading proficiency.

Math Harcourt Math RSSP's math program begins with the state-adopted,
standards-based Math curriculum.

Math Their Way, Math A
Way of Thinking and work
by John Van de Valle

Math Their Way, Math A Way of Thinking and work by
John Van De Walle are resources that are used to
supplement that Harcourt Math curriculum. These
curricula provide a more hands-on approach and further
address the conceptual aspcct ofvarious mathcmatical
lessons.

Science and
Social Studies

Understanding By Design
Association for
Supervision and
Curriculun Development

UbD defines an approach for backwards-mapping state
standards in Science and Social Studies in order to
develop units which each cover multiple key standards.
Based on IlbD, RSSP has developed a set of thematic
r¡nits ìn Science and Social Str¡dies hased on state

standards. See sample UbD plan in Appendix F for more
detail.

Professional Developm ent
At RSSP, we believe that professional development is a critical component to the success of our
teachers and staff, but more importantly, it is a critical element to student achievement.
Rocketship Education's professional development model involves multiple resources, which are

detailed below.

Teachers at RSSP will be focused on developing a deep understanding behind the Charter
School's approach to their subject area. Typically, the learning objectives will include:

. a focus on the pedagogy which shapes the curriculum in their instructional focus area
(literacy/social studies and/or math/science)

. a focus on the organizational culture and values and leadership skills necessary to lead
stuclents ancl families to significant gains (Rocketeer Core Values)

. an understanding of the instructional techniques used and how to use them, especially
through the Professional Growth Plan ("PGP")

o building an understanding of how to use student data to identiff learning challenges,
especially during Data Analysis Days

o developing techniques for individualizing their planning and instruction (PGP)
¡ observing excellent schools or instructors and learning their techniques/strategies
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a investing students and families in the attainment of arnbitious academic growth goals
(PGP)

To develop the necessary subject expertise for our teachers as well as provide ongoing support
for Academic Deans, Rocketship Education partners with several outside professional
development organtzations and higher education institutions to conduct in-depth professional
development in Literacy and Math. Curently, these organizations include Project GLAD,
Guided Reading, Santa Clara County Offîce of Education, Doug Lemov with Uncommon
Schools, Formative Teaching, Real Time Coaching with Lee Canter, Lucy Calkins, Project
Cornerstone, and various other organizations as well. Rocketship Education is constantly
reflecting on student achievement data and teacher instructional needs in order to further develop
the professional development program and coordination of resources in order to ensure that aIl
sfudent, teacher, and school needs are addressed in order to realize significant gains in student
achievement.

Summer Profession al Development
Professional development at Rocketship Education begins four weeks prior to the start of school,
typically in August. During this time, the schools focus on various items, including school
culture, classroom management, planning (daily lesson plans, unit planning, and year-long
planning), building culture within the school team, home visits and parent
investment/empowerment, instructional techniques, and da|a. These frst few weeks in the
summer create a critical foundation for the staff at a school to build a collaborative culture of
trust, but to also focus in-depth on creating a strong school culture and aligning on school and
grade level goals for the year. A sample professional development calendar for August 2010 is
attached in Appendix AB. Moreover, this additional time in the summer grants the Academic
Dean and Principal the opporlunity to better on-board new Rocketship Education staff or new
teachers in general. Thus, better equþping them with an understanding of the cultural
expectations of the school, classroom management techniques, how to properly assess their
student achievement and progress, and granting them additional time to familiarize themselves
with the curricula and scope and sequence of instructional objectives for the year. This
additional month of time solely reserved for professional development ensures that Rocketship
Education schools are able to commence with a cohesive, collaborative team of educators that
have already begun to invest parents and families in this work, while also being much more
thoroughly prepared instructionally to ensure that the academic year is successful from day one.

Yearly Professional Development
In addition, Rocketship Education's commitment to teacher professional development is further
evidenced in the amount of time that is set aside throughout the year for teacher development.
There are several days set aside during the calendar year that are solely focused on professional
development, which also include an annual staff retreat, and moreover, each Friday from 2 to
5pm is reserved for professional development as well. This means that more than 150 hours of
time is set aside throughout the calendar year for staff professional development as an entire
team or school or almost three weeks. The professional development that occurs on Friday's is
facilitated and organizedprimarily by the Academic Dean at each school site. The Academic
Dean has access to a professional development scope and sequence (see Appendix AB) that
provides each school with a suggested timeline for introducing, learning, and practicing key
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components of the PGP and the Rocketship Education professional devclopmcnt program, This
scope and sequence is also differentiated by teacher experience level. However, the Academic
Dean and school site retain the ability to deviate from the scope and sequence map in order to
address more immediate or local needs of the school site. These may include items like
preparing for a WASC (Western Association of School Accreditation) visit, addressing a school
culture itcm, rcvicwing local school data and addressing any local instructional needs, and

various other items that may arise,

The summer month of August and various professional development days throughout the annual
calendar set the stage for new areas of focus for teachers (LiteracylSocial Studies or
Math/Science). For example, before the beginning of the school year and for the first few weeks

of school, the Literaoy focus is on sotting up the classroonl classroom managemsnt, creating
Literacy Centers, and managing Guided Reading groups effectively to get a fast start on building
students' literacy. This is a wider range of topics as a more junior teacher may be focused on
classroom management initially and in late October will be ready to begin the transition of focus
to guided reading. However, a more experienced teacher may already be prepared to manage

guided reading as they are already prepared with classroom management and setting up their
classroom. In subsequent professional development days, new topics are introduced focusing on
issues like using time at the Guided Reading table effectively to achieve goals like reading a new
book each day with students. These focus areas differ throughout each year based upon thc
experience level of teachers and their immediate needs.

Professional Growth Plan
The core of Rocketshþ Education's professional development is the Professional Growth Plan
(also see Appendix AD). The PGP is a tool that includes various components of instruction that
are critical to student achievement. The first component of the PGP is the school goals, grade

level goals, and data from interim assessments. Data is the driver of the PGP in that it ensures

that the teacher, Principal, and Academic Dean are able to remain focused on the annual goal and
current progress towards these academic goals, thus, making professional development decisions
that will have the greatest positive impact on ensuring that students realize these annual

academic goals. The next component of the PGP is the Rocketeer Core Values. These are the

nine core values (Mission Driven, High Achiever, Adaptable, Collaborative, Planner,Innovative,
Mature, Internal Locus of Control, and Eternally Positive) that are al the foundation of the
oulture of RSSP. These core values are an important part of the PGP as RSSP is focused on
developing great teachers, which requires not only instructional knowledge and development, but
also further development and alignment with the core values of what makes a teacher successful
at RSSP. The core values are then followed by specific instructional components that are critical
to student achievement. These major components are Planning (lesson planning, long-term
planning, etc.), Execution (classroom management, collaborating with families, etc.),
Differentiation (Guided Reading, teaching English Learners, etc.), and Leadership (time
management, giving and receiving feedback, etc.). Each of these components has been
strategically decided upon and created based upon other teacher development rubrics, including
the California Teaching Professional Standards, Teaching as Leadership rubric developed by
Teach for America, Charlotte Danielson Framework for Teaching, and others as well. In
addition, the sub-components of each section have been decided upon and based upon successful
professional development resources like Lemov Taxonomy, Project GLAD, Guided Reading,
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Lee Canter, and various other resources. The PGP includes all of these items and attempts to
introduce them in a manner that is scaffolded. Consequently, Planning is the first section of the
PGP as setting goals, creating a long term plan, and creating a daily lesson plan are typically the
first items that are challenging for a new teacher. Similarly, after a teacher has mastered
planning, classroom management, and differentiation, they are then more able to focus on the
leadership skills that will be required of them to emerge as a lead teacher or other position like an
Academic Dean or Principal, Thus, Leadership is the final section of the PGP.

Every teacher at RSSP has a Professional Growth Plan (PGP) that is focused on their
professional growth and development as a teacher and is individualized to their needs. The
creation of the PGP begins by a Principal and Academic Dean observing a teacher multiple times
in the beginning of the year and gathering their student data, which then begins to indicate the
focus areas for this teacher. The Principal then meets with the teacher in a one to one (1:1)
meeting, which occurs every other week. During this meeting, the Principal collaboratively
selects up to three sub-components of the PGP with the teacher to focus on for the next 8 weeks.
The sub components are specific rows within the larger components of Planning, Execution,
Differentiation, or Leadership and are not the entire section. Thus, the teacher, Principal, and
Academic Dean have a much more discrete skill to focus on in developing, observing for, and
coaching. Following the subsequent interim assessments (occur every 8 weeks) the sub-
components focus may change based upon student data and PrincipaVAcademic Dean
observations of the teacher's instruction.

Academic Dean
In order to fully be able to implement the Professional Growth Plan and professional
development of teachers, Rocketship Education has an Academic Dean at each school. The
Academic Dean is a former teacher who serves as a mentor for all RSSP teachers and their
focuses are professional development of staff members and the Response to Intervention
program. Thus, a majorityof the Academic Dean's time is spent onprofessional development
and focuses on the coaching of teachers and teacher development methods. While Academic
Deans are by definition masters of their academic area, successfully coaching other teachers is a
completely different skill than successfully teaching children. 'While we believe that our
Academic Deans will have already shown a predisposition to coaching based on the positive
evaluations they had to receive from peers in order to be promoted, we will provide extensive
professional development for new Academic Deans to help them learn our academic systems and
the best techniques for mentoring their associated teachers (please see Appendix AA for
Leadership Training). It is also crucial that Academic Deans stay current in their field both
through internal professional development, external professional development opportunities, and
by being involved in professional organizations like the International Reading Association and
National Council of Teachers of Math.

The Academic Dean invests in the professional development of teachers through the execution of
their PGP through multiple methods. These methods include pre-conferences prior to a lesson,
observing lessons, videotaping lessons, post-conferences after a lesson, regular one to ones with
teachers to reflect on their practice, modeling lessons, co-teaching, and various other techniques
as well, Another method of professional development that Academic Deans have access to is
called Real Time Coaching. This method of coaching involves a teacher placing an 'ear-bud' or
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microphone in theil ear. An Academic Dean (or Principal) then coaches the teacher during
instruction by giving dilections to the teacher thlough a walkie-talkie while sitting in the back of
the classroom and observing the class. 'l'his tbrm of protèssional development has been a great
resource to both Academic Deans and teachers in that it provides real time information and
instructions to teachers that allows them to instantly modify their instruction and learn beneñcial
instructional tcchniqucs, rathcr than having to wait for a post confcrcncc or follow-up meeting.
Lastly, for teachers who have been assigned to an Academic Dean, they are expected to meet
with the Academic Dean at least once every two weeks for at least an hour after-school.
However, these meetings often occur more regularly and they allow the Academic Dean to invest
additional time in the teacher's mentorship

The Academic Dean is also responsiblo for planning on going professional devolopmsnt on a
weekly basis. Every Friday shall be a minimum day, allowing the staff to come together for 3

hours of professional development and/or collaboration time each week. Deans plan for and
facilitate these meetings, including such topics as data reflection, investing families and students
in growth targets, improving management strategies, or simply sharing resources and planning
for the next Social Studies or Science unit.

Although the Academic Dean plays a significant role in the development of staff, he or she does
not act as the evaluator of any staff members, At Rocketship Education, we have divided the
roles of mentor and evaluator. The Academic Dean is responsible for daily mentoring of
tcachcrs. In ordsr to crcatc â stronger relationship of trust and teamwork, Deans follow the of
objectives the PGP for guiding teachers, but evaluation of each teacher at mid-year and end of
year for promotion purposes will be the responsibility of the Principal with significant input from
the Academic Dean.

Data Analysis Professional Development
Another key component of professional development at Rocketship Education involves Data
Analysis. At Rocketshþ Education, interim assessments are given every eight weeks.
Following these assessments, the teachers, Academic Dean, and Principal at Rocketship
Education have a full day of professional development that is focused on the analysis of the
interim assessment data. The teachers are able to review their assessment data in multiple
manners, which include the Teacher Dashboard, Assessment Walls, and the Data Analysis Form.

Data Analysis Professional Development: Teacher Dashboard
The Teacher Dashboard provides a unified "view" into each student's academic performance,
and consists ofa dashboard ofstudent progress for each student. The dashboard tracks progress
based on Common Core State Standards, and allows educators to:

o Identiff a student's specific learning challenge early, by assessing the student's mastery

relative to predefined goals

o Quickly drill down to identify the underlying skills deficits which are preventing mastery

o Review and coordinate the student's progress in mastering basic skills in Learning Lab
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Facilitate communications and updates between teachers, Learning Lab staff and tutors,

on the student's progress - in the classroom, in Learning Lab and in tutorials.

Provide more data-rich ways to evaluate and improve teacher effectiveness

By using the Teacher Dashboard, teachers can augment their irnportant classroom work -
instruction, guided practice, and critical thinking skills enhancement - with targeted and
individualized independent practice, assessment and remediation that occurs in Learning Lab,
with homework and with tutors (as needed).

Both educators and students benefit in multiple ways from the Teacher Dashboard. First, since
all educators are using the same consistent interface to assess, prioritize, rnonitor and manage
student learning, teachers can make collaborative, mole fully informed decisions about each
student's individual learning needs. In addition, use of the Teacher Dashboard as the repository
for a student's Individual Learning Plan ensures that each student's out-of-class time is
maximized to address his / her own individual learning needs. Finally, the students benefit from
having the perspective and collaboration from multiple educators to boost their academic
progress.

Key benefits of the Dashboard include:
o Real-time feedback on student progress. Real-time assessments - from tutors, Learning Lab,

from online curricula and external online assessments - are available for teachers to track and
prioritize each student's progress.

More effective lesson planning. Dashboard information gives teachers useful content and
context for planning lessons based on students' current levels, enabling teachers to re-
allocate instruction time for key topics, and regroup students based on mastery, as

appropriate.

More tarqeted. individualized instruction. Teachers have a largero deeper "basket" of
lesources to deploy for individualized instruction and student achievement. Having more
resources at hand (without adding complexity) gives teachers more options to help students
succeed.

a

a

a

o Data-driven assessments of teacher effectiveness. Teachers and administrators have access
to more assessment data. With more ways to assess students, teachers gain more insights
into the effectiveness of their teaching methods and practices.

Using the Teacher Dashboard on Data Analysis professional development days, teachers at
Rocketship Education are able to fully analyze their student achievement data and progress.
Moreover, following this analysis, they are quickly able to find solutions and next steps
involving the multiple resources (tutors, online curricula, in-class objectives/interventions,
focusing on a particular instructional objective with the Academic Dean, etc.).

Data Analysis Professional Development: Assessment Wall
Teachers at Rocketship Education also complete assessment walls on Data Analysis professional
development days. The Assessment Wall is a school based process that highlights the review of
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each student's academic growth while charting grade level strengths and weaknesses as well as

schoolwide learning trends. It is a quick method for generating visual information that triggers
grade level and schoolwide conversations of curriculum and instruction.

The primary pulpose of creating grade level Assessment Walls is to use data to track the success

of cach student in the school and track group grade level performance. A second purpose is to
create collaborative grade level teams which identiff cuniculum and instruction challenges and
propose interventions to increase student success. A third prrr?ose is to provide the opportunity
for teachers to examine the performance levels of their students in order to modify the
curriculum and instruction. And lastly, the Assessment Wall process provides a vehicle for
yearlong andlor year to year grade level monitoring of student progress.

The critical component of the assessment wall is the act of actually moving the student post-it
notes. The assessment wall makes the student achievement data within the Teacher Dashboard
much more tangible and 'real' for the teacher as they are physically moving students through the
quintiles and thus visually and physically becoming more aware of any academic disparities
within the classroom. In addition, the additional information on the post-it notes (CELDT level,
ethnicity, gender, etc.) more clearly indicates any other disparities that are occurring within the
classroom, which may not have been as visible in analyzing the information within the Teacher
Dashboard.

The development of the Á,ssessment Wall begins in September/October of each year. A colored
paper post-it (or other material) represents each student for each grade level. Each post-it will be

placed by grade level proficiency levels on white butcher paper, on project display boards,
pocket chafts or white boards. Current grade level teachers compile student information and
academic data from identified formal and informal assessments from the previous year and from
September assessments for kindergarteners.

Prior to data compilation teachers and administrators must agree on the student ethnic post-it
color key, the supporting information colored dot key, and the data information needed for each

student. The complexity/amount of the information will vary depending on the experience of the
staff with the concepts and applications for student performance analysis. It is better to start with
less student information the first year using the Assessment ÏVall than more information.

I nstructions .for the Assessment Iilall :
"Make sure placement of student information has a designated position on each paper post-it or
information label. If you have a large wall area such as a classroom dedicated to teacher use

only use a70"x 36" sheet of white butcher paper with 3"x 3" post-its. If yow assessment walls
need to be more portable (no place to leave them on display) make a smaller display using white
butcher papff (56" x 34") and attach it to the card board used to package easel pads (27"x 34") or
science project display boards. IJse 3"x 3" or smaller post-its for the student information. Some
schools use magnetic white boards with magnetic post-its (magnetic post-its are cut from
magnetic sheets)."

Suggestions for the student information are as follows:
o Student name (First name and beginning initial of last name can be used.)
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. California Standards Test (CST) vocabulary, comprehension, literacy response or total
English Language Arts scale score for grades 2-5

o RESULTS, DRA 2, Core Phonics, Summative Math Assessments
o First enrolled in school date (very powerful information)
o CELDT scale and/or level score recorded on English Language Learner (ELL) colored

dot
o Date of entrance into the United States (for ELLs only)
o Retained (use R plus the year)

This information is in the student data base and can be generated and put on stickers so teachers
do not have to comb tkough cumulative records and other data.

Juan Garcia (If EL, blue dot
Date Enrolled here)
Other important school info:
Teacher, grade level goal, etc.

Place corresponding dots here with
other assessments. Have them go
across with each date and include
percentage and place on appropriate
color.

Red:Far Below Basic (0-50%)
Orange:Below Basic (5 I -7 0%)
Yellow:Basic (71-80%)
Green=Pro ficient (8 1 -90%)

l-1

Color Dot Key: Colored dot stickers are added to the post-its.
Schools with a high percentage of ELLs may want to use the colored dots only for ELs
On this EL dot, it is wise to include the CELDT score as well.

An example of a key:
CELDT Level I (Beginning), CELDT Level 2 (Early Intermediate), CELDT Level 3

(Intermediate), CELDT Level 4 (Early Advanced), CELDT Level5(Advanced)

A colored dot should be placed at the bottom following each assessment. It is wise to put the
corresponding score on the front of this dot. Complete this same process after each assessment
so that the dots correspond horizontally across. This will allow you to track student progress and
growth.

After teachers create these post-its for each student (you can help separate classes and grade
levels by assigning different colored post-its), then the teacher places the students on the
assessment wall according to their quintile. Thus, a red (far below basic) student would be
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placed in this area of the assessment wall. Following each formative assessmcnt in the year
(recommended dates of assessments: Septembet, November, February, April, June), then the
teacher moves students to their appropriate quintile. This physical movement helps teachers

create a stronger connection to their student's academic progress and also helps to make trends,
successes, and problems across the class, grade levels, and school much clearer.

When placing the post-it notes, it is easiest to have the assessment walls created on the tri-fold
science boards. This allows the boards to be highly mobile, while also being more confidential.
Have the board labeled according to the different quintiles and then you can place the post-it
notes. Following each assessment, move the post-its according to the level of the students.

A.SSESSMENT \ryALL

Far Belolv
Basic

0-50% (or any
appropriate

level according
to assessment)

Below Basic
50-70% (or any

appropriate
level according
to assessment)

Basic
7l-80% (or any

appropriate
level according
to assessment)

Proficient
81-89% (or any

appropriate
level according
to assessment)

Advanced
91-100%% (or
any appropriate
level according
to assessment)

Post-It Notes
accordir,g to
students that
were in this
level following
the assessment.

Post-It Notes
accolding to
students that
were in this
level following
the assessment.

Post-It Notes
according to
stuclents that

were in this
level following
the assessment.

Post-It Notes
according to
students that
were in this
level following
the assessment.

Post-It Notes
according to
students that
were in this
level following
the assessment.

For literacy/social studies teachers the focus of the assessment wall is the DRA2 results and for
Kindergarten focus initially on the results of the Core Phonics assessment, For matt/science
teachers the focus of the assessment wall is the Math End-of-Year assessment.

During the Data Analysis professional development day, following the teacher's presentations of
their assessment walls, the Academic Dean and Principal begin to develop a consensus with the

teachers regarding what they see as the trends. strengths and concerns. The assessment walls
also are able to begin to generate conversations amongst the teachers so that they can better share

their challenges, successes, and collaborate in their planning of next steps in regards to
modifying instructional techniques and strategies for individual students and classes.

Data Analysis Professional Development: Data Analysis Form ("DAF")
The Data Analysis Form is the final and possibly most critical cornponent of the Data Analysis
Professional Development days. Following a teacher entering their data into the Teacher
Dashboard and completing their Assessment Wall and initial analysis, the staff then individually
begins to work on their DAF.
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The Data Analysis Form requires a teacher to track the student data from their interim
assessments initially. Following this, the teacher then identifies overall positive trends of the
entire class and challenges as well. This exercise then leads the teacher to begin to identify
specific 'focus' students that are within these challenge groups. After identiflng three to five
students, the teacher begins to dig deeper and identifiT specific instructional areas that have been
challenging for these students. The teacher then sets academic goals for these students that they
are intended to accomplish within the next four weeks and eight weeks (these goals are also
entered into the PGP), The teacher then begins to develop an instructional plan for these specific
students, which is intended to be applicable to all students that are facing similar challenges.
However, this specific plan is intended to ensure that the student will realize the goals that have
been set for them in the next four weeks and eight weeks. Thus, by focusing in-depth on one
student within the challenge group, the modified instruction should be able to positively impact
the student achievement of all students within this group. A sample DAF form has been
included, which provides firther details and information (Appendix AC).

Other Professional Development Activities
Rocketship Education offers additional professional development activities for staff as well.
These activities include providing teachers with a substitute and thus, the opportunity to observe
other teachers within the Rocketship Education network or even at another school. In addition,
outside professional development providers are brought to schools depending on the needs and
resources of a school. In addition, teachers are given the opportunity to apply to the Leadership
Development program, which provides additional professional development in the area of
leadership, but also allows teachers to grow in other areas as well. Moreover, through the
leadership development program, teachers are assigned Embedded Leadership Opportunities that
are focused on a multitude of tasks like coaching a teacher, helping to facilitate professional
development days, organung parent involvement, and many, many more activities. The
Leadership Development program is further outlined in Appendix AA.

At Risk Students - Students Achíevíng Below Grade Level
As stated above, RSSP is designed to serve students who are at risk of achieving below basic
proficiency on state exams. Thus, the entire school is focused on serving at risk students. The
student population in ARUSD is 9lo/o Free and Reduced Meals and 680/o English Learner
Learner. RSSP intends to enroll a reflective student body. As discussed in Appendix L, we will
identi$ at-risk students based on standardized tests and those who are operating at least one year
below grade level in Reading, Writing, Math and Oral Language as measured through our
interim assessments. Please see Section III on Measurable Student Outcomes, "Measuring
Student Progress " for details on the bi-monthly assessments currently planned. We believe that
our students will progress from low-achieving to high-achieving during their time at RSSP.
Through [LPs, we intend to isolate specific challenges for each at-risk student and individualize
instruction for each of these students to become, not just proficient, but advanced proficient
achievers on state tests. (See Appendix L for a more detailed description of working with at-risk
students.)

Students Achieving Above Grade Level
Ultimately, we expect that all students at RSSP will achieve above grade level. In the earlier
grades, this may be more exceptional than the later grades. High-achieving students are those
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who score at least one grade level above on standardized tests or internal metrics for Reading,

Writing, Math, and Oral Language. Please see the section in Student Outcomes on Measuring
Student Progress for details on the means of monthly assessment currently planned. Advanced
students will receive individualization in many of the same ways as at-risk students including
small group work done in classrooms with teachers, the group activities planned by teachers, and
focused lessons based on their current academic needs in thc Learning Lab.

Englßh Learners

Overview
RSSP will follow all applicable laws in serving its EL students as they pertain to annual

notilication to parents, student identitìcation, placement, program options, EL and core content
instruction, teacher qualifications and training, re-classification to fluent English proficient
status, monitoring and evaluating program effectiveness, and standardized testing requirements.
The Charter School will implement policies to assure proper placement, evaluation, and

communication regarding ELs and the rights of students and parents. EL students at each

Rocketship Education school will be served by full inclusion in the classroom with small group
and individual customization in the classroom and the LearningLab.

Home Language Survey
RSSP will adrninister the home language survey upon a student's initial enrollment into RSSP

(on enrollment fbrms).

CELDT Testing
All students who indicate that their home language is other than English will be CELDT tested

within thirty days of initial enrollment3 and at least annually thereafter between July I and

October 31't until re-designated as fluent English proficient.

RSSP will notify all parents of its responsibility for CELDT testing and of CELDT results within
thirty days of receiving results from publisher. The CELDT shall be used to fulfill the
requirements under the No Child Left Behind Act for annual English proficiency testing.

Formativc Tcsting
In addition, RSSP will implement an interim, formative assessment, ADEPT, which will be used
to further assess a student's growth in regards to his or her language proficiency. This
assessment will be delivered to students in January and at the end of the school year. Through
the use of this assessment, teachers will gain input on the language development of their students

and the assessment will also provide the staff with information regarding specific language skills
that they need to address and practice.

Strategies for English Learner Instruction and Intervention
The most important aspect of these standards from the CELDT and ADEPT in our opinion is to
help the teacher level his or her instruction appropriately for a child at different stages of

3 The thirty-day requirement applies to students who ale entering a public school in California for the first time or

who have not yet been CELDT tested. All other students who have indicated a home language other than English

will continue with annual CELDT testing based upon the date last tested at the prior school of enrollment.
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language acquisition. Although it is diffîcult to categorize a student into a single English
Language Development stage, they are helpful for thinking about the different scaffolding
necessary to provide for students who are at Beginning, Early Intermediate, Intermediate, Early
Advanced and Advanced stages during lesson planning, These categories require distinct skills
and strategies as well. In the Language Arts, we believe that oral language comprehension and
production is the critical link allowing EL students to make large gains in Reading and Writing.
Thus, much of our Literacy blocks in the early grades will be focused on oral language
development and comprehension activities. This is made possible through the individualized or
small group instruction that occurs during guided reading. Through this small group, a student is
able to receive specific language instruction and they are able to further develop their language
proficiency through re-tells, explicit vocabulary lessons, and a small group focus on letters, word
patterns, spelling, blends, sounds, etc. In addition, during this guided reading time, the staff at
RSSP will provide an EL center, which will be focused on specifîc language activities (picture
cards, writing, vocabulary development, etc.) that are targeted to specific categories of students
based on their progress on ADEPT.

Similarly, in Rtl, students that are struggling due to language proficiency will be participating in
intervention activities that are specifically focused on decoding and comprehension. These
activities may include comprehensive activities that explicitly and systematically build English
language skills during reading instruction. There are inten¡entions that focus explicitly on
English letter/sound correspondences, word patterns, spelling rules, and other skills. By
introducing these skills in isolation and practicing them in context, students are better able to
move through the language proficiency categories. In addition, during Rtl there is vocabulary
instruction for these students through the usage of graphic organizers, drawings, motions,
pictures, and other means. Finally, in class and during RtI, all tutors are instructed to ernphasize
the relationships between and among words to build oral language skills that includes story
retells that target both comprehension and language development.

In Science and Social Studies, we intend to focus on hands-on and project-based curriculum in
order to build our students curiosity about these subjects. We then provide leveled readers so
that they can build academic vocabulary at their cuffent reading level. Academic vocabulary is,
much more difficult for EL students to acquire than spoken vocabulary. We believe that curious
students who are able to access texts at their instructional level will allow our students to make
significant gains in their Science and Social Studies knowledge. Thus, the purposeful focus on
the use of guided reading as an instructional strategy and ensuringthat all students have access
and use leveled texts in learning lab is critical to their success and further acquisition of
language.

Structurally, RSSP runs a full-inclusion program for our EL students, EL students will not be in
sheltered or bilingual instruction classes at RSSP. From the first day of school, EL students will
be immersed in English, with the support they need to learn the language and develop the
grammatical framework and vocabulary needed to begin developing as readers and writers. In
our experience, the most crucial aspect of teaching EL students is the professional development
that teachers have had in order to understand the steps that their students are going through in
order to acquire English. Thus, this is a critical focus at RSSP through the provision of explicit
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professional developmcnt focuscd on EL students, In addition, all RSSP staff will be fully
trained in GLAD strategies.

EL students will be monitored by homeroom teachers using the same ILP process as other
students. Much of the data we will be gathering among our younger students will be focused on
speech production and listening comprehension. Because RSSP focuses on the individual
student, we are able to accommodate a much wider range of levels in literacy. For example, our
Reading classes are broken into multiple groups. ELs will probably be the majority in all groups

in Kindergarten and First Grade and are likely to constitute at least one group in subsequent

years. That will allow teachers to focus instruction on the language acquisition issues at the

current level of the student. In addition, because online curriculum in the Learning Lab can be

tailorod for each student, ELs will have more time to practice their English in a one on one

setting. While we do not normally endorse rote learning exercises, these exercises are effective
in areas like initial vocabulary acquisition for ELs and we plan to use programs like Roseltu

Stone for these purposes. (See Appendix J for a complete description of the Rocketship

Education EL Program.)

Reclassification Procedures
When an EL student demonstrates adequate oral and academic English skills, a recommendation
for reclassification can be made. Each formcr LEP student who has been reclassified to FEP has

demonstrated English-language proficiency comparable to that of the average native speakers

and can participate equally with average native speakers in the school's regular instructional
program. (Education Code Section 52164.6.) Thc participation of thc classroom teacher,

parent(s) and site administrator/designee is required in the reclassification process.

Reclassification procedures utilize multiple criteria in determining whether to classify a pupil as

proficient in English including, but not limited to, all of the following:

Assessment of language proficiency using an objective assessment instrument including,
but not limited to, the California English Language Development Test or CELDT.

Participation of the pupil's classroom teachers ancl any other certificaterl staff with direct
responsibility for teaching or placement decisions of the pupil to evaluate the pupil's
curriculum mastery.

Parental opinion and consultation, achieved through noticc to parents or guardians of the
language reclassification and placement including a description of the reclassification
process and the parents opportunity to participate, and encouragement of the participation
of parcnts or guardians in thc rcclassification procedure including seeking their opinion
and consultation during the reclassification process.

o

a

a

Comparison of the pupil's performance in basic skills against an empirically established
range of performance and basic skills based upon the performance of English proficient
pupils of the same age that demonstrate to others that the pupil is suffìciently proficient in
English to participate effectively in a curriculum designed for pupils of the same age

whose native language is English.

a
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a The Student Oral Language Observation Matrix will be used by teachers to measure
progress regarding comprehension, fluency, vocabulary, pronunciation, and grammar
usage.

S erving Students witlt Disabilities

SPECIAL EDUCATION (INTEGRATED SERVICES DELIVERY)

OVERVIEW:

Each Rocketship school intends to operate as a Local Educational Agency (LEA) under the El
Dorado County Charter Special Education Local Plan Area (SELPA) pursuant to Education code
Section 4764I (a). In unique cases, where participation is not practical or is geographically
unfeasible, a Rocketship school may operate as a Local Educational Agency (LEA) under

another local SELPA upon approval of membership. Each consideration will be reviewed and in
all cases will be in conformity with Education Code. Rocketship schools will operate in
complete compliance with IDEA and SELPA policies and procedures. As LEAs, each will be

solely responsible and liable, the same as a district, for providing Special Education.

As an LEA, each school shall receive its AB 602 andFederal revenue allocation through the

Charter SELPA and shall uttlize those special education funds to provide instruction and related
service to eligible pupils in accordance with IDEA, State law, and Rocketship's mission.

Funding to the school will be frst based on ALL students in attendance, including those students

with disabilities, then additional resources will be provided as needed to offset the cost of
students with disabilities. In this way, the perception that students with disabilities deny the
school additional dollars becomes moot and all students receive the services and the support they
need. Each Rocketship LEA shall be solely responsible for all special education costs which
exceed State and Federal special education revenue.

Rocketship schools will be accountable for compliance monitoring and reporting through the

Charter SELPA, and will comply with any internal requirements of its authorizer related to
IDEA.

INTEGRATED SERVICES DELIVERY:

Rocketship schools will organize special education program and selices to provide an

integrated service delivery in each school. An integrated service delivery approach requires

schools to align educational services for students with special education needs within existing
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structures (grade levels, groupings, looping , Learning Lab, etc.) rather than through special and

segregated programs. Specialized staff is organized by the needs of each learner rather than by

clustering learners according to label. In this model, staff is not assigned to a'þrogram" and

placed in a separate classroom. Instead, special and general education teachers work in

collaborative arrangements designed to bring appropriate instructional supports to each child in

the general school environment. Support is built on culturally relevant differentiation and

instruction through universal access of content-driven curriculum.

Rocketship students are placed in the classrooms they would attend if without disabilities and

then provided flexible instructional opportunities that include large group, small group, and one-

to-one instructions for those students with more significant needs in the Learning Lab. In
Rocketship schools, a variety of curricular and pedagogical options are employed to maximize

student learning in in array of teaching arrangements in environments that can be accessed by all

learners, not just those with specihc disabilities. In the Rocketship model, all teachers are

responsible for all learners. On-going support develops the capacity of all teachers to teach to a

diverse range ofstudents' learning needs. A system ofgeneral and special education teachers

proactively supporting students are better able to put into place effective interventions prior to
student failure.

With integrated services, all student learning takes place in heterogeneous environments. This

means that students are, for the most part, not grouped by similar characteristics in the same way

all the time. There are 'seats' in every classroom for every potential learner ensuring FAPE-Free

Appropriate Public Education, for all eligible students.

In a Rocketship school, Response to Intervention (RTI) supports an Integrated service Model,

aligns with NCLB and IDEA 2004, and meets the spirit and the regulations of IDEA. All
students have a system of supports readily available at the beginning of a student's difficulties to
provide preventive academic ancl behavioral instruction within the genera.l education

environment, In this way, students-many of who are typically misrepresented and over-

identified, receive appropriate integrated services, and it becomes unnecessary for Rocketship

schools to refer and excessively determine eligible students who are often those students of color

and poverty.

ENROLLMENT OF ALL STUDENTS REGARDLESS OF DISABILITY:

Our schools strive to achieve a student population from the community in which we are serving.

Whether a child is eligible under IDEA, or is provided a plan under Section 504, he or she is

considered with all others for enrollment at every Rocketship charter school. Disability or non-

disability status is not a factor for enrollment or acceptance. Admission is based solely on

availability of student enrollment space in a"general education" classroom. Following the
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public random drawing, students who were not awarded one of the open enrollment spaces are

placed on a wait list, in the order in which they are picked at the drawing, for midterm
acceptance during the school year

Rocketship recognizes the need to provide all students, with or without a disability, with a fiee,

appropriate public education and recognizes its legal responsibility to ensure that 'ho qualified
person with a disability shall, solely by reason of her and his disability, be excluded from the
participation in, by denied the benefits of, or be subjected to discrimination under any program
or activity receiving Federal financial assistance." We provide access to education for all
Rocketship students and provide appropriate supports -and services to eligible students to ensure

access to learning within general education.

STUDENTS WITH

When a special education student transfers from one SELPA to another, and there is evidence of
an existing disability, an Interim Program Placement determination is made. The student's
existing IEP , to the extent possible, will be immediately implemented. An Interim Placement

form will be completed immediately upon enrollment and parent signature will be obtained.
Assessment Information as well as records and reports from the prior district may be utilized to
make program recommendations. Upon receipt of the signed IAP, the team will conduct any

additional assessment needed to determine educational needs and make program
recommendations. Within 30 days, of the student's enrollment, the IEP team will meet to review
the placement, review any new completed assessments, and develop new goals and objectives as

needed.

CHILD FIND ACTIVITIES:

Rocketship conducts a continuous and proactive effort to identify students with special needs and

meet all requirements under IDEA. Each school receives training special education referral
process during the summer professional development sessions. Referrals may be received from
teachers, parents, service agencies and other qualified professionals are responded to in writing
to ensure timely access to our Special Education services. An information sheet describing ways
to access services is available for parents in the Student handbook.

A referral for special education and related services initiates the assessment process and shall be

documented. When a verbal referral is made, the charter representative shall assist the individual
in making a written request for assessment for special education. We will respond in writing and

with follow-up meetings to referrals or requests for assessments from teacherso parents, service

agencies and other qualified professionals to ensure timely access to our Special Education
programs.
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Upon receipt of the referral, the administrator will either contact the referral source and request

additional information in order to process the referral in a timely manner, or, will notify parents

of the developed Individual Assessment Plan (IAP). The delivery of the completed plan to the

parents will occu¡ within 15 calendar days of the referral. Parents will be provided a copy of the

Parent Procedural Rights with the signed assessment plan.

If thc rcfbrral was determined to be inappropriate, a meeting will be scheduled with the parents

ond the referring party to address their educational concerns and review the purpose and scope of
Special Education. Even if the parents do not wish to meet, we will respond with a Prior Written

Notice explaining why the request for assessment is not being accepted and processed.

PRE-REFERRAL

Curent law requires that all options in the general program be tried belbre retèrral to special

education. These options may include, but are not limited to the following:

*Accommodations within the general education program, including instruction, environment or

curricular supports
*Research-based instructional strategies and intervention, including universal screening,
*"Tiered" interventions and progress monitoring,
xProblem -solving teams within the general education program (RTI model), and consultation

with appropriate staff.

All pre-referral options are considered the responsibility of general education staff

REFERRAL OF PRE.SCHOOL STUDENTS

Because Rocketshþ is a K-5 charter program, when a stuclent who is referrecl is not of school

age, the child will be referred to his/ her district of residence.

RESPONSE TO INTERVENTION TRTI)

Rocketship's RTI system identifies those students who are stntggling, regarclless of the

causation, and provides identified students dedicated targeted, supplemental instruction in their

areas of need following their school day. The goal of these specific early interventions is to

reduce eventual referrals for special education services by providing the academic support

services students need before they fail.

RSSP Charter Petition Page 56 of 377



Additionally, the Rocketship RTI program provides supplemental instructional support to
students eligible under IDEA when that would complement their specialized seruices.

Rocketship's model for RTI interyention starts with
In-class Daily Intervention - consisting of Small Group, Guided Reading, Centers, and Writer's
Workshop. Monthly Formative Assessments and progress monitoring may lead to:

*Teacher analysis with specialist consultation and support
*Changes in classroom practice
*Small group and individual intervention
*Learning Lab Intervention strategies, which may include changes in methodology,
design or delivery of learning activities, and smaller student groupings.

STUDENT STUDY TEAM

When classroom and RTI interuentions have been implemented and documented and a student is

still not successful, the next step is a referral to the academic dean for a Student Study Team
Meeting. The family and school team then rneet to develop a more comprehensive intervention
plan, or consider other factors that may interfere with learning. To ensure school site

understanding of the SST process, training is provided to teachers and school staff as part of the

summer training.

GENERAL EDUCATION ACCOMMODATION OR MODIFICATION

Rocketship's mission is to ensure students reach grade-level proficiency in Literacy and Math.
We employ a variety of General Education Modification strategies to make this goal reachable

for all of our students, including: low student-teacher ratio (23:l in K-3), extended day (8a-5p),

small teacher-led instructional groups for Literacy, instruction driven by formative assessrnent

results, and two hours of daily individualizationlintervention in our Learrring Laboratory. To

ensure teacher effectiveness, four honrs per month set are aside for the senior teacher in each

instructional area to actively mentor newer or more inexperienced teachers in their classrooms

All Rocketship students receive a variety of services in a number of settings, with the goal being

access and success in the general education curriculum with designated support from special

education (integrated service delivery) staff. We believe in organizing our professional staff by
the needs of each learner instead of clustering learners by label. Rocketship staff is not assigned

to a "program" and students are not 'þlaced" in separate classrooms. Our school and community
environment is one in which general education and special education work collaboratively to

meet the diverse learning needs of our students, encompassing a continuum of services.
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Integrated services ensures the integration of resources as well. Our ISD (special education) team

works with everyone - an integrated services approach involves parents, general educators, and

school administrators. We believe that our approach ensures the quality and effectiveness of
services for students with disabilities under IDEA, ADA, as well as Section 504. Rocketship's

successful Response to Intervention approach, which is tightly coordinated between General and

Special Education, ensures thinking about addressing each student's unique learning needs

across a system of supports and services. Rocketship has successfully implemented the RTI
program in collaboration with Special Education and continues to improve on this model.

z\dditionally, we continue to integrate the benefits of on-line learning opportunities for our

students with disabilities- the materials and delivery platforms, through full access to the hybrid

instructional model of RSED, which we believe will improve the educational outcomes for ALL
ofour students.

General education modifications may involve

*homework reductions
*positive behavior suppoft
* in classroom physical environment adaptations
* instnrctional or testing accommoclation
*other integrated resources or technology tools available for all students.

The special education staff is available for monthly consultation with school site administrative

teams and we are therefore able to identify students who may be struggling to make expected

progress or be at risk for a referral to special education.

SPECIAL EDUCATION ELIGIBILITY DETERMINATION

Eligibility determination begins with the Assessment Plan ancl receipt of the signed assessment

plan begins the special education timeline. An assessment plan will be developecl ancl the family

contacted within ten (10) days. The parent/guardian has fifteen (15) calendar days fr'om the date

of receiving the Assessment Plan to consent to the plan and return it to the school staff.

A copy of the Notice of Parent Rights is provided to parent with the assessment plan. An

Individual Assessment Plan will also be developed for stndents currently eligible for IEP

services whenever a reassessment is required, such as for the Annual Review or Triennial Re-

Evaluation and Notice of Parents Rights will be provided.

Written parent consent is required before the assessment may be conducted. . Parents have at

least 15 days from receipt of the assessment plan to make a decision. Assessment may begin

immediately upon receipt of consent.
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Within 60 calendar days of receipt of the signed IAP, the assessment must be completed and a
team meeting is to be held to determine a student's eligibility, as well as to develop the

individualized education plan. Parents are to be provided no less than ten day's prior written
notice of meetings regarding the educational program for their child.

Program placement is an IEP team decision and written parent consent must be obtained prior to
placement. The recommended program placement and services should begin as soon as possible

ftom the date of the parent's written approval of the IEP.

A review of each student's IEP must be reviewed conducted at least once annually, including a
summary of progress. Re-evaluation must occur every three years to determine a student's

continued eligibility or need. Prior to the three year review, the IEP team shall review existing
progress towards goals and determine what additional data is needed.

ASSESSMENT:

The special education evaluation has three major purposes:

*To assess needs and gather information about the student.
*To determine eligibility for special education programs and services.
*To recommend the appropriate special education programs and/or related services for
the student.

Prior to the assessment, a member of the ISD will contact the parent to review the reason for
assessment and to describe the materials and procedures that will be used to obtain information
about the child. The rights of the parentlguardian and school district related to assessment are

explained to ensure parent is fully informed.

A parent's written consent for release of confidential information may also be part of the

assessment meeting, as well as making arrangements to have the child's needs evaluated through
testing and conferences held among others who have worked with the child's, such as counselors,

therapists, psychologists, or social services. Written consent for participation in assessment will
be needed, and evaluation results will be shared with parents.

Assessments are conducted in primary language and materials when determined necessary to

ensure that they measure the extent of disability rather than English language skills. Ecological
assessments are conducted for students with moderate-severe disabilities. Assessments are

student centered and will meet all federal timelines. All children who transfer into a Rocketship

school are placed on a 30-day interim IEP and are assessed as needed within the 30-day period.
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Assessment must address all areas related to the suspected disability and be conducted by a

multidisciplinary team, including the parent. The assessment plan considers each of the

following when appropriate: vision, motor abilities, general ability - self-help, career and

vocational abilities and interests, developmental history, hearing, language function, academic

performance, orientation and mobility, social and emotional status, health and development. For
pupils with suspected disabilities or a behavior disorder, at least one member of the assessment

team, other than the child's general education teacher, shall observe the child's pertbrmance in

the general classroom setting and document the observation.

For initial evaluations and re-evaluations, students will be assessed in hearing and vision, unless

parent consent is not provided. All pupils not meeting threshold hearing test requirements will
be appropriately referred for trained personal for hearing tests. A student's health provider may

also provide information if a student has been medically diagnosed with a chronic illness or
relevant medical issue that may intertbre with learning. ln short, no single procedure will used

as the sole criterion for determining an appropriate educational program for an individual with
exceptional needs. Under certain conditions, parents have the right to obtain an independent

assessment at public expense.

The Individual Assessment Plan will be individualized and will reflect the unique concerns and

strengths of each student. It will be provided in the primary language of the parent or another

mode of communication used by the parent, unless to do so, is clearly not feasible. It will
provide an explanation of each type of assessment. It will state that no educational placement

will result fiom the assessment without the consent of the parent. We will have a copy of the

Parental Rights and Procedures will be attached to IAP. The assessment will be completed and

an IEP meeting will be held within 60 calendar days fi'om the date of receipt of the parent's

written consent for assessment.

All assessment reports will then possibly inclucle the following, though not limited to the

following: the student's present level of educational performance, the relevant behavior noted

during the observation of the student in an appropriate setting, the relationship of that behavior to

the student's academic and social functioning, the educationally relevant medical findings if any,

whether there is a discrepancy between achievement and ability that cannot be corrected with
special education and services, a determination concerning the effect of envilonmental, cultural,

or economic disadvantage, where appropriate, how the student's disability affect involvement

and progress in the general cumiculum, what is the student's historical and cunent functioning in
the general education curriculum regardless of the setting, what deficits in the student's cognitive

functioning, communicative functioning, social and emotional functioning and physical

functioning might serve as a barrier to their successful involvement in the general education
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cun'iculum, and what has been the impact of the student's attendance on his/her achievement.
Assessment reports will be provided to parents in their primary language whenever indicated.

The IEP team will then meet with the parent, who are also designated specifically as members of
the team, to reach an eligibility determination in consideration of all of the data, observations,
and assessment results.

504 PLANS:

As not all children will qualify for SPED services, Rocketship follows Section 504 of the

Rehabilitation Act of 1973 and Title II of the Americans with Disabilities Act (ADA), where
discrimination is prohibited based on a disability. Under Section 504 and Title II of the ADA, it
is illegal for schools to deny a student to participate in services, provide a service that is not as

effective as provided by others, and provide lower quality services. Also, students with
disabilities, like other children in the general education setting, must be provided with courses

and instruction that teach the curriculum. Any student, who has an objectively identified
disability which substantially limits a rnajor life activity including, but not lirnited to learning, is
eligible for accommodation by the school.

A 504 team will be assembled by the Academic Dean and shall include the parent/guardian, the

student (where appropriate) and other qualified persons knowledgeable about the student, the
meaning of the evaluation data, placement option, and accommodations, The 540 team will
review the student's existing records; including academic, social, and behavioral records, and is

responsible for making a determination as to whether a reconìmendation for 504 services is

appropriate. If the student has already been evaluated under the IDEIA but found ineligible for
special education instruction or related services under IDEIA, those evaluations can be used to
help determine eligibility under Section 504. The student evaluation shall be carried out by the

504 team who will evaluate the nature of the student's disability and the impact upon the

student's education. This evaluation will include consideration of any behaviors that interfere

with regular participation in the educational program and/or activities.

CONSIDERATIONS FOR ENGLISH LANGUAGE LEARNERS (ELLs):

Because the majority of current Rocketship students are considered ELL (83%), Rocketship

carefullyconsiders the cultural and instructional needs of students with English as a second

language. Verbal and written translation of all materials, notices, documents, reports and

communications is offered to parents when indicated or provided at parent's request.

Assessments may be conducted in a student's native language, or with translation as appropriate,

whenever a student's English language development level may require such assessment in order
to better understand a student's learning needs. Rocketship follows all applicable laws in
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providing general education instruction and special education services to eligible ELL students,

as well as ensuring parent procedural safeguards. Teachers providing core content instruction, as

well as special education services, have appropriate training and CLAD certification. Training is

provided to specialists to ensure that IEP goals are written to support the unique learning needs

of ELL students with disabilities. Progress monitoring and program evaluation will ensure

appropriate practices for re-classification to fluent English proficient status. ELL students at

each Rocketshþ school will be served fully in the general education classroom with appropriate

small group instruction and individualization in the classroom or the Learning Lab to support

learning ond developing English proficiency.

The results of the Home Language Survey, CELDT results and ADEPT, ADEPT are considered

when developing a student's IEP. Testing accommodations described on the child's IEP, are

considered for CELDT testing.

DEVELOPMENT OF APPROPRIATE IEP

Our IEP's are created for the benefit of the student receiving special education services. All
Rocketship schools are currently in compliance with all of the guidelines around the

development of an appropriate IEP. RSED follows all applicable fecleral ancl state laws

governing the IEP process and procedural safeguards. Parents, general education, special

education services staff, other professionals and other service providers or professionals as

appropriate will be involved throughout the IEP process. As a member of the El Dorado

consortium for all of the cuffent, Rocketship schools use the SEIS electronic IEP form for

documenting this process. The IEP will include a child's present level of academic performance,

annual progress goals and the way that they will be measured, dates, frequency and duration of
services to be provided, and the degree of inclusion for this student in the general education

classroom. Our current forms are all on SEIS.

FUNCTIONAL ANALYSI S ASSESSMENTS AND BEHAVIOR INTERVENTION PLANS

Rocketshþ has a trained Behavior Intervention Case Manager (BICM) and conducts a functional

analysis assessment (FAA) if an IEP team determines that a student with a disability exhibits

serious behavioral problems. Assessment includes parent interviews, file review, direct

observation and review of health and medical records.

THE CONTINUUM OF SERYICES:

ACADEMIC

We provide mild/moderate services to qualified ISD students. These pull out and push in
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services range in amount of time and intensity based on the needs of the students. All services

are described in the IEP with agreed to, and fully executed by the ISD staff with the assistance of
the general education staff and administration. Students receiving mild/moderate services

tlpically require less than 40o/o of the day in direct services.

Based on our model, a qualified Education Specialist and a qualified paraprofessional work
together to provide services. The Paraprofessional works under the direction of the Education
Specialist to provide additional instructional support and services to identified students. The

Education Specialist will provide monitoring of students' progress; information, materials and

assistance to individuals with exceptional needs and their parents; consultation with general

education staff on methods for accomrnodating students with special needs, coordination of
special education services, and direct instruction to students with IEPs.

Rocketship's general education approach is built on a system for differentiating instruction
according to student need and implementing and monitoring interventions for all students who
are not meeting standards. This design supports the goals of a collaborative model with the

Education Specialist, who will be responsible for extending these services to students with
special needs to meet IEP goals. We believe this close collaboration between general and special

education professionals to serve any student who is experiencing learning challenges will help

Rocketship meet its goal of helping every student to reach 1.5 years of achievement in each

grade. The Education Specialist will be responsible for implementing an IEP such that the

student is able to make adequate progress towards grade level standards. Rocketship monitors
progress on a regular basis and the Education Specialist will collect IEP specific data for to
determine if adequate progress is being made.

CTIONAL SERVICES _ SPEECH AND LANGU THERAPY
OCCUPATIONAL THERAPY. COTINSELING, VISION AND HEARING THERAPY, ETC:

We provide speech and language services, occupationaltherapy services, vision services, as

needed to meet eligible students' IEP needs. The services are provided by certified or licensed

professional staff. Service delivery ranges in time and intensity based on the needs of the

students identified in the IEP. All services are written up in the IEP, agreed to, and fully
executed by the ISD staff with the assistance of the general education staff and administration
with only qualified, trained and knowledgeable personnel all based on the needs of the student
population.

SPECIALIZED ACADEMIC INSTRUCTION. MODERATE TO SEVERE:

We provide more intensive and specialized services for students inclusively that would normally
require this type of setting. Our flexible and supportive Integrated Services Delivery model is
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able to provide all childlen both the assistance and independence that they need. We do not

anticipate the need for a non-severe SDC 'þlacement setting". To the maximum extent possible,

students with disabilities will be educated with non-disabled students. Every enlolled student

who receives RTI instruction has an Individual Learning Plan ("ILP") that includes areas for
growth, Because of Rocketship's structure, pafticularly small class sizes, small reading groups,

individualized instruction in the Learning Lab and time for daily teacher interventions, we

believe that Rocketship can serve students with disabilities within the general education

program, in the Least Restrictive environment by providing the supports each student needs. To

ensure access to appropriate learning in very specialized cases, if needed, Rocketship will
establish a relationship with another areaLEA, to ensure an appropriate placement for a student.

SEVERE SPECTAL DAY CLASS:

Because of Rocketship's structure, particularly small class sizes, small reading groups,

individualized instruction in the learning lab, and time for daily teacher interventions, we

believe that Rocketship can serve students with severe disabilities within the general education

program and provide intensive specialized instruction or structure as needed. It is Rocketship's

goal to serve all students in the Least Restrictive Environment, with their age-group peers.

To ensure access to appropriate learning, RSED employs individuals with the Specialist,

Moderate/Severe Credential. Removal of students from the general education environment

would only be considered if the student is not meeting goals and objectives with the provision of
supplemental aids and services in that setting. This determination would be reached only
through the tEP process with appropriate designated personnel, parent in attendance and written
agreement of all members of the IEP team.

INCLUSIVE SERVICES

To the maximum extent appropriate, stuclents with clisabilities will be eclucated with general

education students including non-academic and extracurricular services. Currently all students at

all Rocketship schools are served in general education with pull out or push in services to meet

intensive need.

PLACEMENT IN A NONPUBLIC SCHOOL/AGENCY:

In some exceptional cases, when a student may require a placement in a more restrictive setting,

Rocketshþ will consider a referral to NPS or NPA. Rocketship will not make referrals for
placement at non-public schools, private schools, or agencies without consultation with the

SELPA. If a parent places students at a non-public school, private school or residential facility,
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Rocketship will immediately inform the SELPA. We cunently do not have any students enrolled
in NPS or residential facility at any ofthe Rocketship schools.

Mental Health as a Related Service

Whenever necessary, as evidenced by student need, assessment, or recornmendation of
emergency mental health provider, a referral to for assessment of eligibility for mental health as

a related service will be made to address a student's mental health needs and potentially access

other supports or services for a student and his/her family

TRANSPORTATION FOR STI IDENTS SPECIAL NEEDS IN ORDER TO ACCESS
SPECIAL EDUCATION SERVTCES:

Rocketship will provide transport to any student if required by a written statement in the

sfudent's IEP, and only with the written consensus of the IEP team as needed, for any eligible
child to and from school and all school related activities. Rocketship will locate a local LEA or a
contract service provider to fuIfilIthese portions of the IEP. A transportation assessment will
guide the determination.

EXTRA-CURRICLILAR ACTIVITIE S :

Although Rocketship's primary goal is to help our students achieve academic success in Literacy
and Mathematics, we do believe in educating the whole child. We offer day field trips for all
ages, visits to National Parks, Family Picnics and Movie Nights, and other school community-
based activities. All students are encouraged to participate in activities outside of the academic

setting and there are no restrictions on attendance. A1l accommodations are provided so that
there is equal access to these non-academic-based activities.

STAFFING:

Our ISD team is comprised of a Program Director, a Business/Compliance Manager, School

Psychologist, Special Education Teachers - mild to moderate and moderate to severe,

Instructional AssistantsÆaraprofessionals, Speech Therapists, Speech and Language Pathologist
Assistants, Occupational Therapist, Vision Specialist, and other specialists as might be required
by a student's Individualized Education Plan.

All roles are crucial to provide the appropriate amount of services individualized for the student

All service providers will have the appropriate credentialing and/or licensing to meet all of the

NCLB requirements. In order for use to build teacher capacity, Rocketship will utilize the

Charter SELPA BTSA Induction Program to help education specialist teachers to expand and
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deepen their teaching knowledge and skills and complete the requirements for a California Clear

Credential.

ISD/Special Education Paraprofessional will be responsible for providing individual and small

group instruction for students with special needs, students with typical learning needs, students

with behavioral needs, and students with emotional needs in the general education environment

including, but not limited to: the classroom, recess, the lunch area, and learning lab during

Rcsponse to Intervention or in the classroom setting. This role will be responsible t'or

implementation and recording of data for individualized instructional programs and positive

behavior support plans. The Paraprofessional will work under the supervision of Education

Specialists and the School Psychologist who will provide weekly oversight, training and

direction.

The ISD Educational Specialist will be responsible for managing the IEP caseload for
Rocketshþ students who need ISD/SPED services as outlined in their IEPs. This role will
improve students' success in the basic academics (reading, language and/or math, etc.) through

implementing Rocketship approved curuiculum; documenting teaching and student

progress/activities/outcomes; modeling the necessary skills to perform assignments;providing a

safe ancl optimal learning çnvironment ancl provicling feeclhack to stuclents, classroom teachers.

parents and administration regarding student- progress, expectations, goals, etc.

STAFF TRAINING

Rocketship staff participates in ongoing staff training prior to school coÍlmencement and

throughout the school year. Our department provides constant Professional Development

opportunities internally as well as thlough our SELPA, and we also cross-train school staff in
many areas. Areas of cross training include: Crisis Prevention Intervention (CPI) training,

sensory integration ancl seruicc clelivery training, speech services ancl screening process, SAT-
SST-SPED referral process, etc.

ISD Professional Development is provided to all members of the IEP Team. Training for
Paraprofessionals includes, but is not limited to, Behavior and Positive Behavior Support

systems, Foundations of SPED, Special Health Care Issues, Cultural Awareness/Ell, Intro to

Low Incidence Disabilities, etc. Training for Education Specialists includes, but is not limitecl

to, Technology in SPED, Advanced Behavior Analysis, Language Development for all Students,

Data collection and decision making, Compliance with SPED law, Autism Spectrum Disorders,

Independence building, writing IEP goals to address literacy, interpretation of assessments,

Handwriting without Tears, ALERT program implementation in general education classrooms,

Writing IEP goals aligned with standards, SEIS data entry and special education compliance, etc
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PARENT INVOLVEMENT:

Parent Participation and Training :

All Rocketship parents participate in the school community through volunteer hou¡s and monthly
community meetings. Parents of students with IEP's are fuIl members of the parent/school
community. Rocketship employs a fulItime Compliance Officer/Parent Coordinator to ensure

IEP compliance and full participation of Parents in the IEP process. Parents are invited to
participate in Community Advisory Committee (CAC) meetings through EDCOE via online
connection to learn more about topics related to special education needs. All meetings requiring
translation are translated. These meetings provide additional training to parents in collaboration
with our Charter SELPA. Parents are also encouraged to join Parents Helping Parents who meet

on campus. Lastly, we combine additional parental trainings on numerous subjects for all
parents - those with IEPs and those without, with our monthly school community meetings.

Progress Updates:

ISD Teachers in collaboration with General Education Teachers begin their school year with a

home visit to all students on their caseload. Education Specialists are available and in contact
with parents by e-mail, phone and home/school communication notebooks on a regular basis

throughout the year.

In addition, all students'progress is updated in writing on a quarterly basis. In addition to a
progress report on the IEP goals, the ISD Teacher will participate in these quarterly parent

teacher conferences. This allows for total involvement of the entire IEP team throughout the
year rather thanjust on an annual basis.

Translation:

Rocketship is committed to having all documents provided in the primary language of the

parents/guardians in a timely manner. All meeting notices, IEPs, assessment reports, progress

updates, are translated if requested by the parents. This includes verbal and written translations.

Alternative Dispute Resolution:

Our Charler SELPA offers mediation as an Alternative Dispute Resolution method. In the event
that the issue cannot be resolved through the standard IEP process, we attempt all means of
mediation as a way to meaningful settlement of issues.
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DUE PROCESS:

RSED understands and complies with all due process cases. We completely ensure that alI
parents are informed of their procedural rights and provide all information required. We are

fully experienced and able to participate in any legal actions necessary. A charter attorney with
special education expertise is available as needed.

FACILITY COMPLIANCE WITH AI]A:

All of RSED facilities were built completely ADA compliant - all buildings, rooms, and

auxiliary areas were constructed 100% up to ADA codes. All areas are fully accessible by

individuals with any disability.

COMPLIANCE MONITORING:

The California Special Education Management Information System (CASEMIS) information
will be reviewed by Rocketship's Special Education Business Manager biweekly to ensure

compliance with state and federal statutes, reporting requirements, and timelines. In addition,

Rocketship will be accountahle for all c.nmpliance monitoring anrl reporLing required through the

SELPA.

TESTS AND OTHER EVALUATION MATERIALS:

Tests and other evaluation materials are validated for the specific purpose for which they are

used and are administered by training personnel. Tests and other evaluation materials include

those tailored to assess specific areas of educational need, and not merely those which are

designed to provide a single general intelligence quotient. Tests are selected and administered to

ensure that when a test is aclministerecl to a str¡clent with impa.ired sensory, manual, or speaking

skills, the test results accurately reflect the stndent's aptitucle or achievement level, or whatever

factor the test purports to measure, rather than reflecting the student's impaired sensory, manual

or speaking skills.

The final determination of whether the student will or will not be identified as a person with a

disability is made by the 504 team in writing and notice is given in writing to the parent or

guardian of this student in their primary language along with procedural safeguards available to

them. If during the evaluation, the 504 team obtains information indicating possible eligibility of
the student for special education per the IDEIA, a referral for assessment under the IDEIA will
be made by the 504 team.
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If the student is found by the 504 team to have disability under the Section 5094, the 504 team

shall be responsible for determining what , if any, accommodations or services are needed to
ensure that the student receives the free and appropriate education (FAPE). In developing the

504 plan, the 504 team shall consider all relevant information utilized during the evaluation of
the student, drawing upon a variety of sources, including, but not limited to, assessments

conducted by the School's professional staff. The 504 plan shall describe the Section 504

disability and any program accommodations, modifications, or services that may be necessary.
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Itr. MEASURABLE STUDENT OUTCOMES AND OTHER USES OF DATA
"The measurable student outcomes identified for use by the charter school. "Student

outcomes," for purposes of this part, tneans the extent to which all students of the school
detnonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the
school's educational program. "

- CaliJòrnia Education Code Section 47605þ)(5)(B)

"The ntethod by which student progress in meeting those student outcomes is to be measured. "
- California Education Code Section a7605(b)(5)(C)

Assessment Assumptions
Our assessment methods are based on the following beliefs:

¡ In order to Ltave a complete picture of a student's growth, differentiated assessment
methods must be used. Assessments for individual students should focus on individual
mastery of specific content standards and leaming objectives.

. There should be an appropriate relationship between a desired student outcome and the
means used to assess it. Assessments should be aligned to the prioritized standards and
student objectives.

. Knowledge Targets (Stiggins, 2004) should be studied and aligned to student assessment.

Al1 assessment methods should be based on what we expect students to know and to be

able to do with specific information.
o Assessment should promote and support reflection and selÈevaluation on the part of

students, staff, and parents.

School Outcome Goals
RSSP is dedicated to documenting student achievement of the state content standards each year

through state-mandated student assessments. As is required by the California Department of
Education Code Section 60605, students will participate in the STAR (CST, CAT6, SABE) and
all other mandated accountability programs (CELDT, etc.). Through these assessments, RSSP

shall dernonstrate student mastery of state standards. Standardized assessments allow us to
compare our students'performance with the rest of the state. In the absence of a State mandated
test in any year, RSSP may administer another nationally standardized test. In addition, the
Charter School may provide internal learning performance accountability documentation. This
internal documentation may include, but is not limited to: DRA, Individual Education Plan
("lEP") goals, Accelerated Reader/STAR Reading, Individual Learning Plan ("lLP") goals, and

other methods by which student progress may be assessed.

Measural¡Ie School Outcomes Local Benchmark Instruments State-level Year-End
Assessments

At least 96% student âttendance Daily attendance reporting via
Student Management System
("sMS")

Calculated ADA rate, comparison
of attendance rate to other district
schools

Meet or exceed AYP targets Bi-monthly interim assessments AYP Report

Make at least one level of
advancement in language profi ciency

ADEPT English Language semi-
annual assessments

CELDT Individual Student Score
Reports

RSSP Charter Petition Page 70 of 377



I (Beginning, Early Intermediate, etc.)
annually for ELs
Meet or exceed State-wide academic
performance index ("API") growth
tarqet

API Report

Meet or exceed the average
achievernent for the schools in the
same geographic area

API results of sunounding schools

Demonstrate student gains of one
grade per year or more at RSSP

Northwest Evaluation Association
("NWEA") assessment
administered three times per year

State assessments are not currantly
as precise in calculating student
gains as NWEA, but can be used to
show quintile gowth. With full
implementation of Californ i a's
statewide student identifiers, it
may be possible to elirninate one
administration of the NWEA
assessment.

)

Student Outcome Goal Proposed Assessment Tools/ Methods

Students will demonstrate at least one and a half
years of growth towards grade-level proficiency in
reading and language arts.

Pre-post reading/language Arts diagrrostics (e.g.
DRA)
Interim assessments including CORE Phonics
Survey and site ìMords assessments

STAR test data
Informal classroom-based assessments

o

a

Students will demonstrate grade-level proficiency on
standards in the areas of Math, Science, and Social
Studies.

Pre-post diagnostic assessments

Curriculum embedded benchmark assessments,
aligned to standards (see "Assessment Design",
below, for a description of how assessments

will be aligned to standards)

STAR test data
Informal classroom-based assessments

a

a

Students will develop a love of reading and will read
daily both for information and pleasure.

Accelerated Reader test results showing reading
activity.
Student Reading Survey evaluating the
importance of reading to students.

a

a

Meøsuring Student Progress
Because of the importance of data to our RtI model, RSSP will be a data-driven school. RSSP
uses the Teacher Dashboard, Assessment Walls, and the Data Analysis Form as outlined in the
Pro fessional Development section.

STAR data and data from the NWEA MAP assessment will be used at the beginning of the year
to help teachers understand the baseline achievement of their students along with specific areas
of strength and weakness. To conectly assess whether sfudents are on track to make Significant
Gains during the year, we will administer the NWEA assessment in September, January, and
June of each year, as well as conducting bi-monthly assessments of each student in Reading,
Writing, and Math. Following are the current methods we plan to use to assess students. Our
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Reading assessment is based on DRA. Our Writing assessment is a rubric at each grade-level
based on Six Traits. Our Math assessment is designed internally with a bank of questions
derived from our focus on the Top 10 Standards at each grade level. We have correlated the
NWEA assessment and these internal assessments with performance on end of year STAR and
CELDT testing to correctly measure progress and give teachers detailed data about areas in
which each student needs improvement.

The staff will be trained on how to interpret test data, and will be engaged in critical analysis of
the clata in order to determine how the school can adclress any perttrrmance deficiencies or
negative data trends. The data analysis will be tied to professional development on instruction,
so that teachers can enhance their understanding of student performance in light of normative
d¿tu, und rnodify theil instructiorul desigls uccordingly. In this wuy, staff will continuously bc
challenged to rethink current pedagogical practices to meet the changing needs of students.

Use and Reportíng of Døtø
As discussed further in the professional development section, teachers will spend much of their
time developing the expertise to use data to understand student challenges and then to develop
the skills they need to individualize instruction and overcome these challenges. As discussed
earlier in the sections on At-Risk and High-Performing students, this monthly student data will
be used for early identification of students in those two categories.

Student progress towards skill mastery will be documented three times annually in standards-
based report cards. In addition to the standards-based report card items, we add summary
metrics in Literacy and Math based on our bi-monthly assessments to aid parents in
understanding where their children are on the path to reaching or exceeding grade level
proficiency. Parent-teacher conferences will be held at least once per school year and more often
on an as-needed basis. Teachers will share students' academic, social, emotional, and physical
progress with parents. Upper grade students will be given the opportunity to participate in
conferences to reinforce their participation in the learning process. Additionally, the school will
publish student results annually through the SARC, in compliance with the California
Constitution, California Education Code and NCLB.

Student assessments are designed to align to the mission, exit outcomes, and the curriculum
described in the charter, RSSP collects annual data from the assessments listed above and will
utilize the data to identify areas of necessary improvements in the educational program,

In addition to the annual SARC, RSSP will develop an annual performance report based upon the
data compiled. The report will also include:

Summary data showing student progress toward the goals and outcomes from assessment
instruments and techniques as described in this section. This data will be displayed on
both a school-wide basis and disaggregated by major racial and ethnic categories to the
extent feasible without compromising student con{identiality.

a

A summary of major decisions and policies established by the Board during the yeara
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o

a

a

Data on the level of parent involvement in RSSP governance (and other aspects of the
school, if applicable) and summary data from an annual parent and student satisfaction
survey.

Datarcgarding the number of staff working at the Charter School and their qualifications.

A copy of the Charter School's health and safety policies and/or a summary of any major
changes to those policies during the year.

Information demonstrating whether RSSP implemented the means listed in the charter to
achieve a racially and ethnically balanced student population.

An overview of RSSP admissions practices during the year and data regarding the
numbers of students enrolled, the nurnber on waiting lists, and the numbers of students
expelled andl or suspended.

Analyses of the effectiveness of RSSP internal and external dispute mechanisms and data
on the number and resolution of disputes and complaints.

Other information regarding the educational program and the administrative, legal and
governance operations of RSSP relative to compliance with the charter generally.

RSSP shall comply with Education Code Section47604.3 and the Public Records Act

a

a

a
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TV. GOVERNANCE STRUCTURE
"The governance structure of the school including, but not limited to, the process to be followed
by the school to ensure parentøl involvement."

- Californiø Education Code Section a7605þ)(5)(E)

Legal Status

ln accordance with Education Code section 47604, RSSP shall be operated by Rocketship
Education (RSED) a Califomia non-profit public benefit corporation pursuant to Califbrnia law
and will apply for 501(c)(3) status. RSED will be governed by a Board of Directors pursuant [u
its corporate bylaws as adopted, and as subsequently amended from time to time, which shall be

consistent with this charter.

Please see draft Articles of Incorporation, Bylaws and Conflicts Code in Appendix W.

RSED will operate autonomously from SCCOE, with the exception of the supervisory oversight
as required by statute and other contracted services. Pursuant to California Education Code
Section 47604(c), SCCOE shall not be liable for the debts and obligations of RSED, operated as

a California non-profit benefit corporation, or for claims arising from the performance of acts,

errors, or omissions by the charter school as long as the District has complied with all oversight
responsibilities required by law. All staff will be employees of RSED.

O rgønízatio n al Stru cture

Principal

Academic Dean

Assistant Principal

Literacy Department
o 11 Teachers

Math Department
o 5 Teachers

Office Manager

Learning Lab
o 5Individualized

Learning Specialists
o I Enrichment

Center Coordinator

RSSP Board
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The chart below highlights the coaching relationships between the Principal, Assistant Principal,
Academic Dean and teachers.

RSSP will be governed by the RSED Board of Directors ("Board"). The Board is ultimately
responsible for the operation and activities of RSSP. Board Members have a responsibility to
solicit input from, and opinions of, the parents of students, and the faculty and staff regarding
issues of significance and to weigh the input and opinions carefully before taking action. The
primary method for executing their responsibilities is the adoption of policies that offer guidance
and interpretation of the charter and procedures to assist the staff in facilitating the
implementation of such policies. The Board consists of at least three and up to twenty five
members who will govern RSSP. Board members serve for staggered terms of two years. This
staggering of terms will create a natural flow for future elections and ensure that the Rocketship
Education Board does not experience full turnover at once. In addition, each region with
Rocketship schools will have at least one advisory board made up of parents as well as

community and business leaders. The advisory board will be crucial in conveying the needs of
the communities that Rocketship schools serve to the Rocketshþ Education Board of Directors,
and will give parents and community members a voice in the governance of RSSP.

The Board will meet on a regular basis (e.g., quarterly and more often as needed). RSED's
Board of Directors may initiate and carry out any program or activity that is not in conflict with
or inconsistent with any law and which is not in conflict with the purposes for which charter
schools are established.

New directors will be elected as defined in the Bylaws. Board members should live, work, or
participate in a community within two miles of the Charter School. Qualifications of current and
future board members should include:

o Operation of charter schools
o Real estate expertise

2+ Teachers
Office

Manager

2-4 Teachers

Lunch & Other
Hourly Staff

Academic
Dean

Ass¡stant
Principal

6+ Teachers
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. Legal expertise
o Financial expertise
r Fundraising ability
o Significant involvement in the communities served by RSSP
. Subject and professional development knowledge in Literacy and Math
o The District may appoint a representative to sit on the RSED Board pursuant to

Education Code Sectio n a7 60aþ)

The Board will adopt policies and procedures regarding self-dealing and conflicts of interest (See

Corrflicts uf hrterest Cude, Appendix W). The RSSP Board of Directors may initiate and cany
out any program or activity that is not in conflict with or inconsistent with any law and which is
not in conflict with the purposes fbr which charter schools are established.

RSED Board Duties

The RSED Board of Directors will be responsible for the operation and fiscal affairs of the

Charter School including but not limited to:

Setting the enrollment and grade-level configuration for the Charter School including
increasing enrollment to maximr¡m levels or extenrling the Charter School to sixth grade,

subject to authorization from SCCOE;

Approval of annual school budget, calendar, salary schedules, major fundraising events,

and grant writing;

Negotiation and approval of a Memorandum of Understanding ("MOU") or other
contracts with SCCOE;

Approval of all financial policies that set the processes and controls for contracts,
expenditures, and internal controls

Oversight of personnel actions (e.g. hiring, discþline, dismissal) (subject to the
disclosure and recusal of the employee Board mernber) All personnel actions other than
those relating to the Principal shall be preceded by recommendation by the Principal;

Approval of bylaws, resolutions, and policies and procedures of school operation;

Approval of all changes to the school charter to be submitted as necessary in accordance
with applicable law;

Participation as necessary in dispute resolution;

Monitoring overall student performance;

a

a

a
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Evaluation of RSSP Pdncipal(s) (subject to the disclosure and recusal of an employee
Board member);

Monitoring the performance of the Charter School and taking necessary action to ensure
that the school remains true to its mission and charter;

. Monitoring the fiscal solvency of the Charter School;

. Participation in RSSP annual independent fiscal audit;

. Participation as necessary in student expulsion matters pursuant to RSSP policy;

. Increasing public awareness of the Charter School

RSED will update SCCOE on any changes to the RSED Board of Directors.

Board Meetíngs

The Board of Directors will meet regularly to review and act on its responsibilities. All meetings
shall be held in accordance with the Brown Act.

RSED has adopted a conflicts code which complies with the Political Reform Act. Government
Code Section 87100, and applicable conflict restrictions required by the Corporations Code.
(Please see the Conflicts of Interest Code for RSED in Appendix W.) '
The Board of Directors meetings will be headed by a Board Chairman.

As long as quomm exists as defined by the corporate bylaws, measures voted on by the Board of
Directors may be passed with a simple majority of present members, unless a supermajority is
required by state law.

Board Trøining

The RSED Board of Directors shall participate annually in professional training regarding board
govemance, Brown Act, strategic planning and conflicts of interest rules.

Boørd Delegøtìon of Duties

The RSED Board may execute any powers delegated by law to it and shall discharge any duty
imposed by law upon it and may delegate to an employee of RSED any of those duties with the
exception of approval of the budget, independent fiscal audit, and Board policy, hiring or
termination of employees, expulsion of students, and the evaluation of the Principal. The Board,

o To be updated as necessary to meet updates to applicable conflicts of interest laws
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however, retains ultimate responsibility over the performance of those powers or duties so

delegated. Such delegation will:

Be in writing;
Specify the entity designated;
Describe in specific terms the authority of the Board being delegated, any conditions on
the delegated authority or its exercise and the beginning and ending dates of the
delegation; and
Require an affirmative vote of a majority of present Board members.

The Board may utiTize an Executive Committee as needed to perform various governance
functions. If utilized, the Executive Comrnittee lvill be composod of no fervor than 2 members.
The Executive Committee shall comply with the Brown Act and the Conflicts Code of the
Charter School,

Rocketship Educøtion

The staff of Rocketship Education shall provide the following services to RSSP:

(a) creating the School, including, but not limited to, any and all required legal and financial
fìlings;
(b) uruating, prcparing and submitting thc School's charter;
(c) researching, locating and preparing a suitable facility (the "Facility") for the operation of
the School;
(d) researching, providing or preparing for any future expansion of the Facility to
accommodate growth of the School;
(") providing professional development training for certain employees of the Company prior
to the commencement of the school year and continuing throughout the school year as necessary;
(Ð providing office services, such as accounting, payroll, human resources and billing;
(g) supervising the annual budget;
(h) developing and executing fundraising opportunities;
(i) working with the Charter Authorizer, CDE and other agencies as necessary, including
complying with reporting requirements and any other general inquiries received from these

agencies;

0) supervising the parent coordinator and parent involvement generally;
(k) marketing for student enrollment;
(l) assisting with public relations;
(m) writing grants for state and other funding;
(") providing guidance relating to the curriculum;
(o) providing support for information technology;
(p) securing working capital financing for the school
(q) providing financial support as needed; provided, however, that such support be agreed to
by the parties in a separate writing; and

G) providing any other operational or educational needs relating to the School that the
Company may reasonably request of Manager.
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(Ð collecting Special Education funds and managing the Special Education program budget
on behalf of all Rocketship Education schools that are part of the El Dorado County SELPA and
therefore having the authority to determine the allocation of Special Education dollars based on
Special Education needs at each site

Parent Pørticipøtìon

As RSSP is being established to serve the needs of the students and their families, there are a
number of ways that parents may participate in the leadership of the school. Because RSSP will
be its own LEA and projects to have over 2l English Learners enrolled, the parents of RSSP will
form a DELAC committee that complies with all of the California Department of Education
English Language Learner Categorical Program requirements as well as a School Site Council as
required by state law. RSSP parents will be encouraged to join the DELAC, School site Council,
and the Regional Advisory Board.

RSSP will encourage parents to create a ParentlTeacher Council ("PTC") to facilitate
communication among parents, teachers and the Board as well as to promote cultural and social
activities within the school community. The PTC will:

o Serve as a forum for the discussion of matters of interest and concern to the parents of
RSSP students;

o Act as a communication channel between the parents and other interested individuals and
groups, both within and outside the school community;

o Coordinate and sponsor committees, clubs and other activities that enhance the intrinsic
value of RSSP and contribute to the fulfillment of its mission. These committees will
work with various bodies within RSSP , providing support activities as appropriate;

. Coordinate PTC fundraising activities and oversee the allocation and disbursement of
funds raised by the PTC;

o Report as needed to the RSED Board of Directors at its regular meetings and provide
ongoing advice to the Board as requested by the Board or deemed necessary by the PTC.

A dd it io nal Opp o rtun i t ie s fo r P are nt I nv olv e m e nt

Parents, students and teachers meet regularly to plan and assess the student's learning
progress and determine goals;

School and staff evaluations - parents fill out a survey each year evaluating the strengths
and weaknesses they identify with the program to be reviewed by staff and faculty for
consideration of ongoing improvement of RSSP;

Volunteer opportunities - the Principal(s) will maintain a list of various opportunities for
parents to volunteer at RSSP. For example, parents have the opporfunity to help in
classrooms, lead extracumicular activities, assist in event planning, attend field trips and
serve on parent committees;

a

a

a
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Fundraising - parents and community mernbers work with RSSP to raise additional
resources to support students and the school progam;

Advocacy - palents and community members communicate the school design and

outcomes to the public, educators and policy makers and advocate for necessary policies
and resources.
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V. HUMANRESOURCES

Qualffications of School Employees

Governing Law: The qualifications to be met by indiviùLals to be employed by the school. --
C al iJò rni a E duc ation C o de S ect ion a 7 6 0 5 (b) ( 5 ) (E)

RSSP shall recruit professional, effective and qualified personnel for all administrative,
instructional, instructional support, and non-instructional support capacities who believe in the
instructional philosophy outlined in its vision statement. In accordance with Education Code
a7605.6(e)(1), RSSP shall be nonsectarian in its employment practices and all other operations.
RSSP shall not discriminate against any individual (employee or student) on the basis of the
characteristics listed in Education Code Section 220 (actual or perceived disability, gender,
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or
association with an individual who has any of the aforementioned characteristics).

All employees should possess the personal characteristics, knowledge base andlor relevant
experiences in the responsibilities and qualifications identified in the posted job description as

determined by RSSP.

Princípøl
The RSED Board of Directors intends to hire a Rocketship Education-trained Principal who will
be responsible for creating a school capable of achieving the RSSP mission and goals. This will
include leading the Charter School in all aspects of its day to day operations, working with the
RSED Board of Directors, the PTC, SCCOE, students, parents, and community members and the
other governing bodies specified by local and state law.

The principal is the instructional, cultural, managerial, and community leader of the school. The
principal sets the vision for the school and ensures that the school is a high-achieving college
preparatory environment where all students finish the fifth grade at or above grade level.
Additionally, the principal directly manages, supports, and develops the Assistant Principal, the
Academic Dean, and the Office Manager. The Principal serves as the manager of all teachers,
and also coaches a few classroom teachers directl¡ which includes conducting observation
cycles, modeling lessons, and providing support and resources aimed at increasing teacher
effectiveness and leadership. The principal is also responsible for engaging and empowering
parents to become lifelong advocates for their children's education.

Key Responsibilities:
. Foster a rigorous and college preparatory environment that ensures high levels of student
achievement annually through the relentless use of data to drive and refine instruction
. Manage, support, and develop other members of the school leadership team including the
Assistant Principal, Academic Dean, and Office Manager
. Manage self and others in a manner that creates a healthy, high-achieving environment
where staff feel challenged, supported, and valued and there is open communication about
professional growth and future career opportunities
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. Foster a school culture and environment of constant reflection and professional growth so

that all staff continues to emerge as leaders within Rocketship and quickly assume

leadership positions within the organization
. Foster Rocketship school culture where students, educators, and members of the school
community demonstrate Rocketship's beließ, values, and behaviors
. Create a school conurunity that fully involves parents in student achievement through
multiple outlets including home visits, regular community meetings, and parentlfamlly
meetings and also empowers them to become active advocates for their Rocketeer's
cducation and achicvcmcnt
. Promote collaborative problem solving and open communication between teachers,

learning lab staff, students, and families
. Develop classroom tcachcr practicc and lcadcrship through dircct obscrvution, couching,
and training (4+ teachers)
. Design and lead staffmeetings
. Oversee and/or contribute to the design and implementation of staff professional
development and collaborative planning time
. Lead the execution of community meetings and events
. Lead andlor support other school site and network-wide initiatives as needed to foster
strong school culture, academic excellence, and network growth
. Provide leadership towarcl, creative and positive tlata tlriven behavioral innovations and
instruction for high risk students, their teachers and their families

Required Skills and Experience:
, 2* years of experience teaching in an urban city classroom and rcalizng significant gains
. Strong leadership skills and personal drive
. Relentless pursuit of high expectations
. Organized
. Passion for urban children and their families
. Ability to build partnerships with community organizations
. Strategic planning experience
. Ability to engage and empower parents and families
. Strong communication skills
. An entrepreneurial spirit and a proven track record
. Expcricncc in building and maintaining outstanding school culturc
. Results-oriented and data-driven
. Ability to develop others
. Adaptable and able to thrive in a d¡mamic, fast-paced environment

Education Requirements :

. BA from accredited university

. Valid Teaching Credential

Oflice Mønager
The Off,rce Manager will be responsible for daily operations at RSSP. The Office Manager will
repofi to the Princþal, Qualifications include the following.
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Required knowledge, skills, and abilities
. Strong organizational skills;
. Strong time management skills;
o Ability to work both independently and with a team;
o Fluency in Spanish is highly desirable.

Required educational level
o A.A. degree or equivalent work experience

Required experience
o 3 plus years in administrative support position preferable;
o Experience in school front office preferable;
o Proficient with Microsoft Office.

Responsibilities of the Office Manager include:
o Recordingattendance;
r Primary responsibility for input of Free and Reduced Lunch information into the student

database;
o Managing the office;
¡ Overseeing purchases of materials;
r Doing day to day bookkeeping;
o Managing the schedules of the Learning Lab Staff and Principal;
o Serving as first point of contact for Parents contacting RSSP.

Teachers
RSSP core teachers at all levels shall meet or exceed all "highly qualified requirements" under
the No Child Left Behind Act ("NCLB").

Accordingly, a teacher of core academic subjects must meet the following qualifications:
(1) a bachelor's degree;
(2) a State credential
(3) demonstrated core academic subject matter competence. Demonstrated core academic

subject competence for elementary grades is done through CCTC's approved subject
matter examination or by completing the California High Objective Uniform State
Standard of Education ('HOUSSE").

RSSP shall comply with Education Code Section 47605(1), which states

Teachers in charter schools shall be required to hold a Commission
on Teacher Credentialing certificate, permit or other document
equivalent to that which a teacher in other public schools would be
required to hold. These documents shall be maintained on file at
the charter school and shall be subject to periodic inspection by
chartering authority. It is the intent of the Legislature that charter
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schools be given flexibility with regard to non-core, non-college
preparatory courses.

Allteachers will be CLAD certifìed or a CCTC recognized equivalent

Each year, Teachers will be evaluated based on theil ability to make Significant Gains. It is

expected that some teachers will be able to make Significant Gains in a single year, others may
take two or three, and still others may not be capable. In addition to Significant Gains, Teachers
must show a strong ability to work with and mentor their peers in order to be prepared to take on
the role of Academic Dean. Job requirements for a Teacher:

o Demonstrated mastery of classroom skills including classroorn management, planning,
assessment and instluctional practice either as a Teacher or while teaching outside of
RSSP;

o Hold a multiple-subject teaching credential;
o Demonstrate the potential to make Significant Gains in the subject they will teach as a

Teacher.

Job responsibilities of Teachers include:
o A fulI day of teaching, primarily within the academic area in which they focus their

teaming;
o Mentoring and instructional advice for their peers, especially Teachers, to help them

develop the skills needed to progress as teachers.

Upon initial hire, teachers will receive 90o/o to 110% base salary commensurate with that of
teachers in the chartering district, plus up to an additional l0o/o merit bonus. A component of
Teacher pay and the criteria for considering their advancement to Academic Dean will include
the following:

o Personal achievement of Significant Gains for students which they have directly
instructed;

o Parent and Academic Dean satisfaction with their teaching;
o Peer and Academic Dean satisfaction with their mentoring and instructional leadership.

We believe it will be possible for Teachers to be promoted to Academic Dean positions within
two to Lhree years of becorning Teachers.

RSSP personnel progress up a career ladder. Advancement up the ladder is based on the quality
of that teacher's instruction: student academic outcomes, his or her ability to work in a team of
teachers, and satisfaction of the families served by this teacher. 'We believe that teachers need a
career path which rewards their success both with more responsibility and significantly greater
compensation. RSSP has a two-tiered career ladder for teachers, which recognizes student
performance as a primary factor in advancement. Creating a career ladder like RSSP's has

several advantages, including employee retention, succession planning, and better career

development (CA State Dept. of Employee Development, 2003).

Assístønt Princípøl
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Reporting directly to the principal, the Assistant Principal plays a critical role in fostering a

college-preparatory school culture focused on high levels of academic achievement. In the realm
of ensuring academic excellence, the Assistant Principal manages Learning Lab staff towards
student outcomes achieved through a highly individualized set of instructional methods including
online curriculum, reading center, and Response to Interuention. The Assistant Principal also
directly coaches a few classroom teachers directly, which includes conducting observation
cycles, modeling lessons, and providing supporl and resources aimed at increasing teacher
effectiveness and leadership. Additionally, the Assistant Principal will manage key components
of school culture including arrival andlor dismissal, some transitions, lunch and/or recess, and
will be ready to lead Rocketship Launch (a school-wide morning meeting) when the principal is
not available. The Assistant Principal role is designed to provide an experiential preparatory
experience for becoming a principal; as such the Assistant Principal will engage in leadership
training and should be prepared to step seamlessly into the principal role when the principal is
not on campus or as a parl of the leadership development program.

Key Responsibilities:
o Foster a rigorous and college preparatory environment that ensures high levels of student

achievement annually through the relentless use of data to drive and refine instruction
o Manage Learning Lab student outcomes through direct management of hourly learning

lab staff
o Develop classroom teacher practice and leadership through direct observation, coaching,

and training (2-4 teachers)
o Promote collaborative problem solving and open communication between teachers,

learning lab staff, students, and families.
o Foster Rocketship school culture where students, educators, and members of the school

community demonstrate Rocketship's beließ, values, and behaviors
r Create a school community that fully involves parents in student achievement through

multiple outlets including home visits, regular community meetings, and parcntlfamily
meetings

o Lead and/or support the execution of community meetings and events
r Manage self and others in a manner that creates a healthy, high-achieving environment

where staff feel challenged, and also fully supported/valued
o Lead and,/or support other school site and network-wide initiatives as needed to foster

strong school culture, academic excellence, and network growth
o Provide leadership toward, creative and positive data driven behavioral innovations in

Learning Lab individualization and instruction for high risk students, their teachers and
their families

o Develop and maintain outstanding school culture through the direct management of all
hourly staff members (in addition to Learning Lab staff, this includes staff associated
with lunch, amival, or dismissal)

Required Skills and Experience:
o 2r years of experience teaching in an urban city classroom and realizing significant gains
. Strong leadership skills and personal drive
o Relentless pursuit of high expectations
o Organized
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o Passion for urban children and their families
o Ability to build partnerships with community organizations
o Strategic planning experience
o Ability to engage and empower parents and families
o Strong communication skills
o An entrepreneurial spirit and a proven track record
o Experience in building and maintaining outstanding school culture
o Results-orientedanddata-driven
. Ability to develop others
. Adaptable and able to thrive in a dynamic, fast-paced environment

Education Requirements :

o BA from accredited university
. Valid Teaching Credential

Academic Deøn
RSSP has one Academic Dean, focused full-time on the implementation of RSSP's academic
systems and mentoring teachers to improve their effectiveness. Job qualifications for the
Academic Dean include:

Academic Deans have made Significant Gains with their students for at least the past year
or years;

Academic Deans care deeply about children. Academic Deans, as the senior members of
the faculty, must espouse RSSP's culture of caring, showing concern not just for the
academic, but for the emotional welfare of their students;

Academic Deans must show the desire and ability to mentor young teachers. Teaching
adults is different from teaching children. Mentoring requires a commitment on the part
of an Academic Dean to their Teachers and an ability to demonstrate and explain verbally
their own practices;

Academic Deans must be strong team players, helping to make the faculty cohesive in
our goals of creating both a safe and strpportive environment, and one in which students
will make significant academic progress.

Reporting directly to the principal, the Academic Dean plays a critical role in driving academic
achievement for students. The Dean ensures academic excellence by working closely with the
principal to lead and implement the instructional vision for the school. The Academic Dean
leads two primary streams of work: teacher coaching and professional development (PD). The
Âcademic Dean directly coaches a number of classroom teachers, which includes conducting
observation cycles, modeling lessons, co-planning lessons, real-time coaching, and providing
support and resources aimed at increasing teacher effectiveness and leadership. The Academic
Dean also leads the design and implementation of group teacher professional development and

collaborative planning time. This individual provides staff with the appropriate resources and

support to ensure that each Rocketship school's Rocketeers realize 1.5 years of progress
annually.

a

o

a

a
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Key Responsibilities:
o Foster a rigorous and college preparatory environment that ensures high levels of student

achievement annually through the relentless use of data to drive and refine instruction
o Ensure at least 1.5 years of progress for all Rocketeers annually through rigorous teacher

coaching and PD
. Drive student achievement results through regular 1:1 coaching sessions with select staff

members (6+ teachers)
o Oversee the implementation of a rigorous and highly individualized curriculum in

classrooms of coached teachers
o Promote collaborative problem solving and open communication among teaching staff

members
o Ensure Rocketshþ school culture where students, educators, and members of the school

community demonstrate Rocketship's beließ, values, and behaviors
o Manage self and others in a manner that creates a healthy, high-achieving environment

where staff feel challenged, and also fully supporteüvalued
o Lead and,/or contribute to the design and implementation of weekly staff professional

development and collaborative planning time
. Identiff, celebrate, codi$r, and share instructional best practices across the school and

network
o Implement and share teacher coaching and development best practices with other

members of the school leadership team
o Assist in the management of school-based Integrated Service Delivery (ISD) program

through coordination of SST and SAT procosses
o Collaborate with the ISD Specialist at each site to ensure that teachers are receiving the

necessary support and professional development to maximize the delivery of instruction
in a full-inclusion model

o Manage the BTSA process for eligible staff and support other teachers through the
credentialing process, which includes the successful completion of Teacher Performance
Assessments

o Have a lasting impact on the design of network professional development resources

Required Skills and Experience

o 2-t years experience teaching in an urban city classroom and realizing significant gains
o Strong time management and organizational skills
o Result-oriented and data-driven
o Relentless pursuit of high expectations
. Ability to inspire and motivate others
o Adaptable and able to thrive in a dynamic, fast-paced environment
o Ability to develop others
o Passion for urban children and their families
o Strategic planning and project management experience
o Strong verbal and written communication skills
o Deep knowledge of elementary literacy and/or math instruction
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Experience with or interest in the use of technology in promoting teacher development a
plus

Education Requirements

o BA from accredited university
o Valid Teaching Credential

Retirement Benefits
Governing Law: The manner by which staff members of the charter schools will be covered by
the State Teachers' Retirement System, the Public Employees' Retírement System, or federal
social sentrity. -- CalÌforni.a Ed.ucaîi.on Code Secti.on a7605þ)(5)(K)

All full-time employees of the Charter School will participate in a qualified retirement plan. Full-
time Certifiecl teachers will participate in the State Teachers' Retirement System ("STRS"), and

full-time Classified staff will be offered a 4038 program. All part-time staff and full-time
Classified staff will participate in the federal social security system. Staff at the Charter School
may have access to additional RSSP-sponsored retirement plans according to policies developed
by the board of directors and adopted as the Charter School's employee policies.

Employee Representution
Governing Law: A declaration whether or not the charter school shall be deemed the exclusive
public school employer of the employees of the charter schoolfor the purposes of Chapter 10.7
(commencing with Section 3540) of Division 4 of Title I of the Government Code. -- California
Education Code Section a7 60 5 (b) (5) (O)

The Charter School shall be deemed the exclusive public school employer of the employees of
the Charter School for the purposes of Educational Employment Relations Act ("EERA"). The
Charter School will comply with the EERA.

Rights of School District Employees
Govemins Law: A description of the rights of any employee of the school district upon leaving
the entployntent of the school distt'ict to work in a chartet' school, of any rights of return to the
school district after employment at a charter school. -- Eùtcation Code Section 47605(b)(5)(M)

No public school district employee shall be required to work at the Charter School. Employees
of the District who choose to leave the employment of the District to work at the
Charter School will have no automatic rights of return to the District after employment by
the Charter School unless specifically granted by the District through a leave of absence or
other agreement. Charter School employees shall have any right upon leaving the District to
work in the Charter School that the District may speciSr, any rights of return to employment in
a school district after employment in the school that the District may specify, and any other
rights upon leaving employment to work in the school that the District determines to be

reasonable and not in conflict with any law.

a
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All employees of the Charter School will be considered the exclusive employees of the Charter
School and not of the District, unless otherwise mutually agreed in writing. Sick or vacation
leave or years of service credit at the District or any school district will not be transferred to
the Charter School. Employment by the Charter School provides no rights of employment at
any other entity, including any rights in the case of closure of the Charter School.

Heølth ønd Safely
Governing Law: The procedures that the school will follow to ensure the health and safety of
students and staff. These procedures shall include the requirentent that each employee of the
school furnish the school with a record sutnmaty as described in Section 44237. -- California
Education Code Section a7 60 5 þ) (5) (F)

Please see Appendix Q for a detailed description of health and safetypolicies on Fingerprinting
and Background Checks; Tuberculin Examinations; Safe Facilities; Emergency Plans;
Immunizations/Physical Exams; Communicable, Contagious, or Infectious Disease Prevention;
Administration of Medications; Drug-Free Worþlace; Smoke-Free Environment; First Aid
CPR, and Health Screening (vision/hearing/scoliosis); and Exposure Control Plan for Blood
Borne Pathogens. See Appendix S for policies on Sexual Harassment and Complaint Procedures
and Appendix T for policies on Role of Staff as Mandated Child Abuse Reporters. RSSP may
create additional policies and procedures as the need occurs and to stay in compliance with
changes to local, state and federal laws and regulations. The following provides a brief summary
of RSSP policies:

F ing erp rinting/B ackground Che ck
Employees and contractors of RSSP will be required to submit to a criminal background check
and furnish a criminal record summary as required by Education Code 44237 and 45125.1. New
employees not possessing a valid California Teaching Credential must submit two sets of
f,rngerprints to the California Department of Justice for the purpose of obtaining a criminal record
summary. The Principal of the Charter School shall monitor compliance with this policy and
report to the RSED Director of HR on a semi-annual basis. The Director of HR shall monitor the
fingerprinting and background clearance of the Principal. Volunteers who will volunteer outside
of the direct supervision of a credentialed employee shall be fingerprinted and receive
background clearance prior to volunteering without the direct supervision of a credentialed
employee.

Role qf Staff as Mandated Child Abuse Reporters
All non-certificated and certificated staff will be mandated child abuse reporters and will follow
all applicable reporting laws, the same policies and procedures used by the District.

TB Testing
RSSP will follow the requirement of Education Code Section 49406 in requiring tuberculosis
testing of all employees.

Immunizations
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All students enrolled and staff will be required to provide records documenting immunizations as

is required at public schools pursuant to Health and Safety Code Sections 120325-120375, and
TitIe 17 , California Code of Regulations Sections 6000-6075.

Medication in School
RSSP will adhere to Education Code Section 49423 regardirg administration of medication in
school.

V is i on/H earinq/S co lí o s is
RSSP shall adhere to Education Code Section 49450 et seq. as applicable to the grade levels
serued by RSSP.

Emergenqt Preparedness
RSSP shall adhere to an Emergency Preparedness Handbook drafted specifically to the needs of
the school site. This handbook shall include but not be limited to the following responses:
OSHA policy compliance, fire, flood, earthquake, terrorist threats, and hostage situations and
shall be submitted for District receipt and review. l'his handbook shall include an evacuation
plan, and general school safety, qury and illness prevention.

Bloctdborne Puthogens
RSSP shall meet state and federal standards for dealing with bloodborne pathogens and other
pol.entially itrfectious nutcrials irr thc worþlace. The Boartl shall cstablish a writtcn "ßxposurc
Control Plan" designed to protect employees from possible infection due to contact with
bloodborne viruses, including human immunodeficiency virus ("HIV") and hepatitis B virus
("HBV").

'Whenever 
exposed to blood or other body fluids through injury or accident, students and staff

should follow the latest medical protocol for disinfecting procedures.

D ruq- Fre e/S moke - F re e E nv ir o nme nt
RSSP shall maintain a drug-, alcohol-, and smoke-fiee environment.

Facilitv
The lacility to be utilizetl by RSSP must be in compliance with applicable Sl.al.e and local

Building Codes in accordance with Education Code 47610.

RSSP shall comply with Education Code Section 47610 by utilizing facilities that arc compliant
with the California Building Standards Code. The School agrees to test sprinliler systems, fire
extinguishers, and flrr'e alarms annually at its facilities to ensure that they are maintained in an
operable condition at all times. The School shall conduct fire drills as required under Education
Code Section 3200land in conjunction with the District (if at District facilities).

Drspurp RnsolurroN
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Governing Lqw: The procedures to befollowed by the chqrter school and the entity granting the
charter to resolve disputes relating to provisions of the charter. -- California Education Code
Section 47 60 s (b) (5) Q\r)

Intent
The intent of this dispute resolution process is to (1) resolve disputes within the Charter School
pursuant to the Charter School's policies, (2) minimize the oversight burden on the SCCOE, and
(3) ensure a fair and timely resolution to disputes.

The following process is proposed by RSSP to meet the requirements of Education Code Section
47605(bX5XN) with the understanding that SCCOE may present revisions for RSSP
consideration and approval either as part of the MOU with the County or as an amendment to
this charter.

Public Comments
The staff and governing board members of the Charter School and SCCOE agree to attempt to
resolve all disputes regarding this charter pursuant to the terms of this section. All parties shall
refrain from public commentary regarding any disputes until the matter has progressed through
the dispute resolution process unless otherwise required by law.

Disputes Between the Charter School and the Chartering Authority
In the event of a dispute between the Charter School and SCCOE, the staff and Board members
of RSED and SCCOE agree to first frame the issue in written format ("dispute statement") and
refer the issue to the Superintendent of the SCCOE and the Principal of RSSP or designees. In
the event that SCCOE believes that the dispute relates to an issue that could lead to revocation of
the charter under Education Code Section 47607 , RSSP requests that this be specifically noted in
the written dispute statement, but is aware that SCCOE is not legally bound to do so. Nothing in
this section is intended to impair the authority or ability of SCCOE to revoke the charter in
accordance with the procedures detailed in Education Code Section 47607, nor to imply that
RSSP has any legal authority to do so.

The Principal and Superintendent shall informally meet and confer in a timely fashion (no later
than 10 school days fromreceipt of the dispute statement) to attempt to resolve the dispute. In
the event that this informal meeting fails to resolve the dispute, both parties shall identif' two
members from their respective Boards who shall jointly meet with the Superintendent of SCCOE
and the Principal(s) of RSSP or designees and attempt to resolve the dispute. The joint meeting
shall be held within l5 school days from the informal meeting.

If this joint meeting fails to resolve the dispute, the Superintendent and Principal(s) or designees
shall jointly identify a neutral, third party mediator. The format of the mediation session shall
be developed jointly by the Superintendent and the Principal(s) or designees. Mediation shall be
held within 30 school days of the joint meeting. All dates or procedures within this section can
be amended by written mutual agreement or necessity due to mediator scheduling. Each party
shall bear its own costs of dispute resolution with the cost of the mediator being split equally
amongst the Parties. If mediation fails, either Party will have been deemed to have exhausted the
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administrative remedies within this charter and may pursue any alternative legal options for
resolution.
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VI. STUDENT ADMISSIONS, ATTENDANCE AND SUSPENSION/EXPULSION
POLICIES

" Admission requirements, if applicable. "
- California Education Code Section a7605(b)(5)(H)

SrtmnNr AIvrrssIoNS PoLICIES Axo PnocEDURES

RSSP shall strive to achieve a student population from San Jose which understands and values
RSSP's mission and vision statements and is committed to RSSP instructional and operational
philosophy.

No test or assessment shall be administered to students prior to acceptance and enrollment into
the Charter School.

The school shall be nonsectarian in its programs, admission policies, employment practices, and
all operations, shall not charge tuition, and shall not discriminate against any student on the basis
of the characteristics listed in Education Code Section 220 (acfial or perceived disability,
gender, nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that
is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or
association with an individual who has any of the aforementioned characteristics). Admission to
the Charter School shall not be determined by the place of residence of the student, or of his or
her parent or guardian, within the State, except as provided in Education Code Section 47605
(dx2).

The application process is comprised of the following:
. Completion of a student interest form, which includes basic student and family

identification information for the purposes of entry into public random drawing

Upon selection for admission pursuant to public random drawing, the registration process will
include the following:
o Student enrollment form which contains student name, address, and other identifuing and

demo graphic information
o Proof of Immunization
¡ Home Language Survey
. Completion of Emergency Medical Information Form
o Proof of minimum age requirements, e.g. birth certificate

RSSP feels strongly that success for students requires a commitment from both students and
parents to the mission and vision of RSSP as set forth in the Charter. During the registration
process, all parents or guardians shall be asked to sign a Commitment Letter indicating they
understand RSSP philosophy, program, and volunteer policy. Students will not be denied
admission or dis-enrolled for failing to sign the Commitment Letter (see Appendix U for the
RSSP Commitment Letter),
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RSSP shall admit all students who wish to attend the Charter School subject only to capacity.
Applications will be accepted during a publicly advertised open application period each year for
enrollment in the fbllowing school year. Following the open application period each year,
applications shall be counted to determine whether any grade level has received more
applications than availability. In the event that this occurs, RSSP will hold a public random
drawing to determine enrollmcnt for the impactcd gradc lcvcl, with thc cxccption of cxisting
students (2"d year forward) who are guaranteed enlollment in the following school year.t

Enrollment preferences in the case of a public random drawing shall be allowed in the ftrllowing
order ofpreference:

1) Siblings of currently enrolled studentsÓ

2) Children of the paid staff of RSSPT

3) Residents of ARUSD
4) Other California residents

Students qualifying for more than one preference group will be considered part of the highest
preference for which they quali$'. At the conclusion of the public random drawing, all students

who were not granted admission due to capacity shall be given the option to put their name on a
wait list in the order of their draw in the public random drawing. This wait list will allow
students the option of enrollment in the case of an opening during the school year.

Non-Discrintìnution
Governins Law: The means by which the school wilL achieve a racial and ethnic balance among
its students that is reflective of the general population residing within the territorial jurisdiction
of the school district to which the charter petition is submitted. -- California Education Code
Section 47 60 s (b) (s ) (G)

RSSP shall strive, through recruitment and admissions practices, to achieve a racial and ethnic
balance among its students that is reflective of the general population residing withùr the
tenitorial jurisdiction of the ARUSD.

RSSP will implement a strategy that includes, but is not necessarily limited to, the following
elements or strategies which focus on achieving and maintaining a racial and ethnic balance
among students that is reflective of the general population residing within the territorial
jurisdiction of ARUSD. The strategy includes printing and distributing materials in English,
Spanish and other languages reflecting the needs ofthe community, and:

o An enrollment process that is scheduled and adopted to include a timeline that allows for
a broad-based application process.

5 During any period of Public Charter School's Grant Program ("PCSGP") funding, the public random drawing shall
be handled as a single weighted drawing.
6 Du.ing any PCSGP fundìng, siblings will be considered an "exception" to the single weighted drawing.
7 During any period of PCSGP funding, this preference will be limited to children of faculty and shall not exceed
10% of total enrollment.
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The development and distribution of promotional and informational material that reaches
out to all of the various racial and ethnic groups represented in the territorial jurisdiction
of the ARUSD.
Outreach activities.

As part of outreach to Spanish speakers, RSSP provides:
a. Flyers in both English and Spanish about upcoming RSSP meetings
b. General information sheets, and other key documents, including the school vision and

mission statement in Spanish
c. Information in Spanish on the Rocketship Education website
d. Spanish translators at all general meetings

RSSP shall, as part of its prograrnmatic audit, analyze the success and/or weakness of its
outreach initiatives. RSSP shall utilize the data from the prograûìmatic audit to make any
necessary revisions to the Outreach initiatives.

Public School Attendønce Alternøtives
Governing Lau,: The public school attendance alternatives for students residing within the
school district who choose not to attend charter schools. -- Education Code Section
47605(b)(5)(L)

No student may be required to attend the Charter School. Students who reside within the
District, and who opt not to attend RSSP, may attend school within ARUSD according to
ARUSD policy or at another school district or school within ARUSD through ARUSD's intra-
and inter-district policies.

Parents and guardians of each student enrolled in the Charter School will be informed on
admissions forms that the students have no right to admission in a particular school of any local
education agency as a consequence of enrollment in the charter school, except to the extent that
such a right is extended by the local education agency.

Suspension ønd Expulsion Procedures
Governins Law: The procedures by which students can be suspended or expelled. -- California
Education Code Sectíon a7 605 (b) (5) (J)

RSSP acknowledges the responsibility of each student, parent, volunteer, faculty, staff and
administrator to contribute to the wellbeing of the community by demonstrating responsibility
and accountability for individual and group actions. It is the Charter School's goal to enhance
the quality of relationships, the quality of learning, and the quality of the community through
shared responsibility. Attached as Appendix R, please find the procedures by which students can
be suspended or expelled.

a

a
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VII. REPORTING AND ACCOUNTABILITY

Buocnrs A¡¡o C¡sn Flow

Governing Law: The petitioner or petitioners shall also be required to provide financial
statenxents that include a proposed Jïrst year operational budget, includíng stürtup costs, and
cash flow and financial projections for the first three years of operation. -- Education Code
Section a7605(g)

Attached, as Appendix AG please fìnd the following documents
r d projected multi-year budget
o Cash flow and financial projections
o A narrative describing the above.

These documents are based upon the best data available to the Petitioners at this time

FrN¡.Ncr¡r REPoRTING

RSSP shall provide reports as required by Education Code Section 47604.33 as follows, and
shall provide additional fiscal reports as requested by the District:

1. By July 1, a preliminary budget fbr the current fiscal year

2. By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, on December 15, a copy of the Charter School's
annual, independent financial audit report for the preceding fiscal year shall be delivered
to the District, State Controller, and State Department of Education.

By March 15, a second interim financial report for the current fiscal year reflecting
changes through January 3 1.

By September 15, a final unaudited repoft for the full prior year. The report subrnitted to
the District shall include an rlnnual statement of all the Chartcr School's rcccipts and
expenditures for the preceding fiscal year.

5. All attendance reports: 20 day,P-I,P-2 and annual

INsun¡,Ncn

RSSP shall acquire and finance general liability, workers compensation, and other necessary
insurance of the types and in the amounts required for an enterprise of similar purpose and
circumstance. The SCCOE shall be named as an additional insured on all policies of the Charter
School.

AnnrNrsrRATrvE SpRvrcns

-t

4.
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Governing Law: The manner in which administrqtive services of the school are to be provided. -
Education Code Section 47605(g)

Administrative services will be managed in-house and contracted with appropriately qualified
and/or credentialed (as necessary) outside providers to address all administrative services.
Please see above under Governance for the role of Rocketship Education as the predominate
provider of administrative services. We do not anticipate purchasing any services from the
SCCOE, but we will fairly evaluate any offer of services from the SCCOE against any other
offers for similar services from third party providers. Administrative services which we have
experienced to be required for RSSP include but are not limited to the following:

Accounting and payroll management
Cash flow management

Contracts with charter authorizers
Real estate financial management
Securing and managing loans

Federal grant writing and reporting
Creation of the student management system used to keep student's daily, periodic, and
annual academic results
Human Resources

Provide support on academic data analysis as necessary
Develop best practices for school safety and other school procedures
Provide ongoing consulting for the management of the Learning Lab
Teacher recruiting

Flcrr,rrrns
Governing Law: The facilities to be utilized by the school. The descríption of the facilities to be
used by the charter school shall specifu where the school íntends to locqte. -- California
Education Code Section 47605(g).

The Rocketship school facility includes the following

16 full-size classrooms
A2,300 to 2,700 sq. ft. multi-purpose
A servery, including a warming oven, refrigerator, and milk cooler for food service
A foyer
3 to 4 staffoff,rces and administrative spaces

A flexi-space that will likely serve as a parent volunteer room, with the possibility of
converting into an ISD (integrated services delivery) room, another staff office, or other
such use

A staff room
Parking to accommodate all staff and a few visitors, usually 24 to 27 spaces

A play area with recycled rubber surfacing and, aplay structure
An outdoor area for community Launch, structured physical education, and recess

An outdoor lunch shelter
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The total building footprint will be a 2-story building of approximately 11,000 sq. ft., with
approximately 21,500 sq. ft. of built usable space. This is a building model that Rocketship
Education has successfully used for multiple locations in San Jose with different land
configurations. The campus footprint will be between 1 and I .7 acres, depending on available
sites that can be tleveloped on time and within the project budget anrount. Current site location
possibilities are still under negotiation and review, but will ultimately accommodate the
a fcrrementione<l faci I ities.

IwnepeworNT FrscAL Auorr

Governing Latv: The manner in which annual, independent financial audits shall be conducted,
which shall employ generally accepted accounting principLes, and the ntantxer in which uudit
exceptions and deficiencies shall be resolved to the satisfaction of the chartering authorifii. --
C alifo r ni a E duc ati o n Co de S ectio n a 7 6 0 5 þ) ( 5 ) @

The Board of RSED will appoint an Audit Committee, which will select an independent financial
auditor and oversee audit requirements.

An annual audit of the books and records of the Charter School will be conducted as required by
Educatir¡rr Ctrde Sections 47605(bX5XD and 47605(m). The books and records of RSSP will be

kept in accordance with generally accepted accounting principles, and as required by applicable
law. The audit will employ generally accepted accounting procedures. The audit shall be

conducted in accordance with applicable provisions within the California Code of Regulations
governing audits of charter schools as published in the State Controller's K-12 Audit Guide.

The Audit Committee will select an independent auditor through a request for proposal format.
The auditor will have, at a minimum, a CPA and educational institution audit experience and will
be approved by the State Controller on its published list as an educational audit provider. To the
extent required under applicable federal law, the audit scope will be expanded to include items
and processes specified in applicable Office of Management and Budget Circulars.

The annual audit will bc complctcd and forwardcd to thc District, thc County Supcrintcndcnt of
Schools, the State Controller, and to the CDE bythe l5th of December of each year. The audit
committee will review any audit exceptions or deficiencies and report to the Business Committee
of the Board of the Charter School with recommendations on how to resolve them. The RSED
Business Committee will then approve the audit. The Board of the Charter School will submit a
rcport to SCCOE describing ho',v the exceptions and deficiencies have been or will be resolved
along with an anticipated timeline for the same. The Board and Principal of the Charter School
will work with the SCCOE to ensure all audit exceptions and deficiencies are resolved to the
satisfaction of the SCCOE along with an anticipated timeline for the same. Audit appeals or
requests for summary review shall be submitted to the Education Audit Appeals Panel ("EAAP")
in accordance with applicable law.
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The independent financial audit of the Charter School is public record to be provided to the
public upon request.

Cr,osunn Pnotocor

Governing Law: A description of the procedut'es to be used if the charter school closes.
Educatíon Code Section a7 60 5 (b) (5) (P)

The following procedures shall apply in the event the Charter School closes. The following
procedures apply regardless ofthe reason for closure.

Closure of the Charter School shall be documented by official action of the RSED Board. The
action shall identify the reason for closure. The official action will also identify an entity and
person or persons responsible for closure-related activities.

The RSED Board of Directors will promptly notify parents and students of the Charter School,
the SCCOE, the School's SELPA, the retirement systems in which the Charter School's
employees participate (e.g., Public Employees' Retirement System, State Teachers' Retirement
System, and federal social security), and the California Department of Education of the closure
as well as the effective date of the closure. This notice will also include the name(s) of and
contact information for the person(s) to whom reasonable inquilies may be made regarding the
closure; the students' school districts of residence; and the manner in which parents (guardians)
may obtain copies of student tecords, including specific information on completed courses and
credits that meet graduation requirements.

The Board will ensure that the notification to the parents and students of the Charter School of
the closure provides information to assist parents and students in locating suitable alternative
programs. This notice will be provided promptly following the Board's decision to close the
Charter School.

The RSED Board will also develop a list of students in each grade level and the classes they have
completed, together with information on the students' districts of residence, which they will
provide to the entity responsible for closure-related activities. As allowable by SCCOE, the
Charter School shall transfer all appropriate student records to the and shall otherwise assist
students in transferring to their next school. If SCCOE will not store student records, the Charter
School will discuss an alternative arrangement with SCCOE and shall provide a copy for
parents/guardians of the student record of their child prior to closure. All transfers of student
records shall be made in compliance with the Family Educational Rights and Privacy Act
("FERPA"), 20 U.S.C. $ 12329.

All state assessment results, special education records, and personnel records will be transfer¡ed
to and maintained by the entity responsible for closure-related activities in accordance with
applicable law.

RSSP Charter Petition Page 99 of 377



As soon as is reasonably practical, the school shall prepare final financial records. The Charter
School shall also have an independent audit completed within six months after closure. The
Charter School shall pay for the final audit. The audit shall be prepared by a qualified Certified
Public Accountant selected by the Charter School and shall be provided to SCCOE promptly
upon completion. The final audit will include an accounting of all financial assets, including
cash and accounts receivable and an inventory of property, equipment, and other items of
material value, an accounting of the liabilities, including accounts payable and any reduction in
apportionments as a result of audit findings or other investigations, loans, and unpaid staff
compensation, and an assessment of the disposition of any restricted funds received by or due to
the Charter School.

Thc Chartcr School will complctc und hlc uny unnuul reports requiletl pulsuuttt to EtJucution

Code section4760433.

On closure of the Charter School, all net assets of the Charter School, including but not limited
to all leaseholds, tangible and intangible personal property and all ADA apportionments and

other revenues generated by students attending the Charter School, remain the sole property of
the Charter School and upon dissolution of the corporation, shall be distributed in accordance

with the Articles of Incorporation and applicable law upon dissolution. Any assets acquired
from a school tlisl"riot or district property will be promptly returned upon Charter School closure
to the district. The distribution shall include retum of any grant funds and restricted categorical
funtls to l"hcir source in accordance with thc tcrms of thc grant or statc aud fcdcral law, as

appropriate, which may include submission of final expenditure reports for entitlerrtent grants

and the filing of any required Final Expenditure Reports and Final Performance Reports, as well
as the return of any donated rnaterials and property in accordance with any conditions established
when the donation of such materials or property was accepted.

On closure, the Charter School shall remain responsible for satisfaction of all liabilities arising
from the operation of the Charter School.

As specified by the attached Budget, the Charter School will utilize the reserve firnd to undefiake
any expenses associated with the closure procedures identified above.
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VIII. IMPACT ON THE DISTRICT

Governíng Law: Potential civil liability fficts, tf ory, tpon the school and upon the District
-- Educatíon Code Section a7605(g).

Civil Líøbilin

Rocketship Education is operated as a California non-profit public benef,rt corporation. This
corporation is organized and operated exclusively for charitable purposes within the meaning of
Section 501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code
Section 23701d. The specific purposes for which the corporation is organized are for the
operation of public charter schools for educational services in accordance with the Education
Code Section47600, et seq.

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or
obligations of the charter school or for claims arising from the performance of acts, errors or
omissions by the Charler School if the authority has complied with all oversight responsibilities
required by law. The Rocketship Education Articles of Incorporation and bylaws are attached as
Appendix W. Rocketship Education shall work diligently to assist the SCCOE in meeting any
and all oversight obligations under the law, including monthly meetings, reporting, or other
requested protocol to ensure the SCCOE shall not be liable for the operation of RSSP.

Further, RSSP and the SCCOE shall enter into a memorandum of understanding or contract
which shall provide for indemnification of SCCOE by RSSP. Insurance amounts will be
determined by recommendation of the insurance company for schools of similar size, location,
and type of program. The SCCOE shall be named an additional insured on the general liability
insurance of RSSP.

The corporate bylaws of Rocketship Education and each of its schools shall provide for
indemnification of the Rocketship Education and Rocketship Education Board of Directors,
officers, agents, and employees, and Rocketship Education and Rocketship Board will purchase
general liability insurance, Directors and Officers insurance, and fidelity bonding to secure
against financial risks.

Rocketship Education and the Rocketship Education Board of Directors will institute appropriate
risk management practices, including screening of employees, establishing codes of conduct for
students, staff, and participating families, and procedures governing financial transactions and
dispute resolution.
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XI. CONCLUSION

By approving this charter, the Santa Clara County Offrce of Education will be fìrltìlling the intent
of the Charter Schools Act of 1992 to improve student learning; increase learning opportunities
for all students with special emphasis on expanded learning opportunities for all students who are

identified as academically low-achieving; create new professional opportunities for teachcrs;
provide parents and students with expanded choices in education; and be following the directive
of law to ençourage the creation of Charter Schools. The Petitioners are eager to work
indepeudently, yet cooperatively with SCCOb, to set the gold standard for charter sohools. To
this end, the Petitioners pledge to work cooperatively with SCCOE to answer any concerns over
this document and to present SCCOE with the strongest possible proposal for approval of a

chartcr for a fivc-ycar tcrm to bcgin lr;l2012.
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INTRODUCTION

ln 2012, Rocketship Education renewed its charter for Rocketship Si Se Puede Elementary (RSSP) for a

second five-year term. As a response to outstanding student achievement in our schools and

increasingly high demand from families in our communities, Rocketship has continued to grow. Today,

we are a national network of charter schools that includes 1-2 campuses in the Bay Area, two campuses
in Nashville, one campus in Milwaukee, and one campus in our new Washington, D.C. region.

Rocketship has been, and continues to be, committed to finding ways to maximize student achievement
and capitalize on efficiencies across our network as we pursue our vision of rethinking elementary
school from the ground up. Naturally, some components of our educational, operational, and financial
programming have undergone revisions since RSSP was last renewed in 2012. We have made
adjustments to our model in response to changes in legal landscapes, advances in technology, shifts in

statewide and national educational standards, and the growth of our network in the Bay Area and across

the country.

The following memo outlines the major changes in our renewal petition as compared to the renewal
petition that we originally submitted in October 20L1, with a material revision submitted in May 20L3.r

Pursuant to 5 C.C.R. l-19665, this memo also highlights how Rocketship has met all new charter school
requirements that have been enacted into law since RSSP's charter was originally granted.

FO RMATTI NG/STRUCTU RAL CHANG ES

The most immediately obvious change in our renewal petition is the structure and format. ln an effort to
more closely track California Education Code 47605(b), we have organized our petition into L5 different
sections, titled Elements A-P, which are presented in the order'in which they appear in the Code.

INTRODUCTION

Renewol Petition 1- ('RPl") pp.9-27
Renewol Petition 2 ('RP2') pp.8-1-O

The introduction to the first renewal petition included a brief history of Rocketship, some highlights of
our educational model, bios of our founding team and board members, and achievement data from all

existing Rocketship schools and surrounding district and State schools,

The introduction to our second renewal petition leads with the current legal criteria for charter renewals
in California and a presentation of RSSP's student achievement data that demonstrates how we meet
these criteria. Our second renewal petition still includes a brief history of Rocketship, updated to
describe the expansion that has occurred in the past five years. We have moved all descriptions of our
educational model into Element A, further described below, in an effort to make the petition more
readable and aligned to the structure of EC 47605(b). The description of Rocketship's current board
members and leadership team now appear in our section on governance. Our lntroduction now focuses

1 Rocketship filed material revisions in May 2013 for all existing charters, including the then- 20 countywide charters that
existed. The major change was adjustírg the opening dates for the 20 countywide charters, which did not affect RSSP, as

it was already open. At the time, Rocketship also updated the names of board members and other employment
positions. Several other specific revisions to the Rocketship model are described in this memo.



on RSSP to give our authorizer the chance to become familiar with the school's culture and community
involvement.

ETEMENT A: EDUCATIONAL MODET

Mission and Vision Statements
RPL p.20
RP2 p.27

Our mission and vision statements remain the same.

Target Population
RPL pp.20
RP2 pp.25-29

Our targeted school population remains virtually unchanged. We continue to serve students who are or
may be at risk of achieving below basic proficiency on state exams. Most of our students are still
Socioeconomícally Disadvantaged. We have updated this section to include data on demographic
breakdowns at RSSP over the past five years.

We have also updated this section to include RSSP's enrollment figures over the past five years. As

stated in our first renewal petition, RSSP continues to enroll students in grades K-5 and continues to
reserve the option to add a Transitional Kindergarten (TK) program should community needs or state
laws demand it.

Educational Philosophy
RPl- pp.22-26
RP2 p.30

As described in ourfist renewal petition we continue to believe that an educated person in the 21st
century should possess a variety of academic and critical life skills that will enable him/her to develop
into a self-motivated, competent, lifelong learner, ln our second renewal petition, we have organized
these skills into a slightly more condensed paragraph form ratherthan a long bulleted list, and we have
elected to provide more details on such skills in subsections B-lof our revised petition. Nonetheless, our
core beliefs remain the same.

We have also updated this section to include our three foundational pillars of excellence, which we
believe are critical to enabling our students to become meaningful participants in the world around
them. These pillars were developed over the past two years in an attempt to codify our beliefs as we
continue to expand our network.

ln our second renewal petition, we have also changed the format of our description of how we believe
learning best occurs. All of our beliefs now correspond to a subsection contained within Element A,
which we "preview" all of these beliefs as a bulleted list.

. Standards-aligned curriculum (Reading/ELA, Mathematics, Science and Social Studies, Arts and
Enrichment)

. Social Emotional Development

. Personalizedlnstruction



Calendar and lnstructional Minutes
Data-Driven lnstruction Professional Development and Talent Management

ln contrast, our first renewal petition laid out our beliefs as lengthier descriptions of various

components of our educational model. The notes below describe the alignment between the
information in the first vs. the second renewal petitions and any relevant changes.

o Leorning best occurs when there is a school wide expectation of high achievement (RP1 p.23):

We continue to embrace this belief. Our revised expectations and goals for achievement can be

found in our deseriptions of goals and measureable outcomes in State Priorities 2, 4, and 8,

described in Elements B & C.

. Learning best occurs when teøchers are subject mdtter specialists (RP1 p. 24): We continue to
have our teachers specialíze in core content areas.

. Learning best occurs when teachers are highly motivoted (RP1 p. 25): We continue to believe

that teachers need a career path that recognizes and rewards their success with more
responsibility and greater compensation.

. Learníng best occurs in o culture of caring (RPL p.25): We continue to believe that teacher
specialization will allow for us to care for our students more effectively and help teachers detect
academic and emotional problems earlier and more efficiently.

. Learning best occurs when the curriculum is individuqlized (RP1 p. 25): We continue to use the
Response to lntervention framework, including its tiered support, We also continue to use the
Learning Lab as a space to target individualized interventions. We have, however, evolved our
personalized instruction model to ensure that we are meeting the unique needs of all students
in real-time. This includes the use of more sophisticated and adaptable online learning
technology for all students in the Learning Lab and classrooms,

. Leorning best occurs when students have extra time to practice (RP1 p. 25): We continue to
maintain a computer space within the Learning Lab for students to engage in customized,
targeted practice. As described above, many of the programs that students utilize in the
Learning Lab space have evolved, as would be expected in the era of rapid advanced in

education technology.
o Learning best occurs in o well-run school(RPl p. 26). Rocketship Education continues to provide

a variety of centralized services to each of our campuses (RP pp. 99-100). We have continued to
expand and evolve these services to accommodate a growing number of schools and to
incorporate efficiencies that we learn along the way.

Standards-Aligned Curricu lum
RP2 p.31

Our renewalpetition contains a description of the generalevolution of our instructional model,largely
in response to the State's adoption of the CA Common Core State Standards (CCSS). Rocketship has

always strived to align our instruction with state standards, but we have made some improvements to
our model to ensure that we respond quickly and effectively to the increased rigor of the new CA CCSS.

One significant improvement we have made is the creation of a centralized Achievement Team that is
tasked with developing an intellectual preparation process for teachers to plan and execute the CA CCSS

in their instruction,

E[A/[iteracy
RPI- pp.3j-34
RP2 pp.32-35

a

a



ln our second renewal petition, we begin with a descriptíon of how we have developed our instruction
to align with the various strands contained in the CA CCSS for ELA/Literacy. The components of our
literacy instruction remain largely the same, but we have organized the descriptions in a slightly
different way. Our first renewal petition states that we split our literacy blocks into whole-group
instruction, small-group guided reading instruction, and writing, with some additionalfocus on phonics,
phonemic awareness, and reading comprehension, depending on the grade level. ln our renewal
petition, we explicitly break down our literacy instruction into four concrete components: the building
blocks of literacy (i.e. phonics, phonemic awareness), reading comprehension skills, guided reading, and
writing. These revisions were primarily to paint a clearer picture of the instruction that occurs during our
literacy block.

We have had some changes to the curricula and assessments that we use for ELA/Literacy. Open Court is
now one of several curricular resources that we use during our Literacy block (rather than the exclusive
curriculum). Our Achievement Team compiles and creates additional curriculum resources for teachers
to teach the CA CCSS. Our original petition states that we use the DRA to assess reading comprehension.
We now use the STEP Assessment, which is more comprehensive and covers more phonemic awareness
and reading comprehension skills to provide teachers with more actionable data. We continue to use

the Northwest Regional Educational Laboratories Six Trait Writing Model, though we no longer use the
materials as a standalone curriculum. Rather, we integrate this model into a broader set of writing
instructional materials. We continue to use Lucy Calkins Units of Study.

Our first renewal petition states that our Humanities block will include an Extended Analysis Project for
fifth grade students. Some of our fifth grade classrooms continued to do this, but the Extended Analysis
Project is no longer a formal component of our ElA/Literacy instruction.

Mathematics
RPL pp. j5-36
RP pp.35-43

ln our second renewal petition, we begin with a description of how we have developed our instruction
to align with the practice and content standards of the CA CCSS for Mathematics. We have also fleshed
out our description of the components of our mathematics instruction to paint a clearer picture of the
types of instruction that occurs in our classrooms; for example, the use of "activator" lessons, different
mathematical strategies for comprehension and computation, and processing activit¡es.

Our first renewäl petition identifies several mathematics curriculum and assêssment tools that we no
longer use as "formal" curricula (i.e. Harcourt, John Van de Valle Elementary and Middle School

Mathematics, Math Their Way, Math a Way of Thinking, Marilyn Burns, Cathy Fosnot), Rather, these
resources are incorporated into our instructional materials as planning resources. Additionally, one of
our primary curricular resources is now Singapoie Math, which is more rigorous and aligned to Common
Core.

lntegrated Content lnstruct¡on
RP1 pp.36-39
RP2 pp,40-4s



Our first renewal petition describes our use of the Understanding by Design (UbD) approach through
which we built thematic units integrated with state standards across content areas. We remain

committed to integrating our content instruction as a way for students to appreciate the overlap among

various topics and develop a more robust and authentic understanding of the world around them.
However, we no longer tie oursevles to the UbD approach. lnstead, our second renewal petition
describes how we integrate content instruction through the explicit teaching of skills, general content
exposure, explicit vocabulary instruction, and projects and investigations.

Science and Social Studies
HPL pp.36-39
RP2 pp.40-43

ln our second renewal petition, we describe how our scíence instruction has evolved as we implement
the new Next Generation Science Standards. As described above, our science instruction is no longer
centered around UbD. .

We continue to embed social studies instruction into literacy. Our second renewal petition provides

more details on the types of content that we teach during Social Studies and how we align our
instruction to state standards.

Arts and Enrichment
RPlp.39
RP2 p.4j

We continue to strive to align our arts curricula to the California Visual Performance Arts framework.

The second renewal petition provides more details on the specific enrichment programs offered at RSSP,

including Physical Education.

Social Emotional Learning
R2P pp.43-45

Our second renewal petition includes a new section on social emotional learning initiatives at

Rocketship. We have worked to evolve our social emotional programming over the past few years in an

effort to further our students' critical life skills.

Personalized lnstruction
RPL p.26
RP2 pp.45-48

Our second renewal petition includes a more detailed section on Rocketship's personalized instruction
approach. This section also describes some of the current online technologies that we use today in

response to major developments in education technology over the past five years. Although we have

always had a Learning Lab in our school, our second renewal petition provides more illustrat¡on of the
learning that occurs in this space,

Calendar and lnstructional Minutes
RPl" pp.26-27
RP2 pp,48-50



We continue to offer extended school hours; a calendar that will match or exceed the number of
instructional days required under state law; and the number of instructional minutes required under
state law. Our second renewal petition includes an updated our chart of instructional minutes to show a

more detailed breakdown. Our school day also now includes slightly more instructional minutes. The
second renewal petition also includes the current RSSP bell schedule rather than generic Rocketship
sample. The second renewal petition also includes more details on our rotational model.

Data-Driven I nstruction
RPL p.30
RP2 pp. 50-53

Our instructional program continues to be profoundly data-driven. The Assessment Wall has been
replaced with online tracking tools like Schoolzilla and llluminate. in response to advances in technology.
Schoolzilla and llluminate effectively serve the same purpose as the Assessment Wall. We also continue
to use data to track and monitor student progress and identify those at risk of achieving below grade
level. Our second renewal petition provides more details on additional data analysis initiatives and tools
that we have implemented. We no longer have the position of Academic Dean, but we have carved out
professional development responsibilities for our Principals and Assistant Principals.

Response to lntervention
RP1 pp. 28-32
RP2 pp. 53-55

We continue to use Response to lntervention (Rtl) as an instructional and intervention model designed
to identify and support students at risk of achieving below grade level. Our second renewal petition is

restructured to clarify the seven components of this Rtl model, but the components themselves remain
the same. Our second renewal petition also identifies some of the current evidence-based interventions
that we use through Rtl, which were not in use at the time of submission of the first renewal petítion,
such as SIPPS, HELPS fluency routines, Sound Partner and CICO. Additionally, as noted above in the
ELA/Literacy section, we use assessments other than the DRA (i.e. the STEP reading assessment) to track
student growth.

Academically High-Achieving Students
RP2 pp.55-57

Our second renewal petition includes an entire subsection dedicated to providing more details on how
we serve academically high-achieving students as a "special population," Our model does not include a
gifted/talented program, but we systematically identify and monitor high-achieving students and serve
them through differentiated and focused instruction as well as daily enrichment in school and at home,

lntegrated Special Education
RP1 pp. 53-70
RP2 pp.57-67

We have changed the format of this section of our petition to make it clearer and more readable.
However, the basic structure of our special education program remains similar. Our second renewal
petition includes more details on components of the special education eligibility determination, such as



the student huddle process, the Student Study Team, and the tiered academic interventions. Our second
renewal petition also includes more details on the Section 504 process. Additionally, our second renewal
petition provides a more comprehensive description of the special education services that we offer to
our students, including our system for contracting with outside providers.

English Learners
RPL p.50-53
RP2 pp.67-72

Our process for identifying and assessing English learners (ELs) remains largely the same, but we have

updated our reclassification policy. Our current policy provides more details on the specific CELDT-based

criteria we use for reclassification. We have also adjusted the eligibility requirements for reclassification
and identified specific assessments to be used to evaluate student performance. We continue to utilize
our reclassification policy in compliance with California laws.

We have also adjusted our English language instruction in response to the CA ELD standards. Our first
renewal petition describes a program where students are "immersed" in English. Our second renewal
pet¡tion clarifies that our classrooms will provide both integrated and designated instruction. Our
second renewal petition also provides more clarity on the type of instruction, anchored in the various
components of the CA ELD standards, that students will receive, Our second renewal petition also
clarifies some of the instructional strategies (i,e. GLAD, SDAIE) that teachers will employ.

Teacher Recruitment and Professional Development
RPl pp.40-49
RP2 pp.72-76

Our second renewal petition provides more details on the recruitment process. We continue to offer
both summer and yearly professional development, but we have increased the number of hours from at
least 150 to at least 200 annually. Also, we no longer employ the Professíonal Growth Plan as the sole
professional development tool, Rather, Rocketship now has a centralized Talent Management team that
has created a comprehensive system for performance management and evaluation. The new system
includes a more objective teacher rubric and also several other performance metrics (i.e. parent

engagement, exhibition of Rocketship core characteristics) that we use to evaluate teachers. Our second
renewal petition also includes descríptions for several new leadership opportunities that our Talent
Management team has created over the past several years, such as Rising Teachers and Grade Level

Leads.

ELEMENTS A-C: Annual Goals and Actions in the State Priorities (A); Measurable Student Outcomes
(B); and Methods of Assessment (C)

RP2 pp.76-L01-

ln accordance with new Local Control Funding Formula (LCFF) requirements created after the time of
our original submission, our renewal petition now includes a description of Rocketship's annual goals for
all students and each statistically significant subgroup of pupils to be achieved in the applicable state
priorities as well as measurable student outcomes and methods of assessment.

ELEMENT D: GOVERNANCE



RPL pp.74-81
RP2 pp. L01-L08

Rocketship Education continues to be governed by a Board of Directors.2 Our first renewal petition
contain a diagram that suggests that our organization structure includes a Board w¡th direct oversight of
this one school and no others. When RSSP was last renewed five years ago, our network was
significantly smaller and this structure was more practical. Today, with 1-2 California schools and
counting, we have increased public transparency and accessibility by consolidating all California
Rocketship schools into one legal entity -- a Board with direct oversight over Rocketship Education
(RSED) and all California Rocketship schools. RSED provides centralized services to the 12 California
schools and members of the public are able to attend meetings in person or via teleconference
locations, thus participating in the governance process for all California Rocketship schools including
RSSP, Our renewal petition includes more comprehensive descriptions of the services, which include
new roles dedicated to ensuring high-quality instruction and school leadership. We have also created a
Senior Leadership Team to oversee RSED staff.

The primary qualifications for and responsibilities of board members remain the same. Our second
renewal petition provides further detail on how our board meetings comply with the Brown Act,
including our use of telephonic location options. Our renewal petition also includes more details on the
responsibilities and composition of our Advisory Board, which has undergone some adjustments in

response to Rocketship's expansion throughout the Bay Area and the country.

Our second renewal petition also includes a subsection dedicated to describing parent participation. We
have included more details on our School Site Council and ELAC.

ELEMENT E: EMPLOYEE QUALIFICATIONS
RPL pp.81-88
RP2 pp.108-119

Some of our employment positions have changed as our model continues to evolve and our network
continues to expand. We no longer have an Academic Dean. lnstead, we have created additional
Assistant Principal roles to assist in the academic coaching and operations of the school. Our second
renewal petition also includes descriptions of the roles of Education Specialist, lndivÌdualized Learning
Specialist, Paraprofessional, Business Operations Manager, Enrichment Coordinator, and support staff,
Most of these roles existed at the time of our original submission, but we wanted to inclutle descriptíons
of more of our employment positions to paint a more comprehensive picture of school operations. We
also include changes to credentialing requirements with the move from NCLB to ESSA.

ETEMENT F: HEALTH AND SAFETY PROCEDURES

RP7 pp.89-93
RP pp. L19-L22

2 One of the primary material revisions of May 2013 was that RSED became governed by one national board
Previously, all schools were governed by their own boards.



Several of our health and safety procedures have undergone revisions in response to changes in the
relevant legal landscapes.

We have updated our policy on fingerprinting/background checks to include additional requirements for
employees who are charged or convicted of crimes to remain in compliance with EC 44939.5.

We have updated our policy on the role of staff as mandated child abuse reporters to include new
mandatory trainings pursuant to Assembly B'tll'J.432, which became effective on January L,2015.

We have updated our policy on drug-free workplace to address consequences for employees who have

a positive drug test.

We have also updated our medication administration policy to require our schools to stock auto-injector
epi pens pursuant toEC494t4.

We have also updated our description of facilities to expand our compliance assurances,

ETEMENT G: MEANS TO ACHIEVE RACIAL AND ETHNIC BALANCE

RPL p.94
RP2 p. 722

The only change to this section is structural, as it now appears as its own element rather than part of our
section on admissions policies.

ELEMENT H: ADMISSIONS REQUIREMENTS

RPl p,93
RP2 p.123

Our admissions requirements and procedures remain the same.

ELEMENT I: FINANCIAL AUDIT

RPl. p.98
RP2 p.125

The only change to this section is structural, as it now appears as its own elernent.

ELEMENT J: SUSPENSION AND EXPUISION PROCEDURES

RPl. pp.95-96
RP2 p.126

To more closely comply with the requirements of EC 47605(bX5)(1), our second renewal petition
provides many more details on our suspension and expulsion procedures, including considerations for
students with disabilities. We have also slightly revised our list of suspendable/expellable offenses in
accordance with changes to the Ed Code.

ETEMENT K: STAFF RETIREMENT SYSTEM

RP7 p.88
RP2 p. 734



Our second renewal petition clarifies that Rocketship Education will provide up to a 3% match for the
403(b) program. Additionally, our second renewal petition clarifies that, participation in the State
Teachers' Retirement System is available, but it is permissive.

ELEMENT L: ATTENDANCE ALTERNATIVES

RPI- p.95
RP2 p.I-j5

The only change to this section is structural, as it now appears as its own element.

ELEMENT M: EMPLOYEE RIGHTS

RPl p.88
RP2 p. 136

The only change to this section is structural, as it now appears as its own element.

ELEMENT N: DISPUTE RESOIUTION PROCESS

RP1 p.96
RP2 p. 737

The only change to this section is structural, as it now appears as its own element.

ELEMENT P: CLOSURE OF THE SCHOOL

RPL pp.99-L0L

RP2 p, 138

The only change to this section is structural, as it now appears as its own element.

BUSINESS OPERATIONS

RPl p.96
RP2 p. 147

We have updated our budget and financial projections, which are included as Appendix O. Our renewal
petition also includes updated information on the location and financing of RSSP's building.
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CONFLICT OF INTEREST CODE FOR THE 

ROCKETSHIP EDUCATION, INC. 

The Political Reform Act (Government Code Section 81000, et seq.) requires state and local 

government agencies to adopt and promulgate conflict of interest codes. The Fair Political Practices 

Commission had adopted a regulation (2 Cal. Code of Regs. Sec. 18730) that contains the terms of a 

standard conflict of interest code, which can be incorporated by reference in an agency's code. After 

public notice and hearing, it may .be amended by the Fair Political Practices Commission to conform to 

amendments in the Political Reform Act. Therefore, the terms of 2 California Code of Regulations 

Section 18730 and any amendments to it duly adopted by the Fair Political Practices Commission are 

hereby incorporated by reference. This regulation and the attached Appendices, designating positions 

and establishing disclosure categories, shall constitute the conflict of interest code of the Rocketship 

Education, Incorporated. 

Individuals holding designated positions shall file their statements of economic interest with the 

Rocketship Education, Incorporated, which will make the statements available for public inspection 

and reproduction. (Gov. Code Section 81008.) All statements will be retained by the Rocketship 

Education, Incorporated. 
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CONFLICT OF INTEREST CODE FOR THE 

ROCKETSHIP EDUCATION, INC. 

APPENDIX A 
DESIGNATED POSITIONS 

Designated Position Assigned Disclosure Category 

Board Members l, 2 

Chief Executive Officer I, 2 

Chief Business Officer I, 2 

Chief Program Officer I, 2 

Chief Growth & Community Engagement Officer I, 2 

Vice President of Schools I, 2 

Vice President, Facilities and Treasury I, 2 

Vice President, Strategy and Scalability I, 2 

Vice President, Human Resources 3 

Vice President, of Personalized Learning and Achievement 3 

Controller 2 

Senior Director, Operations 3 

Senior Director, Integrated Special Education 3 

Legal Counsel 1, 2 

School Principal 3 

Consultants/New Positions * 

*Consultants/new positions shall be included in the list of designated positions and shall disclose 
pursuant to the broadest disclosure category in the code, subject to the following limitation: 

The Chief Executive Officer may determine in writing that a particular consultant or new position, 
although a "designated position," is hired to perform a range of duties that is limited in scope and thus 
is not required to fully comply with the disclosure requirements described in this section. Such 
determination shall include a description of the consultant's or new position's duties and, based upon 
that description, a statement of the extent of disclosure requirements. The Chief Executive Officer's 
determination is a public record and shall be retained for public inspection in the same manner and 
location as this conflict of interest code. (Gov. Code Sec. 81008.) 

2 
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APPENDIXB 

DISCLOSURE CATEGORIES 

Category I. Designated positions assigned lO this category must report: 

a. Interests in real property within the boundaries of the Rocketship Education, 
Incorporated that are used by the Rocketship Education, Incorporated or are of the 
type that could be acquired by the Rocketship Education, Incorporated as well as 
real property within two miles of the property used or the potential site. 

b. Investments and business positions in business entities or income (including receipt 
of gifts, loans, and travel payments) from sources of the type that engage in the 
acquisition or disposal of real property or are engaged in building construction or 
design for school districts. 

Category 2. Designated positions assigned to this category must report: 

Investments and business positions in business entities and income (including receipt of gifts, loans, 
and travel payments) from sources of the type that are contractors engaged in the performance of work, 
training, consulting or services, or are sources that manufacture or sell supplies, instructional materials, 
machinery, equipment, or vehicles of the type utilized by Rocketship Education, Incorporated. 

Category 3. Designated positions assigned to this category must report: 

Investments and business positions in business entities and income (including receipt of gifts, loans, 
and travel payments) from sources of the type that are contractors engaged in the performance of work, 
training, consulting or services, or are sources that manufacture or sell supplies, instructional materials, 
machinery, equipment, or vehicles of the type utilized by the designated position's department. For 
the purposes of this category, a principal's department is his or her entire school. 
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This is the last page of the conflict of interest code of the Rocketship Education, Inc. 

CERTIFICATION OF FPPC APPROVAL 

Pursuant to Government Code Section 87303, the co?flict of~terest code for the 

Rocketship Education, Inc was approved on I /,2 7 ,L 2016. This code will 

become effective on 2016. 

-
Senior Commission Counsel 

Fair Political Practices Commission 
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