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Welcome Message
The Santa Clara County Office of Education (SCCOE) Credentialing Programs faculty and staff
are looking forward to working with you as you fulfill your professional and educational goals.
We are also very excited to offer programs that reflect inclusive practices for all children and
build your capacity to actively perform your duties using the principles and the core values of
Equity and Social Justice.
The Education Preparation for Inclusive Classrooms (EPIC) program began in 2015 and
offers the Preliminary Early Childhood Special Education and Moderate to Severe Disability
credentials. We also support teachers in obtaining their Clear credential in Mild to Moderate,
Moderate to Severe and Early Childhood Special Education.
The Leaders in Education Administration Program (LEAP) offers coursework leading to
the Administrative Services Credential for both preliminary and clear credentials. LEAP at
SCCOE has been in existence for over a decade.
We are committed to your success and to providing you with a quality educational experience
that will build not only your technical skills as a teacher and leader, but will also emphasize the
relational skills necessary to impact school change and outcomes for our students.
Congratulations on starting your journey with us! We are privileged to work with you and know
the knowledge of equity and inclusive practices you gain from our program will make a difference
in the lives of your future students and their families.

Director of Educator Preparation Programs

MAK Kegelmeyer
Assistant Director of Educator
Preparation Programs
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Santa Clara County Office of Education
Mission and Goals
Our Mission Statement
The Santa Clara County Office of Education is committed to serving, inspiring and
promoting student and public school success.

Our Goals

• Improve student equity and reduce access discrepancies to high quality
education
• Provide support to districts, communities, schools and students
• Be a premier employer
• Improve organizational effectiveness and efficiency
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Committed to serving, inspiring and promoting
student and public school success
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Education Preparation for Inclusive Classrooms
(EPIC) Program Description
Education Preparation for Equity, Inclusion, and Social Justice

Mission

To build leadership capacity to effectively teach ALL students, ensuring that ALL students are
provided a quality educational experience, with access to the general education standards with
appropriate adaptations and modifications as needed.

Vision

To provide new teacher specialists with effective strategies that will engage ALL students with
access to curriculum with effective teaching strategies and needed supports.

Program Learning Outcomes

Education Preparation for Inclusive Classrooms (EPIC) provides a cohesive and comprehensive
curriculum which integrates course work, field experiences, and technology. EPIC has a
concentration in supporting students with varying disabilities in inclusive settings. The EPIC
program is approved by Commission on Teacher Credentialing (CTC). Outcomes reflect
alignment with all program standards for preliminary education specialist credentials
(moderate/severe and early childhood special education) and the clear education specialist
induction program.
Designed for candidates to demonstrate the ability to:
•
•
•
•
•
•

Make Subject Matter Comprehensible to ALL Students
Assess ALL Student Learning
Engage and Support ALL Students in Learning
Plan Instruction and Design Learning Experiences for ALL Students
Create and Maintain Effective Environments for ALL Student Learning
Develop as a Professional Educator

Accreditation

EPIC Intern Credential Programs and the Clear Education Specialist Inductions Programs are
accredited by the California Commission on Teacher Credentialing (CTC). We were reviewed by
CTC in spring of 2016 and received accreditation to 2023.

Credentialing Programs Advisory Board

An Advisory Board made up of faculty members, community members, program graduates and
staff meet quarterly to receive updates of our SCCOE Credentialing Programs and provide input
to staff in implementation. The Advisory Board also reviews course and program surveys to
provide guidance and monitoring in meeting CTC requirements. If you are interested in serving
on the Advisory Board, please contact the director.
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Program Overview
The EPIC Program was designed for working college graduates wishing to pursue careers in
Special Education with a preliminary and/or clear credential. This program was developed to
prepare candidates to become education specialists in inclusive classrooms. Quarter system
classes are offered in the early evening hours and on some Saturdays at the Santa Clara County
Office of Education. Coursework for the preliminary credentials is divided into modules
covering a two-year period, while candidates also work as interns during their second year.
Participants will move as a cohort through the program, sharing their learning experiences and
beginning cross program collaborations that will assist them throughout their careers as
Education Specialists. The Clear Education Specialist Induction Program is a two year job
embedded coaching program with just-in-time support and Education Symposiums for ongoing
professional development.

Credentials Offered

The EPIC Credentialing Program is designed to offer candidates both core and advanced
specialization training in the delivery of special education services from infancy to adulthood in
inclusive settings. It will prepare candidates in principles and techniques applicable to individuals
with moderate/severe disabilities and children birth to age 5 years who have disabilities. The
EPIC Credentialing Program offers two Education Specialist Credentials Levels: Preliminary and
Clear.
The Commission on Teacher Credentialing (CTC) provides the professional standards for the
Education Specialist credentials as follows:
The purpose of the Commission is to ensure integrity and high quality in the preparation, conduct and
professional growth of the educators who serve California’s public schools. Its work shall reflect both statutory
mandates that govern the Commission and research on professional practices. Special Education (Education
Specialists Instructors) Credentials authorize the holder to teach in the disability areas of specialization such
as Mild/Moderate Disabilities, Moderate/Severe Disabilities, Deaf and Hard of Hearing, Visual
Impairments, Physical and Health Impairments, and Early Childhood Special Education.
Authorization: The Education Specialist Instruction Credential authorizes the holder to
conduct Education assessments related to student’s access to the academic core curriculum and
progress towards meeting instructional academic goals, provide instruction, and Special
Education Support to individual in the area of specialization listed on the credential in the
following settings:
•
•
•
•
•

Resource rooms or services
Special education settings
General education settings
Special schools
Home/hospital settings

•
•
•
•
•

State hospitals
Development centers
Correctional facilities
Non-public, non-sectarian schools and agencies
Alternative and non-traditional instructional
programs
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Phases of Preliminary Educational Specialist
Program
The Educational Preparation for Inclusive Classrooms – EPIC Preliminary experience
prepares candidates to become teacher specialists in an inclusive classroom. It provides
instructional and experiential opportunities to work with families, develop collaborative skills and
become proficient classroom managers. Candidates learn from the best experts in the field–
current and past teachers, special education directors and scholars

Three Phases of Preliminary ECSE or M/S
Educational Specialist Credential

The preliminary credential leads to a certificate of eligibility, or preliminary Educational Specialist
credential. Educational Preparation for Inclusive Classrooms – EPIC Preliminary candidates will engage
in a 2 year experience that requires 16 courses of instruction. These 45 quarter units include
opportunities to apply concepts presented, learned or exposed with support through assignments
and guided fieldwork experiences during the internship phase. An instructional mentor will be
provided to each candidate as they advance into their internship phase.
PHASE I:
Admission
Requirements
- Application (online)

- Letter of Intent
- Letters of
Recommendation
- Verification of
Eligibility
- Analysis of
application materials
- Interview

PHASE 2
Program/Curriculum
Progression
- 16 courses or 45
quarter units of
classes –
(Year 1 & Year II)
- Fieldwork experience
with Coach/DSP/
Advisor (Year II)
- Procure internship
before Year II
- Apply for Internship
Credential

•

Preliminary Early Childhood Special Education (ECSE):
Authorizes service to infants, toddlers, and young children
with stated disabilities and their families.

•

Moderate/Severe Disabilities (M/S): Includes autism,
deaf-blindness, moderate to severe intellectual and
developmental disabilities, multiple disabilities, serious
emotional disturbance, and authorizes service in grades K12 and classes organized primarily for adults through age 22
years.

PHASE 3:
Program
Completion
- Consecutive quarter

enrollment
- Completion of all
required coursework,
fieldwork and
portfolio
- Attendance at
mandatory events
- Completion of
Internship with
support from EPIC
mentor and District
Support Provider
- Apply for Preliminary
Credential
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PHASE 1: Admissions Requirements
Submission of application materials by eligible participants are to include:
• Application (online)
• Letter of intent
• Two signed Letters of Recommendation
• Verification of Eligibility
o BA
o Passed CBEST
o Child Development Class
o US Constitution Course/Exam
o CSET (must have taken at least one subtest)
• Analysis of application materials.
• Each applicant participates in an candidate interview
PHASE 2: Progression through the Program/Curriculum
Participates in face-to-face coursework that is grounded in the California Teaching Performance
Expectations (TPE). Working in cohort groups, students will collaboratively explore literature,
theories, and the application of these standards. Each course is 10 weeks in length meeting
weekly. Internship classes meet once a month.
Year I
Both Credentials ~ ECSE and M/S
• Curriculum for Inclusive Classroom
• Classroom Management
• Typical/Atypical Child Development
• Working Within Language Diverse Communities
• Development of Language/Literacy
• Medical/Health Aspects, Movement & Mobility
• Augmentative Alternative Communication & Assistive Technology
• Collaboration
• Autism Spectrum Disorder Courses
Year II
Both Credentials ~ ECSE and M/S
• Fundamentals of Assessment
• Alternative Assessment
• Family Systems and Parent Education
• Professional, Legal and Ethical Aspects of Special Education
Year II
ECSE Early Childhood Specialist Credential ONLY
• Intervention for Young Children with Special Needs
• Infant/Toddler Intern/Field Experience
• Preschool Intern/Field Experiences
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Year II
M/S Moderate/Severe Specialist Credential ONLY
• Curriculum and instruction for Individuals with M/S Disabilities
• Reading and Language Arts
• Moderate/Severe: Intern/Field Experience
There will be additional days spent in orientations, and various instructional symposiums.
Your teaching internship will account for the remainder of the program. These experiences will
be credential specialization specific. A member of the program staff will serve as internship
mentor. Your District will identify your own DSP (District Service Provider). Advising will be
available for one hour before each Tuesday, Wednesday, and Thursday class by appointment and
drop-in.
PHASE 3: Completion
• Participants are expected to enroll during consecutive quarters. (Extensions may be
granted for specific circumstances).
• Successful completion of the required Preliminary Credential-coursework and signature
projects.
• Successful completion of fieldwork, end of course reflections, and an ePortfolio project.
• Attendance at the Orientations and applicable symposiums.
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Preliminary Education Specialist Course
Descriptions
Year 1: Preliminary ECSE and Mod/Severe
SPED 201/401. Curriculum for Inclusive Classrooms
Providing accommodations and differentiating instruction are essential practices for special
educators. Education should support all students’ learning and their ability to learn. Candidates
will observe and explore various curriculum and strategies to use in the inclusive classroom for
all children, including children with disabilities and those who are learning English. There will
be a focus on research-based approaches for designing, adapting, prescribing, and delivering
instruction in content areas with special emphasis on progress monitoring. Relevant standards
and curriculum will be examined with the goal of designing standards-based, individualized
instruction that is functional, appropriate, and systematic for all students who have special
needs, including students with cultural, linguistic socio-economic, gender and sexual
orientation diversity considerations. Candidates will clearly understand how to access the
general education curriculum and support all students with active participation in every lesson
with the necessary supports, services and adaptations required for individual students.
SPED 202/402. Classroom Management
Fundamental course in learning, learning theory, behavior, behavioral theory, effective
teaching and the principles and procedures of applied behavior analysis with applications to
the early childhood, special, and general education classroom emphasizing safe schools for
all. Focus will be on strategies for increasing individual learning and providing positive
behavioral support to students in the classroom, while also teaching students to be
successful, self-advocating self-managers. Assessment, documentation, and positive
approaches to prevention to promote positive behaviors and self-regulatory behaviors as well
intervention for disruptive and aggressive behaviors will be demonstrated. Primary
emphasis is placed on effective, efficient, and socially valid instruction of young children
and students with moderate to severe learning and behavior disabilities.
SPED 406. Collaboration
Teaming, partnerships, and collaboration are practices that special educators must embrace and
continually hone and refine. Attitudes, skills, and dispositions that foster healthy and
productive collaborative relationships are essential for working with teams to provide services
for individuals with disabilities. This course focuses on these attitudes, skills, and dispositions,
and empowers special educators to examine the benefits and challenges of collaborating with
others to maximize the learning potential of every student, including students who are
culturally and linguistically diverse.
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SPED 405. Typical/Atypical Child Development
This course is designed to introduce the student to the rich variety of typical and atypical
growth and developmental patterns in infants, children and youth who may or may not be an
English learner. Concepts will be presented through a developmental domain perspective.
Disabling conditions and risk factors will be presented in relationship to environment and
neurodevelopment. Students will identify these conditions and have a sense of how they may
impact development and learning. Students will have the opportunity to com- pare and
contrast developmental scales and compare a child with and without disabilities, and at risk
populations (including an English learner) to those scales.
SPED 206/406. Working with Language Diverse Communities
The course is intended for students who will work with families of children with special needs
within language diverse communities and may be English language learners. Stu- dents will
learn about cultural values, including inter- and intra- group differences, health and healing
values, attitudes toward individuals with disabilities, child rearing practices through the
exploration of underlying concepts such as acculturation and assimilation, intervention
strategies/support services and language issues. The course will investigate family support
principles as a key strategy in working with language diverse families. The course is designed
to facilitate the student’s development of critical analytical skills in the evaluation and
interpretation of cross-cultural issues in theory and practice.
SPED 407. Development of Language and Literacy
This course will increase the student’s knowledge base concerning the learner, the teacher, the
language-learning process, normal and atypical language acquisition, learning environments,
learning styles, language learning strategies, second language learning and key theoretical
perspectives on language learning and development. Current and past practices concerning
speech and language acquisition will be reviewed. Information concerning language and early
literacy development will assist the student to become a competent collaborator in terms of
developing language development programs and a decision-maker regarding referrals for
further assessment.
SPED 408. Medical Health Aspects, Movement and Mobility
This course will introduce the students to the health, safety and nutrition knowledge
important in working with young children with special needs and children/youth with Mild to
Moderate disabilities. Course content includes medical and health problems evolving from
perinatal developmental risk factors, and/or chronic medical conditions. Introduction to the
medical team functions, interpretation of medical histories; specialized medical equipment and
feeding procedures; handling children with physical disabilities; family reactions and coping
strategies; and community resources are addressed.
SPED 409. Augmentation & Alternative Communication and Assistive Technology
This course is designed to provide candidates with the skills required to work effectively with
children and youth who may need an augmentative and alternative communication system
(AAC) and/or other assistive technology. The focus of this course will be on understanding
the different forms of AAC and assistive technology (AT) to support the students with whom
they will work. There will be a very strong emphasis on familiarity of AAC and AT tools,
devices, augmentative aides and specific technology to support social interactions, accessing
the general education curriculum and independence. Portions of this course will be held in the
SCCOE AAC/AT Lab where candidates will be given hands-on experience.
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SPED 410. Autism Spectrum Disorder
The purpose of this course is to supplement participants’ previous experience/training to
become either a special education teacher or related service provider with specific knowledge
necessary to work effectively with students with Autism Spectrum Disorders (ASD). Students
will begin by reviewing the historical viewpoint, the current DSM-IV criteria,
neurological/biological aspects of ASD and the characteristics of students with ASD. Current
theories of causation and the effects of autism on family members will be explored. Students
then will be presented with intervention practices that have been demonstrated to be effective.
The content will be conveyed through lecture, discussion, guest speakers, parents, siblings, and
individuals with ASD. Also, case studies, videos, and small group projects will be incorporated
into the class.
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Year 2: Preliminary ECSE and Moderate/Severe*
SPED 620. Fundamentals of Assessment
Survey of standardized and non-standardized assessment techniques and how they are
employed to identify, develop programs, and monitor performance of young children and
youth with disabilities. Critical skills and experiences with using these techniques and
interpreting the results will be presented so that candidates can become competent assessors
of at-risk students as well as effective members of IFSP, IEP, or ITP decision-making teams.
Students will administer formal assessment instruments, and construct, administer and
evaluate informal assessments as well. Attention is given to techniques required to ensure
nonbiased, nondiscriminatory assessment and compliance with public law.
SPED 621. Alternative Assessment
The course includes hands-on practice selecting, administering, scoring, reporting and
interpreting alternative methods of assessing young children and youth with moderate to
severe disabilities. Included are the following: a review of recommended practices in
assessment and education; alternative methods such as observations, portfolios,
curriculum-based, play-based and ecological assessment. Focus will also be on report
writing and skill-building in translating assessment results into educational planning.
Class lectures, discussions, activities and assignments offer opportunities for hands-on
and simulated experiences with a variety of assessment methods and tools included in the
rich array of alternative or informal assessments that may include but are not limited to
limited to i.e.: California English Language Development Test (CELDT) or
Comprehensive Alternate Language Proficiency Survey (CALPS) for Students with
Moderate/Severe Disabilities.
SPED 622. Family Systems and Parent Education
This course is designed to provide candidates with the skills required to work effectively with
the families of children and youth with disabilities and with the network of service providers
and community agencies with which these families interact. Focus will be on understanding
family coping processes, development of communication and problem solving skills, active
listening, utilization of parent interview techniques in family assessment and methods for
assessing educational and developmental service delivery systems. There will be a very strong
emphasis on the development of cultural competence as candidates learn to understand family
systems and family life stages, transition challenges, the importance of collaborative parentprofessional relationships, parent advocacy, and development of cooperative intervention
programs. Focus will also be on characteristics of adult learners and how to facilitate effective
parent education.
SPED 623. Professional, Legal and Ethical Aspects of Special Education Exploration of
policy and procedures pertinent to the special education system in terms of standardized
assessment, management, finance, laws, regulations, professional ethics, student placement,
instruction, ethical obligations and other compliance requirements as they relate to children
and youth including students with disabilities and those who are English learners at any level.
*Candidates must also take appropriate Year 2: ECSE or M/S specific classes.
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Year 2: Preliminary ECSE ONLY
SPED 530 E. Intervention for Young Children with Special Needs
The purpose of this course is to develop the skills necessary to provide quality intervention
for young children with special developmental needs from birth to five years of age. It
includes a study of the philosophies of early intervention, curricula resources and researchbased intervention models and strategies. Assignments promote opportunities to simulate a
variety of intervention techniques and to think critically about how relationships,
environments, and materials affect a child’s experience of intervention. Evidence-based
intervention approaches for specific disability areas such as visual impairment, physical
impairment, autism spectrum disorders and general developmental delay will be
investigated. Class discussions and assignments will expand on information provided in
assigned readings and acquired through field experience.
SPED 531 E. Infant/Toddler Intern/Field Experiences
This internship is an advanced level supervised field experience that focuses on teaching/
intervention with birth -5 year olds within natural environments and least restrictive
environments for inclusive practices. This is a performance-evidenced experience that requires
direct observation by an assigned SCCOE Early Start Program Teacher. Candidates will be
expected to provide documented evidence related to demonstrated competency in relation to
referral, assessment, IFSP/IEP/BSP processes, home-based intervention, classroom
instruction, materials and classroom modification, consultation, collaboration, co-teaching,
in-service training, behavioral planning and intervention for children of all learning levels
including English learners. Observations and practical experiences across age groups and
educational settings for which the education specialist credential will be certified are
mandatory. Candidates must also provide evidence of working with English language learners
with concurrent special education IFSP/IEP documented needs.
SPED 532 E. Preschool Intern/Field Experiences
This internship is an advanced level supervised field experience that focuses on teaching/
intervention with birth -5 year olds within natural environments and least restrictive
environments for inclusive practices. This is a performance-evidenced experience that requires
direct observation by an assigned SCCOE Mentor/ supervisor and a district support provider.
Candidates must participate in all program activities including scheduled monthly seminars.
Candidates will be expected to provide documented evidence related to demonstrated
competency in relation to referral, assessment, IFSP/IEP/BSP processes, homebased
intervention, classroom instruction, materials and classroom modification, consultation,
collaboration, co-teaching, in-service training, behavioral planning and intervention for
children of all learning levels including English learners. Observations and practical
experiences across age groups and educational settings for which the education specialist
credential will be certified are mandatory. Candidates must also provide evidence of working
with English language learners with concurrent special education IFSP/IEP documented
needs.
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Year 2: Preliminary Moderate/Severe
SPED 540 MS. Curriculum and Instruction for Individuals with MS Disabilities
This course examines curriculum, behavior, communication skills and the needs of children
and youth with moderate to severe disabilities. It focuses on implications and evidence-based
methods of assessment and curriculum development for individuals who are moderately,
severely, or profoundly developmental delayed or have multiple disabilities. Included is
information on curriculum adaptation, self-advocacy and residential services. Special attention
will be given to the challenges of teaching mathematics. This course discusses positive
behavior intervention planning and communication skills strategies that allow individuals
with a wide range of disabilities and English Learners to participate in inclusive education
settings.
SPED 541 MS. Reading and Language Arts
This course examines concepts in reading including formal and informal methods for
determining a student’s reading ability in order to plan effective instruction. Methods and
materials for the sequential development of decoding, encoding, fluency, vocabulary and
reading comprehension will be discussed and practiced. The impact of all levels of students
who are learning English within the development of learning reading will be addressed
throughout the course.
SPED 542 MS. Moderate/Severe: Intern/Field Experience
This supervised field experience in teaching children and youth with moderate to
severe disabilities encompasses enhanced teaching responsibilities in community and classroom
education service delivery models ranging from special day class, general education settings
and/or community based instruction. Required proficiencies must be met and documented in
a competency log. Observations and practical experience across age groups and education
settings will be expected. Competency must be demonstrated in relation to referral,
assessment, IEP/ITP/BIP processes, instruction, intervention, modifications of programs and
materials, consultation, co-teaching, supervision of paraprofessionals, behavior planning and
intervention including all learning levels as well as students who are English learners.

16 | P a g e

Clear Education Specialist Induction Program
The EPIC Clear Education Specialist Induction Credential Program is designed to provide an
option for teachers to clear their preliminary credentials through a CTC accredited program. The
clear induction program provides a two-year, individualized, job-embedded system of mentoring,
support and professional learning that can begin in the teacher’s first year of teaching.
The candidate is matched with a mentor(s) according to credentials held, grade level and/or
subject area, as appropriate to the participating teacher’s employment within 30 days of
admission into the program.
The Clear Induction Program is based on the Action Research Cycle of Plan, Teach, Reflect, Apply.
The Action Research will be practical and intended to address a specific problem in a classroom,
school or community. It is a cyclical not linear process. It is focused on the “how to” approach to
solving a problem
Within this cycle is

•
•
•

Inquiry into Teaching and Learning
Data Collection: Assessment of Teaching and Learning
Data Collection: What is my Context?

In the two year program there is a portfolio which covers all of the California Standards for
the Teaching Profession (CSTPs) and is comprised of the elements of the Action Research
Cycles, the Individual Learning Plan (ILP) (Developed within the first 60 days) and
Collaborative Coaching Logs. The Clear Induction Candidate has, on average, regular weekly
contact with their coach for individualized support and mentoring.
There are 2 two-hour ILP Action Research Collaboratives during which clear candidates will
present their action research to each other as part of their collaborative community of practice.
The Individualized Learning Plan (ILP) is developed to develop goals that aligned with the
CSTPs. ILPs may not be used for the purposes of evaluation by the employing district.

Requirements

Applicants to the Clear Induction Program are required to provide
•
•
•

Proof a Preliminary Education Specialist Credential
Verification of employment, or offer of employment, in the credential to be cleared.
If you have a Level I Preliminary Education Specialist Credential you need to take a CTC
approved course in the following areas (courses to be completed by the end of the
program):
o Health Education*: Complete a course in Health Education, including but not
limited to, nutrition; the physiological and sociological effects of alcohol, narcotic
and drug abuse; and the use of tobacco. This requirement must include training in
cardiopulmonary resuscitation (CPR) that covers infant, child, and adult CPR
skills
o Computer Education*: Complete a course in Computer Education, including
instruction in general and specialized skills in the use of computers in educational
settings (For more info: http://www.ctc.ca.gov/credentials/leaflets/cl808c.pdf)

Early Completion Option (ECO)
Senate Bill 57 is legislation that allows a modified program option for exceptional experienced
teachers. This option provides for qualifying candidates to complete the Induction program at a
faster pace than the full two years generally required for completion of the professional teacher
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induction components. This option is made available to all participants if the following criteria
are met:
• Eligible according to legislated criteria listed below
• Demonstrates knowledge, skills, abilities and competencies required of all teacher candidates
who complete the full-length program
Eligibility
The Participating teacher must hold a Preliminary Education Specialist Credential. The
intent of the law is to serve exceptional experienced candidates. If, after reviewing the criteria, the
Participating Teacher feels the criteria are met, an application may be submitted to request ECO
status.
Criteria
California teachers with:
• Two or more years of verified experience as teacher of record
• Rigorous exceptional evaluations from site administrators
Out of State Teachers with:
• Two or more years of verified experience as teacher of record
• Rigorous exceptional evaluations from site administrators
Process for Determining Who Qualifies
Participating Teachers are informed of the criteria and process for participating in the Early
Completion Option (ECO) during the Induction Program Orientation.
Interested participants submit a packet with the following information to the EPIC Program
Office:
1. ECO Application
2. Two letters of recommendation, including one from the current site administrator
3. Exceptional performance evaluations from previous two years
4. Current year formal evaluation by current Site Administrator including the ECO
Formal Evaluation Summary
In October, the EPIC Credentialing Programs Administrative Committee reviews of the ECO
application packet and makes the final decision regarding eligibility for the Early Completion
Option.
Procedure for Completion
Participant signs an ECO Application agreeing to the following requirements for program
completion:
• Participation in the New Teacher Induction Program for up to 10 school calendar months
• Attendance at all required meetings and online and in-person seminars during the year
• Completion of electronic portfolios with evidence of all California Standards for the
Teaching Profession. The portfolio may be completed within 10 school calendar months.
Evidence from the previous years of teaching will be permissible
• Participation will be documented through the program’s training record, Coaching Logs,
electronic portfolio and a Colloquium presentation
Documentation
• An application signed by the Credentialing Programs Director or Assistant Director and the
Participating Teacher (PT) that indicates that he/she is participating in ECO and has agreed
to the above participation requirements for completion
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• The form also indicates that the PT will be monitored during the year and if the above
requirements have not been met, he/she will be required to participate in the
complete second year of the program in order to successfully complete and be
recommended for the Professional Clear Credential
• The program maintains information on the number and progress of ECO participants
• The EPIC Induction Director or Assistant Director signs the ECO Completion Form
ECO Candidates are expected to complete all of the requirements and hours of professional
development for the two year program in one year.
Packet submission Deadline is no later than October 14th.
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Course Competencies
Course assessment methods will be created by the instructors of each course and will follow
normal expected college-level assessments.
Participants will complete an ePortfolio, which will consist of a professional resume, assignments
from each course, reflection on progress toward each TPE or CSTP and end-of-the-program
reflection focused on growth in all standards. Each course has learner outcomes as a result of
“unpacking” TPEs and CSTPs on which each is based. In addition, each course will support
student learning through the use of formative and summative assessments.

Evaluation of Candidate Teaching Performance

Teacher candidates’ performance in their internship will be guided and assessed by both the
District Support Providers and the EPIC Mentor. Candidates clearing their credentials will be
evaluated via their ePortfolio, Support Provider, and Credentialing Programs Supervisor. This
support and evaluation occur in a variety of ways across the duration of the EPIC Credentialing
Program.

Ongoing Inquiry and Reflection

Teacher candidates are expected to engage in continual evaluation of their own teaching
performance. Reflective observations maintained for the internship experience courses begin
initially as an opportunity for careful consideration of lessons observed in field experience
classrooms. As teacher candidates take on increasing responsibility for instruction, these records
become a means of self-evaluation, professional inquiry, problem-posing, and critical analysis. As
teacher candidates begin to plan and teach their own lessons, the opportunity to reflect is built
directly into the lesson plan format. District Support Providers and EPIC Mentors read those
lesson reflections, when they visit the internship classroom, and are able to assist preliminary
teacher candidates in further assessing their practices.

Ongoing Professional Conversation

Intern Mentors are special education experts handpicked for their professional knowledge and
their dedication to mentoring and supporting the teacher candidates with whom they work.
Teacher candidates will be engaged in ongoing professional conversations with these experienced
supervisors during all of their internship.
These professional conversations will touch on all dimensions of teaching, including (but not
limited to) curriculum decision making; unit and lesson planning; instructional strategies;
classroom management; interaction with students; assessment of student learning; adaptation of
instruction to meet the needs of English Learners, students with identified special needs, or
students with other learning challenges; communication with students’ parents; and interaction
with colleagues. In these professional conversations, teacher candidates should expect to request
and to receive regular feedback about their teaching performance. This ongoing feedback
provides teacher candidates with meaningful guidance that is grounded in the specific context of
the internship classroom. Professional conversations may be initiated by the teacher candidate,
District Support Providers, or SCCOE Mentor. Teacher candidates are strongly encouraged to
take ownership of their own professional development by asking questions of their District
Support Providers and EPIC Mentor. Because the routine aspects of daily practice often feel
natural and intuitive to experienced teachers, they cannot always foresee which of their routines,
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decisions, or procedures should be discussed or explained in more detail to their teacher
candidates. Candidates are encouraged to ask their support providers questions about any aspect
of teaching. All questions—no matter how silly or small they might seem–are worthy of
attention, and responding thoughtfully to those questions is a central responsibility of District
Support Providers and EPIC Mentors.

Formative Evaluations for Preliminary
Credential Candidates

Formative evaluations are focused on providing immediate feedback that will strengthen and
improve the teacher candidate’s instructional effectiveness. The preliminary teacher candidate
will be observed a minimum of 2 times per month during the first seven months of their intern
year. Each evaluation will be followed by a discussion between the teacher candidate and the
SCCOE Coach who completes the observation. The clear candidate will have weekly contact
with their Coach.

Summative Evaluations

A summative evaluations will be completed during the last two months of the internship
placement to provide a big-picture assessment of the candidate’s accomplishments. The SCCOE
Mentor completes the summative evaluation of the preliminary teacher candidate’s performance
aligned with the competencies included in the California Teaching Performance Expectations
(see Appendix). It will be a narrative evaluation of the teacher candidate’s performance designed
to allow the District Support Providers and SCCOE Mentor to assist in documenting the
candidate’s unique strengths and specific accomplishments as a beginning teacher. The SCCOE
Coach will complete summative evaluations of the clear teacher candidate aligned with the
California Standard for the Teaching Profession (see Appendix).

CANVAS (Learning Management System)

Class materials, resources, and assignment for each course, including fieldwork are housed in
CANVAS. This includes fieldwork assignments, course syllabi and assignments, calendars of due
dates, a message inbox, and gradebook. Students will submit assigned coursework and fieldwork
and correspond with instructors and other course participants within Canvas.
Each participant will be guided to create a SCCOE Canvas account with a secure password to
access the materials and assignments during orientation.
It is the responsibility of the student to check course requirements, notifications and review the
assignments in CANVAS.
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Portfolio Overview

The education specialist has numerous responsibilities that lead to the improvement of student
performance. By gaining the necessary skills, attitudes, and behaviors as outlined in the TPEs and
CSTP, students have the best opportunity to acquire the knowledge and abilities required of
classroom teachers in order to meet the expectations of high standards for student learning while
achieving the mission and vision of the school and district. Inherent in these standards is a strong
commitment to cultural diversity, inclusive practices and the use of technology.
One of the strengths of the E ducational P reparation for I nclusive P rograms ~ EPIC program is the
reflective ePortfolio. It is a digital document that captures perspectives and reflections on student
learning. The portfolio provides the participants with the opportunity to reflect on their face-toface coursework and fieldwork activities. For Preliminary Candidates, the reflective ePortfolio
integrates elements of the thirteen Teaching Performance Expectations. For Clear Candidates, it
integrates the six standards for the teaching profession.
The purpose of the ePortfolio is to provide you with the opportunity to think about your
coursework and derive meaning from decisions made and actions completed. The portfolio is
designed to have you present your current teaching experiences and to reflect on them in a
manner that represents your thinking and learning. This is a requirement for all preliminary and
clear credential candidates and is viewed as a significant part of your growth as an instructional
leader.
Portfolio
Each candidate will create his/her own ePortfolio through Canvas. This is the location where
each participant can create/store/upload assignments for each course, including all projects,
Fieldwork, class activities, responses to scenarios, and course reflections. Participants will
organize their Reflective ePortfolios based on the TPEs or CSTPs
Course instructors will provide you with guidance on what may be uploaded into your ePortfolio.
Advisors, instructors, coaches, mentors, and directors will review the portfolios and provide
feedback to participants, further enhancing the development of a learning community.

Written Assignments

As a leader it is important to develop professional communication habits including writing for
different audiences. The courses you are taking are graduate level courses. It is an expectation
that written assignments citing research will be written in a scholarly fashion and meet APA style
format guidelines. APA style guide and information will be posted in CANVAS to support you.
Your course instructors will also provide support in class. All written assignments must be typed
using appropriate spacing, font size and margins. Work must be submitted free of grammatical
errors, spelling polished and publish-ready. (See writing Rubric in the Appendix)
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Program Information
Frequently Asked Questions: http://www.sccoe.org/credentialing-programs/Documents/EPICFAQs.pdf

CAESAR

https://caesar.sccoe.org/
The department uses the Credential Application, Enrollment and Student Admission Records
(CAESAR) online program to maintain your information. Please make sure you remember your
login and password information to access information and to keep your information current.
Please keep your personal contact information current under Profile Settings. This includes
employment, medical and emergency information. Tuition and fees are to be paid through
CAESAR. Grades from the CANVAS system are transferred to CAESAR.

Tuition and Tuition Policies
•
•
•

•
•
•
•
•

•

All tuition payments must be received at least 1 week before each course starts.
Faculty may not accept tuition payments.
Payments are to be made in CAESAR using a credit or debit card. You may write a check
to SCCOE /EPIC. Please know that if you choose to pay by check, this may delay
processing through the bank. We do not accept cash.
A late fee of $75 will be charged if received after the due date.
If payment has not been made in two weeks after the due date, students will be dropped
from the course.
All payments should be made through Caesar at caesar.sccoe.org.
Tuition Refund Policy
o Refunds are not available on deposits
o Refunds are not available for courses once classes begin
EPIC makes every effort to keep student costs to a minimum. Fees listed in published
schedules or student accounts may need to be increased in order to assure ongoing
program improvement, meet changing CTC requirements and keep in line with
comparable program expectations. Therefore, EPIC must reserve the right, even after the
fees are initially charged or initial payments are made, to increase or modify any listed
fees.
Tuition and fees are subject to change until the date when instruction for a particular
quarter has begun. All EPIC listed fees be regarded as estimates that are subject to
change.
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Continuous Enrollment

Interns and candidates on temporary certificates are required to maintain continuous enrollment
in the program. Due to extenuating circumstances, students may have an atypical progression
through a pathway. In order to maintain continuous enrollment, they will be required to be
enrolled in the applicable internship class to meet this requirement. Therefore, they will have to
pay for an additional quarter unit for each quarter they are maintain enrollment for these reasons

Coursework

The EPIC Credentialing Program hires faculty to deliver instruction and monitor candidate’s
academic progress. Candidates are enrolled in a cohort and take quarter classes together. All
Candidates are required to come prepared for class with a laptop or tablet to access course
materials. The program is not responsible for lost, stolen, or damaged electronic devices.
Candidates must successfully complete courses and demonstrate growth towards meeting the
Teaching Performance Expectations (TPEs for the Preliminary Education Specialist) and the
California Standards for the Teaching Profession (CSTP for the Clear Education Specialist) as
well as all other requirements of the Commission on Teacher Credentialing (CTC) to be
recommended for the appropriate credential.

Course Equivalencies

Course Equivalencies are considered individually by course and must be submitted via Caesar.
The applicable syllabus and transcript must be submitted for consideration. The course must
have been taken within the last 10 years. There are a number of things that are considered when a
course is being evaluated for equivalency
• Comparison to EPIC course syllabi in terms of content, assignments and TPEs or CSTPs
• Infusion of current terminology and practice
• Developments in the field
• Connection to Inclusion, Special Education and Equity Principles
• Level of course (Bachelor’s, Master’s or Doctorate)

Class Attendance

A core concept of the program is the contribution of individual candidates and that of the
collective cohort. In addition to learning content, and so that they may contribute insight,
experience, and reflection, candidates must attend each class meeting. To reflect the importance
of attendance and participation, a separate component of each class grade is class attendance.
Prompt attendance will have a direct impact on learning, performance, and grades.
Regular attendance is required and expected. Your agreed upon attendance is for the benefit of
your own learning as well as that of others in the cohort. Instructor facilitation, presentations,
classroom exercise, and discussions are essential parts of the educational experience for each
class: therefore, students must attend all meetings of the class. Prompt attendance will have a
direct impact on learning, performance, and grades.
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Should an unforeseen event (family emergency, illness, etc.) occur, contact the instructor
immediately. Each absence will be handled on a case-by-case basis. With your instructor you will
determine which cohort you will attend to make-up the missed class. This could mean attending
one full-day on Saturday or two night sessions on Tuesday, Wednesday, or Thursday. When this
is not possible a 5-7 page research paper or alternative equivalent will be assigned or you may
have to retake the class the following year.
Each faculty member will implement the attendance policy understanding that (1) attendance is a
priority, and (2) the second absence will result in a drop in letter grade and may result in dismissal
from class. A consistent problem with attendance may result in dismissal from the program.

Grading Policies
All courses are expected to be completed at mastery level. Faculty is solely responsible for the
determination of course grades and grading criteria needs to be clearly defined on the course
syllabus, including the effect of attendance on the final course grade. (See EPIC Credentialing
Program Rubrics in Appendix.)
Grades
A
AB+
B

Minimum Score
93%
90%
87%
83%

Grade-Point
Equivalent
4.0
3.7
3.3
3.0

Anything below B is not acceptable.
Grade A

Outstanding knowledge and application of course content;
assignments turned in on time and reflect professionalism, effort and
application above and beyond minimum course requirements

Grade B

Good knowledge and application of course content, assignments
reflect professionalism, effort and application of course requirements.

Grade Bor below

Failure; course will need to be retaken and Candidate will be placed on
Academic Probation. (Does not meet standards)

Grade I

Incomplete (See information below.)

A = EXCELLENT
• Prepares thorough and exceptional assignments, handouts, visuals, etc.
• Completes all assigned readings and summaries as assigned
• Completes all assignments on-time
• Participates in all group in-class exercises; takes leadership role
• Demonstrates work beyond the minimum requirements
• Assignments show extra effort
• On-time and no unexcused absences
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B = ABOVE AVERAGE
•
•
•
•
•

Prepares assignments, handouts, visuals above minimum standards
Completes all assigned readings and summaries
Completes all assignments on-time
Participates in class group exercises
On-time and no unexcused absences

Evaluation of Program

Ongoing program evaluation is an integral part of the Educational Preparation for Inclusive Programs –
EPIC Preliminary and Clear Credential Programs. Surveys are administered to students and
participating districts to collect data on program quality and effectiveness. The evaluation forms
and surveys are reviewed by the Santa Clara County Office of Education, Human Resources
Branch. Additionally, the ePortfolio, fieldwork, and end of course reflection process will be
reviewed, using formal and informal assessments. From the feedback, surveys, and evaluation
forms, adjustments and updates to materials will be made accordingly.

Incomplete Coursework

All coursework is expected to be completed in a timely manner. Occasionally there are
extenuating circumstances. In these cases, and upon approval by the instructor, students may
earn an incomplete in order to complete coursework so that they may have the potential to earn a
passing grade. Students will only have until August first of the year the school year to complete
all course work. If they have not completed their coursework by then, they will be required to
take, attend and pay for the course again in order earn credit for the course and complete their
coursework. They may incur additional continuous enrollment fees as well.

Intervention Action Plans

If faculty members, coaches and/or supervisors have concerns about a candidate’s supervised
teaching performance and determine that remediation is appropriate, they will tell the candidate
about areas of concern, offer specific suggestions about how to meet his/her performance
expectations, and set specific goals and a timeline in which the candidate can demonstrate
improved performance. This written statement is known as an “Intervention Action Plan.”
Candidates with “unsatisfactory” TPEs or TPE domains, as reported at a Progress Conference,
will automatically be placed on an Intervention Action Plan. If a candidate’s performance does
not meet expectations at the end of the given timeline, he/she may not move forward in his/her
program, may be withdrawn from internship status and may be placed on an individual plan and
agreement (see dismissal policy).

Leave of Absence

If a student needs to take a Leave of Absence prior to their internship year, they may request one
in writing due to extenuating circumstances. Due to rapidly changing information and
knowledge in the field of education, prior course work may no longer meet the program
requirements after a leave of absence. Re-enrolling students may be required to retake courses.
To return, he or she will be required to submit a “Re-Enrollment or Reinstatement” form along
with an additional application fee.
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Program Completion

The Preliminary Program is intended to be completed in two years. Occasionally students may
have extenuating circumstances that require that they take a third year to complete their
internship. Students who have not completed within 4 years of initial enrollment will be dropped
from the program.
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Candidate Information
Acts of Dishonesty

All candidates are expected to pursue honesty and integrity in all aspects of their academic work.
Academic dishonesty, including plagiarism, falsification of records or documents, personal
misrepresentation, theft, and evasion of program financial obligations will not be tolerated and
may end in dismissal from the program.

ADA Accommodations

Students with disabilities are eligible for reasonable accommodations in their academic work in
this program. In order to receive assistance, the student must provide program administrators
with documentation that describes the specific disability (i.e. psychologist, physician, or
educational diagnostician). Students with disabilities should contact Program Administration to
discuss academic and other needs as soon as they are diagnosed with a disability. Once
documentation is on file, arrangements for reasonable accommodations can be made. Special
needs may include physical disabilities or a learning disability.

Building Access

There are no “in/out” privileges at the SCCOE before 7:30 am and after 5 pm. The building will
be locked by 5 pm, so Candidates should plan to be in the building by 4:45 pm. There is usually
a security guard at the front desk after 5 pm. If there is no security guard, candidates will need to
call the classroom for access into the building. There is a phone in the entry of the building, just
outside the door of the front lobby for candidates who come to class after 5 pm. They will need
to call their respective classrooms and request to be let in.

Food in Classrooms

Although the cafeteria is closed to food service, there are vending machines available. Please be
sure candidates clear the room and place all trash in the trash cans located in the room. Wipe
tables as necessary please.

Grievance and Appeals Process

Should a student question program participation, program requirements, participation hours,
special needs provision, discrimination policy, program extension request rationale, or satisfactory
progress requirements, the concern must be put in writing and a meeting will take place with the
Credentialing Programs Director. The meeting will be scheduled by the student with the program
administration to review and discuss concerns, and determine next steps. Another meeting may
be scheduled to further discuss the situation. Following discussion and review of the concern
with the EPIC administration, a decision will be made regarding the grievance. The decision will
be final and will be forwarded to the participant.

General Emergency Procedures

In the event of an emergency occurring during class time, Candidates shall be required to stay
with the class until directed otherwise by the Faculty. All Candidates will have up-to-date
Emergency information in CAESAR.
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Notification of Changes

It is the responsibility of the student to notify the Credentialing Programs Department Staff of
changes in employment, work location, credential or changes in contact information. You can
update this information in CAESAR.

Office Hours

Appointments will be available during regular business hours (8:00 a.m. to 5:00 p.m.) with EPIC
Administration and can be scheduled by email or by phone. Faculty appointments are scheduled
individually with each faculty member.

Parking

See the SCCOE Map in the Appendix. Parking is free and available in front of the SCCOE.

SCCOE Board Policies
All participants of the EPIC Credentialing Program must adhere with Santa Clara County
Office of Education Board Policies listed below. They can be reviewed at:
http://www.sccoe.org/countyboard/Pages/Policies-and-Procedures.aspx
•
•
•
•
•
•
•
•
•
•

Code of Conduct
Emergency Procedures
Equal Opportunity Employment
Violence and Threats in the Workplace
General Harassment Including Sexual Harassment
Drug Free Workplace Awareness Policy
Tobacco Free Environment Policy
Uniform Complaint Procedure
Controversial Issues
Use of Copyrighted Materials

29 | P a g e

Inclusion Collaborative Goals, Mission, Values
and Guiding Principles
EPIC was founded with and incorporates tenets of the
Inclusion Collaborative Department
Vision
Our community embraces diversity and supports lifelong quality inclusion for everyone.
Mission
The Inclusion Collaborative of Santa Clara County Office of Education builds a culture that
values all children by strengthening, sustaining, and ensuring inclusive practices.
Core Values
Collaboration & Partnerships among all community agencies (i.e. medical, educational, childcare,
mental health-etc.)
Full Participation of all children in community learning environments
Involve and honor child/family choices and seek their input for inclusion options
Respect for all children & families
Provide leadership in all community venues
Seamless & integrated delivery systems
Training & education at all levels
Early Learning Services Department Vision Statement
Every day we embrace each child’s wonder and curiosity, and with our partners, engage all
children in rich, diverse opportunities to ensure they reach their greatest potential in life, thereby
creating socially equitable opportunities for all.
Early Learning Services Mission Statement
We serve and act on behalf of the welfare of all young children birth through third grade. We will
foster every child’s inherent physical, social-emotional, linguistic, cultural, creative, and academic
potential.
Guiding Principles
High Quality, Child-Centered Opportunities
We will be intentional and strategic in providing our delivery of high quality, developmentally
appropriate, research-based experiences for all children birth through third grade. We value and
invest in leaders who are passionate for and committed to children. The well-being and success
of children will be the central focus of our decisions so that we continuously move toward
making our vision a reality.
Equitable Access
We will work to ensure all children, including those with special needs and dual language learners,
have access to, and can fully participate in, high quality, research-based practices and services.
Family Engagement
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We will ensure families are authentic collaborators in our work with children. We will actively
welcome and seek families’ engagement, as their child’s first teachers and strong advocates for
their child’s well-being and success.
Authentic Collaborations for Transformational Systems Change
We are committed to building authentic public/private collaborations comprised of stakeholders
such as school districts, city and county government, community agencies, and private funders.
We will build our relationships on a foundation of integrity in order to support interest-based
collaborations. This work will serve as a catalyst for systems change as we seek new paradigms
and take calculated risks all in the best interest of young children.
Commitment and Sustainability
We are committed to ensuring that our collective work is sustained over time.

31 | P a g e

California Teaching Performance Expectations
Revisions Adopted, March 2013
For Preliminary Education Specialists Credential Candidates

A. Making Subject Matter Comprehensible to Students
TPE 1: Specific Pedagogical skills for Subject Matter Instruction
TPE 1A: Subject-Specific Pedagogical Skills for Multiple Subject Teaching Assignments.
Teaching English-Language Arts in a Multiple Subject Assignment
Teaching Mathematics in a Multiple Subject Assignment
Teaching Science in a Multiple Subject Assignment
Teaching History-Social Science in a Multiple Subject Assignment
TPE 1B: Subject-Specific Pedagogical Skills for Single Subject Teaching Assignments
Note: TPE1B addresses each of the thirteen statutory single subject content areas
B. Assessing Student Learning
TPE 2: Monitoring Student Learning During Instruction
TPE 3: Interpretation and use of Assessments
C. Engaging and Supporting Students in Learning
TPE 4: Making Content Accessible
TPE 5: Student Engagement
TPE 6: Developmentally Appropriate Teaching Practices
TPE 6A: Developmentally Appropriate Practices in Grades K-3
TPE 6B: Developmentally Appropriate Practices in Grades 4 – 8
TPE 6C: Developmentally Appropriate Practices in Grades 9 – 12
TPE 7: Teaching English Learners
D. Planning instruction and Designing Learning Experiences for Students
TPE 8: Learning About Students
TPE 9: Instructional Planning
E. Creating and Maintaining Effective Environments for Student Learning
TPE 10: Instructional Time
TPE 11: Social Environment
F. Developing as a Professional Educator
TPE 12: Professional, Legal, and Ethical Obligations
TPE 13: Professional Growth
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California Standards for the Teaching Profession

.
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Council for Exceptional Children
Special Education Professional Ethical Principles Professionals Special Educators are
guided by the CEC professional ethical principles, practice standards, and professional
policies in ways that respect the diverse characteristics and needs of individuals with
exceptionalities and their families. They are committed to upholding and advancing the
following principles:
Maintaining challenging expectations for individuals with exceptionalities to develop the highest
possible learning outcomes and quality of life potential in ways that respect their dignity, culture,
language, and background
•

Maintaining a high level of professional competence and integrity and exercising
professional judgment to benefit individuals with exceptionalities and their families

•

Promoting meaningful and inclusive participation of individuals with exceptionalities in
their schools and communities

•

Practicing collegially with others who are providing services to individuals with
exceptionalities

•

Developing relationships with families based on mutual respect and actively involving
families and individuals with exceptionalities in educational decision making

•

Using evidence, instructional data, research, and professional knowledge to inform
practice

•

Protecting and supporting the physical and psychological safety of individuals with
exceptionalities.

•

Neither engaging in nor tolerating any practice that harms individuals with
exceptionalities

•

Practicing within the professional ethics, standards, and policies of CEC; upholding laws,
regulations, and policies that influence professional practice; and advocating
improvements in the laws, regulations, and policies

•

Advocating for professional conditions and resources that will improve learning
outcomes of individuals with exceptionalities

•

Engaging in the improvement of the profession through active participation in
professional organizations

•

Participating in the growth and dissemination of professional knowledge and skills

Approved, January 2010
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Appendix
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EPIC Payment Schedule and All Fees
FY 2018-2019

EPIC Program Payment Schedule

Payments are made using CAESAR one week prior to due date using credit or debit card please.

Cohort E Clear Preliminary Education Specialist Induction = $3,500
(Each Year)
Deposit Due July 1, 2018 or upon
acceptance in program
Due before October 1, 2018
Due before February 1, 2019
Due before June 1, 2019

$500
$1,000
$1,000
$1,000

Cohort E Year 1 Preliminary $350 per unit x 25 units=$8,750
Deposit Due June 2018 or
by acceptance in program
Due before August 30th, 2018
Due before January 3, 2019
Due before March 28, 2019
Due before July 1, 2019

$300
$2,150
$2,450
$2,100
$1,750

Cohort D Preliminary ECSE Year 2 $350 x 20 units= $7,000
Due before August 31, 2018
Due before January 2, 2019
Due before March 28, 2019
Due before July 1, 2019

$2,450
$1,050
$2,450
$1,050

Cohort D Preliminary Mod/Severe Year 2 $350 x 20 units=$7,000
Due before August 31, 2018
Due before January 2, 2019
Due before March 28, 2019

$2,450
$2,100
$2,450

NOTE: Tuition and fees are subject to change until the date when instructions for a particular
quarter has begun. All EPIC listed fees should be regarded as estimates that are
subject to change.
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All Fees

EPIC 2nd Credential (Mod-Severe/ECSE)
$4,950
Former EPIC students who earned their preliminary Moderate to Severe or ECSE credential, can
earn the other credential by taking 3 credential specific courses and completing coaching
requirements as long as they have secured a paid internship which requires the new credential
area. The second credential must be earned within 5 years of the first credential in order to avoid
higher fees and a categorical review.
$5,100 -$7,300
Accelerated Pathway (Mod-Severe/ECSE) for non-EPIC teachers
Current Teachers who are seeking another credential in the area of special education, either
Moderate to Severe (M/S) or Early Childhood Special Education (ECSE), may be eligible to
receive that credential through EPIC on an ACCELERATED PATHWAY in 10 – 15 months.
Exact cost will be determined after a thorough transcript analysis. Potential applicants must be
accepted on the traditional pathway and have secured a paid internship in the specialization of
interest.
Internship Class Enrollment for PIPs, STIPs or TPSLs $350 per quarter, $1,050 per year
This offering targets is for individuals working under a PIP (Professional Internship Permit), STIP (Substitute
Teacher Incentive Plan) or TPSL (Teaching Permit for Statutory Leave)
Persons working under Temporary Permits frequently find themselves in need of some additional
support to serve their students. This class is designed to serve non-EPIC as well as EPIC
students. Each session of this series begins with structured professional development in special
education, followed by collegial conversations about what is occurring in participant classrooms.
Professional development is centered around evidenced-based practices and critical topics such
as writing a legally compliant IEP, developing activity matrices for the class and organizing the
instructional day. On occasion there may be “field trips” to community based agencies.

Year I EPIC students who are required to enroll in the internship class for their specific
major.

Continuing Enrollment
$350 per quarter
Preliminary candidates who do not complete their program in two years must maintain
continuous enrollment by enrolling in the internship class for each quarter beyond their first two
years under they complete their program.
Mentoring Fee
$850 per quarter
Preliminary Candidates on an Accelerated Pathway (AP) will be charged $850 per quarter for a
maximum of 3 quarters even if their specific pathway takes 4 quarters to complete.
Preliminary Candidates on a traditional pathway who do not complete their program in two years
because they require additional mentoring to successfully complete their mentor/intern
requirements must pay $850 per quarter. These Students will only be given 3 consecutive quarters
to successfully complete these mentor/intern requirements or they will be exited from the EPIC
credentialing program.
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Preliminary Program M/S
or ECSE
Clear Induction

$ 15,750 (for both years)

ECO

$ 4,000

Late Fee

$ 75 (no exceptions)

Course Equivalency

$ 75

Official Transcripts

$ 15

Unofficial Transcripts
(Online) Free
Accelerated Pathway
Transcript Analysis
Installment Plan Fee

$0

Re-enrollment Fee*

$75 (For students returning after a requested leave

Parking

$0

$ 7,000 ($3,500 each year)

$ 225
$ 50
of absence)

Individual Course Fees
$350 per unit
Any of our courses are available to the public whether or not enrolled in EPIC. These classes can
be audited or taken for credit. To enroll simply email Epic.sccoe.org with the name of the course
you would like to enroll in and someone will assist you.
All of our courses are exemplary but below is an expanded description of three.
SPED 401A Curriculum for Inclusive Classrooms is especially popular with existing district
general and special education teachers who didn’t attend a credentialing program specializing in
inclusion as ours does, who are struggling to be successful in a co-teaching environment or who
simply want to learn more about inclusion in order to better serve all students
SPED 402 Classroom Management is another especially popular class with our students
because it not only gives practical strategies but helps in learning to develop, implement and
revise a BIP.
SPED 541 MS Reading and Language Arts is a class about reading and language arts with the
moderate to severe K-22 student in mind. This class is especially helpful for those who not only
want to learn more about the topic but may be preparing to take the RICA as well.

38 | P a g e

Below is a list of all of our courses and costs
SPED 401

Curriculum for Inclusive Classrooms

$ 1,050

SPED 402

Classroom Management

$ 1,050

SPED 403

Collaboration

$ 700

SPED 405

Typical/Atypical Child Development

$ 1,050

SPED 406

Working With Language Diverse
Communities

$ 1,050

SPED 407

Development of Language & Literacy

$ 1,050

SPED 408

Med, Health Aspects, Move & Mobility

$ 1,050

SPED 409

Augmentative & Alt Communication

$ 700

SPED 410

Special Topic: Autism Spectrum Disorder

$ 1,050

SPED 530E

Intervention for Young Children Sp.
Needs

$ 1,400

SPED 531E

Infant Toddler/Field Experiences

$ 1,050 (must be EPIC
Intern, or PIP, STIP, TPSL)

SPED 532E

Preschool Intern/Field Experiences

$1050 (must be EPIC Intern,
or PIP, STIP, TPSL)

SPED 540MS

Curriculum & Instruction for Individuals
w/Disabilities

$ 1,400

SPED 541MS

Reading and Language Arts

$ 1,050

SPED 542MS

Mod-Severe Intern/Field Experiences

$ 1,050 (must be EPIC
Intern, or PIP, STIP, TPSL)

SPED 620

Fundamentals of Assessment

$ 700

SPED 621

Alternative Assessment

$ 700

SPED 622

Family Systems & Parent Education

$ 1,050

SPED 623

Prof, Legal & Ethical Aspects of Sp. Ed.

$ 1,050
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Person Centered Language
Person First Language is an excellent rule of thumb: When in doubt, put the word person first,
particularly when referring to people with disabilities. But identity is complex and there are always
exceptions. Like the My Name, My Identity Campaign, the best thing to do is to remember
that everyone has the right to define themselves in whatever way feels best and most authentic to
them.
We can all agree that you generally shouldn’t use a disability, a condition, a diagnosis, or even an
identity as the only way to describe a person because it can dehumanize people by using an aspect
of themselves as a stand-in for their personhood.
Person-first language set out to assure that we don’t demean, dehumanize, or stigmatize people
by way of the language you use to describe them. Person-centered language builds on personfirst language and folds in personal identity. It reminds us that the point is to put the actual
person first—to remember that all people are people and should be treated as the first and
foremost experts on themselves.
So What Term Should Be Used??
How can I refer generally to a group of people who don’t all use the same words?”
The answer is that there’s no simple or quick fix. Instead of seeking the perfect phrase that
will avoid offense, we have to be willing to explore what will create the most respect and care in
any particular situation. Here are some best practices:


Be clear: Sometimes we use broad language when more specific words would be better, and
vice versa. For example, if your context is wheelchair-accessible ramps, you can say “people
with limited mobility” rather than “disabled people.”



Be creative: You don’t need to find a single word or term. You can say things like “autistic
people and people with autism” and explain why you are doing so.



Be humble: If you feel reactive, defensive, or anxious, explore your feelings and consider
how you can work to fully respect folks who use different language than you do.



Be respectful: Remember that the point is to care about the people you are referring to and
honor their personhood and agency.



Be curious: Consult different sources, particularly groups and organizations led by the folks
you’re referring to, to see what language they use and why.

There is no one “correct” answer. The invitation of person-centered language is to value a
caring and complicated approach rather than searching for a pat solution.
Please remember that as a future teacher of students with moderate to severe disabilities, you have an extra
responsibility to advocate for those that often are unable or unaware of condescending and marginalizing language
about their challenges. Please notice and combat derogatory or insulting language targeted at the vulnerable
population you seek to serve.
Adapted from
https://radicalcopyeditor.com/2017/07/03/person-centered-language/
http://www.tcdd.texas.gov/resources/people-first-language/
https://www.mynamemyidentity.org/
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A Pledge of Respect for Students with
Disabilities
All students, especially students with disabilities, have the right to dignity and respect. The
Americans with Disabilities Act states that “Americans with disabilities… are entitled to the same
rights and freedoms as everybody else: a right to belong and participate fully in the American
experience; a right to dignity and respect in the workplace and beyond….” Students with
disabilities have a right to be respected as a whole person and not be judged by just their
disability.
To ensure this right of respect, I will use respectful language in the form of person-first
terminology in my communications. I pledge to:
•

Place the student first before the disability
o A child with autism, instead of an autistic child

•

Place groups of students first before the disability
o Students in special education, instead of special education students

•

Use respectful terms when referring to peer groups
o Students without disabilities instead of typical students

•

Model back person-first terminology when others do not use it
o When someone says, “special education students…” just continue the
conversation by modeling back, “yes…. students in special education…”

•

Inform others about person-first terminology
o Remember that changing the way we speak is a process and takes time

For more information about person-first terminology, please contact the Inclusion Collaborative
at (408) 453-6756 or visit www.inclusioncollaborative.org

1290 Ridder Park Drive * MC 227 * San Jose, CA 95131 (408) 453-6756 * FAX: 453-6596
© 2011 Santa Clara County Office of Education
www.inclusioncollaborative.org
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My Name, My Identity
A Declaration of Self
EPIC and the entire Credentialing Programs Department is committed to the MY NAME, MY
IDENTITY Campaign. The campaign—a partnership between the National Association for
Bilingual Education, the Santa Clara, Calif., County Office of Education, and the California
Association for Bilingual Education—focuses on the fact that a name is more than just a name:
It's one of the first things children recognize, one of the first words they learn to say, it's how the
world identifies them.
This Campaign asks “What does your name mean to you, your family, and the rest of the world?”
Since each of us is unique, our name is tied to our identity. We would not wish to have our
names changed or mispronounced. If you believe that all students have the right to be called by
the names that represent their identity and culture, begin by asking them how they would like
their names to be pronounced. As a program and as a global citizen we collectively agree to
respect students’ names.
As our world becomes increasingly connected, cross-cultural communication increases. We
interact with more people from diverse backgrounds and experiences, many with different
languages and ethnicities. Having the ability to effectively communicate with others who are
different from ourselves opens up possibilities for deeper understanding and friendship based on
mutual respect. It is also an essential skill in the 21st century.
School is a community, which prepares our students to succeed in the global world. To be an
effective member of this global world, we can model respect for each other in the school
community by learning about each other’s stories, our unique names, and their proper
pronunciations
Please join SCCOE, EPIC and the Department and take the pledge today at
https://www.mynamemyidentity.org/campaign/pledge
More about SCCOE’s partnership in this campaign can be read at
http://www.edweek.org/ew/articles/2016/05/11/mispronouncing-students-names-a-slightthat-can.html?tkn=SVSFOIrffknx63LaaSY84UPCO4qIfNXxfSnw&intc=es
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Rubrics
•

Written Communication Rubric

•

Reflection Essay Rubric

•

Critical Thinking Rubric

•

Oral Communication Rubric
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Written Communication Rubric
Effective Written
Communication
Subject Knowledge:

2

3

Exhibits most
characteristics of ‘1’
and some of ‘3’.

Main points adequately
substantiated with timely,
relevant and sufficient evidence;
accurate explanation of key
concepts. Contrary evidence is
considered and refuted.

Lack of structure;
ideas are not coherent;
no transitions; difficult
to identify
introduction, body,
and conclusions.

Exhibits most
characteristics of ‘1’
and some of ‘3’.

Clear organizational pattern;
main points are made clearly;
smooth transitions differentiate
key points

Grammar and Syntax:

Errors inhibit
Understanding of the
entire paper.

Exhibits most
characteristics of ‘1’
and some of ‘3’.

Paper has correct grammar and
mechanics.
Word choice is appropriate.

Citation & References:

The reader is not clear
which ideas are the
writer’s and which
come from supporting
text.

Exhibits most
characteristics of ‘1’
and some of ‘3’.

Evidence from professionally
legitimate sources is generally
present and attributed, clearly
and fairly represented, to support
statements.

Exhibits most
characters of ‘1’
and some of ‘3’.

Rare errors in APA formatting
and style that do not detract
from writing. Writing is in
scholarly style.

Depth of content,
relevant support, clear
explanation. Statements
are backed up.
Organization:
Main points distinct
from support,
transitions, coherence.
Order of ideas is clear
and compelling.

Clear attribution and
citation.

1
Unacceptable
Provides irrelevant or
no support:
explanation of
concepts is unclear or
inaccurate. Evidence
is not provided to
back up the thesis.

References are seldom
cited to support
statements.
APA Formatting &
Style (if applicable):
In-text citations and
Reference List follow the
APA Formatting and
Style Guide.

Errors in APA
formatting and style
detract substantially
from writing. Writing
is informal in tone.

4
Excellent
Depth of content reflects
thorough understanding of
topic; main points well
supported with timely, relevant
and sufficient evidence;
provided precise explanation of
key concepts
Effective organization well
suited to purpose; main points
are clearly distinct from
supporting details; transitions
create coherent progress
toward conclusion Paper has
inviting introduction and a
satisfying conclusion.
Word choice is intentional and
enhances the paper’s meaning.
Grammar and spelling are
excellent. Paper is ready to
publish.
Clear attribution and citation
enhance rather than detract
from the flow and readability
of the paper. Compelling
evidence from professionally
legitimate sources support
statements.

No errors in APA formatting
and style. Writing is in
scholarly style. All sources are
correctly written in-text and on
“References” page according to
APA formatting and style.
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Reflection Essay Rubric

Category

Point Designation
5
Information is very
organized with wellconstructed paragraphs,
use of subheadings, and
information is factual
and correct

4
Information is
organized with
well-constructed
paragraphs and
information is
factual and correct

3
Information is
organized but
paragraphs are not well
constructed and
information is factual

2
The information
appears to
disorganized
information is
suspect to being
correct and factual

1
Information is
not only
disorganized
but inaccurate

Quality of
Information

Information clearly
relates to the main
topic. It includes
several supporting
details and/or examples

Information clearly
relates to the main
topic. It provides 1
– 2 supporting
details and/or
examples

Information clearly
relates to the main
topic. No details
and/or examples or
given

Information has
little to do with the
main topic

Information has
nothing to do
with the main
topic

Mechanics

No grammatical,
spelling or punctuation
errors

Almost no
grammatical,
spelling, or
punctuation errors

A few grammatical,
spelling, or punctuation
errors

Many grammatical,
spelling, or
punctuation errors

Numerous and
distracting
errors in
grammar,
spelling, or
punctuation.

Sources
(non-applicable)

All sources are
accurately documented
in the desired format
(APA)

All sources are
accurately
documented, but a
few are not in the
desired format
(APA)

All sources are
accurately documented,
but many are not in the
desired format (APA)

Some sources are
not accurately
documented

To many
sources are not
documented
accurately and
there is not a
format used

Organization
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Critical Thinking Rubric

Category

Point Designation
1
Unacceptable

2

Purpose

Does not understand the
purpose of the
assignment

Able to demonstrate
understanding of
purpose

Clearly outlines and
discusses assignment
purpose

Key Question or
Issue

Unable to define or
outline core issues

Is not completely
clear about the
purpose of the
assignment
Superficially outlines
core issues

Defines and identifies
core issues; does not
explore in depth

Clearly and accurately
outlines in depth core
issues

Point of View

Cannot separate one’s
point of view from
others; limited evaluation
of points of view

Able to delineates
between own point of
view and other views;
identifies relevant and
salient points

Information

Insufficient, irrelevant,
and poorly outlined
information

Identifies other
points of view but
focuses on minor
points; has difficulty
separating author’s
point of view from
own point of view
Some credible and
relevant information,
omits important
information, some
confusion
demonstrated

Evaluates clearly the
relevant points and
able to elaborate fairly
on them; clearly
outlines differences
between points of
view
Sufficient, credible and
relevant information
with observations,
statements, data,
graphic descriptions;
provides supporting
information

Concepts

Misunderstand key
concepts

Identifies some key
concepts but has
some inaccuracies

Accurately identifies
concepts with full
explanation

Assumptions

Makes invalid
assumptions

Inferences,
Interpretations

Superficial, simplistic, or
unclear

Assumptions are
unclearly explained
but are have some
validity
Some evidence and
conclusions but
inferences may be
unclear

Identifies and
accurately explains key
concepts but with
limited depth
Makes valid
assumptions
Valid inferences
leading to logical
conclusions

Defensible, thoughtful
and logical conclusions
and solutions;
inferences are
thoughtful and clear

Implications

Missing significant
implications

Identifies implications
and consequences and
probable solutions

Identifies the most
significant
implications,
consequences and
probable solutions

Some implications
listed

3

Sufficient, credible,
and relevant
information listed,
able to distinguish
between inferences
and information

4
Excellent

Assumptions are
reasonable, valid, and
clearly outlined
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Oral Communication Rubric

Effective Oral
Communication
Subject Knowledge:
depth of content,
relevant support, clear
explanation

1
Unacceptable
Provides irrelevant or
no support:
explanation of
concepts is unclear or
inaccurate

Organization:
Main points distinct
from support,
transitions, coherence
Connection to
Audience:
Needs & interest,
demonstrates
understanding
Delivery:
Communicate
effectively with a variety
of audiences

2

3

Exhibits most
characteristics of ‘1’
and some of ‘3’

Main points adequately
substantiated with timely,
relevant and sufficient
support; accurate explanation
of key concepts

Lack of structure;
ideas are not coherent;
no transitions; difficult
to identify
introduction, body,
and conclusions
Topic seems irrelevant
to audience needs and
interests; no attempt
made to connect to
audience

Exhibits most
characteristics of ‘1’
and some of ‘3’

Clear organizational pattern;
main points are made clearly;
smooth transitions
differentiate key points

Exhibits most
characteristics of ‘1’
and some of ‘3’

Some relevance of topic to
audience needs and interests;
expresses an understanding of
their target audience; some
attempt to capture audience

Reads speech; avoids
eye contact; poor body
language; poor voice
quality; poor fluency
(e.g., long pauses, poor
pronunciation,
excessive use of vocal
fillers)

Exhibits most
characteristics of ‘1’
and some of ‘3’

Unobtrusive use of notes;
some eye contact; body
language supports key points;
voice rate and volume allow
audience to follow message;
clear pronunciation, few
minimal pauses, some use of
vocal fillers

4
excellent
Depth of content reflects
thorough understanding of
topic; main points well
supported with timely,
relevant and sufficient
support; provided precise
explanation of key concepts
Effective organization well
suited to purpose; main points
are clearly distinct from
supporting details; transitions
create coherent progress
toward conclusion
Connection of topic to
audience needs and interests
is stated; captures audience’s
attention
Inconspicuous use of notes;
effective eye contact; body
language is dynamic, natural
and comfortable; voice rate,
pitch and volume is varied to
maintain audience interest;
high fluency (strong and
confident delivery with
purposeful pauses and few
vocal fillers)
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Map of SCCOE Building
1290 Ridder Park Drive, San Jose, CA 95131-2304
(408) 453-6500
http://www.sccoe.org
•

North Building
o First Floor
o Second Floor
o Third Floor

•

South Building
o First Floor
o Second Floor
o Third Floor
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1290 Ridder Park Drive
San Jose, CA 95131-2304

(408) 453-6500 • www.sccoe.org

North Building
First Floor

San Jose/East Side
Room

To
South Building

KEY

Board
Room

Elevator
Stairs

Women's
Restroom

Public
Phone

Conference
Room

Men's
Restroom

Break
Room

Exit

N

North Building
Second Floor

1290 Ridder Park Drive
San Jose, CA 95131-2304

(408) 453-6500 • www.sccoe.org

Bell
Room

Turing
Room

Evergreen
Room

Alum Rock
Room

Edison
Room

Los
Gatos
Lab

Sunnyvale Lab

Milpitas
Room

KEY

To
South Building

Educational
Training Lab (ETS)

Elevator
Stairs

Woz
Room

Gates
Room

Studio “B”

Franklin
McKinley
Room

N

Jobs
Room

Women's
Restroom

Public
Phone

Conference
Room

Men's
Restroom

Break
Room

Exit

1290 Ridder Park Drive
San Jose, CA 95131-2304

(408) 453-6500 • www.sccoe.org

North Building
Third Floor

N

Conf.
Room

Santa
Clara
Room
Campbell
Room

Cupertino
Room

Palo Alto
Room

To
South Building

KEY

Fremont
Room

Elevator
Stairs

Women's
Restroom

Public
Phone

Conference
Room

Men's
Restroom

Break
Room

Exit

Loma
Prieta
Room

N
1290 Ridder Park Drive
San Jose, CA 95131-2304

To
North Building

(408) 453-6500 • www.sccoe.org

Main
Entrance

South Building
First Floor

7:30 a.m.
to 5:00 p.m.

Gilroy
Room

Guadalupe
Room

Vending
Machines

Saratoga
Room

KEY

Mail Room

Elevator
Stairs

Women's
Restroom

Public
Phone

Conference
Room

Men's
Restroom

Break
Room

Exit

Cafeteria

South Building
Second Floor

N

To
North Building

1290 Ridder Park Drive
San Jose, CA 95131-2304
(408) 453-6500 • www.sccoe.org
Moreland
Room

Oak Grove
Room

Union
Room

KEY

Burbank
Room

Elevator
Stairs

Women's
Restroom

Public
Phone

Conference
Room

Men's
Restroom

Break
Room

Exit

South Building
Third Floor

N
To
North Building

1290 Ridder Park Drive
San Jose, CA 95131-2304
(408) 453-6500 • www.sccoe.org

Lounge

Cambrian
Room

Morgan Hill
Room

KEY

Mt.
Pleasant
Room

Elevator
Stairs

Women's
Restroom

Public
Phone

Conference
Room

Men's
Restroom

Break
Room

Exit

Course Schedules
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COHORT D: 2018-2019 Class Schedule
Year 2 Cost:

$7,000

Fall Quarter

Sept 4 - Nov 28, 2018

Due Aug 31st

$2,450

Winter Quarter

Jan 08-Mar 13, 2019

Due Jan 2nd

$1,050

Spring Quarter

Apr 02 -June 5, 2019

Due March 28th

$2,450

Summer

July 08 -July 25, 2019

Due July 1st

$1,050

Year 2: Preliminary Early Childhood Special Education
Course

# of
Units

Instructor

Day

SPED 232/532 E

Preschool
Intern/Field
Experiences

3

Laurie
Dotson

Mondays

SPED 230/530 E
Intervention for
Young Children
with Special
Needs

4

Laurie
Dotson

Tuesdays

SPED 220/620
Fundamentals
of Assessment

2

Laurene Beto

Thursday

Page 1 (ECSE)

Date
09/10/18
10/08/18
11/12/18
12/10/18
01/14/19
02/18/19
2/25/18
03/18/19
04/08/19
05/06/19
06/03/19
09/04/18
09/11/18
09/18/18
09/25/18
10/02/18
10/9/18
10/16/18
10/23/18
11/06/18
11/13/18
09/06/18
09/13/18
09/20/18
09/27/18
10/04/18
10/11/18
10/18/18

Time

SCCOERoom Assignment

Saratoga
4:30-7:30 PM
Gilroy
4:30-7:30 PM
4:30-7:30 PM
Gilroy
4:30-7:30 PM
Gilroy
4:30-7:30 PM
TBD
NO CLASS-PRESIDENTS DAY
4:30-7:30 PM
Gilroy
4:30-7:30 PM
Gilroy
4:30-7:30 PM
Gilroy
4:30-7:30 PM
Gilroy
4:30-7:30 PM
Gilroy
4:30-8:30 PM
Oak Grove
4:30-8:30 PM
Milpitas
4:30-8:30 PM
Oak Grove
4:30-8:30 PM
Saratoga
4:30-8:30 PM
Oak Grove
4:30-8:30 PM
Oak Grove
4:30-8:30 PM
TBD
4:30-8:30 PM
TBD
4:30-8:30 PM
Head Start
4:30-8:30 PM
Oak Grove
5:30-8:30 PM
Morgan Hill
5:30-8:30 PM
Morgan Hill
5:30-8:30 PM
Morgan Hill
5:30-8:30 PM
Morgan Hill
5:30-8:30 PM
Morgan Hill
5:30-8:30 PM
Morgan Hill
5:30-8:30 PM
Milpitas

* Room Assignments Are Subject To Change

Revised 7/16/2018

Fall Quarter

Sept 4 - Nov 28, 2018

Winter Quarter

Jan 08-Mar 13, 2019

Spring Quarter

Apr 02 -June 5, 2019

SPED 621
Alternative
Assessment

2

David Wong

SPED 623
Professional,
Legal and
Ethical Aspects
of Special
Education

3

Laurene Beto

Tuesdays

SPED 622
Family Systems
and Parent
Education

3

Howard Doi

Thursdays

SPED 531E
Infant/Toddler
Intern/Field
Experiences

Page 2 (ECSE)

3

Dana Cox

Tuesdays

Tuesday
Thursday
Saturday
Tuesday
Thursday
Tuesday
Thursday

01/08/19
01/15/19
01/22/19
01/29/19
02/05/19
02/12/19
02/19/19
04/02/19
04/9/19
04/16/19
04/23/19
04/30/19
05/07/19
05/14/19
05/21/19
05/28/19
06/04/19
04/04/19
04/11/19
04/18/19
04/25/19
05/02/19
05/09/19
05/16/19
05/23/19
05/30/19
06/06/19
07/9/19
07/11/19
07/13/19
07/16/19
07/18/19
07/23/19
07/25/19

5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
4:30-8:30PM
4:30-8:30PM
9:00-4:00PM
4:30-8:30PM
4:30-8:30PM
4:30-8:30PM
4:30-8:30PM

* Room Assignments Are Subject To Change

Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
TBD
TBD
TBD
TBD
TBD
TBD
TBD

Revised 7/16/2018

Cohort D: 2018-2019 Class Schedule
Year 2 Cost:

$7,000

Fall Quarter

Sept 4 - Nov 28, 2018

Due Aug 31st

$2,450

Winter Quarter

Jan 08-Mar 13, 2019

Due Jan 2nd

$2,100

Spring Quarter

Apr 02 -June 5, 2019

Due March 28th

$2,450

Year 2: Preliminary Moderate/Severe
Course

# of
Units

SPED 242/542 MS

Intern/Field
Experience

SPED 220/620
Fundamentals of
Assessment

Instructor

3

MAK
Kegelmeyer

2

Laurene Beto

4

Sung Park

SPED 240/540MS

Curriculum and
Instruction for
Individuals with
MS Disabilities

Page 1 (M/S)

Day

Date

09/10/18
10/08/18
11/12/18
12/10/18
Mondays & 01/16/19
Wednesdays 01/30/19
02/13/19
03/25/19
05/06/19
06/03/19
09/06/18
09/13/18
09/20/18
Thursdays
09/27/18
10/04/18
10/11/18
10/18/18
09/05/18
09/12/18
09/19/18
09/26/18
10/03/18
Wednesdays 10/10/18
10/17/18
10/24/18
11/07/18
11/14/18

*Room Assignments Are Subject To Change

Time

SCCOERoom Assignment

4:30-7:30 PM
4:30-7:30 PM
4:30-7:30 PM
4:30-7:30 PM
4:30-7:30 PM
4:30-7:30 PM
4:30-7:30 PM
4:30-7:30 PM
4:30-7:30 PM
4:30-7:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
5:30-8:30 PM
4:30-8:30 PM
4:30-8:30 PM
4:30-8:30 PM
4:30-8:30 PM
4:30-8:30 PM
4:30-8:30 PM
4:30-8:30 PM
4:30-8:30 PM
4:30-8:30 PM
4:30-8:30 PM

Morgan Hill
Morgan Hill
Morgan Hill
Morgan Hill
Oak Grove
TBD
Oak Grove
TBD
Oak Grove
Oak Grove
Morgan Hill
Morgan Hill
Morgan Hill
Morgan Hill
Morgan Hill
Morgan Hill
Milpitas
Milpitas
Milpitas
Milpitas
Milpitas
Milpitas
Milpitas
Head Start
Head Start
Milpitas
Milpitas

Revised 7/16/2018

Fall Quarter

Sept 4 - Nov 28, 2018

Winter Quarter

Jan 08-Mar 13, 2019

Spring Quarter

Apr 02 -June 5, 2019

SPED 541MS
Reading and
Language Arts
(plus 6 hours
online work)

3

SPED 621
Alternative
Assessment

2

SPED 623
Professional,
Legal and Ethical
Aspects of
Special
Education

3

Laurene Beto

Tuesdays

SPED 622
Family Systems
and Parent
Education

3

Howard Doi

Thursdays

Page 2 (M/S)

Laurene Beto

David
Wong

Mondays

Tuesdays

01/07/19
01/14/19
01/21/19
01/28/19
02/04/19
02/11/19
02/18/19
02/25/19
03/04/19
03/11/19
01/08/19
01/15/19
01/22/19
01/29/19
02/05/19
02/12/19
02/26/19
04/02/19
04/9/19
04/16/19
04/23/19
04/30/19
05/07/19
05/14/19
05/21/19
05/28/19
06/04/19
04/04/19
04/11/19
04/18/19
04/25/19
05/02/19
05/9/19
05/16/19
05/23/19
05/30/19
06/06/19

*Room Assignments Are Subject To Change

Saratoga
4:00-7:00 PM
4:00-7:00 PM
Saratoga
No Class - MLK Day
4:00-7:00 PM
Saratoga
4:00-7:00 PM
Saratoga
4:00-7:00 PM
Saratoga
No Class - Presidents Day
4:00-7:00 PM
Saratoga
4:00-7:00 PM
Saratoga
4:00-7:00 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
Saratoga
5:30-8:30 PM
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
5:30-8:30 PM
Saratoga
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Cohort E: 2018-2019 Class Schedule
Due upon acceptance to program: $300.00

Year 1 Cost:

$8,750

Fall Quarter

Sept 4 - Nov 28, 2018

Due Aug 30th

$2,150

Winter Quarter

Jan 08-Mar 13, 2019

Due Jan 3rd

$2,450

Spring Quarter

Apr 02 -June 5, 2019

Due March 28th

$2,100

Summer
Quarter

July 08 -July 25, 2019

Due July 1st

$1,750

Year 1: Preliminary Early Childhood Special Education & Preliminary Moderate Severe
Course

# of
Units

SPED
201A/401A
Curriculum for
Inclusive
Classrooms

Instructor

Day

3

Laurene Beto

Saturdays

3

Bill Thiemann

Tuesdays

(plus 6 hours
online work)

SPED
202A/402
Classroom
Management

SPED 206/406
Working
with
Language
Diverse
Communities

3

Page 1 (Preliminary ECSE/MS)

Fred Ferrrer

Wednesdays

Date
09/08/18
10/27/18
12/01/18
01/19/19
03/02/19
04/06/19
09/04/18
09/11/18
09/18/18
09/25/18
10/02/18
10/9/18
10/16/18
10/23/18
10/30/18
11/06/18
09/12/18
09/19/18
09/26/18
10/03/18
10/10/18
10/24/18
10/31/18
11/07/18
11/14/18
11/21/18
11/28/18

Time

SCCOERoom
Assignment

8:30AM-12:30PM
Morgan Hill
8:30AM-12:30PM
Morgan Hill
8:30AM-12:30PM
Oak Grove
8:30AM-12:30PM
TBD
8:30AM-12:30PM
TBD
8:30AM-12:30PM
Gilroy
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Head Start
5:30PM-8:30PM
Head Start
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Saratoga
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Saratoga
Morgan Hill
5:30PM-8:30PM
5:30PM-8:30PM
Morgan Hill
5:30PM-8:30PM
Morgan Hill
NO CLASS-Thanksgiving Break
5:30PM-8:30PM
Morgan Hill

* Room Assignments Are Subject To Change
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Fall Quarter

Sept 4 - Nov 28, 2018

Winter Quarter

Jan 08-Mar 13, 2019

Spring Quarter
Summer Quarter

Apr 02 -June 5, 2019
July 08 -July 25, 2019

SPED 408
Medical
Health
Aspects,
Movement
and Mobility

3

Dana Cox
&
Susan Groch

Tuesdays

SPED 405
Typical/Atypic
al Child
Development

3

Vickey Perkins

Wednesdays

SPED 403
Collaboration

2

Beth Majchrzak

Tuesdays

Page 2

(Preliminary ECSE/MS)

01/08/19

5:30PM-8:30PM

01/15/19
01/22/19
01/29/19
02/05/19
02/12/19
02/19/19
02/26/19
03/05/19
03/12/19
01/9/19
01/16/19
01/23/19
01/30/19
02/06/19
02/13/19
02/20/19
02/27/19
03/06/19
03/13/19
04/02/19
04/9/19
04/16/19
04/23/19
04/30/19
05/07/19
05/14/19
05/21/19
05/28/19
06/04/19

5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-7:30PM
5:30PM-7:30PM
5:30PM-7:30PM
5:30PM-7:30PM
5:30PM-7:30PM
5:30PM-7:30PM
5:30PM-7:30PM
5:30PM-7:30PM
5:30PM-7:30PM
5:30PM-7:30PM

* Room Assignments Are Subject To Change

TBD
TBD
Gilroy
TBD
TBD
Gilroy
Gilroy
Gilroy
TBD
Gilroy
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Oak Grove
Oak Grove
Oak Grove
Oak Grove
Oak Grove
Oak Grove
Oak Grove
Oak Grove
Oak Grove
Oak Grove
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Fall Quarter

Sept 4 - Nov 28, 2018

Winter Quarter

Jan 08-Mar 13, 2019

Spring Quarter
Summer Quarter

Apr 02 -June 5, 2019
July 08 -July 25, 2019

SPED 410
Special Topic:
Autism
Spectrum
Disorder

SPED 407
Development of
Language and
Literacy

3

MAK Kegelmeyer

3

Bob Spychala

2

Orin D’Silva

SPED 409
Augmentative
Alternative
Communication &
Assistive
Technology

Page 3

(Preliminary ECSE/MS)

Wednesdays

Monday
Wednesday
Monday
Wednesday
Saturday
Monday
Wednesday
Tuesday
Thursday
Tuesday
Thursday
Tuesday
Thursday

04/03/19
04/10/19
04/17/19
04/24/19
05/01/19
05/08/19
05/15/19
05/22/19
05/29/19
06/05/19
07/08/19
07/10/19
07/15/19
07/17/19
07/20/19
07/22/19
07/24/19
07/9/19
07/11/19
07/16/19
07/18/19
07/23/19
07/25/19

* Room Assignments Are Subject To Change

5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
4:30PM-8:30PM
4:30PM-8:30PM
4:30PM-8:30PM
4:30PM-8:30PM
9:00AM-4:00PM
4:30PM-8:30PM
4:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
5:30PM-8:30PM
4:30PM-8:30PM
4:30PM-8:30PM

Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
Saratoga
TBD
TBD
TBD
TBD
TBD
TBD
TBD
TBD
TBD
TBD
TBD
TBD
TBD
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